
COURSE GUIDELINES FOR THE TEACHING OF ORAL BIBLICAL READING 

IN THE LOCAL CHURCH OF CHRIST CONGREGATION 

by 

DAVID LEE MILLER, B.A. 

A THESIS 

IN 

SPEECH COMMUNICATION 

Submitted to the Graduate Faculty 
of Texas Tech University 1n 

Part i a l F u l f i ll men t of 
the Requirements for 

the degree of 

MASTER OF ARTS 

Appr9-yed 

Accepted 

August, 1977 



ACKNOWLEDGEMENTS 

I am deeply indebted to Dr. Vera L. Simpson for her direction 

of this thesis and to the other members of my committee, Dr. T. 

Richard Cheatham and Dr. William J. Jordan, for their helpful criticism. 

i i 



TABLE OF CONTENTS 

ACKNOWLEDGEMENTS . . . . . . 
LIST OF TABLES . . . . . . . . . . . . . . . . . . . . . 

I . INTRODUCTION . . . . . . . . . . 
Historical Overview . . . . . . 
The Status of Instruction in Churches of Christ 

Purpose of the Thesis 

Chapter Preview 

End Notes 

I I . CRITERIA FOR COURSE DEVELOPMENT . . . . . . . . . . 
Exclusion of Schools and Colleges . . . . . . . . . . 
Specific Course Distinctions .. 

Organizational Details . . . . . . . . . . 
End Notes . . . . . 

III. THE PROPOSED COURSE . . . . . . . . . ' . . . . . . 
Class A, Course Syllabus . 

Class B, Course Syllabus 

• • • t • • • • • • • • 

. . . . . . . . . . . 
Class A and B, Unit One: Oral Interpretation 

Class A, Unit Two: Narratives . . . 
Class A, Unit Three: Classroom Teacher 

Activities ... . . . . . . . . . . . . . . . 
Class A, Unit Four: Epistles, Poetry, Prophecy . . . 
Class B, Unit Three: Leadership Activities . . . . . 
Class B, Unit Five: Radio and Television 

Reading . . . . . . . . . . . . . . . . . ' . . . 

iii 

i i 

v 

1 

1 

14 

19 

19 

21 

26 

26 

27 

29 

35 

36 

36 

38 

43 

48 

51 

58 

64 

69 



Chapter III Summary .... . . . 
End Notes . . . . . . . . . . ' . . . . . . . . 

IV. SUMMARY AND RECOMMENDATIONS . . . . . . . . . . 
Recommendations For Further Research . 

BIBLIOGRAPHY 

APPENDIX A 

APPENDIX B 

APPENDIX C 

APPENDIX D 

APPENDIX E 

APPENDIX F 

APPENDIX G 

. . . . . . . . . . . . 
. . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . 

iv 

72 

73 

77 

79 

80 

89 

91 

97 

103 

105 

107 

113 



LIST OF TABLES 

1. Course Instruction in Oral Bible Reading .......... 15 

v 



CHAPTER I 

INTRODUCTION 

... and he read therein ... from the morning 
until midday ... and the ears of all the people 
were attentive unto the book of the law. 

--Nehemiah 8:8 

These words, composed by the influential Hebrew figure, Nehemiah, 

1 and written around 432 B.C., provide intimation that the oral reading 

of the Holy Bible was a revered and respected function of the Jewish 

religious system. These considerations are also indicative of the 

feelings held by the writer of this paper, who has great concern and 

interest for the public presentation of the Bible text. As a member of 

the Church of Christ, this writer has become increasingly aware, primar-

ily through graduate study and personal experiences, of many of the com

plexities of oral reading of the Bible. The writer has also become 

cognizant of the importance of careful reading in his own life because 

of personal beliefs regarding the identity of the author of the litera

ture.2 Thus the writer personally feels the need to study this sphere 

of action which was evident over 2400 years ago and continues to be evi-

dent today. 

Historical Background 

The oral interpretation of the Holy Bible was extant and flourish-

1 



ing long before Nehemiah's day. At first and for a long time God's com

munication to man was oral. The time came for His divine will to be put 

in a more permanent form so that a record of God's revelations could be 

provided for succeeding generations.3 Prior to the actual written form 

of the Bible, the only oral interpretation of Biblical literature that 

occurred was that which was performed purely through the spoken word of 

the Hebrew prophets.4 Mary Ellen Chase discusses at length the ancient 

Hebrew storytellers and their efforts in preserving their people's his

tory through spoken interpretation.5 By the time the Bible began to 

take written form, the study of the Old Testament books by the Israelite 

nation was limited to a presentation by the Jewish leaders in which the 

congregation of Israel memorized and then repeated aloud the writings.6 

Moses, the first person mentioned as writing anything, lived about 1500 

B.C. 7 He made quite plain the significance of oral Bible reading to the 

people of his day: 

And Moses commanded them, saying, At the end of every seven 
years, in the solemnity of the year of release, in the feast 
of tabernacles, When all Israel is come to appear before the 
Lord thy God in the place which he shall choose, thou shalt 
read this law before all Israel in their hearing. Gather 
the people together, men, and women, and children, and thy 
stranger that is within thy gates, that they may hear, and 
that they may learn, and fear the Lord your God, and observe 
to do all the words of this law: And that their children, 
which have not known anything, may hear, and learn to fear 
the Lord your God, as long as ye live in the land whither ye 
go over Jordan to possess it.8 

2 

In fact, during that period of Hebrew history, the people of Israel were 

solely dependent upon Moses, who had been personally singled out and giv

en the leadership responsibilities, for hearing these words. One instance 

of Moses' public reading efforts took place at the foot of Mount Sinai: 

And he took the book of the covenant, and read in the audi-



ence of the people: and they said, All that the Lord hath 
said will we do, and be obedient. And Moses took the 
blood, and sprinkled it on the people, and said, Behold 
the blood of the covenant which the Lord hath made with 
you concerning all these words.9 

Moses• successor, Joshua, maintained this most important means of 

communication and publicly read at length to all Israel between Mount 

Ebal and Mount Gerazim: 

And he wrote there upon the stones a copy of the law of 
Moses, which he wrote in the presence of the children of 
Israel. And afterward he read all the words of the law, 
the blessings and cursings, according to all that is writ
ten in the book of the law. There was not a word of all 
that Moses commanded, which Joshua read not before all the 
congregation of Israel, with the women, and the little 
ones, and the strangers that were conversant among them.lO 

Unfortunately, during the next few hundred years, oral reading of 

the Bible lost prominence among the people and religious leaders, even 

to the extent that the law was forgotten and mislaid among the debris 

that had accumulated in the Temple. Hilkiah the priest happened to un

cover the book of the law and gave it to Shaphan the scribe who took the 

book before King Josiah: 

And Shaphan the scribe shewed the king, saying, Hilkiah the 
priest hath delivered me a book. And Shaphan read it be
fore the king. And it came to pass, when the king had hear~ 1 the words of the book of the law, that he rent his clothes. 

This Hebrew king was so disturbed at the failure of his predecessors to 

comply with the command regarding continual oral reading that he immedi

ately gathered all the people together ..... and he read in their ears 

all the words of the book of the covenant which was found in the house 

of the Lord ... 12 

The people continued to be expected to give attention to reading 

throughout the period of the prophets and specifically received .command

ment to do so.l3 By the time of Ezra, a Hebrew scribe who lived during 

3 
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the fifth or sixth century B.c., 14 oral reading of the Bible was again an 

integral part of Jewish religious services. On one occasion the people 

asked Ezra to bring the Bible before the congregation for public presen

tation: 

And Ezra the priest brought the law before the congregation 
both of men and women, and all that could hear with under
standing, upon the first day of the seventh month. And he 
read therein before the street that was before the water 
gate from the morning until midday, before the men and the 
women, and those that could understand; and the ears of all 
the people were attentive unto the book of the law. And 
Ezra the scribe stood upon a pulpit of wood, which they had 
made for the purpose; and beside him stood ... [several 
assistants]. And Ezra opened the book in the sight of all 
the people; (for he was above all the people); and when he 
opened it, all the people stood up: ... Also ... [the 
assistants] caused the people to understand the law: and 
the people stood in their place. So they read in the book 
of the law of God distinctly, and gave the sense, and caused 
them to understand the reading. . .. Also day by day, 
from the first day unto the last day, he read in the book 
of the law of God. And they kept the feast seven days; and 
on the eighth day was a solemn assembly, according unto the 
manner.l5 

The oral rendition of the Holy Bible was so important that a pulpit of 

wood was specially constructed to elevate the reader above his listeners. 

In addition, Ezra was so skilled in his role as oral reader, and the 

occasion of hearing the spoken message was so respected, that, in spite 

of the length of the reading (six hours from morning to midday),16 the 

people remained attentive. The readers on that occasion read 11distinctly 11 

and were able to portray the sense of the passage so that the people 

understood the reading. Scholars indicate that Nehemiah 8:8 should be 

translated: 11 
••• caused them to understand in the reading. 17 

Such was the status of oral Bible reading during the Old Testament 

period of history. This reading continued as a formal exercise of syn

agogue ritual into the first century A.D. and was practiced every sab-
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bath day. 18 But, with the coming of Christianity onto the historical 

scene and its rapid growth during the first millennium A.D., an entirely 

new opportunity arose for the oral reading and interpretation of the Bi

ble. Whereas previously oral Bible reading was limited solely to the 

Hebrew use of public discourse in the synagogue (thus only the Old Testa

ment), now reading the Bible aloud was employed throughout Europe (even

tually throughout the world)l9 and included the New Testament as well. 

This widespread change found its roots in the first century with Jesus 

Christ and his Apostles who spoke extemporaneously as they mingled with 

the people of their day. The Apostle Paul took advantage of the public 

readings in the synagogues to express inspired Biblical messages which 

had not yet been written down and incorporated into the body of Biblical 

truth.20 The example had been set by Jesus regarding oral Bible reading: 

And he came to Nazareth, where he had been brought up: and, 
as his custom was, he went into the synagogue on the sabbath 
day, and stood up for to read. And there was delivered unto 
him the book of the prophet Esaias.21 

Soon there arose, as there had under the Mosaical dispensation, the 

need for the words of Jesus and his apostles to be preserved in written 

form. Paul makes reference to the transfer of words (which he received 

by revelation) to a readable form.22 Thus, the words were written down 

on parchment to be preserved orally by leaders and teachers to their lis

teners. First century Christians in Thessalonica were charged by Paul 

to have the New Testament read aloud to the congregation. 23 He made 

provision for his epistles to be taken to other congregations (in addition 

to the one to whom each letter was originally addressed) to be read aloud 

to them.24 Paul specifically charged Timothy, a young Christian of that 

day, to read. 25 The Greek word for 11 read 11 in this passage is 11 anaginosko 11 



and often refers to reading aloud. The Greek expositor W. E. Vine says, 
11 Where the context makes clear the reference is to the care required in 

reading the Scriptures to a company, a duty ever requiring the exhorta

tion 'take heed. •u26 Thus Paul urges the young preacher to give close 

attention to his reading in front of others. The Apostle John closes 

out the completed body of Biblical literature with his book of Revela

tion and pronounces a blessing upon those who read, hear, and keep the 

words of his prophecy.27 

The spread of the oral reading of the Bible was enhanced by the 

increased number of copies of the Bible made by scribes. Of course, 

manuscripts were expensive and hard to come by and, even if their avail

ability had been greater during the early stages of the growth of Chris

tianity, many persons were illiterate and unable to read for themselves, 

necessitating frequent reading of the Bible in a public situation. In 

his First Apology, Justin Martyr refers to the assemblies of first cen

tury Christians and the predominant part that oral Bible reading played 

1n worship services.28 Lectionaries were employed by the early church 

to enhance the effectiveness of these readings. A 11 lection 11 refers to 

6 

a selected passage of the Bible designed to be read in the public worship 

service. Thus, lectionaries were manuscripts especially arranged 1n 

sections for this purpose.29 

Adolph Harnack notes that the place of religious oral reading during 

the second and third centuries can be seen from statements made by such 

early church writers as Clement of Alexandria and Tertullian who agreed 

that married people should read the Bible together before the chief meal 

of the day. 30 Due to the continued scarcity of manuscript copies, cottage 

meetings were held by wealthy Christians who had purchased Bibles ex-
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pressly for the purpose of reading aloud.31 

The reader continued to hold a place of importance in the fourth cen

tury.32 St. Augustine, during the fourth and fifth centuries, placed 

great emphasis upon effective correct communication to hearers. He per

sonally pursued a study of rhetoric at an early age. 33 His De Doctrina 

Christiana and Confessions make numerous references to principles ln

volved 1n proper oral reading. He even provides a description of three 

styles to be used in the reading of the Bible: the subdued style, the 

temperate style, and the majestic style. 34 During this same period St. 

Anthony, St. Basi 1 , and St. Jerome a 1 l: commented on the tremendous im

pact which was derived from a good reading of the Bible. 35 Such relig-

ious persons as Benedict of Nursia, St. Gregory the Great, and Cassiodorus 

possessed specific ideas on recitation of Biblical literature.36 Willis

ton Walker notes that Benedict, through his famous Rule, prescribed man

ual labor in reading with specified periods each day spent in reading.37 

Archbishop Theodore, Abbot Hadrian, and Abbot John all instituted in

struction in their respective churches on how to read the Bible. 38 As 

literacy increased by the twelfth century, nuns became required to engage 

in oral reading within the convent.
39 

The era of Pilgrimages settled in 

during the Middle Ages, bringing with it a widespread interest in vis

iting the many holy places found in the Bible. As a result, the skills 

of storytelling and appropriate passage recitation flourished to an even 

greater extent. 40 Even following the Norman Conquest, under the direc

tion of such spiritual leaders as Lanfranc and John of Salisbury, the 

1 k f h h h . d b f . .f. 41 ora war o t e c urc cont1nue to e o s1gn1 1cance. 

As the Bible was read more and more, many schisms arose among those 

familiar with its teachings. As a result " ... the real question 
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of the influence of this Bible reading was the problem of Biblical inter

pretation.1142 One religious sect of the twelfth century, the Waldenses, 

did a great deal of reading and learned large portions of the Bible by 

heart.
43 

Thus, through men like those mentioned above, as well as 

through specific decrees and decisions made periodically by the church 

system, the church was able to foster and ensure skillful reading of the 

Bible. 

Largely due to the invention of printing, a wide distribution of 

the Bible in translation occurred during the last half of the fifteenth 

century. 44 John Wyclif, William Tyndale, and Miles Coverdale, spanning 

the fourteenth, fifteenth, and sixteenth centuries, were instrumental 

in enabling the average Christian to read the Bible for himself and to 

others through their various English translations of it.4 5 Obviously, 

the religious overtones dominating this period of history did much to 

propagate the oral presentation of the Bible. 

This tradition continued into the Renaissance with the work of such 

persons as Juan Vives, who maintained that education should include much 

reading from the Bible. 46 Reflecting the emphasis that was placed on 

proper delivery, John Bulwer stressed the significance of gestures and 

hand positions in the delivery of Biblical sources and sermons.47 Even 

Henry VIII became involved in the Bible reading tradition. During the 

sixteenth century he required that every parish acquire a large Bible 

and keep it on hand for all to read. When arguments and brawls became 

widespread in churches, taverns, and alehouses because of disagreements 

over Biblical interpretation, Henry banned the reading aloud of the Bi

ble in public places, though he approved its reading when others were 

not disturbed. 48 Oral Bible reading received further encouragement in 
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1542 with the King's requirement of a New Testament reading every morning 

and evening in every parish. Bible readers were used in Scotland as late 

as 1621.
49 

John Knox, in his First Book of Discipline, established with

; n the church the i nst i tut ion of " . . . 'readers, ' in p 1 aces where 

there were no ministers or the work was large."SO Lengthy Bible memori

zation and recitation were required of priests in London. 51 It is ap

parent that careful skill in oral Bible reading was a major feature of 

ecclesiastical consideration. 

Interestingly enough, oral reading played an important role 1n the 

production of Bible translations. The King James Version of the Bible 

was compiled by individual scholars translating different sections, fol

lowed by a mass meeting of the scholars where each read aloud his sec

tion and received suggestions for improvements from the whole group.52 

Oral Bible reading eventually spread from the church and school to 

the home. This art was taken very seriously by listeners, since they 

believed their eternal destiny was at stake. 53 Harvard students during 

the mid-seventeenth century received practice in Bible reading. 54 

The eighteenth century and Age of Reason brought with it a great 

deal of criticism leveled toward the oral exercises employed in the 

church services. Poor oral Bible reading and sermon delivery were often 

criticized by a great many people. 55 As a result men, like John Henley 

and Jonathan Swift, encouraged clergymen to improve their reading skills 

and gave practical suggestions for doing so. 56 Many of the speech faults 

among the clergy were blamed on the failure of the schools to give pro

per training. This fact helped to bring into being the teachers of elo

cution.5J The imitation of models came to be one of the means offered 

for improving the reading of the clergy.58 Not only was Bible readina 
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considered poor, but the manner of reading the sermons in the pulpit in 

the early eighteenth century was deplorable. 59 

Yet, despite the widespread ill feeling toward the general status 

of oral reading, there were those that excelled in the art. James Aber-

crombie was particularly noted in early America for his reading of the 

Bible.
60 

Mary Margaret Robb mentions the religious nature of the pur

pose in founding most of the colleges in early American history stating: 

. . . to speak and read well was important. 1161 Yale University exem-II 

plifies this point, since Bible reading was required of its students. 62 

Robb makes periodic references to the Biblically oriented oral exercises 

designed for the schools. 63 

Oral Bible reading continued to be a matter of concern in the nine

teenth century. Gilbert Austin outlines several styles of reading, one 

of which he specifically recommends to be used in the church. 64 Simi

larly, James Rush briefly notes which type of speaking he thought to be 

suitable for reading in the church service. 65 Archbishop Whately has 

his own thoughts on the way the Bible should be read. 66 William Russell 

distinguishes three separate classifications of Biblical reading 

styles. 67 It is interesting to note that the Chautauqua (established 

in 1874) began with four Bible readings given by clergymen and even

tually grew to include many types of readings and readers. 68 Samuel 

Silas Curry states a major criterion to be considered in performing this 

art when he says the Bible must be 11 ••• enjoined upon the speaker him

self ... 11 before effective oral Bible reading can occur. 69 Thus oral 

reading continued to serve religion during the nineteenth century. 

The twentieth century has brought many more advocates of good oral 
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reading, all of whom make similar pleas for improvements in the art. 

Chase devotes an entire book to considerations that must be kept in mind 

by the reader in preparation for reading the Bible. 7° Charles Reynolds 

Brown notes the importance of effective reading by the preacher, saying, 
11 Learn how to read your lessons aright and you will have taken a long 

stride toward giving your sermon a suitable setting.~~ 71 Much of what 

Brown has to say on the art of preaching is applicable to the art of 

reading Biblical literature. Curry adds his voice to the many when he 

begins one of his books with the question, "Who has not felt dissatis

faction with the way the Bible is read in public?u72 One entire work is 

devoted to the reading of the Bible aloud. Recordings of Biblical read

ings have been popular during this century. With the advent of radio 

and television, readings of the Bible have flourished on scores of re-

1 . 0 73 1g1ous programs. 

More recently, authors have continued to stress the widespread need 

for additional concern and attention in this area of study. Chloe Arm-

strong notes that the writing of her book was motivated by 11 the aware

ness of the need for ministers, religious leaders and laymen who can 

read the Bible aloud effectively ... 1174 Her conclusions as to why 

there has been an increasing interest in studying oral interpretation of 

Biblical 1 iterature is 11 
••• that the quality of oral reading from 

scripture is in need of improvement ... ",
75 

and the reason for this 

substandard quality needs to be investigated. She bases these conclusions 

on two factors: II .. the reader's attitude toward the preparation of 

the material and his failure to recognize the scriptures as literature." 76 

She discusses these factors at length as reasons 11 
• • 0 for concluding 

that the quality of oral reading of scripture is sufficiently substandard 



12 

to deserve searching study . . . ~~ 77 L · k · Ch 1 I L h 1 ew1se, ar otte . ee, w ose 

book serves as the text for the development of the course under consider

ation, indicates that her book was written as a direct result of the ln

fluence of, among others, people " ... who read the Bible as if it 

were a series of dead quotations." 78 Harold A. Brack, too, recognizes 

"the need for religious leaders, ordained and lay, who can read aloud 

effectively ... 1179 and uses this reasoning as the basis for writing 

his book. 

Similar conclusions have become apparent through related oral read

ing research within the past few years. Various aspects of the subject 

have been investigated. Paul Hunsinger presents a general study of the 

oral interpretation of the King James Bible as used in Sunday morning 

services of Protestant churches, examining the common practices of min-

isters in the reading of the Scripture lesson. In light of his findings, 

suggestions are made for improving the quality of the readings through 

the application of general principles of oral interpretation. This study 

is confined to Methodist, Presbyterian, and Evangelical United Brethren 

ministers in the state of Iowa. Based upon questionnaire respondents, 

Hunsinger determines: 

1. 

2. 

3. 

4. 

5. 
6. 

7. 

the King James Version was used by 83.9% of the ministers ·i·n 
their reading; 
about one half (50.4%) read the Scripture lesson from the pul
pit Bible; 
only 18.1%·used a lectionary or some systematic plan for select
ing the Scripture lesson, but 96.7% correlated the Scripture 
lesson with the sermon; 
the average number of verses read for the Scripture lesson was 
13.7%; 
only 12.7% indicated that they made any attempt to memorize; 
50.3% had had some training in oral reading of the Scriptures 
in their preparation for the ministry; 
39.7% indicated that they prepared for the Scripture lesson by 
reading the literature aloud in practice.~O 
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James K. Shirley· studies the teaching of oral reading in the degree 

program in the eighty-three Protestant theological seminaries accredited 

by the American Association of Theological Schools in late 1964. The 

data gathered by Shirley reveals that few seminaries properly emphasize 

the importance of oral reading in the training of their students, de

spite the essential nature of this aspect of religious programs: 

1. fourteen seminaries do not provide any course work in oral read
ing with one out of eight students unable to secure training in 
this discipline at his seminary; 

2. twenty-three seminaries require no course work in this disci
pline with approximately one out of four students not required 
to take such training; · 

3. thirty seminaries offer elective course work in oral reading 
with one out of every two students unable to elect courses in 
this discipline; 

4. the majority of courses offering training in oral reading combine 
the study of this discipline with other subjects. Twenty-one 
seminaries provide courses which are entirely concerned with oral 
reading, and each of these schools offer but a single course. 
Approximately one out of ten students is required to take a 
course wholly concerned with this disciplTn~~ 

It is easily recognizable that, despite the research devoted periodically 

to a study of oral Bible reading, this area of study lacks adequate at-

tention, on the basis of the above research. 

The Episcopal Church appears to be an exception to the lack of at

tention given to oral reading. This denominational group is the only 

church of which the writer is aware that requires lay readers to be for

mally licensed, indicating the emphasis and importance of effective oral 

reading in their services. According to a reliable source, each Episco

pal congregation is responsible for formulating its own reading program. 

The clergyman appoints a director who outlines the course for the congre

gation which he attends. This course includes instruction in several 

areas including: 

1. doctrine 
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2. Bible 
3. church history 
4. rationale of the prayer book 
5. the parts of worship that lay readers are authorized to be ln

volved in 
6. design of public worship based on the prayer book forms. 

Actual course organization and content varies from church to church. The 

reader is licensed after application is made to the bishop's office. Fi

nal approval must be given by the bishop. The license is renewable on 

an annual basis. Some reading is allowed in the worship service by the 

unlicensed reader, but strictly as a means of training and practice. 

Notice, however, that though attention is given by this religious group 

to the training of oral readers, no evidence was found to support the 

notion that instruction materials and instructors have received the ben-

efits of the knowledge of the speech communication discipline, specifi-

cally, the field of oral interpretation. In fact, the interviewee 

indicated that the materials for which the prospective reader is held 

accountable does not include materials that have been published speci

fically for the instruction of oral interpretation. 82 

The Status of Instruction In 
Churches of Christ 

At this point the writer wishes to discuss the present status of 

oral Bible reading instruction among Churches of Christ. Despite the 

widespread attention given this area of study throughout history, the 

need arises for information establishing this current status so that 

provision can accurately be made for practical, informative guidelines 

in the form of a course on the level of the local congregation with which 

to offer instruction to the individual on how to read orally the Bible 

more effectively. The present status of oral Biblical reading among 
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Churches of Christ was investigated through the formulation of the fol

lowing survey. 

Based upon a compilation of information provided by Where the Saints 

Meet, 1977 ed., (a directory of the congregations of the Churches of 

Christ, preaching schools, and Christian colleges) 83 and lists obtained 

from the Sunset School of Preaching in Lubbock, Texas, 84 a letter was 

composed and sent to every known Church of Christ preaching school and 

Christian college in the world. In addition, a systematic sampling was 

taken of local Church of Christ congregations throughout the United States 

(based upon the same resources) and identical letters were mailed to the 

100 sample congregations believed to comprise a representative cross sec-

tion of Churches of Christ as a whole. A copy of the letter may be found 

in Appendix A. Survey mailing lists may be found in Appendix B. 

Twenty-one Christian colleges, forty-six preaching schools, and one 

hundred congregations were surveyed. This sam~ling represents a cross 

section of determinant practices based upon accurate, systematic techniques 

and can, therefore, be regarded as typical, or representative, of Churches 

of Christ in general. Table 1 represents the compilation of data derived 

from this survey. 

TABLE 1 

COURSE INSTRUCTION IN ORAL BIBLE READING 

Entire Large Medium Small Usable 
Course Portion Portion Portion None Res~onses 

Local 0 0 6 1 19 26 Congregations 
Colleges 4 1 0 5 4 14 

Preaching 2 3 6 5 5 21 Schools 
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A total of 167 letters were mailed. Of this figure, 61 usable responses 

were returned. Eleven unusable responses were also returned. These un

usable responses consisted of: 

1 . 
2. 

3. 

one response indicating the preaching school had been dissolved: 
one response originally mailed to a preaching school that had 
b~en stamped "not deliverable: unable to forward;" 
n1ne responses originally mailed to local congregations that had 
been stamped "not deliverable: unable to forward." 

The following observations can be derived from the usable respondents: 

Local Congregations 

1. none of the respondents offer an entire course or even a large 
portion of a course in oral Bible reading; 

2. only seven of the twenty-six respondents (26.9%) offer~ oral 
reading training; 

3. nineteen of the twenty-six (73.0%) offer no course instruction 
in oral reading. 

Christian Colleges 

1. ten out of fourteen colleges (71.4%) offer some type of oral Bi-
ble reading instruction; 

2. half of these ten offer only a small portion of a course; 
3. only four of the ten (40.0%) offer an entire course; 
4. four out of fourteen respondents (28.5%) offer no course instru

ction. 

Preaching Schools 

1. sixteen out of twenty-one preaching schools (76.1%) offer some 
type of oral reading instruction; 

2. only two respondents (9.52%) offer an entire course; 
3. five respondents (23.8%) offer no course instruction in oral Bi

ble reading. 

One final observation that is noticeable is the fact that there were 

more respondents from local church congregations than preaching schools 

or colleges. Yet, there is less being done among the congregations than 

either of the other two. 

In addition to this information, some of the respondents chose to 

include personal comments pertaining to the study. Generally speaking, 

these remarks substantiate the thesis that there is a need for additional 
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concern and attention in this area in the Church of Christ. Several re

spondents from the Church of Christ colleges indicated the same concerns 

regarding the current condition of Bible reading skills among Church of 

Christ members and the need for instruction in this area. Gerald r1. Vin

ther, a member of the speech department at Columbia Christian College, 

states, ''I agree that there is a severe problem in this area, and hope 

that your work will move the church toward a solution to this problem."8G 

Florida College offers only enough lecture material on the reading of 

the Bible to fill one or two class periods. 86 Jim D. Batten, speech 

communication instructor at Ibaraki Christian College in Japan, giving 

a sample of the foreign sentiments, sees the need for such instruction 

and notes that though English speech has been taught for six years, still 

no course in oral interpretation is offered, much to his dismay, pri-

marily because of the language barriers between himself and the Japa

nese students--and the failure on the part of the oriental culture to see 

the importance of oral reading. 87 

The needs involved in effective oral reading seem to be equally 

evident in the shortcomings of the preaching schools. J. Roy Vaughan 

of the Nashville School of Preaching and Gospel Advocate Company, in 

response to the survey letter, said, "I am glad someone is interested 

8'8 in teaching brethren how to read the Bible acceptably.'' .J He personally 

tries to give extra time in the school to this area because: 

. I realize the need of good Bible reading in the church. 
We say that is when God speaks to us, but we treat the read
ing of his word as if it were some light item from a news
paper. Men often stand before the church to read God's word 
... [and do so poorly.] It is a shame and disgrace for 
any man to stand before an audience and mutilate the word of 
God.89 

Gerald 0. Fruzia, Sr., of the Ghana School of Preaching in Africa expressed 
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his wish that some day the school there could have a qualified teacher 

from the United States to teach oral expression.90 Coy D. Roper of the 

Macquarie School of Preaching in Australia also sees the importance of 

oral reading instruction among Churches of Christ and uses a brief two

point outline: (1) get the meaning across, and (2) make it meaningful. 91 

Individual congregations also see the need for better oral reading. 

Jack Simons, minister of the Spring Garden Church of Christ,writes, 11 I 

think you have approached a genuine problem and I hope and pray you can 

help find some solutions ... 92 Ken Brown, a minister of education at a 

local congregation in Michigan, notes the need for concern in this area.93 

H. Leroy Davis tries to alleviate some of the misfortune apparent in the 

status of oral reading in the church by including a lesson that is used 

each year 1n a men•s training class on reading. 94 

In addition to these survey findings, literature that is circulated 

among Churches of Christ also seems to substantiate and verify the find

ings that the Bible is not presently being well read in the churches. 

Batsell Barrett Baxter, writing specifically to aid the public communic-

tion of the church, notes: II .. friends 1n widely scattered sections 

of the country have written to ask if there is such a book ... 95 Speaking 

of members of the Church of Christ, Baxter says, 11 In addition to knowing 

the message, they need to possess the skills by which that message may 

be effective 1 y transmitted to others ... g.6 He rna i nta ins it is apparent 

..... the Lord needs more trained workers ... 97 Referring specifically 

to· Bible reading, Baxter states, .. Nothing is more vital 1n a worship 

service than the effective reading of the Bible . Yet the Bible 

is often read in a careless and thoughtless way that fails to keep the 

attention of the congregation. 119B As a member of the Church of Christ, 
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Baxter realizes the need for better reading skills among members: II 

there is a need for more training in oral reading because of the great 

value it has in family worship and in personal devotional study.,. 99 

Another author, also a Church of Christ member, writes: ..... we do 

not necessarily communicate well. Certainly we could communicate better 

. more effectively ... more efficiently ... 100 Also writing in ref

erence to the Church of Christ, Turner states: 11 There is a great need 

today in the church to do more reading of the Bible 1n public. 11101 He 

then discusses items that will help in reading more effectively in pub-

1 i c. 

Thus, religious leaders and writers in the Church of Christ sub

stantiate the need for additional and more improved instruction in oral 

Bible reading due to the fact that current attempts in Churches of Christ 

at reading aloud are generally poor and need improvement. 

Purpose of the Thesis 

The purpose of this study is two-fold: (1) to expose the lack of 

adequate oral reading instruction currently available in Churches of 

Christ, and (2) to make available for immediate implementation a prac

tical course for teaching oral reading of the Bible in the local Church 

of Christ congregations. Thus, for purposes of this study, the scope of 

the subject of oral interpretation of the Bible is necessarily limited to 

instruction given in the local Church of Christ congregation. 

Chapter Preview 

Chapter Two presents the goals and criteria for the development of 

a local Church of Christ congregation course in oral Bible reading. This 

course will be presented in the form of two separate classes. 
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Chapter Three contains the proposed course. Course syllabi are pro

vided, performance criteria are stated, the course bibliographical hand

out is alluded to, and the instructional content for each unit is ex

plained for the prospective teacher and student. 

Chapter Four includes a summary and discussion of the conclusions 

of the study. 
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CHAPTER II 

CRITERIA FOR COURSE DEVELOPMENT 

This chapter is intended to provide goals, guidelines, and criteria 

for the development of the course in oral reading of Biblical literature 

on the level of the local Church of Christ congregation. The discussion 

centers around considerations involving the exclusion of preaching schools 

and Christian colleges in the course design, specific class distinctions, 

and details of organization. 

Exclusion of Schools and Colleqes 

The course design formulated for the local congregation naturally 

excludes course considerations for the Church of Christ preaching school 

and Christian college. No attempt has been made to provide course in

struction on these levels. This exclusion has been deliberately imple

mented for the following reasons: 

1. Based upon the survey taken 1n preparation for this study, it is 

apparent that the local congregation stands in greater need of oral read

ing instruction than the preaching school or Christian college since few

er attempts are being made to instruct local members in oral reading. 

2. Those receiving oral reading instruction on the level of the 

preaching school or Christian college may or may not return to the local 

congregation and share their acquired knowledge with the local church 

members. 

26 
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3. Those Church of Christ members who attend a preaching school 

or Christian college are more likely to be in the minority when com

pared with those members that attend a secular college or receive no 

higher education at all. Of those that do attend a church related insti-

tution, even fewer receive oral reading instruction, since such courses 

are normally optional. 1 

Therefore, it seems most desirable to focus attention on the local 

congregation where the majority of the readers are and where the ulti

mate oral reading result is of great importance. One noted Church of 

Christ member concurs, saying, " . instruction and training in pub-

lie reading in the church should be done at the level of the local con

gregation. 112 

Specific Class Distinctions 

The course under consideration in this thesis is subdivided into 

two classes. There are basically two reasons for this determination: 

1. The target groups naturally fall into two distinct categories 

on the basis of the role function of each group and thus the specific 

needs that require fulfillment. The unification of the two groups will 

only frustrate organizational efforts due to the wide variation of in

structional needs. 

2. The Church of Christ compliance with the New Testament doc

trine found in I Corinthians 14:34,35 and I Timothy 2:11,12 limits the 

role of female involvement in the public worship services of the church. 

This factor naturally dictates that the class for worship service lead

ers be composed solely of male students. 
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Class A 

This class will be composed solely of Bible teachers in the congre

gation. The thrust of this class will be toward the employment of oral 

reading as a teaching strategy. Both sexes will be included in this 

class and teachers of all age groups will be encouraged to attend, with 

the understanding that the class will be geared toward the needs and 

preferences of those attending. These needs will be derived from a pre

liminary discussion session at which time a permanent meeting time will 

also be decided upon. Specific instruction will be offered on how to 

employ oral interpretation in the Bible classroom. Depending upon the 

specific desires of the class members (determined at the first class ses

sion), and in addition to the extensive instruction in Bible reading, 

this class will give interpretation instruction in the following areas: 

1. storytelling and creative dramatics, 

2. methods of using puppets in the classroom with emphasis on vocal 

presentation, 

3. narration of slide projector presentations, 

4. employment of various types of multiple reading forms (concert 

reading, choral reading, chamber theatre, and reader•s theatre) in the 

Bible classroom from nursery to adult age. 

Class B 

The second class session each week will be devoted to studying oral 

interpretation principles for church leaders. Thus, it will consist of 

ministers and other persons who are called upon to perform leadership func

tions during the worship service. This class is designed to promote and en-
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hance the ability and effectiveness of those serving the various leader-

ship capacities. This class, too, will be formulated to fit the speci

fic needs of those attending based upon a preliminary session similar to 

that of Class A. Then, depending upon these needs and in addition to 

the extensive training in specific Bible reading, this class will give 

interpretation instruction in the following areas: 

1. wedding readings and funeral readings, 

2. oral reading in song directing, baptisms, and the Lord's Supper, 

3. reading church announcements, 

4. leading public prayers. 

Specific instruction will also be included as a possible fifth unit re

lating to radio and television presentation of religious programs. This 

unit could be offered for those that may be involved in such undertakings. 

The writer is hopeful that these class distinctions will provide a 

basis in oral interpretation for the student. With this basis the stu

dent should be able to continue improving his oral reading skills 

Organizational Details 

Basically two classes will be constructed to meet the needs of two 

primary target groups. However, these two classes can be considered to 

comprise one basic course, since there will be some overlapping of in

structional materials. Each class should consist of not more than twenty 

enrollees. This number should allow each of the students to participate 

in each class activity while retaining reasonable time for the instructor's 

lectures and teaching techniques. The writer recommends that the in

structor for the course, if at all possible, be one who is familiar with 

the speech communication discipline, particularly oral interpretation, 
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through past experiences of speech training and education. 

Charlotte I. Lee's Oral Reading of the Scriptures is the recom

mended classroom text for both classes. 3 The course design employed in 

this study is based primarily upon this source. Students will be re

sponsible for reading it outside of class. Reasons for use of this 

text are as follows: 

1. The book is for those who find it challenging and satisfying 

to share Biblical reading and thus encompasses the wide range of inter

ests included in the two classes which are outlined in the class dis-

tinctions. 

2. The book is designed to increase the awareness of the richness 

and vitality of the literature found in the Bible. 

3. The book is nondenominational in scope with emphasis on the 

familiar (where much original impact has been lost). 

4. The book gives good attention to the use of vo1ce and body so 

necessary in the transmission of the Bible message. 

5. The book deals with literary qualities characteristic of the 

various types of Biblical writing. 

6. Several translations of the Bible are used in samples of read

ings 1n order to enhance the clarity of the text and provide variety in 

wording. 

In addition to these reasons, Lee's book is desirable because of 

the concrete, specific instruction given throughout its contents (with 

the exception, perhaps, of the first chapter which contains more of a 

theoretical explanation of interpretation). This writer agrees with 

Lee's statement that the Bible " ... must be interpreted as a docu

ment written by one who was under divine directive to share his experi-
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ences with the people.'' 4 Thus, the importance of this obligation pre-

sents an oppo.rtunity for the oral interpreter as he passes these writ

ings along, experiencing them himself first, through effective oral 

reading. 

In addition to the course textbook, the course will be augmented 

by other resources and a bibliography, listing additional sources which 

the student may consult on his own. There are three basic sources 

that will serve as additional references from which instructor lecture 

notes will be extracted. 

1. Harold A. Brack, Effective Oral Interpretation For Religious 

Leaders, which devotes itself to instruction for religious leaders and, 

therefore, will be used extensively for Class B. 5 

2. Chloe Armstrong, Oral Interpretation of Biblical Literature, 

which provides numerous reading samples to be incorporated into the 

. t 6 course un1t s ructure. 

3. Akin, Larson, et al., How To Read The Bible Aloud, which will 

be used extensively in the class session on Old Testament narrative be

cause of its excellent discussion of this subject. 7 

A bibliographical handout, that will be given each student during 

the first class session, can be found in Appendix C. Students will be 

required to read four works from this list and submit written book re

ports on each of the four at the conclusion of the course. 

Course admission prerequisites are limited to the ability of each 

student to read. Otherwise no stipulations will be imposed. Only male 

students will be admitted to the worship service leader's class (Class 

B). It seems likely that the teacher's class (Class A) will be predomi-

nately composed of women teachers who teach younger children in the church 
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educational system. 

Meeting periods will consist of one night per week for each course, 

two hours per night, for twenty weeks for Class A; nineteen weeks for 

Class B. The course is designed in four separate unit segments. Each 

of these units constitutes autonomous, individual entities that can be 

taken by the student who wishes to devote only the time necessary to 

attend class sessions for one unit. However, the entire course can also 

be considered aggregative in nature. More discussion will center around 

this aspect of course structure in the considerations of course syllabi. 

The total twenty class sessions provide for fourteen lecture/discussion 

periods and six performance sessions for Class A. Class B will utilize 

only four sessions for leadership activities resulting in a total of 

nineteen regular sessions, plus three additional sessions for the op

tional Unit Five. 

Several factors need to be taken into consideration regarding the 

performance activities. Time limitations for each performance will be 

determined by the instructor on the basis of the number of enrolled stu

dents and the time allotted to the performance session. Evaluation cri

teria will involve instructor comments presented orally to each reader 

immediately following each performance while the experience is fresh on 

the minds of the reader and his listeners for maximum mutual learning. 

The instructor will also provide his performance evaluation form (Appen

dix D) for the reader to compile at the end of the course so that the 

student may trace his progression and achievement. No written exam

inations are included in this study and may, therefore, be left to 

the discretion of the individual instructor and his pupils. This 

aspect of the educational process is excluded since it is felt the oral 
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critique and written evaluation forms will be sufficient stimuli by 

which the student may evaluate both his progress and the areas in which 

he needs improvement. The writer feels that a written examination might 

only serve to add undue pressure to the student who may already be 

undergoing a great deal of communication apprehension, simply due to the 

nature of the course. This writer believes that only the serious student 

will enroll in such a course and, therefore, will tend to be self-moti

vated in his efforts to improve his oral reading capabilities. When 

making use of the evaluation form, the observer/evaluator should base 

his observations on two major criteria: 

1. the reader•s ability to manifest to an effective degree the 

items listed in the ••criteria .. column. 

2. the reader•s ability to utilize specifically the information pre

sented in the class session immediately prior to the performance class 

meeting. This consideration should be recorded in the column entitled 

11 Listener Comments ... These comments should consist of specific details 

which will enable the reader to.determine how well he applied the infor

mation to which the performance activity relates. 

In addition to these considerations, the oral critique techniques 

employed by the instructor should focus on the positive aspects of the 

reader•s performance. Oral remarks should be lenient and serve to en

courage the student in continuing to strive for improvement of his oral 

reading performance. The first classroom performance will be followed 

by four evaluational phases: 

1. the reader•s personal feelings and evaluations of his own per

formance, 

2. the oral critique of the reader by the instructor, 
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3. spontaneous student reactions and inquiries, 

4. the submission of the evaluation form by the instructor to the 

reader. 

Subsequent performances will include the above evaluational phases plus 

the inclusion of one additional phase: 

5. the submission of evaluation forms by every observing student 

to the reader. 

This structure should enhance the overall learning situation by providing 

the following four advantages: 

1. the student listeners will learn from the oral critique techniques 

employed by the instructor on the first performance before being called 

upon to take part in the evaluational process; 

2. the students will have the opportunity to ask questions of the 

reader and the instructor while the performance is still fresh on their 

minds, in order to clarify and solidify oral interpretation principles 

presented in previous class sessions; 

3. the observers will have the opportunity to determine how each 

reader rates his own performance techniques for comparison with general 

audience response; 

4. the reader will derive the benefits of a multiplicity of listener 

responses. 

Implementation of this oral reading course will hopefully accomplish 

two objectives: (1) increased knowledge and (2) improved skills. An 

additional benefit, which the course will hopefully produce, is a greater 

involvement of the Bible class student and the general congregation in 

the Bible. 
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CHAPTER III 

THE PROPOSED COURSE 

In this chapter, course syllabi, instructional content, and per

formance criteria are discussed and outlined. Also, the units are bro-

ken into class sessions to guide the prospective instructor, step by 

step, through each meeting period. Comments, designed to provide a ful

ler understanding of how the course may be taught, accompany the course 

structure. Appendices which contain appropriate instructional aids 

are discussed. 

Class 
Meeting 

1 

2 

3 

4 

Class A 
Course Syllabus 

Class 
Activity 

Unit One: Oral Interpretation 
Orientation 

Discussion of interpreta
tion basics, use of body 
and voice; class exercise 

Discussion of literary 
style 

Discussion of basic ele
ments of narrative; lecture 
on use of reading manu
script 
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Assignments 

Lee, chs. 1,2 

Lee, ch. 3 

Lee, ch. 4 

Lee, ch. 5 



Class 
Meeting 

1 

2 

3 

4 

1 

2 

3 

4 

5 

1 

2 

3 

4 

Class 
Activit,x 

Unit Two: Narratives 
Discussion/lecture of Old 
Testament narratives 

Unit 

Performance of Old Testa
ment narrative 

Discussion of New Testa
ment narratives 

Performance of New Testa
ment narrative 

Three: Classroom Teacher 
Activities 
Lecture/discussion on oral 
presentation and puppet 
use; instructor demonstra-
tion 

Lecture/demonstration/dis-
cussion on slide narration 

Lecture/discussion on sto-
rytelling and creative 
dramatics; class exercise 

Lecture/discussion on mul-
tiple reading forms in the 
classroom 

Performance of one class-
room activity 

Unit Four: Epistles, Poetry, 
Prophecy 
Discussion of oral reading 
techniques for the Epistles 

Performance of literature 
from an Epistle 

Discussion of Biblical 
poetry 

Discussion of Lamentations 
and extended poetic units 

Assignments 

Performance 
(Old Testament 
narrative) 

Lee, ch. 6 
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Performance 
(New Testament 
narrative) 

Performance 
(any class 
activity) 

Lee, ch. 7 

Performance 
(Epistle) 

Lee, ch. 8 

Lee, ch. 9 

Performance 
(Poetry) 



Class 
Meeting 

5 

6 

7 

Class 
Meeting 

1 

2 

3 

4 

1 

2 

3 

4 

Class 
Activity 

Performance of Biblical 
poetry 

Discussion of prophecies 
and Revelation 

Performance of Biblical 
prophecy 

Class B 
Course Syllabus 

Class 
Activity 

Unit One: Oral Interpretation 
Orientation 

Unit 

Discussion of interpreta
tion basics, use of body 
and voice; class exercise 

Discussion of literary 
style 

Discussion of basic ele
ments of narrative; lecture 
on use of reading manu
script 

Two : E pi s t 1 e s , Poetry, 
Prophecy 
Discussion of ora 1 reading 
techniques for the Epistles 

Performance of literature 
from an Epistle 

Discussion of Biblical 
poetry 

Discussion of Lamentations 
and extended poetic units 

Assignments 

Lee, ch. 10 

Performance 
(Prophecy) 

Assignments 

Lee, chs. 1,2 

Lee, ch. 3 

Lee, ch. 4 

Lee, ch. 7 

Performance 
(Epistle) 

Lee, ch. 8 

Lee, ch. 9 

Performance 
(Poetry) 
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Class 
Meeting 

5 

6 

7 

1 

2 

3 

4 

1 

2 

3 

4 

1 

2 

Class 
Activity 

Performance of Biblical 
poetry 

Discussion of prophecies 
and Revelation 

Performance of Biblical 
prophecy 

Unit Three: Leadership Activities 
Lecture/discussion on wedding 
and funeral readings 

Lecture/discussion on oral 
reading techniques in (1) song 
directing, (2) baptisms, and 
(3) Lord•s Supper 

Lecture/discussion on public 
prayers and reading church 
announcements 

Performance of one Unit Three 
activity 

Unit Four: Narratives 
Discussion/lecture of Old 
Testament narratives 

Performance of Old Testa
ment narrative 

Discussion of New Testa
ment narratives 

Performance of New Testa
ment narrative 

Unit Five: Radio and Television 
Reading 
Lecture/discussion of broad
cast reading elements 

Lecture/discussion of broad
cast reading elements (con•t.) 

Assiqnments 

Lee, ch. 10 

Performance 
(Prophecy) 

Performance 
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(Any worship 
service activ
ity) 

Lee, ch. 4 

Performance 
(Old Testament 
narrative) 

Lee, ch. 6 

Performance 
(New Testament 
narrative) 

Performance 
(Radio or tele-
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Class 
Meeting 

Class 
Activity Assignments 

vision reading) 

3 

Discussion 

Performance of radio or 
television reading 

The course syllabi are designed to reflect the sequencing of in

struction presented in the course textbook, as well as to include addi-

tional materials (Unit Three on both syllabi and Unit Five of Class B) 

for meeting the specific needs of the Church of Christ Bible school 

teacher and worship service leader. The organization of the syllabi re

flects the thesis: to improve oral reading the reader needs an adequate 

understanding of both the literature and the theories of oral reading, 

as well as adeauate communication skills to perform the task. Thus, 

the first unit provides the reader with a comprehensive, though not 

exhaustive, basic skills background. Subsequent units deal with prob-

lems encountered in reading aloud specific forms of Biblical literature, 

teaching the Bible class, and leading the public worship service, with 

an optional unit on broadcast media. Class A and Class B will meet 

concurrently throughout Unit One (first four class sessions). However, 

if the combined total enrollment of both classes exceeds fifteen, the 

instructor may wish to separate the two groups for the first class 

session only. After Unit One, the two groups will separate and meet 

on different nights of each week. Both class groups require initial 

training in fundamentals of oral interpretation; thus, combining of 
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both classes for Unit One meets the needs of expediency. 

Individual course units are arranged and formulated on the basis of 

course nature and target group. Class A, because of the predominate 

utilization of narrative in the type of work in which the Bible class 

teacher is engaged, will follow Unit One instruction with the segment on 

narrative (Unit Two). This unit will be succeeded by material relating 

specifically to the needs of the classroom teacher. The final unit for 

Class A will be of greater benefit to the teachers of adult classes, 

since children will more readily grasp the Biblical narrative in compar

ison with the more arduous exegetical material inherent in epistles, 

poetry, and prophecy. Class B will move from Unit One basics directly 

to the material pertaining to epistles, poetry, and prophecy, since the 

worship leader makes extensive use of this type of Biblical literature. 

A unit specifically geared to the pertinent needs of the worship leader 

will be third, followed by the less vital unit (for purposes of the 

leader), instruction regarding narratives. The final unit is optional, 

being concerned with broadcast media. 

Periodic performance activities will allow students to consider their 

own personal ability in applying oral reading techniques, as well as, 

the strengths and weaknesses demonstrated by fellow class members, as 

inferential self-instruction. Performances are not included in the 

first unit of instruction in order that the student may achieve a mental 

comprehension of the basic oral reading techniques before he is expected 

to translate this initial knowledge into a meaningful physical applica

tion. 

Items listed in the 11 Assignments 11 column of the course syllabi are 

the out-of-class requirements that are to be fulfilled prior to the 



42 

subsequent class period. A short discussion will center around the 

requirements of each performance activity some time during the discus

sion class session preceding each performance class session. This dis

cussion will afford the students ample opportunity to ask questions 

concerning each performance activity. In addition, this discussion 

will give the teacher opportunity to discuss specific performance cri

teria with the students. 

There are basically two types of instructional materials for use 

during class periods in which performances are not being initiated: 

(1) content taken from the textbook, and (2) content taken from other 

sources. Though the student will be reading the course textbook outside 

of class, the writer believes there will be need to reiterate, emphasize, 

explain,and discuss the materials presented by Lee. This secondary ex

posure is justified on two counts: 

1. The average local congregation member taking the proposed course 

will likely be unfamiliar with many of the oral reading principles set 

forth in the course textbook and, thus, will require clarification of 

materials he simply does not understand. 

2. Reinforcement is needed for every student to learn the material 

well .1 Therefore, the discussion sessions outlined in Units One, Two, 

and Four of Class A and B will not entail the mimicry of the text ma

terials by the instructor in a lecture form. Instead, these sessions 

are designed to afford teacher and student an opportunity to discuss 

impressions, to ask questions, to clarify terminology, and to exchange 

any ideas concerning the textual content. Therefore, the student will 

be strongly encouraged to read thoroughly each chapter of the text prior 

to the class period scheduled for its discussion and to come to the class 



43 

prepared to discuss the elements of the text material. 

In addition to these discussion sessions, the instructor will util

ize lecture for materials not found in the course textbook. These 

lectures are noted in the discussion of each unit's instructional con

tent. The additional material is provided for the enhancement and en

richment of the student's awareness of the instructional content pro

vided by Lee, and to supply the course with authoritative materials 

not covered by that textbook. The majority of this supplementary ma

terial is discussed in Unit Three of both classes. 

A fifth unit stressing the elements employed in radio and television 

reading is provided for Class B. This is an optional unit that is de

signed to be covered following the first four units. The instructor 

is left to his own discretion as to whether sufficient student interest 

warrants the utilization of this additional material. This unit is 

supplied following the other units in order that those not wishing to 

take advantage of the material may conclude their studies following the 

coverage of Unit Four. 

Unit One content will be discussed first, since it will be taught 

concurrently for both classes. This will be followed by a discussion 

of Units Two through Four of Class A and then Units Two through Five 

of Class B. 

Classes A and B 

Unit One: Oral Interpretation 

Class Session One 

The first meeting period of the two classes will consist of overall 

course orientation. Through a discussion session the instructor will 
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determine individual needs and expectations of the students. Each stu

dent will receive the course syllabus applicable to his group and a 

bibliographical handout for outside readings (Appendix C). Together 

the students and instructor will determine a suitable meeting time for 

the rest of the unit class sessions. The instructor will offer an ex

planation of evaluation procedures and book reports, in addition to 

assigning the first two chapters in Lee. For this first class session, 

if the combined total is more than fifteen students, the writer suggests 

dividing the group into the two classes, in order to give the instructor 

the necessary time for determining individual student needs. The two 

groups would then return to a combined group for the remainder of the 

unit. 

Class Session Two 

The second meeting period will involve a discussion of the ele

ments of oral interpretation regarding use of the body and voice. Each 

student will receive a copy of the adapted Schramm communication model. 

A copy of this model can be found in Appendix E of this paper. The 

discussion session will include, towards the end of the period, a per-

formance of the exercise described in item eleven in the following list 

of activities. Chapter three of the text will be assigned. The fol

lowing information will be utilized during this session. 

1. Define 11 0ral interpretation 11 as it relates to the course and 
course textbook. 

2. List the four phases of communication: 

a. communicator 
b. message 
c . receiver ( s ) 
d. physical, mental, or emotional response of the receiver 

due to message effect. 
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3. Discuss the importance of 11 message 11 in oral reading of Biblical 
1 iterature. 

4. List and apply the three phases of the field of communication: 

a. communication by written symbol 
b. communication by spoken language 
c. communication by nonverbal language. 

5. List and explain the three influences at work 1n written symbols: 

a. the mode, method, and meaning of the original speaker; 
b. the comprehension of the message by the author and his 

integrity in reporting it when he is not the original 
speaker; 

c. the comprehension, integrity, and scholarship of the 
translator whose version has been selected. 

6. Define and discuss the interdependent terms of the logical and 
emotive content of literature. 

7. Describe the meaning of 11 technique 11 as used by the oral inter
preter. 

8. List, define, and discuss the five aspects involved in improving 
body communication: 

a. posture 
b. muscle tone 
c. gesture 
d. empathy 
e. sense imagery. 

9. List and explain the eight types of imagery: 

a. visual 
b. auditory 
c. tact i 1 e 
d. therma 1 
e. gustatory 
f. o 1 factory 
g. kinetic 
h. kinesthetic. 

10. List, define, and discuss the six aspects involved in improving 
vocal communication: 

a. breath control 
b. volume and projection 
c. focus of projection 
d. pitch and quality 
e. rate and pause 
f. speech intelligibility. 
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11. Describe the basic exercise for developing good breath control. 

12. Perform the exercise described in number eleven with instruc
tor checking each student individually for technique. 

Class Session Three 

The third meeting period will involve the discussion of the elements 

relating to literary style. Chapter four of the text will be assigned. 

The following information will be used in this session. 

1. List, define, and discuss the five elements of literary style: 

a. method of organization by which the total idea is devel
oped; 

b. type, length, and syntactical structure of the sentences 
within the smaller thought units; 

c. choice of words and their relationship to one another 
within particular sentences; 

d. division of the sentences into speech phrases as they 
are read aloud; 

e. rhythm established by the speech phrases as a result of 
stresses and pauses. 

Class Session Four 

The fourth meeting period will involve the discussion of the ele

ments of Biblical narrative and uses of the reading manuscript. Chapter 

five of the text will be assigned. The following information will be 

used in this session. 

1. Briefly define the meaning of 11 narrative. 11 

2. List, define, and discuss the following five narrative ele
ments: 

a. point of view 
b. action and plot 
c. c 1 imax 
d . t i me and p 1 a c:e 
e. characters. 

The instructor will lecture on the following information. 

3. Identify the consequences of poor preparation and use of the 
reading manuscript: 



a. loss of eye contact 
b. limitation of communicative bodily action 
c. poor vocal quality and projection 
d. less t~me.and attention to devote to the personal 

apprec1at1on of the reading.2 

4. List the three criteria for readable manuscripts: 

a. material should be easy to read 
b. important divisions should be clearly indicated 
c. pages should allow rapid and accurate movement.3 
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5. Identify three considerations in the use of the reading manu
script: 

Summary 

a. actually read from the prepared manuscript when inter
preting orally; 

b. be aware of the symbolism of the physical presence of 
the manuscript; 

c. use the reading manuscript as a part of reader gesture.4 

Unit One instructional content was based upon the first four chap

ters of the course textbook and chapter ten of Harold A. Brack, Effective 

Oral Interpretation for Religious Leaders. 5 Lecture will be used to 

present the Brack materials. This material seems comprehensive and 

compatable with other literature in the study of the fundamentals of oral 

interpretation. This unit is designed to reinforce the text information 

basic to the understanding and application of future units. This unit 

will be taught concurrently in Class A and Class B. Thus, a discussion 

format seems appropriate. Student performances are used in subsequent 

units to apply the theoretical foundations of Unit One. 

Unit Two (Class A) content is divided into four class sessions. 

Two of the periods will involve discussion, and two will involve per

formance activities. This unit consists of content pertaining to Old 

and New Testament narratives and is designed to prepare the classroom 

teacher for the utilization of narrative in the individual classroom 
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activities presented in Unit Three. 

Class A 

Unit Two: Narratives 

Class Session One 

The first meeting period of this unit will consist of a discussion 

of the textbook elements pertaining to Old Testament narratives. Near 

the end of the class period, the instructor will explain and discuss 

the performance activity scheduled for the next class session, answer-

ing any student inquiries. Time limitations for this performance, and 

each succeeding performance, will be determined by the instructor on 

the basis of the number of students and the time (two hours) allotted 

to the performance session. Specifically, the following information 

will be utilized for this class period. 

1. List the two divisions of Old Testament writings: 

a. classical (pre-exilic) period 
b. romantic (post-exilic) period. 

2. List and explain the three types of history: 

a. descriptive 
b. didactic 
c. 11 Scientific 11

• 

3. Briefly discuss and explain the following five elements as spe
cifically relating to Old Testament narrative: 

a. characters 
b. setting 
c. tense 
d. climax of plot and action 
e. narrative style. 

The instructor will lecture on the following information. 

4. Discuss the following three elements in light of Old Testament 
narrative: 

a. the rediscovery of purpose 
b. the rediscovery of form 
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c. the rediscovery of meaning. 6 

5. Briefly discuss the two languages inherent in the Old Testament: 

a. Hebrew 
b. Aramaic.? 

Class Session Two 

This meeting period will be devoted to student performances of lit

erature from Old Testament narratives based upon narrative elements dis

cussed in the last class period. The general evaluational phases of 

this class period are discussed in Chapter Two of the thesis. Once 

again these phases consist of the following four items: 

1. The reader•s personal feelings and evaluations of his own per-

formance; 

2. The oral critique of the reader by the instructor; 

3. The submission of an evaluation form by the instructor to the 

reader. 

All subsequent performances will include an additional evaluational phase: 

5. The submission of evaluation forms (Appendix D) by every observ-

ing student to the reader. 

The comments made by each evaluator should be written in the appropriate 

column of the evaluation form and, for this performance, should speci

fically indicate the reader•s mastery of a storytelling, conversational 

tone. The instructor will assign the sixth chapter of Lee for outside 

reading. 

Class Session Three 

This meeting period will be devoted to a discussion of narratives 

found in the New Testament. Near the end of this class period, the in-

~EXAS TECH I:H3RARW 
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structor will explain and discuss the performance activity scheduled for 

the next class session. The following information will be utilized in 

this third class session. 

1. Briefly distinguish between Old Testament and New Testament 
narratives. 

2. Discuss the narrative characteristics of the four New Testa
ment gospels. 

3. Identify the two groups of New Testament narratives: 

a. teaching narratives 
b. narrator of Jesus' travels. 

4. Identify and briefly discuss the three special problems of the 
narrator in presenting parables: 

a. reticence regarding complete identification with such a 
speaker 

b. familiarity of Jesus• words 
c. fear of being theatrical. 

5. Discuss the five major units comprising the Passion according 
to John. 

6. Discuss the narrative considerations of Acts. 

Class Session Four 

This meeting period will be devoted to the performances of narra

tives taken from the New Testament. The same performance evaluational 

phases will again be followed (as in Class Session Two). The instructor 

and student observers will focus upon techniques utilized by the reader 

regarding the elements of New Testament narrative discussed in the pre

ceding class session. Comments pertaining to the student's use and 

understanding of New Testament narrative should be recorded in the 

appropriate column of the evaluation form, with specific emphasis on the 

reader's use of conversational tone. 
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Summary 

The instructional content comprising Unit Two materials on narrative 

was selected from the fifth and sixth chapters of the course textbook and 

chapters two and three of How To Read The Bible Aloud by Akin, et ~. 8 

The material from Akin was used in the first class session in the form 

of lecture material. Two performance activities are included in this 

unit in order to measure the student•s proficiency in applying the in

structional content pertaining to Old and New Testament narratives, 

respectively. The student should focus specifically on the acquisition 

of a conversational tone and attempt to tell the story well. 

Unit Three (Class A) is divided into five class sessions with the 

inclusion of one performance activity. Lecture/discussion/demonstration 

materials consist of use of puppets, slide narration, storytelling and 

creative dramatics, and multiple reading forms. 

Class A 

Unit Three: Classroom Teacher Activities 

Class Session One 

This class period will be devoted to a lecture/discussion of oral 

presentation and puppet use. The instructor will bring a puppet to class 

and demonstrate some of the techniques discussed during the class session. 

The following information will be utilized. 

1. Briefly note the similarities between puppet vocal techniques 
and everyday human voice usage: 

a. 

b. 

every puppet should have its own recognizable voice, its 
own way of speaking; 
the puppet•s personality should match the vocal person
ality of the reader or recording.9 

2. Discuss considerations of acquiring character voices: 

a. consciously develop new speech habits; 



b. 

c. 

1 earn to 11
PU 11 faces'' (set and move the face in different 

ways while speaking); 
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d. 

use facial and body expressions that the characters would 
actually make in real life while reading; 
watch ~he puppet yourself to allow it to borrow your speech 
mechan1sm.lO 

3. Identify considerations in establishing manner of reading: 

a. 

b. 

c. 

choose a reading voice that agrees with the physical ap
pearance of the puppet; 
never strain your voice (or expect it to maintain awkward 
pitches through long reading selections); 
keep in mind the audience size, position of puppeteers, and 
size of auditori~m in use of projection and direction of 
reader's voice. 

4. Identify frequent faults of the amateur narrator who reads de
scriptive or narrative passages between scenes or acts of a 
play: 

a. enunciating poorly 
b. reading slowly 
c. allowing voice to drop so that it is inaudible at the end 

of a sentence 
d. slurring words.12 

5. List three suggestions for possible voice changes: 

a. read into a tin can 
b. hold nose while reading 
c. read with an accent (observe foreigners 1~r listen to regular 

users of ethnic accents on television). 

6. Discuss means and methods of making the human voice 11 belong 11 to 
the puppet: 

a. 

b. 

c. 

the puppet speaking should be in movement (all others should 
freeze); 
learn how to transmit the reader's movements and gestures 
to the puppets to convey meaning by experimenting to find 
the greatest possible range of expressive movement; 
save especially striking gestures for the dramatically 
significant reading sections.14 

7. Note some of the advantages and disadvantages to pre-recording 
the reading material: 

a. taping is useful in enabling the audience to hear words 
through amplification otherwise hampered behind the puppet 
screen; 

b. the tape recorder allows the reader to concentrate on syn-
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chronizing his reading and music with the puppet movements; 
c. 

11
live 11 speech allows for greater creative response to the 

audience, if it is not tied to a fixed rhythm of reading.15 

8. List some steps for finding the right voice for a puppet: 

a. 

b. 

c. 

d. 

read the script several times to get a clear understanding 
of the characters involved; 
the reader should take part in the design and construction 
of the puppet so that finished puppets fit the characters 
he has already imagined in his rearling; 
read the script aloud a great deal before performance to 
grasp the details that are apparent only when heard; 
concern for puppet size in proportion to fullness of reading 
voice should be minimal compared to concern that Ige vo1ce 
fits the character being portrayed by the puppet. 

Class Session Two 

For this meeting period, the instructor will bring to class a slide 

projector and set of slides. He will demonstrate techniques to the 

class in setting up and narrating orally a slide presentation. Specif

ically, the following criteria should be discussed. 

1. The reader should arrive at the classroom sufficiently early 

to allow plenty of time to set up the projector and screen and 

adjust distances between the two, as well as arrange seating 

to comply with the position of the projector. 

2. The reader should position himself so that he doesn't obstruct 

audience view of the screen, while at the same time making it 

possible for him to exhibit observable body movements in con

junction with the reading material. 

3. The reader should have narrative material in a complete written 

manuscript to facilitate a smooth presentation. 

4. The reader should thoroughly rehearse the reading of the manu-

script. 

5. The reader should practice synchronization of the reading 



54 

material with the slides in rehearsal to ensure proper consid

eration of the critical timing element. 

After demonstrating and discussing considerations of slide narration, the 

instructor may wish to allow students the opportunity of 11 getting the 

feel 11 of the equipment and manuscript. This student involvement would 

provide examples from which to point out the necessities involved in 

adequate preparation. 

Class Session Three 

This class period will consist of a lecture/discussion session per-

taining to storytelling and creative dramatics and their usage in the 

Bible classroom. After these materials have been discussed, the instruc-

tor and volunteer class members will choose a Bible story. They will 

then use this story as an exercise in both storytelling and creative 

dramatics. The student will receive a handout pertaining to storytelling. 

A copy of this handout may be found in Appendix F of this paper. The 

following information will be utilized in this class session. 

1. Identify two important principles in considering storytelling: 

a. 

b. 

children are naturally good storytellers and, thus, need 
opportunities to develop that skill and learn from yours; 
a story never really lives until it is told and heard by 
someone.17 

2. List three necessities of good storytelling: 

a. 
b. 
c. 

practice 
enthusiasm 
determination. 18 

3. List essentials of good storytelling: 

a. select your story well 
b. know your story well 
c. introduce your story carefully 
d. pace your story 
e. use your voice effectively to carry the story 



f. 
g. 
h. . 
1 • . 
J . 

select words carefully 
use gestures sparingly 
sit naturally and comfortably 
select a good ending for your story 
occasionally illustrate and dramatize stories.l9 

4. List the eight factors of storytelling, according to Louise 
Tooze: 

a. The story you tell must belong to you. You must like it. 
You must enjoy it. You must want to tell it. 

b. You must know the story so well that it is part of you. 
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There can be no possibility of forgetting. 
c. You will use all the heritage that is yours for the taking 

and all the individual rich background you have built for 
yourself. 

d. You will tell the story simply, directly, sincerely with 
freedom and ease and good use of your body. 

e. You will trust the medium you use--words. 
f. You will develop the instrument you use--your voice--so 

that it has correct pitch, good timbre, and appropriate 
strength. 

g. You will pace your telling skillfully, changing the tempo 
as needed and using pauses effectively. 

h. You will have good rapport with your list28ers so that you 
can create with them a living experience. 

5. Identify some of the values and benefits of using creative 
dramatics in the classroom that would be beneficial to congre
gational cohesiveness: 

a. 
b. 
c. 
d. 
e. 

developing language arts skills 
improving socialization skills 
stimulating creative imagination 
developing an understanding of human behaviors 
participating in group work and group problem solving. 21 

6. Define creative dramatics and its purpose: 

--creative dramatics involves informal drama experiences planned 
by the children under the guidance of the teacher; 

--these experiences provide for the growth and development of 
the pla2ers and the teaching of Biblical principles and inci
dents.2 

7. List three oral reading improvements that creative dramatics 
encourages: 

a. 
b. 
c. 

enlarging the vocabulary 
promoting more audible sgeech 
improving articulation.23 
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Class Session Four 

This period will consist of a lecture/discussion concerning the 

various forms of multiple reading and their use in the Bible classroom. 

The instructor will also discuss the performance activity scheduled 

for the next class session, explaining that any one of the classroom 

teacher activities may be selected for performance. Soecific evalua

tional considerations for each activity are discussed in the unit 

summary. The following information will be utilized for this fourth 

class session. 

1. List, define, and describe the basic forms of multiple reading: 

a. choral reading 
b. concert reading 
c. readers theatre 
d. chamber theatre.24 

2. Discuss the elements of antiphonal reading in a possible choral 
reading arrangement of the Beatitudes.25 

3. Identify and discuss the considerations for producing multiple 
readings: 

a. 
b. 
c. 
d. 
e. 

literature selection 
script preparation 
analysis of literature 
prod~cti~g rehearsel 
stag1ng. 

4. Briefly list and describe the five types of focus: 

a. 
b. 
c. 
d. 
e. 

on-stage 
off-stage 
inward 
character placem29t 
direct audience. 

Class Session Five 

Student performances will occur during this meeting period with 

each student choosing one of the classroom teacher activities discussed 

in this unit. Each activity will require that the evaluator focus on 
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specific techniques relating to each individual activity. These eval

uational concerns are presented in the summary that follows. 

Summary 

Instructional content for the first class session was chosen from 

Modern Puppetry by Philpott, 28 Fell's Guide To Hand Puppets by Richter,29 

Puppetry Today by Binyon, 30 and Expert Puppet Technique by Bramall .31 

The instructor may wish to recommend Modern Puppetry by Philpott32 and 

Puppets and Plays by Batchelder and Comer33 for information on con

struction of puppets and puppet sets. 

Content for the second session was taken from the writer's own 

personal knowledge and experience. Content for the third class session 

was chosen from Oral Interpretation of Children's Literature by Bamman, 

Dawson, and Whitehead, 34 Storytelling by Tooze, 35 Creative Dramatics for 

the Classroom Teacher by Heinig and Stillwell, 36 and Creative Dramatics 

in the Classroom by McCaslin. 37 Session four content was derived from 

Interpretative Reading by Aggert and Bowen, 38 Oral Interpretation of 

Biblical Literature by Armstrong, 39 and "A Study of Selected Radio Plays 

By Norman Corwin For Adaptation To Readers Theatre" by Simpson. 40 In 

addition to these sources, the writer recommends the instructor acquire 

a copy of Readers Theatre Handbook by Coger and White41 and spend a 

portion of the fourth class session discussing with the students Part 

Two concerning methods employed in the performance of various non-Bib

lical readers theatre selections. 

In evaluating a performance involving puppet use, the evaluator 

should give greatest attention to the reader's ability to adapt his 

reading voice to the physical appearance of the puppet. The student 
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who chooses slide narration for his performance should be evaluated 

chiefly on his adeptness at timing the narration to the slide sequence. 

Performances involving storytelling and creative dramatics should be 

evaluated primarily on the basis of the ability of the student to por

tray his enthusiasm and age level. Multiple reading form performances 

should emphasize the types of focus utilized by the reader. In addi

tion to these specific evaluational considerations, the general phases 

as outlined in Chapter Two, pages 33 and 34, of this thesis, as well 

as class session two of Unit Two of the proposed course, should be 

followed closely. 

The reader should be encouraged to select a performance activity 

that will be of greatest assistance to him in his teaching of the Bible 

to the age group with which he is involved. The next unit is divided 

into seven sessions. It consists of material pertaining to Biblical 

epistles, poetry, and prophecy and, thus, will be of greater use to 

the teacher of adult classes. Unit Four is designed to move the stu

dent from the less involved considerations of narrative and specific 

classroom activities to the more complex elements inherent in its 

exegetical material. Three performance activities are included in this 

unit. 

Class A 

Unit Four: Epistles, Poetry, Prophecy 

Class Session One 

This class period will be devoted to a discussion of the oral read

ing techniques for the Biblical epistle. The instructor will explain 

and discuss the performance activity assigned for the next class session. 



The following information will be utilized for the first session of 

Unit Two. 

1. List the four purposes of the Epistles: 

a. clarification 
b. instruction 
c, correction 
d. persuasion. 

2. Identify the two considerations in preparation for reading 
epistolary literature: 

a. the writer and his style 
b. the intended recipients. 
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3. Briefly identify and describe the stylistic elements employed 
in the following Epistles: 

a. I Corinthians 
b. II Corinthians 
c. Galatians 
d. Romans 
e. I Timothy 
f. II Timothy 
g. Titus. 

4. Discuss the solutions to the special problems of adapting the 
letter to a modern audience: 

a. identification with the writer; 
b. analogize the modern audience to the originally intended 

audience; 
c. compensate for material familiarity by careful attention 

to the factors of analysis. 

Class Session Two 

This meeting period will deyote itself to the performance activity 

of an epistle. Primary concerns of the reader will center around the 

techniques discussed in the preceding class session. Evaluators should 

provide the reader with comments on the evaluation form that specifically 

indicate the reader•s utilization of these epistolary techniques. The 

evaluator may wish to comment on the reader•s ability, based on the 

following questions adapted from Brooks, Bahn, and Okey: 
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2. 

3. 

How well does the reader convey the intent of the original 
epistle writer? 
How well does he show the expectation of immediate response 
that the original letter writer must have had? 
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4. 

How suitable is the introduction to the letter? Does it re
veal the necessary information to enable the listener to un
derstand the context of the writing? 
How well does the reader adapt to the point of view (persona) 
he has chosen to convey? Is he portraying Paul as he wrote 
the letter, or Timothy, as he received the letter?42 

General evaluational phases have already been discussed. The in-

structor will assign the reading of chapter eight from the textbook for 

the next class meeting. 

Class Session Three 

This period will involve a discussion of the elements of Biblical 

poetry. The instructor will assign the ninth chaoter of the textbook 

for outside reading. Information that will be utilized in this class 

period consists of the following material. 

1. Provide a simplistic definition of poetry: 

--any unit which is arranged in short lines down the page. 

2. Describe the broad difference between poetry and prose: 

--the emotional weight of the content and the importance of 
its sound pattern. 

3. Identify some of the considerations inherent in poetry: 

a. full poetical meaning is reached only through a perfect 
blend of sound and sense; 

b. ooetry reaches its ultimate objective only when read aloud; 
c. content and form are inseparable in achieving the total 

effect; 
d. the poet's driving force is the provoking of emotive re

sponse. 

4. Discuss two of the elements of poetical organization: 

a. fulcrum (point at which the story turns) 
b. persona (poem speaker). 
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5. Identify the three considerations of the poet•s word choice: 

a. sound 
b. connotation 
c. dictionary meaning. 

6. Define ••parallelism 11
: 

--a correspondence in sense and a balance in form between suc
cessive lines of a structural unit. 

7. Identify the three areas in which parallelism makes a rhythmic 
contribution: 

a. thought return 
b. syntactical correspondence 
c. tone color. 

Class Session Four 

This meeting period will be devoted to a continued discussion of 

Biblical poetry with specific focus on the five poems of Lamentations. 

The latter part of the period will give attention to the performance 

activity scheduled for the next class period. The following information 

will be utilized in the class discussion. 

1. List and define three types of prosody: 

a. syllabic prosody 
b. foot prosody 
c. stress prosody (most frequently used in Hebrew poetry). 

2. Describe the use of the following elements in Lamentations: 

a. persona 
b. imagery 
c. empathy 
d. personification 
e. tense 
f. stanza structure 
g. rhythm. 

Class Session Five 

This meeting period will consist of individual student performances 

of Biblical poetry. The instructor will assign the tenth chapter of the 
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textbook. Primary attention should be given by the student to elements 

of poetry discussed in the two preceding class sessions. General eval

uational phases have been discussed. Observers will include comments 

on the evaluation form indicating the reader 1 s projection of appropriate 

rhythm and emotion specifically referred to in the discussion of Bibli

cal poetry. 

Class Session Six 

This period will center around a discussion of the oral reading 

techniques for prophecy and, specifically, Revelation. The latter 

part of the period will be devoted to a discussion of the next perform

ance. The following information will be utilized in the discussion 

for this class session. 

1. List the three considerations of prophetical writings: 

a. time 
b. place 
c. historical circumstances. 

2. Briefly identify some of the prophetical elements to be con
sidered in a study of the following prophets: 

a. Amos 
b. Hosea 
c. Micah 
d. Isaiah 
e. Jeremiah 
f. Ezekiel 
g . Moses. 

3. Discuss the following characteristics of all prophetic writings: 

a. rapid transitions 
b. frequent exclamations 
c. problem of balance 
d. prophecy intensity 
e. characterization of God 
f. importance of visions 
g. types of sense imagery 
h. style changes from first to third person. 
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4. Explain the two basic differences between Revelation and other 
prophetic writings: 

a. prophets heard the word of God and passed it on orally; 
b. the author of Revelation received a vision and passed 

it on in writing. 

5. Identify and discuss the following elements of Revelation: 

a. date of composition and author 
b. organizational structure 
c. symbol ism 
d. transitions 
e. point of view shifts 
f. syntax 
g. primary auditory and visual 1magery 
h. color 
i. allusions and metaphors. 

Class Session Seven 

This period will consist of the performance of Biblical prophecy. 

The reader should concern himself primarily with displaying an aware

ness of the oral reading techniques pertaining to prophecy discussed 

in the last class period. Observers should record specific comments 

on each evaluation form indicating the reader's ability to project 

clarity of thought units. 

Summary 

Unit instructional content was chosen from the last four chapters 

of the text. This unit is designed to reinforce the reader's under

standing of the important elements employed in the oral reading of the 

following Biblical literature: (1) epistle, (2) poetry, and (3) proph-

ecy. In addition, the three performance activities are designed to 

allow the student to apply practically the newly acquired information 

in this unit, as well as the basic skills material presented in Unit One. 
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This concludes the presentation of instructional content for Class 

A. Class B instructional content follows, with the exclusion of Unit 

One content. This unit was discussed in the first unit of Class A; 

there is no need to duplicate Unit One content in a discussion of Class 

B since both classes will meet concurrently during the presentation of 

Unit One instructional content. Such is also the case with Unit Two 

which contains the material on epistles, poetry, and prophecy. This 

unit will follow the precise specifications presented in Unit Four of 

Class A (see pp. 58-63). Attention should also be given to Unit Four. 

Unit instructional content for this unit is precisely the same as that 

for Unit Two of Class A (see pp. 48-51). Therefore, the reader is in

structed to return to the appropriate pages for instructional content 

pertaining to Units One, Two, and Four of Class B. Units Three and Five 

for this class will be discussed in the pages following. 

Class B 

Unit Three: Leadership Activities 

The first two units of Class B will serve to orient the worship ser

vice leader in the basics elements that are most frequently used in his 

area of endeavor. Unit Three moves the worship leader directly into a 

utilization of this material through the specific avenues employed in 

directing the worship service. This unit is divided into four class 

sessions giving specific attention to wedding and funeral readings, song 

directing, baptisms, the Lord's Supper, church announcements, and public 

prayers. The final class session will consist of a performance period. 

Class Session One 

The first meeting period of this unit will consist of a lecture/ 
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discussion session concerning the oral reading properties inherent in 

the enactment of wedding and funeral readings. The following informa

tion will be utilized. 

1. Discuss the techniques employed in the following five phases 
of wedding readings: 

a. opening the service 
b ·. questions 
c. vows 
d. prayers 
e. concluding the service.43 

2. Explain the importance of effective leadership in the coordina
tion of the wedding service.44 

3. Identify and discuss the six phases in funeral reading: 

a. rate of reading 
b. the scriptures 
c. the prayers 
d. the mood 
e. the benedictio~5 f. the committal. 

Class Session Two 

This meeting period will be devoted to a lecture/discussion session 

of the oral reading techniques employed in: (1) song directing, (2) bap

tisms, and (3) the Lord's Supper. The following information will be 

utilized. 

1. List and discuss three considerations involved in the oral 
interpretation of hymns: 

a. 
b. 
c . 

reading of meaning (rather than melody or meter) 
emphasis of rhyming words 
preconditioning the audience. 46 

2. Discuss the possible elements employed in baptismal readings: 

a use of prayers 
b. use of scriptures 
c. use of audience 
d. use of benediction. 47 

3. Discuss the four considerations involved in the Lord's Supper: 



a. 
b. 
c. 
d. 

familiarity with the order 
tone of prayers 
use of scripture 
personal preparation.48 

Class Session Three 
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This period will be devoted to a lecture/discussion of the oral 

reading of church announcements and techniques employed in public 

prayers. In addition, the instructor will discuss the performance 

activity scheduled for the next class session. The following informa

tion will be utilized during this session. 

1. List and discuss considerations of expository prose specifically 
related to church announcement reading: 

a. 
b. 
c. 

analyze troublesome words 
subordinate the unimportant 
minimal emotional significance.49 

2. List three questions for the worship leader who desires to 
interpret oral prayers well: 

a. 

b. 
c. 

How can I pray myself when I am leading the congregation in 
prayer? 
What is leadership in prayer? 
How can I pray with and for people, rather than, at or 
against them?::,Q 

3. List and discuss the differences between the situations of 
public prayer and private prayer: 

a. vocal projection and responsiveness 
b. degree of complexity 
c. formality of the service 
d. matter of timing and rhythm.51 

4. Define the aspects of leadership in prayer: 

a. 
b. 
c . 
d. 
e. 

example 
guidance 
sharing 
faith 
expectation. 52 

5. Discuss the four suggestions for improving one's ability to pray 
with and for people, rather than, at or against them: 



a. 
b. 
c. 
e. 

increase vocal flexibility and responsiveness; 
make co~gre~ational participation of primary concern; 
have fa1th 1n members• inner desire to ~articipate; 
be thoroughly familiar with the prayer.53 

6. Discuss the considerations involving the use of 11 amen 11 : 

a. avoid ~mphasizing the first syllable only; 
b. emphas1ze the second or both syllables; 
c. sustain mood through a brief silence following the 

prayer. 54 

Class Session Four 
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This period will be devoted to performances. The student may elect 

to use any of the activities discussed in this unit. The same general 

evaluational phases that were outlined for Class A should be utilized 

for this performance. Readers should receive comments from class ob-

servers on evaluation forms indicating the proficiency in utilizing the 

specific elements of the type of activity he performed. The specific 

evaluational concerns of each activity are discussed in the unit summary. 

The instructor will also assign the reading of chapter four of the text 

for the next unit. The students will be informed of the unit available 

centering on oral reading and religious broadcasting. This unit will 

be taught subsequent to the teaching of Unit Four. 

Summary 

Unit Three instructional content was selected from Effective Oral 

Interpretation for Religious Leaders by Brack55 and Communicative Read

~' 3rd ed., by Aggertt and Bowen. 56 The student reader should be en

couraged to select the final performance activity for this unit on the 

basis of which activity he foresees utilizing most frequently 

In evaluating a performance activity pertaining to wedding readings, 
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the evaluator should give primary attention to the display of strong, 

effective leadership through overall reading technique. The student 

who chooses to perform a funeral reading should be evaluated primarily 

on his ability to establish depth of meaning and mood through reading 

technique. Song directing reading should focus on the reading of 

meaning (rather than meter). Baptismal readings should concentrate on 

conveying the seriousness of the passages read. Lord•s Supper readings 

should focus on the reader•s ability, based on his reverent tone, to 

impress the listeners with the significance of the crucifixion. Church 

announcement readings should be concerned primarily with conveying the 

meaning of troublesome words and clarity of directions. Readings per

taining to public prayers should consider whether the reader seemed to 

be reading with and for, or at and against, the people. In addition 

to these specific considerations, the instructor and student evaluators 

should follow closely the general evaluational phases outlined in Chap

ter Two of this thesis. 

As previously noted, the reader of this paper is urged to consult 

Unit Two instructional content for Class A and follow precisely this 

information for Unit Four of Class B. This material is placed as the 

fourth unit of this class because of its lesser importance to the wor

ship service leader. 

The final unit for Class B is, as noted earlier, optional, depending 

upon student interest in the material presented. This unit provides the 

religious reader with basic considerations of radio and television read

ing and is divided into three class sessions. The final class period is 

devoted to performances. 
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Class B 

Unit Five: Radio and Television Reading 

Class Session One 

This meeting period will consist of a brief discussion of the types 

of programming being produced by Churches of Christ in radio and tele

vision broadcasting, based simply upon the students' observations and 

experiences. The instructor will then lecture on the following infor

mation, allowing for student response and discussion. 

1. Identify three fundamental considerations of radio and tele
vision reading: 

a. retain individuality and personality; 
b. develop ability to ad lib by keeping abreast of current 

religious affairs; 
c. strive to acquire the ability to release the thought of 

the Bible author whose work is being read.57 

2. List five items to remember in facing microphones: 

a. 
b. 

c. 
d. 
e. 

remember than some nervousness is good; 
be prepared for some nervousness and overcome it by 
keeping your mind on your material; 
do not deliberately enhance stage fright; 
do not ask too much of yourself--prepare; 
be prepared for the new and unusual surroundings of a 
studio.58 

3. List twelve mistakes commonly made when reading over the air 
for the first time: 

a. reading too fast; 
b. reading above one's normal pitch; 
c. fearing the use of the lower tones of the voice, not reali-

zing that one has the power to carry these lower tones; 
d. reading in a sing-song fashion; 
e. forgetting, and clearing one's throat after being 11 0n 11

; 

f. letting one's voice slip back into the throat; 
g. smacking the lips; 
h. using too much volume at the beginning, before remember

ing that it is the engineer's business to control the 
volume; 

1. talking to the side of the microphone; 
j. reading to the manuscript instead of to the microphone; 
k. breathing too noticeably, because excitement has dis-



1 . 
turbed normal breathing; 
giving away the fact that one is ~eading, not talking in 
a natural conversational manner.5 

4. Identify five techniques to remember when facing the camera: 
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a . 
b. 

body use to project meaning; 
gestures more intimate and less broad than other forms of 
reading; 

c. 

d. 
e. 

cooperate with those who prepare the reader for being 
viewed; 
distracting mannerisms interfere with communica5bon; 
clothes should consist of photogenic materials. 

Class Session Two 

This class period will be devoted to a continuing discussion of the 

reading techniques for broadcast reading. Near the conclusion of this 

session, the instructor will discuss with the student the performance 

scheduled for the next class period. The student will receive a copy of 

11 Essential Principles of Good Radio Reading .. (Appendix G) to assist his 

preparation. The following information will be utilized by the instru-

tor in a lecture/discussion format. 

1. List four techniques for the reader once he is on the air: 

a. pace delivery and adjust rate of speech to come out on time; 
b. speak with abandon, vitality, nerve, force, and dramatic 

power; 
c. mark script for ease in reading while on the air; 
d. mark script so that it can be cut if you see you are go

ing over time.61 

2. List nine practical suggestions for television/radio reading: 

a. read aloud every day before different length mirrors; 
b. practice talking about what has just been read from a 

script to build ad lib ability; 
c. watch stance, posture, use of hands; 
d. practice holding the expression on your face when reading 

the final word; 
e. develop a cordial, friendly, pleasant manner and attitude; 
f. be perfectly familiar with materials to be read; 
g. train memory to retain what is read; 
h. project by imagining someone is ·listening and reacting to 

what you•re saying; 



1 • ~emember.t~at sound takes second place to the picture 
1n telev1s1on.b2 

3. Identify seven items showing why radio reading is different 
from other types: 

a. 
b. 
c. 

d. 
e. 
f. 
g. 

most ra~io reading is heard in living rooms; 
the aud1ence cannot see the radio speaker; 
members of the radio audience do not affect each other 
as do those of other audiences; 
the reader oannot hear and see his audience; 
radio reading places stress on vocal elements; 
strict time limitations.; 
need for transitions.b3 

4. Discuss the use of body movement 1n radio reading: 

a. suggestion of movement in the voice can hardly be made 
without a sense of movement in the body; 

b. live bodies produce live voices; 
c. bodily activity, both covert and over, contributes to: 

(1) vitalized thinking 
(2) vibrant tones 
(3) accurate timing 
(4) a sense of unity, climax, and emphasis. 64 
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5. List four fundamental responsibilities of the religious reader 
to achieve complete communication: 

a. gain the attention of the listener; 
b. remember that you are competing for your listener's attention 

with various types of interests and distractions; 
c. move the listener to action.65 

Class Session Three 

This period will entail the performance by the student of a radio 

or television sermon, or a scripture reading based on elements of good 

broadcast reading. The students will receive copies of the rating 

chart to be used for evaluational criteria (Appendix H). Evaluators 

should comment on the reader's use of techniques discussed in the pre-

ceding two class periods, in addition to the criteria listed on the 

rating chart. Specifically, primary attention should be given to the 

reader's ability to convey through vocal tones a warm, personal concern 
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for the listener. 

Summary 

Unit Five instructional content was chosen from Speech by Weaver 

and Borchers, 66 Interpretative Reading by Lowrey and Johnson, 67 Oral 

Reading by Crocker and Eich68 and The Announcer•s Handbook by Henneke 

and Dumit. 69 The material from this final source was adapted to fit 

the needs and concerns of the religious broadcaster. The evaluation 

sheet for this unit varies from those of previous units, utilizing the 

.. Rating Chart of Achievement in Reading .. adapted from Henneke and Dumit. 

Student observers will rate the reader on the basis of this sheet. 

Chapter Three Summary 

Chapter Three has provided the prospective instructor with the 

proposed oral Bible reading course for use in the local Church of Christ 

congregation. Course syllabi, instructional content, and performance 

criteria for Class A and Class B have been outlined and discussed. 

Specific class session considerations have been presented and additional 

instructional aids and copies of handouts which may be used for the 

classes can be found in the Appendices. 
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CHAPTER IV 

SUMMARY AND RECOMMENDATIONS 

Chapter I of this thesis provides an historical overview of the 

discipline of oral Bible reading. This overview stretches from the 

very beginnings of oral Bible reading to the status of the discipline 

in the twentieth century. This background information also includes 

a consideration of current books pertaining to oral Bible reading, as 

well as these author's opinion regarding the need for study and in

struction in this subject. A related discussion of thesis research 

has been presented; also, the current status of oral reading in the 

Episcopal Church, since this religious body gives official attention 

to the training of lay readers. 

Finally, the current status of oral Bible reading within the 

Church of Christ has been considered. The discussion is based upon a 

survey taken by this writer of Church of Christ preaching schools, 

Christian colleges, and local congregations. The survey investigates 

the amount of oral Bible reading instruction being given among Churches 

of Christ. In addition, comments and personal remarks by these respon

dents indicating their feelings toward the subject and the proposed 

course are included. The current status of oral Bible reading as found 

in books and writings produced by Church of Christ members follows. 

Finally, the specific purpose of this thesis is stated: (1) to expose 
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the lack of adequate oral reading instruction currently available in 

Churches of Christ, and (2) to make available for immediate implementa

tion a practical course for teaching oral reading of the Bible in the 

local Church of Christ congregations. 

Chapter II is concerned with the reasons for the exclusion of 

Church of Christ preaching schools and Christian colleges in course 

design. Specific differences between the two classes and the reasons 

for dividing course instruction into two separate target groups is 

discussed next. Chapter Two also contains vital information related 

to the goals and criteria of the proposed course, with specifications 

and recommendations concerning the course textbook, the course instruc

tor, enrollment limitations, source materials, course admission pre

requisites, grading criteria and guidelines for evaluational procedures. 

The proposed course for teaching oral reading of the Bible and 

related literature in the local Church of Christ congregation is de

tailed in the third chapter of this thesis. Specifications are pre

sented for the two class syllabi, the instructional content for each 

class session for both classes, and discussions of criteria for each 

performance activity. An optional Class B unit {Unit Five) is includ

ed for Class B individuals who may desire oral reading instruction in 

radio and television reading. 

The final chapter is concerned with presenting a summary of the 

entire thesis. Recommendations for further research are also included. 

Recommendations For Further Research 

The writer has attempted to provide the reader with a course that 

can be put into immediate use 1n the local Church of Christ congregation 
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to teach members the skills and methods of oral Bible reading. However, 

several areas of additional investigation are suggested. 

1. The formation and organization of a readers theatre group with

ln the local congregation, composed of a wide range of age groups. 

This reading group could involve itself in inspirational reading per

formances at youth rallies, gospel meetings, teacher workshops, summer 

youth camps, and other facets of church related events. 

2. The adaptation of this course to other religious groups. Course 

design would need to take into account the peculiar needs and variations 

of the religious group, including a survey of the current status of 

oral Bible reading in that group. 

3. A survey of Churches of Christ in broader cross section would 

aid 1n validating and defining the need for this type of course. Also, 

the questionnaire could include much more detailed inquiries for deter

mining specific types of oral reading instruction and specific sources 

used to formulate instructional materials. 

In addition to the above recommendations, further research is 

needed to determine in more detail the status of oral Bible reading 

instruction in Church of Christ preaching schools and colleges. Oral 

Bible reading instruction might then be designed on the basis of the 

needs of these institutions. But even after needs are ascertained and 

courses designed, adequate means of dissemination must be realized be

fore any of this instruction can be beneficial to individual oral read

ers of the Bible. 
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March 10, 1977 

Dear Brethren, 

As an Associate Minister of the Church, I have become concerned 
about the level of oral reading ability among many of our members 
and teachers. In conjunction with my duties as a minister, I am 
currently pursuing a Master's degree. Perhaps we can help to 
fill a definite need among Churches of Christ in preparing members 
to read aloud more effectively. I'm sure we're well aware of mem
bers across the brotherhood who are called upon to present a scrip
ture reading or read the announcements to the congregation. The 
general results (I'm sorry to say) tend to be rather dry and boring 
as the speaker sometimes fails to communicate the meaning and 
sense of the literature. Such a failure is due to no real fault of 
their own, but merely denotes the absence of instruction in present
ing God's Word in an effective manner. 

Your help would be sincerely appreciated in attempting to determine 
what specific instruction, if any, is presently given pertaining to 
the correct methods employed in the oral reading of religious ma
terial. Would you please provide me with information describing 
the makeup of any course, or part of a course, that you offer which 
can be said to provide students with specific, practical instruction 
on how to read orally from the printed page when presenting scrip
ture or other church-related literature, whether in the actual wor
ship service or in the Bible classroom? 

Because of the pressure of time in my scholastic work, I would 
appreciate greatly the return of this information within the next two 
weeks. Enclosed you will find a stamped, addressed envelope for 

your reply. 

Please check if you: 

0 
D 
D 

( 1) 

(2) 

( 3) 

offer an entire course specifically geared toward oral 
reading of religious material in the church; 
offer a -- large -- medium -- small (circle one) portion 
of a course directed toward this purpose; 
offer no instruction to students on how to read aloud in 

the church. 
In addition to checking the appropriate box above, would you please in
clude any syllabi or list of source materials that you may use. 

0;:;{£11 uA'" 
navid L. Mi~r 
Associate Minister 



APPENDIX B 

MAILING LIST FOR SURVEY 



CHRISTIAN COLLEGES AND UNIVERSITIES 

*Abilene Christian University (Abilene, Texas) 
*Alabama Christian College (Montgomery, Alabama) 
*Columbia Christian College (Portland, Oregon) 
Crowley•s Ridge Christian College (Paragould, Arkansas) 

*Florida College (Temple Terrace, Florida) 
Freed-Hardeman College (Henderson, Tennessee) 

*Harding Christian College (Searcy, Arkansas) 
Harding Graduate School of Religion (Memphis, Tennessee) 

*David Lipscomb College (Nashville, Tennessee) 
*Lubbock Christian College (Lubbock, Texas) 
Michigan Christian College (Rochester, Michigan) 

*Northeastern Christian College (Villanova, Pennsylvania) 
*Ohio Valley College, (Parkersburg, West Virginia) 
*Oklahoma Christian College (Oklahoma City, Oklahoma) 
*Pepperdine University (Malibu, California) 
Southwestern Christian College (Terrell, Texas) 

*York Christian College (York, Nebraska) 
*Great Lakes Christian College (Ontario, Canada) 
*Ibaraki Christian College (Ibaraki, Japan) 

Korea Christian College (Seoul, Korea) 
Western Christian College (Saskatchewan, Canada) 

* Denotes respondents 
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PREACHING SCHOOLS 

*Alabama Christian School of Religion (Montgomery, Alabama) 
*Bay Area School of Preaching (Oakland, California) 
Be~r Valley School of Preaching (Denver, Colorado) 

:Br1stol R~ad School of P~eachinq (Flint, Michigan) 
Brown Tra1l Preacher Tra1ning School (Hurst, Texas) 
Car~bbean Christian College (Rio Piedras, Puerto Rico) 
Chr1st School of Preaching (Accra, Ghana) 
Christian Service Training School (Goodlettsville, Tennessee) 
Church of Christ School of Evangelism (Anaheim, California) 
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*Des Moines School of Evangelism (Des Moines, Iowa) 
*East Tennessee School of Preaching & Missions (Knoxville, Tennessee) 

Elk City School of Preaching (Elk City, Tennessee) 
Faith Corps Program of West Islip Church (Long Island, New York) 
Florence Bible School (Florence, Italy) 
Getwell Road School of Preaching (Memphis, Tennessee) 

*Ghana School of Preaching (Ghana, West Africa) 
*Great Commission School (Nashville, Tennessee) 
*Houston Preacher Education School (Houston, Texas) 
Institutio Biblico Latino Americana (Chula Vista, California) 

*International Bible College (Florence, Alabama) 
*International School of Evangelism (Pontiac, Michigan) 
Jamaica School of Preaching (Kingston 6, Jamaica) 
Kansas School of Preaching (Kansas City, Missouri) 

*Macquarie School of Preaching (New South Wales, Australia) 
Macquarie School of Preaching (Sydney, Australia) 

*Memphis School of Preaching (~1emphis, Tennessee) (UNDELIVERABLE) 
*Nashville School of Preaching (Nashville, Tennessee) 

Natal School of Preaching (Pietermaritzburg, South Africa) 
North Ireland Bible School (Belfast, North Ireland) 

*Northside School of Preaching (Harrison, Arkansas) 
Preston Road School of Preaching (Dallas, Texas) 

*Royal Oak School of the Bible (Royal Oak, Michigan) 
Sao Paulo Preacher Training School (Sao Paulo, Brazil) 
San Jacinto Church of Christ School of Preaching (Amarillo, Texas) 
School of the Great Commission (Lexington, Kentucky) 

*School of Practical Evangelism (Arlington, Texas) 
School of Preaching (Tokyo, Japan) 

*South Africa Bible School (Benoni, Transvaal, Sout~ Africa) 
*South Bend School of Personal Evangelism (South Bend, Indiana) (DIS

SOLVED) 
Southern California School of Evangelism (Buena Park, California) 

*Sunset School of Preaching (Lubbock, Texas) 
Tanzania Bible School (East Africa) 
Verviers Bible School (Verviers, Belgium) 
Wembley Bible School (Wembley, Middlesex, England) 

*White•s Ferry Road School of Preaching (West Monroe, Louisiana) 
*Ypsilanti School of Preaching (Ypsilanti, Michigan) 

* Denotes respondents 



LOCAL CONGREGATIONS 

+1. Chu~ch of Christ (Birmingham, Alabama) 
2. Bas1n Church of Christ (Elba, Alabama) 
3. Grady Church of Christ (Grady, Alabama) 
4. Berea Church of Christ (Jamestown, Alabama) 
5. County Line Church of Christ (Moulton, Alabama) 

+6. Selma Avenue Church of Christ (Selma, Alabama) 
+7. Church of Christ (Alpine, Arizona) 

8. Church of Christ (Austin, Arkansas) 
9. Church of Christ (Corning, Arkansas) 

+10. Church of Christ (Hailey, Arkansas) 
11. New Welcome Hill Church of Christ (Mammoth Spring, Arkansas) 

*12. Thornton Street Church of Christ (Piggott, Arkansas) 
13. Church of Christ (Violet Hill, Arkansas) 
14. Church of Christ (Buttonwillow, California) 
15. Church of Christ (Graton, California) 
16. Church of Christ (Modesto, California) 
17. Morse Avenue Church of Christ (Sacramento, California) 

*18. Church of Christ (Van Nuys, California) 
19. Belmont Church of Christ (Pueblo, Colorado) 

*20. Spring Garden Avenue Church of Christ (Deland, Florida) 
21. South Miami Church of Christ (Miami, Florida) 
22. Northside Church of Christ (St. Petersburg, Florida) 
23. Church of Christ (Bowdon, Georgia) 
24. Church of Christ (Lawrenceville, Georgia) 

*25. Church of Christ (Vidalia, Georgia) 
26. Crystal & Long Church of Christ (Chicago, Illinois) 
27. Church of Christ (Kewanee, Illinois) 
28. Church of Christ (Urbana, Illinois) 
29. Long Branch Church of Christ (Greencastle, Indiana) 
30. Church of Christ (Prairie Creek, Indiana) 
31. Church of Christ (Oskaloosa, Iowa) 

*32. Church of Christ (Norton, Kansas) 
*33. Delafield Church of Christ (Bowling Green, Kentucky) 

34. Church of Christ (Fulton, Kentucky) 
35. Labascus Church of Christ (Liberty, Kentucky) 

*36. Lone Oak Church of Christ (Paducah, Kentucky) 
37. Mt. Pleasant Church of Christ (Wingo, Kentucky) 
38. Forsythe Avenue Church of Christ (Monroe, Louisiana) 
39. Church of Christ (Salisbury, Maryland) 
40. Church of Christ (Inkster, Michigan) 
41. Church of Christ (Aberdeen, Mississippi) 

+42. Church of Christ (Gum Branch, Mississippi) 
43. Thyatira Church of Christ (Senatobia, Mississippi) 

+44. Church of Christ (Brookfield, Missouri) 
45. Church of Christ (Fairview, Missouri) 
46. Harrison Street Church of Christ (Kennett, Missouri) 
47. Crider Church of Christ (Pottersville, Missouri) 
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48. Church of Christ (Stoutland, Missouri) 
49. Church of Christ (Fairbury, Nebraska) 

*50. Church of Christ (Bayard, New Mexico) 
51. Church of Christ (Taos, New Mexico) 
52. Taylor•s Chapel Church of Christ (Elk Park, North Carolina) 
53. Gates Chapel Church of Christ (Beallsville, Ohio) 

*54. Central Avenue Church of Christ (Fairborn, Ohio) 
55. Westside Church of Christ (Painesville, Ohio) 
56. Plainview Church of Christ (Woodsfield, Ohio) 
57. Church of Christ (Catoosa, Oklahoma) 
58. Church of Christ (Geronimo, Oklahoma) 

*59. Bulo Church of Christ (Mayfield, Oklahoma) 
*60. Church of Christ (Ramona, Oklahoma) 

61. Southside Church of Christ (Vinita, Oklahoma) 
*62. Church of Christ (Wallowa, Oregon) 
*63. Church of Christ (West Chester, Pennsylvania) 
64. Algood Church of Christ (Algood, Tennessee) 
65. Church of Christ (Camden, Tennessee) 
66. Philadelphia Church of Christ (Columbia, Tennessee) 

*67. Jenkinsville Church of Christ (Dyersburg, Tennessee) 
68. Sugar Creek Church of Christ (Gainesboro, Tennessee) 
69. Webb•s Chapel Church of Christ (Hornbeak, Tennessee) 
70. Bethel Church of Christ (Lebanon, Tennessee) 

*71. Church of Christ (Maury City, Tennessee) 
72. Morrison Church of Christ (Morrison, Tennessee) 

*73. Shelby Avenue Church of Christ (Nashville, Tennessee) 
*74. Church of Christ (Pleasant View, Tennessee) 
75. Bedford Church of Christ (Shelbyville, Tennessee) 
76. Church of Christ (Trimble, Tennessee) 

*77. 11th and Willis Church of Christ (Abilene, Texas) 
*78. Northside Church of Christ (Austin, Texas) 
*79. Gardner Street Church of Christ (Borger, Texas) 
80. Church of Christ (Channelview, Texas) 

*81. Church of Christ (Dalhart, Texas) 
82. Church of Christ (Dripping Springs, Texas) 

*83. Midtown Church of Christ (Fort Worth, Texas) 
*84. Sipe Springs Church of Christ (Gorman, Texas) 
85. Almeda Church of Christ (Houston, Texas) 
86. Church of Christ (Junction, Texas) 
87. Northside Church of Christ (Llano, Texas) 

+88. Hunt Street Church of Christ (McKinney, Texas) 
*89. Church of Christ (Newark, Texas) 
90. Church of Christ (Plano, Texas) 

*91. Church of Christ (Rotan, Texas) 
92. Church of Christ (Silsbee, Texas) 

+93. Church of Christ (Toyah, Texas) 
94. Church of Christ (Wickett, Texas) 
95. Church of Christ (Martinsville, Virginia) 
96. Church of Christ (Pullman, Washington) 
97. Church of Christ (Clintonville, West Virginia) 
98. 7th Street Church of Christ (McMechen, West Virginia) 

+99. Elk Fork Church of Christ (Sistersville, West Virginia) 

95 



96 

*100. Church of Christ (Laramie, Wyoming) 

* Denotes respondents 
+ Returned undeliverable 
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CLASS A BIBLIOGRAPHY 

Every student will be expected to read the following two books out
side of class and submit written book reports at the end of the course. 

Akin, Johnnye; Fessenden, Seth A.; Larson, P. Merville; and Williams, 
Albert N. How To Read The Bible Aloud. New York: Association 
Press, 1965. 

Armstrong, Chloe. Oral Interpretation of Biblical Literature. Minnea
polis: Burgess Publishing Company, 1968. 

Every student will be expected to read two books from the following 
list and submit Hritten book reports at the end of the course. 

Addis, Susan. Reaching and Teaching With Puppets. Williamstown, West 
Virginia: C. B. Supplies, 1974. 

Aggertt, Otis J., and Bowen, Elbert R. Communicative Reading. 3rd ed. 
New York: The Macmillan Company, 1972. 

Arbuthnot, May Hill. The Arbuthnot Anthology of Children's Literature. 
Rev. ed. Glenview, Illinois: Scott, Foresman and Company, 1961. 

, and Sutherland, Zena. Children and Books. 4th ed. Glenview, 
----~I~l-linois: Scott, Foresman and Company, 1972. 

Autry, Ewart A., and Autry, Lola M. Bible Puppet Plays. Grand Rapids: 
Baker Book House, 1972. 

Bamman, Henry A.; Dawson, Mildred A.; and Whitehead, Robert J. Oral 
Interpretation of Children's Literature. 2nd ed. Dubuque, Iowa: 
William C. Brown Company Publishers, 1971. 

Batchelder, Marjorie, and Comer, Virginia Lee. Puppets and Plays. New 
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Cox, Jerry. Teach 'Em With Puppets. 2 vols. Tulsa: GR Publications, 
1976. 

Creegan, George. Sir George's Book of Hand Puppetry. Chicago: Fol
lett Publishing Company, 1966. 

Harris, Jerry. Practical Puppet Skits. Shreveport, Louisiana: Jerry 
Harris Advertising, 1976. 

Hawes, Bill. The Puppet Book. San Diego: Beta Books, 1977. 

Heinig, Ruth Beall, and Stillwell, Lyda. Creative Dramatics for the 
Classroom Teacher. Englewood Cliffs, New Jersey: Prentice-Hall, 
Inc., 1974. 

Henry, Mabel Wright. Creative Experiences In Oral Language. Urbana, 
Illinois: NCTE Committee On Publications, 1967. 

London, Carolyn. Puppet Plays for Special Days. Chicago: Moody Press, 
1977. 

You Can Be A Puppeteer. Chicago: Moody Press, 1972. 

McCaslin, Nellie. Creative Dramatics in the Classroom. 2nd ed. New 
York: David McKay Company, Inc., 1974. 

Powers, Wilma, and Perry, Earl. Puppets Go To Church. Grand Rapids: 
Baker Book House, 1975. 

Philpott, A. R. Modern Puppetry. London: Plays, Inc., 1967. 

Reynolds, Joyce. Puppet Shows That Reach & Teach Children. Spring
field, Missouri: Gospel Publishing House, 1972. 

Richter, Dorothy. Fell's Guide To Hand Puppets. New York: Frederick 
Fell, Inc., 1970. 

Rodrick, Bruce. Teaching With Puppets. Cincinnati: The Standard Pub
lishing Company, 1975. 

Sylwester, Roland. Teaching Bible Stories More Effectively With Puppets. 
St. Louis: Concordia Publishing House, 1976. 

Tooze, Ruth. Storytelling. Englewood Cliffs, New Jersey: Prentice-



100 

Hall, Inc., 1959. 

Towns, Elmer. The Successful Sunday School and Teacher's Guidebook. 
Carol Stream, Illinois: Creation House, 1976. 

Trotter, Judy. Beyond Borrowed Bathrobes: Guide To Reader's Theatre. 
Cincinnati: The Standard Publishing Company, 1976. 

Williams, DeAtna M. Paper-Bag Puppets. Belmont, California: Fearon 
Publishers, Inc., 1966. 

More Paper-Bag Puppets. Belmont, California: Fearon 
Publishers, Inc., 1968. 



101 

CLASS B BIBLIOGRAPHY 

Every student will be expected to read the followinq two books out
side of class and submit written book reports at the end-of the course. 

Akin, Johnnye; Fessenden, Seth A.; Larson, P. Merville; and Williams, 
Albert N. How To Read The Bible Aloud. New York: Association 
Press, 1965. 

Armstrong, Chloe. Oral Interpretation of Biblical Literature. Minnea
polis: Burgess Publishing Company, 1968. 
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list and submit written book reports at the end of the course. 

Barclay, William. New Testament Commentaries. 17 vols. Philadelphia: 
Westminster Press, 1960. 

Baxter, Batsell Barrett. Speaking for the Master. Grand Rapids: Baker 
Book House, 1972. 

Brack, Harold A. Oral Interpretation for Religious Leaders. Englewood 
Cliffs, New Jersey: Prentice-Hall, Inc., 1964. 

Butlar, Jerry. 11 Swift to Hear, Slow to Speak 11
• Abilene, Texas: Quality 
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Publishing House, 1968. 

Clarke, Adam. Clarke's Commentary. New York: Abingdon-Cokesbury Press, 
1832. 

DeWelt, Don. Sacred History and Geography. Grand Rapids: Baker Book 
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Gospel Advocate Company. New Testament Commentaries. Nashville: Gospel 
Advocate Company, 1961. 

Halley, Henry H. Halley's Bible Handbook. Grand Rapids: Zondervan 
Publishing House, 1965. 

Harrison, Roland Kenneth. Introduction to the Old Testament. Grand 
Rapids: William B. Eerdman's Publishing Company, 1969. 

Henneke, Ben Graf, and Dumit, Edward S. The Announcer's Handbook. New 
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Tenney, Merrill C. New Testament Survey. Grand Rapids: William B. 
Eerdmans Publishing Company, 1961. 

Weaver, Andrew Thomas, and Borchers, Gladys Louise. Speech. New York: 
Harcourt, Brace and Company, 1946. 
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CHILDREN 1 S LITERATURE BIBLIOGRAPHY AND HANDOUT 



STORYTELLING BIBLIOGRAPHY 

Bowie, Walter Russell. The Bible Story for Boys and Girls. New 
York: Abingdon-Cokesbury, 1951, 

Bulla, Clyde Robert. Jonah and the Great Fish. New York: Thomas 
Crowell, 1970. 

Joseph the Dreamer. New York: Thomas Crowell, 1971. 

Castle, Leon W. A Year of Children's Sermons. Nashville: Broad
man Press, 1976. 

Cooney, Barbara. A Little Prayer. New York: Hastings, 1967. 

The Creation. New York: Doubleday, 1970. 
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DeJong, Meindert. The Mighty Ones: Great Men and Women of Early Bible 
Days. New York: Harper, 1959. 

Farjeon, Eleanor. A Prayer for Little Things. Boston: Houghton, 
Mifflin, Company, 1945. 

Fitch, Florence Mary. One God--The Ways We Worship Him. New York: 
Lothrop, Lee & Shepard Company, 1944. 

Graham, Lorenze. David He No Fear. New York: Thomas Crowell, 1971. 

Every Man Heart Lay Down. New York: Thomas Crowell, 1970. 

Grispino, Joseph A.; Terrian, Samuel; and Wice, David H., eds. The Chil
dren's Bible. New York: Golden Press, 1969. 

Gross, Arthur W. Concordia Bible Story Book. St. Louis: Concordia 
Publishing House, 1971. 

Hall, Elvajean. The Proverbs: A Selection. New York: Franklin, 
Inc., 1970. 

The Psalms: A Selection. New York: Franklin, Inc., 1968. 

Jones, Jessie Orton, camp. Small Rain. New York: Viking Press, Inc., 
1943. 

Jones, Mary Alice. Bible Stories. Chicago: Rand McNally, 1952. 

Tell Me About God. Chicago: Rand McNally, 1943. 

Tell Me About Jesus. Chicago: Rand McNally, 1967. 



109 

Kiefer, Velma B. Stories To Tell In Children•s Church. Grand Rapids: 
Baker Book House, 1966. 

Klink, J. L. Bible for Children. 2 vols. Philadelphia: Westminster 
Press, 1968,69. 

Lee, Mrs. Irven. Mrs. Lee•s Stories About Jesus. Nashville: Gospel 
Advocate Company, n.d. 

Long, Laura. The Chosen Boy. New York: Bobbs-Merrill, 1952. 

Malvern, Gladys. Behold Your Queen!. New York: Longman, Inc., 1951. 

Mcinteer, Jim Bill. Tiny Tots' Bible Reader. Nashville: Twentieth 
Century Christian, 1956. 

Radius, Marianne. Ninety Story Sermons for Children•s Church. Grand 
Rapids: Baker Book House, 1966. 

Shippen, Katherine B. Moses. New York: Harper, 1949. 

Shissler, Barbara Johnson. The New Testament-in Art. Minneapolis: 
Lerner, Publications Company, 1970. 

Tresselt, Alvin. Stories from the Bible. New York: Coward, McCann 
& Geoghegan, Inc., 1971. 

Turner, Philip. Brian Wildsmith's Illustrated Bible Stories. New 
York: Watts, Franklin, Inc., 1968. 

Untermeyer, Louis, ed. A Time for Peace: Verses from the Bible. 
Mountain View, California: World, 1969. 

Vance, Marguerite. While Shepherds Watched. New York: E. P. Dutton, 
Inc., 1946. 

Vipont, Elfrida. Bless This Day. New York: Harcourt, 1958. 



LITERATURE FOR STORYTELLING * 

Selecting the Story 

I~ choosing a story to tell in nursery school, kindergarten, or 
th~ pr1m~ry ~rades~ the teacher or parent might keep in mind the fol
owlng cr1ter1a to 1nsure that time spent in selecting preparing and 
telling the story will be worth the effort expended: ' ' 

1. Is the story interesting and entertaining to you, the story
teller? 

2. Does the story fit your personality, style and talents? 
3. Will the story appeal to the interests of the children for 

whom it is intended? 
4. Is the story appropriate to the age and ability level of the 

children? 
5. Is the story brief enough for young listeners, with a mini

mum of characters and events? 
6. Is there ample dialogue and action in the story? 
7. Are there few lengthy descriptive passages and can they be 

e~sily condensed? 
8. Will the story be relatively easy to prepare? 
9. Will the story add variety and contrast to the storyteller•s 

repertoire of stories? 
10. Is it a story that would be better told than read aloud? 
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Of course, these are not the only features to be considered in the 
selection of a story, but if the storyteller is able to give an affirma
tive answer to the questions listed, the story being considered has a 
much better chance of meeting the needs and interests of children than 
another story chosen at random. 

There is no guarantee of success in storytelling. Careful planning 
and preparation can only reduce the risks. Storytelling is as highly 
personal as any of the other arts. A story may have instant appeal for 
one group and leave another completely unmoved. When a story does fail 
to captivate a group, the storyteller would be wise to analyze the sit
uation and find out why. Constant evaluation and appraisal are necessary 
measures for perfecting the art of storytelling. 

Barriers to Good Storytelling 

Certain limitations and problems exist in the practice of telling 
stories to young children. Fortunately, they are difficulties that can 
be predicted, anticipated, and subsequently resolved. Many master story
tellers have issued warnings to those who are novices in the art, with 
the hope that their years of trial and error experiences could be of as
sistance to the beginner. Some of their most helpful suggestions are as 
follows: 
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1. T~e st~ryteller should avoid using moralizing stories with strong 
d~d~c~1~ overton~s. Such stories only serve to offend the sen
Slbllltles of ch1ldren and leave them with a feeling of having 
been 

11

Preached to 11 by one who lured them into the situation on 
the promise of entertainment. 

2. Over-acting, making too many gestures, and talking down to chil
dren are flaws that can cause a story to fall short or fail com
pletely. Storytellers should remain true to their art and refuse 
to engage in practices that turn it into a tortured oerformance. 
Children can see that kind of production any hour of· the day on 
television. Storytelling is, and must remain, an experience of 
higher quality. 

3. There should be no attempt to analyze every story told. Inter
ested children will ask questions, and discussions should take 
place in a natural way. The storyteller may wish to ask leading, 
provocative questions, which is quite acceptable, but this part 
of the storytelling session should be informal and spontaneous. 
Ultimately, each child should have the freedom of interpreting 
the literature in his own way. 

4. Distracting influences should not be consistently tolerated by 
the storyteller. If a story is worth telling, it deserves a 
respectful, interested, attentive audience. Many stories have 
been spoiled for all the listeners because a few children were 
allowed to wander in and out of the listening groups, to play 
with distracting objects, or to make irrelevant, extraneous com
ments. Effective listening can be taught and storytelling is a 
reliable means of doing it. 

How Parents Can Help 

1. Create a home library for each child in the family. Enlarge 
the collection as he grows by adding the best books available 
for his age level.. House them in wide shelves with the colorful 
jackets showing. Because children like owning their own titles, 
and are known to read more in books they own, it is well to 
separate their books from those belonging to older members of 
the family. 

2. Read aloud and tell stories to young children on a day-to-day 
basis. If the books are carefully chosen, storytime can be en
joyable for all members of the family. ~he mark of a_go~d book 
for young children is that it also conta1ns character1st1cs ap
pealing to older children and adults. 

3. Provide a time and place for each child in the fami~y to l~ok 
at books or read in quietness and privacy. Many fa1lures 1n 
reading have been traced to a shortage of time available in 
which to practice the skills of reading in self-selected mat
erials. 

4. As soon as a child is old enough to enjoy picture books, take 
him to the library and acquire a card in his name. Help him 
select books to be checked out. Make each excursion to the li
brary a pleasant experience and allow plenty of time for brows-



5. 

6. 

7. 

8. 

9. 

10. 

ing. Lifelong attitudes toward books and readings are being 
formed. 
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Take advantage of bookmobile services in your community. Just 
going inside a bookmobile can be a memorable experience for a 
child. 
A~low y~ur child to accompany you to a bookstore well-stocked 
Wlth ch1ldren•s books. A misconception is gained if a child 
always sees books as a sideline in a pharmacy or supermarket, 
and never enters a store whose sole interests is bookselling. 
Make a study of children•s books by reading as many of them as 
possible, and by reading the reviews of contemporary books in 
newspapers and magazines. Children•s literature can be fas
cinating for adults, especially if old books and foreign books 
are included. 
Consider supplementing your child•s library of hardback books 
with the less expensive paperbacks. Excellent books of all 
kinds are now being reproduced in paperback, and they are proving 
extremely popular with children. Write Scholastic Book Ser
vices, 904 Sylvan Ave., Englewood Cliffs, New Jersey, 07632 for 
information on the hundreds of paperbacks they publish for chil
dren. 
Serve as an example for your child by reading newspapers, maga
zines, and books in his presence, and by pointing out items of 
interest to him from time to time. Most parents pay lip ser
vice to the value of reading, but needless to say, their actions 
make a greater impression. 
Work with school officials to provide excellent central librar
ies for all elementary schools in your community. A statement 
of standards for school libraries is available from the Ameri
can Library Association, 50 E. Huron St., Chicago, Illinois, 
60611. 

*From Coody, B. Using Literature with Young Children. Dubuque: 
William C. Brown, 1973. 
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Essential Principles of Good Radio Reading* 

1. A clear reading voice. 
2. An ability to enlist the voice 1n the service of good speech. 
3. A knowledge of the tonal quality of words and their psychological 

effects beyond their dictionary meaning. 
4. A reader must first understand his continuity thoroughly before he 

can read it intelligently. 
5. He must understand the effect of understatement as well as emphasis. 
6. He must never try to inflate by false accentuation what is essen

tially a simple, homey phrase to the proportions of grandeur. The 
phrase will die of pomposity. 

7. He must remember that he is talking to live human beings who have 
loved, struggled, laughed, dreamed, despaired and hoped; therefore, 
his work before the microphone must reflect his human experience 
so that his audience will recognize it as real. 

8. A reader must know when he knows not, and make it his business to 
find out. 

9. If a reader expects to be received into the homes of his hearers, 
he must come with credentials of grace, sincerity and warm fellow
ship, and these must be found in his voice. 

*Adapted from the winner of the 1932 Gold Medal awarded by the American 
Academy of Arts for good diction on the air--Mr. David Ross, Lionel 
Crocker and Louis M. Eich, Oral Reading (Englewood Cliffs: Prentice
Hall, Inc., 1955), p. 237. 
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RATING CHART OF ACHIEVEMENT IN READING 

0::: 0::: 
0 w 0 
.......... ~ .......... 
0::: c:::z:: 0::: w 0::: 0::: 0 w 
LL... 0 w 0 0.. z 0 > 0 ~ 
.......... 0.. c:::z:: ~ V> 
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Friendliness 
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Appearance 
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Loudness 
Time 
Quality 

ACTING ABILITY JFOR TV) 
Memorization 
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