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 ABSTRACT 
 

 Institutions of higher education have historically engaged with the community as 

providers of knowledge and expertise. However, unaddressed societal needs, such as 

poverty and quality of life for the majority of society, have lead to the redefinition of 

engagement in higher education, causing a focus on collaboration between the university 

and the community, and the emphasis on impact rather than product (Hiram, 2015). The 

Dallas ISD Collegiate Academies partnership with Dallas County Community College 

District (DCCCD), four-year universities and industry partners is an example of the new 

definition of leadership and engagement. It is a partnership between various leaders of the 

public and private sectors to benefit the levels of education and quality of life in the city 

of Dallas; a new model of educational leadership and cross-sector engagement to address 

the community’s needs. This study explores the successes and challenges of establishing 

strategic educational partnerships and the institutional and leadership traits that facilitate 

and sustain these partnerships.  

 The findings of this study have been used to develop a blueprint for establishing 

and sustaining strategic educational partnerships that increase high school and college 

graduation rates, and ultimately enhance the quality of education and life within the 

community. The findings have also been used to develop recommendations to enhance 

the Dallas ISD-DCCCD Collegiate Academies partnership, which may be used to guide 

other partnerships. The anticipated contribution of this study is to identify institutional 

characteristics and leadership traits that positively impact the establishment of strategic 

educational partnerships that engage K-12, higher education and industry partners to 

successfully address the need for college graduates in the ever-evolving workforce.  
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CHAPTER I  
 

 INTRODUCTION 

 The notion of scholarly practice- the pursuit of knowledge and experience to 

expand the human intellect has been a central theme in the evolution of the human 

identity. As humanity’s intellectual capacity expands, so does the technological capacity 

driving society’s quality of life. Educational institutions have long held their respect in 

the community as providers of a path to social equity and access, by fostering an 

environment conducive to scholarly practice and conferring degrees as evidence of 

proficiency and expertise in various fields that contribute to society’s development. 

Institutions of higher education have historically engaged their communities as the 

providers of knowledge and experience, delivering expertise and skills that support a 

better quality of life and society (Hiram, 2015).  

 However, despite providing this service and access to the community, perpetually 

unaddressed societal needs, such as poverty and quality of life for the majority of society, 

have lead to the redefinition of engagement in higher education. The quality gap in 

society has lead to implementing a focus on collaboration between the university and the 

community, and the emphasis on impact rather than product (Hiram, 2015). No longer is 

it sufficient to offer and confer postsecondary degrees that may lead to greater social 

equity and access. Institutions of higher education are tasked with the responsibility of 

engaging K-12 and industry leaders to create solutions to increase postsecondary 

graduation rates.  

 Ensuring that more citizens earn the credentials and skills necessary to compete in 

an ever-evolving workforce will ultimately enhance society’s level of education and 
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quality of life. By 2020, 65% of all jobs will require some form of postsecondary 

education or training (Carnevale, 2013). Although Texas became the first state to 

mandate the development and use of College and Career Readiness Standards (CCR) 

standards in 2006 (SREB 2014), in 2014, only 35% of adults in the city of Dallas had 

earned a degree at the associate’s level or higher (US Census, 2014).   

 This case study analyzes the Dallas ISD- Dallas County Community Colleges 

District Collegiate Academies partnership, which is targeted at increasing the graduation 

rates of at-risk high schools and increasing the number of citizens holding postsecondary 

degrees in the city of Dallas. The Dallas ISD- Dallas County Community College District 

(DCCCD) Collegiate Academies partnership with industry partners and four-year 

universities is a prime example of the new definition of engagement. It is a partnership 

between various leaders of the public and private sectors for the benefit of the overall 

level of education and quality of life in the city of Dallas. This partnership embodies the 

new model of educational leadership and cross-sector engagement necessary to address 

the current community needs. 

 The key factor that enables K-12 and higher education partners to offer college 

credit in high school is dual-enrollment. Dual-enrollment is an agreement in which a high 

school student takes a course at a postsecondary institution and earns both high school 

credit and postsecondary credit upon successful course completion (NCES, 2015). Prior 

to the establishment of the Collegiate Academies, this opportunity was available through 

five early college high schools in Dallas ISD. An early college high school is defined by 

Rule §102.1091 of the Texas Education Code (TEC) as an entity designated by the Texas 

Education Agency that manifests the following characteristics: provides outreach, 
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curriculum, and student learning and support programs; enables a participating student to 

combine high school and college-level courses during grades nine through 12; enables a 

participating student to earn a high school diploma; and enables a participating student to 

earn at least 60 semester credit hours toward an associate or baccalaureate degree by the 

fifth anniversary of the student's first day of high school (2011).  

 Under the authority of TEC §29.908(b) and Texas Administrative Code (TAC) 

§102.1091, the Texas Education Agency developed a designation process for Early 

College High Schools. This designation process ensures that districts and colleges 

operating ECHS campuses maintain the integrity of the model, which was researched and 

designed to target and serve students who might not otherwise attend college (Early 

College High School Blueprint, 2016). These students, identified by TEA as “at-risk” of 

not attending college predominantly attend schools in communities of low-

socioeconomic status and high minority demographics, where graduation rates, much like 

the standards of living, are low. The district-wide demographics of Dallas ISD mirror the 

at-risk profile. As of January 6, 2017, out of 157,204 students in Dallas ISD, 149,543 are 

ethnic minorities (95.1%), and 137,698 students are economically disadvantaged 

(87.6%), (Dallas ISD My Portal Enrollment Data). 

 The first cohort of Dallas ISD Collegiate Academies, the eight high schools with 

the lowest six-year college graduation rates, began their first class of collegiate academy 

ninth graders in August 2016. The collegiate academies are designed to provide students 

with the opportunity to earn an associate’s degree, 60 college credit hours while in high 

school, at no cost to the students. College tuition, fees and textbook costs are waived. The 

plan for the collegiate academy students is to attend ninth and 10th grade on the 
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collegiate academy campus in a dedicated portion of the building at their high school 

campus where they will complete their basic courses and receive in-depth instruction to 

prepare them for college success. In their junior year, students will receive free 

transportation to attend tuition-free classes on the campus of their partner community 

college where they will continue their studies until graduation (Dallas ISD, 2016).  

 This model of secondary education is designed to serve at-risk students that may 

not otherwise attend college. By default, the collegiate academies are designated as early 

college high schools by the Texas Education Agency. A collegiate academy allows the 

school to hold the name while awaiting the state’s approval of the ECHS distinction. It 

also includes, within its’ design, clearly defined career pathways with industry partners 

and four-year transfer pathways with university partners. These opportunities are made 

available to the students through The strategic educational partnerships between K-12, 

higher education and industry leaders, following the new model of educational leadership 

and engagement. 

 Another focus of the Dallas ISD Collegiate Academies that differentiates them 

from most early college high schools is the Career and Technology Education pathways 

(CTE), leading to associate’s degrees of applied science, which are predominantly career 

and technical based in fields such as construction, development, information technology, 

software design, health care, airline, banking and business administration. Students in the 

Collegiate Academies will follow a career pathway, a coherent, articulated sequence of 

rigorous academic and career/technical courses, commencing in the ninth grade and 

leading to an associate degree, baccalaureate degree and beyond, an industry-recognized 

certificate, and/or licensure (Hull, 2005). Students that graduate from the Collegiate 
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Academies will have the opportunity to earn as associate’s degree of applied science, 

allowing them to transfer to a four-year college or immediately enter the job market 

(Dallas Business Journal, 2016).  

 A 60-hour associate’s degree at Dallas County Community College District costs 

approximately $7,400 in tuition, fees and books (DCCCD Costs of Attendance, 2016). 

The collegiate academies offer financial savings by providing this opportunity free of 

cost to students. Over 87% of the district’s students come from economically 

disadvantaged backgrounds (Dallas ISD My Portal Enrollment Data, 2017). This 

initiative also provides an opportunity to reduce the time spent in high school and 

complete college hours in less time than in traditional high school curricula. By providing 

at-risk students with opportunities to gain a financial and academic advantage over their 

peers, the collegiate academies is creating a pathway to success, closing the gap between 

the at-risk students and their more affluent peers, defying the odds that are stacked 

against their favor.  

 For many of the first generation college students in the collegiate academies, they 

are also breaking the cycle of generational poverty by becoming the first in their families 

to earn a postsecondary degree and a higher tier of socioeconomic status. Fifty-six 

percent of early college students are first in their families to attend college (Grady, 2016). 

Not only is postsecondary education a new frontier for these pioneers, so are the financial 

and socioeconomic implications of a holding a postsecondary degree. This is one of the 

numerous ways the Dallas ISD- DCCCD Collegiate Academies partnership is serving the 

city of Dallas and enhancing the quality of education and life in the Dallas community. 
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 Various leaders, across sectors, are involved in the planning and implementation 

of the Collegiate Academies. In addition to the school board and the superintendent, 

Dallas ISD executive leaders involved in this partnership include the chief of strategic 

initiatives and external relations, chief of school leadership and two deputy chiefs. These 

school leadership executives supervise an executive director over each feeder pattern of 

schools and they also oversee an executive director over all early college high schools 

and collegiate academies. This role is designed to be the most directly involved executive 

leader in the Collegiate Academies partnership. Each collegiate academy has an 

overseeing executive director, a principal and vice/assistant principals, workplace 

coordinators, counselors, faculty and staff.  

 Dallas County Community College District (DCCCD) employees involved in the 

partnership include the Board of Trustees, the chancellor, vice chancellors, district 

leaders and staff in the district departments of educational policy, educational 

partnerships, and strategic initiatives. Additionally, at each of the seven campuses, 

presidents, vice presidents, deans, administrators, faculty, dual credit coordinators and 

staff engage in the Collegiate Academies partnership. The president of Brookhaven 

College has been designated as the presidential lead DCCCD contact for the Collegiate 

Academies partnership. 

 Although Texas became the first state to mandate the development and use of 

College and Career Readiness standards in 2006, (SREB, 2014) only 35% of adults in the 

city of Dallas hold a degree at the associate’s level or higher in 2014 (US Census, 2014). 

For the purposes of this study, the formal boundaries of the Dallas Independent School 

District will be used. As of January 6, 2017, Dallas ISD serves 157,204 students as the 
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2nd largest school district in Texas and 14th largest school district in the nation. The 

demographics of the district are 70.4% Hispanic, 21.9% African American, 4.9% White, 

and 2.8% other. As 95.1% of the district’s students are minorities, and 87.6% of the 

students are economically disadvantaged, Dallas ISD students are in great need for the 

opportunity provided by the Collegiate Academies to overcome the odds against their 

access to higher education and better paying jobs (Dallas ISD My Portal Enrollment 

Data, 2016). 

Statement of the Problem 

 The eight high schools that currently make up the first cohort of Collegiate 

Academies in Dallas ISD were selected because they had the lowest six-year graduation 

rates in the district. These eight campuses graduated 1,453 students in the Class of 2009 

as comprehensive high schools, prior to the emergence of early colleges and collegiate 

academies. According to National Student Clearinghouse Data, in 2015, six years later, 

only 192 of these graduates, 13%, held two or four-year college degrees (Dallas ISD, 

2016). This was well below the Dallas ISD six-year college graduation rate of 21% and 

the Dallas County six-year college graduation rate of 26%.  

 By 2020, 65% of all jobs will require some form of postsecondary education or 

training (Carnevale, 2013). Yet in 2014, only 35% of adults in the city of Dallas had 

earned a degree at the associate’s level or higher (US Census, 2014).  Many high school 

graduates in the city of Dallas are underprepared to earn college degrees and meet the 

increasing qualifications to enter the workforce prepared. Therefore, it is imperative that 

K-12, higher education and industry partners align and collaborate to implement new 

models of leadership and engagement that respond to the societal needs of the 
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community- increasing college graduates and the quality of life. Quality of life describes 

the broader picture of the level of social equity and access that pertain to each individual. 

Influenced by income, position, career or industry and level of education, among many 

other factors, socioeconomic status dictates the quality of an individual’s life, 

determining what tier of society’s multitude of goods and services they are able to access 

and experience. By equipping students with greater access to postsecondary education 

and higher six-year college graduation rates, the Collegiate Academies is preparing the 

Class of 2020 and subsequent classes to access an unprecedented level of social equity 

and access, a higher quality of life. 

Purpose of the Study 

 The purpose of this study was to explore the successes and challenges of forming 

and establishing educational partnerships across K-12, higher education and industry 

partner that increase graduation rates and college degree completion rates of at-risk 

students. Of specific foci were the successes and challenges associated with engaging in a 

K-12- higher education- industry educational partnership, and the effective leadership 

traits and organizational structures that facilitate strategic educational partnerships. This 

was accomplished by analyzing the perceptions and experiences of Dallas ISD and 

DCCCD employees involved in the Collegiate Academies partnership. In examining and 

capturing these insightful perceptions, the researcher discovered the successes and 

challenges and strategic leadership and institutional traits associated with engaging K-12, 

higher education and industry leaders in educational partnerships under this new model of 

engagement. The findings of the study provide a blueprint for strategic educational 

partnerships that increase college graduation rates. The findings also provide 
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recommendations to enhance the Dallas ISD- DCCCD Collegiate Academies partnership, 

which can be used to guide other partnerships. 

Research Questions 

The following research questions frame and guide the study: 

1. What are the successes and challenges of developing strategic educational 

partnerships that engage K-12, higher education and industry leaders? 

2.  In what ways do K-12 and higher education leaders establish and sustain 

strategic educational partnerships? 

Significance of the Study 

 Educational partnerships such as the Dallas ISD Collegiate Academies hold the 

potential to have a positive impact on dual-enrollment, vertical transfer to four-year 

universities, and six-year college graduation rates. The Collegiate Academies initiative 

proposes to double the Class of 2009 six-year college graduation rate (13%) for these 

eight campuses for the first Collegiate Academies graduating class, Class of 2020. “The 

potential for K-12 and higher education systems to collaborate effectively to smooth the 

transition from high school to college depends in large part on their ability to generate 

and share high-quality data about students” (Grady, 2016 p. 7). Identification of the high-

quality data that needs to be shared between institutions relies primarily on the 

establishment of effective partnerships that facilitate open, effective dialogue between 

partners about their needs. This study provides a blueprint to develop strategic 

educational partnerships that increase graduation rates. 

 The study identifies the characteristics of leaders and institutions that follow this 

new model of engagement- leadership traits and best practices that facilitate the 
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establishment and sustainment of educational partnerships that increase dual-enrollment 

in high schools, vertical transfer to four-year universities, and six-year college graduation 

rates. The goal of these partnerships is ultimately to increase the number of college 

graduates and the quality of life within the communities they serve.  

 Exploring these traits and best practices provides a blueprint including key 

considerations for K-12, higher education and industry partners that are willing to shift 

into new paradigms of leadership and engagement to address the needs of their 

communities through strategic educational partnerships. Dallas ISD and DCCCD are 

taking an innovative step in the direction of engagement to increase the number of 

college graduates in the Dallas community. School districts facing similar demographic 

and socioeconomic challenges that are willing to collaborate and have higher education 

and industry partners to work with may benefit from this case study of Dallas ISD and 

DCCCD’s approach. The findings of this study hold the valuable potential of inspiring K-

12 and higher education leaders to engage in strategic partnerships that enhance the 

overall level of education and quality of life in their communities, on a national and 

global level. 

Conceptual Framework of the Study 

 The Strategic Partnership Model, developed by Eddy and Amey, is “a theoretical 

model that lays out the development process for educational collaborations, incorporating 

the strategic partnership themes and resulting in a toolbox for those interested in 

partnering and leading organizational change” (p. 14, 2014). This model is developed on 

the premise that leaders in strategic partnerships create meaning for campus members, by 

providing a framework that is in alignment with the organizational strategy. In doing so, 
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they provide ownership and buy-in for all levels, not just senior leadership (Hickman, 

2010; Peterson, 1997). This model was also developed under the perspective that “it is 

possible to construct strategic alliances between sectors that appropriately address state 

and regional education needs when we understand the essential components of 

partnerships stimulated by public policies and the challenges faced when engaging in 

these activities” (p. 14, Eddy and Amey). 

 The Strategic Partnership Model provided the context for shaping interview and 

survey questions used within the study. The survey and interview questions were 

designed using Eddy and Amey’s framework of Considerations in Developing Strategic 

Partnerships Using the Partnership Model, 2014.These considerations are categorized in 

five stages: Determining Motivations, Picking Partners, Forming the Partnership, 

Nurturing Relationships and Telling the Story, Fostering Partnership Capital (Eddy and 

Amey, 2014).  

 The Association of Public and Land-Grant Universities (APLU) published the 

Centrality of Engagement in Higher Education report in 2015. In this report, a Seven-Part 

Test of Engagement is presented, adapted from the Kellogg Commission, 2001. The 

seven considerations questioned in this test provide insight on a higher education 

institution’s responsiveness to community, respect for partners, academic neutrality, 

accessibility to constituents, integration of interdisciplinary work, institutional 

coordination and resource partnerships. Also outlined in this report are Five Dimensions 

and 23 Components Related to Institutionalization of Engagement, examining the 

philosophy and mission of the community engagement, the faculty, student and 

institutional support, and community participation and partnerships (Hiram, 2015). Both 
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of these theoretical models will be used to construct the interview questions and select 

validated survey instruments for the purposes of the study. 

Summary of Methodology 

 This qualitative study explores, through the lens of the constructivist paradigm, 

the successes and challenges of establishing innovative educational partnerships, and 

the leadership and institutional traits that foster these partnerships’ success. A case 

study research design was utilized to intimately analyze perceptions and experiences 

of the participants through surveys, structured interviews, the lens of the researcher 

and reflexive journaling. Beginning with conducting the survey, followed by the 

interviews and continuing through the data analysis, the researcher continually 

collected and analyzed data, through the constant comparative method. According to 

Erlandson et. al., “the collection and analysis of data go hand-in-hand as theories and 

themes emerge during the study (p. 111). Trustworthiness of the study is addressed by 

“the researcher’s careful design of the study, applying standards well developed and 

accepted by the scientific community” (Merriam, 2009, p. 210). Lincoln and Guba 

(1985) identified that “an inquiry is judged in terms of the extent to which its findings 

can be applied in other contexts or with other respondents” (p. 290). As one of the 

goals in this case study is to provide a model for other K-12, higher education and 

industry partners, transferability is an important element of the research process. 

Reflexive journaling and thick description are two techniques that support the 

transferability of this study. Ensuring credibility of the study supports its mission to 

serve as a resource for K-12, higher education and industry partners interested in 

collaborating to meet their communities’ needs. 
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Assumptions of the Study 

 The study was guided by the assumption that DISD and DCCCD employees 

would participate willingly and honestly, answering survey and interview questions from 

a transparent and reflective perspective on their experience with the Collegiate 

Academies partnership. It was assumed that employees had adequate knowledge about 

the aspects of the partnership involved in the questions they are being asked, and had an 

altruistic desire to share this information for the purpose of guiding other institutions in 

forming similar partnerships to increase the graduation rates and quality of life in their 

communities. 

Limitations of the Study 

 Due to the young nature of the Collegiate Academies partnership, with the first 

year of students in the first cohort of schools beginning this academic year, limited data 

exists on the results of the partnership on increasing dual-enrollment, vertical transfer and 

six-year college graduation rates. Additionally, it will take a minimum of four years for 

the first class to graduate, followed by six years of post-secondary tracking to measure 

the change in the six-year graduation rate. This would require a minimum of ten years to 

complete a longitudinal study exploring the impact of the Collegiate Academies 

partnership. 

 Due to this time constraint, and the limited quantitative data that exists at this 

time, a qualitative approach is being used to richly and thickly describe and analyze the 

perceptions and experiences of the participants in the study. The most appropriate focus 

for the study is exploring the success and challenges associated with building the 

partnership, and establishing a model of effective leadership and institutional traits that 
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are conducive to building strategic educational partnerships, rather than attempting to 

quantify the results of the partnership, or comparing it to another population, at this time. 

Future research will have the ability to explore the outcomes of the partnership for the 

first, and subsequent, graduating classes. 

Expected Contribution of the Study 

 The anticipated contribution of this study is to address the current problems of 

practice in education, by identifying institutional characteristics and leadership traits that 

positively impact the establishment of educational partnerships that engage K-12, higher 

education and industry partners to successfully address the students with the greatest 

needs and risk of not obtaining a postsecondary degree. In doing so, these partnerships 

will develop citizens that are prepared college graduates in the ever-evolving workforce. 

Carson et. al, 2010, identified that within K-12- University partnerships, “a peer network 

of like-minded leaders was critical to success” (p. 40) The Collegiate Academies 

partnership provides a model for like-minded leaders to implement or use as a template, 

creating opportunities for students that can increase dual-enrollment, vertical transfer to 

four-year universities and six-year graduation rates. 

 Research on best practices that lead to creating and sustaining effective 

educational partnerships may encourage the increase of similar initiatives by other 

institutions. In doing so, they rise to embrace the new model of leadership and 

engagement to increase college graduation rates and the quality of jobs and life in their 

communities. “The ultimate goal of improving the high-school-to-college- transition is to 

launch every student on a smooth path toward completing college and earning a 

postsecondary credential—associate degrees, bachelor degrees, and certificates—that 
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lead to good jobs and careers” (p. 2, Grady, 2016). Graduating high school, ready for 

successful college and career experiences requires students to be provided with 

information and planning tools to allow them to explore long-term college and career 

goals, identify what is needed to meet those goals, and measure their progress (NCES, 

2015). The school’s support is even more crucial to the success of at-risk, minority, 

economically disadvantaged students that have less social access to these supports and 

tools than their more affluent peers whose parents hold higher levels of education, 

academic experience and financial access. Partnerships like the Collegiate Academies 

hold the potential to offer the structure and resources required to provide equitable access 

to all students with the tools and experiences necessary to graduate ready for success. 

 Dual-enrollment is an educational agreement in which a high school student takes 

a course at a postsecondary institution and earns both high school credit and 

postsecondary credit upon successful course completion (NCES, 2015). Increasing dual-

enrollment of students in high school and college credit courses positively impacts 

college and career readiness and graduation rates for high schools and colleges. As 

published by the Texas Higher Education Coordinating Board in the Closing The Gap 

report, “fiscal year 2015 graduates of identified schools who took dual credit during their 

senior year enrolled directly in higher education at a 72.3 percent rate, more than double 

the rate for all graduates of identified schools” (p. 31, 2015). Students who enroll in 

institutions of higher education increase their chance of earning a postsecondary degree, 

which is of benefit to all students, but even more so those that are at-risk. Schools that 

take advantage of partnerships that follow this new model of engagement can positively 
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impact the dual-enrollment rates at their campuses and for their higher education partner, 

the community college.  

 The ultimate goal of the Dallas ISD- DCCCDC Collegiate Academies 

partnership, increasing the six-year graduation rate, will impact the number of living 

wage jobs held by the community members. Carnevale, Jayasundera and Gulish (2015) 

refer to living wage jobs as “good jobs,” in the Good Jobs Are Back report for the 

Georgetown University Center on Education and the Workforce. “Good jobs” are “those 

that are in the upper-third by median wages of occupations in which they are classified. 

These good jobs pay more than $53,000 annually for a full-time, full-year (FTFY) 

worker” (Carnevale et al., p. 4, 2015). Ninety-seven percent of “good jobs” added in the 

recovery period after the economic recession of 2007 went to college graduates 

(Carnevale, 2015). These jobs improve the socioeconomic status of a community and 

enhance the social equity, access and productivity of its citizens, fulfilling the ultimate 

goal of institutions of higher education. The research on the Collegiate Academies 

partnership holds the potential to guide other school districts, particularly those with 

similar demographics, in formulating strategic educational partnerships to increase the 

six-year college graduation rates and the quality of life in their communities. The findings 

of this study provide a blueprint with key considerations for establishing strategic 

educational partnerships that are targeted at increasing high school and college 

graduation rates. The findings of the study also provide recommendations to enhance and 

sustain the Dallas ISD- DCCCD Collegiate Academies Partnership. These 

recommendations can be used to guide other K-12, higher education and industry 

partners embarking on strategic educational partnerships. 
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Definition of Terms 

 The following terms will be used throughout this study and have been defined as 

follows:  

 ACT Standardized Test. The most widely used college admission test in the 

United States. It consists of four sections: English, Reading, Mathematics, and Science. 

Each section score ranges from one to 36. The composite score is the average of the 

scores of the four sections (Zhang, 2016). 

 At-Risk.  A student is identified as at risk of dropping out of school based on 

state-defined criteria (§TEC 29.081.) At-risk status is documented in the Public 

Education Information Management System (PEIMS) records (Texas Education Agency, 

2010). 

 Career and Technical Education (CTE). A term applied to schools, institutions, 

and educational programs that specialize in preparing students for careers primarily in 

skilled trades, applied sciences, or modern technologies. As most CTE professions are 

increasingly requiring some postsecondary education, CTE programs should offer the 

academic rigor necessary to prepare students for postsecondary learning. (NCES, 2015) 

 Career Pathway. A coherent, articulated sequence of rigorous academic and 

career/technical courses, commencing in the ninth grade and leading to an associate 

degree, baccalaureate degree and beyond, an industry-recognized certificate, and/or 

licensure (Hull, 2005). 

 College and Career Readiness (CCR). As defined by the Forum CCR Working 

Group, a student is college and career ready when he or she has attained the knowledge, 

skills, and disposition needed to succeed in credit-bearing (non-remedial) postsecondary 
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coursework or a workforce training program in order to earn the credentials necessary to 

qualify for a meaningful career aligned to his or her goals and offering a competitive 

salary. (NCES, 2015) 

 Collegiate Academy. A collegiate academy is a high school that, similarly to 

early college high schools (see definition that follows for more detail), offers students the 

opportunity to earn dual credit – credit for both high school courses and college courses. 

College tuition fees are waived. This gives students the opportunity to earn an associate 

degree or at least 60 hours of college credit, tuition-free. Students attend ninth and 10th 

grade on the collegiate academy campus in a dedicated portion of the building at their 

high school campus where they will complete their basic courses and receive in-depth 

instruction to prepare them for college success. In their junior year, students will receive 

free transportation to attend tuition-free classes on the campus of their community college 

partner where they will continue their studies until graduation (Dallas ISD, 2016). The 

primary distinction between a collegiate academy and an early college high school is the 

focus on completion of the associate’s degree, and the existence of clearly defined career 

pathways with industry partners and four-year transfer pathways with university partners. 

These opportunities are made available to the students through institutional partnerships 

between K-12, higher education and industry leaders, following a new model of 

engagement in higher education. 

 Dual-Enrollment. An enrollment agreement in which a high school student takes 

a course at a postsecondary institution and earns both high school credit and 

postsecondary credit upon successful course completion (NCES, 2015). 
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 Early College High School. An early college high school is defined by Rule § 

102(gg).1091 of the Tex. Educ. Code as an entity designated by the Texas Education 

Agency that manifests the following characteristics: provides outreach, curriculum, and 

student learning and support programs; enables a participating student to combine high 

school and college-level courses during grades 9 through 12; enables a participating 

student to earn a high school diploma; and enables a participating student to earn at least 

60 semester credit hours toward an associate or baccalaureate degree by the fifth 

anniversary of the student's first day of high school. 

 Engagement. The partnership of the university knowledge and resources with 

those of the public and private sectors to enrich scholarship, research and creative 

activity; enhance curriculum, teaching, and learning; prepare educated, engaged citizens; 

strengthen democratic values and civic responsibility; address critical societal issues; and 

contribute to the public good” (Fitzgerald, Smith, Book, Rodin and CIC Committee on 

Engagement, 2005). 

 First Generation College Student. Students from families where neither parent 

attained any education beyond high school (NCES, 2005). 

 On-Time Graduation Rate. The percentage of students who successfully 

complete high school in 4 years with a regular high school diploma (NCES, 2004). 

 Perkins Act. A federal statute that authorizes grants for CTE programs, most 

recently reauthorized as the Carl D. Perkins Career and Technical Education 

Improvement Act of 2006. (NCES, 2015) 

 Programs of Study. Similar to Career Pathways, as required under the Perkins 

Act, define the education requirements spanning high school and postsecondary that lead 



Texas	Tech	University,	Zinab	Muñoz,	August	2017	
	

20	

to an industry-recognized credential, a postsecondary certificate, or an associate or 

baccalaureate degree in a student’s chosen field. (NCES, 2015) 

 Six-year Graduation Rate.  The percentage of students who complete their 

degree within 150% of the normal time for completion, e.g., within four years for 

students pursuing an associate’s degree, and six years for students pursuing a bachelor’s 

degree (NCES, 2015). 

 Soft Skills. The non-academic knowledge, skills, habits, and character traits 

needed to succeed in both college and the workplace, such as social and emotional skills 

and dispositions, and self-management skills. Soft skills are a subset of lifelong learning 

skills, which may also include technology skills, financial literacy and consumer skills, 

civic skills, higher order thinking skills, and the ability to apply knowledge in cross-

disciplinary contexts  (NCES, 2015). 

 Texas Success Initiative. Texas law that requires all entering college students to 

be assessed for college readiness in reading, writing and math, unless the student 

qualifies for an exemption or demonstrates college readiness through successful 

completion of college-level coursework. Each non-exempt student who does not meet the 

college-readiness benchmark of the TSI Assessment must be provided with a plan for 

academic success, which may include co-requisite or other developmental education 

interventions. Per the Texas Education Code §51.3062, students must be in compliance 

with TSI to enroll in Texas public institutions of higher education (THECB, 2016). 

 Underrepresented students. A student from a population that has historically 

been underrepresented in higher education, including low-income, economically 

disadvantaged, English language learners, students of color, minority students, and those 
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who will be the first in their families to go to college (Bragg et al., 2006; Engle & Tinto, 

2008; Hoffman & Vargas, 2010).  

 Vertical Transfer (also referred to as traditional, forward, upward, 2/4 

transfer). Transfer from a two-year institution, such as a community college, to a four-

year institution of higher education, such as a university (NACAC, 2016). 

Summary 

 Institutions of higher education have historically engaged with the community as 

providers of knowledge and expertise. However, unaddressed societal needs, such as 

poverty and lack of post secondary degree completion, have lead to the redefinition of 

engagement in education, causing a focus on collaboration between higher education and 

the community, including K-12, and the emphasis on impact rather than product (Hiram, 

2015). The Dallas ISD- DCCCD Collegiate Academies partnership with industry partners 

and four-year universities is an example of the new definition of engagement. It is a 

partnership between various leaders of the public and private sectors for the benefit of 

enhancing the level of education and quality of life in the city of Dallas, a new model of 

educational leadership and cross-sector engagement to address the community’s needs. 

This study examines the successes and challenges of establishing educational 

partnerships under this new model of engagement, and the institutional and leadership 

traits that facilitate and sustain these partnerships. The findings of this study have been 

used to develop a blueprint for the establishment, facilitation and sustainment of strategic 

educational partnerships that increase dual-enrollment, vertical transfer to four-year 

universities, and six-year college graduation rates. These strategic educational 
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partnerships hold the potential to reshape the socioeconomic landscape within 

communities. 

Overview of the Remainder of the Study 
 
 The remaining chapters within this dissertation are presented as follows. Chapter 

II presents a review of the relevant literature that relates to the new model of 

engagement in higher education, early college high schools, dual credit, high school and 

college graduation rates, college and career readiness, vertical transfer and strategic 

educational partnership models. Chapter III describes the methodology and research 

design for the study, and it provides the context for the study and the researcher. 

Chapter IV presents the findings of the study, and Chapter V provides an overview of 

the findings, discussing the implications of the findings for K-12 and institutions of 

higher education. It also provides a blueprint for key considerations in establishing 

strategic educational partnerships and recommendations for the Dallas ISD-DCCCD 

Collegiate Academies partnership. These recommendations can also prove useful in 

guiding the considerations of other strategic educational partnerships. Chapter V 

suggests recommendations for future research as related to the Dallas ISD- DCCCD 

Collegiate Academies partnership and to building and sustaining strategic educational 

partnerships that increase graduation rates of all students, with special focus on minority 

and economically disadvantaged students.
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Chapter II 

LITERATURE REVIEW 

 Educational Partnerships  

Historical and Contextual Background of the Study 

 Historically in the United States of America, institutions of higher education have 

served communities in the form of delivering expert knowledge and skills that support a 

better quality of life and society (Hiram, 2015). In response to the rapidly developing 

trends of the industrial revolution, the federal government of the United States of 

America dedicated public land to the establishment of institutions of higher education. 

The Morrill Act of 1862 granted 30,000 acres of land to states for each senator and 

representative to which the stated was entitled, per the 1860 US Census. This land was 

granted with the sole purpose of establishing colleges that supported the industrial and 

economical growth of the nation (Morrill Act, 1862). Many of these land-grant colleges 

are our public and some of our private universities today. 

 The engagement of institutions of higher education with society, in this traditional 

context, consisted of providing and delivering expertise and scholarship necessary for 

productive citizenship. This view was challenged towards the end of the 20th century, as 

arguments surfaced that higher education had drifted from its public purpose (Boyer, 

1990). Higher education’s efforts to address current and important societal needs did not 

occupy a visible enough space in the public arena (Votruba, 1992). This surfaced a call 

for a focus on quality of student experience, a broader definition for scholarship-based 

teaching, research, service and authentic university-community partnerships based on 

reciprocity and mutual benefit (Ramaley, 2000).  A new model of engagement replaced 
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traditional expectations, causing institutions of higher education to redefine 

epistemology, pedagogy and the integration of teaching, research and service missions 

(Hiram, 2015).  

 This new model of engagement is defined by the Committee on Institutional 

Cooperation’s Committee on Engagement as: 

“The partnership of the university knowledge and resources with those of the 

public and private sectors to enrich scholarship, research and creative activity; 

enhance curriculum, teaching, and learning; prepare educated, engaged citizens; 

strengthen democratic values and civic responsibility; address critical societal 

issues; and contribute to the public good” (Fitzgerald, 2005). 

This model of engagement applies to K-12 in the current educational climate. Given the 

urgent call for academic achievement gains in America’s public schools—particularly 

urban schools labeled “failing”—the need for community engagement to tackle a host of 

underlying social challenges warrants the resources of the nation’s colleges and 

universities (Harkavy & Hartley, 2009). The Dallas ISD Collegiate Academies strives to 

accomplish the goals outlined in this definition. This cross-sector engagement creates 

opportunity in a school district of over 150,000 students, 95.1% of which are minority, 

and 86.7% economically disadvantaged.  

A New Model of Engagement 

 The Executive Committee of the Association of Public and Land-grant 

Universities (APLU) Council of Engagement and Outreach charged a group of scholars 

to write a white paper on the central role of engagement scholarship in higher education 

in 2010. The white paper was published in August of 2015, after being publicly vetted 
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three times for feedback from nearly 50 higher education administrators and faculty 

across various disciplines (Hiram, 2015). The APLU White Paper: The Centrality of 

Engagement in Higher Education captures the history of the evolution of engagement in 

higher education. It outlines traditional views on engagement and contrasts them with the 

new model of engagement that involves community partnerships and collaboration as a 

means to fulfill societal needs. The white paper makes the case for the appropriateness of 

this new model and the shift of the focus of the outcomes of engagement from product to 

impact, encouraging institutions of higher education to support and pursue the new 

definition of engagement within their communities. The “Five Dimensions and 23 

Components Related to Institutionalization of Engagement” and the “Seven-Part 

Engagement Test” developed in this white paper is being used as part of the conceptual 

framework guiding the study’s survey and interview questions. 

 The Dallas ISD- DCCCD Collegiate Academies partnership exemplifies the 

current model of engagement, involving the collaboration of two and four-year 

institutions of higher education, K-12, and industry partners. It strategically combines the 

partners’ respective contributions of expertise and impact, in a mission to address the 

critical issue of developing citizens that possess the necessary degrees and qualifications 

to be productive. As highlighted on the DCCCD webpage for the DISD Collegiate 

Academies, a clear collaboration exists between DISD and DCCCD in this partnership: 

The following pathways have been selected by DISD and the colleges of DCCCD 

to be offered among the eight collegiate academies. DISD leadership, executive 

directors for each high school feeder pattern, high school and collegiate academy 



Texas	Tech	University,	Zinab	Muñoz,	August	2017	
	

26	

principals, DCCCD college leadership and faculty met to select the best fit 

pathways for each collegiate academy” (p. 1, 2016). 

The pathways identified for the collegiate academies are: information technology- 

including computer graphics, internet development, network administration, software 

design and personal computer support, law enforcement, visual communications, 

computer-aided design and drafting (CADD) manufacturing, education, gaming 

technology, electronics technology and business administration, based on the Dallas 

community’s industrial and workforce projections.  

 Officer, et al, identify the untapped potential that resides in partnerships between 

K-12 and institutions of higher education. “Because colleges and universities are often 

underutilized anchors of resources in communities, coordinated alignment of K-12 and 

higher education goals can create a pipeline of educational attainment for communities 

challenged by a host of barriers—most often poverty—to produce increased academic 

achievement for everyone in the community” (p. 565, 2013). Studying the Collegiate 

Academies initiative creates an opportunity to examine the impact of this new model of 

leadership and engagement on the community and on the goals of the K-12, higher 

education and industry partners. One of the primary goals of the Dallas ISD Collegiate 

Academies partnership is to double the six-year college graduation rate for its first 

graduating class in 2020. This will also, by default, entail increasing the high school 

graduation rate for the Dallas ISD- DCCD Collegiate Academies campuses, as students 

must earn their high school diploma to earn their associate’s degree. The impact of this 

goal on the Dallas community is discussed in an upcoming section of the literature 

review. 
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The Relevancy of Engagement 

 Redefining community engagement in higher education has lead to targeted 

efforts to address societal needs through educational, community partnerships.  Andrew 

Franco, prominent researcher in the field of community engagement in higher education, 

discusses the evolution of this responsibility in “The Engaged Campus” and the relevancy 

and value of these partnerships in addressing societal needs. Franco identifies an 

advantage for students in today’s institutions. “The new philosophy of community 

engagement is well suited for the contemporary students, most of whom represent the 

Millennial generation. A characteristic of the Millennials is their strong appetite to 

engage in meaningful work and in activities that make contributions to society (Howe 

and Strauss, 2000)” (p. 380). Students in the Collegiate Academy will select college and 

career pathways that lead them to internships in their industries of choice and clearly 

defined transfer pathways for their focus of study at four-year institutions of higher 

education. These experiences will provide the Collegiate Academy students with valuable 

opportunities for meaningful work and contribution, as well as opportunities for 

advancement in education and skills. 

 Franco identifies additional benefits of this new community-based model of 

engagement in educational partnerships through his description of the interaction of 

community members with higher education not as research subjects, but rather as valued 

research partners or co-investigators. The community members’ intimate knowledge of 

the issue provides a rich perspective that can positively impact identifying appropriate 

research questions to ask, and determining which instruments and measures will be most 

effective. The community members can engage in analyzing the data with their unique 
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perspective in the interpretation of findings and implications for future research and 

practice. They can also access difficult to reach data, participants and buy-in at the 

community level (Franco, 2010). In the context of the Collegiate Academies partnership, 

K-12 and industry partners are the community members engaging with the institution of 

higher education. 

 This collaboration is beginning to unfold in the Dallas ISD Collegiate Academies 

partnership, between Dallas ISD, DCCCD, industry and four-year university partners. 

They will engage in this longitudinal partnership in an effort to impact the students of the 

Collegiate Academies by increasing the following key measures of student and 

community success: dual enrollment, vertical transfer, and the six-year college graduation 

rate. The following sections outline key ideas in the literature about these measures. 

Measures of Student Success in Secondary Schools 

College and Career Readiness 

 The Texas Higher Education Coordinating Board (THECB) adopted the Closing 

the Gaps: The Texas Higher Education Plan in October 2000 as the state’s 15-year higher 

education plan. It included public, independent, career; two-year and four-year 

institutions of higher education. As published in the Closing the Gap 2015 Final Report 

Card, “the plan’s goals were to close the gaps that existed then in four major areas: 

participation, success, excellence, and research” (p. 5). The report shows “the state did 

close the gaps in most areas, sometimes by wide margins. The report also shows some 

targets within the goals were not fully met” (p. 5). 

 As a result of the outcomes, the THECB articulates a new urgency for a key 

emphasis in higher education, “working with public high schools that have substantially 
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lower college-going rates than average is a state priority. Often these schools enroll large 

numbers of economically disadvantaged or underrepresented students, many of whom 

have parents who did not go to college” (p.36). These are the students who don’t meet 

standard, perpetuating the gap between them and their peers. The Higher Education 

Coordinating Board tasks institutions of higher education with the responsibility of 

engaging their community high schools.  

 Increasing College and Career Readiness (CCR) is a priority on a state level, yet 

no standard definition, let alone measurement exists for CCR on a national level. The 

State of Texas defines CCR as: 

 “College readiness is the level of preparation a student must attain in English 

language arts and mathematics courses to enroll and succeed, without 

remediation, in an entry-level general education course for credit in that same 

content area for a baccalaureate degree or associate degree program. It should be 

noted, however, that the measurement of college readiness through the Algebra II 

and English III assessments will be only one piece of information that students, 

parents, and schools will have in making readiness determinations. Algebra II and 

English III are courses students typically take in grade 11; after students have 

taken these assessments and potentially met the college-readiness performance 

standards, they will continue to take higher-level courses (i.e., calculus and 

English IV) in grade 12. Students will need to continue to acquire content 

knowledge and perform at a high level in these courses to fully prepare for 

postsecondary activities” (Texas Education Agency, 2010). 
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The Texas Higher Education Coordinating Board adopted the CCR Standards in 2008, 

which where incorporated into the state learning standards, the Texas Essential 

Knowledge and Skills (TEKS) by the State Board of Education. “The CCRS distinguish 

themselves from high school standards by emphasizing content knowledge as a means to 

an end: the content stimulates students to engage in deeper levels of thinking” (Texas 

College and Career Readiness Standards, p. iii). The Dallas ISD Collegiate Academies 

are placing students in dual enrollment courses and internship experiences that require 

college and career readiness skills.   

College and Career Readiness in Dallas ISD 

 One way that college readiness can be measured is through ACT standardized test 

scores used for college admissions, with a composite score of 23 required to be exempt 

from taking developmental courses in college. The ACT is the most widely used college 

admission test in the United States. It consists of four sections: English, Reading, 

Mathematics, and Science. Each section score ranges from one to 36. The composite 

score is the average of the scores of the four sections (Zhang, p.1). The Dallas ISD 

average composite score for 2015-2016 in-school ACT testing was an average score of 

16, with only 10.3% of students meeting Texas Success Initiative (TSI) benchmarks for 

and 7.9% meeting the Texas Academic Performance Report (TAPR) benchmarks for 

ACT test scores (Zhang, 2016). 

 According to Dallas ISD’s “College and Career Readiness: In School ACT 

Testing, 2015-2016” report, only 10.3% of the students met the Texas Success Initiative 

(TSI) benchmark, a minimum composite score of 23, and 7.9% of Dallas ISD students 

met the Texas Academic Progress Report (TAPR) benchmark composite score of 24. The 



Texas	Tech	University,	Zinab	Muñoz,	August	2017	
	

31	

growth from the previous year was an increase of 1.5%, which was only gained by half of 

DISD high schools. “About 50 percent of campuses showed some improvement [from 

2015 data] in the percentage of students meeting TSI and TAPR benchmarks. The 

remaining campuses either showed no improvement or decreases” (Zhang, p. 3). 

  The Texas Higher Education Coordinating Board has identified that minority 

students have the lowest success rates. As measured by 2016 ACT scores, “college 

readiness [in Texas] for African Americans is 8% and 12% for Latinos” (Paredes, p. 4). 

The Dallas ISD scores are aligned with the state average identified by THECB.  The 

national percent of high school seniors meeting the composite benchmark is 26%, and the 

overall Texas state average is also 26% (ACT State Report, 2016). At 10.3%, Dallas ISD 

students are performing well below that standard, indicating that they are less likely to 

succeed at attending and consequentially graduating from college.  This can be largely 

attributed to the district’s make up. As of January 6, 2017, out of 157,204 students, 

149,543 are ethnic minorities (95.1%), and 137,698 students are economically 

disadvantaged (87.6%), (Dallas ISD My Portal Enrollment Data).  

 This tragic finding in “The Condition of College and Career Readiness 2016” 

National ACT Report confirms this correlation: 

Between 2013 and 2016, average ACT Composite scores for students with a 

family income of $80,000 or higher tended to increase, while average scores for 

students in families earning below that income level- an ever-increasing number 

of students- dropped. This finding suggests there is work to be done to reverse 

declining readiness levels for students from low-income families” (p. 3). 
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This increase in the equity and achievement gap does not bode well for the citizens of 

Dallas ISD. It is the Collegiate Academies’ purpose to reverse these declining readiness 

levels for the Dallas ISD students, the majority of whom are at-risk, minority and 

economically disadvantaged students.  

Dual Enrollment 

 Dual enrollment is defined by the National Center for Education Statistics as “an 

enrollment agreement in which a high school student takes a course at a postsecondary 

institution and earns both high school credit and postsecondary credit upon successful 

course completion” (NFES, 2015). This can occur for high school students during their 

high school experience, allowing them to obtain college credit towards a post secondary 

degree while still in high school. Dual enrollment programs exist in all 50 states, and 40 

states have state-level policies that address dual enrollment (D. Allen, 2010; Karp, 

Bailey, Hughes, & Fermin, 2005). 

 There are various benefits of dual-enrollment for high-school students, such as 

preparation for college coursework and degree attainment (Hoffman and Vargas, 2010). 

Using the National Education Longitudinal Study (N=8,800) students, University of Iowa 

researcher Brian P. An found that dual enrollment had “significant benefits in boosting 

rates of college degree attainment for low income students” (p. 1, 2013). The Collegiate 

Academies will achieve their purpose of graduating their students with associate’s 

degrees through their dual enrollment partnership with the seven colleges in the Dallas 

County Community College District. Dual enrollment also supports the community 

college’s enrollment and expansion goals. (An, 2013). 
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Vertical Transfer 

 The same socioeconomic barriers that impact the students in the Collegiate 

Academies have also traditionally presented themselves as barriers for vertical transfer 

between two-year to four-year institutions for college students in these communities. “It 

has been estimated that, although up to 80% of community college students intend to 

transfer to a four-year institution, a mere 23% successfully do so within six academic 

years (U.S. Department of Education, 2005)” (Crisp, p.291) The majority of community 

college students are underrepresented- students from populations that have historically 

been underrepresented in higher education, including low-income, economically 

disadvantaged, English language learners, students of color, minority students, and those 

who will be the first in their families to go to college (Hoffman & Vargas, 2008).  

Six-Year College Graduation Rate 

 The National Center for Educational Statistics defines the Six-Year College 

Graduation Rate as the percentage of students who complete their degree within 150% of 

the normal time for completion, e.g., within four years for students pursuing an 

associate’s degree, and six years for students pursuing a bachelor’s degree (NCES, 2015). 

“National and state education leaders, philanthropists, schools, and colleges are 

redoubling efforts to improve rates of college completion that have remained stagnant 

and low over the past decade.” (Grady, p. 3). 

 The odds are especially challenging for students who are first in their families to 

go to college. Compared with their peers whose parents hold a postsecondary degree, the 

National Center for Education Statistics found that first generation students made smaller 

gains in the number of credit hours earned and content areas studies, and had lower 
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overall completion rates (Chen, 2005). The Dallas ISD Collegiate Academies serves a 

population of students that are largely first generation and underrepresented. Participation 

in the Collegiate Academies increases their likelihood for success by creating an 

opportunity for the completion of their associate’s degree along with their high school 

diploma. By 2020, 65% of all jobs will require some form of postsecondary education or 

training. It is estimated that 11% of all jobs will require a master’s degree or higher; 24% 

will require a bachelor’s degree; 12% will require an associate’s degree; and 18% will 

require some postsecondary training or industry credential but no formal degree 

(Carnevale 2013). 

 Impact of College Graduation Rates on the Community 

 One in four adults (23%) in the city of Dallas possess less than a high school 

degree (US Census, 2014). The eight high schools make up the first cohort of Collegiate 

Academies in Dallas ISD graduated 1,453 students in the Class of 2009. National 

Clearinghouse Data reports only 192 of these graduates, 13%, held two or four year 

college degrees, six years after graduating from high school (Dallas ISD, 2015). This was 

well below the Dallas ISD six-year graduation rate of 21% and the Dallas County six-

year graduation rate of 26%. The Collegiate Academies initiative proposes to double this 

six-year college graduation rate for these eight campuses by the first graduating class, 

Class of 2020. 

 By 2020, 65% of all jobs will require some form of postsecondary education or 

training (Carnevale, 2013). According to the Georgetown University Center on Education 

and the Workforce analysis of Current Population Survey (CPS) data, since the economic 

recession of 2007, workers with bachelor’s degree or high gained 8.5 million jobs in the 
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market during the recovery (January, 2010- April, 2016). Out of the 2.9 million good jobs 

created since the recovery, 2.8 million have been filled by workers with at least a 

bachelor’s degree. Good jobs are defined as “those that are in the upper-third by median 

wages of occupations in which they are classified. These good jobs pay more than 

$53,000 annually for a full-time, full-year (FTFY) worker” (Carnevale 2015, p. 4) 

Meanwhile, “out of the 7.2 million jobs lost in the recession, 5.6 million were jobs for 

workers with a high school diploma or less. These workers have recovered only one 

percent of those job losses over the past six years. This group also saw no growth among 

well-paying jobs with benefits” (Carnevale, 2016, p.1)  

 One of the factors that negatively impact the six-year college graduation rate is 

the dropout, or attrition, rate at public schools. According to the Intercultural 

Development Research Association’s Public School Attrition Study 2016, 102,610 

students were lost as dropouts from public high school in Texas in the 2015-2016 

academic year. Texas schools are twice as likely to lose Hispanic (31% attrition) and 

Black (27% attrition) students before they graduate, compared to their White peers (15% 

attrition), (Johnson, 2016). Perhaps a more tangible benefit of the partnership for the 

students, the Dallas ISD- DCCCD Collegiate Academies partnership supports the six-

year college graduation rate by providing motivation for students to stay in school 

through the means of earning college credit and an associate’s degree while in high 

school, internships and employment opportunities with prestigious industry partners such 

as American Airlines, AT&T and Gamestop, and seamless pathways to transfer to four-

year universities.  
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 The Dallas ISD and DCCCD Collegiate Academies partnership creates 

opportunity and provides equity and access to students in a district of predominantly at-

risk, minority and economically disadvantaged students. It opens pathways for success, 

leading the students to college degrees that translate into good jobs in the evolving and 

increasingly competitive workforce. This partnership has the potential to positively 

impact these four key success indicators for secondary students, as discussed in this 

literature review: college and career readiness, dual enrollment, vertical transfer and six-

year college graduation rates. Dallas ISD is paving the way with the first Pathway to 

Technology (P-Tech) designated campus in the state of Texas. Other school districts can 

gain insight from this case study analysis in formulating strategic educational 

partnerships that enhance graduation rates and quality of employment and life in their 

communities. 

Methodologies in Educational Partnership Research 

 Methodologies for researching educational partnerships relies on theoretical 

frameworks and models that address the structure of these partnerships. Kristen Fowler-

Cooper wrote her dissertation in May 2016, titled: Collaborative Partnerships and Best 

Practices for Leading Early College High Schools: A Collective Case Study Analysis of 

the Experiences and Perceptions of Community College Presidents and Early College 

High School Principals. This dissertation analyzed the partnership between K-12 and 

community college through the lens of the Early College High School, a secondary 

education framework very similar in nature to the Collegiate Academy. Fowler-Cooper 

used the Partnership and Collaboration Model in Higher Education developed by Amey 

et al. (2007), which serves “as a lens for examining community college partnerships with 
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a host of organizational collaborators, and the overall potential for achieving intended 

outcomes, sustainability, and partner benefits” (p. 5). The Partnership and Collaboration 

Model in Higher Education provides guiding questions to be considered for key themes 

of establishing and maintaining educational partnerships.  

 The model provided the framework on which the Strategic Partnership Model was 

built (Eddy and Amey, 2014). This newer model encompasses the framework of the 

previous model, while incorporating emerging themes in strategic partnership building 

research. It is also structured in stages, providing a timeline for the various considerations 

and questions in the model over the span of establishing and sustaining a partnership. The 

Strategic Partnership Model focuses on five stages of building a partnership: Determining 

Motivations, Picking Partners, Forming the Partnership, Nursing Relationships and 

Telling the Story, and Fostering Partnership Capital. Eddy asserts, “leaders initiating 

partnerships due to value alignment or strategic goals are able to connect to individuals 

and the collective, creating the opportunity for transformational changes” (Eddy and 

Amey, p.19). The Strategic Partnership Model allows the researcher to examine the 

alignment of the partners’ visions and their ability to connect.  

Study Framework 

The Strategic Partnership Model, developed by Eddy and Amey is “a theoretical model 

that lays out the development process for educational collaborations, incorporating the 

strategic partnership themes and resulting in a toolbox for those interested in partnering 

and leading organizational change” (p. 14, 2014). This model is developed on the premise 

that leaders in strategic partnerships create meaning for campus members, by providing a 

framework that is in alignment with the organizational strategy. In doing so, they provide 
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ownership and buy-in for all levels, not just senior leadership (Hickman, 2010; Peterson, 

1997). This model was also developed under the perspective that “it is possible to 

construct strategic alliances between sectors that appropriately address state and regional 

education needs when we understand the essential components of partnerships stimulated 

by public policies and the challenges faced when engaging in these activities” (p. 14, 

Eddy and Amey). 

 The Strategic Partnership Model and the framework used to establish the model 

will serve as the context for shaping approaches to interviews and surveys conducted in 

the study. The following Considerations in Developing Strategic Partnerships Using the 

Partnership Model, developed by Amey and Eddy (2014) will be used to guide the 

development of the survey instrument that will be used to answer the first research 

question. The model focuses on the questions that shape the establishment and 

sustainment of strategic partnerships.  The stages of the process will facilitate the 

construction of the survey questions, as they provide a framework for structuring the 

survey. 

Table 1 

Considerations in Developing Partnerships Using Eddy and Amey’s Strategic 
Partnership Model (2014) 

Partnership 
Stage 

Questions 

Stage 1: 
Determining 
Motivations 

What are our strategic goals?  
What do we need in a partner to help us achieve our strategic goals?  
Can we achieve these goals with one partner or are multiple partners 
beneficial?  
What does an environmental scan show regarding potential partners?  
What are the motivations of these potential partners? 
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Stage 2: 
Picking 
Partners 

Once our environmental scan identifies potential partners, what is our 
decision-making rubric for final selection?  
What type of organizational structure exists with these potential 
options?  
What type of resources, both human and capital, will the potential 
partner bring to the enterprise?  
Can this partner create or open up new networks and relationships for 
us?  
Do we share a value system and ethos of operation that align? 

Stage 3: 
Forming the 
Partnership 

Who is critical to have on the guiding team that starts the partnership?  
What type of structure will best support this new partnership?  
How does this align with the existing cultures of the partners?  
Who will develop the operating procedures and provide guidance on 
the ground?  
What types of resources are required upfront? On a regular basis?  
Who will champion the partnership during this formation stage? 

Stage 4: 
Nurturing 
Relationships 
and Telling 
the Story 

What best supports the creation of shared meaning?  
How do we create trust among the partners?  
 How do we tell the story among the partners? Within our 
organization? 
What nurtures and motivates those working at various levels of 
operation within the partnership?  
How do we focus on talking about the partnership in a way that does 
not detract from other institutional initiatives?  
How do we make sense of the role of the partnership with these other 
goals?  
What do we do when the pull for institutional needs runs counter to 
partnership needs? 

Stage 5: 
Fostering 
Partnership 
Capital 

How do we sustain trust in the partnership?  
What processes are in place to evaluate the partnership to determine 
whether the shared meaning created initially still fits our needs and 
our partners?  
What metrics of success show that the partnership is beneficial for 
us? For our partners?  
How has the partnership been institutionalized?  
When is it best for the partnership to spin off from the initial 
partners? 

Note: Adapted from Eddy, P. L. (2014). Creating strategic partnerships: A guide 
for educational institutions and their partners. Sterling, VA: Stylus Publishing. (p. 
208-209). 
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 The Association of Public and Land-Grant Universities (APLU) published the 

Centrality of Engagement in Higher Education report in 2015. In this report, a Seven-Part 

Test of Engagement is presented, adapted from the Kellogg Commission, 2001. The 

seven considerations questioned in this test provide insight on a higher education 

institution’s responsiveness to community, respect for partners, academic neutrality, 

accessibility to constituents, integration of interdisciplinary work, institutional 

coordination and resource partnerships. The Seven-Part Test of Engagement is outlined in 

the following table. 

Table 2 

The Kellogg Commission’s Seven-Part Test of Engagement 

1. Responsiveness. We need to ask ourselves periodically if we are listening to the 
communities, regions, and states we serve. 
 2. Respect for partners. Throughout this report we have tried to . . . encourage joint 
academic-community definitions of problems, solutions, and definitions of success. 
 3. Academic neutrality. Of necessity, some of our engagement activities will involve 
contentious issues disputes ([that]) . . . have profound social, economic, and political 
consequences. 
 
 
4. Accessibility. Can we honestly say that our expertise is equally accessible to all the 
constituencies of concern within our states and communities, including minority 
constituents? 
 5. Integration. A commitment to interdisciplinary work is probably indispensable to an 
integrated approach. 
 6. Coordination. A corollary to integration, the coordination issue involves making sure 
the left hand knows what the right hand is doing. 

7. Resource partnerships. The final test asks whether the resources committed to the 
task are sufficient. 
 
Note: Adapted from: Kellogg Commission. (2001). Returning to our roots: 
Executive summaries of the Reports of the Kellogg Commission on the Future of 
State and Land-Grant Universities. National Association of State Universities and 
Land-Grant Colleges by the Kellogg Commission. Washington, DC: National 
Association of State Universities and Land Grant Colleges, p. 16. 
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 Also outlined in this report are the Five Dimensions and 23 Components Related 

to Institutionalization of Engagement, as developed by Furco (2010) in The Engaged 

Campus. These components examine the philosophy and mission of the community’s 

engagement, support for the faculty, the students and the institution, and the community’s 

participation and partnerships (Hiram, 2015). These dimensions and their components 

were taken into consideration while framing this study’s survey and interview questions. 

The Five Dimensions and 23 Components Related to Institutionalization of Engagement 

are outlined in the following table. 

Table 3 

Furco’s Five Dimensions and 23 Components Related to Institutionalization of 
Engagement 

I. Philosophy and mission of community engagement.  
Definition of community engagement  
Strategic planning  
Alignment with institutional mission  
Alignment with educational reform efforts 
 
 

 
II. Faculty support for and involvement in community engagement.  

Faculty knowledge and awareness  
Faculty involvement and support  
Faculty leadership  
Faculty incentives and rewards 

 III. Student support for and involvement in community engagement.  
Student awareness  
Student opportunities  
Student leadership 
Student incentives and rewards 

 IV. Community participants and partnerships.  
Community partner awareness  
Partnerships built on mutual understandings  
Community voice and leadership 
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V. Institutional support for community engagement  
Coordinating entity  
Policy-making entity  
Staffing  
Funding  
Administrator support  
Departmental support  
Evaluation and assessment  
Long-term vision and planning 

 
Note: Adapted from: Furco, A. (2010). “The engaged campus: Toward a comprehensive 
approach to public engagement,” by A. Furco, 2010,. British Journal of Educational 
Studies, 58(4), 375-390 
 
 

Summary 

 The potential for K-12, higher education and industry partners to collaborate 

effectively to smooth the transition from high school to college depends largely on their 

ability to generate and share high-quality data about students (Grady, 2016). The 

literature discussed in this chapter highlights four key measures of student achievement 

data: college and career readiness, dual enrollment, vertical transfer, and college 

graduation rates. These key data points are all impacted by the Collegiate Academies 

partnership and provide a measurement for the partnership’s success. 

 This study contributes to the existing literature in the arena of K-12, higher 

education and industry partnerships by depicting a model of the organizational structure 

of the Dallas ISD- DCCCD Collegiate Academies partnership and highlighting the 

institutional and leadership traits that support the partnership. This is accomplished by 

providing an analysis of the successes and challenges of establishing the partnership. This 

can serve as an example for institutions that are interested in establishing their own 

community-engaged strategic educational partnerships. The findings of this study have 

been used to create a blueprint to establishing and sustaining strategic educational 
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partnerships that support the increase of dual-credit, vertical transfer and graduation rates.  

This can lead to the establishment of similar educational partnerships nationwide and 

globally. This study contributes a framework that is transferrable to other educational 

partnerships, and it generates potential avenues for further research in the field. 

  This will ultimately lead to creating better jobs and a better standard of living for 

our future citizens as they enjoy the benefits of earning a postsecondary degree. 

According to Educate Texas, a collaboration of industry and high education leaders in the 

state of Texas whose mission is to increase college and career readiness in Texas 

students, graduates of Early College High Schools and Collegiate Academies are 

projected to earn $250,000 more in lifetime earnings than the average Texas student. 

(Early College High Schools, 2016). The Dallas ISD Collegiate Academies is paving the 

way for a future with greater financial prosperity and quality of life for students that are 

in the greatest need. 
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Chapter III  

METHODOLOGY 

This study focuses on the Dallas ISD- Dallas County Community College District 

Collegiate Academies partnership and the impact educational leaders and institutional 

characteristics have on forming and sustaining this innovative partnership. 

This case study identifies the successes and challenges of the first year, and the work and 

efforts of educational leaders engaged in the Collegiate Academies partnership through 

the collection and description of deep, rich qualitative data. This collaborative effort to 

increase postsecondary education rates in the city of Dallas is an ideal example of the 

new model of educational leadership and engagement needed to impact the quality of 

education and life within communities.  

 The nature of the exploration of the interactions between educational leaders and 

institutions lends this study to be approached from constructivist paradigm. Under this 

philosophical worldview, researchers often examine the processes of interaction between 

participants and their environment to “seek understanding of the world in which they live 

and work” (Creswell, 2013, p. 8). The constructivist paradigm supports multiple 

interpretations of events, constructing the knowledge rather than finding it (Merriam, 

2009), It also allows for receptivity to new perspectives and issues that may be realized 

throughout the process (Glesne, 2011).  The philosophy of the constructivist paradigm 

aligns with the goals of this study and the philosophical worldview of the researcher, 

which will be discussed further in the following sections. This alignment allows the 

researcher to explore the emerging themes within the study data and construct meaning of 

the participants’ perceptions and experiences.   
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Research Questions 

The study is guided by the following two research questions: 

1. What are the successes and challenges of developing strategic educational 

partnerships that engage K-12, higher education and industry leaders? 

2.  In what ways do K-12 and higher education leaders establish and sustain 

strategic educational partnerships? 

Research Design 

Establishing the Paradigm 

 Ontology is defined as “the starting point of all research, after which one’s 

epistemological and methodological positions logically follow” (Grix, p.177). It is the 

researcher’s constructivist ontological perspective that as individuals, not only do we 

observe our surroundings to make sense of them and construct meaning; we also project a 

reality that our subconscious thoughts and emotions fuel into existence. The belief that 

individuals create their reality by assuming perceptions and beliefs as truth, leads to the 

inevitable interconnectivity between the individual and their environment. It is not 

possible to separate the observer from what they are observing and creating.  

 The philosophy of constructivism supports this understanding that social 

phenomena are constructed by the social actors, which results in an ever-evolving reality. 

Constructivism asserts, “Social phenomena and their meanings are continually being 

accomplished by social actors. It implies that social phenomena and categories are not 

only produced through social interaction but that they are in a constant state of revision” 

(Bryman, 2001, pp. 16–18). 
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 Epistemology is the “nature of knowledge” (Allison, p. 91) and how we acquire it. 

The epistemological perspective of the researcher is rooted both the experiential and 

empiricist philosophies. As Locke and Hume, two of the most prominent empiricist 

philosophers, ascertained, “sense experience is the source of knowledge and thus allows 

for no a priori knowledge” (Allison, p. 92). This asserts that one’s knowledge cannot 

occur outside of personal experience. The researcher’s epistemological perspective is 

further shaped by the experiential belief that “the only ultimate reality is experience” 

(Allison, p. 92). It is by capturing the experiences of the individuals involved in the 

Collegiate Academies that the researcher has analyzed the successes and challenges 

involved in establishing and maintaining this educational partnership. 

 These ontological and epistemological perspectives guided the researcher to the 

process of naturalistic inquiry. Naturalistic inquiry entails observing and researching the 

world and its’ actors as it unfolds naturally, without manipulating or subjectively 

impacting it. By the nature of evolving behavior and systems, emerging discoveries are 

made on the path of naturalistic inquiry that will guide the research onto new themes and 

topics. Naturalistic inquiry is not a linear process; rather a web of interweaving journeys, 

which are traveled by researchers and their respondents to construct meaning out of the 

surrounding world. A researcher must possess flexibility to respond appropriately to the 

emerging nature of the complexity of naturalistic inquiry, knowing where to find a 

stopping point for the study. The naturalistic paradigm also “affirms the mutual influence 

that the researcher and respondents have on each other (Erlandson, p. 15). The researcher 

explores their context and relevance to the study in the subsequent sections of this 

chapter. 
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Case Study  

 The focus of this study was to examine the traits of effective leaders and 

characteristics of the Dallas ISD- DCCCD Collegiate Academies strategic educational 

partnership, built on collaboration between sectors to serve the community. The nature of 

exploring traits of leaders and institutions lends itself to qualitative inquiry, exploring 

perspectives and anecdotes, creating rich and thick descriptions that capture the 

experiences, insights and forecasts of some of the key individuals who form the Dallas 

ISD- DCCCD Collegiate Academies partnerships.  

 As the Dallas ISD- DCCCD Collegiate Academies initiative is the main focus of 

the research, a case study approach is ideal in pursuit of answers to the research 

questions. Creswell (2013) identifies the case study approach as a design of inquiry 

wherein a researcher “develops an in-depth analysis of a case, often a program, event, 

activity, process, or one or more individuals” (p. 14).  A case study is particularistic, 

descriptive, and heuristic (Merriam, 2009), and the write-up within the case study tends 

to be holistic, rather than thematic, allowing the researcher to focus on the complexity 

and uniqueness of the case, and its interconnectivity to the greater social context 

(Glesne, 2011). Merriam (2009) describes the importance of thick, rich, descriptions, 

enabling readers to benefit from the researcher’s narrative description. Case studies are 

also typically bound by time and activity, with data collected by the researcher over a 

sustained amount of time (Creswell, 2013).  

 A desire to also capture the general experience of the individuals across the 

different sectors that make up this partnership involves analyzing a larger scale of 

perspectives. This can be achieved through surveys, distributed to all of the employees 
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involved in the Dallas ISD- DCCCD Collegiate Academies initiative. The survey 

response data was qualitatively coded to uncover emerging themes that represent the 

overall experience of employees at the various levels of implementing the Collegiate 

Academies partnerships. These themes were used to contrast and draw comparisons 

between the perspectives of the school district employees and the community college 

employees, and between the perspectives of administrators and personnel at the 

implementation level. 

 A qualitative, naturalistic approach was utilized to synthesize the analysis of the 

survey and interview data, presented in a detailed account that gives the participants a 

voice used to portray the bigger picture, from their perspective and experience. The 

methodology of qualitative research and naturalistic inquiry allowed the researcher to 

delve into the perceptions of the participants, providing a look into the realities that they 

have self-constructed and perpetuated with their thoughts and emotions. The researcher’s 

pursuit of capturing the human experience in this partnership can be directly connected to 

the researcher’s ontological and epistemological perspectives, as previously discussed in 

this chapter. 

 To ensure an accurate depiction of the implementation and organizational 

structure of the Dallas ISD- DCCCD Collegiate Academies partnership at the various 

levels, the first research question is best answered by gathering as many responses as 

possible from the various Dallas ISD and DCCCD employees involved in the Collegiate 

Academies partnership. This will uncover the successes and challenges of developing 

strategic educational partnerships that engage K-12, higher education and industry 

leaders in serving their communities by increasing six-year college graduation rates for 
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minority, economically disadvantaged students. The broader the sample of participants 

across the different sectors and levels of rank, the greater the accuracy with which they 

will represent the population of individuals involved with the Collegiate Academies 

partnership. For these purposes, and for validity of the findings, a survey was distributed 

to all of the employees of Dallas ISD and DCCCD that collaborate on the Collegiate 

Academies partnership. Participants were recruited for the survey by email. An 

information letter and a link to the Qualtrics survey was sent to employees of Dallas ISD 

and DCCCD that collaborate within the Collegiate Academies partnership. The 

researcher worked with Dallas ISD Director of P-TECH and the Dallas County 

Community College District Manager of Educational Partnerships to obtain email 

addresses of all of employees of their respective institutions that were involved with the 

Collegiate Academies at the time.  

 After analyzing the survey data to identify the trends in reporting the successes 

and challenges of the partnership from the various perspectives, the researcher looked for 

leaders identified by the respondents as involved with the formation and operation of the 

partnership. These Dallas ISD and DCCCD leaders are the key champions of the 

partnership. There were involved with the planning, establishment and sustaining the 

Dallas ISD- DCCCD Collegiate Academies partnership. These leaders were invited to 

participate in the interviews. The survey data also highlighted poignant areas to target in 

the interview questions. By providing a voice for the leaders themselves, as well as the 

employees inspired and impacted by their leadership, the researcher created a rich, 

qualitative description of their collective perceptions and experiences, as shown within 

the findings presented in Chapter IV. 
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Study Setting 

 Due to the specific nature of the analysis involved in a case study, the setting of 

the study is Dallas ISD and the Dallas County Community College District. Employees at 

all levels at both institutions were invited to participate in the survey to generate and 

include the maximum range of perspectives and experiences possible in the study. The 

leaders from both institutions identified in the survey responses as responsible for the 

formation and operation of the partnership were invited to participate in the interviews. 

As of January 6, 2017, out of 157,204 students in Dallas ISD, 149,543 were ethnic 

minorities (95.1%), and 137,698 students were economically disadvantaged (87.6%), 

(Dallas ISD My Portal Enrollment Data). 

Participants and Sampling 

 This study focuses on various stakeholders to capture the holistic essence of the 

implementation of the partnership and frame their perceptions and experiences from their 

respective levels of involvement and departmental lenses. The participants studied were: 

• Dallas ISD representatives (staff, faculty, counselors, program coordinators, vice 

principals, principals, executive directors, deputy chiefs and chief of school 

leadership, chief of strategic initiatives and external relations, superintendent.) 

• Dallas County Community College District representatives (staff, faculty, 

administrators, deans, vice presidents and presidents at the seven colleges, 

including the district departments of strategic initiatives, educational policy and 

educational partnerships, vice chancellor, chancellor.) 

The researcher was provided with a list of emails of all administrators, faculty and staff 

involved in the Collegiate Academies partnership, from each respective institution. This 
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targeted audience allowed the researcher to collect multiple responses that represent the 

diverse pool of participants, from both institutions.  

 The appropriate K-12 and higher education leaders to be interviewed were 

identified based on the identified leaders that emerged from the survey responses as 

champions of the partnership, or key individuals responsible for the implementation and 

sustainment of the partnership. An invitation was sent to all eligible participants, and the 

first two respondents from each institution were interviewed. Confidentiality and 

anonymity of the participants was ensured to facilitate the collection of authentic, 

meaningful responses. 

 These methods were appropriate for the purposes of this study, because they 

ensured fair, equal access to participate in the study to all employees involved in the 

initiative. The researcher captured a variety of perspectives and painted a detailed 

description of the successes and challenges of forming the Collegiate Academies 

partnership, without leaning too much towards any sector’s perspective or showing bias. 

This impartiality was essential to generating valid, trustworthy results that can inform 

other institutions contemplating engaging in similar strategic educational partnerships to 

serve their respective communities. 

Data Collection 

 Qualtrics survey software was utilized to answer the first case study research 

question: 

1. What are the successes and challenges of developing strategic educational 

partnerships that engage K-12, higher education and industry leaders? 
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To gather the survey responses, the researcher built the survey in Qualtrics, using the 

software to disseminate the survey electronically, via email, to the maximum number of 

employee emails the researcher is able to obtain from Dallas ISD and Dallas County 

Community College District that participate in the Collegiate Academies partnership. 

Qualtrics was appropriate because it enabled the researcher to track the responses 

received, and resend the survey to invitees that had not yet responded within the 

timeframe approved for the survey. This assisted the researcher in collecting a greater 

number of responses, as responses came in after the second invite. Qualtrics enabled the 

researcher to sort survey responses by demographic indicators, which facilitated basic 

descriptive statistical reporting for the purposes of shaping and creating a visual of the 

data, without delving too deeply into a quantitative comparative approach, due to the 

limitations and focus of the study. 

 The resulting data analysis of the survey responses provided emerging themes that 

generated additional questions for the interview participants, key champions of the 

partnership. As a second source of data collection, the interviews with Dallas ISD and 

DCCCD leaders ensured triangulation and validity of the data presented in the study. The 

interview data was analyzed to answer the second research question: 

2. In what ways do K-12 and higher education leaders establish and sustain strategic 

educational partnerships? 

 The interviews were recorded using two iPads, ensuring storage of the interview 

recordings in various formats to protect from loss of data due to technological or user 

errors. Participants were notified of the recording and were given an opportunity to 

review the questions in advance of the interviews. The researcher ensured anonymity 
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and confidentiality of the interviewees by securing the recordings, transcripts and coding 

of the interviews by electronic password encryption.  

Data Analysis 

 The survey responses were analyzed using descriptive statistics to depict the 

demographics and trends in responses. The data was analyzed on a deeper qualitative 

level, coded for emerging themes using NVivo qualitative software. This ensured validity 

of the qualitative approach. 

 The interview transcripts were coded using NVivo qualitative software. This 

software enabled the researcher to search for emerging themes from the interview 

responses by coding the transcripts for existing themes and identifying new themes 

throughout the progression of the analysis. The researcher was able to compare themes 

from interviewees across the various sectors of the Collegiate Academies partnership. 

 “While the researcher may use a variety of instruments to gather data, the primary 

research instrument is the researcher” (Erlandson, p.16). The researcher kept a reflexive 

journal during the process of data analysis. This journal documented the researcher’s 

perceptions and experiences as the study unfolded. The data collected about the study in 

the researcher’s reflexive journal was a meaningful tool for dependability and 

confirmability of the study.  

Trustworthiness 

 It is entirely the researcher’s responsibility to establish trustworthiness in a study. 

Erlandson recognizes the importance of trustworthiness:  

If intellectual inquiry is to have an impact on human knowledge, either by adding 

to an overall body of knowledge or by solving a particular problem, it must 
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guarantee some measure of credibility about what it has inquired, must 

communicate in a manner that will enable application by its intended audience, 

and must enable its audience to check on its findings and the inquiry process by 

which the findings were obtained (p. 28, 1993). 

 In his text, Doing Naturalistic Inquiry, Erlandson (1993) identified that trustworthiness is 

established “by the use of techniques that provide truth value through credibility, 

applicability through transferability, consistency through dependability, and neutrality 

through confirmability” (p. 132). These elements of the research design are critical in 

consideration of establishing trustworthiness, which impacts the relevance of the 

research. While a researcher does not have control over the subjects or the unfolding 

nature of observation in naturalistic inquiry, they do have the ability to follow the 

outlined techniques to establish trustworthiness.  

 Credibility, or internal validity, ensures truth-value. It is established in the study 

via prolonged engagement and persistent observation, over the course of collecting the 

survey responses and conducting various interviews. Transferability, or external validity, 

ensures applicability of the study to other institutions. It was established through the 

purposeful sampling of the participants, capturing as wide a range of perceptions as 

possible, and targeting the employees of this specific Dallas ISD- DCCCD Collegiate 

Academies partnership that exemplifies the new model of educational leadership and 

engagement. Dependability, or reliability, ensures consistency. It was established by 

reflexive journaling. Confirmability, or objectivity, ensures neutrality of the findings and 

the reporting. It was also established via reflexive journaling for the duration of the data 

collection and analysis. 
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Context of the Study and the Researcher 

Context of the Study 

 Due to the specific nature of the new model of educational leadership and 

engagement being analyzed, the context of the study was Dallas ISD and Dallas County 

Community College District. The participants were employees at all levels at both 

institutions that are involved in the Collegiate Academies partnership, at the time of the 

study.  

 Based on the survey responses, a variety of leaders from both institutions were 

invited to participate in interviews to ensure triangulation of the data from various 

sources. The interconnectivity of the researcher with the environment and participants of 

the study, as explained in the following section, lent to the naturalistic inquiry approach 

utilized for the purposes of this study. 

Context of the Researcher 

 My family is Egyptian, and I was born in the United States. Having an 

opportunity to grow up in Kuwait from the ages of six to sixteen, attending international 

schools, travelling to over seventeen countries and participating in the Global Young 

Leaders Conference with over 300 students from over 60 countries for two weeks during 

my senior year in high school opened my eyes to my true identity as a global citizen. My 

perspective of cultural relativism allows me to appreciate everything and everyone in this 

world, without judgment.  

 Throughout my life, education has been a central emphasis within my family, a 

duty expected of my two older brothers and me. My father, a professor, and my mother, a 

teacher, ingrained within my psyche that the opportunity to pursue an education is a 
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privilege that must not be wasted. My father was able to turn his- and, consequently, our 

lives around by escaping his predestined life of poverty in a rural Egyptian village and 

trading it for scholarly ranks. Maintaining top academic achievement at district and 

national levels, my father depended on national scholarships to fund his education and 

support his family back home, from high school to completion of his PhD. A true first 

generation student, he is the only one in his family to complete secondary education. 

Postsecondary education is his trailblazing claim to fame in our family tree. 

 His journey brought him to America, where it took him ten years to learn English 

and complete a doctorate degree in that language. He received his hard-earned degree the 

year I was born. My brothers tell stories about the limited quality of life that my family 

endured, prior to my father earning his degree. During those ten difficult years, my 

family depended solely on my mother’s cafeteria worker salary, because her Egyptian 

teacher credentials were inapplicable in the United States, and my father was on a student 

visa.  

 While I did not live the experience myself, I have internalized the lesson of the 

value of education in making vertical moves through the socioeconomic stratosphere. My 

goal is to share that lesson, providing access to education to as many people as I can, and 

to enhance the quality of education in my community. I earned a bachelor’s of business 

administration in International Business in Spanish to achieve two purposes. I wanted to 

follow in my role model, my admirable father’s footsteps as a business professor, with 

the ultimate goal of teaching towards the later part of my career. I also wanted to learn 

Spanish. I accomplished both goals, although my career took an unplanned turn in the 

direction described as nothing short of a calling. My career path led to me to completing 
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a master’s degree in Educational Leadership, and this study marks the commencement of 

my journey on the doctoral path, also in the discipline of Educational Leadership. 

 With a professional background in education spanning from early childhood to 

higher education, I have dedicated my career path, and my life, to enhancing the quality 

of education in my community and providing access to education to as many people as I 

can. Despite the degree in International Business, I began my career as a teacher, 

teaching bilingual first, third and fifth grade, in Spanish, my third language. Alternative 

certification allowed me to experience the struggles of an untrained teacher firsthand, 

working twice as hard to gain proficiency. The true passion and fulfillment I was 

experiencing on a daily basis as a teacher and experiencing the joy of my students in 

learning was enough motivation to continue improving my craft, no matter how far back I 

had to scaffold my own learning. Eager to expand the amount of students and families I 

impacted, I served as an elementary and early childhood campus administrator. Working 

with an entire school community of stakeholders, particularly as the only bilingual 

administrator at my campus, was a fulfilling role, a taste of an even greater calling to 

come. 

 The desire to serve an even larger need continued to beckon. Strategic networking 

led me to the discovery of Texas Tech University’s 2+1 TechTeach program in Dallas. I 

was hired as a Site Coordinator, a university supervisor for teacher candidates. This role 

was a marriage of my passion and professional skill. I enjoyed every moment of working 

with pre-service teachers to maximize their potential as educators and their impact on 

student achievement. My supervisors quickly noticed my talent of building genuine, 
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effective relationships with stakeholders. Within a short year and a half, I was asked to 

take on the role of Institutional Partnership Liaison. 

  Though initially reluctant to leave the professional heaven of the Site Coordinator 

role, I soon learned to reframe my purpose. Building partnerships with 12 community 

colleges across Dallas County Community College District and Tarrant County College 

District through interactions with personnel from the Chancellors’ offices to the Transfer 

Center at each campus has allowed me to learn the inner workings of higher education at 

the two-year institution level. My experience at Texas Tech University as a faculty 

member of the College of Education and interacting with university departments, such as 

admissions and financial aid, has provided great organizational insight and experience 

with four-year institutions. Recruiting candidates for the 2+1 TechTeach program in four 

school districts: Dallas, De Soto Fort Worth and Grand Prairie, and maintaining strong 

relationships with all four districts’ leadership teams has allowed me to deepen my 

organizational understanding of K-12, and comparatively analyze these four models, 

comparing them to the fifth district I have experienced, Irving, in my work as a teacher 

and administrator.  

 I realize that I have reached an unprecedented level of impact. I educate, provide 

opportunity and change lives, every single day. And that is exactly what gets me 

bounding out of bed each morning. I have developed a robust background in multiple 

facets of K-12, two-year and four-year institutions of higher education. I’ve honed the art 

of building and sustaining authentic and effective institutional partnerships. Utilizing my 

emotional and intellectual intelligence, and harnessing my unbridled passion and 

dedication to serve the students and the community, I have witnessed the convergence of 
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my personal and professional perceptions and experiences to paint the interconnecting 

network that represents my understanding of the relationships between the various levels 

of education and the individuals that function within them. I’m inspired by the thought of 

the impact of turnaround initiatives and the success they can offer a society. Through my 

research in this study, I’ve learned just how much potential college graduation stands to 

have on the quality of life within the entire community.  

 Guiding students to success has always been at the forefront of my decision-

making. While I am a proponent of equity and access for all students, my passions are 

drawn to at-risk, minority and economically disadvantaged students. It is in those 

students that I see my former first, third and fifth graders. I see them in the community 

college students that I serve in transition to becoming university students, many whom 

are non-traditional, economically disadvantaged and first-generation college students. 

They make up the majority of our school districts’ product, the building blocks of our 

community. They hold the potential to reform our society in their future roles. Working 

on my doctorate in Educational Leadership for the past two years through Texas Tech, I 

have identified that my desire to serve as an educational leader centers around enhancing 

the potential of at-risk, minority, economically-disadvantaged students and their 

communities. I want to build teams and lead institutions that have the capacity to 

revolutionize society. Those are the students that need our efforts the most. Through 

effective K-12, higher education and industry partnerships that follow the new model of 

educational leadership and engagement outlined in this study, an opportunity exists to 

overcome the challenges that stand in our students’ way, on a potentially national level. 

That is an opportunity that must not be wasted.  
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Summary 

 This chapter presented information relating to the research questions, research 

design, study paradigm, study type, study settings, participants, sampling, data collection, 

data analysis, trustworthiness, and context that were utilized in the study. Future 

research and further analysis of this topic may provide valuable data regarding the new 

model of leadership and engagement that can inform and guide school districts and 

institutions of higher education pursuing effective educational partnerships. These 

suggestions are made in Chapter V. 

 Qualitative methodology and case study analysis design were used to address the 

two research questions that guided this study.  The participants consisted of Dallas ISD 

and DCCCD employees that work with the Collegiate Academies partnership. Data 

collection was conducted through the lens of the researcher, surveys, semi-structured 

interviews and reflexive journaling, as well as the analysis of official documents and data 

related to the partnership. The trustworthiness in this study was established through 

purposeful sampling of the participants, journaling for the duration of the data collection 

and analysis, triangulation of the data through multiple sources and participants, and the 

use of rich, thick descriptions to provide a contextual background to the study.  Chapter 

IV will present the findings of this study.
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Chapter IV 

FINDINGS 

 Chapter IV presents the results of the study. The topics discussed include: 1) summary 

of the research design, 2) review of theoretical framework and alignment of study data and 3) 

the study’s findings.  The purpose of this study was to explore the successes and challenges 

of forming and establishing educational partnerships across K-12, higher education and 

industry partner that increase graduation rates and college degree completion rates of at-risk 

students. Of specific foci were the successes and challenges associated with engaging in a K-

12- higher education- industry educational partnership, and the effective leadership traits and 

organizational structures that facilitate strategic educational partnerships. This was 

accomplished by analyzing the perceptions and experiences of Dallas ISD and DCCCD 

employees involved in the Collegiate Academies partnership.  

 Examining this new educational model of leadership and partnership provided 

insightful data that can be utilized by other school districts and institutions of higher education 

that are interested in replicating this effort in their communities. The findings also presented 

recommendations for the enhancement of the Dallas ISD-DCCCD Collegiate Academies 

partnership, which are discussed in Chapter V. This study sought to contribute to the field of 

education by creating meaning out of the participants’ perceptions and experiences to develop 

an educational partnership blueprint that provides a roadmap to increasing the quality of 

education and life within communities.  

 The study was guided by the following research questions: 

1. What are the successes and challenges of developing strategic educational partnerships 

that engage K-12, higher education and industry leaders? 
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2. In what ways do K-12 and higher education leaders establish and sustain strategic 

educational partnerships? 

Summary of the Research Design 

 The researcher approached this qualitative study exploring a strategic educational 

partnership from the lens of the constructivist paradigm, utilizing a case study research design 

to analyze the successes and challenges of the Dallas ISD-DCCCD Collegiate Academies 

partnership, from the perspective of multiple employees across various levels of involvement 

and leadership. 

 Prior to beginning the data collection, the researcher completed the National Institution 

of Health research ethics training certification course. The researcher completed and submitted 

the requested documentation to the Texas Tech University Human Research Protection 

Program (TTU HHRP) for Institutional Review Board (IRB) approval. Upon approval through 

the TTU HHRP, the researcher completed an IRB submission to Dallas ISD and one to 

DCCCD, following their respective guidelines. Subsequent approval was received from both 

institutions’ research review boards. Data collection began after all three institutional review 

boards’ approvals were received. These approvals are included in Appendix A. 

Data Collection Process 

 Purposive sampling was the method of participant selection used for this qualitative 

case study. A purposive sample is “based on the assumption that the investigator wants to 

discover, understand, and gain insight and therefore must select a sample from which the most 

can be learned” (Merriam, 2009, p. 77). Criterion sampling is a purposive sampling strategy 

utilized in the constructivist framework. It allows the researcher to create a list of participant 

attributes essential to the study, and then select participants based on the criteria established 
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(Glesne, 2011). Criterion sampling ensured that those selected to participate are actively 

involved in the Collegiate Academies at the time of this study. 

 In order to collect the data from the identified Dallas ISD and DCCCD participants, as 

outlined in the previous chapter, both institutions were contacted for mailing lists. The 

researcher collaborated with the DCCCD Associate Vice Chancellor for Academic Policy to 

submit the DCCCD IRB. The Associate Vice Chancellor’s familiarity with the study and the 

approval of the DCCCD IRB facilitated providing the researcher with an email list of all 

DCCCD administrators and staff involved with the Collegiate Academy, from steering team 

members to campus level coordinators.  The researcher collaborated with the Dallas ISD Chief 

of Strategic Initiatives and Director of Workplace Learning to discuss the study and its 

proposed benefits for the district. This enabled the researcher to receive an email list of all 

Dallas ISD employees involved with the Collegiate Academy.  

 The description of the survey and interview data collection process that follows 

occurred within the window of April 15-May 30 2017, in compliance with the TTU HHRP, 

Dallas ISD and DCCCD IRB approvals. An email containing an introduction to the purpose of 

the study, its anticipated contribution and a link to participate anonymously in the survey, 

which is included in Appendix B, and the respective institutions’ IRB approved consent forms 

(see Appendix D), was sent to 152 individuals on the DCCCD and DISD Collegiate Academy 

employees email lists.  

 The researcher identified the administrators on either institutional side of the 

partnership as the key leaders to invite to participate in the interviews. Survey responses 

confirmed this preliminary determination, as the responses indicated several key leaders on 

both institutions as champions and leaders of the Collegiate Academies partnership, as outlined 
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in Table 7, which was consistent with the initial group identified by the researcher. These 

leaders received an email containing an introduction to the purpose of the study, its anticipated 

contribution and an invitation to participate in a face-to-face interview, which is included in 

Appendix C, and the respective institutions’ consent forms, see Appendix D.  

 The email explained that the first two respondents from each institution would be 

chosen for interviews, to be scheduled at a time and location convenient to the participant. 

Additional respondents to the invitation to participate in the interviews, after the initial two 

interviewees were identified, were given the opportunity to respond to the interview questions 

in writing. This information was also outlined in the interview invitation email sent. The email 

included a list of possible interview questions based on Eddy and Amey’s considerations for 

strategic educational partnerships and the respective institutions’ IRB-approved staff consent 

forms attached. 

 Two DCCCD employees responded to the interview invitation email. The researcher 

scheduled 45-minute interviews at their offices, at a time suggested by the participant. A total 

of three Dallas ISD employees responded to the interview invitation email. The researcher 

scheduled 45-minute interviews with the first two respondents, at their offices and at a time 

suggested by the participant. The third respondent was notified that the first two respondents 

had been selected for the face-to-face interviews. The researcher welcomed the respondent’s 

feedback, inviting them to respond to the interview questions in writing. The respondent did 

not submit any responses. 

 The four interviews ranged from 39 to 54 minutes in length. These semi-structured 

interviews where conducted face-to-face, in the participants’ offices at the district central 

offices of their respective institutions and at a conference room at one high school campus. The 
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possible interview questions were provided to the respondents ahead of time, and participants 

were provided with an opportunity to ask any questions. A consistent interview protocol was 

followed in the four interviews. The researcher acquired a signed IRB approved staff consent 

form from each participant, prior to commencing the interviews. The recording began at the 

beginning of the dialogue, starting with welcoming the participant and thanking them for their 

time, providing an overview and explanation of the purpose of the study, and a reminder that 

the audio recording would be kept secured and eventually destroyed, within 60 months of 

completion of the data collection. Participants were also reminded that their participation was 

voluntary and anonymous; their identities would not be identified in the study. Participants 

were informed that questions could be skipped and participation could cease at any time. 

 The list of possible interview questions was used as a guide for each interview, but the 

researcher followed the natural flow of the dialogue. Although the conversation often led itself 

out of the sequence of the questions on paper, most of the questions were addressed. Certain 

questions that had been answered consistently with the same responses in the survey and 

previous interviews were omitted to allow time for emerging questions. New questions 

emerged and were answered throughout the progression of the participants’ responses. This 

provided thick, rich descriptive data for the study. Each participant was thanked for their time 

and participation at the interview, and promised a copy of the executive summary of the study. 

The researcher took notes during the interview to recall important points to emphasize in the 

data analysis.  

 After each interview, the researcher promptly transcribed the interview audio files. 

Each transcription was closely reviewed and matched with the audio recording to ensure an 

exact match and accurate reflection (Merriam, 2009.) The transcriptions were then further 
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reviewed for typographical errors and compared to field notes from the interview to identify 

any inconsistencies. 

Data Analysis 

 The researcher began analyzing the survey responses as they were submitted, in 

batches. The Likert scale questions provided quantitative data that were analyzed within the 

context of the correlating themes for each question. The open response questions were open 

and axial coded for emerging themes within the responses. The responses were coded using 

NVivo for Mac. The researcher began to notice common threads that repeated throughout the 

different questions, and a few surprising contrasts within the information being analyzed from 

the response data. The researcher utilized this emerging knowledge from the survey responses 

and previous interviews to guide the lens of the questions within the remaining interviews.  

 The semi-structured interview responses revealed deeper information confirming the 

findings from the survey data and revealing additional themes and layers of analysis to the 

meaning being created from the participants’ perceptions and experiences. Data collected from 

the interviews was compared to the official district presentations and fact-sheet documents 

provided to the researcher by the interview participants. This cross-referencing of multiple 

sources ensured triangulation of the data.  Collecting data through multiple sources allowed for 

the reinforcement or contradiction of the emergent themes, which were further analyzed to be 

interwoven in the study’s findings. The researcher triangulated the data through the collection 

of multiple sources of data and convergence of themes in order to establish reliability 

(Creswell, 2013). 

 Due to the spiraling nature of constant comparative data analysis, each new data source 

led the researcher to question the credibility of the emergent themes until reasonable 
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confidence was established that the study’s findings could be consistently reproduced and 

interpreted by others, based on the same data collection.  As identified by Stake in Qualitative 

Case Studies, “no observations or interpretations are perfectly repeatable,” (p. 454, 2005).  

This is largely attributable to the wide possibility of rich and seemingly unlimited lenses than 

can be collected from participants through the kaleidoscope of qualitative inquiry. The 

combination of multiple data sources, however, highlights various participant perceptions, 

from which readers can construct their own understandings to compare to the findings of the 

study and the transparent conclusions of the researcher.   

Participant Profiles and Demographics 

Interview Participant Profiles 

 The four interview participants in this study were district-level leaders in their 

respective urban, educational institutions, at the time of the study. There were two Dallas ISD 

Central Office leaders and two DCCCD District Office leaders. They were key individuals, 

serving as champions of the formation, operation and sustainment of the Dallas ISD-DCCCD 

Collegiate Academies partnership, as identified in Table 7. Their roles have been intricately 

involved in details and nuances of the partnership, which they describe in rich, thick, 

qualitative detail in their interview responses. Their various lenses provided triangulation for 

the data collected, as responses were confirmed by multiple sources. The interview participants 

provided the researcher with official documents and presentations that we created for the 

partnership, as a visual aid to support the meaning construed from their interview responses. 

 Due to the sensitive nature of participants’ direct connection to the partnership and the 

institutions being studies, and in an effort to honor the ethical responsibility to protect the 

anonymity of the four interview participants as outlined by the TTU HHRP, DISD and 
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DCCCD IRB Approvals (Appendix A), the participants’ profiles are not described in further 

detail, and the full transcripts of their interviews are not included in the appendices of the 

study. This assurance to the participants of the protection of their identities allowed them to 

divulge information freely in their responses, creating a more authentic data collection. 

Excerpts from their responses are included to support the presentation of the study’s findings 

that follow.  

Survey Participant Demographics  

 A total of 42 individuals began the survey (28%) and 36 individuals completed the 

survey, a 24% completion rate. Of the completers, 19 were Dallas ISD employees (53%) and 

17 respondents were DCCCD employees (47%), at the time of the study. The majority of the 

respondents were administrators (67%), with staff (28%) as the next largest group of 

respondents, and only two faculty respondents (5%). This is due to the fact that the email lists 

provided by the districts did not include faculty, as the focus of the study was on aspects of the 

institutional partnership. Thirteen participants were male (36%) and 23 were female (64%). 

Racial demographics of the participants were as follows: White (42%), Hispanic or Latino 

(28%), Black or African American (22%), Other (5%), Native Hawaiian or Pacific Islander 

(3%). A summary of this survey participant demographic data is displayed in Figures 1-4.  

Figure 1 
 
Survey Participants’ Demographic Data by Institution 

 

53%	
47%	 Dallas	ISD	

DCCCD	
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Figure 2 
 
Survey Participants’ Demographic Data by Role 

 
 
Figure 3 
 
Survey Participants’ Demographic Data by Race 

 
 
 
Figure 4 
 
Survey Participants’ Demographic Data by Gender 
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Findings 

 The survey and interview data provided rich, thick, descriptive open-ended responses 

that the researcher open and axial coded into themes after analyzing the data from multiple 

lenses, looking for alignment within the responses to affirm the credibility of the findings 

presented.  The findings of this study provide answers to the study’s two research questions 

regarding strategic educational partnerships. The findings are presented in order of response to 

the research questions. The first two themes presented are 1) Success and 2) Challenges, which 

focus on answering the first research question: 

1. What are the successes and challenges of developing strategic educational partnerships 

that engage K-12, higher education and industry leaders? 

2. In what ways do K-12 and higher education leaders establish and sustain strategic 

educational partnerships? 

The answer to the second research question begins with the third group of themes presented: 

Champions, which identifies the champions of the partnership. These are the individuals and 

groups that participants have pointed to as leaders, champions, movers and doers of the 

Collegiate Academies partnership. 

 The remaining themes are presented by their order within the three phases of Eddy and 

Amey’s Strategic Partnership Model (2014), which was the primary model utilized to establish 

and design the theoretical framework of the study and inform the creation of the survey and 

interview instruments and questions. This model also guides the natural presentation and flow 

of the findings that follow. The researcher has obtained the Eddy’s permission to reproduce the 

Strategic Partnership Model in this study, see Appendix E, which is depicted in Figure 5. 
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Successes 

 The successes reported by participants represent the common organizational culture and 

individual culture that prevails throughout Dallas ISD and Dallas County Community College 

District. It is a culture oriented around student and community success. The highlight of this 

partnership for the participants can be summarized in terms of their success in collaborating 

with each other and with industry partners to build a strategic partnership that is championing 

their student and community outcomes.  Additional successes described by participants 

included streamlining processes for systemic consistency across the various relationships 

within the network of the Collegiate Academies partnership and the growth experienced as 

individuals and institutions.  

 These findings are highlighted below in Table 4. 

Table 4 

Successes of the Dallas ISD- DCCCD Collegiate Academies Partnership’s Successes, per 
Participant Perceptions  

1. Collaboration and support 
2. Industry partners 
3. Enhanced student outcomes 
4. Community benefits 
5. Streamlined processes 
6. Personal and professional growth 

 
The findings are discussed in more details in the sections that follow. 

 Collaboration and Support. Many participants have expressed excitement about the 

collaboration between Dallas ISD and DCCCD given, as one participant described, the “speed 

at which two large educational institutions have made the partnership work.” Participants 

enjoy, as one participant shared, “working for a common idea, but having fun doing it. Having 

the ability to collaborate with different individuals from around the city and abroad and being 

able to network and get ideas for themselves.” This is made possible, because, as another 
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participant confirms, “The communication and level of commitment has been outstanding.” 

One participant articulated, “The commitment of upper leadership to participate and to 

collaborate also is unique and that these people have been able to pull in leadership from 

universities around the state and industry partners from all over the country also is unique.” 

The level of commitment to the partnership is evident in the amount of time invested by 

administrators within and across both institutions to collaborate and plan. 

 One interview participant described it as “the cycle and cadence of regular meetings,” 

an essential component to the partnership’s success. Participants have characterized the 

partnership as having strong, as they described, “foundational support and long-term financial 

commitment,” which “supports the flexibility for growth within the different organizations as 

we see the needs appear.” Participants, primarily at the administrative level, report “excellent 

relationship with our college partners - collaborative planning and environment of support for 

each other.” This sentiment is clear in the following interview participant’s response. “The fact 

that we have so much support from stakeholders externally and internally… has really made 

the work fun.” Another participant shared, “our workplace coordinator also happens to be the 

best in the district. Part of the success is attributed to her. You’ve gotta have the right person to 

get along with the industry partners, and move the needle on that and not turn them off.” 

 Another “critical” strategy to sustain the collaboration, as one DCCCD interview 

participant highlighted: 

Systematically communicating out what we were doing, so that everybody across the 

colleges would know. Dr. Chesney [DCCCD presidential lead] brought in his 

marketing director to do some informational pieces on a monthly basis… We have a 
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website on our district website. When we would meet, you know, obviously, minutes 

and that kind of thing. 

The participant acknowledged the importance of establishing “transparency, because we knew 

we were going to encounter issues.” In order to maintain transparent communication with 

DCCCD faculty, a faculty member serves as the liaison to the DCCCD Faculty Association 

Council. As one DCCCD interview participant shared, “What she does is she goes to meetings, 

gets to hear the issues, poses questions and we address them right away, in writing, so she can 

communicate them.”  

 Industry Partners. It is evident, from the participants’ responses that “the involvement 

of the private sector” in the Collegiate Academies partnership was a very strategic move. There 

is a strong expression of appreciation for the industry partners “who are excited about the long 

term investment,” throughout the majority of the participants’ responses. As one participant 

stated: “Our partners have a 100% buy in with our students. They are readily available to 

participate in any events that we ask for representation in: Orientations, Recruitments, Parent 

Meetings, Signing Day, Summer Bridge, Career Day, etc..” Participants expressed excitement 

over “seeing industry partner and college partner interacting with our students on field trips 

and school events.” As one participant stated, “Networking with great business through our 

industry partners - THEY ARE AMAZING PEOPLE - so dedicated and supportive.” Another 

participant identified the professional benefit for the students also, offering students “such an 

incredible advantage in the long term both in terms of experiences as well as networking.” 

 The process of identifying the correct industry partners was the task of the P-TECH 

STEM Council, which included  “membership from DCCCD, Dallas ISD, the North Dallas 

Chamber, Dallas Regional Chamber and United Way.” The P-TECH STEM council met with 
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the Chief of Strategic Initiatives bimonthly, for a period of twelve months, to support, think 

through and recruit industry partners. Dallas ISD conducted, as one participant identified, a 

“Labor Market Analysis to identify the jobs that go unfilled every year in North Texas and in 

the [Dallas Fort Worth] Metroplex, because of the lack of skilled workforce to meet those 

needs.” Once the list of jobs that remain unfilled that pay livable wages was compiled, the P-

TECH STEM Council analyzed the existing offerings and potential at the colleges and high 

schools, and developed the pathways that would lead to those jobs through the existing 

resources and degrees. The next step was generating a list of companies to support those 

pathways. The following step was to identify which industry partners would best support the 

partnership’s outcomes. The decisions about which pathways would be offered at which 

campuses were, as one participant shared, “based on the feedback of the high school principals 

and their executive directors to capture the interest of the community and build on the 

structures that already existed.” 

 One DCCCD interview participant highlighted that the Chief Strategic Officer and the 

Director of Strategic Initiatives convened with the industry partners to identify their needs: 

“In terms of employee skills and competencies, and that information will inform our 

curriculum and our faculty, and will also help us better, in some cases, we’ve chosen 

different certificates or degrees, based on the industry partner recommendations, so that 

when the students graduate, we can ensure them that they’re going to get a job, and 

they’re going to make a living wage. So that has been very helpful to inform the 

process.” 

 Enhanced Student Outcomes. As one participant shared, success is measured by the 

“The excited students and parents. Seeing students pass their TSI testing. Hearing compliments 
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from faculty about the students they work with.” As another participant identifies, its “seeing 

the motivation of the students to succeed,” that drives the passion for the continuous work 

within the partnership. As several participants confirmed, the Collegiate Academies 

partnership is directly supporting one of Dallas ISD’s strategic goals, to become a district of 

choice. Another participant shared, “The high school I work for has been able to recruit and 

retain some high-achieving students.”  As one participant identified, it is a benefit to all 

students that “the [Collegiate Academies] program is not limited to one or two schools, but is 

available for students at their home campus.” It will encompass all Dallas ISD high schools by 

2018-2019. As one participant reported, success is “a class of 121 current 9th grades who are 

well on their way to an associates degree.” The Collegiate Academies partnership boasts, as 

one participant confirmed, “2000+ students enrolled and on their way to post-secondary 

credentials,” including incoming Cohort 2. 

 As one interview participant highlighted, “We managed in about 16-18 months to get 

18 early college high schools off the ground that now have Texas Education Agency 

designation.”  One participant shared, “Our first 2 college courses taught at the high school to 

9th grade students had 100% success rate.” Several participants mentioned that “Most, if not 

all, of the 8 schools in Cohort 1 have had 80-100% passing rates [on Biology, Algebra and 

English I End of Course exams.” 

 One interview participant expressed their confidence in the in the students’ 

preparedness. “I think that the industry partners are going to be pleasantly surprised” with the 

students. Students must submit and application to the collegiate academies, they are vetted. 

The participant shared that the teachers and administrators coach students on professionalism 

in preparation for the workforce. They are frequently visited and observed. They wear 
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uniforms. “Its almost a side-effect of being in the collegiate academies… they’re always on, 

per-se. They’re always ready to turn it on.” 

 Community Benefits. As one interview participant shared, “This is the greatest thing 

that has happened to Dallas ISD.” Participants recognized that “Enrollments in Early 

College/P-Tech programs will grow which equates to reaching more of our community.” They 

cited evidence of “increased parent involvement” and “Developing relationships with the 

students and parents (through info nights, interviews, signing day, etc).” Involving public 

relations and communications departments has supported this increased involvement, because 

it creates an opportunity to, as one participant offered,  “Tell the stories and provide the details 

that news media, community members, students and parents want to know.” 

 DCCCD has restructured their scholarship policy with an updated rate for whether an 

ISD is classified as and in-county or out-of-county resident. This now requires out-of-county 

ISDs to pay for the cost students’ tuition. As one interview participant shared, “The rationale is 

our tax revenue base is Dallas county. So we don’t want our county residents paying for out-of-

county services.” Participants believe, as one shared, “In the long run its going to help the 

city.” The perception is strongly evident that, as one participant shared, “this partnership will 

make a difference in the income disparity in the community” through “transforming 

communities and lives through higher education.” As one participant identified: 

We have industry partners at the table willing to interview students for jobs when they 

receive their high school diploma and associate’s degree. It’s a lever for the Dallas Fort 

Worth community. It’s a game-changer for students and their families.   

 Streamlined Processes. Study participant acknowledged “the structures that are being 

put into places and the processes that we are currently using to create sustainable ECHS 
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programs across DISD.” This is a new model. “Dallas ISD is asking for a very different way to 

do business,” stated one DCCCD interview participant. “Before, a lot of things where 

happening very much on the ground between the college and the high school, or between a 

dual-credit advisor or director and a high school counselor. Decisions were made at a very low, 

much lower level.” The success of the partnership depends on, as one participant suggested, 

“streamlining of Dual Credit intake processes,” which is large attributable to, as one participant 

suggested, “lesson's learned from the launch of  [Cohort 1 of] the Collegiate Academies.” 

 In regards to the success of the partnership, as one interview participant shared, “part of 

it was the collective wisdom of individuals who had worked at a college.” This experience 

proved useful in systemizing the planning and implementation of the partnership to scale. One 

interview participant confirmed, “I knew, from being at one college, how important it was to 

have collective agreement on processes and procedures.” The key in that approach was to 

streamline operations and processes as much as possible. As one participant identified, “What 

we’re trying to do is develop the systems that we can replicate. Part of the problem is that we 

didn’t have a lot of systems in place before. It was very individual, college specific, or what 

somebody had adopted from another college.” The following is an example of streamlining the 

partnership. When looking at, as one participant shared, “30-50 [faculty] that are making 

[textbook] orders that will impact 3,000 students, you have to be more strategic in terms of 

what’s ordered.” This created an opportunity to streamline the process in a cost-efficient 

manner. As one DCCCD interview participant highlighted: 

 And that’s the other value of us working collectively, is for example, for the books. We 

have a template, we have what books are going to be ordered by which high school, for 

all the faculty collectively compile that, so we can send it to Dallas ISD, so they can 
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make one book order, rather than nineteen. And, they can see if a particular high school 

doesn’t need all of them, where can they shift those books, to another one and not just 

waste them. 

Challenges 

 Given the massive size of the Collegiate Academies Partnership and the speed with 

which the initiative launched, the challenges described by the participants are representative of 

the smoothness with which it has unfolded. This is largely attributed to, as one participant 

suggested, the “consistent and strategic planning model and implementation roll out” of the 

partnership. As one participant described it, the Collegiate Academies partnership is a 

“collaborative partnership between two massive organizations that is achieving exceptional 

results in a very short time,” which requires a lot of collaborative effort and time. As one 

interview participant shared: 

I don’t think anybody anticipated the amount of time this would take, personal time… 

Across the colleges, more and more time is being spent on the development, 

implementing and planning for dual-credit and early college high school than ever 

before. So that’s one thing. It’s very labor intensive. Know that the results will be 

positive, but in the meantime people are overwhelmed about what needs to be done in a 

short period of time.  

The participants are facing challenges, as with any new initiative that brings change. Yet these 

challenges are organic to the nature of establishing this size of a partnership within the given 

timeframe. One participant accurately summarized this natural process: 

The challenges have focused on essentially steering two very large ships in a new 

direction. This level of partnership is unprecedented, so it has been a challenge to 
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uncover the different structures that need to adapt to this new need and to get buy-in 

and organizational understanding at the different levels needed to make those moves. 

The main themes that emerged within participants’ responses are listed below in Table 5. 

Table 5 

Challenges of the Dallas ISD- DCCCD Collegiate Academies Partnership, per Participants’ 
Perception 

1. Communication and support 
2. Academic readiness 
3. Staffing 
4. Physical space 
5. Inconsistencies across campuses 
6. Fast-paced nature of the partnership 
7. Funding for additional support 
8. Collaboration with industry partner 

 
 Communication and Support. While some participants perceived the Collegiate 

Academies partnership as still “new, so not everything is clear on how to do certain processes, 

communicate, collaborate, interact, etc.,” one Dallas ISD interview participant shared that 

“most of the pieces have already been put in place to sustain the initiative. Now it’s continuing 

the ongoing messaging about the initiative, communicating the successes that the initiative has 

already experienced, and continuously being strategic and thoughtful about how we move the 

work forward.” As one participant stressed, “Communication is key.”  Interview participants 

pointed to various modalities to keep employees of the partnership and the community 

including district websites, billboards, news, social media, newsletters and mailers. Yet despite 

the strong communication about the partnership on an institutional, administrative and 

community level, there is still a strong report of, as one participant shared, a “lack of 

communication between upper level administration and the people in the trenches. A lot of 

information seems to get lost somewhere in the bureaucracy.” As one participant questioned, 

“Who owns what? I'm not always sure of who has ownership of documents, processes, etc.”  
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Another participant stated, “it is sometimes difficult to get accurate information from our 

partner.” 

 There are multiple accounts of, as another participant shared,  “unnecessary 

bureaucracy… and lack of communication.” One participant posed the seemingly obvious 

question, “why don’t we communicate directly with the high school?” One Dallas ISD 

participant explained it from their perspective as follows: 

District leadership met with the collegiate administrators often, but not with counselors 

or coordinators. Depending on the administrator, some campuses had counselors and 

coordinators in the loop and aware of everything going on, while others remained in the 

dark. Streamlining communication is key. 

As an additional participant noted, the communication is lacking, because “Sending 

information up the DCCCD chain and back down the DISD chain is not proving to be timely or 

effective.” There is a perception that, as one participant shared, “Administrators seem to feel a 

need to ’control’ the flow of information which only serves to delay progress and confuse the 

faculty and staff working in the trenches. There needs to be more involvement from the 

academic deans and faculty since they are critical to the success of the program.” 

 Though not a widely expressed concern, an additional communication challenge shared 

by an interview participant is the manipulation of communication by some individuals, in 

search of alternate outcomes. In an effort to address communication challenges, the participant 

suggested that the partnership continue: 

Communicating from the top down, not the bottom up. Because that can be a struggle. 

So, people come after they’ve had an advisory meeting, and the thoughts are, well they 

say don’t have this, or they don’t know about this, or so on and so forth. But do we 
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really know that it hasn’t been communicated? Or is it ‘I’m just not going to tell you I 

know, I’m just going to raise the question to see if you give me a different answer.’  

And sometime that has been the case. I think that its making sure that we over 

communicate even if we are repetitively communicating.  

 Participants have acknowledged the need to change the communication structure, with 

the evolution of the partnership to scale. As previously mentioned, there is an organizational 

chain of command for communication that should be followed.  As one interview participant 

stated, “It was pretty much an open door [before the Collegiate Academies partnership.] ‘I can 

talk to anybody.’ You can, we are not saying you can’t, but there are levels as to how one 

needs to communicate. Sometimes people do not want to change the way they communicate 

before.” 

 Academic Readiness. As one participants expressed, a challenge exists with “having 

more students TSI met; having more students pass dual credit courses, especially at the ‘A’ 

level.” As one participant highlighted, there is also the challenge of “unclear policies around 

the college coursework (What happens if a student fails a college course? What are students 

expected to take over the summer?) And letting parents know up front.” As a faculty 

participant stated, “the curriculum is very rigorous and will be difficult for many students to 

achieve in the 4 years of high school. I am concerned that they will be discouraged or fail to 

sign up for a 5th year to complete the degree.” 

 Reflecting on the experience of the first group of ECHS students who were in the first 

school-within-a-school early college high school in Dallas ISD- W.W. Samuell ECHS- one 

participant shared that one of the biggest lessons learned for that group was the academic 

preparedness of the students as they transitioned to their junior year on Eastfield College 
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campus: 

They weren’t as prepared as they should’ve been when they transitioned to Eastfield. 

So we had some that, number one, could not go because of TSI scores, they weren’t 

ready. Number two, they were failing a high school class, or they had attendance issues. 

 Of those students who did transition to Eastfield College, were largely unsupervised. College 

professors did not hold them accountable for attendance, and the students were, as one 

participant suggested, “Left to their own devices.” As a result of this learning experience, the 

collegiate academies have incorporated community involvement signing events for eighth 

graders coming into early college high school and academic preparation. As one participants 

stated, “It starts the summer before their freshman year. That why have very strong TSI boot 

camps now and spending time at the colleges. So that by the time they transition, they don’t 

struggle with the culture shock.” 

 Staffing. Orchestrating a partnership at the scale of the Collegiate Academies 

partnership requires, as one participant identified, “The human capital to effectively monitor all 

systems.” There is a perception among participants that there is, as one participant shared, a  

“lack of proper staffing on the campuses, the high school campuses have not been allocated 

additional teachers to staff the collegiate academy.” According to one participant, “staffing is 

the biggest challenge. Finding part-time (adjunct) daytime instructors to teach high school 

students is very difficult and no funding for full-time faculty. This will escalate as the number 

of courses and programs continues to grow over the next 4 years.”  As one interview 

participant confirmed:  

So, a big concern for the future, particularly for the career, technical educational 

programs that we’re offering is how do we get sufficient faculty to teach daytime 



Texas	Tech	University,	Zinab	Muñoz,	August	2017	
	

83	

classes. We’re already beginning to struggle, and its’ only year one. And now year two 

is more. And… teaching is not the best paying field, education in general is not the best 

paying field. 

The challenge is finding instructors that are credentialed to teach dual-credit and also certified 

to teach high school. Both organizations are approaching this challenge in different ways. 

DCCCD collaborates with the North Texas Community College Consortium, as one participant 

identified, “to talk to the university representatives about what are the disciplines. We created a 

list of all the disciplines that are high need, so they could be thinking about how they could 

create those pipelines to either teaching certification or dual-credit college course teaching 

credentialing.” One DCCCD interview participant explained the funding in the district has in 

place to support college staffing: 

All of the colleges are increasing their staffing because of the demands and the numbers 

of students.  But we also are assisting… by reimbursing them for some of the costs for 

this expansion. So, you know, that was designed. From the beginning, when I heard 

about this, I said ‘We have to help develop the infrastructure.’ The colleges cannot do 

this by themselves because they will fail. And that is not our goal. 

 Dallas ISD experienced a recent district-wide staffing crunch. As another participant 

shared, “Principals had to get very creative with pulling teachers from the comprehensive 

[side], or collapsing some of those positions, or collapsing some courses all together so they 

could staff the collegiate academies.”  As one interview participant mentioned, “One thing 

that’s happening is the district-of-innovation application from Dallas ISD.” This application 

allows the school district the flexibility to choose its own start dates. It also allows credentialed 

individuals to teach dual-credit courses, even if they are not certified to teach. While the 
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application was approved on May 25, 2017, the Dallas ISD board has requested that the 

provision to hire uncertified teachers be used at a minimum, and mainly in the instance of 

highly specialized professionals, such as lawyers or automotive technicians.  

 One participant stated, “administrators often are not familiar enough with the 

curriculum and program needs to effectively manage and provide for the success of the 

program.” While this is a generalization, the fact is the campus administrator and key ECHS 

staff hold the potential to make or break the success of the partnership, as they operate at the 

implementation, boots on the ground level. “Having knowledgeable individuals at the campus 

level is key.” As one participant shared:  

Selecting an administrator with strong administrative and instructional experience is 

CRUCIAL. Placing a novice or weak administrator over the academy was a mistake. 

With last minute deadlines, so many simultaneous priorities, and needing to ensure 

strong instructional practices were taking place in the classroom everyday, the 

administrator needs to be someone highly knowledgeable in instruction as well as 

skilled in delegation and time management. If this was not the case, collegiate academy 

teams struggled to perform well, and now have high turnover of staff.  

 Physical Space. The student experience in the Collegiate Academies partnership is 

designed to begin at the high school campus. Students attend ninth and tenth grade on their 

high school campus, in a designated ECHS wing of the school. In their eleventh and twelfth 

grades, the students are transported to the partnering community college campus to attend there 

full-time. As articulated by one participant, “space on the college campus to provide for the 

influx of high school students will be difficult to find and may affect the traditional college 

student population.” The perception exists that, as one participant stated, “there is not a clear 
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plan for space and transportation as more high school campuses send staff and students to the 

college campuses.” This challenge is projected and not yet occurring, as the first cohort of 

Collegiate Academy students will begin attending full-time at their partnering community 

college beginning in the eleventh grade, in 2019-2020. 

 In response to the concern regarding the physical space challenge, one Dallas ISD 

interviewee shared that a blueprint exists that is being utilized by other campuses and colleges 

to develop the blueprints for their respective partnerships. The first Dallas ISD blueprint for the 

utilization of various ECHS suites at a community college campus was constructed by DCCCD 

Eastfield College in collaboration with W.W. Samuell ECHS, the first Dallas ISD early college 

high school that adopted the school-within-a-school model.  At the time of the study, Eastfield 

College was also in partnership with two additional Dallas ISD high schools, Spruce- the first 

P-TECH (Pathways to Technology ECHS) campus in the state of Texas, and part of the first 

group of ECHS campuses in the district prior to the Collegiate Academies- and Seagoville, a 

Cohort 1 Collegiate Academy ECHS.  

 The interview participant discussed a task force assembled through the joint Steering 

Committee to allocate space and guide the planning for the colleges as the expansion of the 

Collegiate Academies continues to unfurl. The participant also highlighted that all, but one, of 

the seven DCCCD campuses have identified the location on their campuses to be designated 

for the ECHS suites. One interview participant mentioned a discussion at some colleges to 

share space and ancillary staff among various Collegiate Academies. 

 A DCCCD interview participant acknowledged the space challenge and the steps 

DCCCD is taking to stay ahead of it: 
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Right now, the next thing we have to work on is all the facilities usage. Because the 

colleges have not gotten, we don’t have a bond, for example, to expand space. So we’re 

trying to develop master plans that encompass these new students and classes that are 

going to be offered- the first wave will start in 2018-2019, coming to our campuses.” 

 Calibration of Operations. The first challenge with calibrating Dallas ISD and 

DCCCD’s operations for the Collegiate Academies was the coursework. As one participant 

stated, “The DCCCD/DISD matrix has changed multiple times in the last 2 years. It makes it 

very hard to ensure that the students are receiving the correct courses that will give them high 

school and college credits.” It does not help that, as one participant identified, the “current 

Texas [educational] oversight agencies, the Texas Education Agency (TEA) and the Texas 

Higher Education Coordinating Board (THECB), require different reporting schemas and data, 

forcing a lot of dual entry and manual entry of student data.” As one DCCCD interview 

participant outlined: 

We quickly found out the difference between TEA and THECB rules, and trying to 

mesh those. Small example, we have college courses that have been dual credit courses. 

But now we are creating career and technical education pathways. The TEA does not 

have matching course numbers.  To set up unique course numbers is very problematic. 

It takes a long time, for example, DISD applied for some unique course numbers, over 

a year ago, and they are still waiting for these numbers. Their executive director of 

career and technical education, actually is applying at the state level, for a new process, 

a new policy, to allow a different process to occur that’s more timely. 

 Sharing grades was an initial challenge. Prior to the Collegiate Academies, dual-credit 

grades were communicated on paper transcripts. As one interview participant described, “We 
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have two different systems that don’t talk to each other. So our IT department and their IT 

departments had to get involved, and their superintendents had to agree to data sharing. So that 

kind of thing had to happen in order for us to serve this number of students.” As a result, as the 

participant shared, “we now have data sharing agreements with our ISDs that allows electronic 

transmission of student grades.” 

 Another challenge aligning the school district and community college district is the 

calendar. One interview participant discussed the misalignment of “start dates and end dates of 

the semester, breaks that we have that don’t match the ISD breaks.” The District of Innovation 

application which was approved on May 25, 2017 will provide a solution to this challenge, as 

the partnership will be have control over determining the academic calendar for the Collegiate 

Academies.  

 Inconsistencies Across Campuses. A perception exists of, as one participant reported 

a “lack of consistency of process, method between colleges and schools” which is to be 

expected at some level. However, as one participant stated, a problem exists with 

“inconsistency of leadership skills at the college and high school levels. Some are excellent. 

Others lack experience.”  These inconsistencies also become apparent on a district level. As 

one participant identified, “There were processes for dual credit partnerships in place within 

the DCCCD and DISD, but this is the first time these were examined on the institutional level 

and all the inconsistencies in how these processes were executed at different schools was 

revealed.” As one interview participant shared: 

It was, on both sides, very piecemeal before. You know, when we had dual-credit was 

up to a college and an ISD, usually a high school, and each configuration was very 

different, even though they were supposed to be following some similar rules set by 
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TEA and THECB. But the interpretation was often different, and it wasn’t very 

effective, frankly.  

One survey participant described “the occasional perceived DISD strong-arming of District 

employees in regards to decision making, without proper vetting with the campuses who will 

deliver the service to DISD,” and “perceived DISD circumvention of the college campus 

decision-making authority, in favor of, a district-focused approval authority that sometimes 

lack clarity of campus-specific strategies, operational parameters, etc.” Other participants did 

not express these concerns. 

 Additional Challenges. One challenge participants faced was, as one participant 

described, “the short timelines to develop sustainable long-term relationships amongst all 

stakeholders,” due to the rapid planning and implementation of the partnership. As one 

participant stated, “the pace at which things have been rolled out - deadlines and next steps 

sometimes felt as if they were given out last minute, and staff had to work in a frenzy to meet 

such deadlines, sometimes at the risk of removing the attention from students and teachers.” 

 Additional challenges include a need for additional funding for, as one participant 

identified, “support personnel for tutoring, mentoring, etc. of the students.” A small number of 

participants experienced, as one participant shared, “challenges in establishing work partners 

with some schools,” which is another factor that is attributable to the magnitude of the 

partnership and number of players, with over 50 industry partners involved.  The findings of 

the study demonstrate overwhelming evidence in support of the effectiveness of the 

collaboration with the industry partners in Dallas ISD- DCCCD Collegiate Academies 

partnership, and their willingness to support the students and the partnership, as demonstrated 

in the previous section of this chapter.  
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Champions 

 As previously highlighted, individual employees hold the potential to harness a great 

deal of power in strategic educational partnerships. As Eddy and Amey explain, regarding the 

role of champions in strategic partnerships: 

 The role of a champion is key to a successful partnership. Champions jump-start 

partnerships by bringing individuals and organizations together; they broker details 

among partners; cajole and sell individuals on the collaboration; and help resolve the 

inevitable conflicts that emerge when working with others. Partnering represents a 

change in the status quo for those involved (p. 130, 2014).  

There have been clear nominations of said champions on either institutional side of the 

partnership, within the participants’ responses and feedback. Participants have identified those 

who have, as one participant stated, “the broad vision and access to the major players from 

whom they need additional support,” individuals who as one participant highlighted, “work 

24/7 to make this happen.” As the findings reveal, the responses overwhelmingly pointed to the 

same recurring individuals and teams within both institutions, who are outlined in this section 

in Table 7. 

 Another interesting overlap of response data and alignment of the Strategic Partnership 

Model was discovered when comparing participant data to the following questions. The same 

key players continue to resurface throughout the various layers of the partnership, from the 

perspective of the employees within the partnership who participated in this study. 

Participants’ responses pointed to the same roles and the same individuals within the 

partnership to answer the questions in the following table, Table 6. 
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Table 6 

Study Questions that Elicited Similar Participant Responses  

1) Who are the critical members of the guiding teams that started the DISD-DCCCD 
Collegiate Academies Partnership? 

2) Which DISD and DCCCD employees have been the champions of the partnership 
during the formation stage? 

3) Who has been primarily responsible for providing guidance on the ground? 
4) Who has been primarily responsible for developing the operating procedures? 

Note. These questions were asked in both the survey and interviews. 

The responses to these four questions, across participants, continued to point to the same 

individuals at both institutions. These are the critical members of the guiding teams that started 

the Collegiate Academies partnership. They are the champions of the formation stage, and they 

continue to serve as champions developing operating procedures and providing guidance on 

the ground. 

 As one interview participant shared, “This entire opportunity started with Dr. May 

[DCCCD Chancellor] and Dr. Hinojosa [DISD Superintendent] having a conversation. This 

initiative would not have gotten off the ground without their vision and their support.” Several 

respondents identify, as one participant shared, the “visionary” DISD Chief of Strategic 

Initiatives “as the one who brought this to fruition among the district,” tasked by the 

Superintendent with, as another participant identified, “operationalizing the implementation.” 

The DISD Executive Director of Early College High Schools and Director of PTECH and 

Workplace Learning are cited as integral to the chief’s team and the guidance of the 

partnership. One participant points to the Collegiate Academy principals, “as they have made 

sense of the initiative to teachers, parents and students.”  

 The DCCCD champions are led by the presidential lead, President of Brookhaven 

College, the operational lead, the Associate Vice Chancellor of Academic Policy, the Chief 
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Strategy Officer, Chief Financial Officer and the Director of Strategic Initiatives.  Another 

participant highlighted the importance of “the President designees at each DCCCD campus,” 

individuals designated to take the lead of representing the college in the partnership with its 

various collegiate academies and industry partners. Table 7 lists these individuals in the order 

of frequency with which they were mentioned in participants’ responses. 

Table 7 

Champions of the Dallas ISD- DCCCD Collegiate Academies Partnership, per Participants’ 
Perception 

Dallas ISD DCCCD 
 

Joint Steering Committee 
 

District Leadership 
• Chief of Strategic Initiatives and 

External Relations (now Deputy 
Superintendent) 

• Executive Director of Early College 
High Schools 

• Director of Workplace Learning 
 

District Leadership 
• Associate Vice Chancellor of Academic 

Policy (operational lead) 
• President of Brookhaven College 

(presidential lead) 

High School Campus Leadership 
• Principal 
• Assistant Principal (ECHS lead) 
• Workplace Coordinators 
• Counselors 

 

College Campus Leadership 
• President 
• Dean 
• Dual-Credit Director 
• Faculty 

Central Office Leadership 
• Executive Directors 
• Departmental leads 

District Office Leadership 
• Vice Chancellors 
• Chief Financial Officer 
• Chief Strategic Officer 
• District Director of Strategic Initiatives 
• District Manager of Educational 

Partnerships 
 

Superintendent 
 

Chancellor 

Board of Trustees Board of Trustees 
Note. Champions are presented in order of the amount of times they were named in 
participants’ responses, beginning with most frequently mentioned at the top. 
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 As confirmed in the triangulation of multiple data sources, these champions are 

involved in all phases of forming, operating and sustaining the partnership. They are the key 

players that operate within the three phases of Eddy and Amey’s Strategic Partnership Model, 

which is reproduced below with written permission from the author, which is available in 

Appendix E.  The three phases of the Strategic Partnership Model were utilized in developing 

the theoretical framework of the study, and they are used to frame the structure of presenting 

the remaining themes of the study’s findings. 

Figure 5 

Eddy and Amey’s Strategic Partnership Model (2014) 

 

Source: Eddy, Pamela L.; Amey, Marilyn J. (2014). Creating Strategic Partnerships: A  
Guide for Educational Institutions and Their Partners (p. 14). Stylus Publishing. Reproduced 
with written permission (Appendix E). 
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Strategic Partnership Model: Phase One 

 As Eddy and Amey describe, “in Phase One, we focus on the role of antecedents and 

motivations for each partnering organization, reviewing reasons for joining with others, and 

factors to be considered in selecting viable prospective collaborators” (p. 14, 2014). The study 

finds that the employees of the Collegiate Academies partnership across the various sectors 

share some common traits and perceptions. The survey respondents largely demonstrated their 

clear understanding of the strategic goals of the partnership, and the alignment of Dallas ISD, 

DCCCD and the industry partners’ vision and mission. The following components of Phase 

One are examined, as follows. 

 Strategic Goals. The Collegiate Academies partnership serves a specific purpose with 

clear goals that are visible to all. Survey data reveals that 97% of participants overall agree that 

they have a “clear understanding of the strategic goals of the Collegiate Academies 

partnership”; 59% of participants strongly agree, 35% agree and 3% somewhat agree.  

 When asked to describe the strategic goals of the Collegiate Academy from their 

perspective, the majority of participants sited two primary goals: 1) Increase the number of 

high school students graduating with 60 hours of college credit and 2) to develop college and 

career ready high school graduates prepared to experience success on an academic or 

vocational route.  Additional themes that emerged from participant responses: 3) Increased 

earnings and Economic Employment, 4) Serving At-Risk Students, 5) Community 

Employment Pipeline and 6) Reducing the Cost of Education and Debt for students and 

families. These goals are aligned with the overall strategic goals of the Collegiate Academies 

partnership.  See Table 8 below for the list of themes identified in the study data related to the 

strategic goals of the partnership. 
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Table 8 

Strategic Goals of the Dallas ISD- DCCCD Collegiate Academies Partnership, per 
Participants’ Perceptions 

1. Increase number of high school graduates with 60 college hours 
2. Develop college and career ready graduates 
3. Increased earnings and economic impact 
4. Serving at-risk students 
5. Community employment pipelines 
6. Reduce cost of education and education-related debt 

 The overarching goal of the collegiate academies partnership is clear. As one 

participant summarized, the goal is “to graduate work, college and workforce ready students 

able to sustain livable wages in the 21st century.” This is done, as one participant identified, 

“to offer the opportunity for at-risk students to gain college credits free of cost,” and as another 

participant identified, “to create opportunities for first generation high school students to attend 

college.”  

 Participant responses acknowledged the Texas Higher Education Coordinating Board’s 

60x30TX plan, making Dallas ISD a choice district, and redesigning the high school 

experience. As one participant suggested, the Collegiate Academies also strive to “provide 

strong relationships with business partners and institutions of higher education; create 

leadership opportunities for students (like through student organizations); provide strong 

curriculum that meets the high school and college goals.” 

 Value Alignment. An organization’s values form the vision and mission and set the 

tone for strategic goals. Strategic partnerships involve partners that benefit from aligned 

values, which creates support for one another’s common goals. As Eddy and Amey explain, 

“strategic partnership relationships include connections that are more central to organizational 

operations. Here the partnership goals are tied to the mission and vision of the partner 

organizations” (p. 4, 2014). This symbiotic relationship benefits the operations and outcomes 
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of all partners. Much like a three-legged race, the partners depend on each other for their 

success. 

 When asked about their perception regarding the alignment of the missions and visions 

of DCCCD and industry partners with Dallas ISD, study participants were largely in 

agreement. Some participants neither disagreed nor agreed, and no participants expressed 

disagreement. Figure 6 below details the study’s findings. 

Figure 6 

Alignment of Partners’ Vision and Mission to Dallas ISD’s Vision and Mission 

 

 Support was highest for Dallas County Community College District. The study found 

the 91% of participants were in agreement that the DCCCD value system aligns with the Dallas 

ISD mission, vision and goals. Support was still reasonably high for industry partners. The 

study found that 79% of participants were in agreement that the industry partners’ value 

systems align with the Dallas ISD mission, vision and goals. This difference is understandable, 

if not expected, due to various factors: the newness of the partnership and relationships being 

developed with industry partners and the diversity across the various organizations represented 

by, as of June 4, 2017, the 52 Dallas ISD industry partners. 
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Strategic Partnership Model: Phase Two 

 The second phase of Eddy and Amey’s Strategic Partnership Model is focused on 

planning and developing the partnership within the existing environment, the organizational 

structures that set the stage for this development, and the resources, or organizational capital 

required. As they ascertain, “Two central organizational features influencing partnership 

development and sustainability are organizational structures and the use of organizational 

capital in various forms (e.g., time, human capital, funding, space, etc.)” (p. 101, 2014).  The 

following two sections capture the study participants’ perceptions with two key areas of 

consideration in Phase Two of the Strategic Partnership Model, 1) Resources and 2) 

Organizational Structure. 

 Resources. When study participants were asked if they believed that Dallas ISD, 

DCCCD and industry partners possessed the human and capital resources necessary for the 

success of the partnership, the majority of respondents expressed their agreement, see Figure 7, 

below. 

Figure 7 

Perceptions of Resource Availability in the Dallas ISD- DCCCD Collegiate Academies 
Partnership 
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A total of 94% of participants believe the Dallas ISD possess the necessary resources and 

human capital to support the partnership’s success. DCCCD and industry partners garnished 

slightly more participant support. A total of 97% of the participants believe that DCCCD has 

the necessary resources, as well as 97% believing that the industry partners possess the 

necessary resources to help the partnership succeed. 

 This confidence in the Collegiate Academies partners’ capacity to sustain the 

partnership with the existing resources was confirmed by some open-ended responses, but also 

expressed as a concern by others. In response to concerns regarding staffing and physical 

space, one Dallas ISD interviewee assured: “In terms of staffing, the Collegiate Academies 

initiative is one of the Dallas ISD’s four strategic initiatives. So the Dallas ISD is committed to 

ensuring that the funding is there for all aspects of the initiative, including staffing.” 

Table 9 

Resources Required to Sustain the Dallas ISD- DCCCD Collegiate Academies Partnership, 
per Participants’ Perceptions 

1. Funding, budget allocations 
2. Human capital 
3. Partners’ support and resources 
4. Physical space 
5. Technology  

 
   The central concern expressed by the majority of participants was human capital. 

Participants expressed the need for an increasing amount of high-quality teachers that are 

credentialed to teach the various dual-credit courses that exist within the matrix of the 

partnership’s pathways. These teachers must be capable of leading early college high school 

students to success. The largest need for funding expressed was associated with acquiring new 

talent and building capacity within existing individuals to meet staffing needs. The human 

capital required to teach the dual-credit courses that are now being offered on a large-scale 
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model that will soon involve all Dallas ISD high schools is a new demand that requires some 

innovation to fill. As one participant suggested: 

Incentivizing these people (perhaps providing increased salary or incentives), because it 

is, arguably, more stressful and time consuming work. Teachers in DISD at collegiate 

academies have to teach to prepare students for more tests, higher caliber of work, and 

support students to handle the college workload as a 9th grader. This requires special 

skills and superb teachers. Such teachers are hard to come by, so thinking of ways to 

incentivize and bring more talent to DISD and collegiate academies will be key.  

 The additional challenge is found in finding teachers that satisfy both the Texas Education 

Agency’s teacher certification requirements and the Texas Higher Education Coordinating 

Board instructor credentialing approval. 

 Various participants cited the importance of the experience held by individuals in the 

partnership. As one DCCCD interview participant shared regarding the Dallas ISD Chief of 

Strategic Initiatives and the Executive Director of Early College High Schools, it “was very 

helpful because both of them had experience in starting and leading early college high schools 

and knew some of the dynamics. Some of the others, across both our colleges and their 

district, didn’t have experience. So it was a collective learning experience”. 

 One newly approved initiative that will support this endeavor is Dallas ISD’s District of 

Innovation application to the Texas Education Agency, approved on May 25, 2017. This 

approval allows Dallas ISD to hire individuals that are credentialed to be instructors, but 

noncertified teachers. The Dallas ISD board of trustees has asked that the use of this 

designation be kept to a minimum, and be used exclusively for teachers of specialized, 

professional skills, such as automotive and software technology. This approval also allows 
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Dallas ISD and DCCCD the flexibility to align their start dates, without worrying about 

starting on the same day as most Texas public schools. This will facilitate some of the 

logistical challenges experienced with the academic calendar and master schedules of the 

collegiate academies. 

 Participants called for, as one participant stated, “continued attention by Executive Staff 

as well as the Boards of both entities on supporting the partnership” to support the procurement 

and allocation of these resources. In an effort to approach the issue collaboratively, DCCCD 

has created charts for the costs of faculty. We are assuming a certain ratio of full-time to 

adjunct faculty, and we built that out.” The participant outlined the development of a “uniform 

chart for all of our colleges for the credentials needed, so that they’re not confused about what 

is required to be qualified to be an adjunct.” This systemic tool is significant for maximizing 

human capital for the partnership. 

  When asked what resources would be needed to sustain the partnership, participants’ 

identified a need for additional space. The existing model operates with the collegiate academy 

students at their home high school campus for ninth and 10th grade, following the school-

within-a-school model, and 11th and 12th grade on the partner community college campus. This 

structure is proving to be a logistics puzzle, as there are seven DCCCD colleges serving 23 

Dallas ISD early college high schools along with seven ECHS campuses from other school 

districts, with up to 250 students from each DISD Collegiate Academy attending school full 

time for their junior and senior year. The colleges are also tasked with serving their growing 

student populations and enrollment rates. As one participant identified, “Colleges will be 

reallocating spaces to accommodate incoming students. It is expected that some expansion of 

facilities will be needed.” Additional participants expressed a need for technology and 
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resources, and the funding with which to purchase these tools. As one interview participant 

stated, the partners are “trying to look at how to contain costs, and reduce costs through 

efficiencies.” 

One interview participant highlighted an initiative to maximize the partnerships 

resources by reducing cost: 

We saved over $25,000 the first year, just by asking faculty to adopt, to the extent the 

could, a single textbook, versus individual textbooks for each faculty member. We 

don’t have a policy at our district that in a particular course everybody has to adopt the 

same textbook. It is up to the faculty. But we use the discipline committees to get 

together and talk about what would be the best one for the early college students, or the 

Collegiate Academy students, and that enabled them to, one: share textbooks across the 

high schools, and also, us to be more strategic in terms of the numbers ordered, and it 

reduced the cost. And it helped with training new faculty. Because we’ve had to hire so 

many new adjuncts and faculty to meet the demand. 

 One interview participant detailed another financial support DCCCD is providing Dallas ISD: 

One of the things we did because, actually it was because of our Board is we had, in 

the past, an agreement with Follett that the district would have a certain percentage 

going back to the colleges. The board and Dr. May agreed to waive that, and pass the 

savings on to the students, which saved then the ISDs about fifteen percent of the cost, 

which is significant. 

  Another emerging theme under the topic of resources is support from partners. As one 

participant described, “continued attention by Executive Staff as well as the Boards of both 

entities on supporting the partnership” is needed to sustain the partnership. The importance of 
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executive leadership support and commitment is further expressed, along with plans for 

sustainability, as one participate stated, the need for “committed staff with excellent succession 

planning and record keeping. Committed leadership at the top. If the superintendent or 

chancellor leaves, will their successor support it?”   

 Organizational Structure. The organizational structure of a partnership is the 

framework for the partnership’s existence and its success. As Eddy and Amey identify, “while 

we immediately tend to think of organizational charts and physical plant when considering 

organizational structures, it is important to recognize that decision-making processes, 

communication and information flow, and working relationships between units are also part of 

structure (Hatch & Cunliffe, 2006)” (p. 106, 2014).  Organizational culture and values are 

harder to identify within the structure of a partnership, but it is import to acknowledge their 

contribution “to how things really get done and how partnerships evolve and become 

institutionalized or how they create second-order change (Schein, 2010)” (Eddy, p. 106, 2014).   

 As one participant stated, the organizational structure “continues to evolve as it must. It 

will be easier to assess when it is at full capacity in 4 years.” While, as one participant outlined, 

“the organizational structure and alignment is emerging,” the overall sentiment is that, as 

another participant shared, “the organizational structure is well aligned and supported.”  

When asked,  “how does the organizational structure of the DISD-DCCCD Collegiate 

Academies partnership support its’ success?” Participants’ attributed the success of the 

organizational structure of the Collegiate Academies partnership to three main themes: 1) 

Collaboration between Dallas ISD and DCCCD, 2) Regular meetings and communication at 

the various levels of the partnership, and 3) Shared vision that unifies their efforts. Table 10 

below summarizes these findings. 
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Table 10 

Successes of the Organizational Structure of the Dallas ISD-DCCCD Collegiate Academies 
Partnership 

1. Collaboration between partners 
2. Regulars meetings and communication 
3. Shared vision 

 
 The collaboration between partners has been referred to multiple times across many 

responses from various participants. As one participant outlined, among several of the meeting 

teams and committees mentioned, “The standing steering committee meetings support its 

success. It ensures frequent collaboration and touch-base points for all members.” Among the 

groups that hold frequent meetings are, as one participant shared, “Advisory Board who meets 

quarterly, Steering Committee who meets monthly, Site Team who meets weekly, Dallas ISD / 

DCCCD Steering Committee, PTECH Council Meeting quarterly.” These teams contribute to 

the partnership’s success and focus on, as one participant stated, “attention to details of 

implementation.” Shared Vision is also evident in the participants’ perceptions of the 

alignment between Dallas ISD’s mission and vision with the values of DCCCD (91% of 

participants) and the industry partners (79% of participants), as displayed in Figure 6. 

 As shared by a Dallas ISD interview participant, the internal DISD planning began with 

establishing a site team that met weekly which consisted of the Chief of Strategic Initiatives, 

the Executive Director of Early College High Schools and the Director of P-TECH and 

Workplace Learning, and a few additional key individuals. The Chief of Strategic Initiatives 

also met weekly for the first twelve months with the executive directors over the school 

district’s feeder patterns to, as the participant shared, “create and build capacity and create a 

trainer-of-trainers model.”  
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 The Dallas ISD interview participant outlined several advisory partners that support the 

recruitment of industry partners for the Collegiate Academies: United Way, the North Dallas 

Chamber and Dallas Regional Chamber and the P-TECH STEM Council. The P-TECH STEM 

council met with the Chief of Strategic Initiatives bimonthly, for a period of twelve months, to 

as the participant stated, “support, think through and recruit industry partners.” This council 

included membership from DCCCD, Dallas ISD, the North Dallas Chamber, Dallas Regional 

Chamber and United Way. 

 Now in year two of the partnership, and the first cohort of Collegiate Academy students 

in ninth grade, The Chief of Strategic Initiatives continues to meet monthly with 1) the 

Departmental Advisory Committee, which involves every department of the school district, 2) 

the district steering committee and 3) the executive directors and high school principals. The 

Chief meets with the District Advisory Board quarterly, which includes membership from 

DCCCD, Dallas ISD, the North Dallas Chamber, Dallas Regional Chamber and United Way. 

Dallas ISD meet quarterly with the North Texas Community College Consortium and four-year 

university partners to discuss the crosswalk of coursework from high school to college, and 

other higher education matters, such as credentialing teachers for the collegiate academies. All 

of these committees inform the perspective of the key Dallas ISD individuals that represent the 

district on the Dallas ISD-DCCCD joint advisory board, which meets monthly between the two 

institutions. See Appendix F for a visual model of the Organizational Structure of the Dallas 

ISD-DCCCD Collegiate Academies partnership.   

 The DCCCD champions are led by the presidential lead, President of Brookhaven 

College, the operational lead, the Associate Vice Chancellor of Academic Policy, the Chief 

Strategy Officer, Chief Financial Officer and the Director of Strategic Initiatives. One DCCCD 
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interview participant outlined the internal process within which they began the design their 

organizational structure: 

We agreed that we needed a steering team that was composed of representatives of the 

colleges who would be responsible, as well as an academic leader, usually a vice 

president, sometimes a dean, someone who would be a liaison to the instructional side, 

because we needed to engage faculty…The steering committees are composed of some 

decision makers and some advisory group kind of members. At the colleges, the final 

decision maker is the president. So it was important for our structure to inform the 

president if they needed to make decisions about direction or staffing, and so we tried 

to give them as much information, and Dr. Chesney is the liaison to the presidents. 

The presidential lead informs the presidents and oversees planning, but the operational lead is 

in charge of the implementation and streamlining. “Dr. Chesney may say, “well that may be a 

good idea” but he’s not going to make that happen. His expectation and Dr. May’s [DCCCD 

Chancellor] expectation is that then we follow through on working through the pieces to make 

it happen.” As identified by interview participants, their charge from the DCCCD Chancellor 

was to expand dual-credit and the number of collegiate academies and industry partners. As 

one DCCCD interview participant shared:  

We started expanding dual credit by meeting with the superintendents and the high 

school counselors, and we also met with the college readiness directors of all the ISDs, 

as well as our own dual credit and early college high school staff to discuss what it 

would take to do the expansion and also to be more consistent about our processes, and 

streamline processes, apply technology where possible, coordinated more 
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systematically from a district, or network, Dr. May will use the word network a lot- a 

experience. 

That model was replicated at the college campus level. As the participant explained, “That 

information was then structured at the college level, who would often have their own teams to 

be communicated and adapted to their particular college situation. So, district steering team, 

college teams, communication across the district.” Another participant highlighted the 

importance of “the President designees at each DCCCD campus,” individuals designated to 

take the lead of representing the college in the partnership with its various collegiate academies 

and industry partners.  

Strategic Partnership Model: Phase Three 

 Phase Three of the Strategic Partnership Model highlights the outcome of developing 

the partnership and building the required networks and structures that sustain its success. The 

fundamental outcome that sustains the evolution of the partnership in Phase Three is what 

Eddy and Amey describe as partnership capital. “By partnership capital, we mean the existence 

of shared norms, shared beliefs, and networking that align processes among individual 

collaborators” (p. 14, 2014). This interwoven web of shared meaning and trust is the 

framework upon with the network of relationships is formed within the partnership. This 

network serves as the conduit for formal and informal communication and collaboration, which 

cultivate and sustain and effective partnerships. As Eddy and Amey identify, “what often 

begins with a formal process (e.g., contracts, external mandates) increasingly relies on a social 

process  (trust, networks of relationships) as the partner progresses and becomes more 

institutionalized” (p.14, 2014). These networks of relationships form the structure of the 

planning and governing entities of the partnership. The following two sections present the 
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participants’ perceptions and experiences with 1) Creating Shared Meaning and 2) Building 

Relationships. 

 Creating Shared Meaning. As Eddy and Amey highlight in their research, social 

capital is critical to establishing shared meaning. Social capital is “the strength of relationships, 

reputation of individuals, and the intensity of social networks. Social capital often is a basis for 

why certain relationships become relevant within partnerships” (Eddy, p. 50, 2014). 

Connections made utilizing social capital lead to enhanced opportunities for cultivating 

relationships that contribute to building and sustaining strategic partnerships that support the 

partnership’s goals. One of the key ways to build social capital is to create shared meaning 

among partners. When study participants were asked to identify what best supports the creation 

of shared meaning, they indicated three main themes: 1) open communication, 2) compression 

planning and steering committee meetings and 3) shared vision. These themes are presented in 

the table that follows. 

Table 11 

Key Considerations for Creation of Shared Meaning Between Partners 
1. Open Communication 
2. Compression planning and steering committee meetings 
3. Shared vision 

 
 This is consistent with the emergent themes for organizational structures, as previously 

displayed in Table 6. This alignment of the response data for participants’ perceptions of 

organizational structure and creation of shared meaning serves as another layer of triangulation 

for the data collected, and a credit to the validity of Eddy and Amey’s Strategic Partnership 

Model. Participants perceive the same values in evidence of organizational structure supports 

and in creating shared meaning, which indicates synchronicity in the outcomes that both of 
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these themes attempt to achieve. The overlapping of these themes within Phases Two and 

Three of the Strategic Partnership Model supports the validity of the model. 

 The participants pointed to open communication as the number one way to create 

shared meaning between partners. They described communication that is based on a shared 

vision, collaborative, transparent, regular and above all, effective. As one interview participant 

responded, relationships rely on “being very open and being very transparent, being a 

collaborator. Not everything is black and white… We are in their house, so we have to play by 

their rules. Make it work.” Shared vision is another major theme that emerged from 

participants’ responses regarding creating shared meaning. As one participant described it, 

“share the same idea of creating successful students to be ready for the world of work.” As one 

interview participant outlined, “The common playing ground was that we both had the same 

vision, and that is to do whatever it took to graduate high school students with associate’s 

degrees.”  

 The vehicle most prominently recognized by the participants for creating that shared 

meaning is the joint Dallas ISD-DCCCD steering committee that meets monthly. The steering 

committee defines the roles of the employees and institutions within the context of the 

partnership. The monthly meetings are, as one participant shared, “regular meetings to discuss 

vision and goals,” and provide the partners with an opportunity for, as another participant 

suggested, “getting to know each other both on a personal and business level,” which enhances 

the relationships and establishing shared meaning. Participants also perceived the meetings as, 

according to one participant, “touch stones, making all aspects of the agreement are kept,” and 

an opportunity for, as another participant identified, “time to work on things as they are 

occurring.” 
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 Compression planning is another theme identified by participants that builds shared 

meaning between partners. The compression planning meetings have created the meaningful 

actions from year 1 to year 4 of the first student cohort. Compression Planning was developed 

by the McNellis Company and based on the storyboarding model originally conceived by the 

Disney Company. This model allows for the leaders of Dallas ISD, DCCCD and industry 

partners to maximize the use of their collaborative time by utilizing the Compression Planning 

Model to make more decisions in less time and create an action plan.   

 As another participant highlighted, there is evidence of “wide-spread use of the results 

of the intensive compression planning sessions” across the collegiate academies. Participants 

highlighted the importance of valuing the industry partner’s time invested in the partnership. 

As the participant shared, from the perspective of the industry partners, “‘We love the idea, but 

when we visit schools, we want to make sure that students are engaged and they’re excited to 

be part of it, because we’re getting paid $2,500 an hour to work. And if we’re not working, 

we’re at your school, we’re losing money, right?’ So it’s an investment on their end too. So if 

they come, they want to make sure that they have the right audience.” 

 The shared vision that fuels this partnership was the first layer to be established beyond 

the conception of the idea between the DCCCD Chancellor and the DISD Superintendent. As 

an interview participant explained, that the partnership was initiated on conversations between 

the Chief of Strategic Initiatives and each of the DISD Board of Trustees and each of the 

DCCCD College Presidents to gauge their support of the initiative. As one interview 

participant shared, “The feedback received [was] overwhelming support to increase the number 

of early college high schools.” Another element identified by participants is communication, to 

cultivate shared meaning and sustain the partnership. As one interview participant reaffirmed, 
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“I think the written communication important, and the interpersonal communication is also 

critical. So that people feel like if they have a problem that they want to bring up that its 

addressed and not dismissed. And, I think administrative support is so critical, that they 

reinforce the why of what we’re doing.” 

 Building Trust. Building trust is an essential component of any relationship. It 

supports the formation of healthy communication and interactions that sustain the longevity of 

relationships. Building trust is essential to creating strong partnerships that, as Eddy and Amey 

identify, “give way to a more informal and flexible working relationship that is likely to 

weather the need for ongoing negotiation and changes characteristic of developing 

organizations” (p. 14, 2014). Eddy and Amey acknowledge the effect of trust in long-term 

relationships, as they “create efficiencies, adjust individuals’ thinking, and create a more 

holistic, global perspective to apply to problems”  (p. 50, 2014). As evidenced by the study 

data, participants building trust goes back to two main themes: 1) Open, two-way, authentic 

communication and 2) Building genuine relationships across the partnership.  

 Communication is a two-way process. As one participant outlined, “each partner has to 

be transparent and share all concerns and issues.” Building relationships is a process that 

requires, as one participant identified, “Mutual respect for each other. Compromise and 

cooperation.” Other themes provided by the participants that support building relationship are 

consistency, clear expectations and strong engagement, on both sides. In order to develop these 

values and build relationships, several participants suggested spending time inside and outside 

the partnership. As one participant shared, “getting to know each other both on a personal and 

business level. Meet for a lunch or a dinner. Invite them to different events you have at the 

school or field trips. Keep them informed.” Creating authentic relationships that support the 
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shared meaning held by partners strengthens their commitment and progress towards their 

shared goals. One participant cited their DCCCD executive partner when asked about 

successes experience in the partnership, stating that she “has come out to all our steering 

committee meetings, parent nights, signing day.” This type of relationship building over time 

supports the building of trust that sustains and enhances the partnership.  

 One Dallas ISD interview participant highlighted the importance of building and 

sustaining relationships with partners: 

There’s an old adage: staying as close to the handshake as possible. Whenever you 

make a deal, you close it with a handshake, right? So we have a tendency, as we get 

comfortable in relationships, to get further away from that handshake, which is the 

physical space. So just being very intentional about having advisory meetings at the 

campus level. One of the big responsibilities of the [workplace] coordinator is to keep 

our industry partners updated, with information, celebrations, what have you, to not 

lose that point of contact.”  

 One DCCCD interview participant described the relationship built with a Dallas ISD 

partner in their previous campus role, prior to serving at the district level, as the springboard 

for building trust in the continued partnership. “[We] had worked together from my time at… 

[my community college campus]. It was very much a collective where there was level of trust. 

I think because we were able to do that initially it made it easier to figure out where the gaps 

where in communication.”  

 Another DCCCD interview participant reiterated that building trust also comes in the 

form of strategic decision-making. One interview participant shared the impact of trust on 

problem solving: 
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 I think the other thing about trust is that you try to resolve problems together. That’s 

built a lot of trust. [We] talk almost daily about something that has come up that we 

haven’t thought about that we need to address. I rely on her and others to go to the 

appropriate people, because I don’t know all the people in their organization. I know 

quite a few, probably more than I did before, but just having key people to go to say 

“Ok, this is the problem we’re having. How can you help us to solve it?” We have a lot 

of those discussions in these meetings. 

This type of connection is a representation of social capital, and is proving invaluable to the 

progression of the Dallas ISD- DCCCD Collegiate Academies partnership. As identified by 

Pierre Bordieu, prominent sociologist:  

Capital can present itself in three fundamental guises: as economic capital, which is 

immediately and directly convertible into money and may be institutionalized in the 

form of property rights; as cultural capital, which is convertible, on certain conditions 

into economic capital and may be institutionalized in the form of educational 

qualifications; and as social capital, made up of social obligations (‘connections’), 

which is convertible, in certain conditions, into economic capital and may be 

institutionalized in the form of a title of nobility (Szeman, p. 82, 2011). 

Summary 

 Chapter IV presented the findings of this study and the themes that emerged as a result 

of the data analysis process.  The first research question sought to understand the successes and 

challenges of forming and establishing educational partnerships across K-12, higher education 

and industry partner that increase graduation rates and college degree completion rates of at-

risk students. The analysis of the data produced various themes under 1) successes and 2) 
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challenges.  The second research question sought to understand in the ways in which K-12 and 

higher education leaders implement and facilitate strategic educational partnerships. The 

analysis of the data produced various themes under 1) Champions and 2) Phases One, Two and 

Three of Eddy and Amey’s Strategic Partnership Model (2014). 

 Chapter V will present a discussion of the findings of the study, implications and 

recommendations for K-12, higher education and industry partnerships, recommendations for 

the Dallas ISD-DCCCD Collegiate Academies Partnership and recommendations for future 

research. 
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CHAPTER V 

DISCUSSION 

 Chapter V presents an overview of the study and discussion of the findings. The 

discussion highlights implications and recommendations for K-12 and higher education, 

providing a blueprint for institutions that wish to partner with the industries within their 

communities to replicate the Collegiate Academies partnership. This chapter offers 

recommendations for the enhancement of the Dallas-ISD-DCCCD Collegiate Academies 

Partnership, followed by recommendations for future research and conclusion. 

Overview of the Study 

  The purpose of this study was to explore the successes and challenges of 

forming and establishing educational partnerships across K-12, higher education and industry 

partner that increase graduation rates and college degree completion rates of at-risk students. 

Of specific foci were the successes and challenges associated with engaging in a K-12- higher 

education- industry educational partnership, and the effective leadership traits and 

organizational structures that facilitate strategic educational partnerships. This was 

accomplished by analyzing the perceptions and experiences of Dallas ISD and DCCCD 

employees involved in the Collegiate Academies partnership. As identified by Eddy and 

Amey, partnerships of this magnitude must be strategic, with a sound organizational structure, 

which allows for “more creative, critical thinking and less focus on how to put new ideas into 

old structures” (p. 112, 2014). The three phases of Eddy and Amey’s Strategic Partnership 

Model (2014) were utilized in developing the conceptual framework that guided this study 

and framed the study instruments and the recommendations for K-12- Higher Education- 

Industry Partnership included in in this chapter. This qualitative study explored through the 
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lens of the constructivist paradigm, utilizing a case study research design to address the 

following two research questions: 

1. What are the successes and challenges of developing strategic educational partnerships 

that engage K-12, higher education and industry leaders? 

2.  In what ways do K-12 and higher education leaders establish and sustain strategic 

educational partnerships? 

 This case study was conducted in two urban, educational institutions Dallas ISD and 

Dallas County Community College District. Purposive, criterion sampling was the method of 

participant selection used for this qualitative case study. Criterion sampling ensured that those 

selected to participate are actively involved in the Collegiate Academies at the time of this 

study. All DCCCD administrators and staff, from steering team members to campus level 

coordinators, and all Dallas ISD district and campus administrators and coordinators involved 

with the Collegiate Academies partnership were invited to participate in the survey. Out of 152 

invites, 36 responses were received. The district and campus administrators of both institutions 

were invited to participate in the interview. The first two respondents within each institution 

were selected. The four interview participants in this study were two Dallas ISD Central Office 

leaders and two DCCCD District Office leaders. They were key individuals, serving as 

champions of the formation, operation and sustainment of the Dallas ISD-DCCCD Collegiate 

Academies partnership, as identified in Table 7. Their roles have been intricately involved in 

details and nuances of the partnership, which they describe in rich, thick, qualitative detail in 

their interview responses. Their various lenses provided triangulation for the data collected 

from the survey and other interviews, as response data was confirmed by multiple sources. 

Participants provided the researcher with supporting documents and presentations that we 
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created for the partnership, as a visual aid to support the meaning construed from their 

interview responses.  

Discussion of the Findings 

 The first two themes presented are 1) Success and 2) Challenges, which focus on 

answering the first research question: 

1. What are the successes and challenges of developing strategic educational partnerships 

that engage K-12, higher education and industry leaders? 

The remaining themes presented are 1) Strategic Goals, 2) Value Alignment, 3) Resources, 4) 

Organizational Structure, 5) Creating Shared Meaning and 6) Building Trust. These themes 

provide an answer the second research question: 

3. In what ways do K-12 and higher education leaders establish and sustain strategic 

educational partnerships? 

Successes 

 The successes identified by the participants in the study are indicative of the alignment 

of the goals and values between the partners involved. The successes highlighted were the 

strategic collaboration and support that is streamlining the organizational structure and 

processes of the partnership, the positive student and community outcomes, and personal and 

professional growth. The students’ success is already evident. As one participant shared: 

“Every single student in Cohort 1 has completed their first 3-6 hours of college credit. 

And we have lots of success stories, like Pinkston High school, were in the fall students 

took 3 hours, and in the spring they took 3 hours, and 100% of the students earned an A 

or a B.” 
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These are the preliminary indications that point to the partnership’s success within its short 

time frame and young history of implementation, being that this is year one for the first cohort 

of schools, in the 2017-2018 academic year. 

 Excitement about enhanced student outcomes was evident throughout the responses. As 

one participant identified, the collegiate academies “open doors” for students who were 

previously caught in a “have and have-nots” situation. The “haves” being the magnet high 

school students. “Not every kid is a magnet kid, because some of them have very stringent 

admissions policies.” The Collegiate Academies partnership has changed the landscape of 

secondary education in Dallas ISD: 

There’s been a lot of heavy lifting, and we’ve made a lot of progress. So, to date, [May 

30, 2017,] for Cohort 1 and Cohort 2 we have 50 industry partners. For Cohort 1 and 

Cohort 2 and the five existing early college high schools, we’ve have more than 5,000 

students apply to a maximum of 2,700 slots.  

 This potential to change the community’s future will have a lasting impact, as more 

students graduate with associate’s degrees and enter the workforce with marketable skills, or 

prepared to pursue higher levels of education. This is the fundamental goal of the Collegiate 

Academies partnership, and the successes reported by the participants, to date, indicate that the 

partnership is well on its way to accomplishing its goals. 

Challenges 

 The challenges described by the participants in the study are naturally encountered 

within the development of a new partnership with the magnitude of the Collegiate Academies 

partnership. As Eddy and Amey discuss, “The structures that may be affected in partnerships 
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include new uses of space, time, and human resources, which may lead to changes in 

workplace norms (Gardner, 2011)”  (p. 102, 2014).  

 One participant recommended creating “a consistent system of feedback, focusing on 

checks and balances. The intent should be to implement a continuous cycle of improvement.” 

This level of accountability would keep the partnership on track towards its goals, and provide 

an opportunity to resolve existing challenges in the way. Discussion of the challenges as 

related to resources is outlined later in this chapter, in the upcoming “Resources” subsection. 

 It is not the challenges themselves, as much as the ways in which the partners respond 

to them that dictate the impact the challenges will have on the partnership.  As Eddy and Amey 

identify, “Adaptive organizations are able to change their internal operations to address 

environmental challenges and thus provide a better fit (Heifetz, 1994)” (p. 114, 2014). These 

challenges also provide a foundation on which to develop recommendations for the Dallas 

ISD-DCCCD Collegiate Academies partnership and implications for other institutions 

interested in following the blueprint of this partnership to enhance the quality of education and 

life within their communities. 

Champions 

As Eddy and Amey define: 

“The role of a champion is key to a successful partnership. Champions jump-start 

partnerships by bringing individuals and organizations together; they broker details 

among partners; cajole and sell individuals on the collaboration; and help resolve the 

inevitable conflicts that emerge when working with others” (p. 130).  

The champions identified through the study participants were introduced in Chapter IV, and 

were summarized in Table 7. These individuals and groups have moved the partnership and 
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continued to chart its course towards success with their planning, direction and 

implementation. Their roles within the organizational structure of the partnership are explored 

within the model presented in Appendix F. 

Strategic Goals and Value Alignment 

 The strategic goals, as identified by the study participants, represent the alignment 

between Dallas ISD and DCCCD’s mission and vision to enhance the quality of life and 

education in Dallas. Eddy and Amey highlight, “Sharing fundamental guiding principles, on 

both a personal and institutional level, creates an environment in which alignment comes more 

readily as partners operate with the same cultural understanding, have similar goals, and 

generate less conflict due to their shared understandings (Kruss, 2006)” (p. 20, 2014). It is 

these shared strategic goals that keep the participants on-track with their collaboration. Shared 

goals are much easier to derive from aligned organizational values. The majority of study 

participants believe that vision and mission of DCCCD and the industry partners are aligned to 

the vision and mission of Dallas ISD, as previously presented in Figure 6. 

 The study found the 91% of participants were in agreement that the DCCCD value 

system aligns with the Dallas ISD mission, vision and goals, and 79% of participants were in 

agreement that the industry partners’ value systems align with the Dallas ISD mission, vision 

and goals. “When organizations have similar missions, core values, and goals, a coalition is 

easier to create as partners have a shared ethos and partnering requires little change from their 

standard forms of operation and understandings of mission” (Eddy, p. 28, 2014). This 

alignment is a driving force in the emerging success of the Dallas ISD- DCCCD Collegiate 

Academies partnership. 
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Resources  

 The resources needed to sustain the partnership, represent typical logistical roadblocks, 

or as one participant referred to them, “big rocks,” that are encountered by any partnership of 

this size, launched within as short of a time frame. Eddy and Amey identify that “The 

structures that may be affected in partnerships include new uses of space, time, and human 

resources, which may lead to changes in workplace norms (Gardner, 2011)” (p. 102, 2014). 

The resources identified by the study’s participants are listed in Table 9. 

 The strongest theme within the successes of this partnership was the collaboration and 

support between partners. The Dallas ISD Collegiate Academies partnership is established on 

a foundation of mutual support. Both organizations are committed to seeing the partnership 

succeed, for the sake of enhancing the quality of education and life within the Dallas 

community. As one DCCCD interview participant shared, despite a five-year budget 

projection identifying a cost of millions of dollars to continue providing scholarships to waive 

tuition for Dallas ISD students, “the board made a conscious decision to continue to support 

the scholarships.” 

  As one Dallas ISD interview participant reaffirmed, “In terms of staffing, the 

Collegiate Academies initiative is one of the Dallas ISD’s four strategic initiatives. So the 

Dallas ISD is committed to ensuring that the funding is there for all aspects of the initiative, 

including staffing.” The partners are fully committed to ensuring the success and sustainment 

of the Collegiate Academies partnership. As the partnership grows to scale, so will the quest 

for additional resources. Leaders of both institutions are engaging in financial planning to 

ensure the continued operations of the Dallas ISD- DCCCD Collegiate Academies 

partnerships, and they have already generate several years of future projections of success. 
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Organizational Structure 

 As one interview participant identified, “Our goal quickly became how do we do this as 

a system or network, versus each college trying to figure out the process on their own.” As a 

result, “We’ve kind of gotten to really strategic points in terms of defining what policy changes 

are needed, what procedural changes are needed, what process changes are needed across both 

institutions.” This is largely due to the intensive planning and “cycle and cadence of regular 

meetings” that established and continue to sustain the partnership, as described in Chapter IV 

and in the Organizational Structure of the DISD-DCCCD Collegiate Academies Partnership 

model, created by the researcher (Appendix F). The individual institutional and joint steering 

committees are providing guidance on the ground and overseeing operations within the 

partnership. As one participant observes and suggested, “Keep the large steering committee 

meetings of the 2 districts going in perpetuity. This initiative will never run itself. It will 

always take a village.” 

 The Collegiate Academies partnership presented the employees of Dallas ISD and 

DCCCD with new goals and expectations, in addition to their existing roles. The combination 

of new and existing goals is a delicate balancing act, requiring the strategic reallocation of 

existing resources. Eddy and Amey highlight the importance of this strategic process within 

their work. “Someone needs to pay attention to sustainability and determine how to insert the 

role of the partnership and its objectives into the ongoing work of the organization so that the 

appropriate structural processes adapt to the point that the partnership becomes part of the 

fabric of the institution” (Eddy, p. 109) 

 Prior to this study, the organizational structure of the Collegiate Academies partnership 

has not been completely mapped out in a visual representation. Based on the findings of the 
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study, the researcher created the Organizational Structure of the Collegiate Academies 

Partnership, a model of the organizational structure of the partnership. The model is located in 

Appendix F. 

Creating Shared Meaning  

 One way to measure shared meaning is to examine the relationships built within the 

partnership. Eddy and Amey discuss organic relationships that are established as a result of the 

shared meaning. These individuals within the partnership want to work together. Unlike top-

down structures,  “In these instances, partners are often those with personal relationships (those 

not directed by their job description) who want to work together or see a need they can address 

by working together” (p. 112, 2014). These partnerships are founded on shared meaning that is 

already established, and a desire to enhance the outcomes of the partnership. 

 As one DCCCD interview participant shared, one example of the formation of a team at 

the grassroots level within the Collegiate Academies: 

The [DCCCD] dual-credit individuals and [DISD] early college high school 

coordinators all agreed that they wanted to work together, because we were expanding 

so quickly that they were struggling individually and wanted to help each other and 

come up with some more uniformity. 

This voluntary partnership formed under the guidance of the chair of the DCCCD Dual Credit 

Council. The council now collaborates with Dallas ISD early college high school coordinators. 

As the Collegiate Academies partnership continues to unfold, with Cohort 2 launching next 

year, in 2017-2018, the shared meaning that is established between the partners will continue 

to increase. As students achieve their dreams, graduation rates increase, and the employment 

rate and quality of life in the Dallas community are enhanced, all those within the partnership 
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will sense the value of their increasing shared meaning. This is the ongoing fuel that sustains 

the partnership, once the initial dust settles, and the pioneering momentum finds its 

organizational rhythm. 

Building Trust  

 As Eddy and Amey identify, “Over time, the rigidity of a formal partnership contract 

gives way to a more informal and flexible working relationship that is likely to weather the 

need for ongoing negotiation and changes characteristic of developing organizations (Todeva 

& Knoke, 2005)”  (p. 14, 2014). In order for this to happen, as one participant confirmed, 

“transparency is vital” to building trust within relationships. When asked, “How do we create 

and sustain trust between partners, respondents pointed to two main themes: 1) effective, 

frequent, transparent communication and 2) building relationships. Eddy and Amey identify 

social capital as “the strength of relationships, reputation of individuals, and the intensity of 

social networks” (p. 47, 2014). They elaborate that at the core of relationships are social capital 

and networks: 

Social capital often is a basis for why certain relationships become relevant within 

partnerships. Connections made based on the use of an individual’s social capital 

support and make available different opportunities for cultivating relationships that 

contribute to the start of partnerships and, perhaps more important, to how partnerships 

are sustained (p. 47, 2014).  

This social capital is evident at the various levels within the Collegiate Academies partnership, 

from the Chief of Strategic Initiative’s brokering amongst the key decision makers to leverage 

their support for the initiative, to the workplace coordinator at one high school, commended by 

one participant for her soft skills in attracting and retaining the right industry partners. “Social 
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capital emerges not so much from the power or knowledge one personally possesses, but rather 

through an individual’s links to the power and resources of others” (Eddy, p. 54). Prominent 

sociologist and social capital theorist Pierre Bordieu identified sociability as “a continuous 

series of exchanges in which recognition is endlessly affirmed and reaffirmed,” which grows 

social capital (Szeman, p. 87, 2011). This process of building relationships and trust enhances 

the outcomes of the partnership and the social capital. It is a tacit, strategic, driving force that 

perpetuates the success of the partnership, and an important element to be acknowledged 

within any strategic educational partnership. 

Implications for K-12 and Higher Education Practice 

 The findings of this study suggest several implications for K-12 and higher education 

practice, within the realm of collaborating together and with industry partners to form strategic 

educational partnerships. These implications form a blueprint that can be utilized by other 

institutions in the formation of similar educational partnerships within their communities. The 

implications are presented within the context of Eddy and Amey’s Strategic Partnership Model 

(2014) and the successes and the challenges of the Dallas ISD-DCCCD Collegiate Academies 

partnership. 

 A visual representation of this blueprint was shared by one of the interview participants. 

In the interview, the participant compared the Collegiate Academies partnership to a new train, 

rolling out onto freshly laid tracks. Some individuals have responsibilities on the train, while 

others are responsible for laying out the logistical groundwork for the partnership to succeed, 

the train’s tracks. As the participant described: 

I think its realizing that even though you may be on the train and you may be shoveling 

coal, there’s still a group out there that still laying track, and you have to really trust 
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that they are going to finish. As we get closer to getting cohort two in, getting them in 

classes etc, people are going to realize we have almost made it to our destination. And 

there was enough track. We didn’t run out. 

As the participant outlined, trust and relationships are a foundational element that sustain the 

success of the collaboration between the individuals that are on the train, and those laying the 

track. These relationships and this level of trust would not be possible without effective, 

frequent, transparent communication and “the cycle and cadence of regular meetings,” 

including strategic compression planning, as described in Chapter IV. 

 This visual representation shared by the participant served as a springboard for the 

researcher to create a model to represent building and sustaining K-12, higher education, 

industry partnerships similar to the Dallas ISD- DCCCD Collegiate Academies. In the 

following example, the Collegiate Academies partnership is used to explain the model. In this 

model, the train symbolizes the partnership. The engine of the train houses the organizational 

structure of the partnership, and the cars of the train are the various Dallas ISD Collegiate 

Academies, each full with its respective passengers, the Collegiate Academy students. The 

train is headed towards high school graduation with an associate’s degree. Next stop: career 

and four-year university opportunities.  

 The Collegiate Academies will launch a train each year that the partnership perpetuates, 

filled with a new class of students. With the first class of students beginning this year, 2016-

2017, the track was still being laid ahead of the train as it approached, as the partnership has 

already launched, but the logistical details are still unfolding. The individuals involved in the 

establishment of the Collegiate Academies partnership and the launch of its first year have laid 

down the majority of the track needed for the train to reach its destination, although the full 
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track will not be completed until the first train launched reaches its destination, and the first 

class of the Collegiate Academies, class of 2019-2020, graduates with associate’s degrees. 

 In this model, the tracks of the train are the resources required to build and sustain the 

partnership- those planned, as well as the challenges faced. Based on the findings of the study, 

these tracks, or Key Considerations for Strategic Educational Partnerships, as identified by the 

researcher, are listed below in the following table. 

Table 12 

Key Considerations for Strategic Educational Partnerships 
Organizational Considerations 1. Partners’ Support 

2. Organizational Structure 
3. Communication Protocol 
4. Streamline Processes 

 
Academic Considerations 5. Pathways and Degrees 

6. Academic Readiness 
 

Logistical Considerations 7. Funding 
8. Staffing 
9. Physical Space 
10. Technology 

 
 
 The organizational considerations begin with partners’ support, which is key to moving 

forward in any partnership. As outlined in the study’s findings, and in Eddy and Amey’s 

Strategic Partnership Model (2014), garnering support from partners relies primarily on the 

alignment of partners’ goals and values. Once the alignment is established, building trust and 

relationships sustain the value of this shared meaning and enhances partners’ commitment to 

the partnership. This ensures commitment and continued investment of time, human capital 

and resources from the various partners. 

 Developing an effective organizational structure ensures that “the cycle and cadence of 

regular meetings,” as described by one interview participant, is meaningful, strategic and 
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impactful to the progress of the partnership towards its goals. As Eddy and Amey assert, “just 

as individual social capital is a key element for the partnership, so is the impact of 

organizational structure and the associated organizational resources at the disposal of the group” 

(Prologue, 2014). A model of The Organizational Structure of the Dallas ISD- DCCCD 

Collegiate Academies partnership can be found in Appendix F.  

 The organizational structure of a partnership relies on an effective communication 

protocol to guide the flow of interactions and processes within it. Recommendations for an 

effective communication protocol are outlined in the following section. Hand-in-hand with 

organizational structure and communication protocol is streamlining processes. Streamlining 

refers to unifying the processes utilized within the partnership. Instead of adopting different 

processes at each Collegiate Academy, streamlining the approach so that all academies follow 

one process simplifies the ability of district leadership to make decisions and provide support 

that are impactful to all campuses. As one interview participant highlighted, “We saved over 

$25,000 the first year, just by asking faculty to adopt, to the extent the could, a single textbook, 

versus individual textbooks for each faculty member.” This also enables books to be shared 

between campuses, maximizing efficiency and reducing cost. 

 The academic considerations begin with the design of the pathways and degrees offered 

by the partnership. The pathways and degrees offered in a K-12- Higher Education- Industry 

partnership determine what options are available for students, as well as which industries will 

be impacted the most within the community. The Dallas ISD- DCCCD Collegiate Academies’ 

pathways were determined by a labor market analysis conducted by Dallas ISD within the P-

TECH council’s work during the first year of planning and launching the initiative, and by a 

needs analysis conducted by DCCCD with industry partners. Once these determinations are 
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made, the logistical work of aligning the high school courses to college courses for dual-credit 

begins. Lessons learned from the Collegiate Academies partnership, as shared by participants 

highlighted the challenges of aligning the standards of both the Texas Education Agency (K-

12) and Texas Higher Education Coordinating Board (higher education) and meeting the 

requirements for both organizations. Ensuring compatibility of the pathways with K-12 and 

higher education policies and guidelines is crucial to the success of the partnership. It is also 

important to focus on the alignment with four-year university partners to ensure that these 

pathways are sound for transfer to provide students with the opportunity to transfer their credits 

to complete bachelor’s degrees. 

 The logistical considerations for a partnership are under the umbrella of funding. 

Funding is a key consideration for any partnership, especially one of the magnitude of the 

Collegiate Academies partnership. Partners must work together strategically to develop 

sustainable plans for the partnership that maximize the use of existing funding sources and plan 

for the allocation of new sources over time. The funding is key for various aspects of the 

partnership, which are also key considerations for the success of any partnership: staffing, 

physical space and technology. Staffing is the drawing board for the human capital that is 

utilized within a partnership. Human capital affects all processes of an educational partnership, 

and quality of the teachers, administrators and staff has a direct impact on the success of the 

partnership. Physical space is a logistical challenge when establishing a new partnership on top 

of existing structures, such as a school district and a community college district. Each 

institution is already operating at or near capacity. Designing a plan to absorb the eleventh and 

twelfth grade students onto the college campuses full-time places a challenge on the colleges to 

accommodate their own students as well as the collegiate academy students. The technology 
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required for the specialized pathways within the partnership poses an additional consideration 

for planning a successful educational partnership. For example, the Collegiate Academies 

offers pathways such as construction, information technology, gaming and software 

technology, healthcare, banking, airlines, air conditioning and refrigeration, electronics 

technology and pre-mechanical engineering, among other industries. These diverse industries 

require specialized technology- software, hardware, equipment, tools and other resources, for 

each student. It is important to be aware of these needs and their impact on funding within the 

initial and continued planning phases of the partnership. 

Recommendations for the DISD-DCCCD Collegiate Academies Partnership 

 The results of this study have produced multiple recommendations for the Dallas ISD- 

DCCCD Collegiate Academies Partnership. These recommendations are designed to enhance 

and sustain the partnership, and improve the outcomes for all stakeholders. They are based on 

the analysis of the multiple data sources collected within the study, and the findings of the 

study. The researcher was able to construct a birds-eye view of the Collegiate Academies 

partnership from the lens of key champions and leaders within both institutions. This insight 

was reflected upon and utilized with the analysis of the data and the study’s findings to generate 

the recommendations listed in the following table, Table 13. 

Table 13 

Recommendations for the Dallas ISD- DCCCD Collegiate Academies Partnership 
1. Streamline Communication Protocol and Flowcharts 
2. Advisement of Students and Parents 
3. Dallas ISD-DCCCD Collegiate Academies Digital Handbook 
4. Interactive Communication/ Feedback Website 
5. Routine Professional Development 
6. Motivate Employees and Share Celebrations 
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Streamline Communication Protocol and Flowcharts 

 As one participant identified, there is a need for “clearly defined expectations for when 

work groups are supposed to take the reigns without stepping on toes, two large educational 

institutions trying to coordinate academic calendars and expectations for their partnerships.” 

The largest challenge identified by participants was communication within the partnership. As 

one participant shared,  “District leadership met with the collegiate administrators often, but 

not with counselors or coordinators. Depending on the administrator, some campuses had 

counselors and coordinators in the loop and aware of everything going on, while others 

remained in the dark. Streamlining communication is key.” Interview participants also 

discussed this lack of communication accountability for mid-level administration as a key 

existing challenge. There is a need to, as one participant suggested, “Clearly define roles and 

expectations for those roles. Figure out communication plan so that the people implementing 

have a voice and receive clear and consistent communication.”  

 One recommendation for the Dallas ISD- DCCCD Collegiate Academies is to clearly 

articulate a visual flowchart of the communication protocol within the partnership, at all levels: 

top level administration, mid level administration and boots on the ground level implementers. 

This visual would serve as a tool to ensure consistency in communication across the multiple 

collegiate academies and the district’s internal departments, partner DCCCD colleges and 

industry partners. The flowchart should highlight the chain of command within the 

communication structure, as well as the appropriate contacts for departments, services or 

processes within the partnership. The visual and several other recommendations suggested in 

this section may be housed on an internal website accessible to Dallas ISD and DCCCD 

employees through their respective employee portals online. Providing this information in a 
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digital format online facilitates updating it regularly with changes in the protocol or the roles 

and/or employees and ensures convenient access to the information for all. As one participant 

suggested, there is a “Need to continue to refine the communications protocols to ensure that 

everyone is clear on expectations from both districts, especially as they may change.” 

 Advisement of Students and Parents 

  The second recommendation for the Dallas ISD Collegiate Academies partnership 

relates to a very impactful key consideration: advisement of students and parents about the 

pathways available within the Collegiate Academies and the post-graduation options. 

Graduating high school, ready for successful college and career experiences requires students 

to be provided with information and planning tools to allow them to explore long-term college 

and career goals, identify what is needed to meet those goals, and measure their progress 

(NCES, 2015). One participant’s response captured the importance of this education and 

advisement. “Although the BAAS [Bachelor’s of Applied Arts and Sciences] may be a suitable 

baccalaureate option for some students, it is not an ideal path for many of these bright and 

talented DISD students who should be given broader traditional academic pathway options.” 

While various pathway options lead to four-year universities with traditional academic degree 

plans, this is the type of new information that may be not be easily interpreted by students and 

parents encountering this world of new knowledge and choices, for the first time.  

  The creation of visuals of each industry pathway at the district level has facilitated the 

understanding of what courses are required to align with both high school and college 

graduation requirements for each degree. The pathways serve as the map or blueprint for the 

four years that students will spend in the Collegiate Academies. One interview participant 

acknowledged the value of the pathways as a guiding tool: 
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I think as we move forward, one of our greater successes will be the advising piece. 

And how we advise students. You don’t want to give them too much fluff, where its 

like you could do this, or maybe you could do this. The pathways or the maps are very 

much in sync to what one must do and so we just try to keep them at that point. 

While the pathways exist, they are still under construction, as the Texas Education Agency and 

the Texas Higher Education Coordinating Board are still in the process of reviewing new 

courses designed for some the industry pathways offered within the partnership, especially in 

the eleventh and twelfth grades. The majority of the courses existed previously, exclusively as 

college courses. The dual-credit merging of high-school and college graduation and course 

requirements has been the uncharted terrain.  

  Due to the newness of the partnership, the pathways are being used primarily for 

planning purposes, and have not yet become a partnership-wide established education tool 

utilized with parents and students. As one participant suggested, “There should be a universal 

template created for all college pathways to give students/parents the ability to track progress 

of study.” The second recommendation is to provide intensive, frequent advising to students, 

and provide multiple opportunities for parents to receive education on the pathways and the 

significance of college-level work in high school, in person, online and over the phone and 

email. Counselors and campus staff will require professional development to build the capacity 

to disseminate this information effectively. A second component to the recommendation 

regarding advisement would be to restructure the support offered by district-level Counseling 

Supervisors responsible for overseeing Collegiate Academy counselors to equip counselors 

with the skills necessary to meet these needs. Strategic advisement of students and 

empowerment of parents will lead to greater outcomes for the students and the partnership. 
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Dallas ISD- DCCCD Collegiate Academies Digital Handbook 

 The third recommendation is to develop a Dallas ISD- DCCCD Collegiate Academies 

Digital Handbook that will contain all pertinent general information for employees working 

within the partnership, in both institutions. This information includes, but is not limited to, the 

organizational structure of the partnership, (example in Appendix F), the communication 

protocol and flowchart including contact information, the mission and goals of the institutions 

and the shared mission and values of the partnership, maps of locations of the collegiate 

academies, facts about their corresponding college, pathways and industry partners, key 

contacts at each campus, a calendar of Collegiate Academies professional development and 

events, as well as letters from the superintendent and chancellor voicing their support for the 

partnership and the impact it will have on the quality of education and life in the Dallas 

community. This handbook, like the communication protocol and flowchart suggested in the 

first recommendation, would be best disseminated electronically in an online format, accessible 

through the respective employee portal websites. This ensures easy updates to information as 

needed and convenient access for all employees. 

 The Dallas-ISD Collegiate Academies Digital Handbook would serve as another 

communication tool. As one interview participant agreed, “Increasing the types and varied 

amounts of communications to different stakeholders internally is something that we can 

continue to work on.” In addition to increasing communication and providing it in a reliable, 

always accessible format, the handbook will also be a tool to develop the shared meaning 

between partners that is critical to building relationships and trust that sustain the partnership 

and enhance it with social capital, the gains brought to the partnership as a result of the 

networks established by the employees. 
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Interactive Communication and Feedback Website 

 A fourth recommendation that also ties into this online access to Collegiate Academies 

material through the employee portals at both institutions, is creating an internal, interactive 

website that communicates partnership updates and highlights successes, and also provides 

employees with a platform to ask questions and make suggestions. As one participant 

suggested,  “Involve faculty and administrators at the lowest level in the decision making 

process early in the process.” This modality for two-way communication about the partnership 

will increase the trust and shared meaning being built between the employees within the 

partnership, at all levels. As one participant shared, “I know people are extremely busy with 

this effort, but being timely in answering concerns. Sometimes it makes people feel like they 

are not being heard. Involving more faculty may also help as currently it's really just one 

faculty involved in the steering meetings for the entire district.” One faculty member cannot 

adequately represent all instructors, the most impactful individuals in serving the students, and 

the individuals with the most direct impact on the students. This website would enable all 

employees to feel included, have a voice, and establish more shared meaning and trust within 

the partnership. Additionally, this creates a platform for the partnership to receive feedback for 

continuous improvement from multiple sources. Creating a Frequently Asked Questions 

portion of the website would be a very helpful tool for all the employees that are navigating the 

details of this new partnership.  

Routine Professional Development  

 A fifth recommendation for the Dallas ISD- DCCCD Collegiate Academies is 

delivering routine professional development for new and continuing employees. There are 

many moving parts within the Collegiate Academies, with constant changes and updates. In 
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order to sustain an effective partnership, it is important that all employees receive an initial 

training, and ongoing professional development to support their roles. When one of the 

interview participants and key leaders of the partnership was asked what they would do with 

unlimited resources, they responded, “Build capacity, at all levels.” This response is reflective 

of the understanding that human capital is the most valuable resource available to the 

partnership. Investing in building human capacity builds the overall capacity of the partnership, 

as outlined by Eddy and Amey: 

Capacity building, while often thought to require financial inducements, also takes into 

account human capacity, skill development, increased collaboration, and longer-term 

developmental objectives rather than just short-term compliance (McDonnell & 

Elmore, 1987). The investments here of time, support, and possible funding help sow 

the seeds for development of partnership capital built on shared norms, meanings, and 

trust (Amey et al., 2010). The policy expectation here is for future returns (p. 103, 

2014). 

Investing in strategic, relevant professional development to build the employees’ capacity will 

provide these future returns for the Dallas ISD- DCCCD Collegiate Academies partnership. As 

one participant encouraged the leaders of the partnership, “Continue to develop leaders for a 

new universe of partnerships.” The Collegiate Academies partnership does indeed represent a 

new universe of partnerships that attempt to address societal needs and enhance the quality of 

education and life. Building capacity within leaders that are prepared to face this paradigm 

shift will steward stronger relationships and greater social capital among the stakeholders 

within the partnership, which enhances the trust and the shared meaning that sustains the 

partnership and improves the outcomes. 
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Motivate Employees and Celebrate Success 

 A final recommendation for the Dallas-ISD Collegiate Academies partnership is to 

nurture and motivate employees within the partnership by celebrating success at all levels, 

within both institutions. Doing so, will increase shared meaning, build trust and will be more 

supportive of the partnership’s goals. Eddy and Amey discuss the impact of motivating 

individuals to want to change, or grow, to better serve the partnership: 

“Black and Gregersen (2008) argue that change occurs within organizations by 

changing individuals. Because resistance to change is endemic, it is important to better 

understand how to motivate individuals to want to change and to link this micro-level 

change to the organization’s overarching strategic objectives.  Often, the task of 

motivating is incumbent upon leaders” (p. 131).  

Developing this innate commitment to serving the partnership and changing to enhance 

performance is more attainable in a culture that celebrates individual and team 

accomplishments, highlights successes, and maintains that positive, motivational energy within 

internal and external stakeholders.  

 Communicating the successes of the partnership to internal and external stakeholders 

and the community also supports the partnership by garnering favor and support. Increased 

community awareness of the impact the partnership has on the students and on the community, 

will lead to increased support for initiatives such as bonds, when they are needed. This 

community awareness will also encourage more families to submit applications for their 

children to attend the Collegiate Academies, supporting Dallas ISD’s strategic goal of 

becoming a district of choice in the Dallas community, and increasing the talent pool from 

which the Collegiate Academies’ fill their classes. 
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 An important element of public communication about the partnership is image and 

branding. As one participant suggested, “It is important to have consistent standards to include 

DCCCD in press releases and branding.” This is a key consideration in sustaining the 

partnership. It is important to provide the community with an objective representation of the 

investment of all partners involved. It is a joint partnership between both institutions, and 

would not be possible without either one. This type of communication can also be included on 

the internal website developed for employees within the partnership. 

 When participants were asked, “what nurtures and motivates those working at the 

various levels of the Collegiate Academies partnership?” The majority of responses pointed to 

student, partner and community success as the driving forces that nurtures and motivates those 

within the partnership. Taking time to celebrate the successes of the various teams within the 

partnership and communicating this information to stakeholders inside and outside the 

partnership will enhance the outcomes for all. 

Recommendations for Future Research 

 The findings of this study have led to the identification of needs for future research. 

One study recommended is to focus on the communication protocol within the partnership. A 

qualitative case study could be conducted on the pathways of communication that exist within 

the various layers of the organizational structure, and the networks of relationships and social 

capital that dictated their establishment. Alternatively, a larger-scale study could be conducted 

on the communication protocols of various educational partnerships to explore strategic and 

effective structures and protocols that can be utilized as a model. 

 Another study recommended is a longitudinal, quantitative study analyzing the success 

of the Collegiate Academies partnership in accomplishing its goals of increasing the number of 



Texas	Tech	University,	Zinab	Muñoz,	August	2017	
	

137	

Dallas high school graduates with an associate’s degree. The first cohort of students in the 

Collegiate Academies will graduate in 2020-2021. That graduating class, and each subsequent 

one, can be tracked to measure the trends of the partnership’s success in accomplishing its 

goals. Later in the life of the partnership, additional studies could be conducted to measure the 

impact of the partnership on the labor market in the Dallas community.  

 There are various industries represented within the pathways that will be offered, by the 

time the partnership is running at scale. The collegiate academy graduates will receive 

specialized curriculum and training customized by the industry partners for their respective 

pathways. Studies to measure the impact of these graduates on the markets for those industries 

in the Dallas community, and analyzing any subsequent trends, could provide valuable 

knowledge to other institutions that will continue to follow the progressive and visionary steps 

of Dallas ISD and Dallas County Community College District. 

Conclusion 

  The purpose of this study was to explore the successes and challenges of 

forming and establishing educational partnerships across K-12, higher education and industry 

partner that increase graduation rates and college degree completion rates of at-risk students. 

Of specific foci were the successes and challenges associated with engaging in a K-12- higher 

education- industry educational partnership, and the effective leadership traits and 

organizational structures that facilitate strategic educational partnerships. This was 

accomplished by analyzing the perceptions and experiences of Dallas ISD and DCCCD 

employees involved in the Collegiate Academies partnership. In examining and capturing these 

insightful perceptions, the researcher discovered the successes and challenges associated with 

engaging K-12, higher education and industry leaders and organizations in educational 
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partnerships under a new model of community engagement within education.  The conceptual 

framework of the study was framed by the Strategic Partnership Model, developed by Eddy 

and Amey, “a theoretical model that lays out the development process for educational 

collaborations, incorporating the strategic partnership themes and resulting in a toolbox for 

those interested in partnering and leading organizational change” (p. 14, 2014).  This model 

served as the context for shaping the interviews and survey instruments administered in the 

study.  

 This qualitative case study explored, through the lens of the constructivist paradigm, 

the successes and challenges of establishing strategic educational partnerships, and the 

leadership and institutional traits that foster these partnerships’ success. The study participants 

consisted of Dallas ISD and DCCCD employees that work within the Collegiate Academies 

partnership. Data was collected through a survey, semi-structured interviews, field notes and 

analysis of official documents and other sources. The survey was sent to 152 Dallas ISD and 

DCCCD employees, and 36 responses were submitted. The leaders of the partnership from 

both institutions were invited to participate in an interview, and the first two respondents from 

each institution were interviewed. Data analysis was conducted through the use of the constant 

comparative method, and open coding for emergent themes. 

 The overall findings of the study revealed the successes and challenges of establishing a 

K12- higher education- industry partnership such as the Dallas ISD- DCCCD Collegiate 

Academies partnership. The findings revealed that the partnership has been established on 

aligned values between Dallas ISD and DCCCD and a common goal to enhance the quality of 

education and life in the Dallas community, by increasing the number of high school graduates 

with associate’s degrees. The organizational structure of the partnership was explored through 
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the lens of various participants, and the researcher created a model of the Organizational 

Structure of the Dallas ISD-DCCCD Collegiate Academies (Appendix F). The findings 

revealed key considerations for creating shared meaning and building trust to sustain the 

partnership.  

 The findings of the study lead to the creation a blueprint of key considerations for 

establishing strategic K12- higher education- industry partnerships that may be used by other 

educational institutions interested in developing similar partnerships within their communities. 

The findings support the researcher’s six recommendations to enhance and sustain the Dallas 

ISD- DCCCD Collegiate Academies partnership: 1) Streamline Communication Protocol and 

Flowcharts, 2) Advisement of Students and Parents, 3) Collegiate Academies Digital 

Handbook, 4) Interactive Communication and Feedback Website, 5) Routine Professional 

Development and 6) Motivate Employees and Celebrate Success. Recommendations for future 

research were provided on the communication protocol, the graduation rates, and the impact of 

the partnership on the labor market of the industries represented within the Collegiate 

Academies pathways. 

 Research on best practices that lead to creating and sustaining effective educational 

partnerships can encourage the increase of similar initiatives by other K-12, higher education 

and industry partners. In doing so, they will rise to embrace this new model of leadership and 

engagement to increase college graduation rates and the quality of jobs and life in their 

communities. “The ultimate goal of improving the high-school-to-college- transition is to 

launch every student on a smooth path toward completing college and earning a postsecondary 

credential—associate degrees, bachelor degrees, and certificates—that lead to good jobs and 

careers” (p. 2, Grady, 2016).  
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 With its first class of Collegiate Academy students beginning this year, 2016-2017, that 

is exactly what the Dallas ISD- DCCCD Collegiate Academies is well on the path to 

accomplishing for the Dallas community. The Dallas ISD- Dallas County Community College 

District Collegiate Academies partnership is driven by, as one participant shared, “Passion and 

commitment to our students and the opportunity to change the trajectory of their lives.” 
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APPENDIX A 
IRB APPROVALS 

 
From: "hrpp@ttu.edu" <hrpp@ttu.edu> 
Date: Monday, April 3, 2017 at 7:57 AM 
To: "Valle, F" <f.valle@ttu.edu>, TTUEducUser 
<zinab.munoz@ttu.edu> 
Subject: IRB2017-222 - Initial: Expedited Approval 
 

  
Apr 3, 2017 7:57 AM CDT  
 
Fernando Valle  
Educational Psychology Leaders  
 
Re: IRB2017-222 Educational Leadership for a New Model of Engagement: A 
Case Study Analysis of the Dallas ISD and Dallas Community College District 
Collegiate Academies Partnership  
 
Findings:   Approved  
Expiration Date:   Mar 31, 2018  
 
Dear Dr. Fernando Valle, Zinab Munoz:  
 
A Texas Tech University IRB reviewer has approved the proposal referenced 
above within the expedited category of:  
6. Collection of data from voice, video, digital, or image recordings made for 
research purposes.  
7. Research on individual or group characteristics or behavior (including, but not 
limited to, research on perception, cognition, motivation, identity, language, 
communication, cultural beliefs or practices, and social behavior) or research 
employing survey, interview, oral history, focus group, program evaluation, 
human factors evaluation, or quality assurance methodologies.  
 
The approval is effective from Apr 2, 2017 to Mar 31, 2018. The expiration date 
must appear on your consent document(s).  
 
Expedited research requires continuing IRB review. You will receive an 
automated email approximately 30 days before Mar 31, 2018. At this time, should 
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you wish to continue your protocol, a Renewal Submission will be 
necessary.  Any change to your protocol requires a Modification Submission for 
review and approval before implementation.  
 
Your study may be selected for a Post-Approval Review (PAR). A PAR 
investigator may contact you to observe your data collection procedures, including 
the consent process. You will be notified if your study has been chosen for a PAR.  
 
Should a subject be harmed or a deviation occur from either the approved protocol 
or federal regulations (45 CFR 46), please complete an Incident Submission 
form.  
 
When your research is complete and no identifiable data remains, please use a 
Closure Submission to terminate this protocol.  
 
Sincerely,  

  
Kelly C. Cukrowicz, Ph.D.  
Chair, Texas Tech University Institutional Review Board  
Associate Professor, Department of Psychological Sciences  
357 Administration Building. Box 41075  
Lubbock, Texas 79409-1075  
T 806.742.2064 F 806.742.3947  
www.hrpp.ttu.edu  
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From: "Plott, Richard" <RichardPlott@dcccd.edu> 
Date: Monday, April 17, 2017 at 9:49 AM 
To: TTUEducUser <zinab.munoz@ttu.edu> 
Cc: "Mays, Anna" <amays@dcccd.edu> 
Subject: RE: IRB 
 
Zinab, 
  
Happy Monday! We are pleased to advise you that your study has been 
approved. Please adhere to the timelines and commitments as provided in 
the documentation which will remain on file in our offices for five years. 
Thank you and best wishes on your successful candidacy. 
  
All the best, 
  
Dr. Plott 
___________________________________________________________ 
Dr. Richard K. Plott 
  
DCCCD Network Intelligence 
Executive Director Systemic Reporting & Analytics 
214-378-1834 – direct line 
214-378-1831 – alternate line (Senior Manager) 
  
This memo is intended only for the use of the individual or individuals to 
which it is addressed and may contain information that is privileged, 
confidential and exempt from disclosure under applicable law. 
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Educating All Students For Success 

 

3700 Ross Ave. 
Dallas, TX 75204 
(972) 925-3700 
www.dallasisd.org 
 

Michael Hinojosa 
Superintendent of Schools 

 
 
 
          April 11, 2017 
 
 
Ms. Zinab Munoz 
Texas Tech University 
5600 SMU Blvd #3532 
Dallas, TX 75206 
 
RE: Educational Leadership for a New Model of Engagement: A Case Study Analysis of the Dallas 
ISD and Dallas Community College District Collegiate Academies Partnership 
  
Dear Ms. Munoz:  
 
The Research Review Board (RRB) of the Dallas Independent School District (Dallas ISD) has 
reviewed and approved your proposal to conduct the above-referenced study. Based on the information 
provided, the committee concludes that the study serves a worthwhile purpose and will benefit the 
district. 
 
It is our understanding that you have read and agreed to the terms described in the Procedures and 
Policies for Conducting Extra-District Research in the Dallas Independent School District. Please note 
that all school and district information, wherever applicable, should remain confidential within the limits 
of the law. In addition, any data collected from Dallas ISD may be used solely for the purposes of the 
approved study. 
 
Approval by the RRB does not guarantee that any Dallas ISD department, school, or employee will 
comply with data requests for the study. If the study involves collection of primary data at a school or 
schools, the permission of the building principal(s) must be obtained separately from this approval. 
 
Please provide the RRB with a copy of any data file constructed using Dallas ISD student or personnel 
information, and a copy of your final report, within 30 days following the completion of the study. In all 
future communications, please use the study’s reference number (17-0403). 
 
On behalf of the committee, I wish you the best of luck with your study. 
 
 
Sincerely, 
 

 
 
Dr. Larry Featherston, Ph.D. 
Chair, Research Review Board 
Office of Applied Research 
Department of Evaluation and Assessment 
Dallas Independent School District 
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APPENDIX B 
SURVEY RECRUITMENT EMAIL 

 
Greetings, esteemed Dallas ISD/Dallas County Community College District employees, 
 
 I hope this email finds you well!  
 
 You are receiving this invitation to participate in a dissertation research study 
about the Dallas ISD-DCCCD Collegiate Academies partnership. As a part of my studies 
as a doctoral candidate at Texas Tech University, I am conducting a case study on the 
Dallas ISD- DCCCD Collegiate Academies partnership.  
 
 This study is about your perceptions regarding the Collegiate Academies 
partnership. Your participation is welcome and essential to the success of the study. You 
are invited to participate in a 15-30 minute survey. The survey will be conducted using 
Qualtrics software and saved in a password-encrypted account. Your identity will be kept 
anonymous. No names or other individually identifying data will be collected through the 
survey. Your participation is voluntary, and may be discontinued at any time. All data 
collected will be destroyed within 60 months of administration of the surveys. All data 
collected will be deleted from the Qualtrics servers and the researcher's laptop. 
 
 The Institutional Review Board at Texas Tech University has reviewed the 
questions. They think you can answer them comfortably. If you have an questions, you 
can contact the Human Research Protection Program at hrpp@ttu.edu, (806) 742-2064.  
 
 Your consent is optional and voluntary. Your decision whether or not to 
participate will not prejudice your present or future relations with Texas Tech University, 
Dallas Independent School District or Dallas County Community College District. If you 
decide to participate, you are free to discontinue participation at any time without 
prejudice. To the extent that your identity may be identified, if you withdraw from the 
project, your information will be removed from the project results. 
 
 It is the researcher’s hope that the findings of this study will be used to develop a 
model for the establishment, facilitation and sustainment of effective educational 
partnerships that increase dual-enrollment, vertical transfer to four-year universities, and 
six-year college graduation rates. The anticipated contribution of this study is to identify 
institutional characteristics and leadership traits that positively impact the establishment 
of educational partnerships that engage K-12, higher education and industry partners to 
successfully address the need for college graduates in the ever-evolving workforce.  
 
 Feel free to contact me at zinab.munoz@ttu.edu or Dr. Fernando Valle, Assistant 
Professor in the College of Education at Texas Tech University, at f.valle@ttu.edu if you 
have any questions about this study. 
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 Please click on the link below to begin the Qualtrics survey. It should take about 
15-30 minutes of your time. Your participation is voluntary and may be stopped and 
deleted at any time.  
 
Thank you for your valued contribution to this research and for your valued time. 
 
 
     Kindly and in service, 
 
  
      Zinab Muñoz 
      Doctoral Candidate 
      Texas Tech University 
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APPENDIX C 
INTERVIEW RECRUITMENT EMAIL 

 
Greetings, esteemed Dallas ISD/Dallas County Community College District employees, 
 
 I hope this email finds you well!  
 
 You are receiving this invitation to participate in a dissertation research study 
about the Dallas ISD-DCCCD Collegiate Academies partnership. As a part of my studies 
as a doctoral candidate at Texas Tech University, I am conducting a case study on the 
Dallas ISD- DCCCD Collegiate Academies partnership.  
 
 This study is about your perceptions regarding the Collegiate Academies 
partnership. Your participation is welcome and essential to the success of the study. You 
are invited to participate in a 45-minute interview. The interview will be recorded in an 
audio format and saved on the researcher’s password encrypted laptop. Your identity will 
be kept anonymous. No names or other individually identifying data will be used in the 
study. Your participation is voluntary and may be stopped at any time. All data collected 
will be destroyed within 60 months of administration of the interviews. All data collected 
will be deleted from the researcher's laptop and digital recorder. 
 
 The Institutional Review Board at Texas Tech University has reviewed the 
questions. They think you can answer them comfortably. If you have any questions, you 
can contact the Human Research Protection Program at hrpp@ttu.edu, (806) 742-2064.  
 
 Your consent is optional and voluntary. Your decision whether or not to 
participate will not prejudice your present or future relations with Texas Tech University, 
Dallas Independent School District or Dallas County Community College District. If you 
decide to participate, you are free to discontinue participation at any time without 
prejudice. To the extent that your identity may be identified, if you withdraw from the 
project, your information will be removed from the project results. 
 
 It is the researcher’s hope that the findings of this study will be used to develop a 
model for the establishment, facilitation and sustainment of effective educational 
partnerships that increase dual-enrollment, vertical transfer to four-year universities, and 
six-year college graduation rates. The anticipated contribution of this study is to identify 
institutional characteristics and leadership traits that positively impact the establishment 
of educational partnerships that engage K-12, higher education and industry partners to 
successfully address the need for college graduates in the ever-evolving workforce.  
 
 The first two Dallas ISD and the first two DCCCD respondents to this invitation 
will be selected for the face-to-face interviews. The interviews will be conducted at the 
participant’s office or at a location convenient for the participant. Should additional 
individuals wish to participate, the interview questions will be emailed to provide an 
opportunity for interested participants to submit a written response to the questions. 
These responses will be included in the data analysis of the study. 
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 Feel free to contact me at zinab.munoz@ttu.edu or Dr. Fernando Valle, Assistant 
Professor in the College of Education at Texas Tech University, at f.valle@ttu.edu if you 
have any questions about this study. 
 
 If you wish to participate in an interview, kindly reply to this email with two to 
three suggested 45-minute time frames between April 15 and May 30, 2017 that are 
convenient to your schedule. Should you be one of the first two participants from your 
institution, I will come to your office, or at a location convenient for you, to conduct the 
interview. Additional participants will have the opportunity to respond to the interview 
questions in writing. 
 
 
Thank you for your valued contribution to this research and for your valued time. 
 
 
     Kindly and in service, 
 
        
 
 
 
       Ms. Zinab Muñoz 
       Doctoral Candidate  
       Texas Tech University 
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APPENDIX D 
PARTICIPANT CONSENT FORMS 

 
DALLAS ISD STAFF CONSENT FORM 

 
My signature below indicates that I have read the information provided and have decided 
to participate in the research project titled “Educational Leadership for a New Model of 
Engagement: A Case Study Analysis of the Dallas ISD and Dallas Community College 
District Collegiate Academies Partnership.” 
 
The purpose of this study is to analyze the perceptions and experiences of Dallas ISD and 
DCCCD employees involved in the Collegiate Academies partnership. In examining and 
capturing these insightful perceptions, the researcher hopes to discover the successes and 
challenges associated with engaging K-12 and higher education leaders in educational 
partnerships under this new model of engagement. The study seeks to identify and 
articulate a model of effective leadership traits and practices that facilitate educational 
partnerships which increase dual-enrollment, vertical transfer and six-year college 
graduation rates. Of specific focus is how these partnerships can impact communities of 
at-risk, minority, economically disadvantaged students.   
 
According to Educate Texas, a collaboration of industry and high education leaders in the 
state of Texas whose mission is to increase college and career readiness in Texas 
students, graduates of Early College High Schools and Collegiate Academies are 
projected to earn $250,000 more in lifetime earnings than the average Texas student. 
(Early College High Schools, 2016). By 2020, 65% of all jobs will require some form of 
postsecondary education or training (Carnevale, 2013). Although Texas became the first 
state to mandate the development and use of College and Career Readiness Standards 
(CCR) standards in 2006 (SREB 2014,) in 2014, only 35% of adults in the city of Dallas 
had earned a degree at the associate’s level or higher (US Census, 2014.)  
 
I agree to the conditions listed below with the understanding that I may withdraw my 
participation from the project at any time, and that I may choose not to answer any 
questions that I do not want to answer. I understand that my participation is completely 
voluntary. 
 
1. All Dallas ISD and DCCCD staff members that are involved in the Collegiate 
Academies partnership will be requested to participate in a 15-minute electronic survey. 
Some staff members will also be asked to participate in a 45-minute face-to-face 
interview. 
 
2. The survey recruitment email will contain a link to the Qualtrics survey, and the 
Qualtrics system will collect and house the data, which will be password encrypted and 
only accessible by the researcher. Responses will be anonymous, as participants will not 
be asked to submit a name with their response. The email will provide each respondent 
with a unique code that can only be used once to access the survey. This will prevent the 
participant from responding more than once or sharing the link with others. All data 
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collected will be destroyed within 60 months of administration of the surveys and 
interviews. All data collected will be deleted from Qualtrics server and the researcher's 
laptop. 
 
The survey responses will reveal some of the most influential and relevant leaders to 
invite to participate in the interview. The recruitment email for the interviews will be sent 
to all DISD and DCCCD leaders within that identified group. The first two Dallas ISD 
and the first two DCCCD respondents to this invitation will be selected for the face-to-
face interviews, and questions will be shared in advance. The interviews will be 
conducted at the participants’ office or at a location convenient for the participants. 
 
Should additional individuals wish to participate, the interview questions will be emailed 
to provide an opportunity for interested participants to submit a written response to the 
questions. These responses will be included in the data analysis of the study. The 
interviews will be conducted at the participants' offices, for their convenience. The 
interviews will be recorded in an audio format and saved on the researcher’s password 
encrypted laptop. Participants' identities will be kept anonymous. No names or other 
individually identifying data will be used in the study. 
 
3. The collected data will be presented in the researcher’s dissertation findings and 
utilized to create a model of engagement spanning K-12, higher education and industry 
partners with the goal of enhancing the quality of education and life within other 
communities. The findings will also be used to provide recommendations for improving 
and sustaining the Collegiate Academies partnership. 
 
4. The research does not pose any more than minimal risk to the participant beyond that 
of everyday life. Participation in the study will include tasks similar to those conducted 
during a regular workday. Therefore no liability plan or compensation are offered. 
 
5. My consent is optional and voluntary. My decision whether or not to participate will 
not prejudice my present or future relations with Texas Tech University or Dallas 
Independent School District. If I decide to participate, I am free to discontinue 
participation at any time without prejudice. To the extent that my identity may be 
identified, if I withdraw from the project, my information will be removed from the 
project results. 
 
6. If I participate in the project, I can get information about the project and copies of any 
surveys or tests given by contacting Ms. Zinab Muñoz (zinab.munoz@ttu.edu) or Dr. 
Fernando Valle (f.valle@ttu.edu). The Institutional Review Board at Texas Tech 
University has approved this study. The approval is effective from April 2, 2017 to 
March 31, 2018. If I have any questions for the Institutional Review Board at Texas Tech 
University I can contact the Human Research Protection Program at hrpp@ttu.edu, (806) 
742-2064.  
  
7. I understand that I am obligated to comply with all confidentiality requirements, 
including but not limited to the Family Educational Rights and Privacy Act (FERPA). In 
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the event that student data is required for me to participate in this project, I will verify 
that the appropriate parental consent forms have been obtained for all students whose 
information will be used. 
 
8. I understand that, while this project has been reviewed by the Dallas Independent 
School District, Dallas ISD is not conducting the project activities. 
 
You are making a decision whether or not to participate in this study. Your signature 
below indicates that you have read and understood the information provided above, have 
had an opportunity to ask questions, and agree to participate in this research study. If you 
later decide to withdraw your consent for participation in the study, you should contact 
the Project Director/Researcher. You may discontinue participation at any time. The 
Teacher / Staff Member should keep a copy of this form for his/her records. 
 
 
 
Signature: __________________________________________ Date: _____________ 
Teacher / Staff Member 
 
 
Signature: __________________________________________ Date: ______________ 
Project Director / Researcher 
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DALLAS COUNTY COMMUNITY COLLEGE DISTRICT 
 STAFF CONSENT FORM 

 
My signature below indicates that I have read the information provided and have decided 
to participate in the research project titled “Educational Leadership for a New Model of 
Engagement: A Case Study Analysis of the Dallas ISD and Dallas Community College 
District Collegiate Academies Partnership.” 
 
The purpose of this study is to analyze the perceptions and experiences of Dallas ISD and 
DCCCD employees involved in the Collegiate Academies partnership. In examining and 
capturing these insightful perceptions, the researcher hopes to discover the successes and 
challenges associated with engaging K-12 and higher education leaders in educational 
partnerships under this new model of engagement. The study seeks to identify and 
articulate a model of effective leadership traits and practices that facilitate educational 
partnerships which increase dual-enrollment, vertical transfer and six-year college 
graduation rates. Of specific focus is how these partnerships can impact communities of 
at-risk, minority, economically disadvantaged students.   
 
According to Educate Texas, a collaboration of industry and high education leaders in the 
state of Texas whose mission is to increase college and career readiness in Texas 
students, graduates of Early College High Schools and Collegiate Academies are 
projected to earn $250,000 more in lifetime earnings than the average Texas student. 
(Early College High Schools, 2016). By 2020, 65% of all jobs will require some form of 
postsecondary education or training (Carnevale, 2013). Although Texas became the first 
state to mandate the development and use of College and Career Readiness Standards 
(CCR) standards in 2006 (SREB 2014,) in 2014, only 35% of adults in the city of Dallas 
had earned a degree at the associate’s level or higher (US Census, 2014.)  
 
I agree to the conditions listed below with the understanding that I may withdraw my 
participation from the project at any time, and that I may choose not to answer any 
questions that I do not want to answer. I understand that my participation is completely 
voluntary. 
 
1. All Dallas ISD and DCCCD staff members that are involved in the Collegiate 
Academies partnership will be requested to participate in a 15-minute electronic survey. 
Some staff members will also be asked to participate in a 45-minute face-to-face 
interview. 
 
2. The survey recruitment email will contain a link to the Qualtrics survey, and the 
Qualtrics system will collect and house the data, which will be password encrypted and 
only accessible by the researcher. Responses will be anonymous, as participants will not 
be asked to submit a name with their response. The email will provide each respondent 
with a unique code that can only be used once to access the survey. This will prevent the 
participant from responding more than once or sharing the link with others.  
 
The survey responses will reveal some of the most influential and relevant leaders to 
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invite to participate in the interview. The recruitment email for the interviews will be sent 
to all DISD and DCCCD leaders within that identified group. The first two Dallas ISD 
and the first two DCCCD respondents to this invitation will be selected for the face-to-
face interviews, and questions will be shared in advance. 
 
Should additional individuals wish to participate, the interview questions will be emailed 
to provide an opportunity for interested participants to submit a written response to the 
questions. These responses will be included in the data analysis of the study. The 
interviews will be conducted at the participants' offices, for their convenience. The 
interviews will be recorded in an audio format and saved on the researcher’s password 
encrypted laptop. Participants' identities will be kept anonymous. No names or other 
individually identifying data will be used in the study. 
 
3. The collected data will be presented in the researcher’s dissertation findings and 
utilized to create a model of engagement spanning K-12, higher education and industry 
partners with the goal of enhancing the quality of education and life within other 
communities. 
 
4. The research does not pose any more than minimal risk to the participant beyond that 
of everyday life. Participation in the study will include tasks similar to those conducted 
during a regular workday. Therefore no liability plan or compensation are offered. 
 
5. My consent is optional and voluntary. My decision whether or not to participate will 
not prejudice my present or future relations with Texas Tech University or Dallas County 
Community College District. If I decide to participate, I am free to discontinue 
participation at any time without prejudice. To the extent that my identity may be 
identified, if I withdraw from the project, my information will be removed from the 
project results. 
 
6. If I participate in the project, I can get information about the project and copies of any 
surveys or tests given by contacting Ms. Zinab Muñoz (zinab.munoz@ttu.edu) or Dr. 
Fernando Valle (f.valle@ttu.edu). The Institutional Review Board at Texas Tech 
University has approved this study. The approval is effective from April 2, 2017 to 
March 31, 2018. If I have any questions for the Institutional Review Board at Texas Tech 
University I can contact the Human Research Protection Program at hrpp@ttu.edu, (806) 
742-2064.  
  
7. I understand that I am obligated to comply with all confidentiality requirements, 
including but not limited to the Family Educational Rights and Privacy Act (FERPA). In 
the event that student data is required for me to participate in this project, I will verify 
that the appropriate parental consent forms have been obtained for all students whose 
information will be used. 
 
8. I understand that, while this project has been reviewed by the Dallas County 
Community College District, DCCCD is not conducting the project activities. 
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You are making a decision whether or not to participate in this study. Your signature 
below indicates that you have read and understood the information provided above, have 
had an opportunity to ask questions, and agree to participate in this research study. If you 
later decide to withdraw your consent for participation in the study, you should contact 
the Project Director/Researcher. You may discontinue participation at any time. The 
Teacher / Staff Member should keep a copy of this form for his/her records. 
 
 
 
Signature: __________________________________________ Date: _____________ 
Teacher / Staff Member 
 
 
Signature: __________________________________________ Date: ______________ 
Project Director / Researcher 
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APPENDIX E 
AUTHOR PERMISSION TO REPRODUCE MODEL 

 

Noti�cations

Full-text request: Creating Strategic Partnerships: A Guide for Educational Institutions and Their Partners Report message · Block user

Pamela L. Eddy to you 4 days ago

Zinab Munoz 3 days ago

Pamela L. Eddy to you 3 days ago

Zinab Munoz 3 days ago

Sorry, I am unable to share my full-text because I haven't got a �le for it as this is a book. 

— Pamela

Hello Dr. Eddy, 

I am overjoyed to receive a message from you! :) I purchased your book on Amazon Kindle, thank you! I am citing your work in my dissertation

titled: Educational Leadership A New Model of Engagement: A Case Study Analysis of The Dallas ISD-Dallas County Community College District

Collegiate Academies Partnership. 

I have learned a great deal reading your book, and I have utilized your model in developing my theoretical framework and interview and survey

questions. Thank you for being the lens of focus to my efforts! 

I would be glad to share my work with you once my dissertation is complete, if you would be interested in reviewing it. I am defending on June 26,

2017.  

Thank you for your valuable contribution to the �eld and to enhancing the quality of education and life for communities every where!  

Sincerely, 

Zinab Muñoz 

Doctoral Candidate 

Texas Tech University

I hope you will be able to make the CSCC conference next April in Dallas. I would love to hear more about your work! 

Pam

I will certainly make an effort to attend, and hope to connect with you there! :) 

Might I ask for your permission to include the visual of your model in my dissertation, with proper APA citing of the original source and authors? 

Thank you for your consideration! 

Sincerely, 

Zinab

 Back to list

Updates Messages Requests 
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Pamela L. Eddy to you 3 days ago

Zinab Munoz 3 days ago

I am happy for you to use the model in your dissertation. Thank you for checking. Let me know if you need anything else! 

Pam

Thank you so much! I am truly grateful for the inspiration and the sound theoretical framework your work has helped me develop! I wish you the

best of success in your continued research endeavors. 

Sincerely, 

Zinab
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APPENDIX F 
ORGANIZATIONAL STRUCTURE OF THE DALLAS-ISD- DCCCD 

COLLEGIATE ACADEMIES PARTNERSHIP 
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