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CHAPTER I 

INTRODUCTION 

Throughout the nation, public school curricula today 

are being examined with new and critical intensity. The 

American people who have pledged themsalvas to support a sys

tem of free public education now find thamselves asking many 

questions. What kind of education? Education for what pur

pose? Education for whom? The same type of education for 

all? Both educators and layman are busily searching for the 

correct answers. Nvimerous In-servlce programs and committaes 

of various kinds are making studies of curricula throughout 

tha state of Texas. The curriculum in homemaking education, 

which is an elective program In most cases at the secondary 

level. Is having its share of this scrutiny. Tha incraasad 

emphasis which has developed in tha last decade on a home-

making curriculiim based on a family-centered program, must 

ba ra-axamlned in the light of prasant-day needs. The fol

lowing philosophy of homemaking education given by the Texas 

Education Agency while focusing on family living, at tha 

same time recognizes tha need to meUce adaptations as tha 

economy and culture of society change. 

Homemaking education is concarnad with the educa
tion of boys and girls, men and women to tha and that 
thay will develop tha attitudes, the understandings, 
the appreciations and tha skills in relation to hu
man and material resources which are basic to satis
fying family living and to tha assumption of thair 



respective home responsibilities. Homemaking educa
tion is concerned with (a) tha individual as a per
son who Is a member of a family group and (b) the 
Interactions and relationships between membars of the 
family. Homemaking education is concerned with the 
contributions which education for family living can 
make to tha total educational needs of the individual. 
Areas, points of emphasis, and applications may chainga 
as society and its economy and culture change, but 
the purpose of homemaking education to make tha best 
contribution possible to good home and family life 
remains constant (l). 

Homemaking teachers are being called upon to Justify 

the Importance of what is being taught in homemaking programs. 

A wllllngnass to discard tha unimportant, to revise the cur

riculum to meat present day needs, the demands of youth, and 

the goals of education in a democratic soclaty must ba tha 

goals of the onward developing teacher. A critical analysis 

of both subject matter and methods that are being used in 

teaching various units In tha homemaking program may aid first 

in its evaluation, than In its Interpretation. To examine 

tha curriculum critically may mean to conduct action research 

within tha classroom; it may mean the analysis and tha use 

of survey materials such as those collected through the Texas 

Cooperative Youth Study (17). The need to make a critical 

study of the clothing aspect of the high school homemaking 

curriculum was recognized by the writer after teaching home-

making for several years. This study was undertaken in the 

belief, as Stratemayer exprassas it, that "The everyday con

cerns of the laarnar are tha starting point." (2). This 

study was also undertaken as a means of using tha results of 
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rasaarch for strengthening or Improving the clothing phase 

of the homemaking curriculum for the benefit of the learner. 

The Problem 

Tha problem of this study was to discover whether or 

not the results of the Texas Cooparativa Youth Study indicat

ed naadad modifications in the clothing phase of the horae-

making program as fo\ind in tha "Working Guide for Developing 

Homemaking Education Curricul\im in Local Communities," tha 

1957 official homemaking guide of the Texas Education Agency, 

For soma time the writer has wished to make a critical 

study of tha clothing aspect of the homemaking curriculum at 

the secondary level. Several years of teaching horaamaking 

have served to emphasize in her thinking the naad for such a 

study. 

Teaching for parmanant learning has long been stressed 

as an Important aim In education. It is a truism of educa

tion that one laarns that in which one is interested. Advan

tage should be taken of student-interests in such a manner 

that desired learning will be retained and be used affactlva-

ly In later Ufa. By using tha expressed attitudes sind In-

tarasts of youth in planning the clothing phase of tha 

homemaking currlculiom, tha Instructor should be able to stim

ulate mora effactiva and permanent learning than is accom

plished when tha curriculum is based upon the teacher's goals. 

Since the investigator believes that the curriculum should 



play a vital role in the learning experiences of students 

and that the curriculum should be planned in such a way as 

to make learning functional in the lives of students, the 

specific pvirposas of this study ware: to analyze the ex

prassad interests and attitudes of youth in relation to 

clothing the family which were obtained from the Texas Co

oparativa Youth Study; to compare the findings from this an

alysis with the clothing-the-famlly phase of the homemaking 

curriculum contained in "A Working Guide for Developing Home-

making Education Curriculum in Local Communities," the offi

cial homemaking guide from the Texas Education Agency; and 

to interpret these findings in terms of their implications 

for the modification of the clothing phase of the high school 

homemaking curriculiun. 

Tha study was limited to the attitudes and interests 

of Texas youth aa found In the Texas Cooparativa Youth Study 

which pertained to items of clothing tha family and to the 

clothlng-tha-family phase of tha homemaking program found in 

tha "Working Guide for Developing Homemaking Education Curri

culum In Local Communltlas," which will hereafter be referred 

to as the State Homemaking Guide. 

By studying eind using tha expressed attitudes and in

terests of youth, teachers can adapt curriculum plans and 

adjust them to help youth achieve sound educational purposes. 

Upon this basis the writer believes the following assumptions 

ara pertinent to this study: 



a. The expressed interests and attitudes of youth 
with respect to clothing the family can imply 
both method and content in plaiming this phase 
of homemaking. 

b. The expressed interests and attitudes of youth 
with respect to clothing the family may vary 
significantly at different grade levels. 

c. The expressed interests and attitudes of youth 
with raspact to clothing the family may vary 
significantly in communities of different sizes 
and types. 

A review of related studies, the procedures used in 

making this study, the results, and the conclusions and recom

mendations are reported in the chapters which follow. 



CHAPTER II 

REVIEW OP RELATED STUDIES 

Certainly our society has changed in recent years; our 

economy seems to be in a process of change, and many aspects 

of American life are involved in these changes. In the fren

zied race for scientific and technological world supremacy, 

many of the educational programs are being examined in an ef

fort to datermina thair true worth. Many critics demand em

phasis upon fundamentals and profess disdain for such "frills" 

as homemaking courses, Homemaking teachers are being called 

upon to Justify tha importance of what is being taught in 

homemaking programs. 

Objactivas for a homemaking curriculum evolve from the 

teacher's ideals for youth in a democracy. These objectives 

ara based on a complex and changing social setting in which 

youth are to function as adults. This study involved the 

blending of the exprassad interests and attitudes of youth 

as found in the Texas Cooperative Youth Study in relation to 

clothing tha family with material on tha development of tha 

adolascent, with suggestions or plans from tha State Home-

making Guide pertaining to clothing the family, and with 

selected related materials in curricultun building. 

Tha literature reviewed for this study includes mater

ial on: 

The Texas Cooperative Youth Study 



The official State Homemaking Guide 

Curriculum Studies 

Tha Texas Cooperative Youth Study 

There is no literature to ba reviewed on Tha Texas 

Cooperative Youth Study other than mimaographad material re

leased by tha committee directing the study. 

Tha initial need for tha Texas Cooperative Youth Study 

was expressed by home economics teacher-educators at tha 

Southern Regional Teacher Education Conference held during 

the summer of 1953. Those attending this conference evidenced 

considerable Interest in exploring sources for obtaining data 

which would ba valuable for homemaking curriculum planning 

at tha secondary laval. From this background the idea for a 

study of tha problems and interests of youth in Texas as a 

functional approach to curriculum planning originated in 

February, 195^, in Texas. The research was to be Jointly 

sponsored by the Home and Family Life Division, Texas Educa

tion Agency, and tha Hogg Foundation for Mental I^glene. 

Collages and univarsitias in Texaa offering graduate work in 

home economics education also were to participate in making 

this study. 

Problems in the state program of home and family life 

education were suggested by representatives from colleges 

and \mivarsities attending a conference on Graduate Work and 

Research in Home Economics Education held in March of 195^* 
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in Mineral Walls, Texas. Prom this problem inventory, the 

group selected for possible study the attitudes and interests 

of youth in personal and family living as a basis for secon

dary curriculum evaluation and development. It should be 

recognized that such a study would not be limited to homa-

making education necessarily since problems in personal and 

family living are not confined solely to homemaking in the 

high school curriculum. 

Tha specific purposes of The Texas Cooperative Youth 

Study were to datermina what differences existed in inter

ests, attitudes, and concerns among boys and girls of given 

ages and grade levels. Tha over-all or general purpose of 

the study was to collect £ind interpret data which could be 

used to strengthen the secondary school curriculum for Texas 

youth in the general area of personal and family living. 

A tentative research plan based on recommendations 

from the March, 1954 Mineral Wells conference was developed. 

A Central Work Committee, or Steering Committee, was named 

to discuss and refine the tentative study design. This first 

tentative rasaarch design was found to be inadequate and 111-

adaptad for gaining tha information desired by the study, 

and its cost was found to be prohibitive. As a means of get

ting further ideas for an effective design plan, letters 

were written to mora than fifty colleges and universities 

requesting rasaarch materials which were in any way related 

to tha proposed Texas study and which might be used as 



foundation material for the proposed instruments to be used 

in gathering data. 

In May, 1954, the Central Work Committee made plans 

for the development of special rasaarch instruments for the 

Texas Cooperative Youth Study. In June, 1954, at the curri

culum workshop held at Texas Woman's University, a suggested 

research plan was presented by the Central Work Committee 

and was accepted by representatlvas from collages and univer

sities offering graduate work in Home Economics Education, 

subject to tha approval of the administrators of tha repre

sented collages sind univarsitias planning to participate in 

the cooperative undertaking. 

It was further agreed at this time that statements on 

attitudes and interests of youth in personal and family liv

ing would ba obtained by representatives of the cooperating 

groups from youth, parents, and teachers. Later over 3,000 

such statements were submitted for tha preparation of the 

research instruments. These statements came from Future 

Homemakers of America delegates and sponsors attending the 

Southern Regional Confarance at Daytona Beach, Florida; from 

the Future Homamakars of America Leadership Conference held 

at Palaclos, Texas; and from West Texas State Teachers 

Collage, Texas Technological College, Texas Woman's Univer

sity, North Texas State College, Texas Collega of Arts and 

Industries, Prairie View Agricultural and Mechanical Collage, 

and Sam Houston State Teachers Collage. Thasa items ware 
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sorted and formulated into statements for the inventory in

struments. During a six months period, from February of 

1954 to July of 1954, instruments were developed for initial 

trial tasting. In August of 1954, experimental use of the 

instruments was made at the state conferences for homemaking 

teachers In San Antonio and in Pralria View for the purpose 

of datermining whether or not the instruments really tested 

tha concerns, interests, and attitudes of youth. 

In October, 1954, tast-nms of the three instruments 

on concerns, interests, and attitudes were made in the 

seventh and eighth grades at tha University Junior High 

School, Austin, Texas; in tha ninth and tenth grades at tha 

Hutto High School, Hutto, Texas; and in the eleventh and 

twelfth grades, San Marcos High School, San Marcos, Texas. 

The results from these trial runs were sorted, coded, and 

analyzed at the Rasaarch Canter of the Hogg Foundation for 

Mental K^giena, Austin, Texas, to datermina item weaknesses 

and to verify items that needed to ba revised in the instru

ments. These instruments were then studied and evaluated by 

tha Central Work Committee, who recommandad further refine-

mants. Approximately one year was needed to build and refine 

completely the thraa instruments and the face sheet to ba 

used with the instruments. Thasa instruments were completed 

in February of 1956. The completed Texas Cooperative Youth 

Study forms were printed in March, 1956, and became available 

for use soon afterward in the selected test centers. The 
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forms were Identified as follows: 

Form Title Remarks 

CYS-FS or Student Information Called for Identify-
Pace Slieet Sheet Ing personal and 

family data such as 
sex, grade level, 
amount of homemaking 
taken, and socio
economic level of 
family. 

CYS-Part I Attitudes Toward Attempted to find 
j'ersonal and Family out how youth felt 
Living (101 items) about themsalvas, 

their families, and 
their friends. 

CYS-Part II Concerns and Problems Explored how youth 
In Personal and Family felt about certain 
Living C240 Items) personal and family 

concerns and prob
lems. 

CYS-Part III-A Interests in Personal Sought to discover 
and Family Living" the extent to which 
(9^ items) youth were Inter

ested in items of 
personal and family 
living. 

(Examples of the four instruments are filed in the Appendix 
of this study.) 

From November, 1954, to November, 1955, plans were 

developed for the administering of the four Cooperative Youth 

Study instruments In selected public schools of Texas, The 

State was divided Into five geographic regions: East Texas, 

Gulf Coast, South Texas, Central Texas, and West Texas. 

Schools to be included in the study were selected so that 

they would be representative of the five geographic areas; 
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of White, colored, and integrated schools; and of schools in 

towns of different sizes. The size of the community was de

fined as follows: small were the towns and villages with 

populations of 5,000 or less; metropolitan communities were 

defined as the 17 counties in Texas having cities and sur

rounding communities with a population of 100,000 or more; 

and medium communities consisted of all towns not in tha 

metropolitan counties having populations of more than 5,000. 

As printed forms came off the press, they were as

sembled and sent to participating colleges and universities 

to ba administered through the cooperation of selected high 

schools located in the areas adjacent to the colleges and 

universities. Over 13,000 high school youth from all regions 

of tha state responded to the questionnaires. Completed 

questionnaires were sent to the collating center at the Uni

versity of Texas where tha research staff tabulated the in

formation from the instruments. 

The items on the three instruments were sorted into 

eight homemaking subject categories for study. Data from 

CYS-Part III-A were treated first. This form identified in

terests of youth in personal and family living through items 

distributed in the following catagorias: 

(a) The House and its Equipment 13 items 

(b) Managing Time and Energy and Work l8 items 

(c) Feeding tha Family 15 items 

(d) Clothing the Family 13 items 



13 

(a) Davelopraant of Family Membars 17 items 

(f) Personal, Family, and Community 
Relationships 24 items 

(g) Personal and Family Health 17 items 

(h) Relation of Homemaking to Vocations 3 items 

Tha rasaarch staff next coded, tabulated, and analyzed 

data from CYS-Part I and CYS-Part II. Some 39,000 IBM cards 

were punched in recording tha data concerned with this study. 

Various possible uses of the data tabulated, coded, 

and analyzed, as a result of tha three-year period of study, 

ara being explored and considered to insure the realization 

of tha purpose of tha study, which was to improve curricula 

in Personal and Fsimlly Living for Tax^s Youth. 

The State Homemaking Guide 

At tha time plana ware being davelopad for the Texas 

Cooperative Youth Study, plans ware also being made for the 

development of a curriculum guide in homemaking education 

for tha state. 

At tha State Conferences for Homemaking Teachers of 

Texas held in the summer of 1953* a group of interested 

school administrators, homemaking teachers, teacher trainers, 

and supervisors explored the status of tha homemaking curri

culum materials and tha possible need for further study of 

the purposes to be served in a homemaking c\irriculum guide. 

Recent trends and practices in curriculum development were 
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reviewed, and possible immadiata and long-time goals for a 

state-wide curriculum study of homemaking education ware sug

gested. This group fait a naad to get some of the new de

velopments of a faraily-canterad homemaking program into a 

curriculum guide that would be of value to homemaking teachers 

and that would keep tha homemaking educational curriculum up 

to date. 

During the school year of 1953-1954 the area and dis

trict in-service education conferences ware davotad to a 

study of the maturity levels of youth as a basis for develop^ 

ing tha homemaking curriculum. In June, 1954, the state cur

riculum committee and tha chairmen of tha tan area homemaking 

education advisory committaes Joined the state Home and Fam

ily Life Education staff in a curriculum workshop. Tha mem

bers of this workshop reviewed tha progress made in tha 

curriculum study, explored concepts of curriculum develop

ment, and made recommandations for the organization and 

format of tha tentative guide. 

In August, 1954, approximately 1200 homemaking teachers 

who ware participating in tha State Conferences for Homemaking 

Teachers, developed curriculum materials in tha areas of 

Family Relations, Housing tha Family, Feeding tha Family, 

and Clothing the Family. Thasa materials were organized by 

a small editing committee into tha "Tentative Working Guide 

for Developing Homemaking Education Curriculum in Local Com

munities." The guides were distributed to homemaking teachers 
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at the tan area in-service education conferences during the 

school year of 1954-1955. Teachers participating in area 

and state in-sarvica conferences during 1955 davotad thair 

attention to the devalopmant of curriculum materials in tha 

areas of Health, Home Care of the Sick and First Aid, Child 

Davalopmant, and Home and Family Living. Thasa materials 

ware added to tha tentative guide which was studied and used 

by the homemaking teachers during tha school term of 1955-

1956. 

During the spring of 1956, reactions concerning the 

tentative guide were secured from homemaking teachers through

out tha state. Many suggestions for its improvement both in 

organization and in content were given to the editing com

mittee. On tha basis of the reactions from tha teachers and 

the preliminary findings from Tha Texas Cooparativa Youth 

Study, the tentative guide was revised during 1956-1957. 

Tha present State Homemaking Guide was published in 1957. 

Tha "Foreword" of the guide tails why and how tha 

guide was developed and explains that tha material was de

veloped through a state-wide curriculum study conducted by 

staff members of tha Home and Family Life Education Division 

in local, district, area, and state in-sarvica education 

workshops. Collage and university educators, public school 

administrators, supervisors, and approximately 1200 home-

making teachers participated in the study. 
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Tha guide contains a philosophy of horaamaking educa

tion. The guide suggests tha scope of tha program and in

cludes units, specific objectives, a time block, and a 

topical outline for each of the four levels of homemaking— 

Homemaking I, II, III, and IV—for the six subject matter 

categories: Family Halations, Clothing the Family, Feeding 

the Family, Housing the Family, Health, Home Cara of tha Sick 

and First Aid, and Child Devalopmant. "Hie guide is not a 

typical course of study, but, instead, suggests means by 

which local communities may develop thair own homemaking pro

grams. 

The predicted purposes of youth, based on an under

standing of early adolescence, middle adolescence, and lata 

adolascanca, ara listed for each subject area in each grade 

level. Soma expressions of attitudes and interests of youth 

which may help to ravaal their purposes in this particular 

subject matter category ara included. Thasa are followed by 

statamants of dasirad behaviors and sxiggasted learning ax-

[pariancas related to class axpariancas, home experiences, 

PHA-NHA activities, and school and commiinity experiences. 

Tha Appendix includes lists and sources of supplemen

tary teaching aids and resource materials. 

Developing a Homemaking Curriculum 

As there is no one curriculum that fits every situa

tion. It is the duty of the teacher to adapt the material in 
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tha State Homemaking Guide in such a way as to make the local 

curriculum realistic and purposeful in terms of individual 

student and home and family living naads and interests. In 

order to make this adaptation, tha teacher should follow 

certain basic steps in curriculum planning. 

In planning a curriculum, one must first define tha 

curriculim. There ara many and varied definitions. Curri

culum can be defined in a very narrow sense or in a broad 

sansa. Webstar gives this definition: "a course of study; 

tha whole body of courses offered in an educational insti

tution" (3). Lee and Lea give two definitions of curricu

lum: " . . . the sum total of all his experiences which are 

In any way affacted by the school" (4) sind "The curriculum 

is those axpariancas of tha child which the school in any 

way utilizes or attempts to influence" (4). Albarty seams 

to sum up tha above definitions with his version: "tha 

activities that are provided for tha students by the school 

constitute its curriculum"(5). 

After a horaamaking teacher has arrived at an under

standing of what tha curriculum is, she, in planning a cur

riculum, must next formulate or accept a philosophy of 

education as a whole and a philosophy of tha horaeraaking cur

riculum in particular. If tha school has a philosophy of 

education already set up in its policies and procedures, 

this philosophy must be taken into consideration by tha 

teacher or staff of teachers planning tha curriculum for a 
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particular field. If there is no school philosophy in writing, 

it would be wall for tha teacher to formulate a school phi

losophy, stated in simple terms, which describes the kind of 

school that aha is helping to build. 

Spafford says, "Those who would rebuild a curriculum 

should begin by thinking through what thay balieva about life 

and about education. A philosophy of education that is sound 

is a philosophy of Ufa interpreted into educational action" 

(6). 

Tha philosophy of a school then would ba its set of 

values or beliefs or preferancas which give raeaning to (its) 

actions. Tha baliafs or sets of values should ba unified 

and consistent. Tha philosophy of a school would consist of 

the purposes that give direction to the activities which it 

sponsors, to tha beliefs which the teaching staff holds con

cerning tha development of hiaman personality, and to its con

ception of the nature of the "good life" in our society. 

Tha development of a philosophy for oneself would involve the 

cultivation of a set of values which serves as a guide for 

one's conduct (5). 

In tha process of curriculum making, there are certain 

guides which may ba used in planning the curriculum. One of 

the first naads is for an understanding of a democratic so

ciety and its values. Emphasis is being placed today upon 

the naad for education to ba achieved through a democratic 

way of living. A belief in tha importance and worth of the 
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individual is tha basis for tha organization of such a 

society. McNarnay states that:-

In tha twentieth century American democracy 
occupies a unique position in tha world of poli
tical thought. It continues to emerge as the one 
major form of govarnmant that provides a high de
gree of personal freedom and the ovar-all stability 
that is basic to progress. It retains its confi
dence in tha basic worth of all citizens and is 
secure in the baliaf that tha principle of popular 
rule will continue to stand tha test of time. Tha 
released creativity of its citizens has placed it 
in a position of world leadership. This position 
poses new challenges, and demands are sometimes 
quite frustrating, thay dig deeply, but from tha 
hearts and minds of those who baliava in Araerican 
democracy will come the strength to meet them (7). 

If every individual is of importance and worth, than 

each mambar of a democratic society must recognize this fact, 

must have a concern for tha general welfare of all, and ha 

must be willing to take his part in tha solution of common 

problems, Before one can make democracy a living idea in 

curriculTom plainning, each individual must have an opportun

ity to develop a working faith in democratic processes as a 

means to tha "good Ufa" in our society. One must accept 

tha fact that our society is machine-powered, that our so

ciety is scientific suid changing, and that our society is 

interdapendent with other societies (7). 

Another consideration one naads to study and under

stand before attempting curriculum devalopmant or revision 

is that one must have an understanding of the nature of 

human growth and devalopmant, and the ability to use this 
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understanding in learning situations. According to Strate

mayer, each child is unique in that he has his own rata, 

pattern, and ultimata level of devalopmant. Tha whole child 

slmultaniously develops physically, mentally, emotionally, 

and socially. This does not mean that ha progresses in each 

area at tha same rate or in tha same way. Each child saaks 

his own goals and satisfactions depending upon his anviron-

raent and his resources and potentialities. The same axpari-

anca has different meanings for different individuals de

pending upon thair needs, maturity, and background. Through 

tha usa of a well-planned curriculum, certain generalizations 

and relationships may be developed. These may be developed 

in such a way as to make present learning situations mean

ingful in future situations or problems (2). 

As tha next step in curriculum planning, one might 

ask one's self, "Does tha taachar know or recognize her rola 

in curriculiom planning?" If she is a beginning teacher or 

a new teacher In the community, she may begin by using tha 

curricul\am as a working guide sat up by someone more exparl-

enced than she is. As she gains experience, she will be bet-

tar able to evaluate the curriculum in usa and to make desired 

adaptations. Tha taachar must know tha students, thair needs, 

thair abilities, thair interests, thair satisfactions and 

dissatisfactions. Tha taachar needs to know the local com

munity. Ona of tha functions of education today is to ad

vance the values held by each school community. To ba able 
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to do this, tha teacher must know tha mores and values of 

tha community as well as its resources. She must ba able to 

incorporate such information and understandings into tha plan

ning of tha curriculiim. 

Tha teacher should know the general overall goals of 

education as stated by the Education Policies Commission of 

tha National Education Association proposed in I938: 

1. Education is concarnad with the davelopraant of 
the learner. 

2. Education is concerned with home, family, and 
community life. 

3. Education is concarnad with econoraic demands. 

4. Education is concerned with civic and social 
duties. (4). 

In building tha horaamaking education curriculum, tha taachar 

should interrelate tha goals of homemaking education with 

these general goals of education if tha homemaking curriculum 

is to accomplish its purposes. 

A successful horaeraaking curriculiim or program iraplies 

the selection of goals or objactivas that are desirable for 

youth. Laa and Lae list 11 goals for youth: 

(a) To gat along well in work and play with peers 
and older people. 

(b) To ba able to spaak clearly and correctly, 

(c) To ba able to start a Job and keep at it until 
it is finished. 

(d) To be able to do one's share, either at work 
or play. 
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(e 

(f 

(g 

(h 

(i 

(J 

(k 

To have wide interests in art, music, science, 
and tha world around ona. 

To be fairly capable of locating what ona wants 
to know. 

To ba able to write clearly, read well. 

To have a wide outlook. 

To have some understanding of the processes by 
which man lives on this world. 

To be well and strong. 

To be decent (4), 

Certainly tha horaamaking curriculura can and does partially 

fulfill many of thasa objectives. 

Objectives for tha horaeraaking curriculura should be 

based upon tha changing social settings in which youth ara 

to function, the values which the social group consider good, 

and the nature of tha learner. Social changes have created 

a situation vastly different frora pre-war days. No stata-

raent of purpose can ignore tha changing social setting in 

which products of education must function. According to Lea 

and Lea: 

(a 

(b 

(c 

(d 

(e 

Atomic energy may provide enriched living or 
destruction. 

An international responsibility is being 
accepted. 

There is real participation in helping solve 
International problems. 

Provision for housing is most inadequate. 

Contrasting ideologies have created world 
tensions. 
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(f) Attempts are being made to solve world problaras, 

(g) Greatly accaleratad by the war is tha tendency 
of government to touch all phases of living. 
This tendency has resulted in increased cen
tralization of agencies, bureaus, and budgets 
(4). 

These changes in living conditions, attitudes, and ideologies 

inevitably affect tha society in which youth live. The cur

riculum should help the boy and girl to raaka tha adjustraants 

which must ba made if each is to change with the times. 

Another basic tanet for program planning and curricu

lum devalopmant is tha understanding of human growth. Con

sideration should ba given to how youth of different ages 

grow and how needs differ at different maturity levels. 

Havlghurst refers to tha characteristics of tha growth of 

youth in relation to the needs of youth as developraantal 

tasks. He defines a developraantal task as: 

A task which arises at or about a certain period in 
tha life of the individual, successful achievement of 
which leads to his happiness and to success with 
later tasks, while failiire leads to unhappiness in 
tha individual, disapproval by tha society, and dif
ficulty with later tasks (9). 

Tryon states that the developraantal tasks ara: 

There are certain guideposts which are helpful in 
gaining an over-all picture of growth and develop
ment. Thasa guideposts we call "developraantal 
tasks." The concept of developmental tasks pro
vides a fraraework within which we can organize 
our knowledge about human behavior and learn to 
apply this inforraation in dealing with children 
in our schools (lO). 
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Havlghurst believas that tha tasks facing adolescents 

will be more meaningful when they are considered in tha light 

of the iraperative naads of youth. He sees these tasks of 

adolescents as: 

(a) Achieving new and more mature relations with 
mates of both sexes. 

(b 

(c 

(d 

(e 

(f 

(g 

(h 

(1 

(J 

Achieving a masculine or feminine social role. 

Accepting one's physique and using the body 
effectively. 

Achieving emotional independence of parents 
and other adults. 

Achieving assurance of economic independence. 

Selecting and preparing for an occupation. 

Preparing for marriage and fsunily life. 

Developing intellectual skills and concepts 
necessary for civic acceptance. 

Desiring and achieving socially responsible 
behavior. 

Acquiring a set of values sind an ethical system 
as a guide to behavior (9). 

Tryon, who did much work in the field of child davelop

raant, saw tha developmental tasks as: 

(a) Achieving an appropriate depandenca-
independenca pattern. 

(b) Achieving an appropriate giving-receiving 
pattern of affection. 

(c) Relating to changing social groups. 

(d) Developing a conscience. 
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(e) Learning one's psycho-socio-biological sex rola. 

(f) Accepting and adjusting to a changing body. 

(g) Managing a changing body and learning naw motor 
patterns. 

(h) Learning to undarsteind and control the physical 
world. 

• ^ 

(i) Developing an appropriate symbol systera and con- | 
captual abilities. j\ 

(j) Relating oneself to the cosmos (lO). i; 

Raths and Flack list eight basic needs of children as: 

(a) Naad for belonging. 

(b) Naad for achiaveraent. 

(c) Naad for freedora from faar. 

(d) Need for love and affection. 

(a) Need for freedora frora guilt. 

(f) Naad for sharing. 

(g) Need for understanding and knowledge. 

(h) Naad for econoraic security (12). 

If tha curriculura is to be effactiva, it needs to reflect 

those things for which youth fael a naad. Developraantal 

tasks forra a basis upon which tha taachar raay plan the home-

making curriculum in such a manner that it will interpret 

tha purposes of youth at their maturity levels. If the home-

making curriculum is organized In relation to the raaturity 

levels of youth, tha pupil is likely to ba able to achiava 

success, the attainment of which leads to happiness and 
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provides a background for successs with later problems. If 

the proposed goals ara beyond the matxirity level of the 

group, tha learners see no reason for learning; wharaas, if 

the proposed goals are below the youth's maturity level, the 

students raay be bored and there will ba little incentive for 

learning. Tha characteristic needs of youth in early, middle, 

and lata adolescence, as considered in this study, ara those 

thought to be most significant in the homemaking education 

program and are listed in chart form in tha State Homemaking 

Guide. 

This question arises in curriculura planning: Should 

parents and students help in curriculum planning? Sister 

Jeanne, R, S. M., Journal of Horaa Economics, in her conclu

sion on tha study of this question states: 

. . , cooperative planning is possible with liraita-
tlons. Whan presented with a check list, parents 
and students can give thair opinions. When con
sulted as to possible resources available, parents 
ara more familiar with their comraunitles than ara 
many teachers. But, if asked what should be taught 
in a given area, parents and students, because of 
thair lack of fonnal training in specialized fields, 
cannot contribute much. It reraalns tha part of tha 
professional person to organize and prepare the class 
offerings, if worthwhile achieveraants are to re
sult (13). 

Ona can sea that tha horaa and school can work coopera

tively to proraote tha total growth of the child. Also, whan 

parents participate in the planning, tha offerings are raore 

likely to be in keeping with tha local problems of the 
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community than when the planning is done solely by tha pro

fessional personnel of the school systera. 

Soma of the trends in homemaking education today are 

toward a real vocational program which canters attention on 

practical needs of horaeraakers and brings about a greatly en

riched curriculum. An effort is being made in planning of 

the cuiTcicula to reach people of all ages, economic levels, 

and grades of education and training. Another significant 

trend is the growing interest in horaamaking courses for boys 

based upon needs of boys as present marabars of tha home and 

as prospective partners in future horaeraaking. The Texas Co

oparativa Youth Study tends to bear out the fact that boys 

show interest in several of tha horaeraaking subject raatter 

categories (l4). 

In sumraing up the review of literature on the curri

culura, tha writer is including stataraents by several eminent 

authorities as to what the presant-day curriculum should be 

or should do for students. 

Schorling has tha following to say about today's cur

riculum : 

Yesterday's taachar taiight subject matter, and 
factual knowledge was given undue emphasis; the 
taachar of today is intarasted in tha social and 
personal davelopraant of tha individual pupil. In 
grandfather's time instruction was an end; today 
it is a raaans to an end—the and being the acquisi
tion of desirable habits, attitudes, and skills on 
the part of pupils (8), 
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Our overall goal in curriculura planning, according to Schorl

ing, is to produce "an actively participating member of tha 

social order" and to consider ", . . the concept of naads as 

tha drive or tha basis for eraotional experiences" (8). 

Stratemayer concisely sums up the goal for curriculum 

planning as follows: "To enable the individual to meet in-

telllgantly the challenges of a changing society." She fur

ther states that "The everyday concerns of the learner ara 

the starting point" (2). This adds weight to tha value of 

the survey raade by the Texas Cooperative Youth Study as a 

basis for curriculum planning. 

Spafford states: 

. . , good curriculum is functional, dynaraic, social
ized; it is individual for the pupil. It takes into 
account individual needs and interests, axpariancas 
and capacities; it is suited to tha deraands of the 
local coraraunity and tha larger society. Its scope 
is broad as life itself; its purpose, self-
realization in a democratic society (6), 

Learning must continue throughout life, and the bast 
assurance that it will continue is for the teacher 
to set as a goal of education increased ability to 
direct one's own learning. This achiaveraent raaans 
an individual's having not only the desire to laarn 
but also tha ability to sea and solve problaras and 
to evaluate the answer secured (6). 

The school curriculum should take into consideration 

the purposes, tha maturity, and the background of tha learner. 

Homemaking education today is centered on horaa activities 

and relationships which enable youth to assume the responsi

bilities of horaeraaking as family membars now and later as 
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thay establish their own homes. 

Chapter III will be concerned with procedures which 

ware used in conducting this study. 



CHAPTER III 

PROCEDURES 

This study was based on inforraation gathered frora tha 

Texas Cooperative Youth Study, on related material from the 

State Horaeraaking Guide, on tha developmental naads of the 

adolescent, and on the findings frora a study of literature 

dealing with the planning of tha educational curriculum. 

Only the I3 items from the Texas Cooperative Youth Study that 

pertain to clothing the family ware studied and analyzed. 

Data on these iteras ware furnished by tha Hogg Foundation of 

Mental Hygiene. 

The forra CYS-Part I entitled Attitudes Toward Personal 

and Faraily Living with 101 iteras which called for youth to 

express thair attitudes about self, family, and friends con

tained three items related to clothing. The forra CYS-Part 

III-A entitled Interests in Personal and Faraily Living with 

98 iteras which called for youth to indicate the extent to 

which thay ware interested in each itera, contained ten itaras 

related to clothing. These I3 itaras are listed as follows: 

CYS-Part I Attitudes 

Itera 8. "Clothes I Ilka always seera to cost 
more than I can afford to pay." 

Itera 83. "It is as iraportant for girls to learn 
how to make clothes as how to buy 
thara." 

Itara 99. "Tha kind of clothes you wear has no 
affect on your personality," 

30 



31 

CYS-Part III-A Interests 

Itera 3, "Leamina to buy clothes for tha whole 
family," 

"How to launder, press, and raaka siraple 
repairs on clothes." 

"Skills which give the ability to con
struct and make clothes fit." 

"When it is cheaper to buy clothes 
and whan it is bast to make thera." 

How to have a place of my own for 
clothes and ray other belongings." 

"Selecting appropriate clothes which 
will best suit ray build and person
ality," 

"Knowing my share of the family cloth
ing money." 

"How to glamorize 'hand-me-downs' and 
•made-overs'." 

"How to assarabla clothing babies 
need." 

"How to cut down tha cost of clothes 
and yet kaap thera good looking," 

This instriunent CYS-Part I called for the student to 

check his dagraa of concern as "strongly agraa," "agree," 

"undecided or -uncertain," "disagree," or "strongly disagree," 

CYS-Part III-A called for the student to indicate his dagraa 

of Interest as "strongly interested," "raildly intarasted," 

or "not interested," The three iteras of attitudes from CYS-

Part I were separated frora the ten items of interest frora 

CYS-Part III-A and ware treated separately in analysis. 

Itara 4. 

Item 11. 

Item 23. 

Item 48. 

Itara 51. 

Itara 60. 

Itara 67. 

Item 70. 

Itera 80. 
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The Hogg Foundation of Mental Hygiene tabulated the 

over-all results from the 13,000 responses. The survey re

sults from white schools only were checked for the three 

iteras on attitudes and the tan items on interests as they 

ara related to clothing. These items ware analyzed and 

studied with respect to the five geographical regions into 

which the state was divided for raaking The Texaa Cooperative 

Youth Study; the population group in which each school was 

located; tha grade level of students who checked tha items; 

and the sex phi. 

As the tabulated inforraation from tha Hogg Foundation 

of Mental Hygiene was reported in terras of percentages for 

each group or sub-group studied, it was necessary to convert 

the parcantagas into nurabers in order to daterraina the total 

nurabar of youth involved in an item studied. This procedure 

was followed in studying the response to each of tha 13 iteras 

pertaining to the clothing phase of the horaeraaking prograra. 

Tha findings resulting frora the study and analysis of 

the inforraation available on each of the 13 itaras relating 

to clothing tha family were organized into tables. Conclu

sions were based upon the expressed interest in each itara or 

attitude toward each item and upon tha significant variations 

in response which were dependent upon such factors as tha 

size of town or coraraunity, tha grade level, and tha sax phi. 

The sections of tha Texas Horaeraaking Guide devoted to 

the study of clothing the family, aspacially the sections 
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pertaining to the predicted purposes and the desired be

haviors of youth, were also carefully exarained. 

In order to provide a basis for comparing tha matar-

lal on the findings of the Texas Cooperative Youth Study and 

the material on clothing the family as found in tha Texas 

Homaraaklng Guide, the author of this study raade a list of 

objectives based upon the predicted purposes and the desired 

behaviors of youth as given in the Guide for the clothing 

the family phase of Homemaking I, II, and III, Another list 

of objectives was based upon the findings of the Texas Co

operative Youth Study, which deals with the interests and 

attitudes of youth in the field of clothing. 

The two sets of concerns and objectives ware compared 

to deteiTnine wherein the clothing aspect of the Texas Horae

raaking Guide was supported by data from tha Texas Cooperative 

Youth Study and wherein changes were indicated. Conclusions 

were drawn, and recomraandations ware made for raodification 

in the clothing area of the horaeraaking prograra outlined in 

the Texas Horaeraaking Guide, 

In order to understand youth better, the writer made 

an intense study of the growth and development of young 

people—their characteristics in early, raiddle, and late 

adolescence. An understanding of the characteristics of 

adolescents by those responsible for the curriculum at the 

secondary level is of fundamental importance if tha educa

tional goals and objectives for youth are to be realized. 
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In preparing tha objactivas for teaching clothing in 

Horaeraaking I, II, and III, tha writer studied many horaeraak

ing guides which may be used in planning a curriculxira. The 

goals of education as stated by tha Education Policies Com

mission of the National Education Association of 1938 were 

considared in order that tha goals of horaeraaking education 

could ba interrelated with these goals of general education 

(4), Socio-aconoraic changes and trends in homemaking educa

tion today were studied and considered In proposing goals 

for clothing tha family phase of the horaamaking curriculura. 

The analysis of data examined will be discussed fully 

in Chapter IV, and in Chapter V conclusions will be drawn 

and modifications in tha clothing tha family phase of the 

homaraaklng program as found in the Texas Homemaking Guide 

will be racomraended. 



CHAPTER IV 

ANALYSIS OF DATA 

This Chapter is concerned with the itera analysis 

based upon Tha Texas Cooperative Youth Study—Part I, 

Attitudes Toward Personal and Family Living, and Part III-A, 

Interests In Personal and Faraily Living. Material frora both 

sources have a direct bearing upon the clothing phase of tha 

homaraaklng curriculura. In tha CYS study attitudes and In

terests were treated separately. In CYS Part I, three itaras 

were related to the topic. Clothing the Family, and in CYS 

Part III-A, tan iteras were concerned with Clothing tha Family. 

In the data presented at the end of this chapter in 

Tables I-XI, facts are analyzed in relation, first, to the 

three iteras or attitudes from CYS Part I, and, second, to the 

tan iteras or interests from CYS Part III-A. Data will be 

further considared frora the standpoint of size of coraraunity, 

sraall, medium, or raatropolitan, and frora the standpoint of 

tha five regions into which Texas was divided for the study, 

Referenca to a particular region will ba included only when 

a significant difference in response is noted in that region. 

The data pertaining to attitudes indicated by high 

school youth in sraall, raadiura, and raatropolitan areas as 

surveyed by the Texas Cooperative Youth Study ara presented 

in Tables I through V. There were 9,602 boys and girls par

ticipating, with 5,219 from sraall coraraimities, 1,458 from 
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raadiura coraraunitles, and 2,925 frora metropolitan communities. 

Of the original 101 items in CYS Part I, three items 

were found to ba related to the topic. Clothing the Family, 

naraely: 

Itera 8. "Clothes I like always seera to cost mora 
than I can afford to pay," 

Itera 83, "It is as iraportant for girls to learn how 
to raaka clothes as how to buy thera." 

Itera 99. "The kind of clothes you wear has no effect 
on your personality. 

Of tha original 98 items in CYS Part III-A, tha following 

ten iteras were concerned with Clothing the Family: 

Itera 3. "Learning to buy clothes for the whole family." 

Itera 4. "How to launder, press, and make siraple re
pairs on clothes." 

Itera 11. "Skills which give the ability to construct 
and make clothes fit." 

Itera 23. 

Item 48. 

Itera 51. 

Item 60. 

"When it is cheaper to buy clothes and when 
it is best to make them, 

"How to have a place of my own for clothes 
and my other belongings. 

"Selecting appropriate clothes which will 
best suit my build and personality." 

"Knowing ray share of the family clothing 
raoney. 

Itera 67. "How to glaraorize "hand-rae-downs" and "made-
overs ." 

Itera 70. "How to assemble clothing for babies' needs," 

Itera 80. '*How to cut down the cost of clothing and 
" yat keep them good looking." 
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Analysis of Data CYS-Part I—Clothing the Faraily 

Table I arabodies inforraation concerning the responses 

given to Iteras 8, 83, and 99 by the youth of sraall corarauni

tles, 

Itera 8, "clothes I like seara to cost raore than I 
can afford to pay." 

High school youths in small coraraimities indicated some con

cern toward Itera 8 in each of the five regions, with the 

greatest concern being shown by the young people of Region I 

(East Texas) and the least concern by those of Region V 

(West Texas). There was no significant difference noted in 

the response of the boys and the girls to this itera, 

Itera 83, "It is as iraportant for girls to learn 

how to raake clothes as how to buy thera." 

It appears that moat of the boys and girls in all five re

gions were concerned with Item 83, since 83 to 88 per cent 

indicated sorae concern for tha girls' knowing how to raake 

clothes as well as to buy thera. There was a raodarate degree 

of difference in agreeraent on this itera between boys and 

girls with girls having the greater degree of interest in 

the stateraent. 
I Itera 99. "The kind of clothes you wear has no effect 

on your personality. 

This item is stated negatively, and the results show that 

from 25 per cent to 36 per cent of the responses indicate 

that if the item had been stated positively, 69 to 75 per 

cent of the ilrla and boya would have shown by their answers 
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l̂ hat they believed tha clothes one wears do have an effect 

upon one's personality. Boys Indicated a higher degree of 

interest or agreeraent with this stateraent than did girls. 

Table II discloses the responses of students in raadi

ura communities to Iteras 8, 83, and 99. As the size of the 

coraraunity decreases, the concern for Itera 8 appears to in

crease; however, the size of the coraraunity seeras to show 

little effect upon the concern indicated for Iteras 83 and 

99. There was no significant difference in the response of 

boys and girls to this itera. 

Table III shows youth's responses to Iteras 8, 83, and 

99 in raetropolitan comraunitles. Greater concern for•Itara 99 

was shown by both boys and girls than for Items 8 and 83. 

Approximately all youth in Regions II, III, IV, and V in

dicated the sarae degree of concern for Itera 83, which was 

from 80 to 81 par cent. Thera was no noticeable difference 

in the responses of tha boys and the girls to Iteras 8, 83, 

or 99 in the raetropolitan communities. 

Table IV is a summary of youth's concerns for Iteras 

8, 83, and 99 frora sraall, mediiira, and raetropolitan communi

ties. Very little variation in degree of concern for Iteras 

8 and 99 was noted in the responses of students from comrauni

tles of different size. There appears to be a decided dif

ference, however, in the degree of concern indicated for 

Itera 83, ranging frora 30 per cent in the sraall coraraimities 

to approximately 80 per cent in both medium and raetropolitan 
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communities. 

Table V presents information concerning the responses 

of Iteras 8, 83, and 99 in relation to grade level. There was 

no significant difference indicated as to the placeraent of 

Itera 83 in tha curriculura according to grade level. The re

sponses of the students frora the small coraraimities indicated 

that the youth in grade levels 9 and 10 were raore interested 

in Itera 8 than were the youth in grades 11 and 12, Itera 99 

was of interest to youth frora sraall coraraimities at all four 

grade levels; however the students in grades 11 and 12 indi

cated a somewhat higher interest than did the younger stu

dents. In raadiura and metropolitan comraunitles the 11th and 

12th grade students expressed considerably greater interest 

in Item 99 than did the students in grades 9 and 10. 

Analysis of Data CYS Part III-A—Clothing the Faraily 

Tables VI through XI suramarize the information ob

tained from the 9,602 youth participating in The Texas Co

operative Youth Study. Three responses are possible for each 

itera, "not at all interested," "mildly interested," or "very 

interested," Tabulations are presented in Table VI for the 

responses of participants from sraall comraunitles who indi

cated "mildly" or "very interested" in the ten iteras related 

to Clothing the Family, 

Itera 3, "Learning to buy clothes for the whole fara-
ily," 



40 

Students In Region I (East Texas) and Region III (South 

Texas) indicated a greater degree of interest in Itera 3 than 

students in Regions II (Gulf Coast), IV (Central Texas), and 

V (West Texas), There is a raodarate degree of difference 

between the rasponses of tha boys and girls to this item, 

with the girls indicating the greater degree of interest in 

the stateraent. 

Item 4. "How to launder, press, and raake siraple 
repairs on clothes." 

All of the respondents expressed approxiraately the same da

graa of Interest in Itara 4, the results showing that 30 per 

cent to 44 par cent were Vary interested" in the cara of 

clothes. The least interest in Item 4 was indicated by the 

students in Region II (Gulf Coast), and the raost interest by 

tha students in Region III (South Texas). Very striking dif

ferences are noted between the responses of the boys and the 

girls to this item, with the girls professing a rauch greater 

degree of Interest in the stateraent than the boys. 

Itera 11, "Skills which give the ability to construct 
and raake clothes fit." 

Forty per cant of the respondents in Regions I, III, IV, and 

V were "very" interested in Itera 11, while 36 per cant of 

youth in Region II were "very" interested in acquiring skills 

for constructing and fitting clothes. Girls show a greater 

degree of interest in this itera than do boys, 

Itera 23. "When it is cheaper to buy clothes and whan 
it is bast to raake thera. 
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Students in Region III (South Texas) indicated the greater 

interest In Itera 23, while youth in Region II (Gulf Coast) 

expressed the least interest in tha Item. The range of 

"very" Interested was frora 39 per cent to 50 per cent. A 

significant difference in the responses of the boys and the \ 

girls was evident, with the girls showing a higher degree of '̂  

interest in the statement than the boys, 

Itera 48. "How to have a place of my own for clothes 
and my other belongings. 

The reply "very" interested was indicated by 45 par cant of 

tha students in Region II to Itera 48, while 60 par cent of 

the students in Region I gave the same reply, indicating a 

rather sharp contrast in the responses of the students of 

the two regions. There were only slight variations in the 

responses given to Itera 48 by the students frora Regions III, 

IV, and V. There were no noticeable differences in the re

sponses to the itera given by the boys and the girls. 

Itera 51. "Selecting appropriate clothes which will 
bast suit my build and personality," 

Practically all of the respondents indicated the sarae decree 

of being "vary" interested in Itera 51. In Region III, 66' 

par cent of the respondents were "very" interested in select

ing suitable clothes for their own build and personality, 

while in Region II, 75 per cent of the students said they; 

were "very" interested in the itera. There was a moderate 

degree of difference between the responses of the boys and 

the girls to this item, with the girls indicating a greater 

\ 
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degree of interest in the stateraent. In Region III (South 

Texas) tha boys and the girls showed a wide variation of at

titude toward this itera, with tha girls raanifastlng a greater 

degree of interest in tha itera than the boys. 

Itera 60. "Knowing my share of tha family incorae." 

Frora 40 to 50 per cent of all the youth in the five regions 

indicated that they were "very" interested in Itera 60. Ap-
i 

proximately one-third of the youth revealed that they were 

only "raildly" interested in Item 60. There was a small de

gree of difference in the responses of the boys and tha 

girls to this itera with tha girls having tha greater degree 

of interest in the item. 
Itera 67. "How to glamorize 'hand-me-downs' and 

'raade-overs'*" 

Tha region in which tha students live does not appear to have 

any influence upon their response to Item 67, as 28 per cant 

of the youth in tha sraallest division. Region III, and in 

tha largest division. Region IV, indicated that thay were 

"very" interested in the itera. There appears to be little 

interest on the part of any of tha youth to glaraorize "hauid-

rae-downs" and "raade-overs." A significant difference was in

dicated In the rasponses of the boys and the girls to this 

itera, with girls showing a higher degree of interest in the 

stateraent than the boys. 

Itera 70. "How to asserable clothing for babies' 
needs." 

Only 25 to 29 per cent of tha students Indicated a strong 
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interest in Itera 70. There was a slight variation of inter

est from region to region. There was a sraall degree of dif

ference between the responses of the boys and tha girls to 

this itara, with tha girls indicating a greater degree of 

interest in tha itera than tha boys. 

Itara 80. "How to cut down the cost of clothes and 
yet keep them good looking." 

From 51 to 58 par cent of tha students were "very" inter

ested in knowing how "to cut the cost of clothes and yet 

keep thera good looking." The least interest in the itera is 

noted in Region II and tha greatest interest in Region III. 

The girls showed rauch raore interest in the subject than did 

the boys. 

In Table VII the reaponsas of students in raediura cora

raunitles are compiled and compared, 

Itera 3. "Learning to buy clothes for the whole 
family.^ 

This item seems to be of relatively little iraportance to tha 

students of Regions I, II, and IV. Few students frora any of 

the regions appear to be very interested in buying clothes 

for the whole family, as only 27 to 38 par cent expressed 

themselves as being "very" interested in the subject. 

Itera 4, "How to launder, press, and raake sirapla 
repairs on clothes." 

Only 31 to 44 per cent of the students indicated that they 

were "very" interested in learning how to care for their 

clothes. The greatest nuraber of students who expressed an 
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interest in Itera 4 were frora Region V, 

Itera 11, "Skills which give tha ability to construct 
and raake clothes fit." 

Approxiraately one-third of the respondents were "very" in

terested in developing skills which give thera the ability 

to construct and make clothes fit. The largest per cent of 

tha youth indicating interest in the itera were frora Region V. 

Itera 23. "When it is cheaper to buy clothes and 
when it is best to raake thera." 

Tha respondents' interest in this item ranges from 39 per 

cent in Region IV to 50 per cent in Region II. The size of 

the region does not appear to have any relation to the amount 

of interest indicated by tha respondents. 

Itera 48. "How to have a place of ray own for clothes 
and ray other belongings. 

Most of the students are "vary" interested in having a place 

in which to keep their clothes and other personal belongings. 

Fifty to 67 per cent of all tha respondents indicated that 

thay ware vary interested in Itera 48. 

Itera 51. "Selecting appropriate clothes which will 
best suit ray build and personality." 

Seventy-one to 76 per cent of the students in Regions I, IV, 

and V stated that they were "very" interested in Item 51, 

"selecting suitable clothes for the Individual personality," 

Eighty-seven per cent of the respondents in Region II ware 

"very" interested in Item 51. 

Itera 60. "Knowing ray share of the family income." 

Students in the sraaller divisions. Regions I and II, were 
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raore interested in knowing their share of tha raoney allocated 

to clothing the faraily than were students in tha larger divi

sions. Regions IV and V. The degree of being "very" inter

ested In Itera 60 ranged frora 41 par cent to 50 per cent. 

Item 67. "How to glamorize 'hand-rae-downs' and 'raade-

overs'." Little interest was indicated by youth in learning 

how to glaraorize and to raake over clothes. The degree of in

terest in remodeling clothes ranged frora 28 to 3I par cent. 

Itera 70. "How to assemble clothing for babies' 
needs," 

Less than one-fourth of the students indicated a keen intei*-

est in learning how to assemble clothing for a baby's needs. 

Itera 80. "How to cut down tha cost of clothing and 
yet keep thera good looking," 

Over 50 per cent of the respondents were "very" interested 

in knowing how to cut down on the cost of clothes and yet 

have attractive clothing. Students in Region II (Gulf Coast) 

indicated the raost interest in the itera. 

In the raediura and small coraraunitles there were no sig

nificant differences in the responses given by the boys and 

the girls to the ten iteras raentioned above. 

Table VIII presents information concerning respondents 

in raatropolitan communities. 

Itara 3. "Learning to buy clothes for tha whole 
family.^ 

Approxiraately one-fourth of the respondents were "very" in

terested In buying clothes for the whole faraily. There was 
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no decided difference between responses frora tha students in 

the large regions and from students in the sraall regions, 

Itera 4. "How to launder, press, and raake simple 
repairs on clothes." 

The students of Region III (South Texas) indicated a greater 

desire to laarn to care for clothes than did the studanta in 

Regions II, IV, and V. Tha range of interest was from 32 

per cent in Regions II and V to 48 per cent in Region III. 

Itera 11. "Skills which give the ability to con
struct and raake clothes fit. 

Tha size of tha region did not appear to influence the de

gree to which the respondents expressed interest in develop

ing skills which will give them the ability to construct 

clothes and raake thera fit. Less than one-third of the re

spondents were "verjf" interested in Item 11. 

Itera 23. "When it is cheaper to buy clothes and 
whan it is bast to make thera," 

Approxiraately one-third of tha respondents in Regions II, 

III, and V indicated that they were "very" intereated in 

Itera 23, while 40 per cent of tha respondents in Region IV 

were "very" interested. 

Itera 48. "How to have a place of ray own for clothes 
and ray other belongings. 

Over one-half of the respondents in Regions III and IV in

dicated that they were "very" interested in having a place 

in which to keep their clothes and personal belongings. 

Approxiraately one-third of the students frora Regions II and 

V were "vary" interested in Itera 48. 
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Itera 51. "Selecting appropriate clothes which will 
best suit my build and personality." 

Slightly over three-fourths of all the respondents were "vary" 

interested in selecting their own clothes. The size of the 

region did not appear to have any particular relation to the 

response given to this itera. 

Itera 60. "Knowing ray share of tha faraily clothing 
raoney. 

Thirty-four par cent to 48 par cant of the respondents were 

"very" interested in knowing their share of tha raoney alloted 

to the purchase of clothes for tha family. 

Itara 67, "How to glamorize 'hand-rae-downs' and 'raade-
overs'. 

Only one-fourth of the students were "very" interested in 

Itera 67. Evidently students in raatropolitan areas are un-

intereated in raaking over clothes. \ 

I Itara 70. "How to asserable clothing for babies'needs." 

Slightly raore than ona-fourth of tha respondents indicated 

that they were "very" Interested in Itera 70. 

Itera 80. "How to cut down the cost of clothing and 
yat keep thera good looking." 

Over 50 per cent of the boys and girls were "very" interested 

in "how to cut down the cost of clothes and yet keep thera 
I 

good looking." The degree of interest ranged frora 52 to 55 

per cent. There appeared to be no significant difference in 

the responses of the boya and tha girls to these iteras. 

According to inforraation presented in Table X, it ap

pears that the relationship of the size of the coraraunity had 
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little or no effect upon the respondents' indications of in

terest in the tan itaras discussed. In Table IX the respon

ses from 9,602 youth in small, medium, and metropolitan cora

raunitles are presented. In Table X the ten items are listed 

in rank order. Items 51, 80, 48, and 60, which deals with 

the individual's clothing problems, rank highest according 

to the degree of interest Indicated by the respondents. 

Item 51. "Selecting appropriate clothes which will 
best suit my build and personality." 

Item 80. "How to cut down the cost of clothes and 
yet keep thera good looking," 

Itera 48. "How to have a place of my own for 
clothes and my other belongings." 

Itera 60. "Knowing my share of the family clothing 
raoney. 

Iteras 23, 4, and 3, which are related to the purchase and 

care of clothes, rank next. 

Itera 23. "When it is cheaper to buy clothes and 
whan it is bast to raake them." 

Itera 4 . "How to launder, press, and make simple 
repairs on clothes," 

Itera 3 , "Learning to buy clothes for tha whole 
faraily,̂  

Itera 11, which is concerned with tha skills of constructing 

clothing; Itera 67, which concerns the reraodeling of garraants; 

and Item 70, which deals with the asaerabling of clothea for 

babies, rank lowest in degree of interest expressed by par

ticipants in the study, 

Itera 11, "Skills which give the ability to construct 
and make clothes fit," 
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Itera 67. "How to glamorize 'hand-rae-downs' and 
'raade-overs'." 

Itera 70. "How to assembla clothing for babies' 
needs," 

Table XI concerns the interest expressed by students 

of various grade levels in the problem of Clothing the Fara

ily, According to tha responses of youth in Region IV, in 

metropolitan schools, Itera 23, "When it is cheaper to buy 

clothes and when It is best to raake them," raay be taught on 

all grade levels with emphasis being given to the problara 

in the tenth and twelfth grades. According to the responses 

of the studenta in Region II, in metropolitan schools, Itera 

48, "How to have a place of my own for clothes and my other 

belongings," may be taught in all grades of the high school 

with emphasis being given to the study in the ninth and 

tenth grades. Based upon the responses of students in Re

gion V, in sraall schools, Itera 67, "How to glamorize 'hand-

rae-downs' and 'made-overs'," may be included in the ninth 

and tenth grade levels while in Region II, in metropolitan 

schools. Item 67 may be included on the ninth grade level. 

Tha tabulated results of the responses given by students of 

Region II, in raetropolitan schools show that Itera 70, "How 

to assemble clothing babies need," may be included on the 

ninth grade level. 

Tables I through XI follow. 



USiE I 

RESPOHSSS OF XOUIH (CTS) ¥R(M SMALL C0>QA}NITIi<;S 
WHO EXPBESSED THEIR ATTIIUDES IN CLOTHING THE FAMILT 

Categoxy At t i tudes 
4 l a 

CTS I Clothing t h e FSmlly 

Itspi Ho, Itsm 

East Texas Region Qulf Coast Region South Texas Region Cwtral Ttxaa Region West Taxas Region 
(I) (II) (III) (I?) (V) 

H-1394 S-463 H-217 11-2032 H-UIB 
Per 

Munber Cent Sex 
Per ¥w Per Per 

Sunber Cent Sex Number Cent Ssx Muaber Cent Sax Buaber Cent Sex 

d Clothea I like alwuys 
seem to cost more than 
I can afford to pa^. 

d3 It i s as iaqportarib for 
girls to learn how to 
make clothea aa how to 
buy thee. 

99 Iha kind of clothea you 
wear has no offset on 
your perscmallty. 

710.94 51. 203.75 A4. — 10d.50 50. ~ 914.40 k8. 6 

1157.02 $3. 12 402.dl 87. ~ 186.62 86. 32 1747.52 86. 10 

432.14 31. -15 U5.75 25. 78.12 36. -26 629.92 31. - U 

478.59 43. ~ 

979.44 88. 10 

345.03 31. — 
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TABLE II 

RESPOHSES OF YOUTH (CIS) FBC»i MEOItlM GOHHUNITIES 
mo EXPRESSED THEIR ATTITODES IN CL01HINQ IHE FAIOLT 

Itsn Mo. 

Attitiides 
In 

Clothing the Fluily 

Item 

East Texas Region 
(I) 

JtSL 
Number 

Per 
Cent 

Gulf Coast Region 
(II) 
N-163 

Sex MuBtoer 
Per 
Cent 

South Texas Region 
(III) 

Mo Resp<»ae 

Sex Muaber 
Psr 
Csat 

Geatral Texas Region 
(IV) 
M-659 

O K M 

Sex Muaber 
Per 
Ceat Sex 

West TaocaS 
(V) 

S = 2 ^ 

Muaber 
Per 
Cant Sex 

8 Clothes I l ike always 
aeea to coat more than 
I can afford to pay. 

83 It la as In^rtant for 
girls to learn how to 
aake clothes aa how to 
bay thea. 

99 The kiad of clothes you 
wear has no effect on 
your personality. 

102.12 37. — 

218.04 79. 15 

104.88 38. 

88.02 54. — 

125.51 77. 20 

37.49 23. — 

283.37 43. — 

546.97 83. H 

181.11 29. — 

140.40 39. — 

291*60 81. — 

100.80 28. 
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TABL£ U I 

RESP0MSE3 OP YOUTH (CYS) FROM METROPOUTAN COMMUNITIES 
WHO EXPRESSED THEIR ATTITUDES IM CLOTHING THE FAMILY 

Categoxy Attitudes 
4 In 

CYS I Clothing the FSudly 

Item No. Item 

East Texas Region 
(I) 

Mo Rsaponse 

Muaber 
Per 
C«t 

Gulf Coast Region 
(II) 

N-1048 

Sex Muaber 
Per 
Cent 

South Taxaa Region 
(m) 
M-122 

Seoc Muaber 
Per 
Cwttt 

Central Tbxaa Region 
(IF) 

Sex MuaJbê r 

Wast Texas Region 
(?) 
M3^ 

Per Per 
Cant Sax , UvaHMae Cent 3«ac 

8 Clothes I l ike always 
seem to cost more than 
I can afford to pay. 

83 It i s as liq)ortant for 
girls to learn how to 
make clothea aa how to 
biQr them. 

99 The kind of clothes you 
wear has no effect on 
your personality. 

482.08 46. 

848.88 81. 14 

262.00 25. -d 

59.78 49. ~ 

98.82 81. 

595.80 45. 

1059.20 80. 18 

18.30 15. — 119.16 29. -11 

168.09 39. — 

344.80 80. 16 

120.68 28. — 

52 
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TABLE n 

RESPONSES OP YOUTH (CYS) FKOH SMALL C0MMUNITIS3 
WHO EXPRESSED IMTERBST IM THE AREA OF CLOTHING THE FAMILY 

Catagory 
4 

CYS III 

Itat 

latereat 
In 

Clothing tho Faadly 

Coaat Uegion South Ttecaa Region Central Texas ReglMi 
(11) (III) (I?) 

U-h^} M-217 M-2032 

Per Cent 
MI VI Sex 

Per Cent 
MI VI Sex 

Degree of latereat — Mldly to Very latereate^ 
Per Cent 
MI VI Sex 

Per Cent 
MI VI 8eac 

West Texas Region 
(7) 

M-1113 

Per Ceet 
MI VI Sex 

Learning to boy olothea 
for the irtiole faally. 

How to launder, preaa, 
and aake allele repsdra 
on clothes. 

39 35 27 

36 39 43 

44 30 25 

43 " 30 50 

43 35 3d 

36 44 49 

40 32 25 

37 3d 48 

40 29 22 

37 37 44 

11 SkUla which give the 
ability to oonatrust and 
aake elothea fit. 30 42 42 31 36 4B 37 41 48 32 39 48 30 40 50 

23 When it la cheaper to buy 
clothea and vrhen it is 
best to aake thea. 3« 43 33 41 39 40 34 50 60 36 44 34 34 45 35 

48 How to hare a pLaee of 
ogr own for elothea and ngr 
other belM^nga. 30 60 23 34 45 U 36 50 30 34 54 19 34 50 16 

51 

60 

67 

70 

80 

Selecting appropriate 
elothea lAioh will beat 
suit ngr build and person-
aUty. 

Knowing ay share of the 
family clothing money. 

How to gLamoriae "haxd-
ae-downs" and "aade-
overa". 

How to asswBble clothing 
for babies needs. 

How to out down the cost 

22 

36 

36 

35 

71 

50 

33 

29 

33 

19 

34 

32 

of clothes and yet keep 
thffiB good looking. 33 54 27 

22 75 17 

45 40 19 

35 30 41 

35 26 32 

3d 51 30 

24 66 54 

40 45 25 

48 28 36 

36 29 46 

32 58 32 

23 71 30 

41 44 17 

36 28 33 

36 25 29 

33 55 30 

24 

41 

34 

36 

70 

U 

31 

26 

32 

18 

35 

28 

36 51 30 

55 



TABLE VII 

RESPONSES OF YOUTH (CYS) FROM MEDIUM COMMUNITIES 
WHO EXPRESSED INTEREST IN THE AREA OF CLOTHING IHE FAMILY 

Categoxy 
4 

CYS III 

It«a 

11 

23 

Interest 
In 

Clothing the FaailT 

East Texas Region 
(I) 

N-276 

Qulf Coast Begion South Taxas Region Central Texaa RegloBr*^ West Texas Region 
(II) (HI) (I?) (v) "^ 

M-a63 Mo Response N-6S9 II..360 

Per Cent 
MI VI Sex 

Deiqree of Interest — Mildly to Verr Intereated 
Per Cent Per Gent Per Cent 
MI VI Sex HI VI Sex MI VI Sex 

Learning to b«qr elothea 
for the whole faally. 

How to launder, press, 
and make simple repairs 
on clothes. 

Skills which give the 
ability to eonstruet and 
aake clothes fit. 

When it is cheaper to buy 
clothes and wfam it is 
best to make then. 

40 27 — 

40 31 40 

37 32 45 

33 44 44 

47 26 28 

39 37 48 

31 37 49 

33 50 39 

0 0 0 

0 0 0 

0 0 0 

0 0 0 

43 27 29 

41 33 46 

30 36 48 

37 39 37 

Per Cent 
MI VI Sex 

38 3d 21 

36 44 41 

33 45 48 

32 48 35 

4d How to have a place of ny 
own for clothes and ay 
other bel<mgln|^. 30 59 — 25 67 27 0 0 0 38 49 13 39 50 18 

51 

60 

67 

70 

80 

Selecting appropriate 
clothes idilch will best 
suit BQT build and person-
aUty. 

Knowing my share of the 
faally clothing mon^. 

How to glaaorlae '%and-
me-downs" and "aade-
overs". 

How to assemble clothing 
for babies needs. 

How to cut down the cost 

20 

41 

36 

36 

76 

45 

28 

22 

29 

— 

a 

34 

of clothea and yet keep 
them good looking. 34 53 29 

10 87 26 

39 50 21 

38 29 51 

39 22 44 

31 63 26 

0 0 0 

0 0 0 

0 0 0 

0 0 0 

0 0 0 

24 

40 

33 

32 

70 

42 

28 

24 

26 

16 

45 

3d 

25 

43 

39 

36 

71 

U 

31 

23 

32 

14 

35 

32 

34 52 34 33 55 28 

56 



TAm£ V I I I 

RESPONSES OF YOUTH (CYS) FROM IffimOPOLITAN CCaMJNITIES 
WHO EXPRESSED INTEREST IN THE AREA OF CLOTHING THE FAMILY 

CategcoT' 
4 

CYS i n 

Itea 

3 

4 

Interest 

la 
q o W t y Hie Fm11,y 

Learning to boy clothes 
for the idiole faally. 

How to launder, press, 
and aake slaple repairs 
on clothes. 

East Taxas Regiw 
(I) 

No Response 

Qulf Coast Region South Texas Begion Central Texaa Begion 
(n) (III) (I?) 

N-1048 M-122 N-13^ 

Per Cmt Per Cent 
MI VI Sex MI VI Sex 

Degree of Interest — Mildly to Very Interested 
Per Cent 
MI VI Seat 

Per Cent 
MI VI Sex 

40 26 24 

3d 32 43 

39 32 30 

23 4d 4d 

42 25 21 

39 35 42 

West Texas Region 
(V) 
iB2L 

Per Cent 
MI VI Sex 

37 24 26 

39 32 39 

U Skills which give the 
ability to eonatruot and 
aake elothea fit. 31 36 49 26 34 47 31 37 45 31 34 43 

23 When it is cheaper to b^y 
clothes and ifdien it is best 
to make then. ( 

4d How to have a place of 
ny own for clothes and ogr 
other belongings. C 

51 Selecting appropriate 
clothes which will best 
suit ny build and person-
aUty. < 

60 fiaowing my share of the 
faally clothing money. C 

67 How to glaaorlze ''hand-
ae-downs" and "aade-
overs". t 

70 How to assemble clothing 
for babies needs. C 

80 How to cut down the cost 
of clothes and yet keep 
them gpod looking. C 

35 37 3d 

35 32 11 

Id 79 Id 

39 43 12 

33 2d 37 

33 26 3d 

33 54 26 

32 36 36 

25 5d 

16 77 ~ 

35 4d 30 

30 29 32 

27 30 3d 

27 52 33 

34 40 3d 

30 54 20 

3d 37 3d 

36 46 

19 

40 

34 

36 

75 

39 

28 

25 

26 

22 

3d 

36 

21 

46 

33 

35 

74 

34 

27 

23 

36 

19 

35 

33 

29 55 30 32 54 34 

57 



TABLE IX 

A SUMMARY OF RESPONSES OF YOUTH (CYS) 
FROM SMALL, IffiDIUM, AND METBOPOLIXAM 

COMMUNITIES WHO EXPRESSED INTEREST IN 
CL01HING THE FAMILY 

Category 
4 

CYS i n 

It«Bl No. 

3 

4 

11 

Interest 
In 

Clothing the Faally 

Item 

Learning to buy clothes for 
the whole faa l ly . 

How to launder, press, and 
make slBQxLe repairs cm clothing 

Sk i l l s which give the abiUty 

M 
Namiber 

3774.45 

3904.71 

Small 
1-5219 

Per Cent 

72. 

74.d 

Communities 
Medium 
H-145d 

Muaber Per Cent 

103d.dl 71 . 

1095.50 75. 

Metropolitan 
N-2925 

Number 

192d.29 

2105.99 

Per Gent 

65. 

72. 

Noaaber 

6741.55 

7106.20 

Grand 
Totals 
N-9602 

Per Cent 

70.2 

74. 

to construct and aake clothes 
fit. 3704.97 

23 When i t i s cheaper to boy 
clothea and when i t i s best to 
make them. 41d6.69 

4d How to have a place of w <>^^ 
for dothes and ngr other belong
ings. 4530.07 

51 Selecting appropriate olothea 
tAdeh win best suit ay build 
and personality. 

60 Knowing ay share of the family 
clothing mooay. 

67 How to glamorize "hand-me-
downs" and "aade-overs". 

70 How to asswable clothing for 
babies needs. 

70.9 

80. 

86.8 

1017.02 

U36.65 

1289.33 

69. 

78. 

dd. 

1955.83 

2140.53 

2478.60 

66. 

73. 

84. 

6677.82 

7463.d7 

d29d.oo 

69.54 

77.73 

d6.41 

4d97.13 

4416.70 

3451.66 

3245.22 

93. 

d4.6 

66. 

62. 

13dd.l3 

1215.a 

939.d4 

d40.95 

95. 

d3. 

64. 

57. 

27d4.Q3 

2351.3d 

1790.74 

1745.48 

95. 

do. 

61. 

59. 

9069.29 

79d3.29 

6ld2.24 

5d3l.65 

94.45 

83.13 

64.3d 

60.73 

80 How to cut down the cost of 
dothing and yet keep them 
good looking. 4576.62 87.6 1276.88 87.5 2490.96 85. 8344.46 86.90 

58 



TABLE X 

RANK CEDER OF RESPONSiLS PROM YOUTH (CYS) 
FROM SMALL, MEDIUM, AND iETROPOUTAN C0MMUNITIL3 

'AHO EXPRESSED INTEREST IN CLOTHING THK FAMILY 

59 

Category In t e re s t 
4 In 

GYS I I I Clothing the Family 

Item No. Item 

51 Selecting appropriate clothes 
which w i l l best su i t my build 
and personal i ty . 

80 How t o cut down the cost of 
clothes and yet keep them good 
looking. 

48 How to have a place of my own 
for clothes and ny other belong
ings . 

60 Knowing ny share of the family 
clothing money. 

23 When i t i s cheaper t o buy olotties 
and when i t i s best to make them. 

4 How to laxmder, p ress , and make 
simple repairs on c lo thes . 

3 Learning t o buy clothes for the 
whole family. 

n Sk i l l s which give the a b i l i t y t o 
construct and make clothes f i t . 

67 How t o glamorize "hand-me-downs" 
and "made-overs". 

70 How t o assemble clothing for 
babies needs. 

Grand Totals 

N-9602 
Number 

9069.29 

8344.46 

Per Cent 

94.45 

86.90 

8298.00 

7983.29 

7463.87 

7106.20 

6741.55 

6677.82 

6182.24 

5831.65 

86.a 

83.13 

77.73 

74. 

70.2 

69.54 

64.38 

60.73 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

The initial purpose of thla atudy was to determine 

whether or not the predicted attitudes and interests of 

youth toward clothing, upon which the clothing phase of the 

Texas Homemaking Guide was based, were supported by the find

ings of the Cooperative Youth Study. This study was made in 

order to analyze the expressed interests and attitudes of 

youth revealed in the Texas Cooperative Youth Study and to 

compare the findings of this analysis with the predicted con

cerns of youth included in the Texas Homemaking Guide. Too, 

the author of this study endeavored to determine how these 

findings could be utilized in recommending modifications in 

the clothing phase of the homemaking program. 

Figures 1, 2, and 3 at the end of this chapter show 

the grade level where the 13 items of attitudes and inter

ests may be placed according to the writer's interpretation 

of data collected from The Texas Cooperative Youth Study. 

The 13 items of attitudes and interests were placed in Home-

making I, II, or III depending upon the percentage of re

sponse indicated by students of vaiJous grade levels. 

Pour items were placed in Homemaking I because youth 

of the ninth grade level expressed considerable interest in 

these items: 

Item 8. "Clothes I like always seem to cost more 
than I can afford to pay." 
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Item 48. "How to have a place of my own for clothes 
and my other belongings. 

Item 67. "How to gleunorlze 'hand-me-downs' and 
'made-overs'." 

Item 70. "How to assemble clothing babies' need." 

Items 83 and 23 were placed in Homemaking II because 

youth of the tenth grade level expressed definite interest 

in these items: 

Item 83. "It is as important for girls to learn 
how to make clothes as how to buy them," 

Item 23. "When it is cheaper to buy clothes and 
when it is best to make them." 

Items 99 and 23 were placed in Homemaking III because 

youth of the eleventh or twelfth grade level expressed great 

interest in these items. The iteras are: 

Item 99. "The kind of clothes you wear has no ef
fect on your personality." 

Item 23. "VThen it is cheaper to buy clothes and 
when it is best to make them." 

Students showed no significant preference for the 

grade placement of the six remaining items. Knowledge and 

understanding of the developmental needs of youth and guides 

for curriculum planning were considered In placing each of 

the six items in Homemaking I, II, or III. Each item will 

be discussed briefly. 

Item 51. "Selecting appropriate clothes which will 
best suit my build and personality." 

In order to place this item in the most suitable level of 

homemaking, the author studied a chart in the Texas 
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Homemaking Guide entitled "Developmental Characteristics of 

Youth Significant to the Homemaking Education Program." 

According to the chart, girls and boys in late adolescence 

desire to be different from others and to express their own 

individuality. For this reason. Item 51 was placed in Home-

making III, which is studied by older girls and boys who 

have reached their Junior or senior year in high school. 

Item 80. "How to cut down the cost of clothes and 
yet keep them good looking." 

The chart on developmental needs of youth was again consulted 

for the correct placement of this item. According to the 

chart boys and girls in middle adolescence "want to work at 

jobs which pay wages" (I6) and in late adolescence "they are 

eager to become self-sufficient smd self supporting" (16). 

Many boys and girls are earning money in middle and late 

adolescence and are eager to become Independent. One of the 

items for which they spend their money is clothes, and for 

this reason they are concerned with "how to cut down the 

cost of clothes and yet keep them good looking." As many 

boys and girls in middle and late adolescence study Homemak

ing II or III, Item 80 was placed in both courses. 

Item 60. "Knowing my share of the family clothing 
money. 

This item was placed in Homemaking II. In middle adolescence 

"both boys and girls are Interested in being attractive. 

They try to conform to group standards" (I6). They are not 

yet quite as independent as in late adolescence. In all 
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probability, they are not making as much raoney as they will 

in later adolescence, and they are still dependent upon their 

parents for a part of their clothing needs. For this reason, 

it was believed that students would be more Interested In 

knowing their share of the clothing dollar in middle adoles

cence, the age at which they would study Homemaking II. 

Item 4. "How to launder, press, and make simple 
repairs on clothes." 

This item was placed in both Homemaking I and II. In the 

opinion of the author, laundering, pressing, and raaking 

simple repairs on clothes seem to be rather simple skills 

which probably would be acquired In early adolescence or by 

middle adolescence. By the time the student reaches late 

adolescence this item should have become an accepted routine. 

Item 3. "Learning to buy clothes for the whole fam
ily." 

The placement of this item could be left to the discretion 

of the teacher as there was no particular reference in the 

chart on developmental needs of youth to justify the place

ment of this item on any one grade level. However, in the 

writer's opinion, the item could be placed in Homemaking III 

for the following reason. Girls and boys in early and middle 

adolescence are, in the main, concerned with themselves and 

their friends. By late adolescence, at which time they are 

ready for Homemaking III, they have become less self-centered 

and are able to turn their interests outward to include other 

members of their families. 
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Item 11. "Skills which give the ability to con
struct and make clothes fit." 

This Item was placed in Homemaking I, II, and III with the 

recommendation that the amount of time spent on construction 

skills on the Homemaking III level be shortened or that the 

construction skills be related to another unit such as con

struction of draperies or slipcovers for the home. "To do 

things with the hands seems to be iraportant" (l6) according 

to the chart on developmental needs of youth in early and 

middle adolescence. 

Based upon the findings presented in Chapter IV, the 

writer believes that the following conclusions are justified. 

The expressed interests, concerns, and attitudes of 

youth obtained from the Texas Cooperative Youth Study are 

similar to the predicted purposes of youth listed In the 

Texas Homemaking Guide. The results of this study indicated 

little need for modifications in the clothing phase of the 

horaeraaking guide. 

The interests and attitudes of girls and boys vary 

significantly at different grade levels. For this reason, 

the study of the expressed interests and attitudes of youth 

should determine the content of the homemaking courses and 

the methods of presentation at each grade level. 

The expressed interests and attitudes may vary signi

ficantly among the youth from communities of different sizes 

and types, thereby making it necessary for the teacher to 
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adjust the horaeraaking program or curriculum to the local 

coraraunity. 

The investigator of this study recoraraends that sirailar 

coraparisons be developed for evaluating the various other 

subject raatter categories in the Texas Horaeraaking Guide in 

the hope that such studies raay point the way to a more dyna

mic and individualized curriculum in homemaking education on 

the secondary level. 



Figure 1 

INDICATI0M3 OP POSSIBLE CHANGES IN THE TEXAS HOMEMAKING GUIDE BASED 
UPON FINDINGS OP TEXAS COOPERATIVE YOUTH STUDI 

(Hoaamaking I) 

OBJECTIVES FOR THiS CLOTHING PHASE OF HOMEMAKING I BASED 
yPONTHS TEXAS HOMEMAKING GUIDE 

OBJECTIVES FOR THE CLOTHING PHi^E OF HOMEMAKINO I BASED 
ON TEXAS COOPERATIVE YOUTH STUDY 

Predicted Purposes Objectives as Adapted from the Texas 
Homemaking Guide 

Attitudes and Interests Objeetlvea as Adapted from the 
Taxaa Cooperative Youth Study 

Dreaaing and looking 
like the group 

Having a lot of clothea 

Raring becoadjog clothea 

Having clothes ready to 
wear 

Having a place to keep clot||ie8 

To Develop: 
1. a reco09ltlon of charaoteriatioa 

of attractive and appropriate 
clothing which meets group approval 

2. a deaire to dreaa appropriately 
for various ocoaaiona 

3. the ability to recognise a well-
fitted ganoent 

4. a routine of good grooaing habits 

5. the ability to plan for individual 
clothing needs 

6. some skill in simple ganaent con
struction 

7. good work habits in almple baaie 
conatruotlon procedxirea 

8. the ability to uee the sewing 
machine and other sewing equip
ment with safety 

9. pride in having clothes ready to 
wear when needed 

10. the ability to make almple 
clothing repaira 

11. some skill in laundering personal 
clothing satlafaotorily 

Item 48. "How to have a 
place of ngr own for clothea 
and my other bel(mgings." 

Item 67. "How to glamorize 
*handHBe-downs' and 'made-
overs •." 

Item 70. "Vow to aaaemble 
clothing babies need." 

Item 8; "Clothes I like 
always seem to cost more 
thaui I can afford to pay.'* 

Item U . "SkiUa which 
give the ability to con
struct and make clothes 
fit," 

Item î . "How to launder, 
press azxi make aiaple re
pairs on clothes." 

To Develop: 
1. ability to recognize possible 

storage space 

2. ingenuity in arranging satia-
factory storage 

3. ability to choose and make 
aooesaoriea that will give a 
"new look" to an old gament 

t 

4. iagaauity In seeing possibili-
tlea for changes In "hand-me-
downs" 

5. ability to make adjuatments in 
fit. 

6. knowledge of i^at ccnatitutes a 
baaie wardrobe for babies 

7. ability to choose clothes for 
babies* health and comfort 

d. ability in bvgring appropriate, 
durable ac^ool dothes 

9. akill in baaie sewing teehniqoea 

10. reeogBiti<m of a well fitted 
gariMnt 

11. akin in altering pattema to 
fit figure types or faults 

12. skill in making simple repairs 
on clothea 

13. ability in correct laundering, 
preaalng, and ironing techniques. 
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Figure 2 

INDICATIONS OF POSSIBLE CHANCES IN THE TEXAS HOMEMAKING GUIDE BASED 
UPON FINDINGS OF TEXAS COOPERATIVE YOUTH STUDY 

(Hootemaklng II) 

OBJECTIVES FOR THE CLOTHING PHASE OF HOMEMAKING II a\Sh,D 
UPON THE TEXAS HCMaiAKING GUIDE 

OBJECTIVES FCa IHE CLOTHING PHASE OF HOtSMAKING II BASED 
ON TEXAS COOPERATIVE YOUm STUDY 

Predicted Purposes 

Dreaaing to express some 
iadividuality 

Deeaaing to please close 
friends 

Meeting clothing needs for 
activities 

Selecting and buying cloth
ing independeiAly 

Raving elothea ready to 
wear when I need them 

Objectives as Adapted from the Texas 
Jtomemaking Guide 

Attitudes and Intereat 

To Developi 
1. the ability to select and wear 

clothes that are pleasing and 
individualistic. 

2. the desire to dress appropriately 
for vazious ocoaaiona* 

3. the habit of following an acceptable 
groaning routine. 

4. the ability to recognise l^e value 
of good posture, 

5. some judgment in the selection 
of becoming clothing. 

6. recognition of the Importance of 
planning the wardrobe. 

7. consideration for the needs of 
other family membera tdien making 
requests for clothing. 

8. akill in making clothea. 

9. the deaire for a good fit in gar
ments. 

10. jU8ti£Lable pride in wearing the 
gament3 one has made. 

11. some skill in following good 
sewing practices:. 

12. the ability to use good judgment 
in one's clothing. 

13. skill in caring for and storing 
one's clothing. 

14. responsibility for having clothing 
ready to wear when needed. 

Item 83» "It la as isqpor-
tant for girls to learn to 
make clothes as how to b^y 
them." 

Item 11. "Skills which give 
the ability to construct and 
make clothes fit." 

Item 80. "How to out down 
the cost of clothes and yet 
keep them good looking." 

Item 23. "When it is cheap
er to buy clothes and when 
it is best to make t^em." 

Item 60. "i&iowing BQT share 
of the family clothing money." 

Item 4« "How to launder, 
press and make simple repairs 
on clothes." 

Objectives as Adapted from the 
Texaa Cooperative Youth Study 

To Develop: 
1. skill in garment construction. 

2. akill in using the sewing 
machine and all sewing ^uip-
ment with safety. 

3. the practice of discussing 
family financial matters in a 
congenial atmosphere. 

4. appreeiatlon for the value of 
a clothing allowance. 

5. skill in general sewing tech-
nlq\»8. 

6. akill in the choice of commer
cial patterns to fit the figure. 

7. the ability to refit reaciyHiiade 
garment a. 

3. the ability to be a wise buyer. 

9. an appreciation for the uses of 
the new fabrics and for the ver
satility of cotton. 

10. the ability to evaluate the 
differ«nees in ready-made and 
home-made garm̂ ants with particu
lar emiiAiaais on the cost of each. 

11. the ability to evaluate the 
amount of time one has to make 
or select her clothes to the a-
raount of money she has to spend 
(m them. 
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Figure 3 

INDICATIONS OF POSSIBLE CHANCES IN THE TEX.\3 HOMEMAKING GUIDE BASED 
UPON FINDINGS OF TEX^S COOPERATIVE YOUTH STUDY 

(Homemaking III) 

Predicted Purposes 

OBJECTIVES FOR THE CLOIHING PHASE OF HOMEMAKING III BASED 
UPON IHii; T2JLAS HOMEMAKING GUIDE 

OBJECTIVES FOR THE CLOTHING HiASE OF HOMEMAKlko III BASED 
ON TEXAS OOOFgRATIVE YOUTH STUDY 

Objectives aa Adapted from the Texas 
HCTaemakinf̂  Guide 

Attitudes and Interests Objectives as Adapted from the 
Texa^ (fooperatlve Youth Study 

Achieving individuality 
and good taste in per-
aonal appearance 

Having a suitable wardrobe 
within BQT diare of the 
family clothing money 

Having family members to 
be dresaed appropriately 
and well-groomed 

Making clothes last l<mger 

Exploring job opportunities 
in the clothing field 

To Developt 
1. consideration of the family income 

and personal needs in the selection 
of clothing 

2. the ability to make garments for 
family zneir̂ ers 

3. the ability to adapt deaigna 

4. good taste in clothing selection 

5. the ability to be well-groomed 
most of the time 

6. some ability to take care of the 
clothing needs of a family 

7. an appreciation for the clothing 
\riiloh one has 

8. an interest in helping family 
members to be well-grocoted 

9. the ability to select clothing which 
protects one's health and promotea 
natural growth 

10. increased akill in sewing 

11. a sense of satiafactlcni in making 
and earing for clothes 

12. the ability to adjust patterns to 
fit figure differences 

13. a sense of reaponaibility for the 
proper care of one's clothing 

litem 3. "Learning to buy 
elothea for the whole family." 

^tem 99. "The kind of 
elo^ea you wear has no 
effect on your personality." 

Item 51. "Selecting appro
priate clothes iMch «dll 
beat ault my build and 
personality." 

Item 80. "How to cut down 
the coat of clothes and yet 
keep them good looking." 

Item 23« "When it is cheaper 
to buy olothea and wh«i it is 
best to make them." 

To Developi 
1. the ability to make wise choieea 

through following good consumer 
practices 

2. a thorough underatanding of the 
clothing for the family and the 
relative amount allotted to the 
individual 

3. the practice of acceptable 
grooming habits 

4. the ability to be well-grocaBed 
most of the time 

5. the ability to recognise chara-
cteristiea of good design in 
relaticm to the iivilvidual figure 

6. the ability to recognise the role 
both color and deal^p play in 
relation to personality types 

7. the ability to ]dan line, design, 
and color of clothes to fit the 
figure as well as the person-

. ality type 

8. the ability to plan a wardrobe 
by making good use of "separatee" 
or "mix-and-match" 

9. an appreciation for the new 
fabrics and the versatility of 
cotton 

10. the ability to launder clothes 
and repair them 
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Figure 3 (Continued) 

INDICATIONS OF POSSIBLE CHANGES IN THE TEXAS HOMEMAHNG GUIDE BASED 
UPON FINDINGS OF TEXAS COOPERAnVB YOUTH STUDY 

(Hooiefflaklng III) 

OBJECTIVES FOR THE CLOTHING PHASE OF HOMMAKING III BASED 
UPON THE TEXAS HOh^iAKING GUIDE 

OBJECTIVES fm THE CLOIHING PHASE OF Hc,*i.i<sAKING III BASED 
ON TEXAS COCTERATIVE YOUTH STUDY 

Predicted Purposea Objectives as Adapted from the Texaa 
Homemaking Guide 

Attitudes and Interests Objectives as Adapted from the 
Texas Cooperative Y<mth Studjy 

14. the ability to care for one's 
clothing properly 

15. an Interest in job opportunities 
in the field of clothing 

11. the ability to ccaspare the 
cost of ready-made garments 
and homeHCBade garment a 

12. the ability to evaluate the 
tiiQS available Ibr aewing a 
wardrobe in relation to amount 
of money available for bnying 
the wardrobe 
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APPENDIX ' 



CYS-FS 

TEXAS COOPERATIVE YOUTH STUDY: 1956 

Student Information Sheet 

Name: „ School: 

Present 
Address: Grade: 

(SlTMt sr BFD) 

Age: ... 
(Toirn) 

Sex: Male Female.. 

Height: Weight: 

Check where you live: In country.. 

Place of birth: 

..In town.. 

(Town or coiuty) 

Are you married? Yes No 

(Sute) 

Check any Homemaking Courses you have taken or are taking now: 

None Hm. II . . 

7th and 8th Hm. Il l . . 

Hm. I Hm. IV . . 

Home and Family Life 

Check (•^) those which apply to you: 

Parents living together 

Parents separated . . 

Parents divorced . . 

Mother not living . . 

Father not living . . 

Number older brothers 

Number older sisters . 

Number younger brothers 

Number younger sisters. 

Write in number of each of the following now living in your home 

Mother 

Father 

Stepmother . . . . 

Stepfather 

Sisters 

Brothers 

Half sisters . . . . 

Half brothers . . 

Stepsisters . . 

Stepbrothers . . 

Grandfathers . . 

Other relatives . 

Others . . . . 

What schooling did each of your parents have? (Check) 

No school . . . . 

Grades 1-4 . . . . 

Grades 5-8 . . . . 

Grades 9-11 . . . . 

Completed high school 

County Veterans' School 

Falhor Mother Falhei 

Business college . . 

Had some college . . 

Junior College graduate 

4-year College graduate , 

Other: Father . . . 

Mother . . . 

What kind of work does your father do? (Example: Operates own farm; works on someone else's farm; is a carpenter; lawyer; rancher; etc.) 

Kind of work: 

Does your mother work outside the home? Yes No Kind of work: -

Do you work after school at home? Yes. No Hours per week? Kind of work:. _ -

Do you work outside the home part-time? Yes. No Do you help support the family with money you earn part-time? Yes. N o -

Kind of work: _ - — —Hours per week: 

How many rooms in your home? (Including bathrooms) 

Do other persons share your bedroom? Yes 

If so, with how many? 

Does your family own a car? Yes No .. 

Are you allowed to drive the car? Yes No 

No 

What religious denomination do you prefer? .... 
(Your answer to Uiii is oplionel) 

Do you ride a school bus? Yes No , 

How long does it take to get to school? 



CYS-Part I 

Texas Cooperative Youth Study: 1956 

ATTITUDES TOWARD 
PERSONAL AND FAMILY LIVING 

DIRECTIONS 

We are attempting to find out how you feel about yourself, your family, and your friends. Your answers will 
be treated with the strictest confidence, so please feel free to give honest replies. 

You will mark your answers on a separate answer sheet. Make no marks on this booklet. You are to indicate 
the extent to which you agree with each statement. Read each statement and decide how you feel about it. 
Then mark your answer on the space provided on your answer sheet. Be sure to use the special I.B.M. pencil. 

1 2 3 4 5 
If you strongly agree, blacken the space under 1 | ji ij •• jj 

1 2 3 4 5 
If you agree, blacken the space under 2 -— \\ | jj jj Jl 

1 2 3 4 5 
If you are undecided or uncertain, blacken the space under 3 .- \\ | \\ \\ 

1 2 3 4 5 
If you disagree, blacken the space under 4 \\ [\ W \ \\ 

1 2 3 4 5 
If you strongly disagree, blacken the space under 5 — —. jj \\ \\ \\ \ 

There are no "right" or "wrong" answers, and there is no time limit. Work as rapidly as you can without 
being careless, and do not spend too much time on any one statement. PLEASE RESPOND TO EVERY 
ITEM. Thank you very rauch for your help. 

DO NOT OPEN THIS BOOKLET UNTIL TOLD TO DO SO 



1 — Strongly Agree 

2 — Agree 

3 — U n d e c i d e d or Uncerta in 

4 — Disagree 

5 — Strongly Disagree 

1. I can always count on my family for help when 
I get in trouble or have a problem. 

2. I dislike eating away from home for fear I'U do 
the wrong thing. 

3. Most children should have more discipline than 
they get. 

4. A child should never keep a secret from his 
parents. 

5. The sole purpose of education should be to equip 
students to make a living. 

6. I lack confidence in myself. 

Too many boys and girls think they have to 
drink to be smart. 

8. Clothes I like always seem to cost more than I 
can afford to pay. 

9. I often have the feeling I will say something 
wrong. 

10. I usually get fair treatment at home. 

11. Girls ought to spend a lot of their time in high 
school learning about taking care of the home 
and family. 

12. Children should feel it is their duty to care for 
their parents when their parents grow old. 

13. The house and its furnishings have no effect on 
the relationships of the family. 

14. People always get into trouble when they haven't 
anything to do. 

15. It takes so long to make things that I don't like 
them when I finish them. 

16. High school marriages can only lead to trouble. 

17. A high school student should take the school 
courses which his parents decide would be best 
for him. 

18. I find any discussion of sex embarrassing. 

19. Children should be paid for work they do aroimd 
the house. 

20. A devoted mother has no time for her social life. 

21 . Parents should sacrifice everything for their 
children. 

22. Most teachers are too rigid and narrow-minded. 

23. Boys need some high school homemaking so 
they can learn to help manage a home. 

24. Studying about health practices in class is a 
waste of time. 

25. Too much freedom will make a child wild. 

26. In our community young people don't have any
thing to do on dates that is fun. 

27. I just never seem to get anything done. 

28. Punishing a child is a father's job. 

29. Relatives living in a home always make trouble 
for the family. 

30. A wife shouldn't have to work to earn part of the 
family income. 

31. I'm never satisfied unless I do a perfect job. 

32. It's hardly fair to bring children into the world 
with the way things look for the future. 

33. Whenever a girl marries, she should drop out of 
high school. 

34. Most teachers lack understanding of the needs 
and interests of their students. 

35. Students at our school are not cooperative and 
friendly. 

36. Students can't be trusted to own and drive their 
own cars. 

37. A person should insist on his own rights no mat
ter what the cost. 
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1 — Strongly Agree 

2 — Agree 

3 — U n d e c i d e d or Uncerta in 

4 — Disagree 

5 — Strongly Disagree 

38. Members of my family feel hurt every time I 
want to go out with others instead of with them. 

39. Going steady and being engaged are practically 
the same thing. 

40. Some of my friends say that I am disagreeable 
and hard to get along with. 

41 . Every member of the family should have some 
say about how the family money is spent. 

42. My family never gives me any privacy. 

43. Silliness is one of the worst faults of most teen
agers. 

44. We have enjoyable times together during meals 
in our home. 

45. I see no reason for every boy and girl to imder-
stand the physical changes which occur during 
adolescence. 

46. Planning ahead how to spend my money is a 
waste of time. 

47. Parents should share in housekeeping, shopping, 
and everything it takes to run our home. 

48. These days a person doesn't really know whom he 
can count on. 

49. When you get right down to it no one is going 
to care much what is going to happen to you. 

50. Too much affection will make a child a "softie." 

51. Our house is too cluttered to be comfortable. 

52. Generally speaking, football coaches contribute 
more to school life than do the teachers. 

53. A parent has the right to read a high school 
student's letter without first asking permission. 

54. One's reputation depends mostly on the people 
one goes with. 

55. Strict discipline develops a fine strong character. 

56. A mother should make it her business to know 
everything her children are thinking. 

57. Children should not annoy parents with their 
unimportant problems. 

58. There is too little concern in our family for re
ligion. 

59. A mother should shower her child with praise 
at all times. 

60. Generally speaking, students cannot be expected 
to like their teachers. 

61. Some children are just naturally bad. 

62. It is not the duty of the parent to teach the child 
about sex. 

63. We ought to worry about our own country and 
let the rest of the world take care of itself. 

64. In spite of what some people say, the life for the 
average person is getting worse, not better. 

65. I feel helpless around sick people because I don't 
know what to do for them. 

66. There is no sense in keeping track of money 
spent. 

67. In our house we have to be so careful of the furni
ture and everything that I get disgusted. 

68. Most teen-agers have not yet learned to control 
their tempers. 

69. Most teachers have special favorites instead of 
showing equal fairness and impartiality toward 
all. 

70. I often feel as if I don't really belong anywhere. 

71. Children should always be punished for being 
bad. 
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1 — Strongly Agree 

2 — Agree 

3 — U n d e c i d e d or Uncerta in 

4 — Disagree 

5 — Strongly Disagree 

72. People of different religions shouldn't get mar
ried. 

73. The money I earn should be my own to spend 
anyway I want. 

74. What is learned at school makes people want 
things they can't have. 

75. I am free to talk about anything I want to in our 
family. 

76. Playing too much with a child will spoil him. 

77. Eating breakfast is more trouble than it is worth. 

78. If a boy can't afford the cost of a date, he 
shouldn't ask a girl. 

79. Children who always obey grow up to be the 
best adults. 

80. If you don't watch yourself, people will take ad
vantage of you. 

81. Young children always make me nervous. 

82. Students are not given enough freedom in select
ing their own topics for themes and reports. 

83. It is as important for girls to learn how to make 
clothes as how to buy them. 

84. It is almost impossible for the average student 
to do all his assigned homework. 

85. A girl who gets into trouble on a date has no one 
to blame but herself. 

86. Most of the time, I am still tired when I get up in 
the morning. 

87. Most of the time I'm so busy 1 can't get through a 
meal fast enough. 

88. I don't like to bring anyone into my home be
cause of the way it looks. 

89. I worry about my family. 

90. If children are to grow up and get somewhere in 
life, they must be continuously kept after. 

91 . Teenagers gossip too much about each other. 

92. The main reason students cheat is because of the 
ridiculous assignments most teachers make. 

93. Parents have a right to know how children spend 
their own money. 

94. The illustrations, examples, and explanations 
given by most teachers are too dry or technical. 

95. 1 dislike cooking. 

96. Discussion of personal adjustment and family 
life should take place in classes having both boys 
and girls. 

97. Children need some of the natural meaness taken 
out of them. 

98. Our family never seems to plan anything ahead 
of time. 

99. The kind of clothes you wear has no effect on 
your personaHty. 

100. Having the opportunity to go to college is very 
important to me. 

101. In our community, more youth disrespect public 
property today than ever before. 
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C Y S - P a r t II 

Texas Cooperative Youth Study: 1956 

CONCERNS AND PROBLEMS IN 
PERSONAL AND FAMILY LIVING 

DIRECTIONS 

Here are some sentences that will give you an opportunity to express how you feel about certain personal 
and family concerns and problems. Your answers to these will be treated with the strictest confidence, so 
please be free to say exactly how you feel. 

Some statements will not be true in your case or will not apply to you in any way. Others will be true, but 
will vary in how strongly you feel about them. 

You will mark your answers on a separate answer sheet. Make no marks on this booklet. Read each state
ment and decide how you feel about it. Then mark your answer with a special I.B.M. pencil in the space 
provided on your answer sheet. 

If you feel the statement is either false or does not apply to you, 1 2 3 4 5 
blacken the space under 1 — | \\ \\ \\ \\ 

If you feel the statement is generally true but of no concern to 1 2 3 4 5 
you, blacken the space under 2 j j | j j • j i i 

If you feel the statement is generally true but of little concern 1 2 3 4 5 
to you, blacken the space under 3 -— :• ii | ij •; 

If you feel the statement is generally true but of much concern to 1 2 3 4 5 
you, blacken the space under 4 ;• •; •• | •• 

If you feel the statement is generally true and of greatest concern 1 2 3 4 5 
to you, blacken the space under 5 ii •• •• •• | 

Some of these statements refer to your parents or to one of them. If you do not live with either of your 
parents, answer in terms of the person or persons you do live with and who serve in place of your parents. 

There are no "right" or "wrong" answers, and there is no time limit. Work as rapidly as you can without 
being careless, and do not spend too much time on any one statement. PLEASE RESPOND TO EVERY 
ITEM. Thank you very much for your help. 

DO NOT OPEN THIS BOOKLET UNTIL TOLD TO DO SO 



1 — False; o r does not apply to me i n any way 

2 — True, but o f no concern to m e 

3 — True, but of little concern to m e 

4 — True, and o f much concern to m e 

5 — True, and of greatest concern to m e 

151. I see boys and girls at school whom I'd like to 
meet but I never get a chance. 

152. Mother is really the boss in our family. 

153. Sometimes I feel that I have been very wicked. 

154. My parents treat me as if I do not know right 
from wrong. 

155. I'm often asked to drop out to let someone else 
have my place. 

156. I am ashamed sometimes of the way my parents 
behave. 

157. I'm teased a lot by other boys and girls. 

158. I can't carry on a conversation in a group. 

159. I always have to ask for money for things I 
want to do. 

160. My mother is always nagging me to help around 
the house. 

161. People gossip about me behind my back. 

162. I can't seem to make other people understand I 
really like them. 

163. Others always look better than I. 

164. Housekeeping in our house is disorderly. 

165. Sometimes I feel things are not real. 

166. I don't have a chance to meet boys and girls my 
age except at school. 

167. Some of my family members do not know good 
table manners. 

168. I would like to get married as soon as possible. 

169. Members of our family argue abput buying things 
on credit. 

170. Family problems are never talked over with me. 

171. My parents rarely go to chiu-ch. 

172. I don't seem to live up to my religious teaching 
as well as others do. 

173. I am often unable to look at people when I'm 
talking to them. 

174. I like one of my parents much better than 1 like 
the other. 

175. I can never save any money. 

176. My parents never have time to help me. 

177. I get mad and do things I shouldn't when I can't 
have my way. 

178. I can never figure out what grownups want me to 
do. 

179. I work hard but never get anything done. 

180. I have trouble making friends easily. 

181. Dad makes all the decisions at our house. 

182. My parents usually disagree about things I am to 
be punished for. 

183. I never feel I know what clothes make me look 
my best. 

184. My parents won't let me drive a car even though 
I know how. 

185. Arguments in my family always upset me. 

186. Some people think I'm a prude because I don't 
like dirty jokes. 
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1 — False; or does not apply to me i n any way 

2 — True, but o f no concern to m e 

3 — True, but o f little concern to m e 

'4 — True, and o f much concern to m e 

5 — True, and o f greatest concern to m e 

187. I feel tired all the time. 

188. My parents often pry into my private affairs. 

189. I wonder if for my age I am normal in my physi
cal development. 

190. I want to be accepted by the gang but they won't 
have me. 

191. I have trouble getting a job after school. 

192. I think about sex a good deal of the time. 

193. Mother won't let me help because she says I never 
do anything right. 

194. My going steady presents real problems in pet
ting. 

195. I am never sure what I ought to wear to be 
dressed right for the occasion. 

196. Everyone in my family seems to be against me. 

197. I am always afraid in a crowd. 

198. My parents are strict about my going out at 
night. 

199. I'm afraid people will laugh at me because I'm 
not sure I know how to act. 

200. My parents do not agree about religion. 

201. My parents seem to change from day to day in 
the way they treat me. 

202. Keeping our house in order is more important 
to mother than having fun in it. 

203. It's hard for me to live up to the reputation of 
others in my family. 

204. My parents quarrel and fight much of the time. 

205. Others my age do not talk to me much. 

206. I feel that I have often been pimished when I 
didn't deserve it. 

207. Often it seems that I hurt people's feelings with
out meaning to do so. 

208. My parents always say their way is the best way 
when I try to tell them things I learn in school. 

209. Sometimes I feel I just have to lower my stand
ards to be popular. 

210. My parents often object to the kind of boys and 
girls I go around with. 

211. I often feel rather lonesome at home. 

212. If you don't drink in our gang, they make you 
feel like a sissy. 

213. If we didn't feel so crowded in our house, we'd 
be much happier. 

214. Sometimes criticism gets me down. 

215. I have to take care of the younger children in 
our family. 

216. My parents never take part in school affaijps. 

217. I never get to go to parties or on dates. 

218. I never seem to be able to get anywhere on time. 

219. I'm never chosen by teacher to do any special 
task. 

220. Our family seems to have more problems than 
others in our neighborhood. 
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1 — False; o r does not apply to me i n any way 

2 — True, but o f no concern to m e 

3 — True, but o f little concern to m e 

4 — True, and o f much concern to m e 

5 — True, a n d o f greatest concern to m e 

221. Dad always seems too busy to pal around with 
me. 

222. My parents don't like to have me bring friends 
home. 

223. My parents never really trust me. 

224. People sometimes tell me I am a snob. 

225. Even when I am with people, I feel lonely most 
of the time. 

226. I don't sleep well. 

227. I don't feel sure how to act on dates. 

228. My parents avoid discussing sex with me. 

229. Our family always seems to be in debt. 

230. I feel ill at ease at parties. 

231. Others like me to help with their lessons but they 
never give me a date. 

232. Being out with people who get drunk scares me. 

233. 1 avoid meeting the parents of my dates. 

234. I am prejudiced against some people. 

235. I am never able to discuss personal problems con
fidentially with either of my parents. 

236. My parents do without too many things just so I 
can have what others my age have. 

237. I have to do most of the cooking and housekeep
ing at home. 

238. I often feel uncomfortable when I'm around 
others my age. 

239. Our family watches what it spends so closely it 
spoils all our fun. 

240. Sometimes I tell dirty jokes when I would rather 
not. 

PLEASE S T O P UNTIL TOLD T O GO O N 



C Y S - P a r t III-A 

Texas Cooperative Youth Study: 1956 

INTERESTS IN 
PERSONAL AND FAMILY LIVING 

DIRECTIONS 

This is a list of statements about personal and family living. You are to indicate the extent to which you 

are interested in each statement. Your answers will be treated with the strictest confidence, so please be free 

to say exactly how you feel. 

You will mark your answers on a separate answer sheet. Make no marks on this booklet. Read each state

ment and decide how interested you are in it. Then mark your answer in the space provided in your answer 

sheet. Be sure to use the special I.B.M. pencil. 

1 2 3 4 5 
If you are strongly interested, blacken the space under 1 I ii ii ij ii 

1 2 3 4 5 
If you are mildly interested, blacken the space under 2 ii I ii ii ii 

1 2 3 4 5 
If you are not interested, blacken the space under 3 ii ji | jj jj 

We are not using the spaces under 4 and 5 so you will never blacken those spaces. Always leave spaces 4 

and 5 clean. There are no "right" or "wrong" answers, and there is no time limit. Work as rapidly as you 

can without being careless, and do not spend too much time on any one statement. PLEASE RESPOND TO 

EVERY STATEMENT. Thank you very much for your help. 

DO NOT OPEN THIS BOOKLET UNTIL TOLD TO DO SO 



1. How to get along with other people. 

2. The effects of the place one lives on personality. 

3. Learning to buy clothers for the whole family. 

4. How to launder, press, and make simple repairs 
on clothes. 

5. Preparing quick family meals. 

6. How to appreciate and enjoy all family members. 

7. How to apply for a job—^manners, grooming, 
clothing. 

8. Expressing one's self well. 

9. Why children suck fingers, bite fingernails, stam
mer and show other signs of problems. 

10. Information about divorce and its effects on the 
family. 

11. Skills which give the ability to construct and 
make clothes fit. 

12. What sort of house and furnishings we could have 
on our income. 

13. How to take care of and entertain sick children. 

14. Feeding small children and the rest of the family. 

15. How shyness happens and how to overcome it. 

16. Getting the most from our family money. 

17. What to do to get rid of body odor. 

18. How to get rid of pimples and have a clear com
plexion. 

19. Planning nutritious meals. 

20. What and how to buy on "lay away," "time pay
ment," "installment plan." 

21. What to look for when you buy furniture. 

22. What is acceptable behavior on dates. 

23. When it is cheaper to buy clothes and when it is 
best to make them. 

24. What health problems a family is likely to face. 

25. Controlling one's temper. 

26. How to handle fears. 

27. What is involved in setting up and maintaining a 
home. 

28. Where to go and things to do which will cost 
little or no money. 

29. What to look for when buying or building a 
house. 

30. First aid in a disaster or an emergency. 

31. More about children in order to be able to earn 
money baby sitting. 

32. Gaining or losing weight and how to maintain 
normal weight. 

33. Planning for marriage. 

34. Information about community services available 
for families. 

35. To learn how to handle disagreements in the 
family. 

36. Well planned activities that everyone in the 
family can participate in. 

37. Planning for use of one's leisure time. 

38. Judging advertising intelligently and buying 
wisely from it. 

39. Authoritative and correct information about sex. 

40. What health and protective services are available 
for families. 

41 . Games, puzzles and story telling for young chil
dren. 

42. Social Security and how it applies to us. 

43. How to judge what is a good buy by reading 
labels on cans, clothes, and appliances. 

44. Why one person's personality differs from an
other. 

45. How to "do-it-yourself" or "build-it-yourself" to 
make home more comfortable, convenient, and in 
good repair. 

46. How to organize work to save time and energy. 

47. How to buy and take care of appliances for the 
home. 

48. How to have a place of my own for clothes and my 
other belongings. 

49. How to understand and deal with problems 
families usually have. 
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50. Child care in emergency situations. 

51 . Selecting appropriate clothes which will best suit 
my build and personality. 

52. How children grow and develop. 

53. Understanding prenatal care and how children 
are born. 

54. Learning democratic family practices. 

55. Exploring job opportunities using homemaking 
training. 

56. How children form acceptable habits. 

57. How to prepare one's self for a part-time job. 

58. Understanding my behavior and that of others. 

59. To learn how the family can plan together, share 
work and responsibilities. 

60. Knowing my share of the family clothing money. 

61. What is to be considered in choosing a marriage 
partner. 

62. Investing the money one saves. 

63. What kinds of insurance a family needs. 

6-1. Getting a meal ready to serve so that all food will 
be ready at the same time. 

65. What to do when somebody in the family gets 
sick. 

66. Making toys and play equipment for children. 

67. How to glamorize "hand-me-downs" and "made-
overs." 

68. Cooking different foods to get variety in family 
meals. 

69. Jealousy as a personality problem. 

70. How to assemble clothing babies need. 

71. How to select, prepare and serve food for various 
occasions. 

72. How to order food in a restaurant. 

73. How one gets a good credit rating. 

74. How to tell younger children there is to be a new 
baby. 

75. How to get little children to behave. 

76. Rearranging dark and unattractive rooms to 
make them more usable. 

77. How to meet people and feel at ease with them. 

78. How to get along with and do things for elderly 
people. 

79. How to plan a house to fit our family needs. 

80. How to cut down the cost of clothes and yet keep 
them good looking. 

81. Understanding people of other nations and other 
races. 

82. Taking care of the mother and an infant. 

83. All kinds of information on the etiquette of 
dating. 

84. How to develop citizenship through home and 
family living. 

85. How to beautify the house and its grounds. 

86. Why little children behave as they do. 

87. How to deal with special food problems of family 
members. 

88. Buying foods which will give us the most for our 
money. 

89. What personality characteristics make for popu
larity. 

90. Advantages af renting-or owning a home. 

91 . Each family member having a place for his 
things. 

92. Danger of following food fads. 

93. How to get the family members to eat what they 
ought to. 

94. When it is important to seek help from a doctor. 

95. Making the home safe from accidents. 

96. Keeping mentally and physically fit. 

97. Dangers from self-doctoring. 

98. Planning for food buying. 


