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CHAPTER I 

INTRODUCTION 

Agriculturists in the United States are recognized 

worldwide as efficient and economical producers of 

agricultural products. Modern technology and improved 

farming practices have made the United States a leader in the 

agricultural industry. A farmer today produces 10 times what 

he did four decades ago. Less than two percent of the 

American population 1s engaged in production agriculture with 

each farmer feeding 94 other people in the United States and 

34 people abroad (American Farm Bureau Federation, 1991). 

Despite the small percentage of the American population 

involved in production agriculture, 20 percent of the 

workforce is employed in the food and fiber sector of the 

economy (U.S. Bureau of the Census, 1990). 

Occupations in agriculture go well beyond production 

agriculture. Service jobs will form nearly 90% of the 

economy, agriculture included (Flores, 1990). A study 

released by the us. Department of Agriculture stated that 10% 

of jobs in agriculture will go unfilled annually ("Want a 

Job," 1988). The Economic Research Service found that more 

than 20% of jobs in the United States can be traced to the 

farm, many not requiring a college education (Flores, 1990). 

Agriculture includes "all business required to support the 

eventual delivery of food, clothing, shoes, and tobacco to 
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domestic and foreign consumers." MAgricultural-related 

fields dominate career opportunities in agriculture- (Want a 

Job, 1988, p. 14). 

Many positions advertised requlre a college degrees in 

agriculture, the career opportunities are not on-the-farm. 

Coulter, Stanton, and Goecker(1986) wrote that "the most 

crucial variable in the world food equation of the future may 

be food and agricultural scientific and professional 

expertise" (p. 1). Colleges and universities in the United 

States have not been able to meet the demand for graduates 

with food and agricultural expertise. 

Many of these off-farm occupations are ln high 

technology fields that require advanced education and skilled 

workers. However, a 1980 United States Department of 

Agriculture (USDA) survey showed a deficit in the supply of 

college graduates with agricultural training. The deficit 

did not decrease during the 1980s, but instead was predicted 

to increase to a level of 20 percent by the 1990s (Loeslie, 

1987) The United States is experiencing a demographic shift 

that will continue into the twenty-first century. It was 

predicted in Texas, current minority groups will constitute 

over 50 percent of the state's population by the year 2025 

(Murdock, Hoque, & Hamm, 1989). For that same year, the 

school age population in Texas should consist of 48 percent 

Hispanic, 36 percent White, and 14 percent Black (Murdock et 

al., 1989). In fact, there are already several school 
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districts in Texas ~n which the combined total of minority 
students comprises a majority of the school age population. 
Thus, it would be a mistake to overlook a population of 
minority youth that could be recruited into agricultural 
careers to eliminate current and predicted shortages. 

Increasing rates of participation and success of 
minority students seem to be a common goal of most 

institutions of higher education. Not only will that goal 
benefit groups directly affected, but our society as a whole. 
Through the year 2000, minority workers are expected to 
compose one-third of net additions to the work force (Angel & 

Barrera, 1991). These statistics suggest a growing need to 
improve educational opportunities for Blacks, Hispanics, 
Asian Americans, and American Indians. 

A report by the National Research Council (1988) stated 
that agricultural education has a poor record of reaching 
minority students in urban settings. A study conducted by 
Mallory and Sommer (1986) found that urban students had the 
most negative attitudes toward careers in agriculture. 
Minority populations tend to reside ~n metropolitan areas 
(Flores, 1990). Mallory and Sommer (1986) also discovered 
that some minority students were cautioned by parents about 
lack of security and prestige, poor pay, and few 

opportunities for advancement in agricultural occupations. 

A large number of minority students leave high school 

before completion, and many of these individuals end up 
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seeking diplomas through the General Educational Development 

(GED) tests. "In 1989, about one-third of candidates eighteen 

to forty-four years old were members of minority groups. 

Among all GED candidates, about one-third indicated that they 

planned to enroll in a community or junior college the 

following year" (Angel & Barrera, 1991, p.84). Community 

colleges need to be accessible and accommodating to these 

students and be prepared to provide support services to help 

students return to a traditional educational environment. 

Agricultural educators play an important role in 

providing society with a prepared agricultural work force. 

Many technological advancements are credited with efficient 

production of food and fiber in the United States. The same 

technological advancements have changed the nature of many 

agricultural occupations from farming to technical and 

professional occupations. High quality education at primary, 

secondary, and post-secondary levels will ensure qualified 

individuals for the myriad of occupations in agriculture 

requiring college degrees (Flores, 1990). 

Purpose of the Study 

The data reported ln this study should enable community 

colleges of West Texas to develop a detailed profile of 

students enrolled in agriculture courses at their 

institutions. This data should assist institutions ln better 

assessing needs and concerns of their students, and should 
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help in recruitment and retention strategies for minorities 

in agriculture education. Angel and Barrera (1991) report 

that profiling academic characteristics can be a valuable 

component of an institution's self-study efforts. The more 

information and research done on factors that influence 

students educational choices, the better we will be at 

planning for the future of our institutions. 

Objectives of the Study 

Four objectives were identified in order to accomplish 

the purposes of the study: 

1. To describe selected demographic, situational, 

career, and educational characteristics of students 

enrolled in agriculture courses at West Texas 

junior colleges; 

2. To determine if interrelationships exist between 

characteristics, reasons for enrolling, perceiv ed 

barriers to enrollment, and attitudes toward 

agriculture; 

3. To compare minority and non-minority students 

enrolle in agriculture courses in West Texas junior 

colleges on reasons for enrolling, perceived 

barriers, and attitudes toward agriculture; and, 

4. To identify influencing factors on students 

educational and career plans, and distinguish 
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people or items that encouraged or discouraged 

students from attending a junior / community college. 
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CHAPTER II 

REVIEW OF LITERATURE 

The purpose of this rev1ew 1s to explore previous 

research on Junior Colleges, specifically the characteristics 

and background of junior college students. A review of the 

literature regarding the access of minority groups, including 

Blacks, Hispanics, and Native Americans, indicates that they 

continue to be underrepresented in higher education and the 

professions. This underrepresentation has created a national 

urgency to enlarge the pool of well - prepared minority 

students in order to improve the United States ability to 

compete in a global economy. 

The importance of the American junior college cannot be 

underscored. With freshmen classes exceeding 200 students 

per class at most universities, attending a junior college 

has become more of an option, rather than an alternative. The 

population of most junior colleges in Texas has increased 

steadily. In fact, in Texas 58% of all undergraduates are 1n 

community colleges . In California, 85% of all undergraduates 

are in community colleges (Cone, 1984). 

Kevin Hollenbeck (1987), in his paper titled "A model of 

Post-secondary and Adult Student Choice Behavior," discusses 

the many systematic relationships between students• 

educational backgrounds or motivating influences and their 

educational choices. research shows that individuals are 
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influenced most by cost considerations, availability of 

financial aid, and location in making their institutional 

choices tend to chose community/junior college programs. 

These individuals are disproportionately older students, 
women, and minorities. Individuals who are most 
influenced by the institution•s high placement rates 
tend to choose vocational-technical institutes. 
Individuals who are most influenced by an institution•s 
reputation for high-quality training or because of 
program uniqueness tend to choose university/college 
occupational programs. These individuals are younger 
students and are more likely to have taken out loans to 
cover their educational expenses. (Hollenbeck, 1987, 
p. 3) 

In many instances, a student will select a junior 

college to avoid paying for a dormitory, and simply live with 

his or her parents. Hence, many junior colleges are known as 

.. suitcase colleges, .. due to the high number of commuters. As 

research suggests, the accessibility of junior/community 

colleges makes them attractive to students, especially low-

income minority students. 

The literature confirms that the quality of the 

students• academic preparation at the time of college entry 

has the greatest impact on access and success of any single 

measure (Astin, 1982). High school grades, aptitude test 

scores, study habits, and the nature of subjects taken are 

positively related to persistence for minority students. The 

student•s initial choice of career goals and plans shows a 

substantial relationship to undergraduate grade - point average 

and persistence. career- goal-directed students tend to be 
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highly motivated and self-directed in higher education (Angel 

& Barrera, 1991). The impact of institutional climate and 

financial assistance measures are also significantly related 

to college persistence of minority students. Comprehensive 

support services such as tutoring and work study, on-campus 

residency, and faculty attitudes are contributing factors 

(Angel & Barrera, 1991) 

The issue of increasing minority access and achievement 

has emerged as a high-priority agenda item for the future. 

Hodgkinson stresses the urgency this way: 

Most important, by around the year 2000, America will 
be a nation in which one of three of us will be 
nonwhite. And minorities will cover a broader 
socioeconomic range than ever before, making simplistic 
treatment of their needs even less useful. (1985, p. 7) 

The participation of minorities in the leadership of the 

nation will require that they persist in higher education. 

Clearly, the challenge must be answered at the junior college 

level, where the majority of minority students are enrolled. 

From a review of literature, it is clear that certain trends 

will continue into the next generation and beyond. 

With the current demographic shift, more attention must 

be focused on minority students in the educational system. 

The minority enrollment in secondary public schools in Texas 

for 1990 was 49.5% White, 14.4% Black, 33.9% Hispanic, and 

2.2% Asian-Americans, Native Americans, and others (Texas 

Education Agency, 1991). 
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Community colleges are the point of first entry for over 

half the students of Hispanic origin who begin higher 

education ln the United States (Cohen, 1984). Research 

conducted by the American Council on Education found that ln 

1988 minorities composed 23% of enrollment at community 

colleges, compared to 16% at four-year institutions (Carter, 

1990). Research indicates that minorities are more likely 

than whites to attend a two-year college. Hispanic students 

especially remain concentrated in two-year institutions. The 

trend appears to be accelerating because in the late 198Q•s 

Hispanic enrollment in community and junior colleges grew 

twice as fast as in four - year institutions (Angel & Barrera, 

1991) 

Community/junior colleges are the point of first entry 

for over half the students of Hispanic origin who begin 

higher education in the United States. In Texas, alone 58% 

of all undergraduates are in community colleges (Cohen, 

1984). 

The relationship between enrollment in a two-year 

college and completion of a four-year degree was documented 

by Astin (1982). The data suggested that a negat i ve 

correlation exists between the two. Therefore, a large 

number of Hispanic will not a cquire the degree necessary f or 

certain technical and professional occupations. 
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Major and Career Choices 

Today•s students appear to be more career oriented and 

see college more as a means of preparing for a well-paid job 

than as a learning opportunity (Bandalos & Sedlacek, 1987). 

Modern day college students seem to make their career choice 

solely based on money. The existence of these trends is 

supported by several studies. Mason-Sewell and Sedlacek 

(1983) examined changes in students• orientation to college 

over 13 years in terms of four basic philosophies. These 

four philosophies are defined as: vocational, or those who 

are in college primarily to prepare for a career; academic, 

those who are primarily interested in the pursuit of 

knowledge and cultivation of intellect; collegiate, those who 

consider involvement in social and extracurricular activities 

an important part of the college experience; and 

nonconformist, or those who emphasize individual interests 

and styles and development of a personal identity. 

In the ACE/UCLA survey, Astin (1984) found that 68% of the 

students in 1983 felt that a .. very important .. reason for 

at tending college was •• to be able to umake more money ... 

Moreover, from data collected in interviews with over 40,000 

students, Krukowski (1985) reports that the most popular 

reason students gave for deciding to go to college was uto 

make more money, •• while 72% of the students chose college II to 

be able to get a better job ... 
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Minority Recruitment and Retention 

Junior/Community colleges are a vital link in the 

educational chain. Programs must be implemented to recruit, 

retain, and transfer minority students to four-year 

institutions. To adequately recruit minority students, 

junior colleges need to be flexible, and sensitive to the 

needs of minority students. Though problems and solutions 

for recruitment initiatives may vary, minority student 

concerns related to academic preparedness and financial 

resources, as well as issues concerning institutional 

climate, are found on each campus. Junior colleges are often 

referred to as "open door" institutions because the admission 

standards are lower than that of most universities. Angel 

and Barrera (1991) stress that developing positive guidelines 

for recruitment initiatives that enhance rather than inhibit 

the open door philosophy is a necessity. 

The National Task Force for Minority Achievement in 

Higher Education, formed by the Education Commission of the 

states in June 1989, recommends that states establish 

"proportional enrollment and comparable achievement" as goals 

for higher education systems. The task force believes that 

every institution in a state is responsible for helping to 

ensure that minorities enroll in higher education in 

proportion to their representation in the college-going 

population and reach achievement levels in all fields of 

study comparable to non minority students (Education 
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Commission of the states, 1990). Junior colleges across the 

nation are developing programs that address the needs of 

increasingly diverse student populations . It will be the 

role of the community college to ensure that minority 

students who enter these institutions are encouraged to 

remain in college to receive the academic, social, and 

individual support required for them to reach their full 

potential (Angel & Barrera, 1991) . 

Individuals who choose community/junior colleges are 

influenced most by cost considerations, availability of 

financial aid, and location (Hollenbeck, 1988). Small class 

size and personal interaction are also factors that 

individuals take into consideration. Students that come from 

small high schools tend to find large university settings 

somewhat intimidating. 

According to Angel and Barrera (1991), the annual 

enrollment of junior/community colleges is steadily 

increasing each year, and minority involvement cannot be 

ignored. However, these institutes must plan for the 

future, and have a distinct mission. The community college 

of the future must offer new programs of student development 

services in the evenings and on weekends to the expanding 

part-time and adult student population. 

Furthermore, the community college of the future must 

not only encourage cooperative learning exper1ences among 

students, but also among faculty. The educational future of 

13 



our nation is at stake, and the American junior/community 

college cannot be ignored. 

Revitalization Efforts 

In the late 198Q•s, American higher education came to a 

disturbing realization: post-secondary institutions were 

simply not doing the job in terms of minority participation 

(Angel & Barrera, 1991). Leadership in isolating the issue 

of minority participation 1n higher education and focusing on 

ways to rekindle interest ln it has largely come from three 

national higher educational associations: the American 

Council on Education (ACE), the Education Commission of the 

States (ECS), and the American Association of Community and 

Junior Colleges (AACJC). 

In May of 1987, the ACE released its report, One-Third 

of a Nation. This document stressed: .. America is moving 

backward, not forward, in its effort to achieve the full 

participation of minority citizens in the life and prosperity 

of the nation." Moreover, the council stated: .. We believe 

that now is the time for our nation to renew its commitment 

to minority achievement.. (1988, pg. 7). 

rn 1989, ACE published Minorities on Campus: A Handbook 

for Enhancing for Diversity (Green, 1989). The handbook was 

full of startling data. For example, between 1975 and 1985, 

black participation in higher education dropped from 48 

percent to 44%. Furthermore, college attendance for 
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Hispanics fell from 51% to 47% during the same decade. The 

handbook also indicated that in 1985 only 16% of all college 

students were minority. The handbook is a maJor breakthrough 

in its analysis of recruitment, retention, transfer, and 

related minority-participation issues. The ACE has been 

instrumental in identifying problems with minority 

participation in higher education. 

The Education Commission of the States (ECS) joined with 

ACE in 1987 to create the Commission on Minority 

Participation in Education and American Life. The 

organization began a minority initiative of its own. The 

most significant ECS report from community, vocational, and 

technical-colleges point of v1ew was released in June 1990: 

Responding to Student Diversity: A community College 

Perspective. This report reaches the conclusion that 

.. community colleges are part of the pipeline as well as the 

potential contributor to a solution .. (pg. 2). In June 1989 

the ECS began an eighteen-month study of ways in which state 

governments could do a better job of recruiting and educating 

minority students. New Mexico's governor, Garey E. 

carruthers, and Ohio's governor, Richard F. Celeste, co

chaired the committee. 

clearly the problem of minority participation in higher 

education is a concern for everyone. With demographics 

indicating the number of minorities in the American 

population will increase dramatically in the future, 
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organizations such as the ACE, ECS, and AACJC have made 

minority representation in higher education a top priority. 

Attitudes and Agriculture 

Terry and Lawver (1993) stated that: MQverall, 

university students perceive the food supply to be safe to 

eat and that agriculture has a positive impact on our economy 

and environment" (p. 408). Minority students in particular 

have historically held negative perceptions of agriculture. 

The reason minority students continue to be underrepresented 

in agricultural programs could probably be linked to their 

attitudes towards agriculture. 

The students environment seems to play a large role 1n 

students' feelings about agriculture. In the study done by 

Terry and Lawver (1993), of all the demographic 

characteristics studied, hometown and gender explain the 

greatest amount of variation associated with students' 

perceptions about food safety, animal welfare, and farming 

and ranching practices. Likewise, male university students 

have more positive perceptions about food safety, animal 

welfare, farming and ranching practices, and the use of 

medications on animals than do their female counterparts 

(Terry and Lawver , 1993) . 
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CHAPTER III 

METHODOLOGY 

Purpose of the Study 

The data reported ln this study should enable community 

colleges of West Texas to develop a detailed profile of 

students enrolled in agriculture courses at their 

institutions. This data should assist institutions ln better 

assessing needs and concerns of their students, and should 

help in recruitment and retention strategies for minorities 

in agriculture education. Angel and Barrera (1991) reported 

that profiling academic characteristics can be a valuable 

component of an institution•s self-study efforts. The more 

information and research done on factors that influence 

students educational choices, the better we will be at 

planning for the future of our institutions. 

Objectives of the Study 

Four objectives were identified in order to accomplish 

the purposes of the study: 

1. To describe selected demographic, situational, 

career, and educational charcteristics of students 

enrolled in agriculture courses at West Texas 

junior colleges. 
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2. To identify selected demographic and situational 

characteristics, reasons for enrolling, perceived 

barriers to enrollment, and attitudes toward 

agriculture; 

3. To compare minority and non-minority students 

enrolled in agriculture courses in west Texas 

junior colleges on reasons for enrolling, perceived 

barriers, and attitudes toward agriculture; and 

4. To identify influencing factors on students 

educational and career plans, and distinguish 

people or items that encouraged or discouraged 

students from attending a junior/community col~ege. 

Design 

The design for this study was descriptive ex-post facto. 

In addition to securing demographic information concerning 

students enrolled in junior/community college agricultural 

science courses in west Texas in the spring of 1993, 

information was collected concerning the characteristics of 

the students. Data were collected by mailed questionnaires 

from students at five institutions. 

Population and Sample 

The population for this study was junior/community 

colleges in the West Texas area in the spring of 1993 that 

offer agricultural science courses. The population of West 

Texas was selected because they are considered the five 
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schools that Mfeedn the college of agriculture at Texas Tech 

University. A random cluster sample was used to select five 

schools from the population . The Texas Agricultural Junior 

College Directory, which was obtained through the Dean's 

office and the College of Agricultural Sciences and Natural 

Resources at Texas Tech University, served as the frame for 

the study. The questionnaire was completed by all students 

enrolled in agricultural courses. Schools selected were 

Clarendon College, Clarendon, Texas; Frank Phillips College, 

Borger, Texas; Howard College, Big Spring, Texas; South 

Plains College, Levelland, Texas; and western Texas college, 

Snyder, Texas. 

The questionnaires were sent to the individual in charge 

of agricultural science courses. This individual was 

requested to administer the questionnaire to all agricultural 

science students enrolled in the spring semester of 1993. 

Instrumentation 

The sample was surveyed using a four-part mailed 

questionnaire with 116 total questions. The questionnaire 

was adapted from one developed by Flores (1987) in a 

california study. Part I consisted of 21 items designed to 

collect demographic information on the student. Part II of 

the questionnaire consisted of 25 questions designed to 

ascertain why the student enrolled in the course. The 

student responded to each question using a five-point, 
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Likert-type scale of "strongly disagree," "disagree," 

"neutral," "agree," and "strongly agree." Part III was also 

constructed using a Likert-type scale and consisted of 36 

questions. Part III was designed to determine the student•s 

attitudes toward perceived barriers to enrollment ln 

agriculture courses at the junior college level. The final 

section, Part IV, consisted of 34 questions designed to 

identify influencing factors on students educational choices. 

The validity of the instrument's content was reviewed 

and analyzed by selected staff members from the Department of 

Agricultural Education and Communications at Texas Tech 

University. 

Data Collection 

During the month of September 1992, the researcher 

contacted five junior/community college agriculture science 

teachers in West Texas. The letter of transmittal is located 

in Appendix B. The colleges were selected because they are 

the five junior colleges that the majority of transfer 

students originate from. 

on January 9, 1993, the questionnaires with scantrons 

were mailed from Lubbock, Texas. A self-addressed, stamped 

envelope was enclosed with the questionnaires and scantrons. 

TWo weeks following the mailing, a follow-up telephone 

call was made to those who had not responded. One week 

later, another telephone call was made to those individuals 
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that had not responded. On February 14, 1993, all 

individuals that had agreed to participate in the study had 

returned their questionnaires and scantrons. 

Analysis of Data 

Responses from institutions were coded, tabulated and 

analyzed using the SPSS Macintosh package. Characteristics 

of students were summarized using frequency count 

percentages. Chi-squared analysis was used to determine 

significant differences between minority and non-minority 

students. Relationships between independent and dependent 

variables were determined by using Point biserial and 

Contingency coefficients. 
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CHAPTER IV 

FINDINGS 

The pr1mary purpose of this study was to measure 

attitudes toward agriculture of students who were enrolled in 

agriculture courses at West Texas junior colleges and to 

identify factors that influenced students to enroll in 

agriculture courses at the college level. The first 

objective of the study was to describe selected demographic, 

situational, career, and educational characteristics of 

students enrolled in agriculture courses at West Texas junior 

colleges. The second objective was to determine if 

interrelationships exist between and among selected 

demographic and situational characteristics, reasons for 

enrolling, perceived barriers to enrollment, and attitudes 

toward agriculture. The third objective was to identify 

attitudes of students enrolled in agriculture courses in West 

Texas junior colleges on reasons for enrolling, perceived 

barriers, and attitudes toward agriculture. The fourth 

objective was to identify influencing factors on students 

educational and career plans, and distinguish people or items 

that encouraged or discouraged students from attending a 

junior/community college. 
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Objective 1 

Objective 1 was to describe selected demographic, 

situational, career, and educational characteristics of 

students enrolled in agriculture courses at West Texas junior 

colleges. Personal and situational characteristics are 

presented in the 15 tables that follow. 

The ages of the respondents are shown 1n Table 1 . There 

were more 19-year-old students (32.9%) than any other group. 

The next largest group was the 20-year-old selection with 

28.3%. Students in the 18 -year-old and younger categories , 

when combined , comprised 15 .2% of the respondents. Those 

students that se l ected the " 21 or older•• comprise d 22.4% of 

tota l responses. 

Table 1. Student Age 

Age Number of Students Percentage (%) 

17 or younger 3 2.0 

18 20 13.2 

19 50 32 .9 

20 43 28.3 

21 or olde r 34 22.4 

TOTALS 1soa 98 . 8 

a2 missing cases 

The respondents 1n t h is study were 77.6% male and 20.4% 

female (Table 2). 
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Table 2. Student Gender. 

Gender Number of Students Percentage (%) 

Male 118 77.6 
Female 31 20.4 

TOTALS 149a 98.0 

a3 missing cases 

The ethnicity/race of the respondents is shown in Table 

3. The majority of students were Anglo (non-Hispanic white). 

Anglos comprised 92.1% of the respondents; 3.9% were 

Hispanic; both Black and Native American each comprised 1.3% 

of the population sample. 

Table 3. Ethnic Background. 

Ethnic 

Anglo 

Black 

Hispanic 

Native American 

TOTALS 

a2 missing casesa 

Number of Students 

140 

2 

6 

2 

Percentage (%) 

92.1 

1.3 

3 . 9 

1.3 

98.6 

Location of residence was another factor used to 

describe the sample. Data pertaining to location of 

residence are presented in Table 4. The largest group 

(39.5%) of respondents lived on farms or ranches. However, 
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23.0% of the respondents lived in the country, yet not on a 

farm or ranch . The number of respondents who grew up away 

from an agricultural setting was a combined percentage of 

36.1% , with 15.1% living in small towns with populations of 

less than 5 , 000 people . The population of students that live 

in cities with between 5,000 and 50,000 people was 13.8% , and 

7.2% of respondents grew up ln a city with populations of 

more than 50,000 people. Of the respondents, 60.5% did not 

live on a farm or ranch. 

Table 4. Residence of Students During High School 

Farm or ranch 

Country, not farm 

Town 

City- 5,000 - 50,000 

City- > 50,001 

TOTALS 

a2 missing cases 

Number of 

60 

35 

23 

21 

11 

15oa 

Students 

39.5 

23.0 

15 . 1 

13.8 

7.2 

98.6 

one characteristic used to describe the students was 

whether or not English was the primary language spoken at 

home {see Table 5). Of the respondents, 96.1% indicated that 

English was the primary language spoken in the home; 2.0% 

indicated that English was not the primary language spoken ln 

the home. One of the respondents {0.7%) chose not to respond 
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to the item by choosing the "I prefer not to respond" 

selection. 

Table 5. Language Most Often Spoken at Home 

English Number of Students Percentage 

No 3 2.0 

Yes 146 96.1 

Chose not to answer 1 . 7 

TOTALS 1soa 98.8 

a2 missing cases 

(%) 

In Table 6, the students were asked to indicate their 

classification. Most students (44.7%) indicated they were 

2nd semester freshmen, while 28.9% of the respondents were 

2nd semester sophomores . First semester freshmen and 

sophomores comprised a combined percentage of 17.1%, 

respectively. Twelve students indicated they were classified 

something other than freshman or sophomore (7.9%). 
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Table 6. Student Classification. 

Classification Number of 

1st Semester Freshman 12 

2nd Semester Freshman 68 

1st Semester Sophomore 14 

2nd Semester Sophomore 44 

Other 12 

TOTALS 1soa 

a2 missing cases 

Students Percentage (%) 

7.9 

44.7 

9.2 

28.9 

7.9 

98 . 6 

In Table 7, data concerning respondents• grades in 

college are shown. Most of the respondents indicated they 

were "B" students, with 48.0% choosing this selection . The 

next choice was students whose grades were "mostly A's" with 

24.3% choosing that category. The number of respondents that 

made "mostly Cs" comprise 17.8%, while only 2 students(1.3%) 

indicated they made "below Cs" in college. The respondents 

that chose the "unsure or prefer not to respond" selection 

was only ten students (6.6%). 
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Table 7. Grades 1n College . 

Grades Number of Students Percentage (%) 

Mostly A's 37 24.3 

Mostly B's 73 48.0 

Mostly C's 27 17.8 

Below C's 2 1.3 
Unsure- No response 10 6.6 

TOTALS 149a 98.0 

a3 missing cases 

Over half of the respondents were enrolled in two or 

more agriculture classes at the time the questionnaire was 

administered (see Table 8). While 37.5% were enrolled 1n one 

agriculture class, 44.1% indicated they were enrolled in two 

agriculture courses; 13.2% replied they were enrolled in 

three agriculture courses; and only 3.9% reported to be 

enrolled in four or more agriculture classes. 

Table 8. Number of Ag Class(es) Currently Taking. 

Number of Classes 

One 

Two 

Three 

Four or more 

TOTALS 

a2 missing cases 

Number of Students Percentage 

57 37.5 

67 44.1 

20 13.2 

6 3.9 

150a 98.7 

28 

(%) 



Another characteristic of the students was determined by 

asking respondents to indicate what grade they expected to 

receive in the agriculture class(es) in which they were 

currently enrolled (see Table 9). More than half (51.3%) 

indicated they expected to receive a grade of "A" 1n their 

agriculture class . Respondents expecting a grade of "B .. 

totaled 37.5%, while those students that expected a grade of 

"C .. or lower comprised only 7.9%. Students that were unsure 

of their grade, or chose not to responded was 2.0% . 

Table 9. Expected Grade in Ag Class. 

Expected Grade 

A 

B 

c 
Lower than a C 

Unsure-no response 

TOTALS 

a2 missing cases 

Number of Students 

78 

57 

11 

1 

3 

15oa 

Percentage (%) 

51.3 

37 .5 

7.2 

0.7 

2.0 

98.7 

Respondents were asked to indicate whether they planned 

to enroll in an agriculture class for the next school 

semester. The data is shown in Table 10. The majority of 

respondents indicated they planned to re-enr oll in 

agriculture courses, with 77.0% choosing .. yes .. from the 

selections. Of those students who indicated they would not 

re-enroll in agriculture courses, 5 . 9% replied that they 
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Table 11. Years of Ag Taken in High School . 

Number of years Number of Students Percentage (%) 

Zero 28 18 . 4 
One 9 5.9 
Two 9 5.9 
Three 20 13.2 
Four 84 55.3 

TOTALS 15oa 98.7 

a2 missing cases 

Over three-fourths of the respondents were FFA members 

in high school (see Table 12) . While 78.9% were members of 

FFA, 19 . 7% indicated they were not a member of the FFA while 

1n high school . 

Table 12 . FFA Member in High School? 

FFA Member 

No 

Yes 

TOTALS 

a2 missing cases 

Number of Students 

30 

120 

Percentage (%) 

19 .7 

78 . 9 

98.6 

The educational attainment of goals of students are 

shown in Table 13. The largest group (69.7%) reported they 

expected to transfer to a university on a full-time basis. 

Those students that planned on transfer to a University on a 
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Table 14. Plans After Finishing Junior College. 

Future Plans 

Vo-tech school 

4-year university 

School not listed 

No school 

TOTALS 

a2 missing cases 

Number of 

4 

124 

5 

17 

15oa 

Students Percentage (%) 

2.6 

81.6 

3.3 

11.2 

98.7 

The educational attainment goals of students are shown 

in Table 15. The largest group (46.7%) reported they 

expected a bachelor's degree to be their highest educational 

attainment. Those students expecting to receive an 

associate's degree were 22.4%; 23.0% expected an advanced 

degree (above the bachelor's level); and 6.6% indicated they 

did not expect to graduate from a junior college. 

Table 15. Highest Degree Plan to Receive. 

Degree sought 

won't graduate 

Associate degree 

Bachelor's degree 

Advanced degree 

TOTALS 

a2 missing cases 

Number of Students 

10 

34 

71 

35 

15oa 

33 

Percentage (%) 

6.6 

22.4 

46.7 

23.0 

98.7 



would not be in school, while 1.3% indicated there was a 

course conflict with the agriculture class, and 3.3% chose 

the "no" selection , with no reason given. Also, 10.5% of the 

respondents chose the "not sure" from the answer choices. 

Table 10. Plan to Take Ag Class Next Semester. 

Plan to Enroll 

Yes 

No- Graduating 

Not sure 

No- Course conflict 

No 

TOTALS 

a3 missing cases 

Number of 

117 

9 

16 

2 

5 

149a 

Students Percentage 

77 . 0 

5 . 9 

10.5 

1.3 

3.3 

98.0 

(%) 

Over half of the respondents indicated that they had 

four years of agriculture in high school with 55.3% (see 

Table 11). Conversely, 18.4% of the respondents had not 

taken any agriculture course in high school. Approximately 

the same number of students indicated they had taken two or 

three years of agriculture in high school with 5.9%, 

respectively. 
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Table 11. Years of Ag Taken in High School. 

Number of years Number of Students Percentage (%) 

Zero 28 18.4 

One 9 5.9 

Two 9 5.9 

Three 20 13.2 

Four 84 55.3 

TOTALS 15oa 98.7 

a2 missing cases 

Over three-fourths of the respondents were FFA members 

in high school (see Table 12). While 78.9% were members of 

FFA, 19.7% indicated they were not a member of the FFA while 

in high school . 

Table 12. FFA Member in High School? 

FFA Member 

No 

Yes 

TOTALS 

a2 missing cases 

Number of Students 

30 

120 

Percentage (%) 

19.7 

78.9 

98.6 

The educational attainment of goals of students are 

shown in Table 13. The largest group (69.7%) reported they 

expected to transfer to a university on a full-time basis. 

Those students that planned on transfer to a University on a 
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part-time basis was 12.5%. Students that plan to go to 

college at a latter date totaled only 5.9%, while 10.5% 

indicated they had no intentions of furthering their 

education. 

Table 13. Educational Plans After Junior College. 

Educational Plans Number of Students 

University-full time 106 

University-part time 19 

College later 9 

Not go to college 16 

TOTALS 150a 

a2 missing cases 

Percentage (%) 

69.7 

12.5 

5.9 

10.5 

98.6 

Table 14 asked students to describe their plans after 

finishing junior college. An overwhelming majority (81.6%) 

of students responded that they planned on attending a 4-year 

university, while 2.6% of the students indicated they would 

attend a vocational technology school. Only 3.3% of the 

respondents indicated they would attend a "school not 

listed,w while 11.2% said they would not attend a school 

after completing their junior college education. 
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Table 14. Plans After Finishing Junior College. 

Future Plans Number of Students Percentage (%) 

Vo-tech school 4 2.6 
4-year university 124 81.6 
School not listed 5 3.3 
No school 17 11.2 

TOTALS 15oa 98 . 7 

a2 missing cases 

The educational attainment goals of students are shown 

in Table 15. The largest group (46.7%) reported they 

expected a bachelor's degree to be their highest educational 

attainment. Those students expecting to rece1ve an 

associate's degree were 22.4%; 23.0% expected an advanced 

degree (above the bachelor's level); and 6.6% indicated they 

did not expect to graduate from a junior college. 

Table 15. Highest Degree Plan to Receive. 

Degree sought 

won't graduate 

Associate degree 

Bachelor's degree 

Advanced degree 

TOTALS 

a2 missing cases 

Number of Students 

10 

34 

71 

35 

15oa 

33 

Percentage (%) 

6.6 

22.4 

46.7 

23.0 

98.7 



Objective 2 

Objective 2 was to determine if interrelationships exist 

between and among selected demographic and situational 

characteristics, reasons for enrolling, perceived barriers to 

enrollment, and attitudes toward agriculture. In Table 16, 

reasons for enrolling in an agriculture class are ranked in 

order of students feelings. The highest ranked reason for 

enrollment was "my brother(s) and/or sister(s) recommended it 

to me" {x =3.91). The remaining statements, ranked in 

descending order, were: "it was the only elective available" 

(x =3. 85) , "I needed an elective class" (x =3. 59) , "My 

parent{s) or guardian{s) encouraged me to take this class" (x 

=3.45), "It is a family tradition to enroll in agriculture 

classes" {x =3.39), "I heard about this class from friends" 

{x =3.22), "Other teachers told me about the class" (x 

=3 .17) , "My advisor placed me in the class" {x =2. 72} , "The 

other students in the class are a lot like me" (x =2.70), 

"The name or description of the class sounded interesting" (x 

=2. 4 9) . 
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Table 16. Enrollment 1n Agriculture Class 

Reason for enrollment 

My brother(s) and/or sister(s) 
recommended it to me 

It was the only elective available 

I needed an elective class 

My parent(s) or guardian(s) 
encouraged me to take this class 

It is a family tradition to enroll 1n 
agricultural classes 

I heard about this class from friends 

Other teachers told me about this 
class 

My advisor placed me in the class 

The other student 1n the class are a 
lot like me 

The name or description of the class 
sounded interesting 
ax : 5=Strongly Agree; 4=Agree; 3=No 

2=Disagree; 1=Strongly Disagree 

Objective 3 

Rank 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

Opinion or 

- a 
X 

3 . 91 

3.85 

3.59 

3.45 

3.39 

3.22 

3.17 

2.72 

2.70 

2.49 

Unsure; 

Objective 3 was to compare minority and non-minority 

students enrolled in agriculture courses in West Texas ]Un1or 

colleges on reasons for enrolling, perceived barriers, and 

attitudes toward agriculture. Due to the low number (7.9%) 

of minority students, a comparison of minority students and 

non-white was not possible . In table 17, attitudes 

pertaining to agriculture are ranked to show the students 

perceptions towards agriculture. The highest ranked attitude 

statement was "Agriculture is just farming and ranching" (x 
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=4.05). The remaining statements, listed in descending order 

of importance, were: careers in agriculture require too much 

physical labor (x =3.82), most people who work in agriculture 

go to work on a farm or ranch (x =3.35), most jobs in 

agriculture are minimum wage jobs (x =3,20), the only way to 

get a good agricultural job is to know somebody in 

agriculture (x =3.18), it takes too much money to get started 

1n an agricultural career (x =2.86), many ethnic groups and 

races of people are employed in the agricultural industry (x 

=2.30), it takes people with special training to work in 

agriculture (x =2.28), landscaping and floral design are a 

part of the agricultural industry (x =2.02), and people 

involved in agriculture work in cooperation with each other 

(x =1.98). 

Objective 4 

Objective 4 was to identify influencing factors on 

students educational and career plans, and distinguish people 

or items that encouraged or discouraged students from 

attending a junior/community college. Table 18 shows the 

rank of media sources as influences on educational decisions 

as perceived by respondents. The highest ranked medi a source 

were posters about agriculture (x =3.27). The remaining 

influencing factors, listed in descending order of 

importance, were: Priest(s), minister(s), or other mernber(s) 

of the clergy (x =2.53), Agriculture teachers {x =2.51), 
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school counselor(s) (x =2.44), community leaders (x =2.43), 

other teachers (x =2.39), father or male guardian (x =2.38), 

mother or female guardian (x =2.36), brother(s) and or 

sister{s) (x =2.28), and finally grandparent(s) (x =2.18). 
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Table 17. Attitudes and Agriculture. 

Attitudes 

Agriculture lS just farming and 
ranching 

Careers in agriculture require too 
much physical labor 

Most people who work in agriculture 
go to work on a farm or ranch 

Most jobs in agriculture are minimum 
wage jobs 

The only way to get a good 
agricultural job is to know somebody 
in agriculture 

It takes too much money to get 
started in an agricultural career 

Many ethnic groups and races of 
people are employed in the 
agricultural industry 

It takes people with special training 
to work in agriculture 

Landscaping and floral design are a 
part of the agricultural industry 

People involved in agriculture work 
in cooperation with each other 
ax : 5=Strongly Agree; 4=Agree; 3=NO 

2=Disagree; l=Strongly Disagree 
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Rank x a 

1 4.05 

2 3.82 

3 3.35 

4 3. 20 

5 3.18 

6 2.86 

7 2.30 

8 2.28 

9 2.02 

10 1.98 

Opinion or Unsure; 



Table 18. Influencing Factors. 

Factors 

Friend{s) of your family 

Priest{s), minister{s), or other 
member{s) of the clergy 

Agriculture teacher 

School counselor{s) 

Community leader{s) 

Other teacher{s) 

Father or male guardian 

Mother or female guardian 

Brother{s) and/or sister{s) 

Grandparent{s) 

Rank 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

x a 

2 . 59 

2.53 

2.51 

2.44 

2.43 

2.39 

2.38 

2 . 36 

2.28 

2.18 
ax : 5=Strongly Encourage; 4=Encoura ge; 3=No Influence; 

2=Discourage; 1 =Strongly Discourage 
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CHAPTER V 

CONCLUSIONS 

The primary purpose of this study was to measure 

attitudes toward agriculture of students who were enrolled 1n 

agriculture courses at West Texas junior colleges and to 

identify factors that influenced students to enroll in 

agriculture courses at the college level. The objectives of 

this study were as follows: 

1. To describe selected demographic, situational, 

career, and educational characteristics of students 

enrolled in agriculture courses at West Texas 

junior colleges. 

2. To identify selected demographic and situational 

characteristics, reasons for enrolling, perceiv ed 

barriers to enrollment, and attitudes toward 

agriculture. 

3. To compare minority and non-minority students 

enrolled in agriculture courses in West Texas 

junior colleges on reasons for enrolling, perceived 

barriers, and attitudes toward agriculture. 

4. To identify influencing factors on students 

educational plans, and distinguish people or items 

that encouraged or discovered students from 

attending a junior/community college. 
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The study was conducted by having instructors at South 

Plans College, Clarendon College, Western Texas College, 

Frank Phillips College, and Howard College administer 

questionnaires to students enrolled in an agriculture course. 

The 5 junior colleges selected to participate in this study 

are the primary source of junior college students that 

transfer into the College of Agriculture, at Texas Tech 

University. Administration of the questionnaire occurred 

during the latter part of the fall 1992 semester and the 

early part of the spring 1993 semester. 

The instrument used to collect data for this study 

consisted of four parts. The first section was designed to 

collect information about the students• personal and 

situational characteristics, educational attainment goals, 

and the characteristics of media sources available in the 

area in which the students lived. 

The next two sections of the questionnaire consisted of 

statements to which the students were asked to respond. To 

measure the extent of agreement or disagreement with each 

statement, a five-point Likert-type scale was used to measure 

these items. The statements in these sections suggested 

possible reasons the student enrolled in the class. Other 

statements were designed to determine student interest 1n 

available occupations in agriculture and in career 

opportunities in agriculture. The rating scale for these 
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sections consisted of "strongly agree," "agree," "no opinion 

or unsure," "disagree," and "strongly disagree." 

The fourth section of the questionnaire was designed to 

measure to students' perceptions of the degree to which 

significant others influenced them in educational and career 

decisions. The students were asked to rate the degree of 

importance of media and significant others in personal 

decision-making. The response scale consisted of "strongly 

encourage," "encourage," "no influence," "discourage," and 

"strongly discourage." 

Frequencies and percentages were calculated from the 

resulting data and used to develop a profile of students 

enrolled in West Texas junior colleges, to develop a profile 

of student characteristics in the areas where these students 

live, and to describe the perceptions of agriculture students 

in relation to the factors identified 1n the objectives 

mentioned previously. 

Summary for Objective 1 

The findings relative to the first objective of the 

study consisted of descriptions of the respondents. A 

description of the population, based on the sample students• 

responses, is given in this section. 

over half of the students fell into the "19 years" old 

or "20 years" old, with a combined percentage of 61.2%. The 

largest number of students were in the "19 years" old 
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category, with almost one-third of the students falling ~n 

this age group. 

Almost 80% of the agriculture students were male, and 

the majority of the students were Anglo (non-Hispanic White). 

These students accounted for over 90% of the students; 

Hispanics amounted to 3.9% of the students, followed by Black 

and Native American students, who each totaled 1.3% and 1.3%, 

respectively. English was the primary language spoken in 

more than 95% of the students• households. 

Almost 40% of the students surveyed lived on a farm or 

ranch growing up. Nearly one-fourth of the students lived in 

the country (not a farm or ranch) . Those who lived in a city 

comprised only about 20%. When percentages are combined, 

more than 60% of the students lived in other than an urban 

setting. 

Most of the students were either first semester freshmen 

or sophomores. Almost half of the students were first 

semester freshmen (44%). Only about one-fourth of the 

students were second semester sophomores. Twelve students 

reported being classified something other than a freshman or 

sophomore. Almost half of the students were enrolled in two 

agriculture classes, and less than 5% of the students were 

enrolled in four or more agriculture classes. When 

percentages are combined, more than half of the students were 

enrolled in two or more agriculture classes. 
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The students that reported making mostly Bs in college 

was nearly half, while over half expected a grade of A 1n 

their agriculture course. Almost 90% of the students 

expected a grade of A or B 1n their agriculture course. 

Over 75% of the students planned on taking an 

agriculture course for the next school semester, and almost 

10% were unsure of their enrollment plans. Of the students 

not planning on taking an agriculture course the next school 

semester, just 5% were graduating. 

Most of the students surveyed had taken four years of 

agriculture in high school. Only about 20% of the students 

had not taken an agriculture course in high school. An equal 

number of students had taken one and two years of agriculture 

in high school. Furthermore, over 75% of the students were 

FFA members in high school. 

Almost 70% of the students plan to attend a university 

on a full-time basis after completing their junior college 

education. About 15% of the students plan on go1ng to 

college later, or do not intend on furthering their 

education. In addition, over 80% of the students plan on 

attending a 4-year university, while just over 2% plan on 

attending a vocational technology school. 

Nearly half of the students expect t o earn a bachelor•s 

degree. When percentages are combined, nearly 95% of the 

students expect some type of degree. 
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Conclusions for Objective 1 

A similar study was done in 1989 by Dusty Johnston, at 

Texas Tech. Johnston surveyed the same five West Texas 

junior colleges. 

1. Male students compr1se almost 80% of the agriculture 

students, this percentage is consistent with the data taken 

in 1989 when males comprised 82% of agriculture students. 

2. The percentage of minority students have increased 

since 1989. The percentage of minority students has 

increased 5% in agriculture courses in West Texas junior 

colleges. 

3. The majority of students in west Texas junior 

colleges are from farming or ranching communities, with less 

than 10% of the students from a city of more than 50,000. 

4. The majority of West Texas junior college students 

were either first semester freshman or sophomores. Although 

more than 60% of the students were enrolled 1n more than one 

agriculture class, almost 40% were enrolled 1n just one 

agriculture class. Perhaps this is because most junior 

colleges require a core curriculum of basic courses. This 

leaves fewer electives from which to select agriculture 

courses. 

5. As reported by West Texas junior college students, 

their academic performance is very good, with almost half of 

the students reporting mostly Bs in college and over half 

expect to earn a grade of A in their agriculture class. 
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Furthermore, more than three-fourths of the students plan to 

take an agriculture class the following semester. 

6. More than 80% of West Texas junior college students 

plan on attending a 4-year university after finishing junior 

college. Only about 3% of the students plan on attending a 

vocational technology school. In addition, almost half of 

the students plan on receiving their bachelor's degree, while 

almost one-fourth of the students plan on receiving an 

advanced degree. 

Summary for Objective 2 

Objective 2 was to identify selected demographic and 

situational characteristics, reasons for enrolling, perceived 

barriers to enrollment, and attitudes toward agriculture. 

The agriculture students at West Texas junior colleges 

reported that their sibling's recommendation was the primary 

reason for their enrollment in an agriculture class at their 

junior college. The fact that it was the only elective 

available ranked second, while the need for an elective class 

ranked third. Unfortunately, the name or description of the 

class sounded interesting ranked tenth. The students parents 

or guardians encouragement ranked fourth. The fact that it 

is a family tradition to enroll in agriculture classes ranked 

fifth. The students that decided to enroll in an agriculture 

class because they heard about it from friends ranked sixth. 

Other teachers that told them about the class ranked seventh. 
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Students that had their advisor place them 1n the class 

ranked eighth, and other students in class are a lot like 

them ranked ninth. 

Conclusions for Objective 2 

The following conclusions are based upon perceptions 

reported by West Texas junior college students participating 

1n this study. 

1. Most students enrolled in agriculture classes 

because their siblings recommended it them. 

2. The agriculture course was the only elective 

available, or the student needed an elective class ranked too 

high on the survey. Idealistically, students should be more 

interested in the subject matter. Most agriculture 

instructors will agree that students perform better when they 

have intrinsic motivation to learn the subject matter. 

3. More students enrolled in an agriculture course 

based on their family members recommendation than the 

influence of other teachers, friends, or their advisor. 

Summary of for Objective 3 

Objective 3 was to compare minority and non-white 

students enrolled in agriculture courses in West Texas junior 

colleges on reasons for enrolling, perceived barriers, and 

attitudes toward agriculture. 
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The following conclusions that follow were based upon 

the perceptions reported by West Texas junior college 

students who participated in this study. 

1. As a whole, students had a negative attitude towards 

agriculture. For example, students did not agree that jobs 

in agriculture are interesting and exciting, nor that they 

would get a good job in the agricultural industry. 

2. The majority of students agreed that agriculture 1s 

just farming and ranching . Moreover, students responded that 

careers in agriculture require too much physical labor ranked 

second. Students responded that it takes too much money to 

get started 1n an agricultural career, thus it ranked sixth. 

3. On a positive note, students reported that many 

ethnic groups and races of people are employed in the 

agricultural industry, it ranked seventh. Furthermore, 

students felt that people involved in agriculture work in 

cooperation with each other. 

Summary for Objective 4 

objective 4 was to identify factors on student's 

educational plans, and distinguish people or items that 

encouraged or discouraged students from attending a 

junior/community college. 

The conclusions that follow were based upon the 

perceptions reported by West Texas junior college students 

who participated in this study. 
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1. Friends of the student's family showed to be the 

largest influence on students decision to attend a junior 

college. In addition, the student's Agriculture teacher 

ranked third as an influencing factor. 

2. Relatives other than immediate family showed be the 

least influencing factor on the student's decision to attend 

a junior college. A father or male guardian ranked slightly 

above a mother or female guardian as an influencing factor. 

3. School counselors, community leaders, and other 

teachers ranked fourth, fifth, and sixth as influencing 

factors, respectively. 

Recommendations 

The following recommendations are make based upon the 

results of this study : 

1. Efforts to encourage minority and female enrollment 

in agriculture courses in west Texas junior 

colleges should continue. Although the percentage 

of females and minorities enrolled in agriculture 

courses at West Texas junior colleges has 

increased, these percentages are not proportionate 

to their representation in national norms for all 

two-year colleges . 

2. A study which would analyze the similarities and 

differences between all male and female entering 

freshman agriculture majors in institutions of 
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higher education in Texas. The information 

obtained could assist in curriculum development 

within agriculture programs which would be more 

relevant to the possibly different needs and goals 

of male and female students. The data could also 

identify areas of concern which could assist in the 

recruitment and retention of both male and female 

students in agriculture. 

3. A study which would focus on the perceptions of 

students toward agriculture. Perhaps a descriptive 

and statistical analysis pertaining to agricultural 

literacy. A study of this type would enable 

agriculturist to better understand the negative 

attitudes that students reported in this study. 

4. A study, with similar design and methodology as 

this study, of agriculture majors at senior 

institutions. This data could assist ln the 

development of recruitment, advisement, and 

retention strategies at the university level. 
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INSTRUCTIONS 
TO THE INSTRUCTOR: 

1. Tbu questionnaire is to be given to all students 10 agricullural classes. Please make 
every effort to ensure that all students complete the questionnaire. Tbe answers 
tbey give to tbe questions and statements will be used to improve agricultural 
programs. 

2. Students may bave questions once tbey begin answering tbe items. Please assist 
tbcm wben it is determined tbat tbey do not understand wbat is being asked or 
Slated. 

3. PLEASE READ THE REMAINDER OF THIS PAGE ALOUD TO THE CLASS BEFORE THEY 
ARE ALLOWED TO ANSWER THE QUESTIONS ON THE SURVEY : 

Please silently read along w itb me as I read tbe directions to you . Tbe questionnaire 
you are about to complete will be used to improve programs io agricultural education . 
THIS IS NOT A TEST. It will not be graded . Your answers should express your true 
feelings. Some of tbe statements and questions may sound alike but tbey are not tbe 
same . Please read each item carefully aod be careful as posstble in answering it. 

PLEASE FOLLOW THESE DIRECTIONS IN USING THE ORANGE ANSWER SHEET (A sample is 
on the opposite page) : 

Use a PENCIL jn completing the orange answer sheer' Please look ll tbe answer 
sbeet. You will be making marks only in the items numbered I through 116. No 
other information should be wrillen on the form . You will answer each numbered 
item on this survey by filling in the bubble corresponding to your response on the 
survey. Fill in one bubble for each item . Completely fill in tbe bubble. Look at the 
example below . 

Example: 
1. 

IC your response is 
PENCIL. 

... Like tbis : 

I am 
A. 
B. 
c. 
D. 
E. 

• A • • 

... Not like tbis : 

... Nor this : 

17 years old or younger 
18 years old 
19 years old 
20 years old 
21 years old 

then the orange answer sbeet should be filled in carefully witb a 

1 e®<E>®CD 
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PART I. 
STUDENT INFORMATION 

The first part of the survey is to gather general information about you . Please complete the 
following items and fill in the bubble on the answer sheet that corresponds to the number . 
Answer each item as best you can. Do not leave any items blank. If you do not understand a 
particular item . please ask your instructor for help. 

1. 

2. 

3. 

I iLill 

A. 
B. 
c. 
D. 
E. 

I am 
A. 
B. 

I am 
A. 
B. 
C. 
D. 

E. 

17 years old or younger 
18 years old 
19 years old 
20 years old 
21 years old or older 

--
male 
female 

--· 
Anglo (Non-Hispanic White) 
Asian or a Paci fie Islander 
Black (Afro-American) 
Hispanic (includes people of Mexican, Cuban, Puerta Rican, 
Central or South American descent) 
Native American (American Indian or Alaskan Native) 

4. In high school I Jived mostly __ . 
A. on a farm or ranch that my parents/guardians own, manage, or work 
B. in the country. but not on a .farm or a ranch 
C. in a small town of 5,000 people or less 
D. in a city willl a population greater than 5,000 people but fewer than 

50,000 people 
E. in a city of more than 50,000 people 

S. 1s English the language most often spoken in your home? 

6. 

A. Yes 
B. No 
C. I prefer not to respond 

I am 
A. 
B. 
c. 
D. 
E. 

classified as a __ this year. 
first semester freshman 
second semester freshman 
first semester sophmore 
second semester sophmore 
other: ___________ _ 

P d Contl.nue marldng your answers. • •• • • • lease go to the next page an 
--- -----······--· > 



Part I. (continued) 

7. My grades in college are 

8. 

A. mostly A's 
B. mostly B's 
C. mostly Cs 
D. below C's 
E. I am unsure or prefer not to respond 

I am 
A. 
B. 
c. 
0. 

now taking __ agricullural class(es) . 
one 
two 
three 
four or more 

9. I expect to get a grade of in this agricultural class. A. A 
B. B 
c. c 
D. lower than a C 
E. I am unsure or prefer not to respond 

l 0. I plan to take an agricuhural class next school semester. 

11. 

A Yes 
B. No, because I am graduating or leaving college this semester C. I am not sure 
D. No, because I will have a course conflict. 
E. No 

I took 
A. 0 
B. 1 
c. 2 
D. 3 
E. 4 

years of agriculture in high school. 

12. ln high school I was a member of the FFA. 
A. Yes 
B. No 

13. I was an officer, committee chairperson, member of an FFA team, or I have served in 
some kind of leadership position in the FFA while in high school. 

A. Yes 
B. No 

J 4. I had a supervised agricultural experience program (and/or work eJtperience) 
during high school. 

A. Yes 
B. No 

1 S. In high school I was a member of 4 -H . 
A. Yes 
B. No 

• • • Please go to the next page and continue marking your answers. • • • 
········· · ·······> 
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Part I. (conlinutd) 

16. My eduCJlional plans aftc:r Jr. Colle,c: are to _ . 

17. 

18. 

A. go to a university full-time 
D. go to a university part-time 
C. go back to college after one or more years away from school 
D. not go to college at all 

After 
A. 
D. 
c. 
D. 

finishing Jr. College, I will attend: 
A vocational or technical school 
A four-year college or university 
A type of school not listed 
None of the above because I do not plan on going to school 

If you were able to get a Uu.D.. to help pay for schooliag beyond Jr. College, what are 
your chances of going to a vocational/technical school or a four-year college or 
university? 

A. Great 
B. Considerable 
C. Average 
D. Little 
E. None 

19. If you were provided with a scholarship to help pay for schooling beyond Jr. College. 
what are your chances of going to a vocational/technical school or a four-year 
college or university? 

A. Great 
B. Considerable 
C. Average 
D. Little 
E. None 

20 . If you were provided wilh all the money it takes to go to school after leaving Jr. 
College. what are your chances of going to a vocational/technical school or a four
year college or university? 

A. Great 
B. Considerable 
C. Average 
D. Little 
E. None 

21 . What is lhe highest degree you can realistically plan to receive (based on your 
current situation)? 

A. I don 't expect to graduate from Jr. College 
B. An Associate degree (two year college degree) 
C. A Bachelor's degree (four year college degree) 
D. An advanced degree (Master's degree. Ph.D, M.D., D.V.M .• etc.) 

STOP 
CHECK YOUR ANSWER SHEET TO MAKE SURE THAT YOU HAVE COMPLETELY FILLED 
I~ O~E BL'BBLE FOR EACH OF THE ITEMS NUMBERED 1 TO 21 PLEASE MAKE SURE 
THAT YOU HAVE COMPLETELY ERASED ANY MISTAKES OR STRAY PENCIL MARKS. 



PART II. 
ENROLLMENT IN AGRJCUL TURE 

This part of lbe survey is to find out your reasons for enrolling in tbis agricultural 
cJau. You will be given five choices for eacb statement. Pick tbe beu answer based 
on your feelings and fill tbat bubble on tbe answer sbeet. Do not leave any items blank . 

Your choices for this section arc : 

A. Strongly Agree 
B. Agree 
C. No Opinion or Unsure 
D. Disagree 
E. Strong I y 0 isag ree 

I en!"olled in this class because 

22 .... 1 beard about tbis class from friends . 

23 .... my brotber(s) and/or sister(s) 
recommended it to me. 

24 . . .. my parenl(s) or gu:ardian(s) encouraged 
me ao lake this class. 

:! S . .. . my advisor told me about tbe class. 

26 .... I know that agriculture is full of job 
opportunities. 

27 ... . tbe agricultural tcacher(s) encouraged 
me to talce the class. 

28 . .. . my family is involved in agriculture . 

29 ... . I needed an elective class . 

30 .... tbc agriculluralteacber bas a 
reputation of being a good teacher . 

31 .... tbe agricultural program in tbis bigb 
school is respected . 

3 2 ... . the class will prepare me for a career 
in agriculture . 

V) 
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• • • Please go to next page and continue marking your answers . • •• --- --------------> 
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Part II. (contJnutd) 

l enrolled in tbis class because ----· 

33 . ... the name or description of tbe class 
sounded interesting . 

34 .... I enjoy being outside tbe classroom 
(greenbouse, shop , field , barn , ecc.) 

35 .... there are many activities in the class . 

36 .... l get to learn bow to do things rather 
than just learn out of a teubook . 

37 .... my advisor placed me in the clau. 

38 .... I have been working part-time in 
agriculture and J enjoy it. 

39 .... there are many awards to be earned in 
tbe agricutural program. 

40 .... it was tbe only elective available . 

41. . .. !here are many scbolarsbips available 
to agricu It ural stu den u . 

42 .... it i s a required class. 

43 ... . other teachers told me about the class. 

44 .... it is a family tradition to enroll in 
agricullural classes. 

45 .... the other students in the class are a 
lot like me . 

46 .... many of the jobs in the community are 
in agriculture 

STOP 

Vl 
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CHECK YOUR ANSWER SIIEET TO MAKE SURE THAT YOU HAVE COMPLETELY 
FILLED IN ONE BUBBLE FOR EACH OF THE ITEMS NUMBERED ll TO 46. PLEASE 
MAKE SURE THAT YOU HAVE ERASED ANY MISTAKES OR STRAY MARKS . 
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PART III. 
ATTITUDES AND AGRICULTURE 

In tbis pan or survey. you will tell about your feelings toward agriculture . You will be 
given rive cboices ror eacb statement. Pick tbc best answer based on your rcelinas and fill in tbat 
bubble on tbc answer sheet. Again, remember tbat tbcre is no right or wrong answer to tbc 
statements . Do not leave any items blank . 

Your choices for tbis section are: 

A . Stronaly Agree 
B. Agree 
C. No Opinion or Unsure 
0 . Disagree 
E. S tr on g l y D i sag r e e 

z 
0 Vl 

""' 0 q c: "0 0 ,_, 
:l 0 ::3 0 

:l -· -· O'Q 
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47 . ... Tbe agricultural industry bas many job A B c D E 
opportunities. 

48 . •. . Agriculture ia just farmina and ranching. A B c D E 

49. .. . ~anagement positions in agriculture A B c 0 E 
require training or experience . 

so. .. . Jobs in agriculture are interesting and A B c D E 
exc iting . 

51. ... Most people wbo work in agriculture go to A B c 0 E 
work on a farm or ranch. 

52. ... Careers in agriculture requ ire too much A B c D E 
physical labor . 

53 . ... Many ethnic groups and races of people are A B c D E 
employed in tbe agricultural industry . 

54 . ... Agriculture is ooe or tbis state's biggest A B c D E 

employers . 

ss. . .. 1 w i ll get a good job in tbe agricullural A B c D E 
industry . 

••• Please go to tbe next page and continue marking your answers. ••• 
--- -- --··········> 



Part Ill. (contlnutd) 

56 . ... Tbere are good paying jobs iD agriculture . 

57 . .. . Landscaping and floral design are a part 
of &be agricultural induury 

58 .... Agriculture includes marketing, 
merchandising. and sales of agricultural 
products . 

S9 . . . . There are agricultural job opportunities 
in education, communication, and 
information. 

60 .. .. ll takes people witb special training to 
work in agriculture . 

6 J. ... Agricultural scientists are important to 
agriculture . 

62 .... Many researchers and scientists are 
involved in tbe agricullural industry. 

63 .... Agriculture includes tbe design of farm 
machinery. 

64 .... Agriculture is a •bigh tech· industry . 

65 .... I am capable of gelling a good job in an 
agricultural occupation. 

66 . . .. It takes too much money to get started in 
an agricultural career. 

67 . ... The agricultural industry provides jobs 
for educators, engineers , and otber 
specialists. 
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Part Ill. (coatJnutd) 

68 .... Tbe only way to get a good agricultural 
job is to know somebody in agriculture . 

69 . ... Food processing and food inspectioa are a 
part of tbe agricultural industry . 

70 . ... Agricultural jobs require basic skills, 
sucb as reading, writing, and arithmet i c . 

71. . .. Someday I would like to manage a business 
in agriculture. 

72 . . . . Many leaders in agriculture bave a college 
education . 

73 .... Most jobs i n agriculture are minimum wage 
jobs. 

74 . ... Forestry and natural resource management 
are a part of agriculture . 

75 .... People involved in agriculture work in 
cooperation witb cacb other . 

76 . .. . Io twenty years, I would like to be 
w orking in some kind of agricultural 
o c cupation. 

77 .... When I finish taking agricultural classes 
in higb school. I would like to cont i nue 
to learn more about agriculture. 

78 .. .. Someday, I would like to be tbe owner of 
an agricultural business. farm, or rancb . 

79 . . .. Tbere is a bright future for agriculture 
i n tbe United States. 
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Part Ill. (contlnutd) 

68 . . . . Tbe only way to gel a good agricultural 
job is to know somebody in agriculture . 

69 . ... Food processing and food inspectioo are a 
part or tbe agricultural industry. 

70 .... Agricultural jobs require basic skills. 
sucb as reading, writing, and arithmetic . 

71. ... Someday I would like to manage a business 
in agricullure. 

72 . . .. Many leaders in agricullure have a college 
education. 

7 3 . .. . Mou jobs in agriculture are minimum wage 
jobs. 

74 .. . . Forestry and natural resource management 
are a part of agriculture . 

75 . .. . People involved in agriculture work in 
cooperation with eacb other. 

76 .... In twenty years, I would like to be 
working in some kind of agricultural 
occupation . 

77 .... Wben I finish taking agricultural classes 
in bigb school, I would like to continue 
to Jearn more about agriculture . 

78 ... . Someday, I would like to be the owner of 
an agricultural business, farm, or ranch. 

79 ... . There is a bright future for agriculture 
in the United States. 
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Part Ill. (continued) 
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80 .. .. Tbe idea or be ing employed in agriculture A B c D E 
so u o d s good 1 o me . 

81 . . . . Lou or intelligent peop le cboose A B c D E 
agriculture as a career . 

82 . . .. If I should dec ide to JO to a university A 8 c D E 
after leaving tbe junior college, 1 

will study agr iculture . 

STOP 

CHECK YOUR ANSWER SHEET TO MAKE SURE THAT YOU HAVE COMPLETELY 
FILLED IN ONE BUBBLE FOR EACH ITEM NUMBERED 47 TO 82. PLEASE MAKE 
SURE THAT YOU HAVE COMPLETELY ERASED ANY MISTAKES OR STRAY MARKS . 

,.. ~ .... - . 



PART IV. 
INFLUENCING FACTORS 

In Ibis part or 1be survey. you will tell about tbe people and ilcms wbicb influence you lbe most wben you bave important decisions to make . You will be given five cboices Cor eacb uatemenl. Pick tbe best answer based in your feelings and fill in cbac bubble in lbe answer sheet. Again. remember 1ba1 tbere is no rigbt or wrong answer to tbe Uatemenu . Do not leave any items blank . 

Your cboices Cor Ibis section are : 

A . S1rongly Encourage 
B. Encourage 
C. N o I n C I u e o c e 
D. Discourage 
E. S tr on g I y D is co u ra g e 

QUESTION: 

Wben you were making decisions regarding 
your EDUCATIONAL PLANS. did the following 
people or items encourage or discourage you from attending a junior/communily college or 
universily . 

83 . . .. Fatber or male guardian 

84 . . . . Motber or female guardian 

8S . ... Brolber(s) and/or sister(s) 

86 . . . . Grandpareot(s) 

87 ...• Friend(s) o( your family 

88 . ... Otber relative(s) 

89 . .. . Your friend(s) 

90 . .. . Agriculture teacher 

91. .. . Other teacber(s) 

92. ... Scbool counsclor(s) 

93. .. . Priest(s) , minister(s). or otber 
members of tbe clergy 

9 '* . .. . Community leader(s) 
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• •• Please go to tbe next page and continue marking 
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Part IV. (continued) 

QUESTION: 

Suppose you are making decisions regarding 

your CAREER PLANS . Would the following 

people or items encourage or djscou(,)~e you 

from seeking a job io agriculture ? 

9S . . . . Father or male auardian 

96 . ... Motber or female guardian 

97 . ... Brotber(s) and/or siuer(s} 

98 ... . Grandparent(s) 

99 .... Friend(s) of your family 

100 . ... Other reJative(s) 

101. ... Your !riend(s} 

102 . . .. Agriculture tcacber(s) 

103 . .. . Other teacber(s} 

104 . .. . School counseJor(s} 

lOS . ... Priest(s}. minister(s), or otber 
member(s} of tbe clergy 

106 . ... Community leader(s) 

107 . ... Radio programs about agriculture 

108. ... Television programs about agriculuture 

) 09 . ... Newspaper articles about agriculture 

I l 0 . . . . Magazine articles about agriculture 

I 1 1. ... Brochures about agriculture 

11 2 . ... Posters abouc agriculture 

1 13 . . .. Video presentations about agricultural 

careers 
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• • • Please go to the next page and cont i nue marking your answers . • •• 
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Pare IV . (conllnYtd) 

Suppose you are makioa decisions reaardioa 
your CAREER PLANS . Would tbe following 
people or items encouracc or discour.a~:c you 
from seekina a job in Jgriculture? 

114 .. . . Articles or programs about successful 
individuals in agricultural careers . 

115 .. .. Exhibits about agriculture 

116 . ... Advertisements about agricullural careers 
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PLEASE READ THE FOLLOWING INSTRUCTIONS: 
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1. CHECK YOUR ANSWER SHEET. MAKE SURE THAT YOU HAVE FILLED IN ONE 
BUBBLE FOR EACH OF THE ITEMS NUMBERED 83 TO ll6. 

2. PLEASE MAKE SURE THAT YOU HAVE COMPLETELY ERASED ANY MISTAKES 
OR STRAY PENCIL MARKS. 

J . NOW, YOU ARE DONE! PLEASE TURN IN THE ANSWER SHEET AND THIS 
BOOKLET TO YOUR INSTRUCTOR. 

THANK YOU! 

-r, ,.._; 



APPENDIX B 

LETTER OF TRANSMITTAL 
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School ~ame 
First name>~ast name 
Address 
City, State Zip 

~ear Fi=st ~arne: 

Janua~y 9, 1993 

Here they are!! The questionnaires and answer shee:s are 
enclosed. The survey is to be administered to al: students 
enrolled in Agricultural Science courses. Each student 
should complete only one questionnaire. 

The number of questionnaire booklets and answer sheets 
provided are based on the student count you previously quoted 
to me over the phone. 

The only requirement on your part is to distribute the 
booklets and questionnaire and make sure the students 
understand the questionnaire. It is critical the students be 
encouraged to read each item carefully and bubble-in their 
response on the answer sheet. 

Sincerely, 

Chris Edens 
Research Assistant 

72 


	31295008702200_000001
	31295008702200_000002
	31295008702200_000003
	31295008702200_000004
	31295008702200_000005
	31295008702200_000006
	31295008702200_000007
	31295008702200_000008
	31295008702200_000009
	31295008702200_000010
	31295008702200_000011
	31295008702200_000012
	31295008702200_000013
	31295008702200_000014
	31295008702200_000015
	31295008702200_000016
	31295008702200_000017
	31295008702200_000018
	31295008702200_000019
	31295008702200_000020
	31295008702200_000021
	31295008702200_000022
	31295008702200_000023
	31295008702200_000024
	31295008702200_000025
	31295008702200_000026
	31295008702200_000027
	31295008702200_000028
	31295008702200_000029
	31295008702200_000030
	31295008702200_000031
	31295008702200_000032
	31295008702200_000033
	31295008702200_000034
	31295008702200_000035
	31295008702200_000036
	31295008702200_000037
	31295008702200_000038
	31295008702200_000039
	31295008702200_000040
	31295008702200_000041
	31295008702200_000042
	31295008702200_000043
	31295008702200_000044
	31295008702200_000045
	31295008702200_000046
	31295008702200_000047
	31295008702200_000048
	31295008702200_000049
	31295008702200_000050
	31295008702200_000051
	31295008702200_000052
	31295008702200_000053
	31295008702200_000054
	31295008702200_000055
	31295008702200_000056
	31295008702200_000057
	31295008702200_000058
	31295008702200_000059
	31295008702200_000060
	31295008702200_000061
	31295008702200_000062
	31295008702200_000063
	31295008702200_000064
	31295008702200_000065
	31295008702200_000066
	31295008702200_000067
	31295008702200_000068
	31295008702200_000069
	31295008702200_000070
	31295008702200_000071
	31295008702200_000072
	31295008702200_000073
	31295008702200_000074
	31295008702200_000075
	31295008702200_000076
	31295008702200_000077
	31295008702200_000078
	31295008702200_000079
	31295008702200_000080
	31295008702200_000081
	31295008702200_000082
	31295008702200_000083

