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INTRODUCTION 

To create a behavior environment which will by its very 

nature simulate creative thinking and promote exchanging of 

ideas on all levels. 



A community of creative minds in an environment which 

is a catalist for creativity and research. 

In a physical sense, a school of design in the Rocky 

Mountains in the area of Las Cruces, New Mexico, El Paso, 

Texas and Juarez, Mexico. This is a metropolitian area of 

XXXXXXXXX people (without a major design/art institution) 

and an expected growth of XXXXXXXXX over the next twenty 

(20) years. 

A univeristy atmosphere with an international student 

and instructual body which all live and learn on the site. 

The idea being that everyone will learn more and work 

together better as a full time community than just a place 

for classes. 



Add - Special Activities and Programs 

Facilities 

Philosophy Statement 

Program Description 

PROGRAM DISCRIPTION 

An i n s t i t u t i o n which offers professional degrees in 

Archi tec ture , Landscape Archi tec ture , In t e r io r Archi tecture , 

G r a p h i c s , I n d u s t r i a l D e s i g n , P a i n t i n g , S c u l p t u r e , 

Photography 
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PROGRAM 

Architecture, Landscape Architecture, Interior, 

under professional standard - Architecture is Professional 

as doctor 

PHILOSOPHY STATEMENT 

To have an environment which stimulates student to 

first and foremost develop their personal creativity and 

design. A development with its basis in history, theory and 

conceptual problem-solving, while avoiding stylistic trends 

and followings. This is a professional d.agree with 

interdisciplinary studies in arts, sciences and humanities. 

This is also a community which provides leíirning and 

communication between students and instructors, far beyond 

the walls of the classrooms, in a universal knowledge which 

everyone contributes to benefits from. 
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It was 1814 when Thomas Jefferson (the USA'H only 

architect-president) proposed that a professional curriculum 

in architecture be established in the School of Mathematics 

of the University of Virginia. Unfortunately, the search for 

an appropriate architect/mathematician was fruitless and the 

University of Virginia delayed its entrance into the 

architectural field for many years. Instead, fromal 

architecture education in the United States began in 1865 at 

the Massachusetts Institute of Technology, five years after 

that institution's founding. MIT's action was followed in 

1867 by the University of Illinois at Urbana and in 1871 by 

Cornell University. The Universities of Toronto and iionteal 

started the first schools of architecture in Canada in 1876. 

The Morrill Act, passed by Congress in 1862, was to 

have great and lasting repercussions for higher education, 

including architecture. In exchange for land granted by 

Congress, colleges were expected to provide "practical" 

education for America's youth. This contrasted strongly with 

European traditions which more clearly separated education 

and training: At the university you were "educated" and, 

once in the office, you were "trained." Of couse, not all 

institutions of higher education founded since then have 

been "land-grant" colleges, but the tradition the system 

developed was a pervasive one, particularly in the South, 

Midwest, and West. 

The European tradition, however, is a second im^ortant 

historical thread in American architecture education. The 



system described above was considered by many to be uncouth. 

Looking to Europe for a standard, as we often did the 

nineteenth century, eyes settled on the prestigious Ecole 

des Beaux Arts in Paris as the ultimate in architectural 

training. The Ecole's "true" philosphy was imported to the 

United States in the form of Beaux Arts professors, and most 

architecture schools in the early part of this century had 

at least one Paris-trained professor. If you were the 

"unfortunate" graduate of a school devoid of such influence, 

you could always go to an academy in New York and learn the 

mysteries through a graduate course taught by an exclusively 

Beaux Arts staff. Or you could go the Ecole des Beaux Arts 

for a year, as over five hundred Americans did between 1850 

and 1968, when it closed. The grand prize of almost all 

superior fellowships and competitions of the time was 

specifically for traval to Europe to study examples of these 

"masters" and their successors. 

C a n a d a w a s a l s o i m p o r t i n g a n u m b e r of 

Beaux-Arts-trained teachers at this time, especially in the 

French-speaking provinces. However, as Canada had stronger 

ties with England and Scotland than did the United States 

(not having warred with England) , many of the first 

professors came directly from the British Isles. 

The cornerstone of the Beaux Arts system was the 

"desicn problem" assigned to the sudent early in the term 

and Ccirefully developed with the help of close tutelage. It 

began as a esquisse or sketch problem and ended en 



charrette. Charrette, French for "cart", refers to the carts 

in which the finished drawings were placed at the deadline 

hour for transport to the "master" for critique. The Beaux 

Arts teaching systems relied totally on brilliant teachers 

and learning-by-doing-. Competition was intense and the end 

results were beautifully drawn projects in traditional 

styles which were often defensible only ongrounds of"good 

taste" and intuition. The style was mostly neoclassical and 

the favorite building type was the monument. Projects were 

judged by a jury of professors and guest architects, usually 

without the students present. The jurors used the same 

criterion that the students designed by —"good taste." 

(Most schools still use some type of "jury" or review system 

today.) 

In the early part of this century, both the US and 

Canada were developing personalities of their own and 

outgrowing their European dependence. This powerful notion 

of individualism affected architecture no less than it did 

all cther aspects of American culture. With the advent of 

"modern" architecture in Europe, The growing fame of the 

Chicago skycraper idiom, and Frank Lloyd Wright's "Prairie 

School" architecture, intense pressures for change began to 

build in architecture education. 

..ike all emerging disciplines, architectural education 

grew up under very different roofs on different campuses, 

usualLy depending on the nature of other colleges already 

established at the time the decision was made to offer 



architecture programs. There are separate and autonomous 

schools or colleges of architecture, departments and 

programs within graduate schools, schools of art or design, 

schools oriented toward engineering, technology, or 

sociology, and, more recently, schools or urban planning and 

design. 

The university of Oregon, architecture school, founded 

in 1914, was the first school in the United States to adopt 

completely two basic elements of the "modern" movement in 

architecture education. These are affiliation with all the 

allied arts (painting, crafts, sculpture, itc.) rather than 

with engineering, and a noncompetive, individual approach to 

learning. 

Columbia University made a dramatic shift in 1934 away 

from the French methods toward those of the modern German 

movement exemplified by the Bouhaus school. The bauhaus, 

formed in 1919, moved to its famous Dessau, Germany, 

location in 1925, but was closed down by the Nazis in 1933. 

The e fects of that school were felt throughout the world. 

Its director, Walter Cropius, said that design was neither 

an intellectual nor a material affair but simply an integral 

part of the stuff of life. The school embraced modern 

concepts of mass production and modern technology, which the 

Beaux Arts had refused to accept. Instruction at the Bauhaus 

was of a practical nature, providing actual work with 

materials in the shops and on buildings under construction. 

In 1936, Walter Gropius came to the United States and 



from 1938 to 1952 was heas of the architecture department at 

Harvard University. Also in 1936, Harvard integrated into a 

single school architecture, landscape architecture, and 

urban planning — the triangular model of many schools of 

environmental design today. Gropius' distinguished colleague 

from the Bauhaus, Ludwig Mies van der Rohe, also came to the 

United States and became the head of the architecture school 

of the Illinois Institute of Technology in 1938. 

As architecture education expanded the curriculum 

beyond the art of rendering to include utilitarian subjects 

such as mechanical equipment and structural analysis, the 

standard four-year program began to bulge at the seams. 

Also, there was a growing tendency to include work in crafts 

and fine arts. The first school to adopt a five-year 

professional program of study in architecture wa Cornell 

University, which did so in 1922. By 1940 almost all 

architecture schools had a standard course of five years 

leading to a Bachelor of Architecture degree. 

The last thirty years have taught us that there is a 

great deal more to the disciplines of building than ever 

realized in the previous 2,000 years. In the forties, 

Harvard's Joseph Judnut made a list of all the subjects that 

he deemed essential for a sound and complete architecture 

education. When the list was complete he figured out the 

length of time it would take to learn everything on it. It 

came to twenty-two years. While this is ridiculously lond, 

the pressures for the modern architect to know more and be 



responsible for more have had their effect — even when 

terapered with the realization that it need not all be 

learned in school. 

The "four-plus-two" prograra became a model for 

expanding the professional curriculum in the sixties. This 

program usually takes the form of a four-year course of 

study in environmental design followed by two years with a 

strong concentration in architecture. A report by the AIA's 

Special Comraittee on Education published in 1962 has been 

generally recognised as the impetus behind this development. 

The first such programs in the United States were developed 

at the University of California, Berkeley, and Washington 

University in St. Louis. However, many schools have stayed 

with the five-year Bachelor of Architecture program, 

confident that within its time contraints they can provide a 

liberal and professional education. 

Another pattern that emerged in the 1960's recognized 

the possibilites of studying architecture solely at the 

graduate level. Many schools offer graduate professional 

education for students whose undergraduate degrees are in 

fields as diverse as philosphy, languages, and physics. The 

idea of professional programs offered exclusively at the 

graduate leverl recognizes the option o having solid 

university education before embarking on a professional 

educetion. 

Another interesting trend that emerged in the sixties 

was the notion of the free clinic for urban problems and 



architectural design. The movement really began with 

somthing called "CDCs" or community design centers. As 

architecture, along with other professions, woke up to 

social responsibilites, the non-profit CDCs began to provide 

architectural and planning services for the disadvantaged, 

usually in urban areas. Some CDCs were born of negative 

responses — for example, to stope a thoughtlissly planned 

freeway — while others were born with positive motives such 

as creating playgrounds or low-cost housing. At any rate, by 

the late sisties it became clear that the market for 

non-profit design services was larger that originally 

thought and extended beyond minorities to many segments of 

society. This gave rise to the "clinic" notion, a logical 

extension of the orinianl CDC. The clinic may be in the 

school or architecture or exist as a separate but related 

institution. Normally it is staffed by members of a school's 

faculty and provides students an opportunity to work on 

"real" projects with "real" clients, often with local 

architects. Successful CDCs are now operating at several 

schools. Although many are located in large urban areas, 

rural problems deserve equal attention, and the challenge 

has been taken up wherever resources permit. 

Architecture in our century continues to increase in 

complexity. Projects in general are larger, often involving 

greater areas of land. The nature of the client is also 

changing. In the old days even very large projects were 

identified with single clients—individuals whose intentions 



and needs could easily be made clear. Today's client is more 

likely to be a board of directors or trustees, a special 

committee or representatives of government agency. There are 

also many new technological developments, such as automatic 

control systems for air conditioning, complicated structural 

systems for long spans, and eleborate factory 

prefabricatrion. The concern for efficient use of energy has 

also become a perraanent consideration. 

Perhaps the most complex issues in architecture of 

resent times are not new at all but rather matters that were 

obvious to any sharp observer all along. These are the 

impacts of social, psychological, political and economic 

issues on the man-made environment. It is obvious that 

architecture and planning broadcast messages, often loudly 

and clearly. Architecture, like anything else man-made, 

emboclies values and cultural priorities. Archaeologists have 

for years been trying to recontruct the values of ancient 

cultures from their artifacts. Only recently have we begun 

to examin this process in the present, before it becomes 

ancient history. Today, 114 schools in teh Unites States and 

Canada offer professional degrees in architecture, and 

probably over a hundred offer nonprofessional one- or 

two-year programs in architectural studies or technology. 

The vase demands of the profession and the corresponding 

range of programs provide the entering student with an 

excellent opportunity for finding the program best suited to 

his/her talents and interest. 





SITE 

The site for the school of design is to be in the Organ 

Mountains between Las Cruces, New Mexico and El Paso, Texas. 

Location Latitude 

Las Cruces, NM 32 17' 

El Paso, TX 31 43'N 

Lonqitude 

106 45' 

106 24'W 

Elevation 

3909' 

3918' 

The site criteria metropolitan region without a major 

school of design 

regional access 

climate 

regional projected growth 



History of Reqion 

T h e s e t t l e m e n t pattern of the 

mid-Mesilla Valley follows the familiar 

old town-new town sequence that occurred 

at a number of places in the southwest 

(Las Vegas and Albuquerque in New Mexico 

and Tucson in Arizona). The unique 

development in this area was that the 

"old town" of La Mesilla and the "new 

town" of Las Cruces were both spawned 

from the same parent settlement of Dona 

Ana at about the same time. La Mesilla 

took on the appearance of a 

Spanish-Mexican village with an 

unplanned street pattern surrounding a 

central church plaza while Las Cruces 

became the typical Anglo (American) form 

of settlement designed on a rigid 

rectangular grid. La Mesilla was 

contructed on the flood-plain to provide 

residents access to fields and 

irrigation systems in the lower protion 

of the valley. Las Cruces was 

constructed on a river terrace at the 

edge of the flood-plain in anarea more 

attractive for railroad development. La 



Mesilla grew as the dominant center of 

the Mesilla Valley for about forty years 

following the 1846 American military 

occupation of New Mexico. When the 

railroad arrived in 1881 comraercial 

interest focused on Las Cruces and that 

town quickly becarae the dominant 

settlement of Dona Ana County. 

Las Cruces was founded in 1849 when the 

Prefect of the town of Dona Ana 

requested the array to survey a townsite 

near the end of a newly corapleted 

irrigation canal. A grid pattern of wide 

north-south streets with intersecting 

east-west routes assured uniform-sized 

spuare blocks. 

In 1976, the five-raile extraterritorial 

area (five miles from the city lirait) 

was estimated to contain more than 

twenty thousand persons and had a growth 

rate greater than that of Las Cruces. 

This urban area, created by combininb 

Las Cruces with the extraterritorial 

population,, accounted for approximately 

80 percent of the population of Dona Ana 



County. The greater Las Cruces urbanized 

area is one of the fastest growing 

places in the southwest with about 

one-fourth of the immigrant population 

settling in the area of retirement 

incomes. The university has been a small 

campus of of 3,300 students in 1960 to 

an enrollment over 12,000 in 1986. 

Hiqher Education 

Institutes of higher education are those 

facilities the state that provide formal 

post-secondary training with either an 

academic emphasis or a mix between 

academic and trade-skill developraent. 

Approximately 66,000 people attended 

higher education facilities in New 

Mexico during the 1977-1978 school year. 

Over half of these attended the two 

oldest state-supported institutions: the 

University of New Mexico (UNM) and New 

Mexico State University (NMSU). Although 

many fo their functions have converged, 

NMSU remains a land grant college with 

emphasis on agriculture, engineering. 



and applied fields; whereas UNM 

emphasizes liberal arts, fine arts, 

graduate study, medicine, and law. The 

three small state universities offer 

liberal arts programs and attract 

students primarily frora the region in 

which they are located. New Mexico 

Highlands draws heavily from the 

mortheast, Eastern New Mexico recruits 

students from the high plains of eastern 

New Mexico and western Texas, and 

Western New Mexico has a high enrollment 

frora the southern and southwestern 

protions of the state. 
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CLIMATE OF THE REGION 

Topoqraphic Features 

The State's topography consists mainly 
of high plateaus or mesas, with numerous 
mountain ranges, canyons, valleys, and 
normally dry arroyos. The principal 
sources of moisture for the scant rains 
and snows that fall on the State are the 
Pacific Ocean, 500 miles to the west, 
and the Gulf of Mexico, 500 miles to the 
southeast. New Mexico has a mild, arid 
or semiarid, continental climate 
characterized by light precipitation 
totals, abundant sunshine, low relative 
humidities, and relatively large annual 
and diurnai temperature range. 

The State is divided into three major 
areas by raountain ranges and highlands, 
oriented in a general north-south 
direction, which merge in the north. The 
N o r t h e r n Mountains and Central 
Highlands, between longitudes 105 and 
106 W, are the western boundary of the 
Northeastern and Southeastern Plains 
which slope gradually eastward and 
southeastward. West of the mountain 
ranges that form the Continental Divide, 
whose height decreases to a markedly 
lower elevation in southern New Mexico, 
rivers drain in to the Gulf of 
California through the Colorado River 
System. Between the Northern Mountains 
and the Central Highland systera and the 
Continental Divide system • is the Rio 
Grande Valley which widens toward the 
south. The Rio Grande rises in the San 
Juan Mountains of southern Colorado, 
flows southward through New Mexico. 

Temperature 

During the summer months, individual 
daytirae teraperatures quite often exceed 
100 F at elevations below 5,000 feet; 
but the average raonthly maximum 
temperatures during July, the warmest 
month, range from slightly above 90 F at 
lower elevations to the upper 70's at 
hihg elevations. Warmest days quite 
often occur in June before the 
thunderstorm season sets in; during July 



and August, afternoon convective storms 
tend to decrease solar insolation, 
lowering temperatures before they reach 
their potential daily high. A 
preponderance of clear skies and low 
relative humidities permit rapid cooling 
by radiation from the earth after 
sundown; consequently, nights are 
usually comfortable in summer. 

In January, the coldest month, average 
datyime temperatures range from the 
middle 50s in the southern and central 
valleys to the middle 30s in the higher 
elevations of the north. Minimum 
temperatures below freezing are common 
in all sections of the State during the 
winter, but subzero temperatures are 
rare except in the mountains. 

The freeze-free season ranges from more 
than 200 days in the southern valleys to 
less than 80 days in the northern 
mountains where some high mountain 
valleys have freezes in summer months. 

Precipitation 

Average annual precipitation ranges from 
less than 10 inches over much of the 
southern desert and the Rio Grande and 
San Juan Valleys to more than 20 inches 
at higher elevations in the State. 

Suramer rains fall alraost entirely during 
b r i e f , b u t frequently intense 
t h u n d e r s t o r r a s . T h e g e n e r a l 
southeasternly circulation frora the Gulf 
of Mexico brings raoisture for these 
storras into the State, and strong 
surface heating combined with orographic 
lifting as the air raoves over higher 
terrain causes air currents and 
condensation. July and August are the 
rainest months over most of the State, 
with from 30 to 40 percent of the year's 
total raoisture falling at that time. 

Winter precipitation is caused mainly by 
frontal activity associated with the 
general movement of Pacific Ocean storms 
across the country from west to east. As 
these storms move inland, much of the 
moisture is precipitated over the 



Sunshine 

coastal and inland mountain ranges of 
California, Nevada, Arizona, and Utah. 
Much of the reraaining raoisture falls on 
the western slope of the Continental 
Divide and over northern and high 
central raountain ranges. Winter is the 
driest season in New Mexico except for 
the portion west of the Continental 
Divide. This dryness is most noticeable 
in the Central Valley and on eastern 
slopes of the mountains. 

Average annual snowfall ranges from 
about 3 inches at the Southern Desert 
and Southeastern Plains stations to well 
over 100 inches at Northern Mountain 
stations. 

Plentiful sunshine occurs in New Mexico, 
with from 75 to 80 percent of the 
possible sunshine being received. In 
winter, this is particularly noticeable 
with frora 70 to 75 percent of the 
possible sunshine being received. It is 
not uncomraon for as much as 90 percent 
of the possible sunshine to occur in 
November and in some of the spring 
months. 

Relative Humidity 

Wind 

Average relative humidities are lower in 
the valleys but higher in the mountains 
b e c a u s e of the lower mountain 
temperatures. Relative humidity ranges 
from an average of near 65 percent about 
sunrise to near 30 percent in 
m i d a f t e r n o o n ; however, afternoon 
humidities in warmer months are often 
less than 20 percent and occasionally 
may go as low as 4 percent. The low 
relative humidities during periods of 
extreme teraperature ease the effect of 
summer and winter teraperatures. 

Wind speeds over the State are usually 
moderate, although relatively strong 
winds often accompany occasional frontal 
activity during late winter and spring 
months and sometimes occur just in 
advance of thunderstorms. Frontal winds 



may exceed 30 raph for several hours and 
reach peak speeds of raore than 50 raph. 
Spring is the windy season. Blowing dust 
and serious soil erosion of unprotected 
fields may be a problem during dry 
spells. Winds are generally stronger in 
the eastern plains than in other parts 
of the State. 
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SPACE QUALITY 

DESIGN 

This is priming of ideas, where thoughts become physical 

expressions on paper. The security of home and the 

atmosphere of battle - the struggle of reality vs. dreams. 

The combination and procismitry of the studio space to bind 

the congragation of students into a community for exchange 

and expression. As with a church being the gathering of 

people with a common faith. Students form to generate to the 

studio by there relationships - the design studio is an 

event in constant motion with a varity of speeds and 

directions. 

The instructor or ' THE DIRECTOR' is an intragated part of 

the event. Their personality and character is the spark of 

the great fire, for once started the control is not always 

possible. A direct has a 'desk' or stand in each event and 

is the medium for communication and objects (wholistict)???. 

The existing environment is back drop for production and is 

involved in every human receptor - tough, taste, sight, 

smell, hearing, and mentally. The building is only an 

extension of surroundings and only on scene in the total 

event. There is, however, the amenities present which makes 

personalization possible and environmental control with 

known comfort levels. 



The 3vent can be viewed by an audience of students, 

instructors or guests from a distance or with a close up 

feel and possible involvement. This viewing can be seen as 

separate events or by visiting each studio areas become a 

personal experience of the school philosophy. 

Lecture Rooms 

This is a total communication oriented faculty(ies) . There 

locations will in a close arrangement with studio space -

evolving the lecture room to become an extension of the 

studio. Smaller (5-7) ones holding 25 to 30 persons, midium 

size (4) with bedding for 110 to 120 persons, and a single 

large lecture hall of 800 with all amenities necessary for 

self rontained performances. All lecture areas will have 

state of the art audio, visual, telecommunication and 

computer acessories. 

These spaces are to become a part of the body - as 

comfortable to use as our own hand. A non dominaring or 

impossing atmosphere which enhances a person's ability to 

communicate. 

Exhibition Space 

These are areas in the community to simulate the mind. And 



inform others of the events and issues being addressed in 

the school. 

These are to be many small exhibition areas on each level of 

studios performances and (3-5) large areas dedicated and 

equiped for specific needs each discipline. The quality of 

these spaces is not to overshadow or XXXXXXXX contract the 

intended use. They are to serve as a tool for XXXXXX display 

and explanation and debate. 

A single large 

w9V9wwmmmfmtmÊM 



Library-Research 

This is the keeper and sharer of published knowledge to be 

made available to all students and faculty twenty-four hours 

a day. A feeling of opennes and awe should overwhelm a 

person at sight of this space. (I estimate a need of 500,000 

volume (300,000 directly archicture/art) library with about 

100,000 volume slide collection.) To convey the idea of 

knowlecge being the ultimate power that a person can 

possess. And that this is offering them a challenge to 

explore. 

The library-research should be the most used area of the 

school after the design studio. A multi-use faculty with 

private rooms grad. and inst. research, computer use area 

(also accessibility in rooms and studios), reproduction 

facilities, discussion areas and publishing machinery. 

Shop/Photoqrary Lab 

Here is where true expression of form and function must be 

up to the same level of the machines used here are. This 

also a place where the space must focus inward to allow for 

total concentration and avoid distractions. 

In the shop tools for multiXXXXXX woods, metals, glass, 



stone and plastic must be XXXXX with the personal to manage 

and maintain the facility. Also, an area and tools must 

present for building technologies and material testing to be 

taught. 

A photography lab must be equiped to handle model and 

presentation reproduction, slide color and black and white 

film processing, video taping and productions and electronic 

imagery. 

Storage and supervision is a must in all facilities. 

AdminÍ3tration 

To have a unity through the school, the administration staff 

will have to function a studio for operations. Here an 

independance for the individual must be recognized and an 

easy communication and information is yital for creativity 

and performance. This also must have the highest level of 

impressions which communicates the philosophy of the school. 

The administration has the role of being not leader, but 

sets the trends and ethics fo the school by example. 

The adiBÍnistration will have a central location of personal 

(?) with small departmental staff being located at each 

decipline which is highly visiable and accessible to the 

student as well as the faculty. 

Instructor Studios 



The instructor must be provided with a space of greater 

stimulous than students, because they are students 

themselves with added responsibilites to direct events and 

simulatously (?) carry on resource or professional practice. 

Their studio must fill many roles: stimulate thought for 

teaching and resource, provide relaxation and contemplation 

and service as a office for business and administration 

duties. 

The instructor studios are locted separately from students 

to form an environment of community for advanced design and 

research. This community is the base for the 'think tank' of 

the school where others may learn from and be a source of 

inspiration. 

Spaces Location 

Studio Research 

Copy a/supply Student Studios 

Conference Rooms 

Kitchen 

Storage 

Recreation 

Genera]. 

Each area is to have its design and quality based around the 



intended function as its use while making new attempts at 

enhancing or extending its use a part of the whole. 

Core Facilities 

A world tour site where students are enlightened to a base 

level of knowledge enriching the entire field of education 

studies-. This a retreat, a change of environment where 

students learn to wholistical think and explore other areas 

of interest. These spaces are to provide a varity of 

atmospheres and place the different levels of design 

students on a equal learning base to provide interaction and 

communication. 

Business 

Er.gineering 

Erglish 

History 

Languages 

Lecture Rooms 

Philosophy 

Political Science 

Sciences 

Support Facilities 

Housinc 

Stadents 



Instructors 

Dining 

Cafeteria 

Snack Bars 

Recreational 

Indoors 

Outdoors 

Book/Supply Store 

Physical Plant/Maintenance 

Infirmary 
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Analysis of Spaces 

Space Listing 

Desiqn 

Studios 

Undergratuate (350) 

Graduate (50) 

Instructors (40) 

Lecture 

25-30 Capacity (6) 

100-120 Capacity (4) 

800 Capacity (1) 

Exhibition 

Studio (12) 

Level (6) 

Gallery (1) 

Storage 

Library 

250,00 Volume 

Desk/XXXXXX 

Reference 

100,000 Slides 

Computer Lab 

Research Labs (40) 

Storage 

Shop 

Wood Rm 

Floor Space 

150 

200 

200 

450 

2200 

7250 

120 

400 

3500 

3000 

45000 

4800 

500 

200 

4000 

80 

2000 

Volume 

1,800 

2,400 

2,400 

4,500 

33,000 

130,500 

1,200 

4,800 

70,000 

30,000 

450,000 

57,600 

6,000 

2,400 

48,000 

640 

24,000 

2250 27,000 



Viood Machines 780 

Metal Rm 2250 27,000 

Metal Machines 675 

Office 150 1,200 

Storage (4) 300 3,000 

Building Technology Lab 1200 12,000 

Material Testing Lab 1200 12,000 

Photography Lab 

Dark Room (10 persons) 300 2,400 

Portrait Station 150 1,500 

Copying Station 100 800 

Processing Station 100 800 

Video Taping/Production 500 5,000 

Electron Imagery Station 100 800 

Storage 300 3,000 

Administration 

Dean Office 200 1,600 

Academic Director 150 1,200 

Secretaries (8) 400 2,400 

Conference Room (2) 200 1,600 

Lounge 600 6,000 

Copy/Mail 150 1,200 

Counselor 100 800 

Records/Vault 150 1,200 

Offices 

Instructors (40) 150 1,200 

Graduates (10) 400 3,200 



Guest Lectures (4) 120 960 

Support Facilities 

Core Facilities 

Math Room (2) 600 6,000 

English Room (2) 600 6,000 

Political Science (2) 600 6,000 

Philosphy 400 4,000 

History 600 6,000 

Engineering (4) 700 8,400 

Business (3) 600 6,000 

Lecture Room (2) 900 10,800 

Instructors Office (10) 120 1,200 

Administration 400 4,000 

Lounge 350 3,500 

General 

Housing 

Undergraduate (160) 280 2,800 

Graduate (22) 340 3,400 

Instructor (40) 300 3,000 

Food Services 

Cafeteria (300 capacity) 3000 45,000 

Kitchen 1000 24,000 

Office (3) 120 960 

Storage 1100 11,000 

Outdoors n/a "/^ 



Union-Villiage 

Book/Supply Store 

Physical Plan/Maintenance 

6500 

3000 

n/a 

97,500 

30,000 

n/a 
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ACTIVITY ANALYSIS 

Studio 

This si an area for a student to use for a year at a tirae 

for design classes. Drawings, paintings, models, writting, 

computer acess and instructural advisement are the major 

functions of the space. Storage, socializing and a second 

home are the minor functions. Equipment needed: drafting 

table, stool, flat file and box storage, shelves, computer 

terminal, convenience outlets and lamps. This area should 

have tempature controls, fire protection, accessible to 

sinks and restrooms, views to exterior spaces, sound 

controls and easy of viewing by instructions. 

Lecture Rooms 

To provide an area for communication to a large group by 

students, instructions, visitors and administration. The 

medians for communication provided here are audio (speaker, 

microphone, cassette, albums, compact disk, and 

reel-to-reel), visual (screen, slide projectors, television, 

overhead projectors) telecommunication (phone and satalite 

acess). The major interior focus is an acustical control and 

visual proXXXXX with adjustable configuration of windows and 

circulation control. Independant tempature control, special 

spot lighting, fire protection, handicap accessible, and 



special electrical controls are the major system control 

needed. 

Exhibition Space 

These are special areas where a single person or group can 

present a display in many different mediums. These displays 

can be perminant or removible. In the small and medium size 

space the viewer will be standing and no perminant seating 

is necessary, in the larger exhibition space some perminant 

seating is required and storage space for temporary seating 

required also. Special facilities for catering and 

janitorial service must be near or included in the space. 

Temperature, spot lighting, speaker and microphone, and 

video accessiblities must ne available. This area also 

requires adjustable access to outdoor spaces. 

Library-Research 

This space must maintain a low acustical level for study and 

research done by students and instructors while controlling 

temperature and humidity for the storage of materials. This 

facility is to be operating twenty-four (24) hours a day and 

a strick security system must be designed. The main use in 

this space is the reading of material and writting of 

research papers this requires privacy, sound controls, clear 

circulation paths, and special lighting. Equipment required: 
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shelving for books, desks, corrales(?), chairs, flat 

lockers, special temperature and humidity controls, copying 

machines, computer terminals, conference tables and chairs, 

card catalog terminals. Slide viewing equipment, and a 

varity of lounge furniture. This facility has special fire 

protection needs and would be of great advantage to have 

outdoor views and accessiblity to parking areas. 

Shops 

The wood and metal shops are areas for students and 

faculty to build models, furniture and do testing. This is 

a day time facility with classes for schedule use and 

individual work time. This is a high traffic area with no or 

little perminant seating. A clear and unobstuctive 

circuliition must be maintained for the safety of all who use 

this room. There are high levels of noise, dust, and odors 

present which must be a consideration in the ventilation and 

temperature controls, equipment required (other than tools 

use normally): fire protection, high flow ventilation, first 

and supplies, noise and dust barriers and special cleanig 

facilities. 

Administration 

An area uses by visitors faculty, staff and students diring 

the d.iy time hours. The major function is the daily 

I III I I •~'» llh II [ • • • • | i I 



operation of running a school and record keeping. This is a 

low traffic area with communication being the major product. 

Equipment required: desks, chairs, telephones, fax, computer 

terminal, copy machines, conference tables and chairs, lobby 

furniture, lamps, and storage shelving and cabinets. Noise 

and te.Tiperature controls are the major concerns with system 

performances. 

Instructor Studio 

The home of the instructor who will read, write, design, 

paint and probably sleep here more than any other place on 

campus. This is where the thought behind the work is done. 

Equipment required: drafting table, stool, computer 

terminal, desk, chair, shelves, file cabinet, flat file, 

storage area and sink. This space must have a view outwork, 

access to restrooms and a close relationship to other 

instructors, temperature, lighting and sound controls are a 

must for the work environment. 

Initial Orqanization of Spaces 

Sketch, diagraphs, XXXXXXXXXX 
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CASE STUDY 

Project Title 

Project: Mellow Arts Center 

Building Type: Facility for Theatre, Music & Art 

Client: C h o a t e Preparatory School, 

Wallingford, Connecticut 

Major Use 

Group: Students of Chaote School For Boys 

& Rosemary School For Girls. 

Architect: I.M. Pei & Partners 

Complete: September 1971 

Conceptual Evaluation 

As a "modern sculptural icon of geometric solids 

and voids", I.M. Pei's Mellon Arts Center 

transitional path, inviting you to explore. The 

concept comes directly out of a western tradition 

of art reaching back to the time of Picasso. The 

Mellow Center represents modern ideas about space, 

time, and movement. As one approaches along the 

path "a glimpse gives you the excitement, and 

entering the center confirms that excitement". As 

a center for the arts, the program called for a 

building that was meaningful, stimulating, and "a 



good place to work", a place where students could 

come together to learn and expand their minds in 

theatre, music, and art. The placement of the 

lounges next to the art and weaving studios is key 

to enticing students to approach art. The openness 

of the studios along with a constant view of the 

path on the exterior is symbolic of the open 

attitude needed to stimulate creativity. 
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Site 

"In the context and the site were the beginning", 

I.M. Pei. 

The flat site links the Chaote Boys Preparatory 

School with its sister school, Rosemary Hall, up 

the hill north of the site. 

The site is an open meadow ringed by woods with a 

small pond to the west. 
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Building 

The art center has six levels. In the basement of 

the theatre wing are equipment and storage space, 

the trap room and the orchestra pit. In the 

teaching wing are the experimental theatre and its 

storage, the recital room. A storage and 

mechanical room, miscellaneous office spaces, and 

a small library. 

pathwa-/, the orchestra seating, stage and 

auxcillary spaces in the auditorium, the upper 

level of the recital room in the teaching wing, 

and ths main floor of the lounge. 

CROUND FLOOR 
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The first floor contains the balcony and its 

lobby, the first of two lounge mezzanines and the 

art studios. 

FIRSTFir>f« 

The second floor consists largely of the upper 

levels of the first floor spaces and includes the 

second lounge mezzanine. 

SECOND FLOOR 

inar rooms in the The third floor has class and sem 

teaching wing and a raechanical room behind the 

stage house. 

THIRD FLOOR 



On the fourth floor of the teaching wing are music 

practice rooms and the skylight. 

Issues Addressed by the Architect 

I.M. Pei focused the user as the main issue to be 

addressed in the art center. The meeting of the 

girls of Rosemary Hall and the boys frora the 

Chaote School was the main purpose of the 

buildin^ program. The center is the meeting place 

for these two schools, and this meeting leds to 

the sfcond issue, activities, both school 

activities, and informal gatherings. "A student's 

interest in art might grow from a first shy 

attempt to final common ground with the opposite 

sex", says Pei. 

Also important to the building's success is its 

flexibility as an art center, allowing ample 

opportunity for change and adaptation. This idea 

is obvious in the theatre which can be changed to 

seat 400 to 840 by moving a balcony wall and a 

retractable stage. Also keeping with this idea of 



flexibility are the studio spaces which spiU out 

into the mezzanines and allow more freedom of 

space. 

The underlining issue was that of pedestrian flow. 

People are coerced along the central path with the 

configuration of the voids and positive forms. The 

careful integration of interior to exterior or 

public to private space keeps the students always 

aware of what is going on along the path or inside 

the building. 
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