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Abstract 

 

There have been more instances in recent years of mixed educational programs across 

the United States.  If this trend continues, a greater amount of communication will be 

required between homeschooling parents and public school officials.  Through surveys 

and interviews, homeschool curriculum and instructional routines were explored, as 

well as the perceptions homeschooling parents had of mixed educational opportunities.  

With over 1000 survey participants, and nine parents selected for interviews, the 

compiled data were analyzed through open coding techniques.  Homeschoolers were 

generally similar in their selection of the eclectic approach to homeschooling.  

Important aspects that arose from the routines of homeschoolers included 

collaboration, community, faith, individualized instruction, and structure.  Most 

parents stated the reason for their routines involved the unique learning style of their 

children, and other factors included students’ educational interests, availability of 

community resources, amount of homeschooling experience, faith of the parents, 

family schedules, special goals of the family, and students’ special needs.  Forty-six 

percent of parents declared they would enroll their children into a mixed educational 

program.  Given ideal mixed educational circumstances, most parents reported they 

would be attracted to quality extracurricular activities and the advanced courses, 

teachers, and equipment public schools had to offer.  Regarding mixed education 

programs, important findings included parents’ desire for favorable regulations, 

respectful parental relations, quality student care, appropriate curriculum and 
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instructional methods, and a reformed school structure.  The findings of this research 

may provide meaningful information to both public school officials and 

homeschooling families in their collaborative efforts. 
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Chapter I 

Introduction 

 

Recent critical discussions of the United States public school system have 

examined topics such as funding and return on investment (Baker, 2012; Giroux, 

2012), national standards and international comparisons (Jennings, 2011), and 

accountability and standardized testing (Hurley, 2013); however, among these 

conversations, homeschooling education tends to be less prominent in the discourse on 

education. Homeschooling education’s marginalized voices may be the result of what 

Hurley (2013) described as education’s corporate model—one that emphasizes 

performance, products, and data—just a few of the corporate terms that permeate the 

discourse on education. As Hurley (2013) has noted, “if a goal or teaching practice 

cannot be stated in observable outcomes and quantified, it cannot be a part of the 

current schooling discourse or curriculum” (p. 67). Hurley’s point suggests that little 

room exists for conversations to occur when educational goals and teaching practices 

fall outside the mainstream, educational corporate model. 

Because homeschooling education has often been perceived as non-traditional 

teaching practices (and something other than mainstream public education), it is 

unlikely to fit today’s educational corporate model that Hurley described. Thus, the 

discourse on education has largely excluded the voices of homeschooling educators. 

However, since homeschool numbers have grown rapidly (Ray, 2015), and more 

connections have been made with public school districts (Bielick, 2008), discourse on 
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education should include homeschooling education’s voices as a means to improve the 

educational system in the U.S. 

Rationale 

Hurley (2013) helps introduce the rationale for this dissertation because she 

pointed out that traditional ways of describing and talking about educational processes 

have been pushed aside for corporate models by those leading the conversations in the 

discourse on education.  Whether or not one believes Hurley was correct in her 

judgment of the major players in education today, her emphasis on the importance of 

discourse highlights an area of educational improvement that has largely been 

unaddressed.  It appears that only certain voices are heard when evaluating our current 

educational state and that the voices of homeschooling continue to be left out.  Have 

we limited the discussion to a select few due to our fixation on scores and rankings, 

what Hurley noted as observable and quantifiable educational outcomes?  Have we 

forgotten the ideals of our nation’s educational theorists, which guide us to consider 

multiple perspectives on the nature and purpose of education? 

In a piece titled Life as Education and the Irony of School Reform, Kunzman 

(2012b) expressed that the path we are on to redeem education has not been working.  

Kunzman (2012b) professed, 

The irony is that the most vocal school reformers today, the ones who rail so 

passionately against the status quo, are ultimately seeking to replace it with 
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another singularly prescriptive vision of schooling, one driven by a testing 

regimen that narrows the learning experience even further.  (p. 128) 

It appears that the cure to our educational problems has been reduced to a standardized 

testing band-aid with very few other mainstream options.  

Ross and Kesson (2004) clarified what it means to maintain an educational 

system in a democratic society.  Taking ideas from John Dewey, Ross and Kesson 

(2004) argued, 

‘education’ in and of itself has no definite meaning until people define the kind 

of society they want to have.  In other words, there is no ‘objective’ answer to 

the question of what the purposes and goals of public schools should be.  (p. x)   

Ross and Kesson eventually made the point that in order to decide the purposes of 

education in our society we must ensure a pluralism of views on the nature and 

purposes of education.  Limiting the discourse to topics such as standardized testing 

not only restricts alternative ideas, it also hinders those who can, or want to be, 

involved in the solution. 

It could be said that the major achievement of public education in years past 

has been its willingness to hear the marginalized voices coming out of our 

communities.  Jennings (2011) highlighted some of public education’s 

accomplishments that were born out of pluralistic discourse: affording a more 

accommodating environment for immigrant students, breaking down racial divides, 

providing assistance for those with special needs, broadening the educational 



Texas Tech University, Jesse Thomas, December 2015 

4 

opportunities of females, and offering non-traditional education such as vocational 

training.  What might happen if we allowed for an even greater amount of open 

discourse and included the voices of homeschooling education?  

Although Hurley (2013) pointed out how the corporate model of education has 

diminished the importance of previous contributors to the field of education, such as 

“John Locke, John Dewey, Nel Noddings, Maxine Greene.” a number of other people 

and groups have never been invited to the discussion (p. 67).  Among those are 

homeschooling families, the group that this study will focus on.  Homeschoolers 

should be of particular interest because they have been consistently increasing in 

number (Smith, 2013).  Among other reasons to take note of this population has been 

their exceptional academic performance.  According to Ray (2015), not only did the 

home-educated score about “15 to 30 percentile points above public-school students 

on standardized academic achievement tests,” they also “typically score above average 

on the SAT and ACT tests which colleges consider for admissions” (Academic 

Performance section, 2015, para. 1 & 5).  Analysts such as Luke (2003) and 

Hardenbaugh (2005) believed the practices that make homeschooling effective will 

find their way into public education, and enhance the quality of conventional 

schooling.  Therefore, understanding non-traditional homeschooling practices and 

methods may be one avenue of improving education as a whole.   

The data on the homeschooled illustrates that there are merits to the choice and 

that, at least in many situations, there must be a great deal of reasoning, planning, and 
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executing in order to make such an educational endeavor successful.  Therefore, the 

discourse on public education might benefit from the ideas of individuals who choose 

homeschooling.  Furthermore, with homeschoolers now representing over three 

percent of students (Bielick, 2008), and parents desiring more educational options 

(Mattox, 2012), this may be the perfect time for public educators to proactively put 

themselves in a position to understand the ideas, dreams, and needs of homeschool 

families.   

Research Goals  

As the literature review will emphasize, there have been more and more school 

districts that offer mixed educational programs, or what Bentz Sizer (2015) called 

part-time homeschooling, to students.  So as not to confuse this study’s topic with 

blended learning or hybrid learning, which specifically involve the online component, 

the term mixed education will be used for this study’s purposes.  Thus, a mixed 

educational program is one that encompasses learning in both the home and public 

settings.  The ultimate goal of this dissertation was to move toward a more balanced, 

informed, and effective mixed education system by listening to the voices of those 

associated with homeschooling.  If a mixed educational system is indeed an aim for 

many parents, public educators need to know the curriculum values that 

homeschooling parents have.  This study attempted to insert the voices of 

homeschoolers into the larger educational discourse, especially in regards to 

curriculum and instruction.   
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Obtaining the thoughts of one subgroup will not entirely satisfy this goal.  

However, actively inviting homeschooled families to the discussion can lead to a 

number of possible positive results: 1) it embraces the democratic spirit that we are 

stronger when we unite, 2) it allows an often excluded group, homeschoolers, to have 

a voice in our nation’s educational system, and 3) it provides an opportunity for those 

outside of homeschooling education to see alternative perspectives in terms of 

curriculum and instruction.  

Regarding the first possible result of open discourse with the homeschooling 

community, the work of John Dewey comes to mind.  He envisioned a community 

where everyone had a role in education, and instruction was emanating from more 

than the schoolhouses.  In describing the educational statesman Dewey (1935/2010) 

said, 

only as the public is brought to understand the needs and possibilities of the 

creative education of the young, can such education be vitally effective.  He 

will realize that public education is essentially education of the public: directly, 

through teachers and students in the school; indirectly, through communicating 

to others his own ideals and standards, inspiring others with the enthusiasm of 

himself and his staff for the function of intelligence and character in the 

transformation of society.  (p. 133)      

For Dewey (1916), education was always conceived of in the context of community.  

In other words, Dewey believed the best education was an enthusiastic collaboration 
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between public school educators, parents, and community members.  Although Dewey 

did not necessarily advocate homeschooling, it is interesting to note his views of 

education in an ideal setting.   

In a piece entitled Dewey Outlines Utopian Schools, Dewey (1933/2010) 

described an environment where young children learn from those more mature in 

open-air buildings; a place where parents are naturally selected for their abilities to 

work with the youth; a place where the adults of the community provide access to 

workshops filled with all kinds of learning materials; and a place comprised of 

museums, laboratories, and libraries—books everywhere (p. 187).  These thoughts 

illustrated Dewey’s desire that everyone in the community should be included in the 

education for all children.   

Regarding the second possible result of open discourse with the 

homeschooling community, it should be natural in our democratic nation to listen to 

the ideas of groups representing different perspectives.  As previously mentioned, 

much progress has been made in our country because of our tradition of open dialogue 

concerning issues that have emerged from groups that are typically excluded from the 

mainstream discourse.  There also should be no burden to give ear to these types of 

groups.  One of the advantages of a democracy is that it is able to weigh the evidence 

from its various contributors.  Although a democratic community should take into 

account the opinions of all, including groups that have traditionally been excluded, it 
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does not have to concede; especially if the demands or desires are not in harmony with 

the majority, or are detrimental to the common good.    

The third possible result of open discourse with the homeschooling community 

is that it will benefit public educators to see alternative curriculum options.  As 

hundreds of thousands have recently vacated public schools in the last 20 years 

(Bielick, 2008; Lines, 1999) for the homeschooling option, it makes sense to hold a 

type of “exit interview” with them.  Why would our nation not want to know the 

multiple reasons why many families are choosing to leave public education?  

Furthermore, if mixed systems of home-public education continue to expand, our 

society would do well to make that transition as smooth as possible.  As noted earlier, 

there have been positive results coming out of homeschooling education in all of its 

various forms, and learning from them, and their curricular values, can be one avenue 

the public school system can take toward preparing for successful mixed educational 

programs. The desire to work toward each of the above results should be all the more 

relevant due to the increasing association between home education and public 

education (Bielick, 2008) 

Research Questions  

This study aimed to understand the curriculum and instructional methods that 

emerge across the various homeschools and has been guided by three primary research 

questions: 1) What curriculum resources and educational routines emerge as patterns 

across the various homeschools?  2) For what reasons do homeschoolers select and use 
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these curriculum resources and educational routines?  and 3) What perceptions do 

homeschooling parents have of mixed educational opportunities?   

The first research question was designed to reveal the choices homeschooling 

parents make concerning curriculum decisions and educational routines.  For this 

study, curriculum has been defined as the resources, materials, lesson plans, and 

methods related to learning.  Part of the data collected in this study was the various 

sources of curriculum that homeschoolers utilize—whether it was from an online 

source, a type of curriculum package, or an eclectic gathering of resources.  

Understanding what resources are being used will help facilitate an understanding of 

how these resources are implemented within the family’s educational routines.  

Furthermore, this knowledge can be a source of valuable information for those in the 

public education system making decisions about mixed educational programs.   

In order to have a more complete picture of how homeschooling parents utilize 

instructional resources, this study sought to understand the educational routines and 

schedules that are established in the homeschool.  For this study, routine is meant to 

define the regular way the homeschooling families implemented instructional 

activities.  Questions about the homeschooling family’s routine will help to determine 

several aspects: What are the arrangements that exist in the day for particular 

activities—formal and informal instruction and extracurricular activities?  Who is 

involved?  What methods of instruction are being used?  Additionally, this study 

inquired about the homeschooling family’s schedule.  Schedule is meant to define the 
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specific plan of the activities that took place during the instructional day and the times 

at which they were to be done.  To some extent the two terms—routines and 

schedules—overlap; however, there are some subtle differences between them.  

Ultimately, the goal of using both of the terms was to determine how homeschooling 

families divide the instructional day and week, and why they have divided it in the 

given ways.  For example, where did they insert academic instruction, extracurricular 

activities, physical exercise, breaks, collaboration with other families, and time spent 

in the community?   

There has been a great deal of knowledge about the routines and schedules that 

have been implemented in the public school systems and why they were implemented 

(Diedrich, 2014; West, Gabrieli, Finn, Kraft, & Gabrieli, 2014).  However, much is 

still unknown about how homeschoolers divide their school day (Taylor-Hough, 2010) 

and why they do so in a given way.  Do homeschooled students begin the school day 

at a time similar to that of public schools?  Do they have a daily routine that they 

follow for academic study?  Do they have a weekly schedule?  Does part of their 

weekly routine involve collaboration with other families or homeschool groups, or 

with community partners?  How much free time is allotted for the students?  What 

does homeschooling free time look like compared and contrasted with free time in the 

public school?  Are certain times of the day devoted to technology use?  If there are 

multiple students, how does the parent-teacher divide the instructional time?  When do 
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parent-teachers prepare themselves for teaching?  When does the family finish the 

“school day”?   

Asking such questions can help form certain patterns or themes, informing 

public educators about the needs of homeschoolers.  Providing a rich description of 

the context of homeschooling can potentially prove successful in other educational 

settings.  Thus, the first research question wades through the mechanics of the school 

day—what does it look like to see the homeschooling family function?  

For this study, the definition of homeschoolers was students who spend a 

portion of their educational time in the home or an alternate place, other than the 

public school, under the supervision of the parents.  This definition was based on the 

definitions from Lines (1999) and Lips and Feinberg (2008).  As will be highlighted in 

the literature review, this definition does not exclude those who are enrolled in a 

public school part-time.  The emphasis in this definition was that they spend a portion 

of their educational time under the supervision of the parent.  Sometimes, for 

convenience, the term homeschoolers not only represented the students, but also the 

parents and others who were intimately involved in the process.  

The second research question was meant to uncover the motivations behind 

curriculum and instruction decisions.  Qualitative methods allow for exploring and 

describing the thoughts and motivations of why the participants choose certain 

methods or implement certain routines.  The following questions were explored: Are 

there pedagogical reasons for how homeschoolers structure their time?  Is there a 
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certain method they are using that suggests how the academic day should be divided?  

Has the parent made note of personal characteristics of the child and thus customized 

the school day to meet the needs of the child?  Are there certain responsibilities to 

their respective homeschool organizations that need to be fulfilled, such as attending 

group meetings on particular days that influence the division of the week?  The second 

research question was intended to connect with the first research question in terms of 

capturing themes about the overall formation and implementation of curriculum 

resources.  This question also addresses the educational routines utilized in 

homeschooling education, and may provide support for applying similar structures in 

other educational settings, such as public schools.      

The third research question was designed to understand the perceptions 

homeschooling parents have of mixed educational programs and identify the 

possibilities that these programs might afford homeschooling parents.  Thus, the third 

research question examined, more broadly, the perceptions such as the pros and cons 

that parents saw existing in mixed educational programs.  If indeed these mixed 

programs are going to be successful, it is important for homeschooling parents to have 

a definitive voice in the process.  As previously stated, mixed educational programs 

are growing throughout the United States (Bielick, 2008).  This appears to be the 

perfect time to gain some insight from those who are in a position to place their 

children in such programs. 
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With the goal of creating the optimal educational system for all students, 

public school systems can be assisted by homeschooling parents for establishing and 

improving mixed educational options.  The following questions help guide this aspect 

of the study: Are homeschooling parents open to mixed educational opportunities?  

What factors are most important to them if they were to entertain the idea of a mixed 

educational program?  What aspects of public education are most needed for 

homeschoolers?  What do homeschooling parents believe public educators need to 

understand in order to maximize student success in a mixed education program?  The 

answers to these questions may provide educational options that support more than 

just the current homeschoolers.  Working toward an educational system that values the 

unique needs and preferences of homeschoolers may in turn allow for a wider number 

of students to benefit from greater learning opportunities and more engaging 

educational atmospheres.   

Thus, the third research question was in some ways separate and distinct from 

the first two research questions.  It focused on a unique issue that may not be common 

to all homeschool families.  It was assumed that not all homeschoolers would want to 

participate in mixed educational programs.  However, for the homeschoolers who 

would like to have mixed educational programs as an option, understanding the first 

two research questions, curriculum decisions and the motivations behind them can be 

a natural starting point for the development of successful mixed programs.  Therefore, 



Texas Tech University, Jesse Thomas, December 2015 

14 

the three research questions work toward creating a narrative that might be 

incorporated into the mainstream discourse on educational goals. 

The hope for this study was that information extracted from this project might 

be truly valuable for public education or even the educational system at large.  It may 

be that there are time schedules more conducive to overall-student success than are 

currently being employed.  It might also be found that there are strategies within 

homeschooling models that could easily be adapted in public school settings.  There 

may even be something to learn about what might on the surface look like peculiar 

practices of homeschooling families such as: extended personal time with adults, 

parental instruction, sibling-to-sibling teaching, mixed age-levels of student 

cooperation, non-traditional breaks within the academic day, or maybe even new ways 

to incorporate multiple subjects within a limited period of time.   

As stated earlier, learning from others who have an alternative perspective has 

often proved to be successful in moving forward and making progress (Jennings, 

2011).  Additionally, by listening to the voices of homeschoolers, our current 

educational system in the United States may be improved.  Homeschoolers have 

chosen to opt out of mainstream education with all of its advantages—expert teachers, 

advanced technology, a wide variety of classes, and extracurricular activities along 

with many other conveniences—and stay in the home, on their own time, finding their 

own resources at their own expense financially, and possibly delaying a parent’s 

personal career goals and opportunities. Understanding the homeschool environment 
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and listening to the voices of homeschoolers can likely unveil valuable and important 

contributions to the educational discourse. 

Conceptual Design 

The conceptual design for this dissertation was based on the idea that there 

continues to be a divided educational substructure in the United States.  Each sector of 

education—public, private, and home—works independently to a large extent, and 

toward various ends in some cases.  This may prove beneficial on some level, for 

variety and choice are advantages that citizens of many other countries do not have 

(West & Woessmann, 2009).  However, there is also the possibility that making 

attempts to critique each other based on careful thought and reflection will make each 

division of education all the more effective.   

With this pursuit in mind, it should be noted that the homeschooling 

community has an unusual relationship with other educational entities.  For 

homeschoolers possess a unique body of knowledge due to the fact that many families 

within this educational community have experienced public and, in many cases, 

private schooling (Isenberg, 2007), in addition to homeschool education.  This is due 

to the fact that homeschooling was not made legal in all 50 states until 1993 (Editorial 

Projects in Education Research Center, 2011).  Additionally, not only do these 

families have a background in multiple forms of education, they also have more than 

likely given serious thought, weighing the advantages and disadvantages of their 

options, before they made the decision to homeschool.  
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Furthermore, the relatively new concept of mixed educational models 

necessitates an involved discussion of how to make these programs successful.  There 

are now numerous reasons to expedite meaningful communication as each educational 

sector has an increasing role in contributing to the needs of all students. 

Theoretical Framework 

The foundation of this study was based on the ideas John Dewey (1916) had 

about creating an atmosphere of productive communication that would lead to more 

favorable schooling environments.  Dewey, along with other past and present 

educational theorists such as Paulo Freire, Robert Kunzman and Parker Palmer, 

believed that we, as a community, are stronger when we share ideas, collaborate and 

work together for the good of the community at large.  Dewey (1916) theorized that 

through the democratic ideal education reaches toward its potential.  Dewey believed 

that education was the beneficiary of a community which freely shared numerous and 

varied points of interest.  Dewey (1916) said,  

the realization of a form of social life in which interests are mutually 

interpenetrating, and where progress, or readjustment, is an important 

consideration, makes a democratic community more interested than other 

communities have cause to be in deliberate and systematic education.  (p. 71)   

Palmer (2014) has agreed with Dewey’s (1916) premise of respectful 

discourse.  Palmer (2014) has illustrated how democracy is weakened when we only 

speak with those who share our own perspective.  There has been concurrence among 
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many educational theorists that open communication leads to positive outcomes.  

Kunzman (2012b) stated that “democracy depends upon the cultivation of a citizenry 

capable of exercising wise self-rule and committed to active and respectful 

engagement with diverse perspectives, if it is to survive and thrive” (p. 126).  Freire 

(2000) explained that only out of a context that encourages dialogue can 

communication take place, and he went on to say that there could be no true education 

without communication.  Palmer (2014) noted the possibilities that can spring out of 

conflicting viewpoint—“Human beings have a well-demonstrated capacity to hold the 

tension of differences in ways that lead to creative outcomes and advances” (Let’s 

Talk about Us section, 2014, para. 11).  This was precisely the vision for this study.     

The goal of this paper was not to further separate the differing educational 

entities.  Rather, the goal was to acknowledge the movement of education as a whole 

toward a more mixed educational system that appreciates and supports the sum of its 

parts.  It has already been noted that there are progressively more instances of hybrid 

schooling options that encompass public and homeschooling features (Bauman, 2002).  

It has been clear that parents want to create an educational program for their children 

that approaches maximum success (Mattox, 2012).  Kunzman (2012b) argued 

“parents’ desire for a customized, individualized education for their child is not only 

understandable, it’s laudable and sensible” (p. 127).  It is not difficult to imagine that 

the relationship between the homeschooling community and the public school systems 

will continue to become more intimate.  This indeed demands a more inclusive 



Texas Tech University, Jesse Thomas, December 2015 

18 

assembly when discussing the future goals of education.  More than one perspective 

will be required to ensure an educational system that is worthy of meeting the needs of 

our diverse learning communities.   
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Chapter II 

Literature Review 

In order to have a conversation about melding certain aspects and features of 

homeschooling into the larger public schooling framework, it is important to 

understand the following: what is meant by homeschooling, the history of 

homeschooling, current homeschooling regulations, prominent reasons for 

homeschooling, recent efforts that have been made to mix public education and home 

schooling, and the curricular methods, including the schedules and routines, that are 

being used within homeschooling. 

Definition 

Surveying the literature revealed a number of disparate perspectives that help 

shape a working definition of homeschooling.  Sheffer (1995) suggested that 

homeschooling be used as an umbrella term that describes both the choice and 

activities of homeschooling.  Some early definitions limited the place of 

homeschooling and the teachers involved in homeschooling.  For instance, Gladin 

(1987) provided this definition: “A school conducted in the home by a parent 

primarily for the education of the children in that home” (p. 12).  In another example 

of an earlier, more restricted definition, Taylor (1986) emphasized the fact that 

homeschooling was done “in the home in lieu of a conventional school” (p. 14).  As 

Murphy (2012) pointed out, the concept of homeschooling has “become fuzzier over 
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recent years as hybrid models of homeschooling and public schools have emerged” 

(p. 4).   

For example, more recent definitions of homeschooling include both a broader 

concept of the educators involved, and they have included public education’s 

increasing role in many homeschoolers’ lives.  Lines (1999) provided a more inclusive 

definition of the homeschooling place: “Instruction and learning, at least some of 

which is through planned activity, taking place primarily at home in a family setting 

with a parent acting as teacher or supervisor of the activity, and with one or more 

pupils who are members of the same family and who are doing K-12 work” (p. 10).  

Lips and Feinberg (2008), cognizant that parents are not always the sole educators, 

offered this definition of homeschooling: “An alternative form of education in which 

children are instructed at home rather than at a traditional public or private school.  

Children who are homeschooled are instructed by parents, guardians, or other tutors” 

(p. 2).     

Due to the fact that many homeschoolers spend a portion of the day in public 

or private schools, Murphy (2012) observed that the variable of time had become a 

factor in how homeschooling is defined.  When the National Center for Education 

Statistics (NCES) initially assessed the homeschool movement in 1999, they 

composed this definition of homeschooling to guide their study:  

Students were considered to be homeschooled if their parents reported them 

being schooled at home instead of a public or private school, if their 
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enrollment in public or private schools did not exceed 25 hours a week, and if 

they were not being homeschooled solely because of a temporary illness.” 

(Bielick, Chandler, & Broughman, 2001, p. iv)   

These same time requirements were used by NCES in their 2003 and 2007 reports 

(Aud et al., 2010).   

In addition for the allowance of more than parents as teachers, more than the 

home as the setting, and the factor of time, Murphy (2012) recommended that the 

definition of homeschooling also consider the continuums of funding, provision, and 

regulation.  Murphy posited that a homeschooling situation is more robust when 

(1) funding for the student’s education comes from the family, not the 

government; (2) the service is provided by the parents, not state-funded (or 

privately financed) employees; and (3) regulation of the enterprise is internal to 

the family, not the responsibility of the government (or another entity such as a 

religious body).  (pp. 6-7) 

To summarize, the current definition of homeschooling has been composed of 

a number of components that reflect both the changes within the modern 

homeschooling movement and its current associations with private and public 

schooling.  Significant to understanding homeschooling are the factors of teacher, 

place of learning, and the amount of time devoted to learning in the home.  
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History 

The history of homeschooling in the United States can be traced back to the 

foundation of this nation (Hill, 2000).  Murphy (2012) suggested that the narrative of 

homeschooling unfolded in three stages: “the period before compulsory public 

schooling; the stage when required, institutionalized schooling moved to the high 

ground; and the modern homeschooling era” (p. 31).  Cogan (2010) stated that prior to 

compulsory education in the 1700s, homeschooling was the primary form of education 

in the United States.  Thus, homeschooling practices drastically changed with the 

establishment of laws requiring public education.  Murphy (2012) concluded that for a 

variety of different reasons—cultural, social, economic, and political—a system of 

formal education was forged between 1850 and 1918.     

Murphy (2012) summarized two interpretations as to how to view the history 

of the modern homeschooling movement  

One suggests that homeschooling is not a new educational form but rather a 

continuation of (or return to) models that have been on the educational 

landscape for hundreds of years.  A second interpretation suggests that the 

purported linkages between contemporary homeschooling and homeschooling 

in the 1700s and 1800s is somewhat artificial.  (p. 31)   

Proponents of the second interpretation contend that modern homeschooling is best 

understood as a response to the compulsory education movement that dominated 

education during the 20
th

 century (Erickson, 2005).   
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Analysts of contemporary homeschooling have maintained that modern 

homeschooling is truly unique, and not a continuation of what had been done hundreds 

of years ago.  Thus, homeschooling just before the implementation of compulsory 

education was described as “distinctively old-fashioned, an aberration clung to by 

misguided parents who could not accept the new order” (Murphy, 2012, p. 31).  Cogan 

(2010) commented that “in essence, these compulsory laws decreased the number of 

homeschooled students dramatically as many states determined homeschooling was a 

controversial form of education and in many cases illegal” (p.19).  All of this activity 

nearly drove homeschooling to extinction (Ray, 2000).   

Stevens (2001), in his ethnographic and historical study, noted that modern 

homeschooling has been built almost entirely since the end of the 1960s.  The 

following estimates illustrate the dramatic changes in homeschool numbers throughout 

the last forty years.  Estimates of the total number of homeschoolers for the 1970’s 

were in the 10,000-15,000 range (Cogan, 2010; Glanzer, 2008).  The numbers 

progressively climbed through the 1980’s (Lines, 1999).  According to the U.S. 

Department of Education, the number of homeschoolers jumped to somewhere 

between 250,000 to 350,000 in 1990 (Lines, 1999).  The National Household 

Education Surveys Program (NHES) put the number at 1,500,000 in 2007 (Bielick, 

2008).  Ever increasing, Ray (2011) estimated that there were over 2,000,000 

homeschooled students in 2010. 
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Taylor-Hough (2010) explained that the history of homeschooling began with 

the “Liberal Left” in the 1960’s, but within twenty years was equally adopted by the 

“Conservative Right” (p. 2).  Van Galen (1991) further categorized the two main 

groups of homeschoolers as “Pedagogues” and “Ideologues” (p. 66).  For Van Galen 

(1991) the Pedagogues were the offspring of John Holt and the early Liberal Left 

pioneers.  Taylor-Hough (2010) reasoned that the Pedagogues chose homeschooling 

on the basis of “educational methods, improved learning environments for their 

children, and greater parental autonomy” (p.5).  The Pedagogues “curriculum” usually 

consisted of capitalizing on their children’s “innate curiosity and creativity,” 

encouraging their children to “pursue their own projects and to work at their own pace 

using resources that are available in the home or the surrounding community” (Van 

Galen, 1991, p. 73). 

Whereas the Pedagogues chose home education due to academic reasons, the 

Ideologues, led by Raymond Moore and the Conservative Right, chose home 

education for religious and moral reasons (Taylor-Hough, 2010).  Surveying 584 

teachers, both home educators and public school teachers, Cai, Reeves, and Robinson 

(2002) found that many families choose to homeschool “out of a desire to pass on to 

their children a particular set of values, beliefs, and worldview” (p. 378).  Beyond the 

traditional subject matter, the Ideologues also “want their children to learn (both 

intellectually and affectively) that the family is the most important institution in 

society” (Van Galen, 1991, p. 67). 
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These two groups attacked public schooling from different angles.  From the 

pedagogical point-of-view, John Holt (1964) claimed that public education provided a 

poor environment in which to learn and that it was a harmful place for children.  Holt 

(1964) described the processes of schooling as “absurd and harmful nonsense” (p. 

174).  From the ideological perspective, Carper (2000) wrote that the public school 

system espoused a belief system that was at odds with the one expressed by 

conservative Christian parents.  Also, as indicated by Stevens (2001), the academic 

program and social climate that flourished in public schools were unfavorable to 

children and undermined the values of the home.   

Although there have been dissonant views and motivations, there have also 

been a number of similarities between the Pedagogues and Ideologues.  They both 

reason that they have a right to control the education of their children.  Furthermore, 

both groups have seen homeschooling, not as an isolated activity, but as part of a more 

comprehensive worldview (Murphy, 2012, p. 33).  As the movement has become 

stronger, and possibly more united, the general public, as well as some educators and 

politicians, have become advocates for this schooling choice (Murphy, 2012).  As 

Nemer (2002) expressed, “Homeschooling is now a widespread, diverse, and 

important segment of education in America” (p. 5).  

Homeschooling, illegal in 30 states in 1980, became legal in all fifty states in 

1993 (Reich, 2005).  As homeschooling has become more accepted, the families 

making up the movement have represented a more diversified body.  Ray (2015) 
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reported that homeschooling has quickly grown in popularity among minorities.  

Huseman (2015) calculated that black families, “one of the fastest-growing 

demographics in homeschooling,” made up about 10 percent of the homeschooling 

population (para. 2).   

Ray (2015) noted a great deal of diversity among homeschoolers—a variety of 

religious and political backgrounds, all levels of income, and various levels of parent 

education.  Collom (2005) explained that due to the diverse population of 

homeschooling families, motivations can no longer be neatly categorized into two or 

even multiple categories.  “This is a heterogeneous population with varying and 

overlapping motivations.  Simplistic typologies cannot capture the complexities of 

homeschoolers” (Collom, 2005, p. 331). 

Although diversity appears to be the new norm in homeschooling, Murphy 

(2012) concluded: 

The mother is almost always a stay-at-home educator….  Homeschool families 

are also defined by an unusually high amount of marital cohesiveness.  That is, 

more so than their peers, homeschool children are located in married, intact, 

two-parent families.  We know that homeschoolers are overwhelmingly 

Christian, usually Protestant, and often fundamentalist.  They tend to be 

socially and politically conservative, but not withdrawn from issues of the 

larger community in which they live.  Homeschool families also tend to be 
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larger than the average U.S. family and to reside with greater frequency than 

the norm in small towns and rural areas.  (p. 27) 

One of the main reasons given for the strength of the movement has been its emphasis 

on associations and support groups (Gaither, 2008; Mayberry, Knowles, Ray, & 

Marlow, 1995; Moore & Moore, 1994).  Lyman (2000) documented that the 

participation rate for homeschooling support groups was around 85%.  Other factors 

that have been mentioned in homeschooling success included the accessibility of new 

technologies (Wilhelm & Firman, 2009) and the fact that parents of public schooled 

children have seen homeschooling work in their own families (Taylor-Hough, 2010).    

As possibly the fastest growing form of education in the United States (Ray, 

2009), homeschooling has an impact felt by other educational entities.  A number of 

analysts have observed the variety of connections that are being made between 

homeschools with public and private schools.  Muntes (2006) believed that the 

“relationship between public school districts and home schools is dynamic and 

evolving” (p. 12).  These changes, unifying the different forms of education, have 

created what is an altogether new type of educational system.  Gaither (2008) 

observed: 

Recent political and legal developments have made it much more difficult to 

draw sharp distinctions between homeschools and plain old schools.  

Homeschoolers are increasingly creating hybrids that blend elements of formal 
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schooling into the usual pattern of a mother teaching her own biological 

children at home” (p. 211).   

The modern mixed educational programs are far removed from the traditional 

homeschooling concepts of the past.  Kunzman (2005) captured this evolution when 

he said, “It appears that the ‘home’ in homeschooling is rapidly becoming a 

misnomer” (p. 4).  For example, homeschooling is taking place at other parents’ 

houses, co-op meeting places, and association gatherings at church buildings. 

In summary, homeschooling appears to be in its adolescence as significant 

growth is still being observed.  Not only is the movement growing, but the polar 

extremes which were so evident in its initial stages seem to be diminishing.  More 

associations with public schooling are being made, and it has been projected that these 

interactions will only increase.   

Regulations 

Once homeschooling became legal in all fifty states, the new battle has been 

about regulation (Murphy, 2012).  To understand current homeschooling practices, it 

is important to understand the regulations under which homeschools operate. The 

battle continues to be played out between those who desire a high amount of 

regulation and those who desire a small amount or no regulation.   

Regulation laws consist of issues such as attendance, curriculum, student 

assessment, time requirements, qualification of the educators, and compliance 

reporting (Dahlquist, York-Barr, & Hendel, 2006).  As each state possesses the 
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authority for educational regulation, it has made for an interesting patchwork of rules 

under which home educators must comply (Basham, Merrifield, & Hepburn, 2007).  

Basham, Merrifield, and Hepburn (2007) organized state regulations into the 

following categories: 

1. High regulation – states may require parents to inform authorities of their 

decision to homeschool, maintain compulsory attendance laws, require a 

certain curriculum, conduct periodic visits to the home, administer 

standardized tests, and require that homeschooling parents be certified 

teachers. 

2. Moderate regulation – states may require parents to send notification and 

provide test scores and/or professional evaluation of the student’s progress. 

3. Low regulation – states do not require parents to initiate any contact with the 

state.  (p. 5) 

The Home School Legal Defense Association (HSLDA, 2015) created a map 

to visually represent the level of regulation across the United States.  To illustrate the 

great variability between states, Alaska, which was categorized as a “state requiring no 

notice” can be compared to Pennsylvania, a “state with high regulation” (Home 

School Legal Defense Association [HSLDA], 2015).  Homeschoolers living in Alaska 

were not required to “notify, seek approval, test, file forms, or have any teacher 

qualifications” (HSLDA, 2015).  This was in stark contrast to the high level of 

requirements in Pennsylvania, where homeschoolers must maintain certain 
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documentation, such as a portfolio of records and materials, an annual written 

evaluation of the student’s progress by a professional, certification of the student’s 

evaluator, on top of other measures including immunizations, evidence of health and 

medical services, assurance of subjects being taught in English, and certification that 

the supervisor having legal custody of the child has no criminal offenses within the 

past five years (HSLDA, 2015).     

Using New York as another example of a highly regulated state, under the 

“home school statute” section there was a full program of duties and obligations.  The 

state requires a rather lengthy list of subjects that must be taught including patriotism 

and citizenship, substance abuse, music, visual arts, and physical education along with 

many others (HSLDA, 2015).  As part of home education responsibilities in New 

York, parents are required to file quarterly reports that document the number of hours 

of instruction completed, a description of the material covered, and a grade or 

narrative evaluation in each subject (HSLDA, 2015).  These regulations, which must 

be supervised, have caused the New York City Department of Education to employ a 

full-time director of homeschooling to manage the estimated four thousand 

homeschooling families (Hennessey, 2014).  On the other end of the spectrum, Texas 

provides a good example of a hands-off approach (Hennessey, 2014).  When reading 

the requirements for Texas under the “home school statute” section it simply says, 

“None” (HSLDA, 2015).   
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Therefore, the amount of regulation in which a homeschooling family abides is 

largely determined by the state in which they live.  Most states are somewhere in the 

middle of the extremes, and, as a whole, most homeschoolers have few deep 

disagreements with the requirements they operate under (Murphy, 2012).  The success 

and acceptance of homeschooling, as indicated by the victories in court, have occurred 

in a remarkably short period of time (Stevens, 2003).  Although homeschooling 

alliances have continued to press toward a more deregulated environment, they are not 

without pressure from those who believe there should be some governance enforced 

by the state (Reich, 2005). 

Reich (2005), in favor of homeschool regulation by the state, formed two 

arguments: the citizenship argument which, by providing children with a civic 

education, avoids the development of civically disabled adults; and the freedom 

argument which, by cultivating a child’s freedom, avoids the development of what 

Reich calls “ethically servile” adults (p. 4).  Although other proponents for state 

regulation have offered their own ideas (Waddell, 2010), Reich’s arguments help serve 

the purpose of acknowledging that there are a number of interests at play when 

making regulatory decisions: the parents, the children, and society at large (Kunzman, 

2009). 

To summarize, homeschooling in the United States has been regulated on a 

state-by-state basis which has resulted in a wide spectrum of state supervision, from 

no regulation on one end to high regulation on the other.  Despite the fact that 
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homeschooling associations have achieved a great amount of success, and continue to 

push for more freedoms, there have continued to be opposing forces working to 

regulate home education practices.   

Reasons for Homeschooling 

Providing the background for why parents choose to homeschool may allow 

for a more complete picture so as to understand the methods and practices that are 

used by homeschooling families.  For example, as it has been known that a large 

number of families choose homeschooling for moral and religious reasons, it would 

make sense to discover that many families devote a portion of their time to community 

service and religious activity in their weekly schedules.   

Murphy (2012) suggested the hallmark issue in the homeschooling movement 

has been control (p. 59).  Again, thinking about Van Galen’s (1991) categorization, 

Ideologues who were concerned with educational methods or the Pedagogues who 

were concerned with passing on a set of values, the home education option provides 

the ideal environment for regaining control of how certain methods are implemented 

or how certain values are instilled.      

Unifying the two camps, Ideologues and Pedagogues, provides the groundwork 

for the idea that the decision to homeschool boils down to a conscientious objection 

(Olson, 2009).  In an article that compared military conscientious objection with 

homeschooling conscientious objection, Morrison (2014) made the case that whether 

parents are choosing to homeschool based on ideological reasons or pedagogical 



Texas Tech University, Jesse Thomas, December 2015 

33 

reasons, they are essentially making the decision on the “dictates of their consciences” 

(p. 36).  Pressing the argument that homeschooling is indeed a conscientious 

objection, Morrison supported her claim: “While other ends might also be served, the 

instigating factor almost always seems to be connected to a feeling of being drawn to 

the decision through the actor’s sense of what is good and right” (p. 36).    

There seems to be an agreement that although homeschool parents are 

politically diverse, their reasons for homeschooling are often similar (Dumas, Gates, 

& Schwarzer, 2010).  In research conducted by the NCES, the top reasons cited by 

parents for homeschooling their children were “a concern about the environment of 

other schools (91%), a desire to provide moral instruction (77%), a dissatisfaction with 

academic instruction at other schools (74%), and a desire to provide religious 

instruction (64%)” (Noel, Stark, & Redford, 2013, p. 18). 

However, new evidence suggests that there are concerns unique to various 

subcultures as for the reason to educate their children in the home.  For example, 

Huseman (2015) stated that  

while white homeschooling families traditionally cite religious or moral 

disagreements with public schools in their decision to pull them out of 

traditional classroom settings, studies indicate black families are more likely to 

cite the culture of low expectations for African American students or 

dissatisfaction with how their children—especially boys—are treated in 

schools.  (para. 3)   
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Therefore, some analysts are observing the exodus from public education due to 

reasons that are quite different from traditional motivations.  Mazama and Lundy 

(2012), after surveying and interviewing black homeschooling families from around 

the country, found that most chose homeschooling, at least in part, to avoid school-

related racism.  Similarly, in a mixed methods study of homeschooling families, 

McKeon (2007) noted the problem of gangs, drug use, bullying, and weapons as 

reasons to exit the public school system.  These relatively new motivations are most 

likely additional concerns for Pedagogues, Ideologues, and everyone else who 

considers homeschooling.   

Hertzel (1997), looking at the modern homeschool movement from another 

perspective, concluded that there are both push and pull factors that parents consider 

when making the decision to homeschool.  For example, building a stronger family 

might be considered a pull factor, or a positive motivation to enter homeschooling; 

however, bullying would be considered a push factor, or negative motivation.  Murphy 

(2012) pointed out that the positive motives have been “underemphasized in the 

general literature vis-à-vis their importance in the empirical studies” (p. 78). 

As Marshall and Valle (1996) discovered in their study of 19 homeschool 

families in Pennsylvania, some decisions to homeschool might be comprised of both 

push and pull factors—reasons are not always mutually exclusive.  For example, a 

public school that does not have sufficient special education personnel might push a 

parent to homeschool.  However, a customized schedule, one-on-one tutoring, and the 
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conveniences of the home that the child with special needs would benefit from in 

homeschool, would be considered pull factors.  To represent the nature of overlapping 

factors, Dumas, Gates, and Schwarzer (2010) provided evidence from a number of 

sources that  

homeschooled students perform better than conventionally educated students 

on standardized academic achievement tests, homeschooled students perform 

well regardless of race or socioeconomic status, colleges and universities have 

recognized the efficacy of homeschooling and recruit homeschooled students, 

homeschooled students perform well in college, and homeschooling offers 

effective educational opportunities for students with learning disabilities.  (p. 

64)  

It was quite clear from the literature that the reasons to homeschool were not 

only varied, but complex (Dumas et al., 2010; Isenberg, 2007; Lyman, 2000; Marlow, 

1994).  Morrison (2014) believed that the groupings are not “pure,” as she stated: 

“Some believers/ideologues share (to a lesser degree) the pedagogues’/inclusives’ 

concerns about public school pedagogical practices.  And some pedagogues/inclusives 

share the believers’/ideologues’ concerns about the values and norms emphasized in 

public schools (e.g., competition, etc.)” (p. 36).  Murphy (2012) concluded that 

reasons to homeschool are not uniform as some literature suggests, but rather are 

multi-faceted, being derived from a number of sources including parents who had 

unpleasant school experiences, parents’ understanding of the critique of public 
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education, and experiences of the parents’ own children, to list just a few of the 

diverse, compound motives.    

One other reason noted in the literature, which might be considered a 

secondary motivation to homeschool, was that homeschooling is now more accessible.  

Comparing the recent generation of homeschooling families to those early in the 

movement, analysts have noted the proliferation of resources and networks that 

facilitate current homeschooling practices (Lips & Feinberg, 2008).  Lips and Feinberg 

recognized the availability of free or low-cost instructional products for families on a 

budget.  Hanna (2012) pointed out how the vast networks of homeschooling families 

are working together to make homeschooling a viable option.  Hanna commented, “A 

variety of publications, services, resources, and networks exist for homeschooling 

families who are versatile and wish to instruct their children in a state-of-the-art 

manner” (p. 614). 

In summary, there are a host of reasons that persuade parents to switch to home 

education.  Unreported in this review are the array of other matters that influence the 

decision to homeschool such as income level, household size, lack of other alternative 

schooling options, and environment (Isenberg, 2007).  As the literature reveals, some 

motivations are positive in nature, some are negative, and many motivations are a 

combination of the two. 
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Recent Efforts to Bridge Home and Public Education 

To create a more harmonious educational environment, specifically mixing 

aspects of home and public education, it is necessary to understand the work that has 

already been done in this area.  In a critique of John Holt’s Philosophy of Education, 

Franzosa (1991) stated that good parents “will recognize that their own child’s good is 

dependent on the good of others and that taking adequate responsibility for one’s own 

requires continued participation in the crucial debate about what contributes the best 

education for all our children” (p. 134).  She made the point that each child’s success 

is dependent on the success of other children, whether they are educated at home or in 

the public schools.  Therefore, it is prudent to enter into the discourse of education, 

seeking to understand it as it is implemented in its various forms.   

Isenberg (2007), summarizing his own research, indicated that “families who 

homeschool a child tend to send that child to school in other grades, use conventional 

schools concurrently with homeschooling, or send other children to school” (p. 397).  

Using aggregate data like the Parent Involvement in Education survey and the 

National Household Education Survey, Isenberg (2007) calculated that 55% of 

homeschooling households with more than one child use traditional schooling for at 

least one other child.  These findings suggest that homeschooling families are not 

quite as antagonistic toward traditional education as some believe them to be.  They 

often choose to use the public schools some of the time.  Houston and Toma (2003), 

creating a model based on data from the National Center of Education Statistics, 

suggested that if parents had a variety of quality public school alternatives to choose 
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from, the decision to homeschool would not be as prominent.  Thus, research studies 

have indicated parents are quite open to public education.  Isenberg (2007) suggested 

that homeschooling, although possibly not the parents’ first option, was chosen due to 

the poor academic performance of the surrounding public schools and lack of private 

school options.  This has led many parents to experiment with home education.  Using 

data from the National Household Education Survey and the U.S. Census Bureau, 

Bauman (2002) recognized that homeschooling had become a competitive alternative 

within the realm of educational options.   

Therefore, at least to some extent, the prominence of homeschooling in a 

particular location provides an indicator as to the quality of the other schooling options 

(Houston, 1999).  According to these studies it could be said that as the quality of 

public schools decrease the prevalence of homeschooling increases.  Jackson (2007), 

in a qualitative study exploring the experiences of transitioning homeschool students, 

concluded that discourse between public and home education needs to lead to a third 

option: collaboration between the two systems.  In other words, there needs to be an 

educational model that incorporates the best features of both home and public 

education.  Some analysts have cautioned to take care in the preliminary stages of the 

home-public mix.  Bauman (2002) noted the need for educators to prepare for the 

changing educational landscape; he provided evidence that “public schools in many 

jurisdictions have already begun to provide services of various types to home 

schoolers” (Organizational Changes section, para. 2). 
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One of the reasons why understanding different segments of education is 

becoming easier is the fact that there are more interactions between them (Houston & 

Toma, 2003; Lines, 2000).  Lines (2000) analyzed eleven public school districts that 

offered programs for parent-partnered (or independent public school study) and part-

time programs for homeschoolers.  Lines expressed: 

This new frontier for state and local education agencies represents a radically 

new service orientation toward families. Because home schooling parents are 

unlikely to send their children to a conventional school, public educators will 

attract home schoolers only if they are sensitive to their needs, preferences, and 

goals.  (p. 185)  

Much like the variety of regulations that are enforced among the states, there 

has also been considerable variation when it comes to the cooperation between public 

schools and homeschools.  For example, Idaho has had a policy that has been very 

supportive to homeschooled students, as their code has allowed homeschooled 

students to “dual enroll in a public school to participate in any public school program, 

including nonacademic activities and post-secondary programs” (Home School Legal 

Defense Association [HSLDA], 2013).  Many states such as Illinois have left the 

decision to allow homeschool access in the hands of the school boards (HSLDA, 

2013).  In contrast, there have been a number of states, including Nevada that has 

required school districts to provide homeschooled students access to public education 

(HSLDA, 2013).   
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Whereas some states are requiring schools to collaborate with homeschoolers, 

states such as Oklahoma have a policy that denies “homeschool student access to part-

time public school enrollment” (HSLDA, 2013).  Although many states have made 

provision for homeschooled students to participate in extracurricular activities such as 

athletics, some states have not.  For example, Texas has a University Interscholastic 

League (UIL) rule that, “prohibits homeschool students’ participation in UIL sports at 

the local public school” (HSLDA, 2013).   

Some states have responded to the needs of homeschoolers even beyond the 

state mandates.  For example, Florida schools have been required to allow 

homeschoolers access to extracurricular activities, but school districts such as 

Okaloosa have gone above that and have offered to homeschoolers any regular class or 

extracurricular activity at the public school they are zoned to attend, space permitting 

(Okaloosa County School District, 2011).  Again, much of the availability for part-

time programs has been based on the state in which a family lives.  “States like 

Washington and Virginia, which receive funding for part-time students, are generally 

more amenable to working out a part-time homeschool schedule than those that don’t” 

(Bentz Sizer, 2015, para. 5).  This observation suggests that the money involved in 

counting students has been an important factor in a school’s willingness to support 

mixed educational programs. 

Although research on homeschooling has been considered to be in its infancy 

(Reich, 2005), it seems that research into the home-public mix is even less developed, 
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even though it appears that there are a large number of students involved in mixed 

educational programs.  For example, Bielick (2008) calculated that “about one out of 

five homeschoolers was also enrolled in public or private school part time” (p. 2).  

There are a number of personal accounts that praise the relatively new educational 

option.  For instance, Mattox (2012) posited that a mixed educational program, which 

he called hybrid learning, “has the potential to offer kids a far richer and more varied 

social upbringing than they might otherwise get” (p. 4).  Mattox emphasized the 

customization aspect of mixed learning and explained how students are able to be 

involved in more activities and relationships than students in all-day classrooms.     

Although typically “blended learning” has been considered the integration of 

online activities with traditional face-to-face class instruction, which can both be done 

in a public school setting (Evans, Hawkins, & McCrary, 2014), some definitions of 

blended learning include aspects of home education.   This suggests that home 

education has been finding its way into many different educational options.  The 

Innosight Institute, an innovative consulting firm, categorized blended learning models 

as follows: 

The rotation model – students still attend school but rotate throughout the day 

between online learning, classroom instruction, group projects, and individual 

work. 

The flex model – students work through a program personalized for them, but 

still have daily interaction with a teacher depending on their needs. 
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The self-blend model – students choose to take one or more courses entirely 

online, either at home or in a technology lab at school. 

The enriched virtual model – students take all of their classes online but come 

to campus periodically throughout the week for “brick and mortar” 

experiences.  (Staker & Horn, 2012) 

Each of these blended options specifically call for part of the learning program to be 

completed on the student’s own time, and several of these models could be 

administered in a home setting.  Therefore, technology appears to be yet another route 

to home education.   

Although home education is often said to be supported and enhanced by new 

technologies (Wilhelm & Firman, 2009), and specifically online learning, Kunzman 

(2012b) cautioned against allowing it to become the new school model.  He warned: 

It’s important not to assume that the flexibility and access that technology 

provides will inevitably lead to changes in the grammar of schooling.  Much of 

the breathless rhetoric and promises regarding technology overlooks this 

distinction.  Giving every child a laptop, a tablet, an e-reader, a workstation 

instead of a desk—these are all just expensive and soon-obsolete gadgets if 

they are not accompanied by a broadening vision of what it means to be 

educated and an appreciation for the myriad shapes that journey can take.  (p. 

125)   
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Similar to the ideas of mixed learning where the school plays a partial, but key, 

role in a child’s education was Kunzman’s (2012b) idea, in which the schoolhouse is 

transformed into a safe-haven, providing students with teacher-mentors to “shape their 

learning goals and craft a learning plan to help them get there” (p. 126).  Some 

analysts are envisioning a new role and function for the school.  For instance, 

Kunzman (2012b) envisioned that the school building no longer be the locus of 

learning, but rather an “anchor for advising, support, and coordination” (p. 126).  

Likewise, Lines (2000) imagined schools offering curricular support and services, but 

with parents and children having a greater amount of input when “determining the mix 

each individual child will have of on- and off-campus classes, of independent study 

and guided study, of computer-assisted instruction, and of personal attention from 

teachers” (p. 185).   

As a “variety of mixed or hybrid models are finding their way into the 

homeschool narrative,” Murphy (2012) believed that this new educational paradigm 

was logical, as he pointed out how parents, “who were not part of the fight to make 

home-based education a meaningful option,” have seen the advantages of mixing the 

two forms of schooling; and this is coupled with school districts that have become 

“more client sensitive, more market oriented, and more entrepreneurial” (p. 48).  

Although more families are turning to homeschooling, there is still a great need for 

families to stay connected with the public school system.  For example, Bauman 

(2002) projected that as homeschooling grows, there will be increasing calls for 
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existing public schools to provide services that are difficult for homeschoolers to 

obtain such as advanced courses and extracurricular activities. 

Although a number of analysts, educators, and others desire to see the two 

systems blend, it would be a mistake to think that there are no oppositional forces 

(Kunzman, 2012a).  There has remained “deep-seated skepticism and disagreements 

that define relationships between homeschoolers and public educators” (Murphy, 

2012, p.49).  Johnson (2013) declared, “Although numerous instances of cooperation 

between government and home education exist, the relationship between them will 

continue to be problematic, complicated, and at times even confrontational” (p. 306).  

This ongoing conflict remains a large obstacle for constructing a productive mixed 

education option.     

To summarize, there are increasing interactions between home and public 

education.  Clearly, the recent generation of multiple schooling models, including the 

mixed education model, represents the demand by families to customize education to 

meet the unique needs of each child.  As the numbers have shown, parents are not only 

considering these options, but they have taken advantage of them.  As each step is 

taken, more educational possibilities seem to unfold.   A number of analysts, though 

not without opposition, have deemed the mixed home-public model one possible 

solution to increasing the quality of education in the United States.      
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Schedules and Routines 

If there is a common theme from the literature about what takes place during 

home education, it is the significant lack of research (Collom, 2005; Duvall, 

Delquadri, & Ward, 2004; Reich, 2005; Taylor-Hough, 2010).  Isenberg (2007) 

expressed that the scarcity of data on homeschooling has impaired our understanding 

of even the most basic research questions such as how families combine 

homeschooling with conventional methods and why.  Taylor-Hough (2010) 

commented that the research on home education has mainly focused on such issues as 

the history of homeschooling and the motivations of homeschooling parents, rather 

than on the methods employed by homeschoolers.  Murphy (2012) summarized the 

general agreement among analysts,  

While attention has been lavished on the motivations for homeschooling and 

the demographics of these families, considerably less work has been directed 

to "seeing" inside the homeschool.  This is especially the case on the 

pedagogical side of the instructional program ledger, the methods used in 

homeschooling.  (p. 106)   

Despite the growth and the acceptance of homeschooling, comparatively little research 

has been done on home education.  Murphy (2012), outlining the reasons why 

homeschooling gets such little attention, stated, 

The well-developed practice of concentrating research on public schools 

probably explains some of the dearth of research.  In addition, funding streams 
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are not routinely devoted to the study of white, middle-class youngsters, which 

… comprise the overwhelming bulk of homeschool students….The 

unregulated nature of home-schooling comes into play here as well.  The 

decentralized nature of homeschooling, the fact that it unfolds in hundreds of 

thousands of ‘mini schools’ with only a few ‘students,’ also causes 

considerable problems for researchers. (p. 14)  

However, though the specifics are obscure, a number of generalizations are 

typically linked with home education.  For example, homeschooling has historically 

conveyed the idea that education naturally unfolds throughout the day (Perry & Perry, 

2000; Williams, Arnoldson, & Reynolds, 1984).  Kunzman (2012a), describing a day 

in the life of a homeschooling family, observed: 

The Wilkins’ view their homeschooling as an endeavor that extends beyond 

traditional schooling boundaries of time, place, and subject; the whole of life 

provides educational opportunities, and oftentimes in more authentic and 

powerful contexts than what traditional schooling has to offer.  (p. 75) 

Thus, some home education advocates would argue that learning is maximized in the 

home environment.  Or, as Sheehan (2002) explained, “Education is viewed as an 

interconnected array of subjects related to daily life” (p. 192).  Williams, Arnoldson, 

and Reynolds (1984) made a similar remark about how all of the learning 

opportunities in the home are unified with other life experiences, thereby maximizing 

instructional time.    
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Another generalization about home education activity is that it extends into the 

community (Kunzman, 2012a), allowing families to build associations with mentors 

and friends in special places (Sheehan, 2002).  Service learning can happen through 

volunteer community work, special studies and events, political internships, 

missionary excursions, animal husbandry, gardening, and national competitions (Ray, 

2004).  Hanna (2012) noted the value of field trips and extended travel, both of which 

may be more feasible in the homeschooling context.  For these reasons, some have 

argued the case that homeschoolers are actually more involved in civic activities than 

their public school counterparts.    

There is also a general understanding that homeschoolers implement 

technology in their instruction (Kunzman, 2012b; Wilhelm & Firman, 2009).  As 

already discussed, there are a number of blended learning options that homeschoolers 

have the potential to utilize, all of which involve at least part of the educational 

program being completed in an online environment (Staker & Horn, 2012).  Hanna 

(2012) noted that distance learning has become a significant piece of the 

homeschoolers’ curriculum.  Lips and Feinberg (2008) suggested that the 

“proliferation of distance learning options could allow more students to participate in 

some form of home education” (Public Education Partnerships section, para. 4).  

According to Ray (2010), 98.3% of homeschool students had a computer in the home.  

Hanna (2012) observed, “With the addition of computers and the Internet to many 
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programs, parents may access close to 1-million different links with resources, printed 

materials, or curricular support” (p. 613).      

Another common finding in the literature has been the high degree in which 

homeschoolers’ participate in associations and groups (Lips & Feinberg, 2008).  

Homeschoolers are known to create networks comprised of other homeschoolers, 

neighbors, older friends, and family (Williams, et al., 1984, p. 23).  Some analysts 

perceived these vast networks as the power behind homeschooling (Moore & Moore, 

1994).  There were so many different types of support groups that Murphy (2012) 

organized them in the following manner: “cultural orientation (i.e., religious versus 

secular); level (i.e., local, state, national); target (i.e., children, parents, some 

combination of the two); educational philosophy (i.e., traditional versus alternative); 

and organizational structure, including leadership arrangements” (p. 41).  

Hanna (2012), conducting a ten-year longitudinal study of 250 homeschooling 

families, found that one of the “greatest areas of impact over the 10-year period” was 

the interest in networking with other families (p. 627).  Hanna reported that families 

were able to pool resources and share expertise as they “upgraded and diversified their 

choices of pedagogy and their modalities for delivering instruction” (p. 627).  These 

various homeschool support groups, associations, and networks are said to meet a 

number of needs including academic.  Lips and Feinberg (2008) gave examples of 

how homeschool networks have helped facilitate collaborative instruction and have 

provided opportunities for socialization.  A number of websites provide a type of 
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central meeting place that connects homeschool families with each other and to 

products and services.  For example, homeschool.com, proclaiming to be the “number 

one homeschooling community,” has provided links to online curriculum resources, 

educational products, state and local support groups, testing information along with a 

number of other resources (Kochenderfer, 2015).       

Ray (2005) indicated that although some families have approached 

homeschooling with only a small degree of preplanned structure, other families have 

chosen to purchase complete curriculum packages (p. 2).  McKeon (2007) organized 

these various homeschooling systems: 

Traditional – This style is also known as the “boxed curriculum” and is the 

most common type of approach to homeschooling. This style is the traditional, 

pre-packaged curriculum shipped ready for use. 

Unschooling – This style can be defined as one that focuses upon the choices 

made by the individual learner. Those choices can vary according to learning 

style and personality type of each student. 

Eclectic – This style is more relaxed or laid back type of homeschool. Parents 

use a mixed combination of boxed curriculum, homemade curriculum, and/or 

individualized curriculum. They can operate as borderline unschooling or 

borderline school-at-home, or anywhere in between and be considered eclectic. 

Relaxed homeschoolers have many options available to them for 

homeschooling.  
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Classical – The core of Classical Education is the trivium, a teaching model 

that seeks to tailor the subject matter to a child’s cognitive development. The 

trivium emphasizes concrete thinking and memorization of the facts of the 

subjects in grade school; analytical thinking and understanding of the subjects 

in middle school; and abstract thinking and articulation of the subjects in high 

school. 

Taylor-Hough (2010) determined that two of the more popular types of 

homeschooling methods are unschooling, associated with the Pedagogues, and the 

Charlotte Mason Method, often associated with the Ideologues.  Taylor-Hough 

described unschooling as a student-directed learning approach without a scope-and-

sequence, which focuses on the interests of the child, and allows the student to “pursue 

their varied interests as far and as wide as they personally choose” (p. 7).  The focus of 

the Charlotte Mason Method is building a love for learning.  A couple of aspects of 

this method are reading “top quality literature” and completing academic subjects in 

the morning so that in the afternoon and evening children can pursue handiwork, 

crafts, outdoor play, and self-entertainment (Taylor-Hough, 2010, p. 9).   

Regarding methods, Hanna’s (2012) data suggested, “homeschoolers today are 

choosing very specific methods and carefully selected materials for their children’s 

instruction” (p. 628).  Hannah (2012), observing changes in her 10-year longitudinal 

study, noted increases in  
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(a) use of prepared curricula (religious and nonreligious), (b) the acquisition of 

more textbooks from the local school district, (c) use of the public library, (d) 

technology applications (computers, Internet materials, and online programs), 

(e) consultation with instructional specialists and teachers, and (f) greater 

networking with other homeschooling families.  (p. 627) 

Homeschoolers have been seeking curriculum and instruction guidance and ideas from 

a number of sources.  Hill (2000) commented on the quality of resources that are 

available to homeschoolers: “They come from universities, research institutes, mutual 

assistance networks, school districts, and state education departments” (p. 22). 

Yet another aspect unique to home education practice has been the amount of 

parental involvement in the lives of homeschooled students.  Highly related to the 

large quantities of time and generous amounts of energy that parents invest into home 

education were the pedagogical advantages that are naturally found in homeschools: 

“one-on-one tutoring, increased teacher feedback to the student, direct instruction by 

the teacher, increased academic engaged time, mastery learning, cooperative learning, 

and increased contextualization of teaching in experiences in the home and 

community, and increased involvement of parents” (Ray, 2000, p. 91-92).  

Furthermore, it was clear that parental involvement, which allowed for natural 

individualized instruction (Cai, Reeve, & Robinson, 2002), has proven to be a key 

factor in terms of the effectiveness of home education curriculum and instruction.    
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Particularly important to this study was the factor of time.  Murphy (2012) 

noted, “Very few studies explore the breakdown of how instructional time is allotted 

across subjects.  Even less available are studies that explore usage within subjects” (p. 

108).  Murphy (2012) cautioned that time was a difficult factor to calculate because 

homeschool families typically did not divide their time into school time and other 

time, but rather have a more seamless concept of instructional time.  Murphy provided 

evidence that the amount of instructional time averages about three to five hours per 

day (p. 108).   

A study by Hertzel (1997), which focused on the time allotted for reading and 

writing, found that, on a daily average, families devoted 135 to 225 minutes on 

literacy related activities (i.e., parent reading to child, child reading to parent, silent 

reading, writing) (p. 60).  Other than the Charlotte Mason Method’s suggestion of 

completing academic subjects in the morning and allowing free-time in the afternoon 

(Taylor-Hough, 2010), little information was found about the routines and schedules 

of homeschoolers.  Although no scholarly articles on the subject were found, a number 

of websites expressed personal preferences and suggestions when creating a 

homeschool schedule.  For example, one such website, “Design Your Homeschool,” 

suggested the following basic schedule: 

 Breakfast, followed by chores 

 Bible reading and Memorization together 
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 Independent work (Spelling, Math, Language Arts, Languages, 

Computer work) 

 Morning Tea 

 Reading Aloud - History, Literature, Science, 

 Followed by history projects, writing, art projects which stem from our 

reading. 

 Lunch 

 Book Box time (Independent reading) 

 Older children continue if needed.  (Vanderkolk, 2015) 

Thus, based on the findings there appears to be considerable scope for 

exploring and investigating the curricular methods, schedules and routines that 

homeschoolers’ employ, and why they have chosen them.  Once explored, the results 

of this study may allow homeschooling parents yet another opportunity to enter the 

discourse of educational practice, offering new understandings about the needs, 

preferences and desires of homeschooling families.  Furthermore, the insights obtained 

through the collected data may be directly applied to advancing the quality of mixed 

educational programs.  
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Chapter III 

Methodology 

Although part of the research design for this study was to implement a survey 

which yielded results that could be statistically analyzed, the essence of the research 

was qualitative and descriptive.  The goal was to describe the various aspects of the 

homeschooling culture—routines, methods, and motivations—rather than merely 

quantify the data.  Researchers, using qualitative methods, according to McMillan 

(2012), work to gain understanding and meaning from verbal narratives and 

observations rather than numbers.  Qualitative studies have also been “more sensitive 

to and adaptable to the many mutually shaping influences and value patterns that may 

be encountered” (Lincoln & Guba, 1985, p. 40).      

Data Sources 

This qualitative study used the following data sources to collect information 

about homeschooling curriculum, methods of home instruction including routines and 

schedules, and the motivations behind these decisions: individual interviews, a survey 

questionnaire, documents, and a researcher’s journal.  

Interviews were used according to the viewpoint of Erlandson, Harris, Skipper, 

and Allen (1993).  The semi-structured interviews provided the in-depth thoughts of 

the homeschooling parents.  Erlandson et al. (1993) believed that interviews “help the 

researcher to understand and put into a larger context the interpersonal, social, and 

cultural aspects of the environment” (p. 85).  This study included accessing a 
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geographically wide range of participants.  Therefore, the interviews were conducted 

via the internet according to the guidelines of Meho (2006).  The interviews have been 

explained further in the Participants section.     

The use of the survey questionnaire in this study was for the purpose of 

collecting information from a large number of homeschool respondents.  McMillan 

(2012) recommended the questionnaire due to its versatility, efficiency, and 

generalizability; “especially when the purpose is to describe the attitudes, 

perspectives, and beliefs of the respondents” (p. 197).  The survey has been explained 

further under the Participants section.   

Documents, which were gathered according to the definition of Erlandson et al. 

(1993), were another source of data used in this study.  The documents included public 

material collected from the interviewees, information from homeschooling programs, 

and website content related to current homeschooling education.  Pertinent documents 

were gathered based on the responses from the surveys and interviews.   

The last data source for this study was the researcher’s reflexive journal.  

According to Lincoln and Guba (1985), the reflexive journal provides a base for a 

number of judgment calls within the research study.  The journal has also been a tool 

useful for noting insights, describing changes within the research or researcher over 

time, and providing a rationale for methodological decisions (Erlandson, Harris, 

Skipper, & Allen, 1993).  
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Participants 

This study included contacting by email directors of multiple homeschooling 

groups and associations throughout the United States, and requesting permission to 

invite the homeschooling families within their association to participate in the survey 

and interview.  One such example for locating these homeschooling support groups 

was the website “a2z Home’s Cool.”  This website provided information and access to 

homeschool groups in each of the fifty states.  Similar websites were chosen without 

regard to the motivations behind the specific groups, religious or otherwise, as these 

particulars will be noted in the survey responses.  Other homeschooling contacts were 

asked in person for participation.   

The emails to the directors contained a request to have the directors send out 

emails to the various members allowing the homeschooling families access to the 

survey (Appendix A).   

The homeschooling families were requested to: 1) complete a 20-question 

survey (Appendix B), and 2) participate in an interview about their curriculum and 

instruction decisions.  If the families wanted to participate in the interview they were 

sent to another survey that was designed to collect their contact information 

(Appendix C).  The families were also asked to refer other homeschoolers to the study 

who might be interested.  This method of gathering more new contacts over a period 

of time through the recommendations and referrals of the participants has been called 

snowball sampling (McMillan, 2012).  Snowball sampling, or snowballing, occurs as 

the research is being carried out, and this technique has been said to be useful when 
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trying to locate hard-to-find populations (Johnson & Christensen, 2004).  To be 

considered a homeschooling parent, the parent must supervise the homeschooled child 

for a portion of his/her educational time, and must reside in the United States.  As 

many homeschoolers were not required to provide information to the government, 

they fit this hard-to-find description.  Other means of finding participants were asking 

local homeschooling families to participate either in person or through email.       

Of those who requested to participate in the interview, nine were selected.  The 

interview questions explored the survey questions more deeply.  The time taken to 

answer the follow-up questions was determined by the participants’ responses, but was 

not expected to take longer than 20 minutes.  Their responses were explored so that 

the research questions were thoroughly answered.  There was the opportunity for 

multiple email exchanges between the participant and the researcher.  

This study determined that each region of the United States was to be 

represented in the data.  The reason for dividing the United States into four regions 

was to ensure that interview participants were selected from across the U.S.  The nine 

interview participants represented each region of the United States according to the 

US Census Bureau (2000): Northeast, Midwest, South, and West (Appendix D).  

These interview participants were provided a notice of consent before the interview 

began.  Surveys and interviews were conducted from May through August of 2015.   

Data Analysis Techniques 

Data was analyzed according to the philosophy of Erlandson et al. (1993), 

which they described as an ongoing process.  Erlandson et al. (1993) further explained 
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that data analysis is composed of a twofold approach.  The first aspect was that of 

collecting the data at the research site.  This involved the interviews, the surveys, and 

documents.  The second aspect involved analyzing the data following a period of data 

collection.  In this study, data was collected and analyzed simultaneously.  Erlandson 

et al. (1993) stated that the result of this type of process is the “effective collection of 

rich data that generate alternative hypotheses and provide the basis for shared 

constructions of reality” (p. 114).  One of the purposes of using the researcher’s 

reflexive journal was to informally analyze the data that was being collected.   

In addition to informally analyzing the data using the reflexive journal, this 

study formally analyzed the data using a coding process similar to that ascribed by 

Bloomberg and Volpe (2008).  This involved categorizing thoughts and ideas that 

came directly from the collected data.  Bloomberg and Volpe (2008) stated 

This process is based on induction: The researcher starts with a large set of 

data and seeks to progressively narrow them into smaller important groups of 

key data.  There are no predefined variables to focus analysis as there are in 

quantitative research.  Qualitative data analysis requires the researcher to be 

patient and reflective in a process that strives to make sense of multiple data 

sources.  The analytic procedure falls essentially into the following sequential 

phases: organizing the data, generating categories, identifying patterns and 

themes, and coding the data.  (p. 96) 

The organized and coded data were then reported, capturing both emic and etic 

perspectives (McMillan, 2012).  Language, actions, expressions, terms, and 



Texas Tech University, Jesse Thomas, December 2015 

59 

explanations as communicated by the participants, or the emic-perspective, were 

summarized in narrative form.  Separate from the emic-perspective, the researcher 

interpreted the data, also in narrative form, using quotes from participants, field notes, 

and documents, thus providing an etic-perspective of the study.   

To ensure confidentiality, data stored on the computer was password protected.  

All field notes and other documents were kept in a protected location.  Participants 

were identified by an ID code.  Other than e-mail addresses, no other identifying 

information was requested from participants.  The collected e-mail addresses were not 

given to any other organization.  The survey portion of this study was implemented 

through Qualtrics (2015), thus ensuring confidential responses.  

Trustworthiness 

Lincoln and Guba (1985) suggested that a study can be trustworthy based on 

the following criteria: credibility, transferability, dependability and confirmability.  

This study met a number of these criteria with the use of a reflexive journal.  Lincoln 

and Guba (1985) described the reflexive journal as a type of diary with which the 

investigator can record a variety of information about the researcher (or self) and the 

methods being used (p. 327).  Lincoln and Guba explained the function of the 

reflexive journal: 

With respect to the self, the reflexive journal might be thought of as providing 

the same kind of data about the human instrument that is often provided about 

the paper-and-pencil or brass instruments used in conventional studies.  With 
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respect to method, the journal provides information about methodological 

decisions made and the reason for making them.  (p. 327) 

Apart from the reflexive journal I followed the recommendations of Erlandson et al. 

(1993) for trustworthiness.  These recommendations have been described below.     

This study met the criteria of credibility according to the recommendation of 

Erlandson et al. (1993), by using the following strategies: triangulation, referential 

adequacy materials, member checks, and peer debriefing.  Erlandson et al. (1993) 

stated 

Because the major concern in establishing credibility is interpreting the 

constructed realities that exist in the context being studied and because these 

realities exist in the minds of the people in the context, attention must be 

directed to gaining a comprehensive intensive interpretation of these realities 

that will be affirmed by the people in the context.  (p. 30)   

Triangulation was met by using multiple data sources (interviews, documents, surveys, 

etc.) and a variety of data collection methods.  Referential adequacy materials were 

comprised of websites, journal articles, and books containing information about 

homeschooling practices.  To ensure understanding from the participants, member 

checking, or verifying information about the data was used as information was 

collected from the participants.  Additionally, peers and professionals outside of the 

study read the work and gave feedback as the study progressed.  
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The criteria of transferability was met by plainly defining the context and 

clearly describing the actors within that context.  Erlandson et al. (1993) suggested 

that both a thick description of the data and purposive sampling can meet the 

requirement of transferability.  Erlandson et al. (1993) explained the reason for 

purposive sampling:  

In contrast to the random sampling that is usually done in a traditional study to 

gain a representative picture through aggregated qualities, naturalistic research 

seeks to maximize the range of specific information that can be obtained from 

and about that context.  This requires a sampling procedure that is governed by 

emerging insights about what is relevant to the study and purposively seeks 

both the typical and the divergent data that these insights suggest.  (p. 33) 

A “thick description” of the context, accurately reporting data with precision and 

detail so that others may be confident about whether or not the context under study 

would apply in their own environment, was provided (Lincoln & Guba, 1985, p. 316). 

The criteria of dependability was met by creating an audit trail that was clear 

and easy to decipher.  Erlandson et al. (1993) stated “the researcher must make it 

possible for an external check to be conducted on the processes by which the study 

was conducted” (p. 34).  Qualitative inquirers realized that shifts in reality can occur 

over time for participants, making invariance in a study impossible.  Rather, the goal 

was to be able to track variance using a detailed audit trail. In regards to the audit trail, 

Lincoln and Guba (1985) suggested retaining material such as the raw data (notes, 

observations), the data reduction analysis (peer debriefing notes), data reconstruction 
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and synthesis products (data analysis sheets, reports), and process notes (reflexive 

journal) so that an auditor can clearly follow the interpretive process (p. 319).   

Like dependability, the criterion of confirmability was met by creating a clear 

audit trail.  According to Erlandson et al. (1993), a study should be evaluated in terms 

of the degree to which its findings are the product of the focus of its inquiry and not 

the biases, motivations, interests, or perspectives of the inquirer (p. 34).  Auditors 

should be able to track the data (constructions, facts, and so on), and the conclusions, 

interpretations, and recommendations to the original sources from which they were 

derived.   

Methodological Approach 

This study used the ethnographic research approach according to the ideas of 

Spradley (1979) and Zemlianksy (2008).  The ethnographic approach, being 

qualitative in nature, is more focused on descriptions than statistics.  With its emphasis 

on methods like observing and interviewing, this type of research lends itself well to 

abstracting the thoughts and perspectives of the subculture to be studied—

homeschooling families.  Thus, the ethnographic approach naturally accounts for the 

specific cultural elements that have comprised a significant portion of this research.  

According to Zemliansky (2008) the goal of the ethnographer is to create a deep and 

credible snapshot of a culture that he or she is studying, and this is what this study 

aimed to accomplish.  In contrast to other qualitative designs, this study was not a 

narrative about a homeschooling family nor was it about a certain event or 

phenomenon within homeschooling.  Rather, the goal was to take a close look at one 
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particular dimension (curriculum and instruction) within the culture of homeschooling 

and explore that deeply.   

Another reason for choosing the ethnographic design was that this type of 

research underscores and appreciates the nuances that make the particular culture 

under study unique.  This is not as common in case studies or grounded theory 

research.  Understanding the culture or the context out of which ideas arise was 

important in this study.  Furthermore, this type of research design welcomes the 

researcher to not only enter into the study with his own thoughts and ideas, but affords 

the researcher the privilege to interpret the observations and interviews in a manner 

consistent with his own viewpoint so long as his descriptions are credible and 

verifiable.  Zemlianksy (2008) noted that it is customary and necessary for 

ethnographers to write themselves into the texts by providing narratives and 

descriptions of their own activity within the research study.   

Spradley (1979) suggested that there are certain questions unique to an 

ethnographic study that the researcher should employ during interviews.  For example, 

“descriptive questions” allow the researcher to “collect an ongoing sample” of the 

participant’s language; “structural questions” capture information “about domains, the 

basic units” in a participant’s cultural knowledge; and “contrast questions” reveal 

“dimensions of meaning,” providing information about the “distinction of objects and 

events” in the participant’s world (Spradley, 1979, p. 60).    
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Chapter IV 

Findings 

This study explored the curriculum resources homeschooling families utilized 

for their homeschools.  The study also examined the educational routines and 

schedules families used to organize their educational activities.   In addition to 

capturing the curriculum and educational methods of the homeschools, this study also 

sought to understand the perceptions homeschooling parents had of mixed educational 

programs.   

The following research questions were used to guide this study: 

1) What curriculum resources and educational routines emerge as patterns 

across the various homeschools? 

2) For what reasons do homeschools select and use these curriculum resources 

and educational routines? 

3) What perceptions do homeschooling parents have of mixed educational 

opportunities? 

Participants 

The main source of finding association directors and group leaders was 

through the website www.home-school.com.  This website claimed it is the “world’s 

most visited homeschool site” (Homeschool World, 2015).  Groups from across the 

homeschool spectrum, pedagogues and ideologues, were represented within the 

contact lists.  Depending on the state, the contact lists could be very long, containing 

over 100 contacts, such as in the case of Texas; or very short, such as the District of 
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Columbia, which just listed one contact.  Naturally, this influenced the number of 

responses from each state.   

Approximately 830 recruitment emails were sent to homeschool directors and 

leaders of groups and associations living throughout the United States and the District 

of Columbia.  Within each of the recruitment emails was the link by which the 

homeschooling parents could access the survey.  The recipients of these recruitment 

emails had the choice of whether or not they would send the survey links to their 

members.  Although a few association directors responded as to whether or not they 

would send out the survey, in the vast majority of the cases, there was no way of 

knowing whether or not the survey links were sent to the members of the association.   

All survey responses were directly sent to the Qualtrics Research Suite 

(Qualtrics, 2015) for simple statistical analysis.  The participants who completed the 

surveys represented each state within the United States, with the exception of Maine.  

1,282 surveys were started and partially completed.  Of the 1,282 surveys started, 

1,055 (82.3%) were totally completed.  The surveys that were partially completed 

were also included in the data, thus giving some questions an even greater number of 

participant responses.  Initially, a large portion of the survey respondents requested to 

be interviewed.   

After receiving the sufficient amount of interview participants, the researcher 

removed the request from the recruitment email.  Those who requested to be 

interviewed were taken to a second survey link on Qualtrics (2015).  This link was 
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closed once the quota of eight interview participants was met.  Before the link was 

closed there were 583 participants who had requested to be interviewed.     

The interview survey asked the participants their location in the United States, 

and obtained their contact information and their choice of how the interview would be 

conducted, either Skype or email.  The first two requests from each region of the 

United States were selected for interviews.  One interview participant, Northeast 3, did 

not respond for a number of days, therefore, a replacement interview participant, 

Northeast 2, was contacted and interviewed.  Eventually Northeast 3 responded, and 

her information was collected too.  Thus, a total of nine participants were interviewed, 

representing each of the 4 regions of the United States.   

For chapters IV and V of this dissertation, the survey participants have been 

represented by the order in which their responses were recorded in the spreadsheet 

(Row 7 will be represented by R 7), and by the question’s topic.  Thus, the ninth 

recorded survey response for the routine question will be represented by (Survey, 

Routine, R 9).  The interview participants have been represented by their region and 

the order in which they completed the survey.  Thus, the second participant from the 

West region of the United States will be West 2, and the first person who completed 

the survey from the Northeast will be Northeast 1.  In-text citations will be represented 

by the region, medium (interview = I), and the row in which the information was 

documented.  Thus, a quote from the interview with South 1 documented on row 5 

will be referenced as (South 1, I, R 5).     
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There were a number of participants who contacted the researchers to either 

ask questions about the study, make a comment about a particular point of the study, 

or to express interest in the study.  In order to keep the email responses anonymous, 

any email responses by the participants have been represented by the word “Email” 

and the date of their response.  Thus, an email by a participant on September 3, 2015 

will be represented by (Email, 9/3/15).   

Quotations from the participants have been largely unaltered with the 

exception of minor grammar and spelling corrections.   

Demographic Information and Educational Background 

The following tables capture some of the background and demographic 

information about the homeschooling families that participated in this study.  The total 

number of participants for each question varied depending on the number of 

participants who chose to answer a given question. 

Participant numbers by state.  The first question on the survey asked parents 

to select the state from which they were located.  Table 4.1 presents this information.   

Table 4.1 Distribution of Survey Respondents by State 

State Responses % of Total  State Responses % of Total 

AL 41 3.60%  NE   5 0.44% 

AK   7 0.61%  NV   1 0.09% 

AZ 54 4.74%  NH 14 1.23% 

AR   7 0.61%  NJ   2 0.18% 

CA 59 5.18%  NM   3 0.26% 
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Table 4.1  Continued  

State Responses % of Total  State Responses % of Total 

CO 12 1.05%  NY 11 0.97% 

CT   2 0.18%  NC 16 1.40% 

DE   2 0.18%  ND   1 0.09% 

FL 71 6.23%  OH 10 0.88% 

GA 72 6.32%  OK 11 0.97% 

HI   1 0.09%  OR 88 7.73% 

ID   8 0.70%  PA 57 5.00% 

IL 60 5.27%  RI   1 0.09% 

IN 13 1.14%  SC   5 0.44% 

IA 18 1.58%  SD   3 0.26% 

KS 28 2.46%  TN 10 0.88% 

KY 18 1.58%  TX       105 9.22% 

LA 17 1.49%  UT   1 0.09% 

ME   0 0.00%  VT   1 0.09% 

MD 75 6.58%  VA 70 6.15% 

MA   7 0.61%  WA 23 2.02% 

MI 16 1.40%  WV   6 0.53% 

MN 55 4.83%  WI 10 0.88% 

MS   2 0.18%  WY   1 0.09% 

MO 26 2.28%  DC   2 0.18% 

MT 11 0.97%  Total 1,139   100.00%   

 

There was not a state that comprised more than 10% of the responses.  Texas had the 

most participants with 105 representing 9.22% of the data, followed by Oregon 

(7.73%) and Maryland (6.58%).  Due to the fact that homeschool laws vary by state, 
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this study was able to capture homeschools that operated under considerably different 

state rules and regulations.   

The participants randomly selected from the four geographic regions for the 

interview portion of the study were located in the following states: Alabama, Arizona, 

Minnesota, New Hampshire, and Virginia.  Each of these states has been considered to 

have low to moderate state regulations according to the Home School Legal Defense 

Association (HSLDA, 2015). 

Gender of the primary instructor.  Question 2 of the survey asked about the 

gender of the primary teacher in the homeschool.  Of the 1,216 participants who 

answered this question 1,180 (97%) were female and 36 (3%) were male.  All nine of 

the interview participants were female. 

Educational level of the primary instructor.  Question 3 of the survey asked 

about the educational level of the primary instructor.   Table 4.2 presents this 

information. 

Table 4.2 Educational Level of the Main Homeschool Instructor 

Educational Level 

  

 

Responses Percent 

Less than high school 

  

 

    3   0.25% 

High school 

  

 

  48   3.95% 

Some college 

  

 

290 23.85% 

Bachelor's degree 

  

 

521 42.85% 

Graduate or postgraduate degree 

  

 

354 29.11% 

Total 1,216    100.00% 
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Over 70% percent of the participants reported that they had at least a bachelor’s 

degree, and about 40% of those possessed a graduate or postgraduate degree.  Among 

the interview participants, one had a high school education, four had a bachelor’s 

degree, and four had a graduate or postgraduate degree. 

Marital status of the primary instructor.  Question 3 of the survey asked 

about the marital status of the primary homeschool instructor.  Table 4.3 presents this 

information. 

 Table 4.3 Marital Status of the Main Homeschool Instructor 

Marital Status 

  

 

Responses Percent 

Single 

  

 

     16   1% 

Married 

  

 

1,167 96% 

Divorced 

  

 

     22   2% 

Widowed 

  

 

       8   1% 

Total 1,213       100% 

 

The vast majority of homeschools were comprised of married couples.  For this 

study, 96% of the survey respondents reported they were married.  Among the 

interview participants, eight were married and one was widowed.   

Years of homeschooling experience. Survey question 7 asked parents about 

the number of years they had been homeschooling.  Table 4.4 presents this 

information. 
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Table 4.4 Number of Years the Main Instructor has Homeschooled 

Years of Homeschooling Experience 

  

 

Responses Percent 

Less than 1 

  

 

  87   7% 

1 

  

 

144 12% 

2 

  

 

146 12% 

3 

  

 

124 10% 

4 

  

 

  84   7% 

5 or more 

  

 

614 51% 

Total       1,199       100% 

 

Table 4.4 shows that just under half of the parents had fewer than 5 years of 

experience, whereas a slight majority (51%) had over 5 years of experience.    

Instructor preparation time. Survey question 16 asked how much time (in 

hours) instructors spent planning for instruction for a typical week.   Table 4.5 shows 

that the majority of parents (71%) spent two or fewer hours of planning during a 

typical week.  For the interview participants, the hours spent in preparation ranged 

from one hour per week to six or more hours per week.   

Table 4.5 Amount of Time Instructor Plans in a Typical Week 

Hours of Planning 

  

 

Responses Percent 

Less than 1 

  

 

219 21% 

1 

  

 

253 24% 

2 

  

 

272 26% 

3 

  

 

124 12% 
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Table 4.5  Continued    

Hours of Planning 

  

 

Responses Percent 

4 

  

 

  73   7% 

5 

  

 

  36   3% 

6 or more 

  

 

  68   7% 

Total       1,045       100% 

 

Number of children homeschooled.  Survey question 5 asked about the 

number of students that the parent was homeschooling.  Table 4.6 presents this 

information. 

Table 4.6 Number of Children Homeschooled by the Primary Instructor 

Number of Children 

  

 

Responses Percent 

1 

  

 

400 33% 

2 

  

 

455 38% 

3 

  

 

206 17% 

4 

  

 

89 7% 

5 or more 

  

 

51 4% 

Total 1,201 100% 

 

Figure 4.1 presents this information in a different manner.  Most homeschools (72%) 

were composed of either one or two children, and homeschools with 3 or more 

children made up 28% of the data.   
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Figure 4.1 Number of children per homeschool. 

This question was difficult for some parents to answer because they 

homeschool more than just their own children.  For example, one parent commented, 

“I homeschooled more kids but only have my youngest left at home at age 17” 

(Survey, Routine, R 1196). 

For the interview participants, the number of children ranged from one child to 

four children.  Two of the participants noted they had other children who had been 

homeschooled.  The participants stated these children were attending college. 

One 
33% 
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38% 
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17% 
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8% 
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Ages of students.  Question 6 of the survey asked about the ages of the 

children within the homeschool.  The percentages are based on the number of parents 

who had a child at any given age that was being homeschooled.  Thus, 245 (21%) 

parents of the 1,186 who chose to answer this question had a five-year old child.  

Table 4.7 and figures 4.2 and 4.3 present this information in various formats.   

Table 4.7 Ages of the Homeschooled Students 

Age 

  

  

 

Responses Percent 

5 

  

 

245 21% 

6 

  

 

196 17% 

7 

  

 

208 18% 

8 

  

 

200 17% 

9 

  

 

202 17% 

10 

  

 

207 17% 

11 

  

 

223 19% 

12 

  

 

183 15% 

13 

  

 

166 14% 

14 

  

 

145 12% 

15 

  

 

114 10% 

16 

  

 

119 10% 

17 

  

 

  95   8% 

18 

  

 

  60   5% 

19 

  

 

  23   2% 
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Figure 4.2 Ages of students.  This figure illustrates the ages of students by 

homeschooling families. 

 

Out of 2,386 homeschooled students represented by the parents who completed 

question 6 of the survey, 245 (21%) parents reported to have a child five years of age.  

This made five years of age the most common age for this study.  Figure 4.2 

demonstrates how these numbers fluctuated for each age.  From ages 6 to 11 there was 

a similar amount of homeschooled students.  After age eleven the number of 

homeschooled students gradually declined all the way to the age of 19.  Figure 4.3 

represents what these numbers would look like if the age levels were classified into 

typical public schooling divisions: ages 5-10 (elementary school), ages 11-13 (middle 

school), and ages 14-19 (high school).   
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Figure 4.3 The number of homeschoolers by classification of ages into grade levels. 

 

For the interview participants, the ages ranged from 5 years old to 19 years old.  

The majority of these children were in the age range of middle school and high school 

aged students. 

Hours of academic instruction.  Survey question 15 asked parents to indicate 

the amount of time their child or children spend in academic instruction for a typical 

school day.  Figure 4.4 demonstrates that the majority of homeschooling families (73 

%) had a learning day that typically lasts 4 hours or less.  These numbers should only 

be used to get a general idea about the homeschooling day.  For example, a number of 

participants expressed that a child’s free time (which they did not count as academic), 

composed of reading, independent projects, or educational hobbies, could be 

considered academic.  Many of the participants pointed out that spontaneous learning 
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activities, or what they called “teachable moments,” were something that happened 

throughout the day for homeschooling families. These teachable moments sometimes 

fell outside of the academic hours.   

 

Figure 4.4 Hours of student academic instruction reported by participants, by count 

and percent. 

 

For the interview participants, the number of hours of academic instruction 

ranged from three hours a day to six or more hours a day.  Of these, the mode number 

was four hours per day.   
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Research Questions 

The remainder of this chapter will be organized according to the three research 

questions that have been used to guide this study.  Both responses from the surveys 

and the interviews will be used to represent the collected data.   

Curriculum resources and educational routines.  The first research question 

of this study focused on the curriculum choices and educational routines that are used 

by homeschooling families.  In this section, findings that concern the homeschool 

approach, curriculum package choice, technology usage, and educational routines of 

families have been presented. 

Homeschooling approach.  Survey question number 10 asked parents which 

homeschooling style best described their instruction.  These results are presented in 

Table 4.8.  From the 1,171 participants who answered question 10, the majority of 

homeschooling parents (68%) described their homeschooling approach as eclectic.  

This study used McKeon’s (2007) description of the traditional approach which she 

described as “the most common type of homeschooling approach” (p. 15).  She 

created this description based on the work of Medlin (1994).  McKeon, despite the 

findings of Medlin (1994), found the eclectic approach to be the most common.  Thus, 

McKeon’s findings were consistent with this study.  Conversely, the traditional 

approach was the least common type of approach chosen by the homeschooling 

parents.   
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 Table 4.8 Homeschooling Approach (Options taken from McKeon’s (2007) Study) 

Homeschooling Approach 

  

 

Responses Percent 

Traditional – this style is also known as the “boxed 

curriculum” and is the most common type of 

approach to homeschooling.  It is a pre-packaged 

system ready for use. 

  

 

  60   5% 

Unschooling – focus on the choices made by the 

individual learner.  Those choices can vary according 

to learning style and personality type of each student. 

 

 

153 13% 

Eclectic – a mixed combination of traditional boxed 

curriculum, homemade curriculum, and/or 

individualized curriculum. 

798 68% 

Classical – uses the trivium, a teaching model that 

emphasizes concrete thinking and memorization of 

the facts of the subjects in grade school; analytical 

thinking and understanding of the subjects in middle 

school; and abstract thinking and articulation of the 

subjects in high school. 

 

 

  

 

160 14% 

Total 1,171 100% 

 

Overall, parents seemed to concede with the four options given.  However, 

some parents reported that the options were too limiting.  For example, one parent 

stated, “Your categories of types of homeschooler were a bit too restrictive for us. 

We're a combination unschoolers and eclectic homeschoolers (Survey, Routines, R 

467).  Another parent said, “You need to add more choices other than boxed, classical, 

eclectic and unschooling.... I would describe our education as child led, eclectic, 

relaxed, literature based and high tech” (Survey, Routine, R 487).  
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A couple of parents were at odds with the description of the boxed curriculum.  

One parent responded:  

One particular question was blatantly biased, and I believe inaccurate.  It asked 

about the type of homeschool and stated that a traditional approach with a 

boxed curriculum is the most common type.  I would hope that part of the data 

gleaned from this survey will be a measure of what type is most common… 

Furthermore, I have been homeschooling for 7 year, founded a homeschool 

cooperative, and know dozens of homeschoolers.  I know no one who strictly 

follows a boxed curriculum. The huge majority of homeschoolers in my 

experience would describe themselves as eclectic (another choice on your 

survey).  (Email, 6/11/15)  

From the interview participants, six chose the eclectic approach, two chose the 

unschooling approach, and one chose the classical approach.  These numbers well 

represented the sample results. 

Curriculum package.  Survey question number 8 asked parents if they used a 

curriculum package.  If they did use a curriculum package, a space was provided for 

them to share which one they used.  

Survey question 8 provided further evidence that many homeschooling parents 

do not use a boxed curriculum.  Of the 1,175 participants who answered this question, 

only 249 (21%) of them reported using a curriculum package.  The other 926 (79%) 

participants reported they did not use a curriculum package.  The following are some 
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of the most common packages that were listed by the homeschooling parents who used 

a curriculum package: Sonlight Curriculum, A Beka Book, My Father’s World, Heart 

of Dakota, and Classical Conversations.  A number of participants explained that they 

used parts of various curriculum guides, thus creating more of an eclectic compilation 

of materials.   

This concept of using not just one curriculum package, but rather a number of 

resources, was also true for the interview participants.  Most reported using a variety 

of different resources with four participants stating they used Susan Wise Bauer’s 

(2009) The Well-Trained Mind to some extent.  Northeast 1 noted that Bauer’s 

material was used “as a starting point when choosing curriculum” (Northeast 1, I, R 

46).  South 2 explained the transition from the curriculum package to the eclectic 

approach:  

In the beginning I used Sonlight Curriculum because it did the planning for 

me.  As I became more comfortable and had more information about different 

curriculum choices I chose books based on how they taught the subject and 

how well my children would do with their approach.  Annual homeschool 

conventions have many curriculum vendors along with the workshops that are 

presented.  I research books online and get recommendations from other 

homeschoolers then go to the convention to look at the books I am considering 

using.  (South 2, I, R 32-33) 

This pattern seemed to be common for many homeschooling parents.  Northeast 1 

described the process she went through to create her own curriculum: 
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We did not have a computer in those early years.  I went to Barnes & Noble, as 

well as the Brainwaves store for workbooks, science experiments, maps, and 

anything else that I thought would be helpful.  The problem with the 

workbooks was that they were written by PhD's, but poorly edited and had 

multiple mistakes.  I had to edit them myself before I could use them.  I ended 

up creating my own worksheets and tests from scratch.  I checked the NH 

Department of Education website every year to make sure that I covered the 

basic subject requirements, then I added higher level subjects of my own.  

(Northeast 1, I, R 37) 

Evaluating the curriculum with the state standards was mentioned a number of times 

by the respondents.  Midwest 2 reported using a book, What Your Third Grader Needs 

to Know, that she said followed her state’s requirements (Midwest 2, I, R 41).   

One of the reasons given as to why curriculum packages were not used was the 

cost.  South 2 said, “Curriculum packages are generally more expensive than buying 

piecemeal especially because I don’t use all the subjects in the package” (South 2, I, R 

33).  Also, homeschoolers noted that overtime they collected more resources and 

materials, expanding their educational options.  Northeast 2 suggested other potential 

places to secure resources: “Regional homeschool conventions, used curriculum sales, 

and local homeschool support groups are great places to look over resources.  

Statewide and local homeschool support groups and email lists are great sources of 

learning opportunities and networking” (Northeast 2, I, R 46). 
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Technology usage.  Survey question 9 asked the homeschooling parents about 

the extent of which technology plays a role in their child’s instruction.  This question 

was designed to merely get a general idea about how technology is used within 

homeschools.  Table 4.9 presents this information.   

Table 4.9 Technology Usage for Instruction 

Frequency  

  

 

Responses Percent 

Not used 

  

 

  22   2% 

Infrequently used 

  

 

358 30% 

A key resource 

  

 

749 64% 

The main source of instruction 

  

 

  48   4% 

Total       1,177       100% 

 

Of the 1,177 participants who answered question 9, the majority of parents 

(64%) from the survey reported using technology as a key resource.  Very few parents, 

only 48 (4%), viewed technology as the main source of instruction.  Even fewer, 22 

(2%), reported they did not use technology for instructional purposes. 

The interview participants’ responses resembled the general survey findings 

with four of them checking that technology is “a key resource” and 5 choosing the 

“infrequently used” option.  South 1 indicated that her homeschool would use 

technology more, but the “broadband infrastructure” is not in place to support it 

(South 1, I, R 182).  This same participant went on to say, 
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If our broadband were to improve I would probably use more Khan Academy, 

Vy Hart math, minute physics, videos, EPGY and Davidson Scholar courses. 

GHF courses, moocs and Great Courses and Page Hudson or Supercharged 

Science, The Happy Scientist, etc.” (South 1, I, R 184)  

This list of internet resources given by South 1 was just a small sample of the host of 

web based resources that were listed by the participants in this study.   

Description of homeschooling routines.  Survey question 12 asked parents to 

describe their homeschooling routines.  The question was worded, “Briefly describe a 

homeschooling day.  What does your routine look like (instruction, breaks, free-time, 

etc.)?”  This section will follow a pattern derived by the themes that came from the 

survey data. 

Collaboration.  This study clearly reveals that many homeschooling families 

do not operate in isolation.  From professional teachers, personal tutors, other 

homeschooling parent-teachers, community cooperatives (co-ops), public schools, 

private schools, and colleges, many homeschool families have a vast network of 

educational resources.   

One parent described how both of her children were involved in various 

educational activities outside of the home:  

THIS term looks like this for my 18 yo:  He's taking 15 hours through an early 

college admission program at the local Community College and 2 courses at a 

homeschool resource community….  My 15 year old is currently taken 2 
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online classes (math and Spanish), Mock Trial and Model United Nations, and 

orchestra at the local high school.  (Survey, Routine, R 108) 

This blending of multiple resources outside of the home was not an uncommon 

finding in this study.  Many parents reported their involvement with a co-op, or group 

of homeschoolers under the instruction of various volunteer homeschool parent-

teachers.  One parent stated,  

we are very involved in a local, freedom-based learning cooperative (inspired 

by both Sudbury schools and unschooling philosophies/principles), many of 

our weekdays include time spent with our friends of mixed ages at our learning 

cooperative….  Although we are "homeschoolers," we spend most of our days 

out of the home, interacting with the world around us and learning together in a 

myriad of self-directed and self-chosen (and both adult and peer supported) 

ways with our friends of many ages at our learning cooperative.  (Survey, 

Routine, R 714)  

Co-ops can provide a significant amount of a homeschooling child’s academic 

instruction.  For some families, co-ops can take up the majority of the day.  West 2 

pointed out,  

On co-op days, we are there from 8 to 3.  The classes she is in are in 1 1/2 hour 

blocks.  The classes are the instructional part of the class.  Homework is done 

on non-class days just like a community college.  Homework, tests, 
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assignments, and projects are turned into the co-op on their class day.  (West 2, 

I, R 71) 

Families may meet with their co-ops multiple times each week or only once a 

week.  A parent described her child’s association with the co-op stating the child 

“meets with other students one day a week from 9:00-3:30 in a teacher led classroom 

environment.  The other 4 days are spent doing assignments and research that will be 

discussed the following class day” (Survey, Routine, R 15).  Another parent noted that 

her child was involved in two different co-ops. 

A number of parents pointed out their child’s involvement with a personal 

instructor such as a French tutor, speech therapist, specialized dyslexia tutor, and 

algebra tutor, among others.  South 1 said, “One of our relatives is an artist and when 

she is around she instructs him. He has also taken art at a local private school and at a 

local art museum homeschool class and camp workshop” (South 1, I, R 28).  Some 

parents incorporated their extended family as part of the homeschool.  One parent said 

a certain amount of time is spent with grandparents to learn about “gardening, sewing 

and cooking” (Survey, Routine, R 674). 

In addition to one-on-one time with personalized tutors, many families 

communicated that they spend a considerable amount of time with other families and 

groups, sometimes learning, traveling, or just playing.  One family shared they “are 

part of a Christian physical education group and participate in 3hrs of PE on Monday 

afternoons” (Survey, Routine, R 227).  Northeast 3 spoke of her interaction with 

others:  
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When special events come up that fit my schedule or that a friend or family 

member can take him to, we do.  Plays, concerts, beach day, museum outings, 

legislative hearings etc. There is much collaboration, I find these events on 

homeschool lists, community newspaper, and friends.  (Northeast 3, I, R 100) 

The education of many homeschoolers was replete with a variety of 

relationships within numerous educational activities and learning experiences.    

Community.  This study found that many homeschoolers were well connected 

to the resources within their communities.  From taking classes at museums to 

volunteering at nursing homes, many homeschoolers were found to be highly active.  

Northeast 2 offered a schedule that had a community-based activity for each day of the 

week including 4-H, dance, piano, gymnastics, and church playgroup (Northeast 2, I, 

R 98).   

A number of families mentioned the high frequency of field trips.  For 

example, West 1 stated that they have a “field trip once a week, often with other 

families” (West 1, I, R 99).  Another parent shared, “We do field trips or a library day 

once a week, and on the 5th day the kids take classes outside the home, such as 

swimming, gymnastics, Spanish and piano” (Survey, Routine, R 111).  For one parent, 

field trips were an essential element of education: 

I'm a professor so I teach in the mornings. Usually by the time I return, my son 

is awake and we discuss our field trip for the day.  I give him the address and 

he has to calculate how much gas we need to get there, find the cheapest place 



Texas Tech University, Jesse Thomas, December 2015 

88 

to buy gas in a 10 mile radius, and then three things he wants to learn at the 

field trip.  Then we spend the remainder of the week writing the essay about 

the trip.  (Survey, Routine, R 728) 

Another aspect of community time for many homeschoolers was volunteering.  

West 1 stated that her children volunteered at both a nursing home and a preschool 

(West 1, I, R 2).  The daughter of Northeast 1 “volunteers at a church to serve the 

homeless on Sundays, and with the Chevra Kadesha at the Temple whenever a woman 

dies (basically as a mortician for the Jewish dead)” (Northeast 1, I, R 70).  Another 

parent said they did “volunteer work about 3-4 hours a week (at the public library and 

Free Geek, a computer re-cycling center)” (Survey, Routine, R 75).  Other community 

service activities mentioned in the survey included helping with Meals on Wheels and 

working with the local food bank. 

Several homeschooling families also communicated that they enjoy attending 

the events and activities that their communities have to offer such as concerts, theater 

performances, and museum exhibits.  Also, some parents like Midwest 1 take 

advantage of their community centers which may provide a number of activities 

including swimming, dancing, and archery (Midwest 1, I, R 93).  Homeschoolers 

noted a number of clubs that were found in the community such as chess club and 

Lego club; and they were involved in a variety of special classes such as ballet, violin, 

foreign languages and tennis; and they participated in organizations like Boy Scouts 

and Girl Scouts.   
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Northeast 1 described a little about how she and her daughter interact with the 

community: 

Breakfast, then lay on the bed or go to a coffee shop to do world geography…. 

Off to a museum to see examples of what we are currently studying in art.  

Then a break for kayaking or a matinee or a hike….  Some days she attends a 

class at college sitting next to her sister who is in her Junior year.  Oil painting 

class on Tuesdays with an instructor.  She also must interview at least two 

interesting people a month who were an eyewitness to history and write a 

report.  At least once or more a year—travel to Europe, Boston, Washington 

DC, New York City to see museums, works of art, battle sites, etc.  (Northeast 

1, I, R 70) 

Enjoying the local zoo, nature center, arboretum, and state park were also 

shared by the participants.  This section merely represents a snap shot of all of the 

activities and special classes that were mentioned by the participants in this study.  

Many homeschoolers were truly active in their communities. 

Faith.  Long considered one of the reasons as to why many families choose to 

homeschool (Van Galen, 1991), faith was found to be an essential part of many 

homeschoolers’ routines.  From Bible reading, memorizing certain passages, singing 

hymns, and family devotionals, a number of homeschooling families took advantage 

of their homeschooling freedoms when it came to their faith. 
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For many families, a Bible related activity was one of the first things on the list 

for the day’s schedule.  One example of a morning routine included, “We begin our 

day around 8:00 with our Bible Study, then breakfast and chores” (Survey, Routine, R 

235).  This was not an uncommon finding.  Another parent’s routine: “Morning time: 

Poetry, Bible story, memory work (poetry recitation, scripture memory, memorization 

of history timeline, etc), folksongs” (Survey, Routine, R 958).  Some families included 

singing in their morning routine: “… and then do our morning worship routine which 

includes bible reading, scripture memory and singing” (Survey, Routine, R 853) and 

another parent said, “On waking we often sing some basic Jewish blessings” (Survey, 

Routine, R 166). 

For many homeschooling families, this time of reading the Bible and singing 

as a family, or what a number of parents called “circle time,” was the only time the 

whole family was together before they split up into different activities (Survey, 

Routine, R 928).  Other families ended their day with Bible reading: “About an hour 

before bed we read bible and pray and talk about our day which usually last about 30 

min” (Survey, Routine, R 631).  Still other parents provided their children a quiet time 

in which they were to read from their Bibles independently.   

In addition to Bible reading, some families inserted a Bible class into their 

educational day.  One parent said, “For Bible I leave that up to them, some resources 

they use include Kids of Courage (a Voice of the Martyrs website for kids) the Bible 

and John Piper's Desiring God website” (Survey, Routine, R 167).  Some students 

took an online Bible class while others used the Bible to study subjects like geography 
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or history.  One parent wrote, “We typically start the day with Bible subjects like: 

geography of the Holy Land, Bible, Latin, Greek, Church History, a book like City of 

God” (Survey, Routine, R 822). 

A number of families reported using a curriculum package that was built on 

Christian principles.  Many of the curriculum packages listed earlier including 

Sonlight Curriculum, My Father’s World, and Heart of Dakota were designed with a 

Christian foundation.  Other families followed an educational philosophy like the 

Charlotte Mason Method, which is guided by Christian ideas.  Therefore, many 

families used biblical principles and illustrations throughout their educational 

instruction.  One family’s routine included:  

Our posted schedule for Kindergarten was: Prayer; Morning meeting (calendar, 

weather, holidays, etc.); Bible verse review (from previous weeks); Bible story 

& journal (she draws a picture and writes a sentence to demonstrate 

comprehension); Bible verse review (this week's).  (Survey, Routine, R 939)     

West 1 summarized their educational perspective, “Our faith in Jesus Christ is 

central to who we are and all that we do.  It defines how we train and educate our 

children” (West 1, I, R 269).  Some parents who were not necessarily religious still 

provided opportunities for their children to learn about religion.  For example, South 1 

remarked,  

This is one of the "perks" in homeschooling. I have the ability to introduce a 

variety of religious beliefs with an inclusive curriculum, without worrying 
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about who might be offended and without church/state separation issues.  We 

do not try to leave it out ... no matter which belief system we are talking about.  

(South 1, I, R 262) 

Northeast 2, a non-religious parent, wrote,  

We are not a religious family, and self-identify as agnostics.  We study all of 

the major world religions in order to provide understanding and cultural 

context for history and current events.  To this end my high school curriculum 

includes primary source texts such as the Old and New Testaments of the 

Bible, Qur'an, Bhagavad Gita, and Tao Te Ching…My children are free to 

choose their own spiritual path, but at this time they are happy to attend 

playgroup for playtime with friends and choose to discount the religious 

indoctrination to which they are exposed.  (Northeast 2, I, R 268) 

The majority of the interview participants used the Bible in some form for their 

academic instruction.  Thus, for many homeschoolers, at least a portion of their day or 

week was dedicated to learning about religion in general or a particular faith.  This 

section did not go into detail about the numerous examples homeschoolers expressed 

of connecting with their faith-based associations including church youth groups and 

camps.  

Individualized instruction.  The ability for parents to tailor-make a schedule, or 

the option not to, in the case of some unschoolers, was consistently noted in this study.  

The concept of individualized instruction was one of the main reasons some parents 
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chose to homeschool in the first place.  Parents have complete control over when the 

school day begins, when breaks take place, how long an instructional period will last, 

and how the instruction will be implemented, among a number of other factors. 

Some parents placed an emphasis on allowing their children to sleep as long as 

they needed before starting academic instruction.  One parent said, “Kids are allowed 

to sleep until 9 -being well rested improved academics tremendously” (Survey, 

Routine, R 559).  Several parents brought up the point that a certain amount of sleep is 

needed for growing children.  A parent commented, “Student is allowed 9 to 10 hours 

of sleep (important for teenagers) therefore school begins around 9” (Survey, Routine, 

R 894).   

The ability to move the academic schedule around, adjusting to the needs of 

the family, was highly important for some families.  At least two families from this 

study adjusted their academic schedule so that the children could have more time with 

their father.  One parent stated,  

My husband works in the food industry and frequently doesn't get home until 

8pm. So, in order to create more time with him, the children don't go to bed 

until sometime between 10:30 and 11pm. They tend to sleep close to 12 hours, 

so wake-up is around 10am.  (Survey, Routine, R 1031).   

Another family reported that they planned their lunch break around the father’s 

working schedule: “Depending on my husband's schedule and when he gets home for 

lunch, we then grade/discuss math and complete spelling, writing, and classical 



Texas Tech University, Jesse Thomas, December 2015 

94 

vocabulary. My son gets an hour or so of lunch/goof-off time with my husband” 

(Survey, Routine, R 1034). 

Controlling the schedule was important for families who lived in rural areas 

where it is difficult to travel back and forth if they were to attend a public school.  

South 1 stated, 

It may seem counter-intuitive but homeschooling has been a Godsend socially 

because he can actually spend a lot of time with friends. Living in a rural area, 

no one is going to drive a half hour to your place for a playdate when they have 

to rush home, maybe to an activity, then do homework and eat and get to bed 

before being at school at 8:30 the next morning, and we would barely have 

time to visit anyone if we had to keep up a traditional school schedule.  

(South 1, I, R 231) 

There were also families who enjoyed the fact that they could have multiple 

schedules within the same homeschool.  One mother reported,  

My 13 year old gets up around 6am so he is usually starting school by 7am, 

while my 12 year old likes to sleep till 8 or 9am.  Since my 13 year old has 

autism this gives him more time and 1:1 so when his sister wakes up they can 

do Science, English and Social Studies together.  (Survey, Routine, R 1238) 

Another parent briefly described how each of her children complete academic work on 

different schedules: 
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The oldest child usually chooses to start early, take a long lunch break, and be 

done by 4 or 5 p.m.  He never leaves schoolwork for the evening or weekends.  

The next child never starts anything until at least 10:30 a.m. takes lots of 

breaks and does her best work at night.  The ten-year old does school in two 

big chunks:  10 a.m. and 2 p.m., for about 1 and 1/2 hours each time.  

(Survey, Routine, R 1256) 

Parents also varied considerably on how they managed breaks within the day.  

Some parents set aside certain points in the day for extended breaks, other families 

took frequent breaks, and still others allowed their children to manage their own 

breaks.  One parent remarked, “We take breaks for tea, talking, outside time at least 

once before lunch” (Survey, Routine, R 894). 

There were also a number of families who arranged their academic schedule 

around special training or competitions that included academic, singing, ice skating, 

and dance.  One parent wrote,  

My triplets also have their own singing group they started themselves, with my 

help, when they were only 7 years old. They travel all over singing "Gaither 

Style" Southern Gospel Hymns and songs. They are busy practicing for their 

singing engagements throughout the week as well.  (Survey, Routine, R 999) 

Another parent commented, “In 8th grade she danced for a year as an apprentice with 

a small professional ballet company. She was a member of the company, so it was a 9-

5 job. We homeschooled around that schedule” (Survey, Routine, R 991).   
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Parents also noted how they were able to set the times and places for learning 

sessions.  Northeast 1 recommended changing the environment often and shortening 

the learning period: 

We never used a desk—we did our learning at coffee shops, on the beach, 

laying in bed, on a blanket under a tree.  Anywhere but the typical student set-

up.  Education must be fun, interesting, dynamic - and I rarely ever gave 

homework.  Too much information at one time saturates the brain; they 

become frustrated and learning comes to a stop.  Ten minutes a day per 

subject.  (Northeast 1, I, R 283) 

South 1 described how she was able to adjust the break times depending on the 

demands of the subject:  “Free time is breaks between subjects usually after an hour or 

two (less frequently if on a roll reading, more frequent if labor intensive like writing) 

for between 15 minutes and a half hour” (South 1, I, R 230).  

Some parents worked one-on-one with each child, thus creating a type of 

rotation-schedule.  For example, Midwest 1 said, “After we finish the together 

subjects, I usually start with the littlest and work my way up. The oldest is capable of 

doing much more work independently and works on his independent work while I 

work with his sisters” (Midwest 1, I, R69).  Another parent reported,  

Then we split up: my high schoolers go to their rooms to work and my junior 

high student works in the library. I teach science to my youngest boys then 

they start on their school work at the kitchen table while I supervise. We take a 
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short morning break. After that I read history with the younger 3. When history 

is completed, I leave the younger ones to work on their own and I discuss 

Government and literature with my high schoolers.  (Survey, I, R 4) 

Other parents, especially parents of teenagers, allowed their children to 

manage their own learning.  Northeast 2 stated, “Older two kids set their own 

schedule, and complete their work independently, usually late at night” (Northeast 2, I, 

R73).  A number of parents provided their children with a list of objectives that need 

to be completed for the day or week.  Some parents allowed their children to proceed 

through the list of assignments in any order they chose.  One parent described their 

routine: 

Each child is given a list of assignments to complete individually or with me. 

Again, depending on the day of the week, the amount of school work I assign 

varies. The kids choose what to do first, second, third, etc.  (Survey, Routine, R 

156) 

It could be said that every participant in this study operated under a different 

schedule, thus creating highly individualized schedules.  From monitoring student 

sleep schedules, energy levels, and learning propensities, many parents have optimized 

learning through individualized instruction.       

Structure.  This study found that the amount of structure by which a 

homeschool operated varied considerably from highly structured academic days with 
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exact start times, scheduled periods of instruction, and planned breaks, to very 

unstructured days with little to no routine. 

Some parents adopted ideas about organizing the day from curriculum guides 

or educational theorists.  For example, a number of parents commented that they used 

the Charlotte Mason Method or the Waldorf method.  Some parents followed a 

number of different recommendations.  One parent said, “I would say our homeschool 

is ‘Cross Curricular Unit Study with a Charlotte Mason spine’ if I have to put a name 

to it” (Survey, Routine, R 396).  Another parent, explaining the order of their day, 

stated, “We finish our school by lunch (we use a Charlotte Mason methodology) and 

the afternoon is spent outside, doing hand crafts, or visiting friends and family” 

(Survey, Routine, R 819).   

Even parents who did not say their activities came from a certain educational 

theorist like Charlotte Mason, had a similar order to their day.  The majority of 

responses about the homeschool routine included academic work being accomplished 

in the morning, leaving the afternoon-time for extracurricular activities, personal 

pursuits, independent projects, play-time, and hobbies.  Midwest 1 said, “We are 

usually done and outside playing by 2 pm” (Midwest 1, I, R 68).  Northeast 2 noted 

that after lunch, “We leave for afternoon activities which may include sports, dance, 

gymnastics, 4-H, piano, playgroup, errands” (Northeast 2, I, R74). 

Some homeschools operated within a well structured system.  One described a 

highly structured routine: 



Texas Tech University, Jesse Thomas, December 2015 

99 

I am very structured.  We begin with the Pledge of Allegiance and our Bible 

pledge.  Next is math (45 minutes), followed by a snack break.  We spend 20 

minutes on Classical Conversations, new grammar and review.  The next 2-3 

hours is spent on spelling, writing, grammar, and art or cursive … (Survey, 

Routine, R 338) 

Many parents fell somewhere in the middle of the structure spectrum.  They 

provided expectations and teaching, but they allowed their children to take on some of 

the learning decisions.  One parent described how the academic structure was 

negotiated in their homeschool: 

We start in the morning with subjects that both children do together. They are 

mostly self-paced the remainder of the day. They have lesson plans to 

complete each day and take breaks as needed. We discuss what they need to do 

based on energy level and time constraints. Some lessons are self-taught. Other 

lessons are taught by me. We decide each day when I will teach and when they 

will work independently. (Survey, Routine, R 40) 

There were parents who were still trying to find that perfect balance between a rigid 

schedule and a more spontaneous learning day.  One of the participant’s responses 

captured this dichotomy: 

0930- Pledge, Anthem, America's Creed, Prayer; 0945 they do two subjects of 

their choice following the lessons that are written on the board; Break-- after 

two subjects are completed-- one may work ahead lessons if the other is not yet 
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finished as they enjoy break time together; --our break is 20 min-- 5 for potty--

15 for play--snack, then we all go to the barn to gather eggs, feed livestock and 

assess what work needs to be done in the barn after school; Return--same 

routine; they pick the subject and do the lessons and directed on the board.  

some they can do without me but most they do with me.  I give one on one 

time with one child for math while the other may do language which is at the 

point now that it is mostly self taught; BREAK--after every 2 subjects--- this 

break includes everybody preparing lunch together so math and health often 

continue in the kitchen following lunch they play outside if weather is good 

and if not they will play some sort of electronic game together or a board 

game.  TV is not on; Following lunch we review what we have left to do ... get 

it done ... they can break after two subjects but usually will want to push 

through now to finished.  THAT is a typical class room day ... BUT in the 

middle of a lesson for instance, one child might ask a question that triggers a 

wild hair in me and suddenly we become a Montessori room.  A sudden hike in 

the wet lands, a sudden field trip to the town our state constitution was signed 

or even a botanical garden or zoo trip.  While I try to be traditional our routine 

goes out the door quickly.  (Survey, Routine, R 1249) 

Some parents gave their children a great amount of responsibility.  For instance, one 

parent commented  

I set the expectation for the day and week, and my daughter picks what to work 

on and when. I am available 9 to 5 to assist. When the day's work is completed 
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then she is done and can have privileges such as TV, phone, tablet and general 

free time.  (Survey, Routine, 117).   

Then on the more unstructured end of the spectrum, some parents allowed their 

children to take the lead in learning.  A parent shared the freedom children had in their 

homeschool:  

Our days are like summer for school kids but with even more freedom. We 

play, we learn, we experience the world and the people in it. We eat when 

we're hungry and rest when we're tired. Everyone has a voice in the decision-

making process. Parents step in for support and safety reasons.  

(Survey, Routine, R 120) 

Still another parent described their unstructured homeschool routine:   

The children do as they want, with some guidance from me. They read, 

experiment, game, build, draw, dance, nap--their choice....They attend 

workshops, support groups, Boy/Girl Scouts, community classes, etc. They 

often go to a friend's house to play or we have people at our house.  

(Survey, Routine, R 199)  

The above quotes and narratives merely represent the main findings and 

patterns found within the data.  As with the theme of individualized instruction, so the 

theme of structure can be broken down into as many data units as this study had 

participants.  Each family organized their day a little differently from all the others.  

One family conveyed that some days are much more structured than others.  Others 
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spoke of how each season has an effect on the amount of structure they have.  As the 

other themes in this section have pointed out, homeschoolers take advantage of the 

freedom and flexibility they have when designing their educational routines.   

Motivation for selected resources and educational routines.  The second 

research question focused on the reasons parents have for their given educational 

routines.   

Reason for routines and schedules.  Survey question number 14 provided 

options by which participants could select the best reason for their chosen routines and 

schedules.  Table 4.10 presents this information.   

 Table 4.10 Reason for Routines and Schedules 

Reason 

  

 

Responses Percent 

Suggested from a curriculum package 

  

 

    6   1% 

A personal preference 

  

 

388 37% 

Based on your child's or children's unique learning style 

  

 

472 45% 

Other 

  

 

193 18% 

Total       1,059    100% 

 

Table 4.10 demonstrates the individualized nature of homeschooling.  Most parents 

(45%) created an educational schedule that was based on their child’s unique learning 

style.  Very few, only 1% of the respondents, reported that they set their routines 

based on the suggestions from a curriculum package.  This question provided an 

“Other” option by which parents could fill in their own response.   
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The “Other” responses for this question, in some of the cases, could be 

incorporated into the first three answer selections.  For instance, one parent wrote, 

“Personal research on learning and teaching methods” (Survey, Reason, R 350).  This 

answer response, although categorized as “Other,” was similar to the provided answer 

response: “Personal preference.”   

There were also several “Other” responses that merely stated their reason was 

a combination of the three given selections.  In these cases, participants would respond 

with something like “All of the above” (Survey, Reason, R 150).  However, there were 

some responses from the participants that did not fit the three given answer selections.  

The rest of this section highlights some of the unique responses given for question 14. 

Child’s interests.  Some families developed a schedule that was not necessarily 

based on their children’s unique learning style, but rather their particular interests.  For 

example, one parent shared her reason for their given schedule:   

Our schedule is adapted to our children's interests and abilities. Our oldest is 

interested in languages, so we sought a highly-qualified tutor in Classical 

Greek and in Latin for her. Our middle child is interested in musical theatre, so 

we all became involved in community theatre. Another child was a late 

bloomer, so all academic work in the early years had to be designed without 

requiring reading. We adapt the routines and schedules to the child.  

(Survey, Reason, R 143) 
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Other parents shared similar thoughts, such as answering that their schedule “flows” 

based on various aspects including the activities that the children were involved in 

(Survey, Reason, R 250).   

Community resources.  Many parents, as noted in the previous section, 

maximized the various opportunities and resources their communities had to offer, 

thus heavily influencing the organization of their schedules.  South 1 responded, “We 

schedule around community resource classes and activities.  Then we build in solid 

basic time for math and language arts" (South 1, I, R 104).  Another parent said, 

“Availability of activities or opportunities dictate our schedule” 

(Survey, Reason, R 81).   

Experience.  Some families attributed the design of their schedule to 

experience.  As one parent stated, “We've established this routine after watching what 

works best over the years” (Survey, Reason, R 114).  West 2 responded, “After 

homeschooling for 15 years, I have figured it out.  I select the best curriculum and 

then modify what needs to be done” (West 2, I, R 107).  Another parent simply 

commented, “Years of trial and error” (Survey, Reason, R 105).   

Faith.  Several families attributed their schedule to their particular faith.  One 

parent answered, “We let God lead our day… We are free to follow God’s leading 

everyday and have learned far more from following bunny trails than we EVER would 

have learned from a curriculum” (Survey, Reason, R 253).  Some families mentioned 

the fact they wanted to raise children that would honor God.  A parent responded, we 
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“glorify God by having a schedule putting Him first and doing our best to raise a 

successful daughter” (Survey, Reason, R 322).   

Family reasons.  Several parents responded simply with an “It's what works 

for our family” type of statement (Survey, Reason, R 26).  This manner of response 

summarized the various aspects that parents think about, such as “personal and 

financial circumstances” (Survey, Reason, R 1024).  Other factors included the 

parents’ work schedule.  In some situations both parents worked or the family traveled 

a lot.  One parent answered, “… based on being entrepreneurs” (Survey, Reason, R 

369).  Another parent answered the question by saying, “Based on our family’s likes, 

dislikes, dad’s work schedule and activities” (Survey, Reason, R 1136). 

Special goals.  Some parents explained that the organization or design behind 

their schedule was due to specific goals or values the family had.  For example, one 

parent answered, “to prepare them for SAT” (Survey, Reason, R 83), and another 

responded, “Leadership Education philosophy” (Survey, Reason, R 574).  Still another 

parent wrote, “It's a big priority to me to craft a home life and schedule that 1) fosters 

a close, collaborative, nurturing and fun family culture and 2) meets my kids 

developmental needs in the life stage they are in…” (Survey, Reason, R 82). 

Special needs.  Several parents responded to this question by addressing the 

special needs of their children.  One parent answered the schedule is determined by, 

“trying to juggle 2 kids with different needs” (Survey, Reason, R 308).  Another 

responded, “Due to their special needs, I found that routine enables them to feel more 

confident, knowing what to expect, and helps with their behavior” (Survey, Reason, 
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R 971).  Still another parent shared, “Based on my child’s need for therapies” (Survey, 

Reason, R 119).   

Mixed educational option perceptions.  The third research question focused 

on revealing the perceptions of homeschooling parents concerning mixed educational 

opportunities.  This question was meant to capture not only the immediate reality of 

whether or not parents would enroll their children into a mixed educational program, 

but to explore the possibilities of this concept becoming a meaningful avenue of 

educating children.     

Mixed educational option enrollment.  Survey question number 17 asked 

parents if they would consider enrolling their child into a mixed educational program.  

The results showed that of the 1,055 participants who answered this question, 569 

(54%) said they would not enroll their children into such as program, and 486 (46%) 

of the participants reported that they would enroll their child into a mixed educational 

program.   

The overall survey results were very similar to the responses of the interview 

participants.  Five interview participants responded, “no,” that they would not enroll 

their student into a mixed educational program and four said that, “yes,” they would.  

The following paragraphs highlight the responses of the interview participants based 

on their choice of whether or not to enroll in a mixed program.   

No.  There were several different reasons as to why the participants chose not 

to be involved in a mixed program.  Northeast 1 said that it was her daughter who does 
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not want to be involved in public education as she “finds most teenagers boring” 

(Northeast 1, I, R 117).  Northeast 2 said they currently have that option, but “having 

to follow a school calendar/schedule would take away our flexibility” (Norheast 2, I, 

R 120).  Midwest 1 stated that the schools in their area “are not great and we started 

homeschooling due to a bad experience in public schools” (Midwest 1, I, R 116).  

West 2 responded, “We don’t bother.  We simply created our own version of what we 

wanted to meet the needs of our children through a professionalized co-op” (West 2, I, 

R 118). 

Yes.  For each of the “yes” responses there were conditions that each of the 

participants provided in order for such an educational option to be considered.  For 

example, South 1 stated they would need an education that met the “needs of a gifted 

learner” and would need to “avoid a 45 minute drive each way” (South 1, I, R 114).  

South 2 responded that such a program would have to offer a class that her child 

“couldn’t get any other way” (South 2, I, R 115).  West 1 answered,  

It would just have to be the right situation. We travel extensively with our 

business, so if we did happen to be in a single state long enough to enroll them 

in a course or two, I would want to know the teacher and be comfortable with 

their instruction.  (West 1, I, R 121) 

And finally, Northeast 3, having some success with mixed educational programs in the 

past, commented on the need for public schools to improve the communication with 

parents about such things as scheduling.   
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Desired benefits of mixed educational options.  Survey question number 20 

posed the hypothetical question that if an ideal part-time program existed, which 

benefit would be most appealing to their family.  Three choices were given and 

another space was provided by which they could make their own answer.  Table 4.11 

presents this information. 

Table 4.11 Desired Benefits of a Mixed Educational Program 

Desired Benefits of Mixed Education 

  

 

Responses Percent 

Extracurricular classes/activities (music, art, athletics, 

etc.) 

  

 

484 48% 

Socialization (variety of people, clubs, collaborative 

groups, etc.) 

  

 

64 6% 

Advanced subjects, equipment, or expert teachers 

  

 

270 27% 

Other 

  

 

199 20% 

Total 1,017 101% 

 

Given the four options for question 20, most parents (48%) selected 

“Extracurricular classes/activities” as the greatest benefit of being involved with a 

mixed learning program.  Another 27% of the participants selected “Advanced 

subjects, equipment, or expert teachers.”  These two options were also selected most 

by the interview participants.   

South 1, South 2 and Northeast 1 all selected the choice “Advanced subjects, 

equipment, or expert teachers.”  South 1 also listed some other potential benefits if her 

child were to be enrolled into a mixed educational program: “opportunity for more 
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teamwork, the chance to have others in his life for role models, content expertise and 

inspiration, and the chance to be with intellectual peers” (South 1, I, 201).  Northeast 

3, Midwest 1 and Midwest 2 all selected the choice “Extracurricular classes/activities 

…”  West 1 stated she would like the options of “Advanced subjects …” and 

“Extracurricular activities …” but would not need to use public schools for 

socialization purposes.     

Goals, desires, and preferences of a mixed educational program.  Question 

21 asked, “If you were to enroll your child into a part-time program, what goals, 

desires, or preferences of yours would be most important for the public education 

system to understand?”  This question was intended to not only gather the thoughts of 

parents who were open to the idea of mixed educational programs, but was also 

designed to understand the requirements, however great, that must be met from 

parents who opposed the idea.   

Amongst the participants were several parents who had experience with part-

time programs associated with public schools.  Some of those parents reported 

success, and that they were continuing their relationship with public schools.  Others 

felt that even the part-time program was not a good situation for their family, and that 

they had ceased their relationship with the school districts.  However, the majority of 

the participants approached this question without giving the idea they had ever 

experienced any type of mixed educational program.    

This study found a number of parents who were very encouraged about the 

possibility of mixed educational programs.  Several parents even used the word 
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“ideal” to describe such an educational arrangement.  One parent exclaimed, “I would 

love to see a part time option in the public school system! (Survey, Goal, R 78).  

Another parent said, “I would love access to arts programs, foreign language, clubs, 

and possibly upper level classes (the opportunity for a student to take only one or two 

classes at a middle or high school would be wonderful)” (Survey, Goal, R 491).  Still 

another parent envisioned the value that such a program would provide: “I would 

greatly appreciate an option like this, because I want my child to experience more time 

working with other students and different teachers” (Survey, Goal, R 874). 

However, not all parents were as eager to have this option available to them.  

One parent stated, “I would never enroll my child in a public school no matter what 

activities were available” (Survey, Goal, R 351).  Other parents reasoned that such a 

program could not exist.  For example, several parents stated that they would want 

their religious beliefs to be associated with the schools their children attended.  One 

parent summarized this dilemma for some families: “I want God and Catholicism to be 

the most important focus of my child's education. A public school could not provide 

that and therefore, no such program would exist” (Survey, Goal, R 227).  Still another 

parent explained,  

No chance.  So controlled by those who fund their institutions, that it wouldn't 

matter.  I could say "values, principles, faith & patriotism" but none of those 

are allowed or taught in public school & are looked down upon ... which is 

mind blowing (to me).  Have no interest in the sterilization or dumbing down 
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of my daughter by the masses any more than I already experienced myself.  

(Survey, Goal, R 369) 

Still, other parents, although open to the idea, expressed a certain amount of 

skepticism in working with the public schools. Several parents commented about how 

it was hard to imagine such a collaboration being successful.   For instance, one parent 

commented,  

Our public schools here are good but pushy -- there is too much homework at 

too early an age.  My family *needs* a low-stress, high interest, emotionally 

safe environment, which requires small class sizes.  I don't know how the 

public schools could do this -- but I'd love to see it!  (Survey, Goal, R 1134) 

Many parents answered question 21 with legitimate concerns, thoughts, values 

and opinions they felt the public school system should know.  Again, some parents 

voiced a genuine interest in mixed educational programs, whereas others merely gave 

ideas, with no desire for such an option.  The following themes were derived from 

their responses: 

Favorable regulations.  The possibility that the public school system would 

eventually make heavy demands on homeschoolers was a big issue for parents 

contemplating mixed educational programs.  One parent remarked, “My biggest 

concern would be the possible intrusion of the local school or government into 

homeschooling” (Survey, Goal, R 899).  This sentiment was expressed by a number of 

other parents.  A parent stated, “I would not want to be pressured to enroll in more 
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activities or classes” (Survey, Goal, R 236).  However, other parents with a little part-

time public school experience only wanted to adjust the system.  For example, one 

parent expressed,  

 Our local high school requires him to take 4 classes at the high school in order 

for our son to participate in marching band(considered a competitive sport). 

We would prefer him not to have to take that many classes, but that is our only 

option for him to participate as he has a passion for marching band. This is so 

they can be confident he meets IHSA requirements. We would love it if they 

would accept grades from his home school classes as qualification.  (Survey, 

Goal, R 708) 

Several other parents were unsure if the schedules might be too restrictive for 

their purposes.  A parent commented, “I wouldn't want to be locked into a ridged 

program” (Survey, Goal, R 348).  Another parent said,  

I want an a la carte approach to selecting classes. I want a description of the 

material and approach to be taught (much like you would get in a course 

catalog). My overall goal is to provide the best learning and social 

opportunities for my child without having to put up with a schedule that is 

unnecessarily long because it is trying to fulfill every state-mandated 

requirement and accommodate a large number of kids.  (Survey, Goal, R 53) 

Parents wanted a variety of options, and desired that those options be flexible.  

Essentially, parents wanted a large degree of control concerning academic regulations.  
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As noted by one parent, “We might be interested in a system where we could register 

for individual classes - with no minimum requirements - but that's about it” (Survey, 

Goal. R 39).  Another parent summarized the feeling of many by saying, “Public 

schools can serve homeschoolers best by letting us access what we want to, when we 

want to, without attempted management” (Survey, Goal, R 423).   

Respectful parental relations.  A number of homeschooling parents were 

concerned that they would lose the authority over their child’s education if they were 

to enroll in a mixed educational program.  One parent said, “I would want the school 

to respect me as the ultimate responsible party for my child's education” (Survey, 

Goal, R 16), and another said, “the final say on education belongs to our family not the 

school system” (Survey, Goal, R 17).   

Along these same lines, some parents hinted at experiences where public 

schools overstepped their bounds as one parent commented, “I will communicate my 

values and morals to my child. Their job is teaching/enriching in a particular area of 

study- math, etc” (Survey, Goal, R 20).  Another parent expressed,  

I would not want participation in a part-time program to be used as a doorway 

into our home….  There should be a clear line to separate the items we are 

participating in with them and the subjects we are taking care of on our own.  

(Survey, Goal, R 1031) 

Some parents communicated that they would have to be intimately involved if 

a mixed program were to work.  As one parent put it, “That I could stay and 
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participate / help out, and/or drop in and out as I pleased, be hands on as much I 

chose” (Survey, Goal, R 121).  Another parent agreed, “Educational decisions are to 

be made equally by myself and his public school teachers” (Survey, Goal, R 237).  

Still another parent stated,  

The responsibility of my child's education is mine. Since that is true, I need to 

make the decision about what they are or are not taught. Just because they walk 

into a public school, does not mean that my rights have stopped.  (Survey, 

Goal, R 40) 

Quality student care.  Parents in this study expressed a number of concerns 

about the safety of their children if they were to be sent off to a public school, even 

part-time.  The responses demonstrated that parents wanted their children to be well 

taken care of.  As one parent insisted, “They are to be treated much like I would be 

treated as an adult…” (Survey, Goal, R 101).   

Several parents also required that the school provide a number of safety 

measures for their children.  Midwest 1 said one of the reasons they stopped going to 

public schools was because of a “bullying situation” (Midwest 1, I, R 137).  Another 

parent was concerned about the children getting ill.  “KEEP SICK KIDS OUT OF 

THE CLASSROOM!!!” the parent demanded (Survey, Goal, R 256).  Still another 

parent was concerned about schools being able to provide food safety for a child with 

allergies.   
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One parent summed up child care concerns with the following comment: “I 

would require that the program provide a safe, inclusive environment that values the 

whole child (feelings, temperament, personality) along with academic goals” (Survey, 

Goal, R 74).   

Appropriate curriculum and instruction.  Parents had a variety of concerns that 

might best be categorized as curriculum and instruction issues.  One of the more noted 

concerns was that of testing.  Many parents expressed their displeasure of standardized 

tests and the amount of time consumed preparing for them.  One parent said, “I would 

not want them teaching to a test or practicing test-taking skills” (Survey, Goal, R 38).  

Another parent agreed, 

My main concern about public schooling is the teaching to the test, and 

common core. I would want my child to learn the subject in a freer way, not 

under the strict guidelines and restrictions that common core is putting on the 

teachers now.  (Survey, Goal, R 1106). 

Other parents, such as South 1, voiced a need for schools to provide more 

challenging courses for their students (South1, I, R 114).  As one parent explained,  

I am educating my child at home because public school could not meet her 

academic needs. I am NOT opposed to public school and I wish that gifted 

programs had not been so severely cut in my local schools. I have no political 

or religious agenda with my homeschooling decision, I just want my child to 

receive a challenging education and our last public school teacher told me "we 
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are not equipped to educate a child like X" leaving our family little choice but 

to leave the system and do it ourselves.  (Survey, Goal, R 127) 

Some parents emphasized changes that would need to take place within the 

classrooms in order for mixed educational programs to be viable options.  For 

example, it was suggested that schools need smaller class sizes.  A parent explained, 

“We would never enroll our child in a program that did not limit the class size.  Our 

ideal would be no more that 10-15 students.  Children's individual talents are often 

overlooked in large classes” (Survey, Goal, R 592).  Another parent voiced a similar 

concern, 

I would like the system to understand that quality, rather than quantity, of 

instruction and time spent, is what matters most. Kids get burned out with too 

much interaction and compelled learning, day after day after day. Also, 

recognition that the child is an individual, getting to know that individual so 

that interactions with the teacher are meaningful and focused. Not having so 

many kids assigned to a teacher that no real meaningful interaction can take 

place between them.  (Survey, Goal, R 90) 

Some parents provided examples of how the curriculum would need to be 

altered.  For instance, one parent expressed, “For our children to succeed there has to 

be more room for creative, imaginative thinking” (Survey, Goal, R 22).    

Reformed school structure.  The only way for some parents to envision a 

successful mixed educational program would be to collaborate with a type of reformed 
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school structure.  Some expressed their interest in more access to their districts’ 

resources because of the taxes they contribute.  One parent remarked,  

I have paid my taxes and am entitled to the services provided all citizens. This 

means we should be able to pick and choose any class or activities with no 

further limitations or constraints. After all the schools are there to SERVE the 

citizens, not the other way around.  (Survey, Goal, R 1147) 

Some parents envisioned school as an optional resource.  One parent stated, “I 

would need them to understand that I would be choosing them as a vendor with whom 

to outsource a particular component of my child's education - nothing less, nothing 

more” (Survey, Goal, R 297).  Northeast 2 described her ideal school: 

I believe the public schools should be set up as resource centers with multi-

level subject-specific classrooms which contain a variety of 

curricular/manipulative/supplementary choices.  Teachers should be 

subject/curriculum-expert mentors who can direct students to work at their 

own level/pace on independent/cooperative learning projects within those 

subjects.  Class time would be optional/drop-in as needed.  Students would 

progress through scope and sequence of curriculum when authentic assessment 

shows mastery of subject content.  (Northeast, I, R 142) 

Some parents tried to create analogies in order to illustrate how schools should 

operate.  One parent envisioned schools to operate like libraries: 
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At libraries, we are free to use the materials we want and there are experts 

there to guide us if we request guidance. No one says we *have* to do this or 

that. No one says if we don't do THIS we can't do THAT. No one threatens us 

with a bad grade if we check out more books than we can read. Homeschoolers 

are treated respectfully as learners who are self-motivated and who will learn 

at their own pace if resources and guides are provided. Libraries also often 

offer classes that we are free to take or not take. They provide good 

descriptions of the classes and expectations, keeping things positive and non-

threatening.  (Survey, Goal, R 1196) 

There were parents such as Northeast 3 who expressed interest in cooperating 

with public schools, but they were concerned about their children feeling like 

“outsiders” (Northeast 3, I, R 143).  For these parents, a successful vision for mixed 

educational programs would involve schools to not only offer these types of options to 

homeschoolers, but to promote them, so that such programs would be more accepted 

by teachers and more utilized by students.  One parent, disappointed with the way 

homeschoolers were viewed by the district said, “One thing I would change is that 

they are last on the list of students in a class.  The class cannot be full or they will not 

be allowed to attend” (Survey, Goal, R 153).   

Summary 

The data collected from this study revealed a homeschooling community that 

has both a number of similarities and differences.  The demographic findings describe 

homeschooling parents as quite homogenous in terms of gender, marital status, 
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education, hours of academic preparation, number of children and age of children.  

However, considerable diversity was seen in terms of years of experience and the 

number of hours of academic instruction they planned for their students.   

Homeschoolers, with exceptions, were also similar in their selection of the 

eclectic approach to homeschooling, and their reported use of technology.  There were 

a number of similarities and differences in how homeschoolers arranged their 

academic routines and schedules.  Some of the more important aspects that arose from 

the routines of homeschoolers were collaboration, community, faith, individualized 

instruction, and structure.   

The data also revealed that homeschoolers were in general agreement as for the 

motivation or reason behind their given schedules.  Most reported reasons that 

involved the unique learning style of their children.  However, a number of other 

factors were also found such as the students’ educational interests, availability of 

community resources, amount of experience a family had with homeschooling, faith of 

the parents, family schedules, special goals of the family, and students’ special needs.  

The research question that essentially divided the homeschoolers was that of 

mixed educational programs.  Fifty-four percent of parents declared they would not 

enroll their children into a mixed educational program.  Given ideal mixed educational 

circumstances, most parents reported they would be attracted to quality extracurricular 

activities and the advanced courses, teachers, and equipment public schools had to 

offer.  Parents were given the opportunity to express their preferences and goals for 

making mixed educational programs worth considering.  Their comments included 
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ideas about favorable regulations, respectful parental relations, quality student care, 

appropriate curriculum and instructional methods, and a reformed school structure.   
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Chapter V 

Discussion and Conclusions 

 

There have been more instances of mixed educational programs across the 

United States in recent years (Bielick, 2008).  If this trend continues, a greater amount 

of communication will be required between homeschooling parents and public school 

officials.  Acquiring a better understanding of the goals, preferences, and needs of 

homeschooling families will better prepare public school officials for meaningful 

interaction with homeschoolers.  Obtaining this knowledge can inform both public 

school officials and homeschool representatives in their pursuit to make mixed 

educational programs a successful option.   

One of the best ways to accomplish these goals is through listening to the 

voices of the homeschooling parents themselves.  How do they currently accomplish 

educational goals?  What are their preferences in terms of curriculum resources and 

instructional routines?  Can their current educational strategies be incorporated into 

the public school structure?  What are their thoughts about mixed educational 

programs?  This study has sought to answer these questions.    

Summary 

The following summary sections highlight the methodology that was used for 

this study and the main findings. 

Methodology.  To accomplish the goal of obtaining the ideas, thoughts, and 

preferences of homeschooling families, the researcher communicated with 
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homeschooling parents through a survey which was accessed online.  The survey was 

composed of both closed- and open-ended questions, all related to homeschooling 

practices.  Some homeschooling parents also chose to voice more of their thoughts 

through an interview administered through email.  The interviews allowed for an even 

greater depth of information to be gathered.  The surveys and interviews focused on 

three main subject areas: 1) homeschoolers’ curriculum and instruction choices, 2) the 

reason behind their curriculum and instruction choices, and 3) their perspectives of 

mixed educational opportunities.  Demographic information was also collected from 

the participants.   

This study, utilizing a research method known as triangulation, also 

implemented tools such as member checking, peer reviewing, analyzing documents 

and writing in a researcher’s journal.  Documents or referential adequacy materials 

were comprised of websites and articles that involved homeschooling material and 

contact information.  The researcher’s journal was used to track progress, organize 

thoughts, reflect on goals, and note decisions involving the dissertation project.  The 

survey and interview data were analyzed with the open coding strategy.   

All of the statistical percentages given below are based on the number of 

participants who chose to answer a given question.  At least 1,055 participants 

responded to each of the survey questions.  

Demographic data.  The demographic data revealed a number of findings that 

may help public school officials better understand the homeschooling communities.  

The data revealed that the majority of primary instructors (97%) were female.  This 
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study found the parents were well educated with over 70% of them having at least a 

bachelor’s degree.  This number can be compared to 28.8% of the general population, 

age twenty-five and over, who had earned at least a bachelor’s degree (US Census 

Bureau, 2014), or to the 43% of non-homeschooled parents with at least a bachelor’s 

degree (Bielick, 2008). The vast majority of the primary instructors (96%) were 

married.  These statistics were similar to what Rudner (1999) found.     

The data revealed a wide range of numbers concerning the years of experience 

a parent had as a homeschooler.  About 49% of the participants had less than five 

years of experience and about 51% reported they had five or more years of experience.  

This finding demonstrates that there were both a number of well experienced 

homeschooling parents, as well as a number of parents new to the educational option.   

The findings showed that most parents, over 70%, spent three hours or less 

planning for instruction, and that 21% of parents reported spending less than one hour 

per week in preparation.  This finding was deemed comparable to the amount of time 

some public school teachers are given in terms of planning periods.  One state, Texas, 

has stipulated that teachers should be provided with a planning and preparation period 

that was not to be less than “45 minutes within the instructional day” (Texas Teacher 

Education Code, 2013).  This would amount to a little less than four hours of 

preparation time each week.   

It was found that over 70% of the participants had either one or two children 

being homeschooled.  This finding was similar to McKeon’s (2007) results.  The ages 

of the students in this study could mostly be classified as elementary or middle school 



Texas Tech University, Jesse Thomas, December 2015 

124 

aged.  Five years of age was the mode, and the numbers of children above the age of 

eleven fell consistently throughout the high school years.  This finding was also 

similar to McKeon’s (2007) results.     

The majority of homeschoolers in this study (27%) spent about four hours each 

day in academic instruction.  Over 50% of homeschoolers spent between three and 

four hours of their day in academic instruction.  This finding was similar to Murphy’s 

(2012) three to five hour average of academic instruction.  These numbers, according 

to the 2007 NCES report, can be compared to the public school average of seven hours 

of academic instruction implemented by most states across the U.S. (Bielick, 2008). 

Curriculum and instruction data.  Data related to the first research question 

revealed that most homeschoolers (68%) generally approached homeschooling with an 

eclectic-type style, utilizing a variety of materials from a variety of sources.  Most 

parents (64%) reported using technology as a key resource.  A number of various 

educational software programs and online websites were mentioned within the survey 

and interview narratives. 

Homeschooling routines varied widely amongst the participants in this study.  

Some of the major themes that were derived from the data included collaboration with 

others, the use of community resources, the importance of the families’ belief systems, 

individualized instruction, and the level of structure within the learning day. 

Reasons for routines data.  Most homeschoolers (45%) reported they 

implemented their routines based on their children’s unique learning styles.  Some 
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homeschoolers gave a number of other reasons as to why they implemented their 

given educational routines such as their child’s interests, the availability of community 

resources and activities, their acquired experience, their faith, their families’ schedule, 

their families’ goals, and their child’s special needs.   

Mixed educational perspectives data.  This study found that homeschoolers 

were close to being split in terms of their preference for mixed educational programs.  

About 54% of the homeschoolers stated they would not enroll their child into a mixed 

educational program and 46% stated that they would.  Various reasons were given by 

parents as to why they would not enroll their child in a mixed educational program, 

such as losing flexibility in their schedules, having had bad experiences in the past 

with public schools, or the fact they had figured out an instructional system which had 

no need for such additional programs.   

Many parents saw the potential for, even if they were not interested in, mixed 

educational programs to benefit their children.   Of the participants, 48% reported that 

extracurricular activities such as music, art, and athletics would be desirable to them.  

Another 27% selected “advanced subjects, equipment, or expert teachers” as desirable 

benefits of mixed educational programs.   

Recommendations  

Recommendations have been generated according to the conceptual design and 

theoretical framework outlined in chapter one.  Thus, suggestions and 

recommendations have been related to the overall concept of mixed educational 

programs.  These recommendations have also been addressed according to the 
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democratic spirit emphasized in chapter one, which values the diverse voices and 

thoughts of all involved in this discussion: students, parents, public schools, and 

communities.   This section has been organized according to the following: 

recommendations for public school officials, recommendations for homeschooling 

parents, recommendations to improve this study, and recommendations for future 

research. 

Recommendations for public school officials.  One of the difficult aspects 

about writing recommendations for public school officials is that school districts vary 

to a large degree in terms of regulations related to homeschoolers.  As noted in chapter 

two, some school districts were obligated to serve homeschoolers whereas others were 

legally restricted from collaborating with homeschoolers.  This study provided a 

number of general findings that may prove beneficial for public school officials who 

have the opportunity to work with homeschooling families and it may provide possible 

motivations for change in states that do not currently allow such associations.   

Demographics.  Even the demographic data supplied some information that 

might prove meaningful for public school officials.  For example, it was found that 

97% of the primary teachers in this study were female.  Furthermore, there were 

responses within the data that suggested a desire for their children to have a greater 

variety of role models (South 1, I, R 201).  Although some parents demonstrated they 

were able to address this need of diverse role models with trips to museums and the 

hiring of special coaches and tutors, other families may not have the resources 

available to them.  Public schools, often staffed with a diverse population, not only in 
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terms of gender, but age, educational level, and teaching experience, have the potential 

to meet these “role model” needs homeschoolers have voiced.   

It was found that 45% of the participants in this study spent an hour or less per 

week planning for instruction.  Although this small amount of time may be sufficient 

for some families, there were parents who indicated they could benefit from 

educational assistance.  Parents, obviously devoted to their decision to homeschool, 

nevertheless pointed out that a mixed educational option could provide benefits in 

terms of time.  For example, one parent stated a mixed educational program could 

provide “a break for me so I can better focus on my younger child and other 

responsibilities” (Survey, Goal, R 113).  Thus, there seems to be a need that public 

schools could meet if flexible part-time educational programs were offered.   

It was found that the number of students homeschooled in the high school 

years was less than the number homeschooled in the elementary years.  As important 

as the homeschooling choice was for many families, the decisions to move into the 

public schools at the high school age may have been made out of necessity.  For 

example, one parent provided insight into why she would consider mixed educational 

options in the high school years,  

I wouldn't really be interested until high school age, when more advanced 

subjects are taught.  While I'm not unsure of my abilities to teach these 

subjects at home, they are a bit cost prohibitive, especially when looking at 

science labs and such.  (Survey, Goal, R 1192) 
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Therefore, public schools have the potential to provide a number of opportunities for 

high school aged homeschoolers looking to access certain technologies and advanced 

equipment that are not available to them.  The fact that many homeschoolers choose to 

enter public schools during their high school years suggests that public schools should 

invest a greater amount of their resources in mixed educational programs that meet the 

needs of teenagers. 

Curriculum and routine.  This study, like McKeon’s (2007), found that the 

majority of homeschoolers (68%) chose the eclectic option as their approach to 

homeschooling.  Very few participants in this study (5%) used one curriculum 

package as their sole source of education.  This information implied that families 

preferred multiple sources of information in a variety of different formats.  Public 

school officials should take note of this selection.  The eclectic option, compared to 

the other three, allows for utilizing a range of various tools and materials, which may 

make it the best approach to complement a mixed educational program.  One parent 

claimed “We make use of at least 20 different ‘educational’ resources” (Survey, 

Routine, R 487).  Families who implement an eclectic style of homeschooling and 

utilize a variety of diverse resources, may value yet another tool, supplied by public 

schools, by which they can educate their children.   

However, homeschoolers were clear to say that educational offerings by public 

schools must be flexible.  There would be little value in creating a rigid program 

where homeschoolers were made to comply with a number of schedule, attendance, 

and testing demands.  One parent’s stance was clear, “If the school system only offers 
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these advantages as an ‘all or nothing’ option, then we choose to have nothing to do 

with it” (Survey, Goal, R 81).  Thus, in making connections, public schools need to 

understand the motivations of homeschoolers before investing in the creation of mixed 

educational programs.    

For 64% of the participants, technology was viewed as “a key resource.”  

Understanding the exact nature of how homeschooling families utilize technology will 

need further research.  However, it can be inferred that technology, at least to some 

extent, is an important feature of their educational programs.  This inference, coupled 

with the comments about internet usage being less than ideal in some rural areas 

(South 1, I, R 183), may create an opportunity for public schools to provide for these 

needs within mixed educational programs. 

Due to the fact that participation in this study could only be accessed by 

homeschooling parents who received emails, this study could not obtain information 

from homeschooling families who did not have access to the internet.  There may be a 

host of homeschooling families who would have, if given the opportunity, voiced their 

thoughts about receiving benefits from the technological resources that public schools 

can provide. 

The data indicated that many homeschooling families did not operate in 

isolation.  Homeschoolers were already using resources and relationships outside of 

their home.  Homeschooling parents did not seem to mind hiring professional tutors, 

participating in co-ops with volunteer teachers, or accessing the knowledge of local 

museum officials and librarians.  This suggests that if public schools could arrange for 
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flexible programs accessible to homeschooling families, homeschoolers would also 

take advantage of these part-time opportunities.  One parent described a type of 

partnership between a public school district and homeschoolers,  

For the first time this year, we are participating in a local school district's 

Homeschool Partnership program -- it offers cafeteria-style choices of classes 

within the state limitations.  (They are not allowed to offer core classes to 

homeschoolers -- science, math, English -- but can offer things like Soroban or 

Wacky Experiments.)  This year my daughter has taken Fencing, Wacky 

Experiments, Robotics, Polymer Clay Crafting, Equestrian, and Minecraft 101. 

Technically my daughter is a half-time student, but the classes are at a free 

standing center, not a school, and there are only homeschoolers in attendance. 

It's a good program. My daughter would typically attend one or two of these 

classes a day, 3 days a week.  (Survey, Routine, R 557) 

Another parent pointed out some features of an operational mixed program,  

The program we attend is administered by two homeschooling parents, one of 

which is an unschooler -- that was a smart choice on the part of the school 

system as it went a long way in establishing trust with the homeschooling 

participants.  (Survey, Goal, R 557) 

Accounts like these may give public schools some ideas on how to plan, organize, and 

administer mixed educational programs.  For example, establishing a joint advisory 

committee would allow homeschoolers’ voices to be heard, thus creating a stronger 

relationship with the public school systems.   
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Reasons for routine.  Homeschooling parents demonstrated that they were 

highly involved in their communities, often taking full advantages of the resources and 

activities within their cities.  In fact, some parents reported setting their schedules 

around community events and activities.  What better “program” to participate in than 

the offerings of public schools, staffed with educated professionals, equipped with 

modern resources, all purposely designed to teach students?  What public officials 

must consider is the accessibility of public schools.  One participant described a 

possible reality that might be comparable to what many homeschoolers desire,  

It would have to be a sign up on a class by class, subject by subject basis.… A 

science class might be offered with microscopes, dissection, or those types of 

activities that are difficult to do at home on your own.  (Survey, Goal, R 1240) 

Therefore, reforming the perception of schools, so that they are accessible 

“open houses” (Survey, Goal, R 85), available to all homeschoolers, seems like a 

logical goal for a community to have.  Establishing these types of arrangements where 

public schools are seen as an inviting place for homeschoolers may, like the 

relationship one has with other significant elements of a community, create a desire 

for homeschooling parents to associate more closely with public schools.  

Additionally, these arrangements may help cultivate an environment in which parents 

want to participate in the public schools’ educational activities.  Public schools have 

the potential and should be yet another valuable community resource in addition to all 

of the other ones listed by the participants.   
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Parent perceptions of mixed educational programs.  Public schools should also 

take note of the rather high percentage (46%) of parents who said that they would 

enroll their child into a mixed educational program.  This statistic, albeit not capturing 

all of the compounding factors, at least demonstrates that homeschoolers may not be 

as antagonistic toward public education as some people have thought.   

Much literature has highlighted the reasons homeschooling parents have 

chosen to leave public schools (Collom, 2005; Dumas et al., 2010; McKeon, 2007; 

Van Galen, 1991).  In contrast, little research was available regarding the possibilities 

of homeschoolers partnering with public schools.  Although homeschooling parents 

considered the possibilities of mixed programs, the findings of this study have shown 

that many homeschoolers had conditions that must be met before they would even 

consider such a partnership.  

School officials should understand some of the perceptions homeschoolers 

have about a public school education.  One of the overall themes voiced in this study 

was that public schools emphasize standardized tests to a fault.  As one parent 

summarized the thoughts of many respondents,  

I would want the school to be based on collaboration and not the current grade 

driven, competitive model.  I do not need or want standardized tests and 

common core curriculum to determine if my child is learning or to measure 

what my child is learning.  (Survey, Goal, R 1209) 
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This overwhelming concern by homeschooling parents will necessitate a mixed 

learning program that does not attract homeschoolers only to place them into the same 

testing routine from which they left public schools in the first place.   

A number of parents, envisioning an ideal mixed educational program, 

requested more opportunities for gifted education and access to advanced and upper-

level classes.  Many homeschoolers desired challenging courses that would prepare 

them for college.  A number of parents requested public schools to be able to facilitate 

connections and collaboration with local colleges and universities.  They are interested 

in dual enrollment programs where their children can receive college credit.  One 

parent shared the need for, “vocational technical opportunities or academic preparation 

for college” (Survey, Goal, R 702). 

Public school officials must understand that when they collaborate with 

homeschooling families, they need to take the partnership seriously.  Too many 

homeschoolers, as noted in chapter four, have felt disrespected by public school 

officials.  Parents have felt like they lost control of their children’s education when 

they attended public schools.  Additionally, public schools will likely be collaborating 

with experienced, highly educated homeschooling teachers, often with successful track 

records.  In addition, these homeschooling parents have shown to be resourceful and 

well connected to community resources.  Public school representatives must engage 

with the homeschooling communities with these insights in mind.     

Recommendations for homeschooling parents.  One of the observations 

made throughout this study was that for many parents, homeschooling was a 
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significant part of a family’s identification.  Homeschooling, both the idea and the 

practice, was part of many families’ philosophies of life, part of their ideal for 

education, and, through years of experience and graduations, a meaningful part of their 

histories.  An alternative educational organization was difficult for some families to 

perceive.  However, as the numbers have pointed out, there did seem to be a 

willingness from many families to listen to the idea of mixed educational programs.  

There were a number of findings and implications that might benefit those of the 

community of homeschoolers who are interested in collaborating with their given 

public schooling systems.   

Serving the minority.  Homeschoolers, as a collective group, should realize that 

there are some homeschoolers who could benefit from mixed educational 

opportunities.  This study has provided evidence that, though in the minority, a rather 

large percentage of homeschoolers (46%) are open to mixed educational programs.  

Homeschoolers, in the majority (54%), who do not have any need for additional 

assistance, may have a tendency to say something to the effect of “we don’t want it, so 

there is no need to offer it.”  One parent, commenting on the lack of a need for mixed 

educational programs, said, “we, as homeschool families, already have so many 

opportunities” (Survey, Goal, R 250).  This type of sentiment, if expressed by the 

majority, may prove harmful to the homeschoolers who are in need of academic 

assistance, yet want to maintain their homeschooling freedoms.  Thus, homeschooling 

families need to be careful not to limit the educational benefits that may meet a 

number of academic needs for a smaller portion of homeschoolers.   
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Building bridges.  For homeschoolers who desire the benefits of the public 

school, there needs to be an effort to associate with public school leaders.  As one 

parent described the situation,  

Homeschool families homeschool because something about the public or 

private school system isn't working for them. This naturally leads to tension 

between homeschoolers and the public school system. I would suggest having 

a counselor or team in place to negotiate between homeschool families and the 

public school system, to help the two groups work together to find ways for 

homeschool students to interact with the public school.  (Survey, Goal, R 991) 

As has been mentioned by another participant in this study, there are models of mixed 

educational programs in which public schools allow homeschooling parents to 

administrate over the mixed program (Survey, Goal, R 557).  This may be the most 

effective pathway for successful programs to emerge.   

Maintaining homeschools.  It was found that the number of homeschoolers in 

the high school age group was significantly less compared to the number of 

homeschoolers in the elementary school age group.  As mentioned earlier, this may 

suggest parents feel the need for their children to access public schools in the high 

school years for certain assistance, whether it be the advanced equipment such as in 

the sciences, an expert math teacher, or a number of other factors that parents were not 

able to easily account for in their homes.  Having to completely turnover their children 

into the full schedule of the public school may not be something parents truly want.   
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This idea of maintaining various elements of the homeschool may be another 

reason to invest energy into the creation of mixed educational programs.  Within a 

flexible mixed program, parents would still have control over many aspects of their 

child’s educational day; however, they would also benefit from whatever it is that has 

drawn so many teenagers back into the public schools during their high school years.  

Parents would be able to maintain various aspects of homeschooling that have been 

such important factors for their families.  Ultimately, mixed educational programs 

have the potential to increase the duration families can homeschool.     

Increasing homeschools.  Interestingly, homeschooling parents may be the 

ideal candidates to make the transition to mixed educational programs successful.  

Highly educated (over 60% with at least a bachelor’s degree) and having few children 

(over 70% with either one or two children) homeschooling parents may have the 

knowledge and the time to institute the innovation and change necessary for successful 

mixed educational programs.  These programs, if successful, may also attract public 

schooling parents.  Thus, there is the possibility that mixed educational programs will 

increase the amount of homeschools, adding to the collective power of the homeschool 

movement.  Of course, additional care would then be required so that homeschools are 

not more regulated by state governments because of the closer relationships.   

The effort to interact with public schools has to begin somewhere.  This 

contact may have to be initiated by the homeschooling parents themselves.  Successful 

partnership may require homeschooling parents to show up at school board meetings, 

meet with administrators, and participate in school improvement initiatives.  Building 
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a relationship with public schools may also require homeschooling parents to vocally 

express their ideas and goals, and be ready to collaborate, and possibly negotiate, with 

educational leaders who have various, and sometimes contrasting views and opinions.  

A number of diverse preferences and goals were expressed in this study, many of 

which could be the substance of change and improvement within public school 

districts.    

Recommendations to improve this study.  Although the results of this study 

satisfied the research goals, there were several areas within the survey that could have 

been improved.  The following recommendations are specific to various survey 

questions.    

Demographics.  Although this study was able to capture some demographic 

information, understanding more about homeschooling families such as their ethnicity 

and income level may help add even more insight into homeschooling practices.  For 

example, using the factors of ethnic identity and income level might provide more 

meaningful information when comparing these outcomes to other factors in this study 

such as parents’ willingness to collaborate with public schools or the family’s 

approach to homeschooling.   

Question 5.  Question five asked, “How many children do you homeschool?”  

As has been observed in this study and by comments made from the participants, 

homeschoolers were often educated by a number of different people; sometimes by 

their parents, and sometimes by the parents of other homeschoolers.  This question 

might be clarified in this way: How many of your own children do you homeschool? 
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Question 7.  Question seven asked, “How many years have you 

homeschooled?”  The answer choices for this question began with “less than 1”, and 

went up to “5 or more.”  The limited answer choices did not allow for all of the 

responses (51%) that were greater than five.  Therefore, a specific number and 

percentage of parents could not be obtained for any amount of years greater than four.  

There may be some benefit in the ability to compare the number of teachers with two 

years of experience to the number of teachers with 20 years of experience.  Thus, a 

greater range of answer choices would have added to the value of this question.    

Question 10.  Question 10 asked participants to identify with one of four 

homeschooling approaches: traditional, unschooling, eclectic, and classical.  The 

description for the traditional style, “this style is also known as the ‘boxed curriculum’ 

and is the most common type of approach to homeschooling” should be changed.  The 

four choices and their descriptions were taken from McKeon (2007).  It should be 

noted that McKeon created her descriptions based on the work of Medlin (1994).  On 

account of both McKeon’s (2007) study and the current study finding the eclectic 

approach to be the most common among homeschoolers, the description for the 

traditional curriculum should be altered.  The new description for the traditional 

approach would omit the phrase “and is the most common type of approach to 

homeschooling.” 

Question 15.  Question 15 asked, “How much time (in hours) does your child 

spend in academic instruction on a typical day?”  The answer choices began with “1” 

and went to “6 or more.”  One participant commented on this question saying, “I … 
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wanted to clarify that our ‘instruction time’ as unschoolers is not quantifiable” (Email, 

6/22/15).  This question, and other questions with only a set group of answers, should 

have provided a space for parents to write such comments.  There were several 

participants who commented on particular questions being too limited.    

Additional Question.  Several parents noted that they were currently involved 

in some sort of mixed educational program.  There were no questions within the 

survey that gathered this data.  Having a question that collected the amount of such 

involvement would have provided another layer of information about parents’ 

perspectives and the current functioning of mixed educational programs.  In addition, 

the ability to interview these participants would have added value to this study.   

Recommendations for future research.  Few studies were found related to 

this study’s research questions.  This study provided a foundation for studying current 

curriculum methods within homeschools.  Not only were curriculum choices and 

routine decisions noted, but this study also explored the reasons for these choices.  In 

addition, this study captured the thoughts and perspectives parents had concerning 

mixed educational opportunities.  This study may serve as a starting point for further 

investigation of the possibilities, not only of mixed educational opportunities, but also 

other educational formats, such as co-ops, that are being utilized by homeschoolers.  

As Luke (2003) hypothesized, there is the possibility that the innovation and creativity 

that make homeschooling successful, may prove to also be effective within the public 

schools.  The rest of this section explores some ideas that might add value to this 

research topic. 
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Secondary homeschool teachers.  The results from the survey indicated that 

97% of the primary teachers in this study were female.  This finding does not provide 

commentary on the role the father or secondary teacher played in their children’s 

education.  Understanding the role of the secondary instructor would provide more 

insight into the operation of homeschools.  There were some parents who briefly 

commented on the spouse’s role within their narrative.  For example, one parent 

stated, “They learn outdoor skills from my husband including mechanics, 

woodworking, etc.” (Survey, Routine, R 1106).  However, a study that directly 

addressed this issue could provide a fuller understanding of how homeschools 

function. 

Public school parents.  This study explored mixed educational options from 

the homeschooling parents’ perspective.  There may be a great number of public 

schooling parents interested in homeschooling options, especially part-time 

opportunities.  Understanding the thoughts and preferences of parents not currently 

involved in homeschooling may provide a unique point of view.  Interviewing the 

public school parents open to the idea of mixed educational options, would allow for 

an even more meaningful discussion about the possibilities of such programs.         

Active mixed educational programs.  As this study has shown, there were 

already several parents involved with mixed educational programs.  A longitudinal 

study, tracking the progress of these programs, could provide more evidence about 

their value.  Understanding not only the success rates of these programs in terms of 

numbers—SAT scores for example—but also the overall perceptions about the quality 
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of these programs may provide parents a substantive framework when deciding 

whether or not to initiate more of these programs.      

Unschooling.  Research focusing on unschooling may help provide a better 

understanding of this educational choice.  This method is far from what many public 

schools would adhere to, and yet there were parents in this study who claimed this 

method works.  For example, one parent described unschooling,  

Imagine your best Saturday ever.  The boys wake up, greet other family 

members, and begin whatever it is they are interested in.  Sometimes we go to 

a museum, the library, a swim meet, a computer design class, or some other 

planned event; but often we hang around the house playing computer games 

with friends, reading, cooking, working outside, or playing with the dogs.  The 

key for us is to follow our interests.  Thus far, all three boys test far ahead of 

their grade levels in every subject area (which is reassuring).  (Survey, 

Routine, R 669) 

Many responses from unschoolers were similar to this one.  Understanding this form 

of education may also call for a type of longitudinal study which could track the 

performance, possibly in multiple areas—social, emotional, cognitive—of 

unschooling students. 

State regulations.  Chapter two of this study noted some of the vast differences 

of regulation between states concerning homeschooling.  Some states, like New York 

and Pennsylvania, have a number of requirements that homeschooling families must 
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abide by, whereas other states, such as Alaska and Idaho, have very few requirements 

of homeschoolers.  There may be a benefit to explore the prevalence of 

homeschooling according to the various levels of regulation of the states in which they 

reside.  The differences in regulation may also affect the operation and favorability of 

mixed educational programs.  Longitudinal studies may also reveal the success rate of 

mixed programs in relation to the regulations by which they operate under.    

Conclusion 

Through the process of communicating with homeschooling families about 

curriculum and instruction decisions, and their perceptions of mixed educational 

learning, this study has provided groundwork that may benefit future studies with a 

similar aim.  The findings of this research may provide meaningful information to 

public school officials who plan to collaborate with homeschooling families.  This 

information includes insight into the demographics of homeschooling families, their 

curriculum preferences, their instructional models, and their perceptions concerning 

mixed educational programs.   

This study has also generated data that may prove beneficial to homeschooling 

families.  Information from the data should give reason for homeschooling families to 

think about the potential advantages that may benefit homeschoolers desiring more 

educational opportunities and resources.  The conclusions from this study also suggest 

that mixed educational programs may help maintain, and even stimulate the growth of 

homeschooling by allowing more parents to take advantage of the choice.   
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This study has provided a picture of what education looks like outside of the 

public school systems.  The findings are meaningful on a number of levels. The 

provided data can inform parents, teachers, and other community members who may 

have limited knowledge and experience with homeschooling.  On an international 

level, other countries will be able to better visualize the growing alternative of 

homeschooling in the United States.   The findings provide data by which 

homeschooling can be evaluated, and compared with that of public schools.   

The insights from this study may also provide valuable information for 

educational theorists who are developing methodologies for our current and future 

generations of learners.  Much can be learned from the thoughts and views of the 

parent-teacher who maintains a unique position in the realm of education.  The 

findings help add color to this quickly growing, and transforming educational 

alternative.  And finally, the views and perspectives of these parents may contribute to 

how education will be realized in the future.   
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Appendix 

Appendix A 

 

Recruiting Email  

 

Date 

 

Dear   

 

My name is Jesse Thomas.  I am a doctoral student at Texas Tech University 

conducting a research study called “Toward a Mixed Home-Public Education: 

Understanding Homeschool Curriculum and Methods” that will be used for a doctoral 

dissertation in the College of Education.   

 
My goal is to understand more about how homeschooling families make educational 

decisions.   

Homeschool parents will be able to express their values, preferences, and goals in 

regards to education.  Sharing the results will benefit a wide audience: homeschool 

families, those considering to homeschool, home education researchers, homeschool 

advocates and those involved in part-time learning programs. 

 

I am requesting that homeschool parents complete a 20-question survey.  There is no 

risk during the survey. Participants can stop the survey at any point.  No personal 

information will be collected from the survey.   

 

Once the survey is completed, parents may request to be interviewed by the researcher 

or may choose not to be interviewed.  This request would involve them sending an 

email address, but again, this information will not be used to identify them in any 

document.   

 

This is the link parents will need to complete the survey:   

https://educttu.az1.qualtrics.com/SE/?SID=SV_bOwLwLSa7a3Q64R 

 

I hope that you would be willing to forward this email to other homeschooling parents.  

You may also post this information for your homeschooling group/association.  The 

aim is to reach as many homeschooling parents as possible so that the results represent 

an accurate picture of current homeschooling practices. 

 

Thank you for your time and consideration in participating in this study.  

If you have any questions, please do not hesitate to call Dr.Shirley Matteson, the 

Principal Investigator overseeing this study, at Shirley.matteson@ttu.edu or (806)834-

3841.  

https://educttu.az1.qualtrics.com/SE/?SID=SV_bOwLwLSa7a3Q64R
mailto:Shirley.matteson@ttu.edu
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Sincerely,  

 

Jesse Thomas 

 

Dr. Matteson, Principal Investigator 

College of Education 

Texas Tech University 

Box 41071 

Lubbock, TX 79409-1071 

Phone: (806)834-3841 
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Appendix B 

 

Homeschool Survey 

 

Hello! We are pleased you are thinking about completing this survey.  Your responses 

will play a significant role in this research study.  Please read the following before you 

begin:  We would like to find out more about how homeschooling parents make 

instructional decisions. For the purposes of this study, these decisions include 

curriculum, methods, routines, and the motivations for these given decisions.  Part of 

this study also includes what parents think about part-time public school programs 

(mixed education).   

 There are no personal risks to you if you should decide to participate. Your 

participation is voluntary.  You can quit the survey whenever you desire.  Your name 

will not be linked to any document.  Any use of this material in reports will be 

represented by an ID code. No one other than the researchers will have access to the 

raw data.  All related documents will be stored on a password protected computer or in 

a secured file cabinet.      

 Your input will help inform a wide audience: public educators, home school 

researchers, and home school families along with any person interested in home 

education.  Your voice will help accurately describe how home schools function.      

 At the end of the survey you will be asked if you would like to participate in an 

interview with the researcher.  If you participate in the interview, you will share more 

of your thoughts about how learning takes place in your home school.       

 If you have questions about this study, you can call Dr. Shirley Matteson (806) 

834-3841 or contact her via email at shirleymatteson@ttu.edu. TTU also has a Board 

that protects the rights of people who participate in research. They have approved this 

study. You can ask questions by calling 806-742-2064. You can also mail your 

questions to the Human Research Protection Program, Office of the Vice President for 

Research, Texas Tech University, Lubbock, Texas 79409 or email them to 

hrpp@ttu.edu.      

 Thank you for helping us with this research!  By beginning the survey, you 

acknowledge that you have read this information and agree to participate in this 

research, with the knowledge that you are free to withdraw your participation at any 

time without penalty.  

 

Q1 From which state are you located? 
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 AL 

 AK 

 AZ 

 AR 

 CA 

 CO 

 CT 

 DE 

 FL 

 GA 

 HI 

 ID 

 IL 

 IN 

 IA 

 KS 

 KY 

 LA 

 ME 

 MD 

 MA 

 MI 

 MN 

 MS 

 MO 

 MT 

 NE 

 NV 

 NH 

 NJ 

 NM 

 NY 

 NC 

 ND 

 OH 

 OK 

 OR 

 PA 
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 RI 

 SC 

 SD 

 TN 

 TX 

 UT 

 VT 

 VA 

 WA 

 WV 

 WI 

 WY 

 DC 

 

Q2 What gender is the main instructor for your homeschool? 

 Male 

 Female 

 

Q3 What is the educational level of the main instructor for your homeschool? 

 Less than high school 

 High school 

 Some college 

 Bachelor's degree 

 Graduate or postgraduate degree 

 

Q4 What is your marital status? 

 Single 

 Married 

 Divorced 

 Widowed 

 

Q5 How many children do you homeschool? 

 1 

 2 

 3 

 4 

 5 or more 
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Q6 What is/are the age(s) of your homeschooler(s)? (Select all that apply) 

 5 

 6 

 7 

 8 

 9 

 10 

 11 

 12 

 13 

 14 

 15 

 16 

 17 

 18 

 19 

 

Q7 How many years have you homeschooled? 

 Less than 1 

 1 

 2 

 3 

 4 

 5 or more 

 

Q8 Do you use a homeschooling curriculum package?  If yes, which one? 

 Yes ____________________ 

 No 

 

Q9 To what extent does technology play a role in your child's instruction? (Select 

which best describes your homeschool) 

 Not used 

 Infrequently used 

 A key resource 

 The main source of instruction 
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Q10 Which homeschooling style best describes your instruction? (Options taken from 

McKeon, 2007) 

 Traditional – this style is also known as the “boxed curriculum” and is the most 

common type of approach to homeschooling.  It is a pre-packaged system ready 

for use. 

 Unschooling – focus on the choices made by the individual learner.  Those choices 

can vary according to learning style and personality type of each student. 

 Eclectic – a mixed combination of traditional boxed curriculum, homemade 

curriculum, and/or individualized curriculum. 

 Classical – uses the trivium, a teaching model that emphasizes concrete thinking 

and memorization of the facts of the subjects in grade school; analytical thinking 

and understanding of the subjects in middle school; and abstract thinking and 

articulation of the subjects in high school. 

 

Q11 Which reason best describes your motivation to homeschool? 

 Academic reasons - being able to provide a better learning environment, 

instruction, etc. 

 Moral/Religious reasons - being able to provide moral or religious teaching within 

instruction. 

 Safety reasons - being able to provide a safer environment (free of violence, gang 

activity, drug use, etc.) 

 Another reason ____________________ 

 

Q12 Briefly describe a homeschooling day.  What does your routine look like 

(instruction, breaks, free-time, etc.)? 

 

Q13 Describe your weekly schedule (i.e., do activities change from day to day, do you 

collaborate with other homeschoolers or community members, go to special events, 

etc.) 

 

Q14 Which is the best reason for your chosen routines and schedules? 

 Suggested from a curriculum package 

 A personal preference 

 Based on your child's or children's unique learning style 

 Other ____________________ 
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Q15 How much time (in hours) does your child spend in academic instruction on a 

typical day? 

 1 

 2 

 3 

 4 

 5 

 6 or more 

 

Q16 How much time (in hours) do you spend planning for instruction in a typical 

week? 

 Less than 1 

 1 

 2 

 3 

 4 

 5 

 6 or more 

 

Q17 Would you consider enrolling your child into a mixed educational program where 

he or she would be in a public school part time?   

 Yes 

 No 

 

Q18 Since you answered yes to the last question, what would need to change in your 

local public school for you to be comfortable with a part-time option for your child? 

 Nothing, there is just not a part-time program option at the moment. 

 I would need... ____________________ 

 

Q19 Since you answered no to the last question, what is the main reason you would 

not enroll your child into a part-time public school program? 

 

Q20 If an ideal part-time public school option existed, which of the following benefits 

would be most appealing to your family? 

 Extracurricular classes/activities (music, art, athletics, etc.) 

 Socialization (variety of people, clubs, collaborative groups, etc.) 

 Advanced subjects, equipment, or expert teachers 

 Other ____________________ 
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Q21 If you were to enroll your child into a part-time program, what goals, desires, or 

preferences of yours would be most important for the public education system to 

understand? 

 

Q22 What do you believe is the greatest aspect of your homeschooling experience?   
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Appendix C 

 

Interview Information  

 

You are done with the survey! Thank you so much. Your input is greatly appreciated! 

For those who are interested, I would like to explore some of your responses through 

an interview to better understand your educational choices, and the motivations behind 

them. If you would like to participate in an interview of approximately 15-20 minutes 

in length, please click on the YES below. If you are not interested you can simply exit 

this screen.  Thanks again for your help in this research!  

 Thank you for considering the opportunity to be interviewed. Like the survey, you 

will simply answers questions related to your homeschool experience. The interview 

should take about 15-20 minutes of your time. The results will be used for a research 

study. We will not identify you individually. Rather, we will assign an ID code to 

represent your interview responses. If you would prefer not to answer a question, let 

the interviewer know. Your participation is voluntary and you can stop at any time. If 

you have any questions about this study, please call Dr. Matteson at (806)834-

3841.Thank you for helping us with this research!  

 

From which state are you located?  

 

Which is your preferred medium for the interview?  

  Skype (1)  

  Email (2)  

  No Preference (3)  

 

What email address should the researcher use to contact you?  
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Appendix D 

 

 

(US Census Bureau, 2000) 

 

 


