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ABSTRACT 

 It is known that students and faculty must build relationships with each other in 

order to increase the success of undergraduate students.  However, research finds that this 

is often not the case in many institutions across the United States.  There is plenty of 

research that explores the perceptions held by students that affect interactions with 

faculty; yet the amount of research that explores the perceptions of faculty on this subject 

is limited.  The purpose of this study was to explore the perceptions and experiences of 

undergraduate students and faculty that contribute to student-faculty interaction and 

engagement and the impact these perceptions and relationships have on student success. 

This qualitative study utilized an instrumental case study approach and was guided by 

three research questions.  The study was framed by a conceptual framework based on 

research literature that provides seven principles for institutions to implement in order to 

encourage and improve undergraduate student success.  The participants were two 

undergraduate students and one faculty member from a large, public research university 

in the Southwestern region of the U.S.  Data was collected using semi-structured 

interviews and document analyses of course syllabi.  The data collected was analyzed 

using the open coding method.  Trustworthiness of the study was addressed throughout 

the research process.  

 The findings of this study suggest that undergraduate students value feedback on 

coursework from the faculty, interest from the faculty member on the subject at hand, 

classroom discussion, and dedication to the use of office hours the most in relation to the 

students' academic success.  The findings also discovered that many faculty do take 
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explicit interest in student success and tend to value similar principles as the student 

participants expressed.  Supporting these values, student participants did not value or feel 

valued by faculty that did not encourage classroom engagement, outside interactions, and 

faculty that were not flexible or understanding with students. All participants perceived 

that student-faculty interaction and engagement was critical to achieving academic 

success with undergraduate students.  The results of this study revealed that these values 

and perceptions held by the participants aligned with the recommended principles from 

the research and show how important student-faculty interaction in and out of the 

classroom. 

 Student-faculty interaction in and out of the classroom consists of two parties, and 

because of this, both parties must take actives roles in achieving positive interactions and 

experiences.  Students must actively seek engagement outside of the classroom, and 

faculty must be genuine in their encouragement to students seeking interaction.  The 

recommendation for institutions of higher education is to encourage faculty to take active 

roles in undergraduate engagement and academic success. This includes showing an 

interest in each student through the course syllabus, through classroom lectures, and in 

utilizing scheduled office hours.  Additionally, faculty who are not willing to become 

engaged as professors will have a negative impact on the undergraduate student 

experience, causing the student to lose interest in the subject material and risk a 

decreased chance for success in the classroom and therefore the institution. 
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CHAPTER I 

INTRODUCTION 

 When evaluating the success of undergraduate students at four-year institutions, 

the factors most commonly used are retention rates (Lundberg, 2014) of first and second 

year students, and completion rates for students who graduate after four or six years 

(National Center for Education Statistics [NCES], 2013).  A measure not commonly used 

by higher education institutions in the evaluation of student success is how students learn 

in the classroom (Lundberg, 2014).  According to Einarson and Clarkberg (2010) and 

Tinto (2009), student learning is influenced through engagement in academics, faculty 

engagement inside and outside of the classroom (Pascarella & Terenzini, 1979), and the 

relationships built through student-faculty interactions (Astin, 1993; Lundberg, 2014).  

Student engagement and involvement inside of the classroom has been shown to increase 

student-faculty interaction (Einarson & Clarkberg, 2010).   

 The way a faculty member portrays him or herself in the classroom also 

influences a student's willingness to interact with the faculty member outside of class 

(Cotten & Wilson, 2006; Cox, McIntosh, Terenzini, Reason, & Lutovsky Quaye, 2010; 

Pascarella & Terenzini, 1979).  According to Lundberg (2014), student-faculty 

interactions inside and outside of the classroom greatly impact student learning in 

college.  In a study conducted by Fowler and Boylan (2010), they found that student-

faculty interactions and relationships between students and faculty are the most important 

factors to student retention and persistence.  Einarson and Clarkberg (2010), however, 

have found that these interactions do not happen as often as they should.  There are a 

number of faculty who either perceive that they do not have a great impact on student 
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success (Micari & Pazos, 2012) or they perceive that student learning begins and ends 

within the confines of the classroom (Pascarella & Terenzini, 1976).   

Background of the Problem 

 In 2012, the NCES reported that the average graduation rate for four-year, 

bachelor's degree granting institutions was 59%.  For public institutions, this average was 

57% (NCES, 2013).  This number was based on first-time, full-time undergraduate 

students who completed a degree within 6 years at all types of institutions (NCES, 2013).  

At public institutions, this percentage of graduates was even lower at 57% (NCES, 2013).  

Based on the research of Fowler and Boylan (2010), a factor that may contribute to this 

gap in retention is the lack of interaction and engagement between students and faculty. 

 Although there is existing research that stresses the importance of student-faculty 

interactions and engagement in the classroom to undergraduate student success (e.g., 

Astin, 1993; Cotten & Wilson, 2006; Cox et al., 2010; Einarson & Clarkberg, 2010; 

Pascarella & Terenzini, 1979; Tinto, 2009), according to Kuh, Kinzie, Schuh, and Whitt 

(2011), a number of faculty hold the perception that classroom learning should be 

difficult and impersonal so that only the best students are successful in the classroom and 

graduate from the institution.  In addition, some faculty do not perceive they have an 

impact on the success of students (Micari & Pazos, 2012).  However, the faculty that do 

place an importance on engagement with students usually show much higher levels of 

student-faculty interaction and student satisfaction (Cox et al., 2010).   

 Soria (2012) states that students who are satisfied with the engagement of their 

faculty members and establish relationships with them, often feel a greater sense of 
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belonging to their institutions than those who do not – also found by Pascarella & 

Terenzini (1976).  This is crucial to increasing student retention and graduation rates 

(Fowler & Boylan, 2010; Lundberg, 2014; Tinto, 2009).  Retention is partially reliant on 

student-faculty interactions and on establishing relationships with faculty (Astin, 1993).  

A student who is able to establish a meaningful relationship with a faculty member as an 

undergraduate student is more likely to have a positive experience in college (Bliming, 

Whitt, & Associates, 1999).  Attrition occurs when an institution is unable to retain its 

students (O'Keeffe, 2013).  Attrition is less likely with students who are satisfied with 

their engagement with an institution, have established relationships with other students 

and faculty, and are satisfied with their overall interactions with other students and 

faculty (Soria, 2012).   

 Chickering and Gamson (1987) have informed higher education professionals, 

indirectly in the Seven Principles for Good Practice in Undergraduate Education, that 

institutions must encourage student-faculty contact and encourage faculty to build 

relationships with their students.  The extant research has found that few higher education 

institutions adhere to the advice given by Chickering and Gamson (e.g., Cotten & 

Wilson, 2006; Cox et al., 2010; Einarson & Clarkberg, 2010; Kuh, 2008).  In part, this 

could be due to what Kuh et al. (2011) have outlined in their research, stating that 

institutions of higher education are tasked with more responsibilities and less resources 

than needed to achieve the tasks required by the institutions.  Cotten and Wilson (2006) 

state that there is a limited amount of research pertaining to the reasons why faculty 

interact with their students.  There is some research available that discusses and explains 
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students’ perceptions of interactions with faculty (e.g., Cole, 2010; Cotten & Wilson, 

2006; Lundberg, 2014; Sutton & Sankar, 2011).  However, there is limited research that 

explores perceptions of both parties – students and faculty – of how their interactions 

affect student success (e.g., Cotten & Wilson, 2006).  According to Tinto (2009), 

discovering what these perceptions are is crucial to student retention and graduation.   

Purpose of Study 

 The purpose of this study was to explore the perceptions and experiences of 

college students and faculty that contribute to student-faculty interactions and 

engagement, and the affect these perceptions and relationships have on student success.  

The findings of this study were used to advance the practice and knowledge base within 

higher education of the role of student-faculty interactions and engagement in 

undergraduate student success.  Exploring the perceptions that students and faculty hold 

of each other allowed further exploration of ways to improve student-faculty perceptions 

of each other across institutions of higher education. 

Research Questions 

 This study was guided by three research questions: 

1. What are the perceptions and experiences of faculty that encourage their 

engagement with undergraduate students? 

2. What are the perceptions and experiences of undergraduate students that 

encourage or discourage their engagement with faculty? 

3. Based on the perceptions of faculty and undergraduate students, how do student-

faculty interactions and engagement affect student success? 
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Significance of the Study 

 Nelson Laird, Seifert, Pascarella, Mayhew, and Blair (2014) perceive that students 

ought to graduate from college ready to continue learning.  Student-centered faculty often 

have direct implications on student success and academic achievement, including 

instilling aspirations in students to continue learning by the attainment of higher level 

degrees (Astin, 1993).  Student learning happens through interactive classroom 

discussions, faculty lectures, group projects, individual assignments, studying, exams, 

and other engaging tactics (Kuh, 2009; Terenzini & Pascarella, 1994; Tinto, 2009).  Kuh, 

Nelson Laird, and Umbach (2004) identify that students will benefit more if their faculty 

implement effective educational tactics, such as providing opportunities to collaborate 

with outside partners, providing timely feedback, and encouraging positive learning 

environments in the classroom (The Excellence Gateway Treasury, 2014).   

 According to Nelson Laird et al. (2014), in addition to continuous learning, 

students must also be able to handle future challenges, which will occur after college.  

These challenges can include, but are not limited to, finding employment, paying off 

student loans, and transitioning into adulthood (Roska & Arum, 2012).  According to 

Kuh (2009), with the aid of faculty engagement in the classroom, students will be able to 

further develop the important skills they will need after college to addresses the 

challenges they will face. These skills include the ability to work with diverse 

populations, the ability to problem-solve, and the ability to think critically (Kuh, 2009).  

According to Kuh (2009), when students develop these skills, they will be able to succeed 

in their classes, at their institution, in their future career, and in their life after college.   
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This study is significant as it sought to advance the understanding of the 

importance of student-faculty engagement and interactions and how they help promote 

student success.  There is limited empirical evidence of the perceptions of both 

undergraduate students and faculty of how their engagement and interactions with each 

other affect student success.  It is important for higher education institutions to 

understand these perceptions and experiences in order to improve their practices to 

support student success.  Cotten and Wilson (2006) state that in order to improve student 

success, it is vital to understand what factors pertaining to engagement and interaction 

affect student success.  They also identify that in order to best understand these factors, 

this issue must be examined from the both the student and the faculty perspectives 

(Cotten & Wilson, 2006). 

Summary of Conceptual Framework 

 The conceptual framework that guided this study derives from Chickering and 

Gamson's (1987) Seven Principles for Good Practice in Undergraduate Education.  The 

seven principles for good practice are: 1) encourage contact between students and faculty, 

2) develop reciprocity and cooperation among students, 3) encourage active learning, 4) 

give prompt feedback, 5) emphasize time on task, 6) communicate high expectations, and 

6) respect diverse talents and ways of learning (p. 3).  Of specific focus for this study is 

the first principle, encourages contact between students and faculty and how relationships 

both inside and outside of the college classroom can result from this contact.  These 

seven principles have been used in other research studies such as Einarson and Clarkberg 



Texas Tech University, Tawny Martinez, May 2015 
 

7 
 

(2010), Kuh (2009), Picciano (2002), and Smith, Sheppard, Johnson, D., and Johnson R. 

(2005).   

 The literature has continually shown that these principles are important factors to 

implement in institutions of higher education in order to improve undergraduate student 

success.  The seven principles provided by Chickering and Gamson (1987) provides 

institutions of higher education examples on how to encourage faculty to engage and 

interact with students in and out of the classroom and provide environments that lead to 

successful students who will be prepared for life after college.  The remaining six 

principles provided by Chickering and Gamson (1987) have also been used in this study.  

In exploring how these principles apply to the perceptions and experiences between 

students and faculty in the study, it was possible to explore how this intersection can 

directly affect undergraduate student success in and out of the classroom (Chickering and 

Gamson, 1987).   

Summary of Methodology 

 This qualitative research study was framed through the lens of a postmodern 

paradigm – a focus on the perspectives of multiple groups or individuals to change the 

current way of thinking in relation to the subject at study (Creswell, 2014).  This study 

used an instrumental case study research design to explore the interactions between 

students and faculty, their engagement both in and out of the classroom, and the 

perceptions of their effects on student success.  Data collection for this study was 

conducted through the lens of the researcher, semi-structured interviews, and document 

analysis.  The participants in this study were from a large, public, research university 
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located in the Southwestern region of the U.S.  Participants were both junior and senior 

undergraduate students and faculty members at the study institution. Data analysis was 

conducted through the use of the constant comparative method.  Strategies used to 

establish trustworthiness and credibility in this study included the use of member 

checking, triangulation, and understanding researcher bias. Member checking was used 

throughout the interview process with each participant to ensure the researcher is 

interpreting the raw data accurately (Creswell, 2013). Triangulation was accomplished by 

comparing and contrasting student interviews, faculty interviews, and a document 

analysis. 

Assumptions 

This study was conducted based on the following assumptions: 

1. The participants answered the interview questions openly and honestly.

2. Faculty have limited time to interact and engage with undergraduate students in

and out of the classroom due to research responsibilities. 

3. Students and faculty would like to become more engaged with one another

overall. 

Limitations of the Study 

This study has the following limitations: 

1. Due to the limited time allotted to conduct research and identify participants for

this study, only participants at one institution were invited to participate.  

2. Due to this study being conducted at one institution, transferability of the results

of this study is at the discretion of the reader. 
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Definitions of Terms 

The following are definitions of terms used throughout this study: 

Faculty Engagement: is defined by the Faculty Survey of Student Engagement 

([FSSE], 2014) as the importance of which faculty hold about student learning and 

development and how faculty prioritize the time and efforts dedicated to the job. 

Student Engagement: is defined by the National Survey of Student Engagement 

([NSSE], 2014) as the amount of time and effort a student puts towards his or her 

education. 

Student Success: is defined by retention and persistence at an institution 

(Lundberg, 2014). 

Summary 

In order to improve student success rates, overall retention and graduation, we 

must examine, in depth, the factors that contribute to student success.  Faculty 

engagement, according to Tinto (2009), is crucial to encouraging student learning and 

student success.  Student learning occurs in the classroom (Lundberg, 2014) and it is up 

to the faculty to initiate contact with their students pertaining to academics (McArthur, 

2005).  Many faculty, however, continue to hold beliefs that classroom learning must be 

difficult and impersonal so only the best students are able to obtain good grades and 

eventually graduate (Kuh, Kinzie, Schuh, & Whitt, 2011).  We must gain further insight 

into faculty perceptions on classroom engagement in order to further understand how 

faculty can be supported, prepared, and convinced to engage with students beyond 

lectures and exams.  We must also evaluate student perceptions that lead undergraduate 



Texas Tech University, Tawny Martinez, May 2015 

10 

students to pursue interactions with their faculty.  Student-faculty interaction cannot be 

reliant on only one party over the other.  If we can understand these perceptions, we can 

learn how to increase student success and how these student-faculty interactions 

contribute to student learning and overall success.  Chapter II presents a review of 

literature on student-faculty interaction and how it contributes to undergraduate student 

success through student and faculty engagement.  Chapter III will present a discussion of 

the methodology and research designed used in the study.  Chapter IV will present the 

results of the study and recommendations for higher education practice.  Chapter V will 

provide a discussion of the study’s findings, implications for higher education practice, 

recommendations for further research, and the conclusion of the study. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Chapter II provides an overview of the extant literature on student and faculty 

engagement, and how it contributes to student learning and success through student-

faculty interaction.  The sections that will be presented include: 1) student success in 

higher education, 2) faculty engagement, and 3) conceptual framework of the study.  The 

purpose of this study was to explore the perceptions and experiences of undergraduate 

students and faculty that contribute to student-faculty interaction and engagement and the 

impact these perceptions and relationships have on student success.  

Student Success in Higher Education 

Student success is often measured by retention at an institution and graduating 

from that institution (Lundberg, 2014).  Retention is dependent upon many environmental 

factors (Astin, 1993).  Astin (1993) states that these environmental factors have direct 

and indirect effects on a student's success.  An important factor of undergraduate student 

success mentioned by Astin (1993) is the environment that occurs within the classroom – 

having a direct effect on a student's success.  There are also other non-environmental 

factors that can be used to measure undergraduate student success such as grade point 

average (GPA), job attainment, student learning, and overall student engagement 

(Prevatt, Li, Welles, Festa-Dreher, Yelland, & Lee, 2011; Cox et al., 2010).  Retention, 

another factor of student success, is partially reliant upon student-faculty interactions and 

establishing informal relationships outside of the classroom (Astin, 1993; Kuh, Kinzie, 

Schuh, Whitt, & Associates, 2005).  Tinto (2009) states that student success is more 

likely to happen in institutions where expectations for students are high.  This includes 
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the expectation of a student being engaged in the classroom (Tinto, 2009) due to the 

classroom environment (Astin, 1993). 

Student Engagement 

The National Survey of Student Engagement (NSSE) defines student engagement 

by two important aspects: (1) the amount of time and effort in which students apply to 

academia and the amount of time they put into extracurricular activities; and (2) 

opportunities provided by institutions that contribute to student learning (NSSE, 2014).  

These factors are highly important to student success (NSSE, 2014).  When it comes to 

student learning, a major contributing factor is faculty engagement inside and outside of 

the classroom (Lundberg, 2014).  

Academics in secondary education are different from academics in postsecondary 

education (Warburton, Bugarin, & Nunez, 2001).  The transition from high school to 

college can be a daunting task for many students and a complex process (Terenzini, 

Rendon, Upcraft, Millar, Allison, Gregg, & Jalomo, 1994).  The first year of college is 

crucial to how the student will succeed during his or her time at an institution of higher 

education (Oliver, Ricard, Witt, Alvarado, & Hill, 2010).  High school students are not 

prepared for life in college (Oliver et al., 2010).  Students will most likely not be aware of 

their level of unpreparedness until academic probation and/or removal from the 

institution is in effect (Oliver et al., 2010).  Students who are academically prepared for 

college, however, may have issues transitioning to college life with difficulty as well 

(Kuh, Kinzie, Schuh, & Whitt, 2011).  Higher education institutions need to provide 

academic support for students in order to increase the likelihood of their success (Tinto, 
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2009).  Student-faculty engagement and interactions can help prevent students from 

reaching the point of removal from an institution and ultimately help lead to their success 

in college (Smith, 2002).  Smith (2002) found that "Students expressed a desire for a 

caring, reciprocal… relationship [with faculty] because they were nervous and not aware 

of the scope of changes associated with college attendance" (p. 3). Student-centered 

faculty who develop relationships with their students have a small but direct effect on 

student persistence in the undergraduate level and in attending graduate or professional 

education (Astin, 1993).  More recently, Oliver et al. (2010) reinforced students' 

unpreparedness, confirming what Smith (2002) had previously discovered with students 

whom requested more developed relationships with faculty.  

Kuh, Nelson Laird, and Umbach (2004) found that undergraduate students will 

benefit and become more engaged with faculty if the faculty implements effective, 

student-centered, educational tactics.  These tactics include providing opportunities for 

students to collaborate with outside partners, providing timely feedback, and encouraging 

positive learning environments in the classroom (The Excellence Gateway Treasury, 

2014).  When students become engaged, according to Kuh (2009), they begin to develop 

healthy habits that will aid in expanding their ability to learn and in turn students will 

grow personally.  When students are developing cognitively and personally, they become 

engaged in their campus, and in turn, they continue to persist at their institution and will 

eventually obtain a degree (Terenzini & Pascarella, 1994).  This is especially true when 

the students' engagement coincides with all aspects of their campus, academically, 

socially, and through organizations and jobs (Terenzini & Pascarella, 1994).  
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Student Learning 

According to Lundberg (2014), student learning is an important factor often 

forgotten about when measuring student success.  Much of student learning occurs inside 

of the classroom; however, according to Terenzini and Pascarella (1994), 85% of student 

learning occurs outside of the classroom, including interactions with faculty.  Student 

learning happens through classroom discussion, faculty lectures, group projects, 

individual assignments, studying, and exams (Kuh, 2009; Terenzini & Pascarella, 1994; 

Tinto, 2009).  Grades are used as a way to evaluate how much a student has learned 

(Astin, 1993).  However, grades are only a way of evaluating a student's learning at that 

specific point in time (Astin, 1993).  There are more factors, other than grades, that go 

into evaluating how much a student has actually learned.  Kuh (2009) states that when 

students study for class they gain knowledge.  The more a student gains knowledge and 

applies that knowledge, in homework or exams, the more feedback the student obtains on 

his or her work (Kuh, 2009).  However, according to Cole (2010) and Tinto (2009), 

constructive feedback provided by faculty from personal interactions help students the 

most in their academic success.  

The more that a student receives constructive feedback from faculty, the more the 

student is able to develop a deeper level of understanding of the material in his or her 

class (Chickering & Gamson, 1987).  The deeper the level of understanding the student 

develops, the more he or she is able to develop the important skills needed after college 

(Kuh, 2009). These skills include the ability to work with diverse populations, the ability 

to problem-solve, and the ability to think critically (Kuh, 2009).  In addition, Kuh (2009) 
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notes that when students develop these skills, they will be able to succeed in their classes, 

at their institution, in their future career, and in their life.  According to Nelson Laird, 

Seifert, Pascarella, Mayhew, and Blair (2014), students must be able to handle the 

challenges (e.g., finding employment, paying off student loans, and transitioning into 

adulthood) (Roska & Arum, 2012), which will occur after college.  Nelson Laird et al. 

(2014) state that students must also graduate from college ready to continue learning.  

Faculty interactions with students, inside and outside of the classroom, greatly impact 

student learning in college (Cole, 2010; Lundberg, 2014; Micari & Pazos, 2012; Rugutt 

& Chemosit, 2009; Tinto, 2009).  Interactions between faculty and students that occur 

outside of the classroom are just as important to students, of all races and ethnicities, in 

regards to increasing student learning (Astin, 1993; Einarson & Clarkberg, 2010).  

 Another aspect that impacts student learning is allowing active involvement 

opportunities with their peers inside the classroom (Tinto, 2009).  Active involvement 

opportunities, provided by faculty, include class discussion and group work (Einarson & 

Clarkberg, 2010).  Einarson and Clarkberg (2010) found that students who often 

participate in these in-class opportunities are more likely to interact with faculty, who 

provide these opportunities, outside of the classroom.  These active involvement 

opportunities are crucial to building relationships and ultimately student success, 

especially in regards to retention and graduation (Tinto, 2009) 

Student-Faculty Relationships 

When students become engaged with their faculty, they are more likely to build 

the necessary relationships that will help them prevail throughout college (Kuh, et al., 
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2005).  A student who is able to establish a meaningful relationship with a faculty 

member as an undergraduate student is more likely to have a positive experience in 

college (Bliming, Whitt, & Associates, 1999; Cotten & Wilson, 2006).  As noted by 

Cotten and Wilson (2006), when student-faculty interactions are more informal in nature, 

the outcome on student success becomes even greater.  With more informal interactions, 

faculty come to know their students and are able to make those students feel appreciated 

(Lundberg, 2014).  Students who are able to build the necessary informal relationships 

with their faculty are more likely to be influenced by their faculty on future careers and 

academic goals, such as pursuing a degree beyond the undergraduate level (Davis, 

Amelink, Hirt, & Miyazaki, 2012; Pascarella & Terenzini, 1976).  Students are more 

likely to become influenced by faculty at institutions that encourage student-faculty 

interaction; therefore, student-faculty interactions become more frequent and common 

(Pascarella & Terenzini, 1978).  Even though it is understood that undergraduate students 

benefit from these interactions, Einarson and Clarkberg (2010) found that student-faculty 

interactions outside of the classroom are not as frequent as they should be. 

It is often thought that the level of involvement with faculty begin and end in the 

classroom (Terenzini & Pascarella, 1994).  The research, however, has consistently found 

that student-faculty interactions, and the relationships between the two, contribute greatly 

to student success (e.g., Astin, 1993; Chickering & Gamson, 1987; Cotten & Wilson, 

2006; Kuh, et al., 2005; Smith, 2002).  Through this, and in building positive and 

personal relationships with faculty, students are able to achieve and maintain higher 

grades in classes (Micari & Pazos, 2012).  By interacting with faculty, students are also 
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able to learn more practical ways of developing problem-solving skills from field experts 

in ways that cannot be taught by simple classroom instruction (Kuh, 2009).  Students who 

build these relationships with faculty are not only able to perform well academically, but 

they also gain an increased sense of self and higher levels of confidence (Cotten & 

Wilson, 2006; Lundberg, 2014).  These students also establish greater relationships, in 

turn, with their institution academically as well as socially (Pascarella & Terenzini, 

1976).  This does not, however, directly correlate cause between positive, informal 

relationships, higher grades, and confidence (Micari & Pazos, 2012).  Another benefit to 

establishing these relationships with faculty is gaining mentorship throughout college, 

which further aids students academically and personally (i.e., in obtaining jobs or 

internships) (Cole, 2010).  In a quantitative study conducted by Cole (2010) in which he 

surveyed 2,073 minority students, consisting of African American, Asian American, and 

Latino students, he found no significant differences in effect from the relationships 

between students and faculty across the various racial and ethnic groups.  From this 

information, it may be assumed that student-faculty relationships are important to all 

students. 

Student Perceptions of Faculty 

 Sutton and Sankar (2011) state that satisfaction among students is a key factor in 

any institutional setting or service; students have to develop an appreciation for their 

academic career, especially as first-year students.  Satisfaction with their academics helps 

students attain the appropriate motivations to reach their goals in and out of the classroom 

(Sutton & Sankar, 2011).  In order to help with student satisfaction, faculty must take the 
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time to understand students' perceptions and expectations of college and their perceptions 

and expectations of faculty in order to develop meaningful interactions (Bliming et al., 

1999).  When it comes to student-faculty interactions, students who report higher 

satisfaction are more likely to commit fully to their institutions (Cotten & Wilson, 2006).  

Students will have a higher satisfaction with their institution overall when they perceive 

their faculty are seen as accessible to them (Lundberg, 2014).  In a study conducted by 

Cole (2010), the student-faculty interactions that were more meaningful to students were 

those which were course related.  The intent and quality of interactions initiated by 

faculty, however, must align with the frequency of those interactions in order to prove 

meaning to those students (Cotten & Wilson, 2006; Cox et al., 2010; Pfund, Rogan, 

Burnham, & Norcross, 2013; Terenzini & Pascarella, 1994).  Another type of student-

faculty interaction is the discussion of a student's future career and academics outside of 

the classroom (Pascarella & Terenzini, 1979).  A student's positive perception of the 

frequency of this type of interaction, along with his or her view of the intent of the 

interaction, strongly and positively correlates to the student's success (Cotten & Wilson, 

2006; Pascarella & Terenzini, 1979).    

 Student-faculty interaction is not solely dependent on the faculty.  Students who 

have higher tendencies to seek interactions with faculty are more likely to have greater 

perceptions of their faculty and attribute this perception to greater success in the 

classroom (Pascarella & Terenzini, 1976).  A negative interaction between a student and 

faculty member can turn students away from attempting to reach out to the faculty again.  

The student may generalize all faculty negatively and feel intimidated by future faculty 
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(Cotten & Wilson, 2006).  In a study conducted by Cotten and Wilson (2006), they found 

that 44%, out of a total of 49, students described negative interactions with faculty 

perceived as rude and 37% felt belittled by a faculty member at one point or another.  

Another perception that students who participated in Cotton and Wilson’s (2006) study 

held about faculty was that they were rarely available or visible to students and when 

they were, students felt they were not allowed the appropriate amount of time in which to 

speak with these faculty. 

Faculty Engagement 

 The Faculty Survey of Student Engagement (FSSE) is designed to go along with 

the NSSE in order to bring more attention and value to faculty engagement.  The FSSE 

evaluates faculty perceptions of students, the importance of which faculty hold about 

student learning and development, the purposes and amount of student-faculty 

interactions, and how faculty prioritize the time and efforts dedicated to the job (FSSE, 

2014).  The survey was first implemented in 2003 and since then has been administered 

to more than 850 colleges and universities in the nation (FSSE, 2014).  The FSSE 

informs institutions that participate of the strengths and weaknesses of student learning 

and the quality of the students' education (FSSE, 2014).  According to Terenzini and 

Pascarella (1994), faculty engagement is often not as valued as student engagement due 

to old perceptions of academia.  Chickering and Gamson (1987) state that higher 

education institutions must encourage student-faculty interactions in order to improve 

undergraduate student success in higher education and increase what is currently being 

done (Cox et al., 2010).  Garrison and Rexeisen (2014) have found that faculty 
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engagement is often a recorded issue across many institutions.  To emphasize the 

necessity of faculty engagement, Cox et al. (2010) stated that: 

Positive outcomes linked with faculty-student interaction include grade-point 

average (Anaya and Cole 2001), persistence (Pascarella and Terenzini 1977), self-

reports of learning (Lundberg and Schreiner 2004), plans for graduate study 

(Hathaway et al. 2002), social integration/adjustment (Schwitzer et al. 1999), and 

a variety of other educationally valuable activities (Kuh and Hu, 2001) (p. 768) 

Faculty Buy-In to Engagement 

 In institutions of higher education, faculty members have a larger student base 

that they must instruct course material to (Terenzini at al., 1994).  It is more difficult to 

reach out to every student and provide aid to those who may need it, especially when it is 

not personally sought out by the student.  In high school, this approach to student aid is 

reversed (Kuh, 2013).  Faculty have a much smaller student base to focus on and have 

more capability for student outreach (Kuh, 2013).  It is easier to individually provide one-

on-one interactions with high school students in order to help those students achieve 

academic success.  In higher education settings, this approach just is not as likely to 

happen (Garrison & Rexeisen, 2014).  In addition to teaching, faculty have other 

responsibilities that may cause them to become overwhelmed (Garrison & Rexeisen, 

2014).  If faculty can be persuaded to perceive engagement with students as a critical 

factor to their success, then perhaps faculty will be able to see this as a priority and focus 

more attention to this effort (Garrison & Rexeisen, 2014).  Unfortunately, there are a 

number of faculty who still hold perceptions that academia must remain difficult and 
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impersonal in order to allow only the best students to achieve in the classroom and 

eventually attain a degree (Kuh et al., 2011). 

 A possible way to counter this perception among faculty is for institutions to 

create policies that include the assessment of faculty teaching and engagement as part of 

tenure review (Nelson Laird et al., 2014).  Wang, Haertel, and Walberg (1994), however, 

state that the assessment of faculty’s teaching does not guarantee that faculty will 

improve in competency or increase interactions with students in the classroom.  In a 

longitudinal study that explored how faculty development efforts affected student 

learning, Willet, Iverson, Rutz, and Manduca (2014) studied two institutions – one being 

a small private college and the other a large, public institution.  Willet et al. (2014) found 

that institutions that implemented faculty development initiatives had positive 

correlations to student learning and success.  These initiatives consisted of "workshops or 

assessment activities linked to pedagogy" (p. 21) and included developmental content 

such as course revision, presentations, and summer grants.  The study analyzed 366 

student writing samples across both institutions and 15 faculty assignment prompts from 

one institution across multiple disciplines (Willet, Iverson, Rutz, & Manduca, 2014).  

Willet et al. (2014) found that faculty development initiatives did improve faculty 

instruction across the disciplines and therefore student learning. 

 Other possible factors that have been shown to affect levels of faculty engagement 

are the demographics and characteristics of faculty (Kuh et al., 2004; Demb & Wade, 

2012).  In studies conducted by Kuh et al. (2004) and Demb & Wade (2012), there were 

certain demographics and characteristics of faculty that revealed differences between the 
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levels of engagement they conduct with undergraduate students.  For example, faculty of 

color and female faculty have been found to be more likely to value and utilize engaging 

educational techniques (Kuh et al., 2004; Demb & Wade, 2012).  The same, positive 

correlation was found between full-time faculty and part-time faculty, respectively (Kuh 

et al., 2004).  Kuh et al. (2004) also discovered that faculty who teach at public, selective 

universities are likely to place less importance on engagement practices than those at 

other types of institutions.  Kuh et al. (2004) stated these findings after an analysis of 

FSSE data from 2003.  Demb and Wade (2012) came across the same findings through a 

review of literature and the implementation of the FSSE survey at a large, public 

institution using data from 436 faculty. 

 There was also a correlation found between student attrition and part-time faculty 

due to a lack of availability to students outside of the classroom found in a study 

conducted by Cox et al. (2010).  This study surveyed faculty from 45 institutions across 

the United States and yielded 5,667 responses.  Cox et al. (2010) also found that non-

tenure track faculty often have more frequent and purposeful interactions with students 

outside of the classroom.  Cox et al. (2010) also found that male, White, full-time faculty 

who teach optional courses, such as first-year seminars by choice, are more likely to 

engage in casual interactions with their students.   

 Other faculty characteristics that impact engagement levels include the morale of 

the faculty, the academic program of the faculty, training and development provided 

related to student engagement, and diversity awareness at the institution (Astin, 1993).  

According to Micari and Pazos (2012), they stated that extant literature has shown that 
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there are currently faculty who do not perceive that they affect student success.  The 

faculty that do place an importance on engagement with students, however, usually have 

student-centered philosophies related to their educational roles as faculty, leading to 

higher levels of student-faculty interaction (Cox et al., 2010).  These educational beliefs 

of the faculty related to interaction increase the level of comfort in building personal 

relationships with their students outside of the classroom (Einarson & Clarkberg, 2010).  

In order to maintain student-faculty interactions, faculty must actively demonstrate an 

interest in their students by continually encouraging students to contact them with 

comments, questions, or concerns (Cotten & Wilson, 2006).  Faculty must also continue 

to develop professionally in relation to classroom learning in order to improve student-

faculty interactions (Einarson & Clarkberg, 2010). 

Approachability of Faculty 

 According to McArthur (2005), when faculty members take an active role with 

students' academics, a higher satisfaction rate among those students is developed.  

McArthur (2005) surveyed a total of 404 students at a single institution and received a 

63% response rate.  McArthur (2005) found that faculty members who initiated contact 

with their students about academics developed a higher level of affection from their 

students.  In a more recent study, conducted by Soria (2012), it was discovered that 

students were more satisfied with faculty involvement and, therefore, felt a higher sense 

of belonging to the institution. According to Soria (2012), when students felt like they 

belonged at the institution, attrition was less likely.  This study surveyed 28,237 

undergraduate students at a large, public university (Soria, 2012). 
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 How faculty members portray themselves in the classroom, for example the styles 

of teaching used, provides important indications to students about the faculty member's 

approachability outside of the classroom (Cotten & Wilson, 2006; Cox et al., 2010).  

Faculty members are more likely and more frequently sought out by students when their 

in-class behaviors and styles of teaching are seen as positive and approachable 

(Pascarella & Terenzini, 1979).  The likelihood of students perceiving faculty as 

approachable is increased in male professors who engage in beneficial educational 

techniques (Cox et al., 2010).  Although female faculty members were found to utilize 

more effective pedagogical techniques in the classroom, they were not found to be as 

approachable as their male counterparts (Cox et al., 2010).  These faculty are often more 

student-centered than faculty who do not use engaging pedagogical techniques and are 

seen as more caring and, therefore, more approachable (Cox et al., 2010).  Faculty who 

are student-centered often have direct implications on student success and academic 

achievement (Astin, 1993).  Cotten and Wilson (2006) found that faculty who provide 

more encouragement in the classroom and utilize more effective teaching styles are more 

likely to be actively approached by students.   

 Students, however, often require consistent motivation and reassurance from the 

faculty that active engagement in the classroom is welcomed by the faculty (Cotten & 

Wilson, 2006).  Students will take this motivation and reassurance as indicators to 

whether or not interactions with their faculty outside of the classroom are welcomed 

(Cotten & Wilson, 2006).  When students are more engaged in the classroom, they are 

more comfortable with their faculty (Cotten & Wilson, 2006).  When students feel 
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comfortable with their faculty, they are more likely to approach them outside of the 

classroom (Cotten & Wilson, 2006; Einarson & Clarkberg, 2010).  According to Cotten 

and Wilson (2006), trust between students and faculty has a high correlation to student-

faculty interactions.  Empathy to students by faculty is also positively correlated to 

increased student-faculty interactions (Cotten & Wilson, 2006).  When faculty disclose 

personal information about their lives or add humor to classroom lessons, students feel 

more comfortable in approaching faculty after class (Cotten & Wilson, 2006). 

 Another indicator of faculty approachability is the ability for students to visit 

faculty during their office hours.  In a study conducted by Pfund, Rogan, Burnham, and 

Norcross (2013), they found that approximately a quarter of faculty out of a total of 243 

faculty were not present during scheduled office hours.  Faculty members who did not 

have posted office hours for students to view were comprised of nine percent of the total 

amount included in the study (Pfund et al., 2013).  These researchers also found that 

students found this discouraging and likely would not return for a second visit if faculty 

were not there the first time around (Pfund et al., 2013).  This may contribute to 

perceived negative interactions between the faculty and the student.  A final factor 

pertaining to faculty approachability is a satisfied student (Einarson & Clarkberg, 2010).  

Overall, a student must be satisfied with his or her faculty in order to want to reach out to 

them (Einarson & Clarkberg, 2010). 

Faculty Involvement 

 According to Terenzini and Pascarella (1994), a common perception held by 

faculty is that their obligations to student learning and student success are restricted to 
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classroom lectures and anything beyond the classroom is either optional or unnecessary.  

In a study by Fowler and Boylan (2010), it was identified that student-faculty interactions 

and relationships were the most important factor to student retention and persistence.  

After conducting a qualitative study using questionnaires evaluating student satisfaction 

of faculty, taken by a total of 15 undergraduate students, Sutton and Sankar (2011) 

recommended that faculty must become more involved with a student's academics in 

order to promote satisfaction and increase student retention.   

 Kuh et al. (2011) stated that one possible tactic that can be used to encourage 

faculty involvement with students, would be to incorporate encouragement into the 

institution's mission or vision; therefore, potentially increasing undergraduate student 

success.  However, faculty involvement may depend on the personal characteristics of 

each faculty member and should be examined (Demb & Wade, 2012) in order to properly 

encourage involvement.  Other factors that may have implications on the level of 

involvement of a faculty member may include demographics such as gender and race 

(Demb & Wade, 2012).   

 An important contributor in effectively encouraging faculty involvement is that an 

institution should verify that the institutional goals and mission are focused on student 

success (Kuh et al., 2011; Chickering & Gamson, 1987).  According to Kuh (2008), there 

are only a few higher education institutions that hold events that bring faculty, 

administrators, and other professionals together in order to distribute information on how 

to effectively work with students and increase student learning and success.  When 

faculty become involved with their students outside of the classroom, then the quality and 



Texas Tech University, Tawny Martinez, May 2015 
 

27 
 

impact of student-faculty interactions are greater than with those students who do not 

receive the same amount of contact with faculty (Pascarella & Terenzini, 1980; Kuh et 

al., 2011). 

Conceptual Framework of the Study 

 The conceptual framework that guided this study comes from Chickering and 

Gamson's (1987) Seven Principles for Good Practice in Undergraduate Education.  The 

seven principles for good practice are: 1) encourage contact between students and faculty, 

2) develop reciprocity and cooperation among students, 3) encourage active learning, 4) 

give prompt feedback, 5) emphasize time on task, 6) communicate high expectations, and 

6) respect diverse talents and ways of learning (p. 3).  These seven principles have been 

used to frame other research studies such as Einarson and Clarkberg (2010) and Kuh 

(2009).  The seven principles provided by Chickering and Gamson (1987) provides 

institutions of higher education examples on how to encourage faculty to engage and 

interact with students in and out of the classroom and provide environments that lead to 

successful students who will be prepared for life after college.   

 The main principle used to guide the research in this study is the encouragement 

contact between students and faculty.  The relationships between students and faculty that 

develop with frequent contact are what aids in undergraduate student success (Chickering 

& Gamson, 1987).  Picciano (2002) used the first principle to frame his study on student-

faculty interactions, but in an online setting.  Using this principle, Picciano (2002) found 

that the students' perception of their faculty positively affected the amount of quality 

interactions with their faculty.  This is important to note because it reflects the benefits to 
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student success expressed in Chickering and Gamson's (1987) principle of encouraging 

contact between students and faculty.  The remaining principles provided by Chickering 

and Gamson (1987) will be used to further guide the current study in the exploration of 

how the use of these principles by institutions and faculty can directly affect 

undergraduate student success in and out of the classroom.  Smith, Shepard, Johnson, D., 

and Johnson, R. (2005) framed a study using three of Chickering and Gamson's (1987) 

principles on classroom engagement.  Their study utilized the principles on contact 

between students and faculty, cooperation among students, and active learning (Smith, 

Shepard, Johnson, D., & Johnson, R., 2005).  Smith et al. (2005) recommended that 

active involvement take place in the classroom in order for students to become more 

engaged and, in turn, improve their academic success.  The literature has continually 

shown that these principles are important factors to implement in institutions of higher 

education in order to improve undergraduate student success. 

Summary 

 Student-centered faculty often have direct implications on student success and 

academic achievement, including aspirations to continue learning by the obtainment of 

higher level degrees (Astin, 1993).    Student learning happens through classroom 

discussion, faculty lectures, group projects, individual assignments, studying, and exams 

(Kuh, 2009; Terenzini & Pascarella, 1994; Tinto, 2009).  Kuh et al. (2004) identify that 

students will benefit more if their faculty implement effective educational tactics, such as 

providing opportunities to collaborate with outside partners, providing timely feedback, 
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and encouraging positive learning environments in the classroom (The Excellence 

Gateway Treasury, 2014).   

 With the aid of faculty engagement in the classroom, students will be able to 

further develop the important skills they will need after college (Kuh, 2009). These skills 

include the ability to work with diverse populations, the ability to problem-solve, and the 

ability to think critically (Kuh, 2009).  According to Kuh (2009), when students develop 

these skills, they will be able to succeed in their classes, at their institution, in their future 

career, and in their life after college.  In order to improve student-faculty interactions 

across postsecondary institutions, the perceptions of undergraduate students on faculty 

engagement and the perceptions of faculty on engagement with their students must be 

understood.  From there, student-faculty interactions and relationships between the two 

can be examined to determine how these two topics affect student success.  Chapter III 

will present a discussion of the methodology and research designed used in the study. 
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CHAPTER III 

METHODOLOGY 

 Chapter III provides the methodology and research design for this qualitative 

study.  The sections that will be presented include: restatement of the purpose of the 

study, restatement of the research questions, research design, trustworthiness of the study, 

and the context of the study and researcher. 

Restatement of the Purpose of the Study 

 The purpose of this study was to explore the perceptions and experiences of 

college students and faculty that contribute to student-faculty interactions and 

engagement, and the affect these perceptions and relationships have on student success.  

The findings of this study were used to advance the practice and knowledge base within 

higher education of the role of student-faculty interactions and engagement in 

undergraduate student success.  Exploring the perceptions that students and faculty hold 

of each other allowed further exploration of ways to improve student-faculty perceptions 

of each other across institutions of higher education. 

Restatement of the Research Questions 

 This study was guided by three research questions: 

1. What are the perceptions and experiences of undergraduate students that 

encourage or discourage their engagement with faculty? 

2. What are the perceptions and experiences of faculty that encourage their 

engagement with undergraduate students? 

3. Based on the perceptions of faculty and undergraduate students, how do student-

faculty interactions and engagement affect student success? 
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Research Design 

Type of Study 

 This research study was framed through the lens of a postmodern paradigm – a 

focus on the perspectives of multiple groups or individuals to change the current way of 

thinking in relation to the subject at study (Creswell, 2014).  This study sought to explore 

the perceptions and experiences college students and faculty have of each other in regards 

to engagement in and out of the classroom through the use of qualitative methods.  

Qualitative studies are used in research in order to form understandings of why things are 

the way they are as opposed to quantitative research, which is used to inform how many 

the subject being studied affects (Creswell, 2014).  Qualitative research has a flexible 

structure and allows for researchers to interpret data freely (Creswell, 2014).  For these 

reasons, a qualitative approach was taken to conduct this study 

 A case study approach was used to conduct this qualitative study in an effort to 

develop an in depth understanding of the process pertaining to factors of faculty-student 

engagement in relation to undergraduate student success.  A case study is “an in-depth 

analysis… bounded by time and activity, and researchers collect detailed information 

using a variety of data collection procedures over a sustained period of time” (Creswell, 

2014, p. 14).  The case study approach was chosen for this study in order to examine, in-

depth, the perceptions and experiences of undergraduate students of faculty engagement, 

the perceptions and experiences of faculty and their roles in and out of the classroom, and 

how these perceptions and experiences directly affect student success.   

 The types of case studies used in qualitative research include intrinsic, collective, 

and instrumental (Creswell, 2013).  Intrinsic case studies focus on single, unique 
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problems or situations at a time (Creswell, 2013).  Collective case studies focus on a 

single problem or situation, but utilize multiple cases to explore the specific problem or 

situation (Creswell, 2013).  This research study focuses on the issue of faculty 

engagement, as a whole, using a single case to explore the issue, and is considered an 

instrumental case study (Creswell, 2013).   

Study Setting 

 The setting of this study was a large, public, research university located in the 

Southwestern region of the U.S.  In the fall of 2014, the university reached a total 

enrollment of 35,158 students, 28,632 undergraduate students; 5,882 graduate students; 

and 644 law students (TTU Fact Book).  The university offers 150 undergraduate 

degrees, 100 master's degrees, and 50 doctoral degrees (TTU Facts).   Approximately 

59% of the total student enrollment in the fall of 2014 were comprised of White students, 

20% are Hispanic students, 7.9% are non-US residents, 6.2% are of other ethnicities, 

5.7% are Black students, and .3% are American Indian (TTU Fact Book, 2014).  

Approximately 46% of the total student enrollment at the university are female and 54% 

are male.  As of the fall 2013, the percentage of undergraduate students that were retained 

at the university was 83.47% (TTU Fact Book, 2014).  In 2010, only 34.1% of the 

undergraduate student population graduated in four years or less (TTU Fact Book, 2014).  

This is an important factor in exploring student success due to the low percentage of 

students that have graduated and the large number of students enrolled in the institution. 
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Participants and Sampling 

Participants in this study consisted of undergraduate students and faculty.  The 

inclusion criteria for student participants were that they were in their junior or senior year 

of college at the study institution.  The rationale for selected that students who had more 

experience in college would be better informed participants.  The student participants 

were selected based on their willingness to participate in the study.  The researcher 

perceived that utilizing junior and senior undergraduate students would broaden the pool 

of faculty experiences for student participants to choose from; therefore, being able to 

provide experiences with faculty that would best benefit the purpose of this study.  

Faculty participants were chosen through the snowballing technique.  Creswell (2013) 

defines snowballing as identifying potential participants "from people who know people" 

(p. 158).  Inclusion criteria for the faculty participant was that he or she was identified by 

one of the junior or senior undergraduate student participants in this study.  

Data Collection 

Creswell (2013) identifies four types of data collection types commonly used in 

case studies: 1) documents and records, 2) interviews, 3) observation, and 4) physical 

artifacts.  Documents include field notes, public documents, autobiographies and 

biographies, photographs, and medical charts (Creswell, 2013).  Interviews include 

unstructured, semi-structured, web-based, and focus group interviews (Creswell, 2013).  

Observations include taking field notes from the points of view as an active participant, 

an outsider, or both (Creswell, 2013).  Physical artifacts consist of audiovisual materials 

such as videos, websites, e-mails, and possessions (Creswell, 2013).  For this study, data 
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collection will occur through the lens of the researcher and the use of semi-structured 

interviews and documents. 

Prior to beginning data collection the researcher will seek approval from the 

Texas Tech University Human Rights Protection Program (HRPP).  Once approval is 

received (see Appendix A), the researcher will begin collecting data for the study.  The 

researcher will send an e-mail to potential participants through the use of TechAnnounce, 

a campus-wide electronic announcement system.  The e-mail (see Appendix B) provided 

information about the purpose for the study including a description of the study.  After 

four weeks, an amendment will be submitted to the HRPP and once approved (see 

Appendix C), the researcher will request recruitment help from fours staff advisors at the 

study institution via e-mail correspondence (see Appendix D).  This e-mail will ask the 

advisors to e-mail students that partook in their services, providing a brief description of 

the study and details on how to contact the researcher.  Students that select to participate 

in the study will be sent an e-mail (see Appendix E) including a detailed Description of 

the Study (see Appendix F) and will be asked to confirm their continued willingness to 

participate.  The description of the study will provide information on the amount of time 

requested of each participant, the process of expressing willingness to participate in the 

study, and the contact information of the researcher. 

After student participants self-select to participate in the study, data collection 

will occur through the use of semi-structured interviews (see Appendix G) (Creswell, 

2013).  Every interview will be audio recorded and transcribed (Creswell, 2013) by the 

researcher, unless otherwise determined by the participant.  If the participant wishes not 
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to be audio recorded, the researcher will take copious notes from the participant.  Dates, 

locations, and times of each interview will vary depending on the convenience and 

preference of the participant and the researcher.  All interviews will take place on the 

campus of the study institution.  If the participant wishes to review the transcription of 

the interview after it has been conducted, the researcher will send the completed 

transcription via e-mail.  

After all student interviews have been conducted, faculty members mentioned in 

the interview will be contacted via e-mail (see Appendix H) to participate in the second 

part of the study.  Once one faculty participant has been confirmed to participate in the 

study, data collection will occur through the use of semi-structured interview (see 

Appendix I).  The interview will be audio recorded and transcribed by the researcher, 

unless otherwise determined by the participant.  Should the participant wish not to be 

audio recorded, the researcher will take copious notes during the interview.  Dates, 

locations, and times of each interview will vary depending on the convenience and 

preference of the participant and the researcher.  The interview will take place on the 

study institution's campus.  If the participant wishes to review the transcription of the 

interview after it has been conducted, the researcher will send the completed transcription 

via e-mail.  Data collected outside of semi-structured interviews will consist of extensive 

forms (Creswell, 2013) consisting of course syllabi.  Course syllabi to be reviewed will 

be those that student participants refer to during interviews.  Course syllabi will be 

collected through the study institution's course information webpage. 
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Data Analysis 

Data analysis for this instrumental case study will be conducted through the use of 

a constant comparative method.  The constant comparative method utilizes the data from 

the study and finds common themes as data is collected (Creswell, 2013).  Data will be 

collected from interview transcriptions and separated into categories and overall themes 

(Creswell, 2013) in order to answer the research questions of the study.  Categories and 

themes discovered through interviews will be triangulated with a document analysis of 

course syllabi to further explore established themes.  From here, a holistic analysis 

approach will be used to examine the entirety of the case (Creswell, 2013).  Using this 

type of approach will allow the researcher to identify the various perceptions of faculty 

and students between one another on engagement within the case study.  Finding these 

themes will allow the researcher to draw conclusions on the factors that affect student 

success and provide recommendations based on these findings. 

Trustworthiness 

Trustworthiness, or credibility (Creswell, 2014), is defined as "an attempt to 

assess the accuracy of the findings, as best described by the researcher and the 

participants" (p. 249) (Creswell, 2013).  Strategies used to establish trustworthiness in 

this study include the use of member checking, triangulation, and understanding 

researcher bias.  Member checking was used throughout the interview process with each 

participant to ensure the researcher is interpreting the raw data accurately (Creswell, 

2013).  Triangulation was conducted through the "use of multiple and different sources… 

to provide corroborating evidence" (Creswell, 2013, p. 251).  Triangulation was 
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accomplished by comparing and contrasting student interviews, faculty interviews, and a 

document analysis.  Understanding the bias of the researcher will aid the reader in 

understanding the position and assumptions of the researcher that may have an impact on 

the study (Creswell, 2013).  Creswell (2014) defines reliability as "[an] approach [that] is 

consistent” (p. 201).  Reliability was assured by checking transcripts for any errors made 

during the transcription process (Creswell, 2014).  Transferability allows the research 

findings to be applied to other settings.  This study was limited to the exploration of the 

perceptions and experiences of two students and one faculty member at the research 

institution.  Therefore, the researcher can only suggest that the reader develops a 

conclusion on the direct transferability of the findings and results. 

Context of the Study and the Researcher 

Context of the Study 

The setting of this study was a large, public, research university located in the 

Southwestern region of the U.S.  In the fall of 2014, the university reached a total 

enrollment of 35,158 students; 28,632 of those students were undergraduate students.  

The university offers 150 undergraduate degrees, 100 master's degrees, and 50 doctoral 

degrees.  Approximately 59% of the total student enrollment in the fall of 2014 were 

comprised of White students, 20% are Hispanic students, 7.9% are non-US residents, 

6.2% are of other ethnicities, 5.7% are Black students, and .3% are American Indian. 

Approximately 46% of the total student enrollment at the university are female and 54% 

are male.  As of the fall 2013, the percentage of undergraduate students that were retained 

at the university was 83.47%.  In 2010, only 34.1% of the undergraduate student 
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population graduated in four years or less.  In 2013, 33% of students graduated from the 

study institution within four years.  

Context of the Researcher 

Due to the researcher being the primary instrument in the study, it is important for 

the reader to observe the background and biases of the researcher and how the topic of 

the study was selected.  The researcher is a graduate assistant within the study 

institution's University Student Housing department.  The researcher works in multiple 

facets with students at the university and has worked with different populations of 

students at the institution where she did her undergraduate work.  As an undergraduate 

student, the researcher experienced many types of faculty through course work and 

outside involvements, including various levels of classroom engagement.  

After enrolling in a graduate program at the study institution and learning more 

about faculty and students through coursework, the researcher developed a greater 

interest on the topic.  Before conducting this study, the researcher took an internship with 

an academic advising department and was able to gain insight on the effects of faculty 

engagement in the eyes of undergraduate students. Through informal student and faculty 

interactions, the researcher wanted to learn more about faculty engagement and the direct 

effects on student success.  

Summary 

This study will use an instrumental case study approach in order to examine the 

perceptions of students in regards to faculty engagement, faculty perceptions on 

engagement, and the affects these factors have on student success.  This study will collect 
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data through the use of semi-structured interviews and document analysis.  Data analysis 

will be conducted through the use of open coding throughout the process in order to 

examine common themes between participants.  In order to establish trustworthiness in 

the study, data will be triangulated between interviews and document analysis along with 

the use of member checking.  Chapter IV will present the discussion of the findings, 

implications, recommendations, suggestions for future research, and the conclusion of the 

study. 
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CHAPTER IV 

RESULTS 

Chapter IV presents the results of this qualitative, instrumental case study.  The 

purpose of this qualitative study was to explore the perceptions and experiences of 

undergraduate college students of faculty engagement, the perceptions and experiences of 

faculty and their roles in and out of the classroom, and the affect these perceptions have 

that contribute to undergraduate student success.   

This study was guided by three research questions: 

1. What are the perceptions and experiences of undergraduate students that

encourage or discourage their engagement with faculty? 

2. What are the perceptions and experiences of faculty that encourage their

engagement with undergraduate students? 

3. Based on the perceptions of undergraduate students and faculty, how do student-

faculty interactions and engagement affect student success? 

Summary of Research Design 

Upon receiving approval from the Human Research Protection Program (HRPP) 

at the study institution, data collection for the study began (See Appendix A).  Data 

collection started with the use of posting a recruitment announcement for study 

participants on the study institution’s announcement system, TechAnnounce (See 

Appendix B).  These announcements were posted once per week for four weeks and were 

directed towards student of junior or senior status.  After encountering difficulties in 

obtaining student participants, an amendment was sent to the HRPP requesting to expand 

recruitment efforts.  HRPP approval was granted (see Appendix C), which allowed the 
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researcher to reach out to staff advisors at the study institution to help with student 

participant recruitment.  The researcher found the contact information of four advisors 

from four different departments on campus utilizing the study institution's website.  A 

formal e-mail was sent to each staff advisor that provided a brief explanation of the study 

and requested the advisor to e-mail students within their departments to inform the 

students of the study (see Appendix D).  After the advisors sent out the recruitment 

information to potential student participants, two students contacted the researcher 

through e-mail correspondence, expressing their willingness to participate in the study.  

The two potential participants were then sent an e-mail (see Appendix E) that provided 

more information about the study and included the detailed Description of the Study (see 

Appendix F), which explained what they would do if they participated in the study.  Both 

potential participants expressed continued interest in participation in the study in 

response to the e-mail sent. 

Upon receiving the student participants' willingness to participate, the researcher 

scheduled face-to-face interview dates, times, and locations through e-mail 

correspondence with each of them.  Each interview was held face-to-face on campus at 

the study institution.  The researcher did not provide the interview questions (see 

Appendix G) for the participants before the time of the interview.  Prior to the start of 

each interview, the researcher explained to each of the participants that interviews 

questions could be skipped at any time and that they were allowed to quit the interview at 

any time.  The researcher then gave each of the participants the opportunity to select a 

preferred pseudonym to use throughout the study in order to protect their identity.  Only 
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one student participant chose a pseudonym – Alex.  The other participant was appointed 

the pseudonym of Jack and approved the name.  The researcher then asked permission to 

audio-record the interview.  Permission to audio-record was granted by both of the 

student participants.  Each of the student participant interviews lasted approximately 40 

minutes.  

During the student participant interviews, the researcher took field notes of the 

faculty members and courses taken by the student participants, as they talked about their 

experiences with interacting and engaging with faculty.  This list of faculty members was 

used to recruit the faculty participant for the study.  The researcher obtained contact 

information for each faculty member mentioned through the study institution's directory 

system.  A total of five faculty members were mentioned by the student participants and 

all were contacted via e-mail correspondence and were provided an introduction to the 

study, the Description of the Study document, and were asked to participate in the study 

(see Appendix H).  Only one faculty member responded with a willingness to participate 

in the study.  The interview time, date, and location was scheduled with the faculty 

participant through e-mail correspondence.  The faculty interview was held face-to-face 

on campus at the study institution.  The researcher did not provide the interview 

questions (see Appendix I) for the participant before the time of the interview.  Prior to 

the beginning of interview, the researcher explained to the faculty participant that 

interview questions could be skipped at any time and that the faculty participant could 

quit the interview at any time.  The researcher then gave the participant an opportunity to 

select a preferred pseudonym to protect his identity in the study.  The faculty participant 
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selected L'ours as his pseudonym.  The researcher then asked permission to audio-record 

the interview.  Permission to audio-record was granted by the participant.  This interview 

lasted a total of 30 minutes.  

There were a total of three participants in this study – two student participants and 

one faculty participant.  The interviews with the participants were transcribed by the 

researcher.  Each participant was given the opportunity to review and make changes to 

their transcribed interview, a form of member checking.  Only one participant, Alex, 

requested to view the final transcription of the interview and after review, approved the 

transcript as written.  The two other participants, Jack and L'ours, did not wish to view 

the transcripts of their interviews.  

From the field notes that were taken during the student participants interviews, the 

course syllabi for the courses taken  mentioned by the student participants were then used 

for the study.  These syllabi were gathered from the institution's course information 

website and were chosen based on the courses that were mentioned by the student 

participants and the specific faculty member that taught the course. 

Data Analysis 

Data analysis for this instrumental case study was conducted through the 

categorical aggregation approach (Creswell, 2013).  The categorical aggregation 

approach was utilized by taking the data collected and searching for any meanings 

relevant to the issue at hand (Creswell, 2013).  Data analysis began using the constant 

comparative method, taking the collected data and comparing it to the emergent 

categories (Creswell, 2013).  The researcher reviewed the data collected and highlighted 
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important information acquired from each interview transcription and course syllabus 

and, once completed, divided the information into certain emerging codes.  These codes 

were formed using in vivo (in own words) codes using terminology that the participants 

used (Creswell, 2013).  The researcher than combined codes to form common ideas and 

from there discovered the emerging themes (Creswell, 2013).  Multiple emergent themes 

were uncovered from the analysis of the data.  The emerging themes were able to provide 

answers to the research questions. 

Study Institution and Participant Profiles 

Study Institution 

The study institution is a large, public, research institution in the Southwestern 

region of the U.S.  The institution had a total student population of approximately 35,000 

students in the fall of 2014.  The university offers 150 undergraduate degrees, 100 

master's degrees, and 50 doctoral degrees.  In the fall of 2014, approximately 59% of the 

total student population was comprised of White students, 20% were Hispanic students, 

7.9% were non-US residents, 6.2% were of other ethnicities, 5.7% were Black students, 

and .3% were American Indian.  Approximately 46% of the total student population at 

the study institution were female and 54% of the total student population were male. 

Participant Profiles 

The participants in this study were two undergraduate students, Alex and Jack, 

and one faculty member.  The two student participants were currently in their second year 

of undergraduate school but were considered to be seniors due to the number of 

transcripted hours they had obtained at the time of this study.  Both students were male 

and Caucasian. 
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Alex is a student in the Honors College at the study institution, majoring in 

Honors, Arts, and Letters, and is pursuing a second major in Philosophy.  Alex chose his 

major due to a pre-law track available within the degree program that would aid in 

achieving his goal of attending law school upon graduation from the study institution.  

His second major was added as a result of a positive experience with a faculty member in 

the Philosophy department, causing Alex to become interested in further exploring the 

subject.  

Jack is a student in the College of Human Sciences at the study institution 

majoring in Interdisciplinary Studies.  Interdisciplinary Studies is a major comprised of 

three concentrations to make a major.  Jack's chosen concentrations were Nutrition, 

Exercise Sports Science, and Human Development and Family Studies.  Jack started 

undergraduate school as a double major in Nutrition and Exercise Sports Science, but 

changed his major after finding an option better suited for his needs as a student.  Jack 

has aspirations to pursue a master's degree in a different field and felt his previous class 

load was too involved for his future goals. 

The faculty participant was a male, tenured, associate professor at the study 

institution.  L'ours has been a professor at the study institution for 38 years.  He teaches a 

variety of courses at the institution, is involved with multiple student organizations, and 

leads a group of students in a study abroad course every summer term.  He has received 

faculty awards and accolades and has never received training or development on any 

pedagogical techniques or teaching strategies. 
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Findings 

Perceptions and Experiences of Engagement with Faculty 

The first research question is this study sought to explore the perceptions and 

experiences of undergraduate students that encourage or discourage their engagement 

with faculty.  The analysis of the data collected to address this research question 

produced four main themes: 1) outside engagement, 2) faculty interest and experience in 

the field, 3) classroom discussion, and 4) inflexibility. 

Outside engagement.  The first main theme that emerged through the analysis of 

the data collected was outside engagement.  Within this main theme were two sub-

themes:  1) opportunities for feedback, and 2) utilization of office hours. 

The first subtheme that emerged within the main theme outside engagement was 

opportunities for feedback.  The student participants perceived that feedback from faculty 

is an important and contributing factor to their success in the classroom.  Alex mentioned 

that feedback is important contributor to his success and he shared a specific example of 

this in a prior class he had taken.  In this class, his professor allowed the students to turn 

in their final papers prior to the deadline in order to receive feedback on how to improve 

and obtain the best possible grade.  Alex stated that without this opportunity for feedback, 

he would not have received an A in the class.  

Alex also discussed another class he had taken in which he had struggled through 

certain points in the class and sought feedback from his professor.  This professor was 

always welcoming and willing to take the time to guide Alex back on track in order to 

continue through the course with full understandings of the course material.  Alex stated 

that feedback from faculty was very important to him as a student. He went on to say that 
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"They [his professors] helped me realize that sometimes my arguments weren't as in 

depth as what they could have been, they helped really guide me… To me, that's really 

important."  There were two out of three professors mentioned by Alex who provided 

feedback on early submissions of papers.  There were two out of the three professors 

reported by Alex that provided feedback on returned and graded exams, showing the 

importance of feedback in regards to faculty engagement.  

Jack repeatedly stated the importance of his faculty being willing to answer 

questions of his and of the other students in the class.  This type of feedback provided by 

his professors showed an importance to Jack's success as a student.  He stated that he 

perceived that his education was more valued when the faculty were willing to answer 

questions.  Jack referred to one faculty member in particular who was unwilling to 

provide feedback on an exam and because of that, Jack perceived that the faculty member 

did not care about his success as a student.  He recalled thinking, "Well I see that you 

really care about the outcome of the student's grades." 

The next sub-theme that emerged from within the main theme of outside 

engagement was the utilization of office hours between students and faculty as an 

important and contributing factor to student success in and out of the classroom.  This 

sub-theme was expressed through both student participant interviews.  Alex stated that 

one professor required active effort on behalf of the student to use office hours and 

engage with the professor outside of the classroom.  Another professor of Alex's 

interacted with the students frequently outside of the classroom, allowing the students to 

get to know their professor more in depth.  Both of these professors used office hours to 
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provide feedback for their students and worked one on one with Alex to make sure he 

succeeded in each class. For Alex, this is what helped him succeed academically in one 

of his classes in particular and achieve a high grade in the class. 

The third professor mentioned by Alex strongly encouraged her students to use 

office hours.  Alex interpreted her encouragement as genuine interest in the success of 

her students.  Alex stated that even if a student did not have questions or comments 

related to assignments, papers, or exams, she still wanted to talk with her students outside 

of the classroom.  Alex stated that each professor was sincere in their invitations to utilize 

office hours.  

Jack referred that one out of the three professors mentioned in his interview was 

particularly engaged outside of the classroom and stayed after class to meet with students 

and during scheduled office hours.  This professor was willing to meet after hours with 

students and discuss any questions related to the class or material in general.  

Faculty interest and experience in the field.  The second theme found from this 

study showed that interest in the course material and experience in the field were 

important and contributing factors to student success inside of the classroom.  This theme 

emerged through the student participant interviews.  Alex stated that one class he held 

was tedious in reading material and assignments.  However, the professor of this course 

made it fun to learn and therefore interesting.  This professor has been teaching the 

course for an extended period of time, yet has kept his lectures up to date and relates 

certain issues in the subject material to modern day occurrences.  
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Another class Alex mentioned was complicated in essence and the professor made 

it interesting and engaging and encouraged Alex to want to learn more about the subject.  

This professor also related course material to modern issues.  Alex mentioned another 

class he had taken in which the material was of no interest to him upon entering the 

course.  The professor displayed a passion for the subject material allowing this professor 

to be actively engaged in the classroom.  This professor also kept the focus of students by 

making jokes about some of the material, showing not only her personal interest in the 

material but relating her interest to the students in the class.  Alex attributes his pursuance 

of a second major due to the level of engagement this professor expressed in the course 

material and producing interesting subject material for Alex. 

Jack referred to two of his professors as "fun" in terms of professors that he found 

to be engaging.  A particular professor showed dedication to the success of her students 

by ensuring classroom time was utilized to the full extent.  Jack stated that in his class, 

there were multiple student athletes who would, oftentimes, try to leave class early to 

make it to practice.  The professor of the class would hold the students until the end of 

class and state that class was more important.  Jack interpreted this gesture as engaging 

and taking an active interest in the academic success of each student.  Another professor 

of Jack's was a professional in the field of the course material and held a lot of first-hand 

knowledge of the material being taught in the class.  This professor was always willing to 

provide personal experiences and perspectives on the subject material.  

Classroom discussion.  The third theme that emerged from analysis of the data 

showed that classroom discussion is an important and contributing factor to student 
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success inside of the classroom based on the findings of student perceptions.  This theme 

emerged through both of the student interviews.  This theme also seemed to have the 

biggest effect on each participant based on the frequency of discussion.  Alex stated that 

two of his professors lectured in a way that was more than just the distribution of content, 

but drawing connection to its importance academically and socially.  Specifically, one 

professor encouraged debate in his classroom and encouraged an open dialogue about the 

subject material.  Alex stated that this professor would encourage students to voice their 

opinions, and that "[he] really encouraged us to have our arguments, to have our opinions 

and even if we didn't agree with what he said", but the professor would not let his own 

opinion influence the students in any way.  Another professor challenged each student in 

class.  It was stated that this professor continually asked for students to voice their 

opinions and questions.  If a student looked as if a question was forming in his or her 

mind, this professor would encourage the student to ask the question until it was asked.  

Jack talked about one class he is currently taking and stated that the class contains 

some controversial material and his professor has been able to engage students effectively 

through challenging discussions.  Another professor mentioned by Jack discussed topics 

outside of the lecture or course content on occasion to respond to the curiosity of the 

students in her class.  All three professors encouraged an open dialogue in their class and 

expressed an interest in questions from the students.  A fourth professor mentioned by 

Jack was one whom he found to be un-engaging in the classroom.  Jack stated that course 

material was never explained in depth and students, including Jack, were intimidated to 
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ask questions for clarification.  This professor was said to be stand-offish and not open to 

dialogue. 

Inflexibility of faculty.  The final emergent theme gathered from the analysis of 

the findings showed that inflexibility from faculty is a discouraging factor to student 

success in the classroom.  The student participants stated that the inflexibility of the 

faculty discouraged the students from further interaction with the faculty.  This theme 

emerged through both of the student participant interviews.  Alex mentioned a fourth 

professor who, although he found this faculty member was engaging in the classroom for 

many of the reasons provided above, was disapproved by Alex due to his inflexibility as a 

professor.  This professor did not approve of the style of writing Alex held and Alex had 

a difficult time meeting the professor' standards.  In the same semester he took classes 

with the more engaging of his professors, Alex went through some medical issues that 

caused him to miss a few classes and turn in late assignments.  Alex stated that his other 

professors were flexible and willing to move deadlines around so that he would be able to 

submit assignments on time, but this professor would only accept his submissions late 

and Alex was forced to take an incomplete grade for the course. 

As for Jack, during his first semester in college, he took a freshman level 

philosophy course that he perceived as one of his most difficult due to his professor.  Jack 

perceived this professor to be disengaging and inflexible when it came to interactions 

both in and out of the classroom.  Interactions were short and when Jack would try to 

reach out to this professor, he would get indifferent replies from the professor.  Jack 
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sarcastically described his interactions with this professor as "well, I see that you really 

care about the outcome of the student's grades." 

Faculty Perceptions and Experiences of Engagement 

The second research question in this study sought to explore the perceptions and 

experiences of faculty that encourage their engagement with undergraduate students.  The 

analysis of the data produced two themes: 1) perception of the role of faculty, and 2) 

interest in the material and classroom engagement. 

Perception of the role of faculty.  L'ours's personal view on the role of faculty is 

to listen and offer advice when asked. He also values keeping a professional distance 

between the professor and the student.  His perception differs across faculty and is a 

necessary component in higher education.  He then expanded to say that it depends on the 

course and the college of the faculty member and that some subjects are going to require 

less engagement than others.  This perception of his can be attributed to his distaste for 

pedagogical training in that he perceives it to be too hypothetical in nature. 

As a professor, L'ours relies on feedback from his students inside of the classroom 

as he gives his lectures.  Upon viewing the course syllabi, one syllabus directly stated that 

opportunities for feedback would be granted for papers and midterm exams.  Another 

course syllabus required submission of draft papers for early grading and feedback from 

the professor.  Other syllabi made no explicit mention of feedback opportunities.  Upon 

review of the syllabi referenced for each faculty member, and the course taken by each of 

the faculty, all three of the syllabi included statements relating to the encouragement of 

office hour utilization.  A particular syllabus included two statements of encouragement 
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to utilize office hours in different locations of the syllabus.  Another syllabus included a 

separate section dedicated to the use of office hours.  This section included directions to 

the professor's office, the office hours of the professor's teaching assistant, and a 

statement encouraging students to visit the professor anytime during office hours.  This 

showed the faculty members' perceptions about their role in the form of dedication to 

their students outside of the classroom. 

L'ours stated the importance of student involvement outside of the classroom as 

an important contributor of success.  More importantly, he stressed the importance of 

faculty involvement with these organizations.  As a professor, L'ours attempts to keep a 

professional distance with his students.  L'ours stated "I'm there to listen and to offer 

advice if asked about questions but I think that there needs to be some distance between 

the professional and the student".  However, as a faculty advisor, he enjoys taking more 

of a hands-on approach with his students.  An example he used is the summer trips to 

Paris where he takes a select group of students each year.  Since the students are 

encountering experiences different to life back home or at the study institution, he works 

more closely with the students to help them adapt. 

Interest in the material and classroom engagement.  L'ours stated, "If it isn't 

interesting to me, I can't make it interesting to them".  He also mentioned that he makes 

sure to think of the students' opinions about the subject material.  In preparation for each 

class lecture, effort and curiosity is placed into the lecture in order to receive the utmost 

interest from all parties in the class.  L'ours stated that it takes him approximately three to 

four hours to effectively prepare material for each class session.  L'ours also expresses 
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interest in the classes he teaches by taking an interest in his students and getting to know 

each student on a surface level by completing a personal survey and keeping pictures of 

each student to better learn each student's name.  He stated that he only teaches classes he 

enjoys teaching because of these reasons.  L'ours also perceives that undergraduate 

students benefit greatly from face-to-face classes due to the dynamics, discussion, and 

environment.  He stated that it was also important for him to ensure his lecture material is 

up to date, relevant to current events, and engaging for students.  L'ours encourages 

classroom engagement and is sure to prepare questions for his students of which he is 

genuinely interested in learning their opinion of the topic at hand. 

L'ours provided perspective on classroom engagement from the faculty point of 

view.  He stated that undergraduate students "need the social experience and the 

intellectual atmosphere of the classroom, the give and take, and the challenges…"  L'ours 

relies on classroom discussion as a central part of the lecture; asking questions and 

receiving responses from the students.  L'ours also mentioned that course material for 

each lecture is up to date and relevant to life outside of the classroom.  He briefly talked 

about other faculty members who lecture the same way for each class, year after year, 

and that it is not conducive to the students. 

L'ours stated that office hours are always made available to his students and if a 

student wishes to use those hours, they must make an appointment with the professor.  

Should he not have any appointments with a student, he will still be in attendance during 

that time period.  L'ours also mentioned awareness that not all students will be able to 

attend his structured office hours.  With this awareness, he encourages his students to 
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schedule appointments outside of these times, showing flexibility and care for his 

students.  

In reviewing the course syllabus for a class of this professor's, as mentioned by 

one of the student participants, a segment of the syllabus was bolded and separated from 

the rest of the syllabus content encouraging students to utilize office hours or set 

appointments outside of the provided hours to discuss any questions pertaining to the 

course material.  

In analyzing the content of the course syllabi, two syllabi stood out in relation to 

interest in the subject material.  Of these two syllabi, one syllabus expressed quotes 

relating to the course material directly from the figures being taught about within the 

course material.  In the other syllabus, an in-depth, page-long description of the subject 

material was provided to prepare students for the class along with a bulleted list of course 

learning outcomes.  Learning outcomes are found on every syllabus; however, this 

faculty member added to these learning outcomes with detailed explanations of why they 

were important to the class.  On the syllabus of another course, nothing in particular 

stood out in terms of interest or passion of the subject material.  However, this professor 

listed a degree and three different licensures held in relation to the subject material, 

subtly showing the professor's experience in the field. 

Each of the course syllabi revealed that participation was valued by the faculty.  A 

couple of the syllabi valued discussion or participation as 25% of the final course grade.  

Another course syllabus revealed that participation was valued at 45% of the final course 

grade.  Only one syllabus listed participation as 15% of the final course grade and one did 
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not require discussion or participation.  These findings reflect the claims made by the 

student participants and the faculty participant on the importance of classroom discussion 

and the value of classroom discussion held by each of the faculty. 

Effect on Student Success 

The third research question asked: Based on the perceptions of faculty and 

undergraduate students, how do student-faculty interactions and engagement affect 

student success? The analysis of the data produced two main themes: 1) the student 

perception of engagement and success and 2) the faculty perception of engagement and 

success. 

The student perception of engagement and success.  Alex defined faculty 

engagement as "the willingness and extent to which a member of faculty is involved in 

student education".  For Alex, he valued the interest a faculty member takes in a student's 

education in and out of the classroom.  His definition of classroom success refers to how 

much a student learns from the class along with the final grade achieved.  For Alex, he 

bases his personal success on the grade outcome of his classes, but also amount of 

material he is able to retain, learn from, and use after the conclusion of the course.  

Because of theses perceptions, Alex heavily relies on the invitation from faculty to 

participate in class, obtain feedback on assignments, and utilize office hours.  

Jack related his definition of faculty engagement to the interactions between the 

faculty and students.  He heavily relied on the amount of interaction and level of interest 

of the faculty and the subject.  The faculty member he had the least amount of connection 

with was also the class that he learned the least from and obtained a low grade in.  His 
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definition of classroom success was that it is less about the final grade achieved by the 

student but more about the learning outcome obtained from the course material.  He also 

stated that "it's the faculty and staff's job to make sure that students are being engaged not 

just trying to earn a grade".  The way faculty delivered lectures and facilitated discussion 

was most important to Jack and his perception of classroom success.  Jack perceived the 

role of faculty as a central factor to student success and stated that, 

Professors depend a lot on students to contact them. But I feel like 

students sometimes just feel like a number in class and so I think it's an 

important thing for the professor to reach out and talk to students. 

The perceptions of Alex and Jack in regards to engagement in and out of the 

classroom along with how they perceive student success surprisingly aligned with the 

perceptions of L'ours.  This emphasizes how important these factors are for 

undergraduate students. 

Alex and Jack repeatedly mentioned not only how important classroom discussion 

was for them, but how the faculty approached the subject.  Faculty who seemed more 

engaged and interested in the topic were much more encouraging of discussion and 

engaged in the subject material.  These faculty were also said to have enjoyed discussing 

the topic in further detail per request of the student both in class and out of class.  For two 

of Alex's courses, the syllabi revealed that participation was valued at 25% of the final 

course grade.  The other class syllabus revealed that participation was valued at 45% of 

the final course grade.  This reflects the claims made by Alex on the importance of 

classroom discussion and the value of discussion held by each of the faculty.   In addition 
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to L'ours's perception on how to approach classroom lectures and materials, this shows 

how important classroom discussion and engagement is in achieving student success. 

Although Jack and Alex held slightly different perceptions of the role of faculty 

and had different ideas of classroom success, the level of faculty engagement in and out 

of the classroom was a direct and important factor to their success as an undergraduate 

student.  The experience Jack had with the professor that did not encourage classroom 

discussion, was not flexible, and did not engage with Jack had a direct negative effect on 

his success in that particular class.  Jack stated that he retained no information from the 

class and he "couldn't tell you what I learned".  Alex did not have a particularly negative 

experience with a faculty member but did elude that due to inflexibility on one 

professor's behalf, during a difficult time for Alex; he was unable to complete the course.  

The faculty perception of engagement and success.  L'ours stated that 

"[Undergraduate students] need the social experience and the intellectual atmosphere of 

the classroom, the give and take and the challenges and the body language and all of the 

dynamic that goes on".  This perception of classroom engagement was evident 

throughout his interview.  From taking time to prepare and update his lectures for each 

class period, to taking explicit interest in his students' perceptions of the subject material; 

to encouraging students to schedule appointments with him even outside of his office 

hours, it was clear that L'ours valued student success and engagement inside and outside 

of the classroom. 
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Recommendations on Faculty Engagement and Increasing Student Success 

The findings of this study conclude that engagement in the classroom is a factor 

that is reliant on both the students and the faculty, depending on the factor of 

engagement.  For instance, engagement outside of the classroom must be sought out by 

the student; however, it must be genuinely invited to the students by the faculty.  A 

faculty member is required to hold office hours and list these hours in the course syllabi, 

but it should also be expressed verbally to students in the classroom to encourage 

students and the faculty member must be willing to meet with students during these 

hours.  Faculty should take an interest in the subject material of the course(s) being 

taught.  They must also portray this interest in the classroom so as to elicit interest in the 

students.  This interest in the subject material being taught by the faculty will then engage 

the students and hopefully increase discussion and dialogue in the classroom, an 

important factor when it comes to learning course content. 

Feedback provided by faculty to students is an important contributor to student 

success in the classroom.  As learned from the student participant interview with Alex, 

feedback was central to his academic success.  Prior to receiving feedback on his final 

paper in one class, he perceived his work as complete and acceptable for grading.  After 

receiving feedback, he was able to fine tune his writing and create clearer arguments on 

the subject and received a better grade than what he would have received without 

feedback from the faculty.  Faculty should be willing to work with their students and play 

an active role in contributing to the students' academic success or they will be seen as 

inflexible and therefore uncaring individuals.  Portraying this to students has a negative 
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impact on their level of engagement in the classroom; therefore losing interest in the 

subject material and decreasing their chance for success in the classroom. 

Summary 

This qualitative instrumental case study explored the experiences and perceptions 

of faculty engagement in and out of the classroom from the viewpoints of two students 

and one faculty member.  A constant comparative analysis of the data collected in the 

study revealed multiple important themes.   The themes that arose from the data analysis 

included the students' perceptions of engagement that occurs outside of the classroom, the 

level of faculty interest in the subject material and experience in the field, classroom 

discussion, and the inflexibility of faculty; the faculty’s perceptions of their roles and the 

level of interest in the material; the affect these perceptions have on student success. 

The overall findings of the study revealed an overall positive experience with 

faculty engagement at Texas Tech University for the students.  Only one of the student 

participants had a negative experience with a faculty member and the actions of the 

faculty contradicted the themes found from the study relating to contributors to student 

success.  Chapter V will present the discussion of the findings and recommendations for 

higher education practice. 
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CHAPTER V 

DISCUSSION AND CONCLUSIONS 

The purpose of this study was to explore the perceptions and experiences of 

undergraduate students and faculty that contribute to student-faculty interactions and 

engagement and the affect these perceptions and experiences have on student success.  In 

exploring the perceptions that faculty and students hold of each other, this will allow the 

future exploration of ways to improve student-faculty perceptions of each other across 

institutions of higher education. 

This study is guided by three research questions: 

1. What are the perceptions and experiences of faculty that encourage their

engagement with undergraduate students? 

2. What are the perceptions and experiences of undergraduate students that

encourage or discourage their engagement with faculty? 

3. Based on the perceptions of faculty and undergraduate students, how do student-

faculty interactions and engagement affect student success? 

A total of three participants were used for this study and were collected through 

the use of staff advisors at the study institution requesting student participation via e-mail 

correspondence for the study.  Two students volunteered to be interviewed for the study.  

Student participants Alex and Jack were interviewed in person.  Alex and Jack are 

seniors, by credit-hours, at the study institution.  Alex is a double major in Honors, Arts, 

and Letters and Philosophy.  Jack is majoring in Human Sciences with concentrations in 

Nutrition, Exercise Sports Science, and Human Development and Family Studies.  From 

the student interviews, that names of faculty that were mentioned by each student were 
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recorded and contacted via e-mail correspondence using the study institution's online 

directory.  Only one faculty member, L'ours, volunteered to participate in the study and 

was then interviewed.  A constant comparative analysis was used as interviews occurred.  

Course syllabi were obtained and analyzed as the student participants mentioned previous 

courses and professors during the interviews.  Data collected from participant interviews 

were compared and contrasted with course syllabi and produced several emergent 

themes.  The themes that were produced from the data analysis included the students' 

perceptions and experiences of engagement outside of the classroom, faculty interest in 

the subject material and experience in the field, classroom discussion, and the 

inflexibility of faculty; faculty perceptions of their roles and the level of interest in the 

material; the affect the above perceptions have on student success. 

Discussion of the Findings 

Chickering and Gamson's (1987) Seven Principles for Good Practice in 

Undergraduate Education provided the framework for this study.  Chickering and 

Gamson (1987) found seven principles that institutions must encourage in order to 

promote success among undergraduate students.  These principles include the 

encouragement of contact between students and faculty, reciprocity and cooperation, 

active learning, and feedback.  After conducting this research study, it has been found 

that students hold great value on these principles and require faculty engagement in and 

out of the classroom in order to best succeed as an undergraduate.  
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Perceptions and Experiences of Engagement with Faculty 

The first research question addressed the perceptions and experiences that 

students had with faculty.  Both of the student participants expressed multiple perceptions 

and experiences that contributed to their academic success as an undergraduate student.  

These perceptions and experiences resulted in four main themes: 1) outside engagement, 

2) faculty interest and experience in the field, 3) classroom discussion, and 4)

inflexibility.  

In relation to outside engagement, the student participant, Alex, stated that 

feedback was a crucial factor to his success as a student in his classes.  In multiple course 

syllabi that were analyzed, the sub-theme of feedback was a central part to the structure 

of the courses.  For Jack, he repeatedly stated the importance of his faculty being willing 

to answer questions of his and of the other students in the class.  This type of feedback 

provided by his professors showed an importance to Jack's success and made him feel 

more valuable as a student.  

According to Cole (2010) and Tinto (2009), feedback that is provided by faculty 

from helps students the most in their academic success.  Kuh, Nelson Laird, and Umbach 

(2004) found that undergraduate students will benefit and become more engaged with 

faculty if the faculty implements effective, student-centered, educational tactics such as 

providing feedback.  The more that a student receives constructive feedback from faculty, 

the more the student is able to develop a deeper level of understanding of the material in 

his or her class (Chickering & Gamson, 1987).  Feedback is one of Chickering and 
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Gamson's (1987) seven principles and through this study, it has been found to be a 

relevant and important factor in undergraduate student success. 

Another contributing factor to undergraduate student success was the utilization 

of office hours.  Specifically, one of Alex's professors consistently and strongly 

encouraged her students to use her office hours as much as possible.  Alex found her 

encouragement to be genuine, which made Alex feel more comfortable approaching his 

professor outside of the classroom and felt that these outside interactions improved his 

academic success.  Jack had one particular professor that consistently stayed after class to 

answer questions with students and continually made office hours available to students.  

The ability for students to visit faculty during their office hours is reliant on their 

approachability in the classroom (Pfund, Rogan, Burnham, & Norcross, 2013).  In a study 

conducted by Pfund, Rogan, Burnham, and Norcross (2013), they found that 

approximately a quarter of faculty out of a total of 243 were not present during scheduled 

office hours.  Students found this to be discouraging and likely would not return for a 

second visit if faculty were not there the first time around (Pfund et al., 2013).  This 

shows the importance of not only holding office hours, but sticking to these hours and 

being present for students.  Office hour utilization, was found to support Chickering and 

Gamson's (1987) principle on contact between faculty and students.  Of course, student-

faculty interaction can occur inside of the classroom; however, this type of interaction 

will most likely happen in the form of discussion and is usually limited to the current 

lecture materials. 
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In relation to faculty interest in the subject material and experience in the field, 

Alex referred to courses where the subject material was difficult and tedious to learn or 

just uninteresting, yet his professors made the courses interesting by showing passion for 

the subject material.  Particularly, one professor made Alex's class interesting by 

lightening up the mood with jokes when students became restless.  Alex attributes his 

attainment of a second major to one of his professors that showed high levels of 

engagement in the classroom and interest in the material.  Jack preferred his professors to 

have field experience in the subjects they taught and felt it gave faculty more credibility.  

Jack also found it valuable that his professors made class a priority while still creating an 

inviting and engaging atmosphere in the classroom.  

The third theme that emerged from analysis and the data was classroom 

discussion.  Alex stated that engaging classroom discussions led by his faculty had a 

large impact on his success as a student.  Through classroom discussion, Alex was able to 

become interested and passionate about subject material that he may not have been 

interested in prior to taking the course.  He also appreciated that his faculty took the time 

to allow students to question the lectures and discuss with classmates about the subject 

material.  Jack also enjoyed classroom discussion and appreciated when faculty were 

willing to delve into topics of interest to the students that were not necessarily a part of 

the lecture, but still relevant to the course.  Jack associated positive classroom 

experiences to professors that encouraged open dialogue and effectively facilitated 

difficult conversations on topics that were seen as more controversial in nature. 
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The themes of interest and experience and classroom discussion show that the 

principles of reciprocity and cooperation, and active learning (Chickering and Gamson, 

1987) are important for undergraduate student success.  A review of the literature has 

shown that student learning happens through classroom discussion, faculty lectures, and 

group projects (Kuh, 2009; Terenzini & Pascarella, 1994; Tinto, 2009).  Tinto (2009) 

states that student success is dependent on the level of engagement a student has in the 

classroom.  Engagement and interactions between students and faculty allow students to 

succeed in the classroom (Smith, 2002).  Smith (2002) stated that "Students expressed a 

desire for a caring, reciprocal… relationship [with faculty]" (p. 3).  Astin (1993) found 

that faculty who are centered on the students have a direct effect on the success of 

undergraduate students.  This was found to support Chickering and Gamson's (1987) 

principle on active learning and the results from the study.  Chickering and Gamson 

(1987) stated that one way active learning occurs is through the facilitation of classroom 

discussion.  This was found to be an important theme that emerged through data analysis. 

The final theme that emerged from the first research question was the inflexibility 

of faculty.  This was found to be a discouraging factor to the students' academic success.  

Although Alex perceived all of his professors to be engaging, one professor, in particular, 

was perceived to be inflexible during interactions outside of the classroom.  Alex 

contributed this inflexibility to be a negative contributor to his academic success.  Jack 

referred to one faculty member as especially inflexible in and out of the classroom.  Jack 

perceived this professor to be unapproachable and was not willing to participate in class 

because of this. 



Texas Tech University, Tawny Martinez, May 2015 

67 

Pascarella and Terenzini (1976) stated that students who have higher tendencies 

to seek interactions with faculty are more likely to have greater perceptions of their 

faculty and attribute this perception to greater success in the classroom (Pascarella & 

Terenzini, 1976).  However, a negative interaction between a student and faculty member 

can turn students away from attempting to reach out to the faculty again (Pascarella & 

Terenzini, 1976).  This was experienced by Jack and left him with a negative perception 

of his professor.  

The student participants frequently referred to the approachability of faculty 

throughout their interviews.  This was covered through the encouragement from the 

faculty to utilize office hours, active engagement in the classroom, and providing 

feedback on homework, exams, and papers.  In the literature, McArthur (2005) stated 

faculty that take active roles in students' academics have higher levels of satisfaction than 

from their students.  When students are satisfied with their faculty, they are also more 

likely to succeed in college (Soria, 2012).  It was found in the literature that when faculty 

are actively engaged in the classroom, students are more likely to find the faculty more 

approachable and seek outside interaction because of this (Cotten & Wilson, 2006). 

Faculty Perceptions of Engagement and Success 

The second research question addressed the perceptions and experiences that 

faculty held in regards to student success.  These perceptions and experiences resulted in 

two main themes: 1) perception of the role of faculty, and 2) interest in the material and 

classroom engagement. 
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L'ours's perception of his role as a faculty member was hands-off in nature and 

stated that he would listen to students and offer advice only when asked.  L'ours also 

perceived that the level of engagement that occurs between students and faculty should 

differ depending on the discipline of the course being taught.  Although studies, such as 

the one conducted by Willet, Iverson, Rutz, and Manduca (2014), have found that faculty 

who are trained on pedagogical techniques and tactics to implement in the classroom 

correlated positively to faculty engagement and student learning, L'ours perceived these 

trainings to be too hypothetical to be effective.  L'ours developed his teaching strategies 

over time and continually improves his lectures prior to each class and perceives this to 

be the way that all faculty should learn how to teach undergraduate students.  L'ours also 

stated the importance of student involvement outside of the classroom as an important 

contributor of success.  More importantly, he stressed the importance of faculty 

involvement with these organizations. 

Terenzini and Pascarella (1994) stated that a common perception held by faculty 

is that their obligations to student learning are restricted to classroom lectures and 

anything beyond the classroom is either optional or unnecessary.  However, Fowler and 

Boylan (2010) stated that student-faculty interactions and relationships that occur outside 

of the classroom were the most important factors to student retention and persistence.  

Sutton and Sankar (2011) recommended that faculty must become more involved with a 

student's academics in order to promote satisfaction and increase student retention.  

L'ours perceived involvement in student academics outside of the classroom to be 

important to student success and an important part of the role of faculty.  



Texas Tech University, Tawny Martinez, May 2015 

69 

According to Kuh et al. (2011), there are a number of faculty who perceive that 

academia must remain difficult and impersonal in order to allow only the best students to 

succeed in the classroom.  This was not found to be the case for L'ours, although he 

stated that this perception differs between all faculty, "And that's what makes higher 

education interesting".  L'ours has a student-centered teaching philosophy and according 

to Cox et al. (2010), leads him to be more engaged in the classroom and has a higher 

level of student interaction than faculty without student-centered philosophies.  This also 

has a direct effect on student success and academic achievement according to Astin 

(1993). 

Although this facet of faculty engagement is small, there are positive correlations 

relating to student success.  Kuh et al., (2011) recommended that faculty become 

involved with students outside of the classroom and the office, such as in student 

organizations, in order to increase undergraduate student success.  An important factor to 

faculty involvement and the affect it has on student success is if involvement aligns with 

the mission and goals of the institution (Kuh, et al., 2011). 

When it comes to faculty engagement, Kuh et al. (2004) found that there is a 

positive correlation between full-time faculty and engagement with students.  Cox et al. 

(2010) found that male, full-time faculty that choose the courses they teach are also more 

likely to interact with their students and become engaged in the classroom.  This was 

supported by the findings of the perceptions obtained from L'ours, as he was a full-time, 

tenured, male faculty and was able to choose the courses he taught. 
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Upon analysis of the course syllabi, feedback showed to be a common value to 

faculty.  One of the seven principles provided by Chickering and Gamson (1987), gives 

prompt feedback, states that students require feedback from faculty in order to self-assess 

their work in order to increase the level learning accomplished in the classroom.  

Chickering and Gamson (1987) recommended institutions of higher education to 

encourage faculty to provide timely and consistent feedback to students in order to 

increase student success.  The syllabi also revealed a perceived importance of office hour 

utilization and dedication to student learning and success.  In the literature, office hour 

utilization was shown to an important contributor to student success and encouraged 

interactions between students and faculty (Pfund et al., 2013). 

The second emergent theme that resulted from the second research question was 

interest in the material and classroom engagement.  L'ours perceived these two factors to 

be important as a faculty member.  L'ours stated that if the subject material was not 

interesting to him, he would not be able to make it interesting for the students.  L'ours 

took the time prior to each class to update his lecture material and adjust it to how he felt 

would best reside with his students.  He briefly talked about other faculty members who 

lecture the same way for each class, year after year, and that it is not conducive to the 

students.  This supports Chickering and Gamson's (1987) principle of respects diverse 

talents and ways of learning.  Although L'ours did not change his style of teaching, his 

attention to classroom needs was perceived as important to him.  

L'ours also took the time to get to know his students individually in order to create 

develop surface level relationships with his students and create a more welcoming 
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atmosphere with his students. L'ours relied on classroom discussion as a central part of 

his lectures; asking questions and receiving responses from the students.  This supports 

Chickering and Gamson's (1987) principles on student-faculty contact and develops 

reciprocity and cooperation among students.  L'ours's perception on the importance of 

classroom discussion encouraged interaction between his students and him, and in turn 

promotes cooperation through discussion.  The literature revealed that when 

undergraduate students interact with their faculty, their overall experience in college is 

more likely to have a positive effect (Bliming, Whitt, & Associates, 1999; Cotten & 

Wilson, 2006) and can imply overall success at the institution as well.  

The analysis of course syllabi stressed the importance of office hour utilization, 

displayed interest in the course material from the faculty, and displayed value of 

classroom discussion and participation.  These findings reflect the data collected by the 

faculty participant on the importance of classroom discussion and the value of student-

faculty engagement and interaction. 

Effect on Student Success 

The final research question addressed how the perceptions and experiences of 

faculty and undergraduate students on engagement affect student success.  The analysis 

of the data produced two main themes: 1) the student perception of engagement and 

success and 2) the faculty perception of engagement and success. 

The first theme revealed that the students perceived student-faculty interactions 

and faculty investment in student success to be important in terms of faculty engagement.  

Student success defined differently between the students as one perceived success to be 



Texas Tech University, Tawny Martinez, May 2015 

72 

reliant on the grades achieved and the other student perceived success to the learning 

outcomes obtained from the subject material.  Both participants perceived engaging 

professors to be approachable, invested in student learning, and passionate about the 

subject material being taught.  Each participant also perceived the level of faculty 

engagement in and out of the classroom to be a direct and important factor to their 

success as an undergraduate student.  Jack expressed one faculty member to be 

particularly disengaging and because of this, his experience in the course became 

negative and he stated that it had a negative impact on his success as a student. 

According to Terenzini and Pascarella (1994), 85% of student learning occurs 

outside of the classroom, including interactions with faculty.  Faculty interactions with 

students, inside and outside of the classroom, greatly impact student learning in college 

(Cole, 2010; Lundberg, 2014; Micari & Pazos, 2012; Rugutt & Chemosit, 2009; Tinto, 

2009).  This research supports the student perceptions reported in the findings of the 

study and emphasizes the importance of faculty engagement and interactions with 

students in and out of the classroom. 

The second theme revealed that the faculty perceived student-faculty interactions 

and classroom engagement to be important contributors to student success.  L'ours stated 

that classroom engagement in discussion was vital to undergraduate student success.  He 

also stated that holding office hours and being available to students outside of the 

classroom was another contributing factor to a student's success. In the analysis of the 

course syllabi, it was clear that office hours utilization and classroom engagement were 

perceived amongst the faculty to be important to student success and were highly 
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encouraged.  According to Kuh et al. (2010), there are a number of faculty who perceive 

that academia must remain difficult and impersonal and allow only the best students to 

achieve in the classroom.  Garrison and Rexeisen (2014) stated that faculty needed to be 

persuaded to perceive engagement as a critical factor to student success.  However, these 

statements were not supported by the findings of the study.  Through data analysis, 

engagement was seen as an important role of the faculty and the students. 

According to the literature, student success is influenced through engagement in 

academics (Einarson & Clarkberg, 2010; Tinto, 2009), faculty engagement inside and

outside of the classroom (Pascarella & Terenzini, 1979), and the relationships built 

through student-faculty interactions (Astin, 1993; Lundberg, 2014).  This study sought to 

advance the understanding of the importance of student-faculty engagement and 

interactions and how they help promote student success.  Cotten and Wilson (2006) state 

that in order to improve student success, it is vital to understand what factors relate to 

engagement and interaction between students and faculty.  It is important for higher 

education institutions to understand these perceptions and experiences in order to 

improve their practices to support student success.  

Implications for Higher Education Practice 

According to Lundberg (2014), student-faculty interaction in and out of the 

classroom is crucial to student success as undergraduates.  However, these interactions 

have been found to not happen as often as recommended by the literature (Einarson & 

Clarkberg, 2010).  The level of student-faculty interaction may also depend on the 

individual faculty member and the type of college or program a faculty member teaches 
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in.  Although, faculty that take advantage of this type of developmental opportunity will 

be able to utilize more effective pedagogical techniques and will better be able to 

contribute to student success (Willet et al., 2014).  

Student perceptions of faculty engagement revealed that outside engagement, 

faculty interest and experience in the field, and classroom discussion were important 

contributors to their academic success.  The students also perceived that inflexibility of 

faculty provided a negative experience and was detrimental to their academic success.  

Institutions of higher education should take the time to evaluate the level of engagement 

and success students perceive that they are obtaining from their experiences with faculty.  

Faculty perceptions of engagement and student success revealed that the 

perception of the role of faculty and the interest in the subject material highly contributed 

on the level of engagement faculty participated in, in and out of the classroom.  The level 

of classroom engagement expressed by the faculty resulted from the perceptions held of 

student success.  Faculty must understand the importance of student success and how 

they can directly impact the academic success of their students.  Institutions of higher 

education must take the time to evaluate the levels of engagement faculty take with 

undergraduate students, explore the perceptions that faculty hold of their role in higher 

education, and evaluate the professional development needs of the faculty to best aid in 

improving student success.  

It is up to the individual institution to evaluate the needs of each college and the 

faculty within the college and decide how to implement effective pedagogical techniques 

in the classroom and, in turn, contribute to student success.  If institutions do not take the 
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time to evaluate these needs, faculty may not be able to effectively become engaged with 

their students; therefore, not improve success rates and ultimately, graduation. 

Recommendations for Higher Education Practice 

Chickering and Gamson (1987) recommend that institutions take the time to 

encourage student-faculty interaction, develop reciprocity and cooperation with students, 

use active learning techniques, give prompt feedback, and respect diverse talents and 

ways of learning.  Through data analysis, the perceptions held by faculty reflected an 

understanding of the importance of student success.  L'ours stated that he perceived 

pedagogical techniques to be too hypothetical yet recognized the importance of effective, 

active learning within the classroom, though not directly expressed.  

Faculty need to be trained on active learning techniques and be taught on student 

success.  The way to accomplish this is for institutions of higher education to first 

evaluate the student needs, success rates, and levels of engagement and determine what 

needs to be done to help students improve in these categories.  The way this can be 

accomplished is by implementing the National Survey for Student Engagement.  Using 

the results of this study can help develop systems to encourage student engagement, 

increase academic success, and ultimately improve retention rates at the institution.  

Institutions then need to evaluate the professional needs of faculty.  

From there, it is recommended that institutions then evaluate the needs of the 

faculty.  The way this can be achieved is by implementing the Faculty Survey for Student 

Engagement.  Analyzing and using the results of this study can help develop professional 

development trainings to teach faculty to use effective pedagogical strategies in the 
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classroom and inform faculty members of their role in improving student success. 

Faculty can then be given opportunities to learn pedagogical techniques to implement in 

their classroom in order to become effective, engaging professors.  

If faculty can be persuaded to perceive engagement with students as a critical 

factor to students' success, then it can be possible to ensure that faculty will be able to see 

this as a priority and focus more attention efforts of student success (Garrison & 

Rexeisen, 2014).  A possible way to counter this perception among faculty is for 

institutions to create policies that include the assessment of faculty teaching and 

engagement as part of tenure review (Nelson Laird, Seifert, Pascarella, Mayhew, & 

Blaich, 2014).  If faculty engagement is going to have a positively correlated effect on 

undergraduate student success, it must be a part of the institution's mission and goals, and 

the institution must support faculty in their engagement efforts (Chickering & Gamson, 

1987).  Implementing these recommendations will aid in improving student success at the 

institution and ultimately increasing student retention and graduation rates. 

Recommendations for Future Research 

In 2012, the National Center for Education Statistics [NCES] reported that the 

average graduation rate for four-year, public, bachelor's degree granting institution was 

57%.  The most recent graduation rate for the study institution, in 2010, was only 34.1% 

of the undergraduate student population.  This is important to explore due to the low 

percentage of students that have graduated.  Fowler and Boylan (2010) contribute to this 

gap in retention is the lack of interaction and engagement between students and faculty. 

Although there is existing research that stresses the importance of student-faculty 
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interactions and engagement in the classroom to undergraduate student success (e.g., 

Astin, 1993; Cotten & Wilson, 2006; Cox et al., 2010; Einarson & Clarkberg, 2010; 

Pascarella & Terenzini, 1979; Tinto, 2009), some faculty do not perceive they have an 

impact on the success of students (Micari & Pazos, 2012).  

The research conducted in this study was limited in scope and further research 

should be conducted on more students, from multiple degree programs, years in college, 

gender, and ethnicity.  Participants from multiple backgrounds can add to the research 

and better establish ways of incorporating and encouraging faculty engagement in and out 

of the classroom.  Future research should also be focused on faculty perceptions and 

experiences of engagement.  If faculty can provide insight on how to encourage 

engagement, then undergraduate student success across institutions might increase and 

potentially increase retention and graduation rates.  Future research should also consist of 

classroom observation in order to provide a more holistic view of engagement between 

the students and the faculty. 

More focus should be placed on the perceptions of faculty engagement from the 

faculty point of view, as recommended by Cotten and Wilson (2006).  Gaining the 

perceptions of faculty will better allow for faculty and institutions alike to discover how 

to best encourage faculty to become engaged with their students and uncover ways to 

increase this engagement.  The participants in this study were all male and Caucasian and 

future research should include a more diverse population.  Both students entered 

undergraduate school as juniors by credit hours and therefore did not take general 

education courses at the university.  Because of this, perceptions of faculty engagement 
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could have been skewed due to a lack of full, collegiate experiences.  Faculty that teach 

general education courses may approach engagement and interaction with students than 

faculty teaching major specific courses.  It would be beneficial for future researchers to 

explore this subject.  A wider range of student experiences and levels of students should 

also be included in future studies.  A possible addition to this type of study should 

include classroom observations due to the limited ability to gain insight through course 

syllabi. 

Conclusion 

In order to improve and increase undergraduate student success rates, retention 

rates, and graduation rates, factors relating to faculty engagement and interaction that 

contribute to student success were examined in this study.  Faculty engagement, 

according to Tinto (2009), is important in encouraging undergraduate student learning 

and undergraduate student success.  Student learning occurs in the classroom (Lundberg, 

2014) and it is up to the faculty to initiate contact with their students pertaining to 

academics (McArthur, 2005).  The purpose of this study was to explore the perceptions 

and experiences of college students and faculty that contribute to student-faculty 

interactions and engagement, and the affect these perceptions and relationships have on 

student success. 

The framework for this instrumental case study was guided by Chickering and 

Gamson's (1987) Seven Principles for Good Practice in Undergraduate Education.  A 

categorical aggregation analysis using the constant comparative method and open coding 

(Creswell, 2013) of the data collected in the study resulted in eight emergent themes that 
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two student participants and one faculty participant perceived as contributors to student 

success. These themes were: 1) outside engagement, 2) faculty interest and experience in 

the field, 3) classroom discussion, 4) inflexibility, 5) perception of the role of faculty, 6) 

interest in the material and classroom engagement, 7) student perception of engagement 

and success, and 8) faculty perception of engagement and success.  The inflexibility of a 

faculty member, of course, was a factor that students perceived as a major non-

contributor of success in the classroom.  

The overall findings of the study showed that student perceptions and experiences 

of faculty engagement in and out of the classroom directly impacted their perceptions of 

academic success.  This indicated that students are aware of the impact that faculty 

engagement has and its importance in relation to undergraduate success.  The findings 

were crucial and without these factors in place on behalf of the faculty, academic success 

would have been substantially lower for the student participants.  The findings also 

indicated that faculty are aware of the impact that engagement and interactions in and out 

of the classroom have positive correlations to student academic success.  

Based on the research conducted, it is important to note that every institution has 

different needs.  Some faculty may need more training on pedagogical techniques and 

education on student success than others and it is highly recommended that institutions 

evaluate these needs and provide faculty the appropriate developmental opportunities to 

become more effective teachers. Doing so will not only increase faculty engagement and 

student-faculty interactions, but it will also improve student success rates and ultimately, 

graduation rates at the institution. 
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APPENDIX B 

TECHANNOUNCE SCRIPT FOR RECRUITING PARTICIPANTS 

Title: Share Your Experiences with Interacting with Faculty Members Inside and Outside 

of the Classroom!   

Junior and senior undergraduate students are needed for a study about their perceptions 

and experiences with interacting with their faculty members inside and outside of the 

classroom and how they perceive it affects their college success. You will be asked to 

participate in one 60 minute interview.   

TechAnnounce Details   

Title: Share Your Experiences with Faculty Members Inside and Outside of the 

Classroom!   

Junior and senior undergraduate students are needed for a study about their perceptions 

and experiences with interacting with their faculty members inside and outside of the 

classroom and how they perceive it affects their college success. You will be asked to 

participate in one 60 minute interview.     

If you are interested in participating or would like to find out more information about this 

study,   please e-mail Tawny Martinez at tawny.martinez@ttu.edu. If you prefer to 

communicate by telephone, I can be reached at (262) 994-3618. This study is being 

supervised by Dr. Stephanie J. Jones.  She can be reached at stephanie.j.jones@ttu.edu or 

806-834-1380, if you have any questions.   

This study has been approved by the Institutional Review Board at Texas Tech 

University.  
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APPENDIX D 

E-MAIL SCRIPT TO ADVISORS REQUESTING HELP RECRUITING 

Dear ________________:  

My name is Tawny Martinez and I am currently a student in the higher education master's 

program at Texas Tech University.  I am conducting a study on faculty engagement with 

undergraduate students inside and outside of the classroom and perceptions of how it 

affects student success. 

I am requesting your assistance in helping me recruit participants for this study.  If you 

agree, I am requesting that you send the below e-mail along with the attached Description 

of the Study document to undergraduate students who utilize advising services offered 

through your department. The participants will be asked to participate in one (1) 60-

minute interview.    

If you any questions about the study and need clarification, please e-mail me at 

tawny.martinez@ttu.edu. If you prefer to communicate by telephone, I can be reached at 

(262) 994-3618.  This study is being supervised by Dr. Stephanie J. Jones.  She can be 

reached at stephanie.j.jones@ttu.edu or 806-834-1380, if you have any questions.   

I truly appreciate any help that you can provide me. I look forward to hearing from you.  

Kind regards,  

Tawny Martinez  

Texas Tech University   

E-mail Script to Potential Participants 

My name is Tawny Martinez and I am currently a student in the higher education master's 

program at Texas Tech University.  I am conducting a study on faculty engagement with 

undergraduate students inside and outside of the classroom and perceptions of how it 

affects student success. 

I am seeking junior and senior undergraduate students who are 18 years old or older who 

have utilized advising services at Texas Tech. You will be asked to participate in one 60 

minute interview that will be audio recorded with your permission.     

Additional details of the study are provided in the attached Description of the Study.   

If you meet the inclusion criteria for participants and are interested in and are willing to 

participate in this study, please e-mail me at tawny.martinez@ttu.edu or call me at (262) 

9943618.    
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I truly appreciate your time and consideration in participating in this study.  I look 

forward to hearing from you soon.  

Sincerely,  

Tawny Martinez  

Texas Tech University 
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APPENDIX E 

E-MAIL SCRIPT TO STUDENT PARTICIPANTS 

Dear __________________:  

Thank you for your interest in my research study. My name is Tawny Martinez and I am 

currently a student in the Higher Education master's program at Texas Tech University. I 

am conducting a study on faculty interactions with undergraduate students in and out of 

the classroom and how students perceive it affects student success.   

I am seeking undergraduate students who are juniors or seniors. If you meet this criterion, 

I am hoping that you will be a part of my study. The participants will be asked to 

participate in one 60-minute interview.    

Additional details of the study are provided in the attached Description of the Study 

document.   

If you are a junior or senior undergraduate student and are interested in and willing to 

participate in this study, or if you just have further questions about the study and need 

clarification, please e-mail me at tawny.martinez@ttu.edu. If you prefer to communicate 

by telephone, I can be reached at (262) 994-3618.    

I greatly appreciate your time and consideration in participating in this study. I look 

forward to hearing from you.   

Sincerely,   

Tawny Martinez Texas Tech University 
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APPENDIX F 

DESCRIPTION OF THE STUDY 

What is this project studying?  

This study is called “Faculty Engagement and its Effects on Undergraduate Student 

Success.” This study will help us learn about how the interactions and engagement of 

faculty and students inside and outside of the classroom are perceived to affect student 

success.    

What would I do if I participate?  

In this study you will be asked to participate in a face-to-face interview. You will be 

asked a series of questions about your perceptions and experiences.   

Can I quit if I become uncomfortable?  

Yes, absolutely. Your participation is voluntary. The researchers and the Texas Tech 

University Institutional Review Board have reviewed the interview questions and think 

you can answer them comfortably. You can also stop answering questions at any time. 

Participating is your choice. However, we do appreciate any help you are able to provide.  

How long will participation take?  

We are asking for 60 minutes of your time.  

How are you protecting my privacy?  

Pseudonyms will be used to identify participants and their college in the study. None of 

your personal identifying information will be associated with any data collected or 

reported.   

How will I benefit from participating in this study?  

Besides providing the project with valuable information, you will benefit from the 

knowledge that you have contributed to a study that aims to increase our understanding of 

student and faculty engagement and its effects on student success.   

How can I participate in this study?  

If you would like to participate in this study, please send an e-mail to Tawny Martinez at 

tawny.martinez@ttu.edu stating your willingness to participate. You may also call her at 

(262) 994-3618.    
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I have some questions about this study. Who can I ask? 

1. If you have questions pertaining to the study, you may contact Tawny Martinez at

(262) 994-2618 or via e-mail at tawny.martinez@ttu.edu.   

2. You may also contact Dr. Stephanie J. Jones, who is supervising this study, at

(806) 8341380 or via e-mail at stephanie.j.jones@ttu.edu.   

3. Texas Tech University also has a Board, the Institutional Review Board, which

protects the rights of people who participate in research. You may contact them 

with questions by calling (806) 742-2064 or e-mail them at hrpp@ttu.edu. You 

may also contact them by mail at Institutional Review Board for the Protection of 

Human Subjects, Office of the Vice President of Research, Texas Tech 

University, Lubbock, Texas 79409. 
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APPENDIX G 

INTERVIEW SCRIPT FOR STUDENT INTERVIEWS 

Date and Time of Interview: 

Location of Interview: 

Interviewer: Tawny Martinez 

Participant Pseudonym:  

Thank you for agreeing to meet with me today.  I appreciate your time and willingness to 

participate in this research study.  The purpose of this study is to explore student 

perceptions and experiences with engaging with faculty inside and outside of the 

classroom, and what factors students perceive contribute to these interactions with faculty 

and how these interactions contribute to their success in the classroom.   

It is important that I assure you that your identity will be protected in this study through 

the use of a pseudonym in place of your name.  Your pseudonym will be tied with your 

input, and at no time will your real name be shared with the data you provide.  At this 

time, what pseudonym would you like to use (if the participant does not identify a 

pseudonym, the Co-PI will assign one)? In addition, your college will also be identified 

in the reporting of the results of the study by a pseudonym.   

As a reminder, participation in this study is voluntary.  Questions may be skipped and we 

can stop the interview process at any time.  If you do not have any questions about the 

study or the interview process, with your permission, I will begin audio recording at this 

time.    

Before we begin focusing on engagement and success, I would like to start with some 

demographical questions.  

1. What year are you in college?

2. When is your anticipated graduation date?

3. What are you majoring in?

4. What are the reasons you chose this major?

5. How many yours do you normally take each semester?

6. Have you taken all of your college courses at Texas Tech?

7. If you have not taken all of your college courses at TTU, how many classes have

you take elsewhere?  

I am now going to ask several questions about your perceptions of and experiences with 

interacting with faculty inside and outside of the classroom.  

1. When I use the term faculty engagement, what comes to your mind?

2. How do you define your classroom success?
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3. Throughout your time at this university, who has been the most engaging professor

you have had? 

4. Why did you choose this professor?

5. What qualities, characteristics, or actions did this professor have or implement in

and/or out of the classroom? 

6. How well did you do in the class?

8. How would you describe the least engaging professor that you have had while a

student at TTU? 

9. Why did you perceive this professor was not engaging?

10. What qualities, characteristics, or actions did this professor have or implement in

and/or out of the classroom?

12. How well did you do in the class?

13. What characteristics, qualities, or actions do you perceive are most important for a

professor to exhibit inside and outside of the classroom to help you be successful

in college?

14. Is there anything you would like to add about this subject that I have not asked

about?

Thank you for participating in this research process and I appreciate your time and input. 
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APPENDIX H 

E-MAIL SCRIPT TO FACULTY PARTICIPANTS 

Dear __________________:  

My name is Tawny Martinez and I am currently a student in the Higher Education 

master's program at Texas Tech University.  I am conducting a study on faculty 

engagement with undergraduate students inside and outside of the classroom and 

perceptions of how it affects student success.   

The participants of this study will be asked to participate in one 60-minute interview.   

If you are willing and able to participate in this study, or if you just have further 

questions about the study and need clarification, please e-mail me at 

tawny.martinez@ttu.edu. In your e-mail, please provide information on how I may 

best contact you. If you prefer to communicate by telephone, I can be reached at 

(262) 994-3618.  This study is being supervised by Dr. Stephanie J. Jones.  She can 

be reached at stephanie.j.jones@ttu.edu or 806-834-1380, if you have any questions.  

I greatly appreciate your time and consideration in participating in this study. I am 

also grateful for your participation. Your participation will provide important 

information for this study on faculty engagement.  I look forward to hearing from 

you.   

Sincerely,  

Tawny Martinez  

Texas Tech University 
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APPENDIX I 

INTERVIEW SCRIPT FOR FACULTY INTERVIEW 

Date and Time of Interview: 

Location of Interview: 

Interviewer: Tawny Martinez 

Participant Pseudonym:  

Thank you for agreeing to meet with me today.  I appreciate your time and willingness to 

participate in this research study.  The purpose of this study is to explore faculty 

perceptions of engagement with students, what factors contribute to faculty interaction 

with students and their perceptions of how these factors contribute to student success in 

the classroom.  You have been identified as an engaging professor.   

It is important that I assure you that your identity will be protected in this study through 

the use of a pseudonym appointed in place of your name.  Your pseudonym will be 

associated with your input and at no time will your real name be shared with the data you 

provide.  At this time, what pseudonym would you like to use (if the participant does not 

identify a pseudonym, the Co-PI will assign one)?   

As a reminder, participation in this study is voluntary.  Questions may be skipped and we 

can stop the interview process at any time.  If you do not have any questions about the 

study or the interview process, I will begin audio recording at this time.    

Before we begin focusing on engagement and success, I would like to start with some 

demographical questions.   

1. What is your official title at the university?

2. How long have you been teaching?

3. Are you tenured or are you on the tenure track?

4. What are some of the classes you teach at Texas Tech?

5. Have you received any faculty teaching awards?

I am now going to ask several questions about your perceptions of and experiences with 

engaging with students inside and outside of your classroom.  

1. What is your perception of your role as faculty?

2. What do you perceive is the role of the college student?

3. How do you define student success?

4. How do you define faculty engagement?

5. How would you describe your teaching style?

6. What is your philosophy about engaging with students inside and outside of the

classroom? 
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7. How often do you interact with your students both inside and outside of the

classroom? 8. If you notice that a student is doing poorly in your class, what 

techniques or strategies do you use to engage the student?  

9. What roles do you perceive engagement and interactions with students is an

important contributor to their success as undergraduate students? 

10. Is there anything you would like to add about this subject that I have not asked

about?

Thank you for participating in this research process and I appreciate your time and input. 

Would you like a copy of the final transcription of this interview? 




