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ABSTRACT 

 This study, conducted in Lubbock, Texas, examined teachers’ knowledge of the 

characteristics of gifted and talented students in visual arts. The study presents a specific 

definition, describes characteristics of individuals who are gifted and talented, and 

provides suggestions for instructing gifted and talented students in general and in Art. 

The participants in this study were 25 inservice and retired teachers from the fields of 

Art, general education and special education. An electronic survey was distributed in 

order to measure the ability of teachers to identify the characteristics of students who are 

gifted and talented. The results of this study were varied because of the different 

disciplines and years of service.  Also, the results discovered the strong need to do a 

larger study in order to determine if preservice and inservice teacher need more 

preparation in order to successfully instruct children who are gifted and talented 

particularly in the area of visual arts. 
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CHAPTER I 

INTRODUCTION TO THE STUDY 

 As an Art teacher for more than seven years, I faced the dilemma concerning 

identifying and assisting children who excelled in Art. Even with my long teaching 

experience, I struggled with those children. The problem that I faced in the classroom 

was correctly identifying those children who were gifted and talented (G&T) and who 

needed something more than the typical type of instruction. My experience was not an 

individual problem; my colleagues faced similar dilemmas. The major problem was in 

identifying and assisting G&T children in Art so that I could provide them with good 

instruction. According to Clark and Zimmerman (2004) in most states, preservice 

teachers are not required to take a course about giftedness in their teacher education 

program. It would seem that there are many teachers who do not have the ability to 

identify and teach G&T children.  

The Purpose of the Study 

The purpose of this study was to understand the level of agreement among three 

groups of teachers in Lubbock, Texas, concerning the characteristics of children who are 

G&T. The study surveyed Art teachers, general education teachers, and special education 

both in service and retired.  Additionally, it examined teachers’ opinions concerning the 

need for a special course about characteristics for children who are G&T. Finally, it 

examined the themes identified by teachers concerning the characteristics of children 

who are G&T.  
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Statement of the Problem 

Berkowitz and Hoppe (2009) indicated that G&T children are particularly prone 

to stifling and unjust treatment in authoritarian, traditionally hierarchical schools and 

classrooms. Furthermore, Siegle (2001) reported that teachers are often reluctant to 

identify G&T children for fear of harming them. My experiences have lead me to believe 

that art teachers must be familiar with recognizing G&T children and must be willing to 

support and pursue the identification of G&T children. Siegle (2001, p. 5) suggested, 

“Teachers should be provided with specific criteria which matches the area of talent that 

a program is designed to service”. Moreover, according to a study by Oreck, Baum, and 

McCartney (2000) numerous students in intermediate school have hidden their artistic 

accomplishments due to a lack of support from classmates and how their giftedness 

impacts them socially. That means, even if the child has the gift, he may hide his 

giftedness in order to avoid ridicule from his peers. 

 On the whole, the G&T child may be exposed to injustice if the teacher is not 

qualified to deal with him/ her (Berkowitz & Hoppe, 2009). Often, teachers avoid 

pursuing the diagnosis of G&T in order to not identify and isolate the child.  They are 

afraid of the social stigma.  This fact alone clearly shows the need to train and develop 

teachers’ skills in diagnosing and assisting G&T children. 

Research Questions 

This study seeks to determine what characteristics teachers are familiar with when 

it comes to G&T.  Three different groups of teachers will be surveyed to determine if 

there are differences in the way they understand these characteristics.  The different 
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groups of teachers have different training in the preservice teacher preparation programs.  

As a result of the literature review, I am going to study giftedness via the following 

questions: 

1. What is the level of agreement concerning the characteristics of children who 

are G&T between teachers in Art, general education, and special education? 

2. To what extent do teachers in Art, general education and special education 

agree upon the need for a special course about characteristics for children who 

are G&T?  

3. Based on personal experiences, what are the themes identified by teachers in 

Art, general education, and special education concerning the characteristics of 

children who are G&T? 

By answering these three questions, we can get information and suggestions to reach the 

larger aim of the study which is to improve Art teachers’ skill in identifying children who 

are G&T, determining their characteristics, and assisting those children in Art class. 

Theoretical Framework 

G&T children need special care from their teachers, but most teachers cannot 

determine if the child is G&T or a regular student. Thus, this study seeks to examine the 

knowledge of inservice and retired teachers in Lubbock, Texas, in order to determine 

their ability of identify G&T children. If the teacher can identify G&T children, he will 

be ready to present the appropriate assistance for the G&T children. Teachers cannot 

identify G&T children without knowing the characteristics of G&T children.  
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  The survey method was selected because it allows participants to “self-report” 

the perceptions or knowledge about information (Herzog, 1996).  This allows the 

researcher to investigate the opinions of individuals to determine what they know.  The 

study collected the information about the knowledge of inservice and retired teachers in 

Lubbock, Texas, through the use of an online questionnaire that was located on the 

surveymonkey website. The study measured the ability of a variety of differently certified 

teachers to identify characteristics of G&T children through selecting appropriate 

characteristics and by rating their perceptions of statements concerning G&T characters.  

Secondly, the study examined the participants’ perceptions concerning the need to 

develop a special, required class to learn about G&T students during teacher preparation.  

Finally, the study asked the participants to provide their opinions about the characteristics 

of G&T children based on participants’ experience.  

Assumptions 

This study is based on the following assumptions: 

1. The Art teachers in Lubbock, Texas, have the ability to identify G&T children 

in Art. 

2.  The general education teachers in Lubbock, Texas, have the ability to identify 

the characteristics of G&T children in Art. 

3. The special education teachers in Lubbock, Texas, may have the ability to 

identify the characteristics of G&T children in Art. 
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Definitions 

This study contains some terms that must explained in order to reach a better 

understanding. 

Art teachers:  Those who have degree in Art, are certified by a state education agency and 

have taught Art in public schools for a period time (Texas Education Agency, 

http://www.tea.state.tx.us/, retrieved June 18, 2012). 

 

Characteristics of G&T children in Art:  Behaviors which make G&T children in Art 

different when compared with children who are not identified as G&T (Winebrenner, 

2001). 

 

General education teachers: Those who have degree in education are certified by a state 

education agency and have taught in public schools for a period time (Texas Education 

Agency, http://www.tea.state.tx.us/, retrieved June 18, 2012). 

 

Gifted and Talented (G&T): Those who have special talents in one or more areas that 

exceed grade/age level expectations by two years or more (Clark & Zimmerman, 2004).  

 

Lubbock, Texas: A mid-size city located in the northwest of the State of Texas 

(http://www.ci.lubbock.tx.us/, retrieved Jun 18, 2012). 
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Participants:  In this study, participants were 30 inservice and retired teachers (10 from 

Art, 10 from general education, and 10 from special education) (Herzog, 1996).  

 

Questionnaire link: An online link that was e-mailed from the research to participants in 

order to solicit responses to the questionnaire (Gay, Mills & Airasian, 2009).  

 

Special education teachers:  Those who have degree in special education are certified by 

a state education agency, have taught in Lubbock’s schools for a period time (Texas 

Education Agency, http://www.tea.state.tx.us/, retrieved June 18, 2012). 

 

Survey Monkey link:  It is a link on the internet provide a survey service. Researches can 

create and administrate their questionnaires. And then, they can e-mail invitations to 

participants. After that, researches can easily collect the data and analyze it electronically 

(Gay, Mills & Airasian, 2009).   

 

Limitations  

The following are limitations in the study. First, the study will be limited to Art 

education and other fields such as sports, Mathematics, or poetry will not be 

incorporated.  Second, participation in the study is limited to thirty teachers in Lubbock.  

The study is also limited by the teachers’ understanding of the survey and their personal 

bias concerning G&T. 
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Significance of the Study 

The importance of this study is to understand what teachers know about the 

characteristics of G&T children. It is hoped that by understanding what they know, 

teacher preparation programs may decide whether preservice teachers need more 

coursework to better teach children who are G&T.  If the Art teacher is able to identify 

G&T children, he/she will be better able to assist them. In other words, this study will 

determine if three different groups of teachers know about the characteristics of G&T 

children. It is hoped that we can then make suggestions to improve Art teachers’ skill in 

teaching G&T children.  

Organization of the Study 

This study is divided into five chapters.  Each chapter will provide the 

information described below. 

Chapter One: Introduction 

This chapter contains the purpose of the study, the statement of the problem, the 

research questions, the assumptions that are underlying the study, the theoretical 

framework for the study design, the necessary definitions, the study limitations, and the 

significance of the study.  

Chapter Two: Literature Review 

In chapter two the literature review will be investigate and describe three major 

subjects: the definitions of G&T in general and in Art, characteristics of G&T in general 

and in Art, and a rationale for why teachers need to understand and be able to identify the 

characteristics in order to adequately assist G&T children in general and Art classrooms.   
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Chapter Three: Methodology 

 This chapter describes the process for the development and dissemination of a 

survey provided to teachers in Lubbock about G&T children. The participants of this 

study were 30 teachers (10 from Art, 10 teachers from general education, and 10 from 

special education). The teachers were contacted by email and asked to fill in the 

questionnaire. Chapter three also contains information about the research questions, the 

rationale for the study, the context of the study, the data sources, the data collection 

methods, data analysis, and the reliability and validity of the study. 

Chapter Four: Results 

 The results of the survey are described in the following manner.  First, the 

participants are described.  Then the demographic information concerning the type of 

participants and their years of teaching is presented. Next, the gender of the participants 

is reviewed.  The results from the checklist section of the survey are presented to describe 

the participants’ responses to the 12 questions on the survey that examined possible 

characteristics of G&T children.  Then, the results from the rating scale section are 

reviewed.  In this section, 12 questions were presented that asked the participants to 

indicate the agreement with described statements about children who were purportedly 

G&T.  Finally, the open-ended questions were analyzed for themes that occurred among 

the three different groups and for themes that were identified by the group as a whole.  

The results supported what was identified in the study in the literature review presented 

in chapter two. 

 



                                                    Texas Tech University, Abdullah Alghamdi, August 2012 
 

	  
9 

	  

Chapter Five: Discussion  

Chapter Five presents the following information in the discussion section.  First, 

Chapter five provides a quick overview of the major points of the study.  Next, a 

discussion of the research questions and the results that were obtained from the survey 

responses is provided.  The third section presents the practical implications based on the 

research findings and ties those recommendations to the literature reported in chapter 

two.  The limitations of the study are explained in the fourth section.  Finally, the avenues 

for future research are presented.  

Summary 

In this section, I discussed my personal experiences with identifying G&T 

children, my difficulty in dealing with them because of my ignorance about G&T, and 

how that pushed me to seek more information about the G&T education field. Also I 

discussed the purpose the study, the statement of the problem, the research questions, 

assumptions about teachers in Lubbock, the theoretical framework for the study, the 

definitions mentioned in the study, limitations of the study, the importance of the study, 

and the organization of the study.  
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CHAPTER II 

                                    REVIEW OF LITERATURE 

Children who are gifted and talented (G&T) have special and unique needs in 

terms of their instruction and learning opportunities.  In an informal pilot study done 

earlier for a class assignment, many people were not able to even identify the 

characteristics of G&T children.  This inability to know what G&T children are like 

probably impacts a teachers’ ability to successfully teacher those children especially in 

the area of Art.  The literature review section of this thesis focuses on more clearly 

establishing what the literature says about the characteristics of children who are G&T.  

The chapter provides specific information about children who are G&T in Art both in 

terms of characteristics and in terms of their needs.  In this chapter the following topics 

are addressed 1) the problems in defining G&T students, 2) defining G&T individuals, 3) 

problems in the identification of G&T learners, 4) the characteristics of G&T children, 5) 

assisting G&T children in classrooms and especially in the Art classroom, and 5) 

recommendations to parents of G&T children today. 

Problems in Defining Gifted and Talented 

G&T individuals are an important national resource and clearing up the problems 

with their identification in order to better serve them in school is an critical challenge 

(Jolly & Bruno, 2010). “There are already so many definitions of giftedness” (Clark & 

Zimmerman, 2004, p. 9). “Even opponents to special services for talented students would 

lose one of their key arguments: They don't even agree on what giftedness is!" (Gagné, 

2004, p. 13). The field of gifted education needs order because it is burdened with 
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conceptual chaos (Gagné, 1997).  I believe that it is important to clarify the definition of 

talent in order to provide better programs for G&T children in Art. Berkowitz and Hoppe 

(2009, p. 140) reported that gifted students are “particularly prone to the injustice and 

stifling nature of traditionally hierarchical authoritarian school and classroom structures”.  

Siegel suggests that providing teachers with information concerning identification 

bias for G&T students improve student identification. Moreover, he suggests giving 

teachers opportunities to examine their biases about G&T students (Siegle, 2001). 

According to Gagné (2004), there is a strong need for a consensual set of key definitions 

in order to reduce the contradictory in G&T conceptions and to faster transferring 

students between the talent development programs of different school districts. Moreover, 

it would make a good image about the field of G&T for educators, school administrators, 

parents and media people. 

Defining Gifted and Talented 

There are many definitions to explain the meaning of gifted and talented. In this 

section a review of those definitions will appear.  This manuscript reviews four 

definitions. Each of the definitions is then examined for how well it provides information 

about G&T in the area of Art. The first is:  “Those who have ability in one or more areas 

that exceeds grade/age level expectations by two years or more” (Winebrenner, 2001, p 

9). I believe that this definition is very clear and obvious, but I think it is general and does 

not cover the Art field. The definition of G&T in Art should mention the characteristics 

of G&T in Art but this one does not. Via this definition, Art teachers would not 

necessarily be able to distinguish G&T children in Art because the definition is too broad.  
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The second definition provides a little more description.  Rosenberg, Westling 

and McLeskey (2011) said that the child can be gifted if he has three behaviors:  1) over 

age ability, 2) the ability of achieve goals, and 3) inventiveness. This definition looks 

more specific and contains details. Art teachers might be able to identify with this 

definition more readily.  

Renzuli (2011, p. 82) cited a definition of G&T by Paul Witty:  “There are 

children whose outstanding potential in art, in writing, or in social leadership can be 

recognized largely by their performance. Hence, we have recommended that the 

definition of giftedness be expanded and that we consider any child gifted whose 

performance, in a potentially valuable line of human activity, is consistently remarkable”. 

Renzuli considered this definition to be very liberal. Even though this definition is wide, 

still does not cover the areas of visual art like originality or invention. 

The United States Federal law defines G&T in the following manner: 

"Gifted and talented children are those identified by professionally  

qualified persons, who by virtue of outstanding abilities are capable of  

high performance. These are children who require differentiated educational  

programs and/or services beyond those normally provided by the  

regular school program in order to realize their contribution to self  

and society”. 

"Children capable of high performance include those with demonstrated  

achievement and/or potential ability in any of the following areas, singularly or  

in combination: General intellectual ability, specific academic aptitude,  
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creative or productive thinking, leadership ability, visual and performing  

arts." (Public Law 91-230, Section 806).  

I believe this is the best definition for G&T in general and it can cover areas of 

G&T children in Art specifically. This definition covers the thinking ability, unique 

academic ability, the creative thinking, leadership characteristics, and the ability to in 

perform in the arts.  Therefore this definition will guide this research.  

Problems in the Identification of G&T 

Teacher Bias 

  According to a study by Siegle (2001), some teachers exhibit biases in identifying 

G&T students.  The study identified six areas of bias. The first identified area is gender 

issues. According to Siegle (2001, p. 3), “Research has shown that teachers spend more 

time interacting with male students in verbal and nonverbal ways”. He suggested 

“Teacher training should include opportunities to reflect on the gender stereotypes they 

hold and how those stereotypes can influence their selection of students” in order to solve 

this problem (p.6).  The second area of concern is the esoteric nature of the talent. As a 

result of the study, Siegle reported “The nature of student interest influenced classroom 

teachers more than it influenced gifted and talented specialists” (p. 7). To overcome this 

problem he suggests that “Teachers need to be aware that "being different" is not a 

sufficient reason for inclusion in a gifted program” (p. 6). The third area examined dealt 

with the teachers’ tendency to divert their attention to the child’s weaknesses rather than 

their strengths. Siegle said that classroom teachers focus on the weaknesses of students 
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more than on their areas of strength. On the other hand, G&T specialists do the opposite 

because G&T students need more focus on their strengths.  

The fourth area identified by Siegle was the teachers’ fear of misidentification. 

According to Siegle, there are two reasons for teachers to fear to identifying a child as 

G&T:    

1) their focus on the student’s areas of weakness and 2) their fear of harming a student by 

placing them in gifted programs. He suggested that teachers have to access to current 

research in order to dispel their fears. Finally, the fifth category was the specificity of the 

talent.  Siegle explained that teachers usually focus on the academic performance and 

they neglect creativity, leadership, and motor skills.  Recognizing and dealing with these 

areas of bias through education for inservice teachers is a critical need for children who 

are G&T. 

Cultural Issues 

Culture can influence the definition of G&T in Art. Some cultures value and consider 

the ability of draw as a talent, but other cultures do not valued that ability.  As a result, 

the identification of G&T children in Art can be affected by culture (Clark & 

Zimmerman, 1992). Additionally, parents in some cultures may be unwilling to accept a 

label of G&T for their child if it goes against their cultural values.  Teachers may feel 

uncomfortable addressing G&T with parents because of this concern.  Culture can 

influence teachers when they try to identify children in Art classes.  

According to Winebrenner (2001), gifted children from ethnically and culturally 

diverse backgrounds, minority cultures and or economically disadvantaged families 
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continue to fall through the cracks when children are identified for gifted programs. 

There are four main reasons: 

1. Many standardized tests are culturally biased. 

2.  The language of the test may be not their native language. 

3. Most teachers do not know how to notice giftedness. 

Issues with Standardized Assessment 

Clark and Zimmerman (1992) studied assessment in the visual arts and noted the  

lack of standardized tests. However, they also raised questions about efficacy 

standardized tests for the identification of G&T. A few assessments which measure 

specific art behaviors have been applied with some success. Based on these results, Clark 

and Zimmerman suggested using standardized art assessment measures very carefully. 

 Clark and Zimmerman (1992) mentioned that the majority of programs for 

artistically G&T children use two or more measures. It is better to use teacher and parent 

nomination forms to obtain the most accurate and authentic information (Clark & 

Zimmerman, 1992). They recommend that schools should not rely on the most available 

standardized visual arts tests because of the inappropriateness of those tests in identifying 

G&T children in art. It is important to carefully use creativity tests in order to identify 

G&T children in art (Clark & Zimmerman, 1992).  “There are no reports of the validity 

of creativity tests in predicting success in visual arts programs” (Clark & Zimmerman, 

1992, p. 8). 
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Other Methods for Identifying G&T 

 It is possible to identify G&T children in art as they work in classrooms or any 

other settings, if it is done by trained observers (Clark & Zimmerman, 1992).  Authentic 

assessment which focuses on the child’s performance in the classroom provides very 

specific examples of the child’s areas of strength.  Also, Clark and Zimmerman, 1992, p. 

8) recommend that the “identification procedures need to be matched against appropriate 

age/grade categories”. The identification of G&T children in art is still limited (Clark & 

Zimmerman, 1992). “Identification issues need to be further researched to help guide 

future design and create more appropriate procedures for screening and identification of 

artistically gifted and talented students” (Clark and Zimmerman, 1992, p. 14). 

Additional Concerns about Identification 

 Sometimes G&T children hide their talent because they feel shy or overwhelmed.  

Other times even the G&T child does not know about his talent. Additionally, parents 

may not recognize a child’s abilities.  According to a study by Oreck, Baum and 

McCartney (2000, p. 51), “Many of the students selected for the advanced talent 

development program were surprises to their teachers, parents, and sometimes even 

themselves”. “Are you sure you have the right Jason?" one mother asked when informed 

of his selection. "He is so shy. I know he likes music, but I never thought he was any 

good at it”.  However, recognizing G&T children over period of years can lead to 

progress in the techniques for identifying G&T of children in art (Oreck et al., 2000). 

They reinforce the need to professionally identify G&T children in art in order to provide 

the best assistance to this group of children. 
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Texas Standards for G&T 

According to Texas Education Agency, 2012, the Texas Education Codes states 

“Gifted and talented students means a child or youth who performs at, or shows 

the potential for, performing at, a remarkably high level of accomplishment when 

compared to others of the same age, experience, or environment and who: 

1. Exhibits high performance capability in an intellectual, creative, or 

artistic area. 

2. Possesses an unusual capacity for leadership. 

3. Excels in a specific academic field.” 

Renzulli (2011, p. 87) states that  

“Giftedness consists of an interaction among three basic clusters of human  

traits — these clusters being above-average general abilities, high levels of  

task commitment and high levels of creativity. Gifted and talented children  

are those possessing or capable of developing this composite set of traits  

and applying them to any potentially valuable area of human performance.  

Children who manifest or are capable of developing an interaction among  

the three clusters require a wide variety of educational opportunities and  

services that are not ordinarily provided through regular instructional  

programs”.  

In other words, the best way to identify a G&T child is through determining if the child 

shows above average ability and task commitment. But what about shy children? 
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The Characteristics of G&T 

Teachers have to consider that G&T children have some characteristics which 

differentiate them from other children. Winebrenner (2001) said that any student who 

possesses most or all of following five characteristics is probably gifted.  First, they learn 

new materials faster than same age peers. Second, they remember things forever.  Third, 

they are able to deal with complex concepts. Fourth, they have a passionate interest in to 

one or more topics. Finally, they do not need to watch the teacher to hear what is being 

said.  These are some of the characteristics that signal the difference between G&T 

children and regular students. But I think those characteristics do not fit G&T children in 

Art.  

In study by Berkowitz and Hoppe (2009 p.136-137), they mentioned some 

characteristics of G&T students including “justice-oriented, altruistic, empathic, socially 

precocious, and energetic”. They focused on some characteristics of G&T children which 

they considered to be “most relevant to the synergy between character education and the 

education of gifted students” (p. 136).  They proposed the following. First, G&T students 

are justice-oriented which means that they want fairness for the world. Secondly, G&T 

students exhibit altruistic behaviors.  “They can find solutions for many of the issues of 

justice such as poverty and famines” (p. 137).  Third, G&T students tend to be idealistic.  

They may become upset if problems are not resolved in a way that is the best for 

everyone.   
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Fourth, G&T students are empathic. “G&T children have strong emotional 

sensitivity. They can understand the emotional feelings of others, and also have a high 

ability to capture the views of others. Fifth, they are often socially precocious.  They may 

mature socially earlier than their same age peers often older than they are (p.137). 

Finally, G&T students are energetic. “Educators may goof in the diagnosis of a G&T 

child. They may consider them a child with hyperactivity. The reason for this mistake 

goes back to the large excess of movement and activity while the G&T child is just trying 

to vent about being bored” (p. 137). 

Smutny (2000, p. 34).) from the California Association for the Gifted mentioned 

nineteen of characteristics in order to help in identifying G&T children:  

1. “Has a long attention span for activities that interest him or her. 

2. Works independently and uses initiative. 

3. Loves books and reading activities. 

4. Is extremely curious about many things.  

5. Raises insightful questions about abstract ideas like love and justice.  

6. Discusses and elaborates on ideas in complex, unusual ways.  

7. Is very interested in cause-effect relationships.  

8. Loves playing with number concepts and figuring out how to solve math 

problems in unique ways. 

9. Learns quickly and applies knowledge to new contexts with ease. 

10. Have a vivid imagination and an ability to improvise games or toys from 

commonplace materials. 
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11. Is extremely creative. 

12. Has a spontaneous and whimsical sense of humor. 

13. Likes to play with words. 

14. Is often singing, moving rhythmically, or using mime in self-expression. 

15. Is responsive to music and can improvise with easily memorized tunes, 

rhythms, or sounds. 

16. Is a leader in organizing games and resolving disputes. 

17. Is sensitive to the feelings of others. 

18. Expresses concern about world problems; and. 

19. Have a high intuitive gift and a willingness to follow ‘hunches’".  

In a report by Milgram (1976) about the personality characteristics of gifted 

Israeli children, two groups of G&T children were studied.  The first group had reported 

WISC IQ score of 140 or more, and the second group was non-gifted demonstrating 

average WISC IQ scores in order to compare the characteristics between this two groups. 

The results indicated that G&T children were more positive in terms of self-concept and 

in terms of self-monitoring. They had a lower level of anxiety of tests and, in general, 

they had lower overall levels of anxiety. 

Challenges for G&T Children 

It possible to destroy giftedness and turn the child into an underachiever. A lack 

of teacher training may be a contributing factor. According to Winebrenner (2001, p. 22), 

underachievers who are characterized by a discrepancy between their capability and 

achievement can be caused by any one of the following.  First is an external “insistence 
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on perfectionism”. Secondly, consistently providing “work that is too easy or too 

difficult” may contribute to underachievement. Third, children who “lack of opportunity 

to demonstrate what they know according to their own learning style” may become less 

motivated. Fourth, “The lack of opportunity to learn about areas of passionate interest” to 

a child may turn them towards underachievement.  Fifth, the “fears of being rejected for 

being different” may influence a child’s ability to achieve to their potential.  Sixth, the 

lack of goals may stifle achievement. Finally, family interaction that does not value 

achievement may impede the child’s success. 

Another group of children, neither G&T nor creative children, called twice-

exceptional children with a diagnosed disability and some unique abilities. Winebrenner 

(2001, p.19) states that twice-exceptional students may have one or more of the following 

characteristics: 

1. “They have large vocabularies. 

2. They have the ability to express themselves verbally. 

3. They may lack effective organization and study skills. 

4. Some of those students have a vision problem”.  

Characteristics of G&T in Art 

Wilson (2009, p. 37) divided G&T children in art to the three categories. The first 

category is Technical Skill.   Technical Skill is “The student's ability to deal with raw 

materials in order to reflect the work of art. This appears on the art work as advanced 

drawing skills (use of perspective, foreshortening, etc.), elaboration and inclusion of 

many details, and attachment of complex meaning to drawings”.   The second category is 
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Visual Thinking. It means the ability to understand and analyze visual information.  This 

analysis includes: “conceptually deep understandings of visual images / artwork, an 

understanding of visual, organization of images (elements of the design), an 

interpretation of meaning of visual print (advertisements, Web pages, and photography), 

an a mathematical and conceptual, understanding of ideas when presented as graphs or 

charts”. The third category is labeled Creativity.  “Creativity means flexibility in thinking 

and the ability to invent new ideas. The results will be “different or unusual, prolific, 

adaptations of old ideas in new ways”.        

 Johansen (2008, p. 45) identified the following list of highly unique abilities of 

G&T students in the visual arts: “1) scribbles earlier than most, 2) initiates drawing, 3) 

incorporates large number of elements into artwork, 4) provides balance and order in 

artwork, 5) elaborates on ideas from other people as a starting point, 6) observes details 

in environment or the artistic arena, 7) has unique, unusual solutions to artistic problems, 

8) uses unusual and interesting visual imagery, 9) is innovative in selecting and using art 

materials, 10) has a highly developed sense of movement and rhythm in drawings, 11) 

has a great feel for color, varies organization of elements to suit different situations, 12) 

uses content that is interesting, 13) tells a story, or expresses feelings, and 14) produces 

many drawings”. 

Winebrenner (2001, p. 14) stated that G&T students in the primary grades are 

easy to spot, but in the upper grades perfectionism makes G&T students harder to 

identify. To recognize the difference between G&T children and regular children the 

teacher should look for most or all of following five characteristics. 
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1. “Believes that what he/she can do is more important. 

2. Believes that his/her worth as a human being depends on being perfect.  

3. Sets impossible goals for him/herself. 

4. Has been praised consistently for his/her “greatness”. 

5. May suffer from the “Impostor Syndrome”. 

6. Resists work for fear that he/she struggle will be seen by others. 

7. Works very slowly with the hope that his/her product will be perfect. 

8. Discovers mistakes in his/her work. 

9. Limits his/her options and avoids taking risks. 

10. Ensure that no one can ever really judge his/her work. 

11. May cry easily in frustration when his/her work at school does not seem to 

reach of perfection. 

12. Asks for lots of help. 

13. Asks for lots of extra time to complete his/her work. 

14. Expects other people to be perfect. 

15. Is never satisfied with her successes”. 

There are differences between G&T children and creative children. According to 

Winebrenner (2001, p. 17) identifies the characteristics of creative thinkers as: 

1. “Displays original ideas. 

2. Is fluent in idea generation and development. 

3. Is able to elaborate on ideas. 

4. Demonstrates flexibility of ideas. 
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5. Experiments with ideas hunches. 

6. Has an outstanding sense of humor. 

7. Is impatient with routine. 

8. Challenges accepted. 

9. Says what he thinks without regard for consequences. 

10. Has a great imagination. 

11. Is a brilliant thinker. 

12. May be talented in the fine arts. 

13. May do much better on standardized tests than his/her class work”. 

 

Assisting G&T Children 

 Identifying children who are G&T is only part of the equation for helping them to 

be successful.  Teachers must be aware of the evidence based practices that enable G&T 

children to thrive in the classroom.  There are a variety of practices but this manuscript 

will provide information about five of them. 

Promoting Creativity 

The teacher may become the cause in killing creativity of the student. According 

to Winebrenner (2001) there are six reasons can inhibitors creativity.  Children who 

perceive that they must succeed often lower their use of creative responses.  When 

children feel pressured to conform in order to be accepted it is often easier to avoid being 

different.  Children who lack opportunities to work alone may become dependent upon 

another person to solve their problems.   
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Children who are told to “stop daydreaming” stop visualizing creative solutions to all 

endeavors.   

When children spend too much time with highly structured toys and games, 

creativity appears to drop.  Finally, if their creativity is not understood, many children 

simple select the most common solution without regard to other opportunities. To assist 

G&T children, Winebrenner (2001) suggested some ways to nurture creative thinkers. 

She proposes that teachers and families must encourage children to explore their 

environment and ask all kinds of questions.  She also suggests that children need a variety 

of outlets for their abilities and that they be allowed to try many different types of 

activities.  All children need regular opportunities for day daydreaming and times to act 

on those dreams outside of structured activities.  Finally, she states that teachers and 

families should provide many opportunities for children to engage in meaningful decision 

making. 

 

Increasing Character 

 “Character education flourishes when all (students, staff, parents, etc.) are 

empowered” (Berkowitz and Hoppe, 2009, p. 140). They presented evidence in their 

study that G&T students benefit from quality character education. The aim of the study 

was to explore relevant characteristics of gifted students and to identify those 

characteristics that offer the opportunity for the optimal implementation of character-

building practices and structures in schools. They examined some of the unique 

challenges and opportunities for effective character education with such students. First, 
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they described the core elements of effective character education. Second, they analyzed 

the relevant characteristics of gifted students. Finally, they examined and drew the 

implications for the practice of character education with gifted youth. 

Berkowitz and Hoppe also mentioned how to use those characteristics of G&T 

children to teach character education that promotes the development of positive character 

traits in gifted students. The study discovered that gifted students are “particularly prone 

to the injustice and stifling nature of traditionally hierarchical authoritarian school and 

classroom structures” (p. 140). One of the results is “Character education flourishes when 

all (students, staff, parents, etc.) are empowered” (Berkowitz & Hoppe, 2009, p. 140). 

Another result is “empowerment strategies can therefore be both developmentally 

stimulating and liberating for gifted children while promoting the development of 

character” (Berkowitz & Hoppe, 2009, p. 140). Finally, Berkowitz and Hoppe (2009) 

said good character education is good education. It is hopefully now clear that good 

character education is also good gifted education. 

Empowering Diverse Populations 

Diverse populations can be affected by teachers’ lack of training and 

understanding of diverse G&T children’s needs.  The inability to understand what the 

child needs may make them incapable of discovering G&T children in their diverse 

classroom and, consequently, miss how they should be teaching the G&T child. Thus 

Winebrenner (2001) mentions three ways to help G&T students from diverse populations.  

The first suggestion is to “seek out information about the child’s cultural values may 

impact a child’s classroom behavior” (p. 23).  Does the child’s culture value submission 
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to the adult.  The child may avoid situations where their abilities may be confrontational 

with respect to the teacher.  Secondly, be sure to send messages home in the child’s 

native language. Parents may assume that the note concerns an inappropriate behavior 

rather than a positive observation.  Finally, the teacher must integrate curriculum from 

other cultures particularly the child’s to validate and promote awareness and 

understanding as well as to raise the child’s level of comfort in the classroom.  

Avoiding Perfectionism 

G&T children are often looking towards perfection. For that, Winebrenner (2001) 

mentioned some ways in order to help perfectionist child including the use of a goal-

setting log to document the child’s achievements visually. Teaching the child problem-

solving strategies that do not have one single “right” outcome is also appropriate. Finally, 

avoiding the phrase “Always do your very best” encourages the child to focus on other 

characteristics of their performance. 

Child-centered Instruction 

The teacher must take into account the interests of the child and their current level of 

functioning in the classroom.  In order to accomplish these two tasks, the teacher should 

study the student's file and then design the instruction and activities to move the student 

to a higher level of performance as it fits the child’s needs (Schroth, Helfer, and 

Dammers 2009).  A curriculum that focuses on external standards without regard to the 

child’s needs and interests is doomed to fail for the G&T student. 
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Quality Instructional Practices for G&T Children 

A report by Hildreth in 1970 found the best way to discover G&T students is 

through observing them in an educational setting (as cited Costley, 2011). Today, some 

educators still ignore G&T students because they believe that they do not need any 

special care. There are many quality programs for gifted across the states (Costley, 2011). 

Costley said G&T individuals usually display a wide array of interests at a young age. 

Thus, special classes are needed in order for the child to achieve their potential. 

According to Costley there are eight recommendations for building and implementing a 

quality school for gifted children: “Curriculum Goals, Basic Skills, Atmosphere of the 

Classroom, Integration of Subject Matter, Democratic Setting, Cooperation and 

Community, Adjustment of Students, and Adjustment of Teachers”. 

Curriculum Goals 

Curriculum goals while they can be standard based must reflect children’s 

interests and level of understanding.  According to Costley (2011, p. 7) “These goals 

seem to be ‘ideal’ not only for gifted youngsters, but for non-gifted children as well. 

Stressing citizenship and sound social interactions are perhaps more necessary for gifted 

children; they need to learn that most people are not as smart as themselves.” 

Basic Skills 

Costley (2011, p. 14) said “Because one is gifted, this does not exclude him from 

needing a firm foundation of the basic skills that everyone has to know. Before one can 

operate on a higher level, he must be able to perform basic beginning operations to a 

satisfactory, if not high degree of competency.” After that gifted students will fully 
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allowed to be creative, focusing and working in the arts. The necessity for a foundation of 

basic skills is critical.  

Atmosphere of the Classroom 

The atmosphere of the classroom is another crucial component for quality G&T 

instruction.  Classrooms should encourage development of skills but also allow for a 

variety of opportunities for experimentation.  Control of every facet tends to lead to 

lowered expectations and performance. “The teacher is the cornerstone of the classroom 

in terms of learning and efficiency, but on the other hand the children need to be 

responsible and self-disciplined, moreover students learn by doing in the classroom” 

(Costley, 2011, p. 11).  

Integration of Subject Matter 

According to Costley, the Integration of Subject Matter allows for the student to 

perform across the curriculum and not have learning broken down into discreet and 

disconnected subject areas.   “This school for G&T children tended to look at objectives 

as a whole rather than broken down into little fragments. Much attention was given to 

those skills that aid in daily living such as oral and written communication. Other 

subjects such as history, geography, and civics were combined and were taught as 

themes. Special subjects such as music, art, and physical education were related in class 

projects when possible” (Costley, 2011, p. 10). 

Democratic Setting 

The classroom must operate with a democratic setting in which the teacher 

engages the student in appropriate decision making and hold them accountable for their 
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actions.  “Considering that gifted students are intelligent, we can allow selected students 

to be a part of the school’s governing body. Then everyone becomes responsible for their 

cooperation in the education setting” (Costley, 2011 p. 5).  The classroom becomes a 

place where students not only receive information but act on it in a larger sense. 

Cooperation and Community 

According to Costley (2011) the one major problem in the U.S. schools is the lack 

of cooperation from parents. This lack of cooperation from parents and the community at 

large can reduce the effectiveness of teaching.  Parents, teachers, and the community 

must work together to promote the objectives of classroom learning both at school and in 

the home.  Without this sense of community cooperation, G&T students may become 

disillusioned and withdraw from their education. 

Adjustment of Students 

  “We should put in the curricular objectives accountability for learning and 

adjusting, giving the responsibility to gifted students so that they handle learning 

reasonably well and they will have a certain amount of self-discipline” (Costley, 2011, p. 

6).  G&T students must be engaged in the processes of the classroom.  They cannot be 

placed in a setting where they are constantly told what to do and then “fed” the right 

responses.  By systematically nurturing decision-making skills, students will improve the 

ability to function in the real world. 

Adjustment of Teachers 

“Teachers, who are prepared very well, will act as cooperative teachers, enjoy 

their jobs and will show personal/professional adjustment and satisfaction” (Costley, 
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2011, p. 6). A lack of knowledge or skill in working with G&T students will result in 

negative impacts for students.  However, many children who are G&T as well as those 

who are not, are placed in classrooms where teachers do not know how to provide 

engaging, meaningful instruction.  The need for specialized training is critical for the 

success of all students.  

 

Recommendations to Parents of Gifted Children Today 

According to Costley (2011, p. 14), in order to get best education for children, 

parents should be aware of the questions: 

1.  “Will the gifted programs be appropriate to the students’ individual needs or will 

they merely add more “fluff” (supposed “enrichment”) to the curriculum?  

2.  Will teachers assigned to gifted children give more repetitive work of the same 

concepts already mastered?  

3.  Will the gifted children be truly accelerated and advanced in higher levels of 

thought with greater expectations of academic and/or aesthetic achievement?  

4.  Should these parents stay with the local schools or should they look for private 

schools with a greater specifically designed gifted program? Some parents 

automatically believe that a private school may be better for their child; yet, this is 

not always necessarily the case”.  

I think this report is a good resource in my study because it proves my thought 

that some educators believe that gifted do not need any special care. Also it contains of 
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eight recommendations for building and implementing a quality school for gifted 

children, and four recommendations for parents in form of questions. 

Research Questions 

 The following research questions will be addressed in this study: 

1. What is the level of agreement concerning the characteristics of children who 

are G&T between teachers in Art, general education, and special education? 

2. To what extent do teachers in Art, general education and special education 

agree upon the need for a special course about characteristics for children who 

are G&T?  

3. Based on personal experiences, what are the themes identified by teachers in 

Art, general education, and special education concerning the characteristics of 

children who are G&T? 

Summary 

All in all, this chapter focused on a review of literature including the problems of 

diagnosis G&T children; problems related to the identification of G&T learners; the 

characteristics of G&T children as described in the literature; assisting G&T children for 

success in school and recommendations to parents of G&T children today.  The chapter 

presented information about both G&T children in general and in the specific area of the 

visual arts. The chapter formed the basis for the survey questions used in this research. 

By delineating the characteristics recognized by specialists about G&T learners, the 

survey development was then focused on determining what educators really know about 

these characteristics in hopes of gaining further information about training needs.  
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CHAPTER III 

METHODOLOGY 

 Berkowitz & Hoppe (2009) discovered that G&T students find traditional school 

to be difficult in terms of fairness, bias towards their abilities, discrimination by teachers 

who do not necessarily understand G&T children’s needs, and adults who insist on 

classrooms that can operate in only one way. These classrooms stifle children’s 

performance and sometimes turn them into underachievers.  The literature review in 

Chapter II defines G&T children both in general and in the area of Art.  Rosenberg, 

Westling and McLeskey (2011) said that the child can be gifted if he or she demonstrates 

three behaviors: 1) over age ability, 2) the ability of achieve goals, and 3) inventiveness. 

Moreover, it mentions the personal characteristics of G&T children both in general and in 

Art. The literature review also presents information about the assessment for 

identification of G&T children in general as well as in Art. Finally, the literature review 

in Chapter II explains how teachers can assist children who are G&T, describes 

exemplary practices for teaching children who are G&T and provides some 

recommendations to parents of G&T children. 

 This study sought to determine what a variety of teachers know about the 

characteristics of children who are G&T.  It is important to understand what teachers 

know in order to decide if they need additional training.  Also, the study will look at a 

variety of teachers to see if one group knows more than another and make some decisions 

about the quality of their previous training.  In an effort to determine what teachers know 

about the characteristics of G&T students, the following study was conducted. 
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Research Questions 

 This study investigated three research questions: 

1. What is the level of agreement concerning the characteristics of children who 

are G&T between teachers in Art, general education, and special education? 

2. To what extent do teachers in Art, general education and special education 

agree upon the need for a special course about characteristics for children who 

are G&T?  

3. Based on personal experiences, what are the themes identified by teachers in 

Art, general education, and special education concerning the characteristics of 

children who are G&T? 

Rationale 

Berkowitz & Hoppe, (2009) indicated that G&T students are particularly prone to 

feeling the effects of traditional teacher-dominated classrooms and that they are impacted 

by teachers who fail to see their potential positively. Further, Siegle (2001) reported that 

teachers are often reluctant to identify G&T students for fear of harming them.  They are 

anxious about placing the child in a situation where the label becomes a stigma and 

segregates the student from peers. 

 Students who are G&T in visual arts demonstrate unique talents such as early 

scribbling, the ability to expand on other people’s products and they expand more based 

on others’ ideas and original artistic creations (Johansen, 2008).  For this reason, art 

teachers must be able to recognize G&T students and be willing to support as well as 
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pursue these students’ G&T identification. Siegle (2001, p. 5) suggested, “Teachers 

should be provided with specific criteria which matches the area of talent that a program 

is designed to service”. 

         To answer the research questions, this study gathered detailed data based on the 

opinions and experiences of three groups of teachers via an online questionnaire. Those 

groups included both inservice and retired teachers in Art, general education, and special 

education teachers.  The use of descriptive analysis allowed for examination of the results 

of the study given the small number of participants.  The questionnaire included 

demographic information, a checklist of potential characteristics of G&T students, a 

rating scale which participants were asked to measure their opinions about statements 

concerning G&T characteristics, and free response questions to obtain further 

information from participants about their experiences with children who are G&T.  

Context of the Study 

This study conducted in Lubbock, Texas, which is located in the western portion 

of Texas. The researcher selected this site for the purposes of a convenience sample as 

the researcher is studying at Texas Tech University which is located in Lubbock.  

Lubbock is a mid-size city with approximately 277,682 citizens in 2007. It contains a 

variety of different cultures including 151,164 Anglos, 96,563 Hispanic, 22,284 Black 

and 7,671 others (Texas Department of State Health Services information website 

(http://www.dshs.state.tx.us/chs/popdat/ST2012.shtm.) It is located in a rural, agricultural 

part of West Texas just south of the Panhandle but the city proper houses many 

businesses.  Within Lubbock county there are three major school districts with schools 
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ranging in size from 3A to 5A according to the University Interscholastic League 

designations.  The smallest schools in Texas fall below a 1A classification and the largest 

schools with the most students are ranked as 5A schools.  The participants in this study 

came from all three school districts in the county. As a result, the opinions and 

experiences of teachers will be helpful to present really good information about G&T 

children in Art. 

Data Sources 

 Participants.  The researcher communicated with a group of inservice and retired 

teachers through a list in the College of Education at the Texas Tech University. These 

teachers were asked to forward the survey request to other teachers they were familiar 

with in the Lubbock area.  The participants included Art teachers, general education 

teachers and special education teachers. These groups were the best to fill out the 

questionnaire because of their different backgrounds and educational preparation.  It was 

hoped that there would be 10 Art teachers, 10 general education teachers, and 10 special 

education teachers for a total of 30 participants.  

 The numbers of actual participants were somewhat different.  Four Art teachers 

responded to the survey, 14 general education teachers participated.  Seven special 

education teachers also contributed to the results.  Of the 25 respondents, 23 were female 

with two male participants.  Four teachers had taught for one to five years, the largest 

number of years taught ranged from 26-30 years with seven teachers falling in that 

category.   
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On the one hand, the small number was very limited making it difficult to 

generalize the results to whole the state of Texas as well as the whole country. 

Additionally, Lubbock is not like many other cities in the state of Texas due to the 

agricultural influences.  On the other hand, the advantage of utilizing this group of 

participants was that the results could provide information about how well teachers in 

these three groups can identify the characteristics of G&T children. 

The survey.  This original survey was developed by reviewing the literature for 

specific characteristics of individuals who are G&T.  Characteristics listed in the 

literature by Winebrenner (2001) as specific to children who are G&T were included.  

The characteristics were then arranged in to those that the teachers rated and those that 

the teachers checked as being appropriate for children who are G&T.   

The survey also included the basic demographic information such as years of 

experience, gender and the area of teacher certification. The second set of data for this 

study included the opinions of the participants about the possibility of twelve 

characteristics of G&T students in Art via a checklist style. Third, information was 

collected using 11 items, describing the characteristics of G&T students and asking the 

participants to complete a rating scale based on a scale scored from strongly agree to 

strongly disagree. Finally, additional data was collected to rate the need to develop a 

special, required class to learn about the characteristics of G&T students during teacher 

preparation. Additional data was collected using three open-end questions in order to get 

descriptions of G&T students, as well as some suggestions to discover G&T students. 
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Data Collection Methods 

 The first step prior to data collections was to obtain permission from the 

Institutional Review Board (IRB) at Texas Tech University through the submission of an 

IRB proposal.  The proposal was reviewed by a committee and permission to conduct the 

study was received.  Secondly, a list of potential teachers in the three areas and their 

emails was obtained from the College of Education at Texas Tech University.  Next, 50 

potential participants were emailed and asked if they would participate in the study.  The 

survey was available for 28 days.   

The process of collecting data was based on the use of online questionnaire. This 

questionnaire was located on the link: http://www.surveymonkey.com. The purpose of 

this survey was to determine if inservice and retired teachers in Art, general education 

and special education could identify the characteristics of students who are G&T. The 

demographic component consisted of three items that included information about years of 

experience, gender and the area of certification. The survey contained 12 checklist 

questions about characteristics of G&T children. Twelve questions used a rating scale 

that required the participants to state their opinions about the validity of the statements on 

the scale from strongly disagree to strongly agree. Question 25 asked the participants to 

rate the need to develop a special required class to learn about G&T students during 

teacher preparation. Two open end questions asked about respondents’ opinions and their 

thoughts concerning a description of a gifted student. The second question was about any 

suggestions according to their personal experiences. 
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Data Analysis 

 The data was analyzed accurately through the use of descriptive analysis. The 

descriptive analysis provided information about the participants’ gender, the years of 

experience teaching and their area of certification.  It was also used to determine 

percentages for the responses in the checklist and rating scale sections.  The two open-

ended questions were analyzed through qualitative measures looking for recurring themes 

in the responses.   

 It should be noted that the questionnaire was developed using statements taken 

exactly from the literature that provided specific characteristics of children who are G&T 

in order to ensure the validity of the survey. Therefore, the analysis was not simply a 

means to support the assumptions of the researcher but also encouraged the participants 

to respond to real descriptions of characteristics to determine their knowledge base.  

Additionally, care was taken to avoid bias based on the researcher’s assumptions but 

rather to provide factual information for the participants to analyze. 

Data Management Plan  

 The survey data was collected online and the required data was accurately and 

carefully organized. After collecting the data, all data were saved and stored properly 

without any identifying information about individual participants such as name or school 

in which they taught. The data was saved on a computer with a username and password 

to protect data, and no one can access the data except the researchers.  Open-ended 

question responses were also stored electronically and the analysis for the development of 

themes was password protected. 
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Reliability and Validity 

 The survey tool was field tested and later refined for greater clarification in an 

initial pilot project completed during the researcher’s course of study for the master’s 

degree. This was the second time this survey was utilized. There was a narrowing of the 

survey to specifically address the participants’ knowledge of the characteristics of 

individuals who are G&T. The open-ended questions allowed for the gathering of data 

that was not controlled by the researcher. Through analysis of the themes, the responses 

allowed for insight into the participants’ knowledge about issues for G&T students.  The 

online format was replicated with a four-week time span and through the use of certified 

teachers to gather the data paralleled from the original study. A larger sampling of 

participants in specific teaching areas who better represented the West Texas 

demographics was utilized to enhance the validity of the data from the selected region.  

Summary 

 This study studied the ability of teachers in Lubbock, Texas, to identify the 

characteristics of G&T children. In this study, statistical analysis through descriptive 

statistics and qualitative analysis were used to determine if inservice and retired teachers 

in Art, special education, and general education were able to correctly rate and identify 

G&T characteristics.   

 A survey used in a previous pilot study was used in order to determine to what 

extent inservice and retired teachers in Lubbock, Texas, could identify and determine the 

characteristics of G&T children. The survey was available online for a four-week period.

 The data were analyzed descriptively for the entire questionnaire but for the open 
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end two questions, qualitative analysis was employed. The administration was accurate in 

terms of data collection and data organization and analysis. 
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CHAPTER III 

RESULTS 

 Chapter IV presents the results of the survey research.  The survey contained four 

sections: the demographic section; the checklist section; the rating scale section, and the 

open end question section.  The results offer insight into how the participants reacted to 

the statements about the characteristics of students who were G&T.  Each statement in 

rating scale and checklist sections were taken from literature exactly as they appeared in 

Winebrenner’s (2001) book.  The participants were asked to check those they thought 

were actually characteristics of G&T students in the checklist section.  In the rating scale 

section, they were asked to rate using a scale from strongly disagrees to strongly agree, 

statements that were actually true about the characteristics of G&T students.  The 

participants did not know that the statements were actually correct and taken from the 

literature.  They were giving their opinions about the reality of each statement.  Finally, 

participants were asked to provide open-ended responses concerning their experiences 

with G&T students and the process for identifying such students.   

Demographic Information 

Demographic information can assist us determining the background of the 

participants. The demographic section of this survey contained three questions 1) about 

the participants’ experience or amount of time of teaching, 2) the participant’s gender and 

3) the participants’ area of teaching certification. Each area is discussed and the results 

are presented in a figure showing the actual data. 
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Experience or Amount of Time Teaching 

The experiences of participants were divided into seven groups: 1-5 years; 6-10 years; 

11-15 years; 16-20 years; 21-25 years; 26-30 years; 31-35 years and 36-40 years. There 

were four participants in the 1-5 years section who made 16% of the sample. There were 

three participants with experience in the 6-10 years section representing 12% of the 

sample. There were two participants with 11-15 years of experience which was 8% of the 

participants.  Three participants with 16-20 years of experience represented 12% of the 

population. Two participants were in the 20-25 years of experience section made up 8% 

of the population. Seven participants with 26-30 years of experience represented 28% of 

the population.  This was the largest group of participants.  Finally, four participants with 

35-40 years of experience denoted 16% of the sample.  All participants answered this 

question. Figure 4.1 displays the results.   

 

 

 

 

 

 

 

Figure 4.1:  Number of Years of Teaching Experience 

Gender 
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 The gender question was to determine if the participants were male or female. 

Two male participants made up 8% to the total population. Twenty three participants 

were female and represented 92% of the population.  For this question, all participants 

answered. Figure 4.2 presents the results. 

   

  

 

 

 

 

Figure 4.2:  Gender for Survey Participants 

 

 

 

 

 

 

 

 

 

 

 



                                                    Texas Tech University, Abdullah Alghamdi, August 2012 
 

	  
45 

	  

Area of Certification 

The purpose of the area of certification question was to determine the field 

teaching of the participant. There were four participants from Art field who made up 16% 

of the population. Fourteen participants from the general education field represented 56% 

of the sample.  This represented the largest area of participants. Seven participants from 

the special education field made up 28% of the total. For this question, all participants 

answered the question. Figure 4.3 presents the information about  

 

Figure 4.3:  Area of Certification for Participants 

Checklist Section 

 Research question one asked “What is the level of agreement concerning the 

characteristics of children who are G&T among the participants?”  The checklist section 

contained twelve questions of concerning characteristics of G&T students taken from the 

literature (Winebrenner, 2001). In this section, 23 out of 25 participants answered all 

questions. The correct response was “agree” for all questions.  The first question was 

“G&T students learn new material and faster than age peers”. Responses were 20 of the 
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participants agreed and three disagreed. The second question was “G&T students 

remember what has been forever”. Responses were nine of the participants agreed and 14 

disagreed. The third question was “G&T students are able to deal with complex 

concepts”. All 23 participants agreed. The fourth question was “G&T students have a 

passionate interest in to one or more topics”. Twenty one of the participants agreed and 

two disagreed. The fifth question was “G&T students do not need to watch teacher to 

hear what is being said”. Responses were 12 of the participants agreed and eleven 

disagreed. The sixth question was “G&T students believe that what he/she can do is more 

important”. Twelve of the participants agreed and 1 disagreed.  

The seventh question was “G&T students believe that his/her worth as a human 

being depends on being perfect”. Seven of the participants agreed and 16 disagreed. The 

eighth question was “G&T students set impossible goals for him or herself”. Responses 

were 12 of the participants agreed and 11 disagreed. The ninth question was “G&T 

students avoid direct eye contact. Six of the participants agreed and 17 disagreed. The 

tenth question was “G&T students resist work for fear that he/she struggle will be seen by 

others”. Responses were: seven of the participants agreed and 16 disagreed. The eleventh 

question was “G&T students work very slowly the hope that his/her product will be 

perfect”. Six of the participants agreed and 17 disagreed. The twelfth question was “G&T 

students discover mistakes his/her work”. Responses were 13 of the participants agreed 

and 10 disagreed. It very obvious that the majority of participants agreed on questions 

one, three, and four. About half of participants agreed on questions two, five, six, eight, 
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and 12. Less than one-third of participants agreed on questions seven, nine, 10 and 11. 

Figure 4.4 presents the data visually. 

  

Figure 4.4:  Checklist Responses by 23 Participants 
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Rating Scale Section 

Research question one was also addressed in the rating scale section.  Rating scale 

sections contained 12 questions are numbered statements describing the characteristics of 

G&T students.  The participants were asked to complete a five point, Likert-like scale to 

indicate their perception of each G&T characteristic. Each statement was rated by 

participants as strongly agree (SA); agree (A); are uncertain (U); disagree (D) or strongly 

disagree (SD). Also this section contained one rating scale question that was rated by 

participants as Poor idea, Fair idea, Good idea, or Very good idea. 

The first rating question was question 13 on the questionnaire.  It was “G&T students 

limit their options and avoid taking risks”. The responses were 6 (SD); 8 (D); 1(U); 5 (A) 

and 1(SA) with rating average 2.38. The second rating question was question 14 on the 

questionnaire.  Question 14 was “G&T students ensure that no one can ever really judge 

his/her work”. The responses were 6 (SD); 8 (D); 2(U); 3 (A) and 2(SA) with rating 

average 2.38. The third question on the questionnaire was question 15 “G&T students 

may cry easily in frustration when his/her work at school does not seem to reach 

perfection”. The responses were 4 (SD); 5 (D); 3(U); 5 (A) and 4(SA) with rating average 

3.00.  

The fourth rating question was question 16 on the questionnaire.  Question 16 was 

“G&T students ask for lots of help”. The responses were 5 (SD); 10 (D); 3(U); 3 (A) and 

0(SA) with rating average 2.19. The fifth rating question was question 17 on the 

questionnaire. It stated: “G&T students ask for lots of extra time to complete his/her 

work”. The responses were 4 (SD); 6 (D); 3(U); 7 (A) and 0(SA) with rating average 
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2.65. The sixth rating question was question 18 on the questionnaire. Question 18 was 

“G&T students expect other people to be perfect”. The responses were 1 (SD); 6 (D); 

5(U); 6 (A) and 3(SA) with rating average 3.19.  

The seventh rating question was question 19 on the questionnaire. It was “G&T 

students are never satisfied with his/her successes”. The responses were 1 (SD); 8 (D); 

4(U); 6 (A) and 2(SA) with rating average 3.00. The eighth rating question was question 

20 on the questionnaire. Question 20 was “G&T students say what they think without 

regard for consequences”. The responses were 2 (SD); 6 (D); 1(U); 8 (A) and 4(SA) with 

rating average 3.29. The ninth rating question was question 21 on the questionnaire. 

Question 21 was “G&T students are impatient with routine”. The responses were 2 (SD); 

4 (D); 1(U); 8 (A) and 6(SA) with rating average 3.57. 

The tenth rating question was question 22 on the questionnaire. Number 22 was 

“G&T students have great imaginations”. The responses were 1 (SD); 0 (D); 0(U); 8 (A) 

and 12(SA) with rating average 4.43. The eleventh rating question was question 23 on the 

questionnaire.  Question 23 read “G&T students experiment with ideas”. The responses 

were 0 (SD); 2 (D); 0(U); 5 (A) and 14(SA) with rating average 4.48. The twelfth rating 

question was question 24 on the questionnaire.  Question 24 was “G&T students feel 

pressured to conform in order to be accepted”. The responses were 2 (SD); 11 (D); 4(U); 

3 (A) and 1(SA) with rating average 2.52.  

 In this part of the section it is very obvious that the highest positive responses 

were about questions:  23, 22, 21, and 20. The average responses were about questions:  

18, 15, 19 and 17. Finally, the highest negative responses were about questions: 16, 14, 



                                                    Texas Tech University, Abdullah Alghamdi, August 2012 
 

	  
50 

	  

13 and 24.  Twenty one people responded to these questions with the exception of 

question 27 which had a response rate of 20.  Figure 4.5 presents a bar graph of the rating 

responses to show the mean responses.  Figure 4.6 shows the data by ratings in a 

percentage format. 

 

 

Figure 4.5:  Bar Graph of Questions Using the Rating Scale 
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Figure 4.6:  Responses by 20 Participants by Rating 

 

Special Course Section 

In the second part of this section, research questions two asked “To what extent 

do teachers agree upon the need for a special course?” A question designed to measure 

the teachers’ perception for the need to offer a special required class during teacher 

preparation at G&T learners was presented. Participants rated their answers based on 
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their opinions and experiences. The responses were: no one rated this as a poor idea; four 

rated it as a fair idea; nine rated it as a good idea, and eight rated it as a very good idea. A 

total 21 participants responded to this question and four participants skipped the question. 

See Figure 4.7 for the information about the idea. 

Figure 4.7:  The Percentage of Teachers Rating a Preservice Course about G&T 

 

 

Open-End Question Section 

 The third research question “Based on personal experiences, what are the themes 

identified by teachers concerning G&T characteristics?” was addressed.  An open end 

question section contained two questions. The first question was about describing the 

gifted student based on participants’ experiences, the results were varied and included 

many different responses.  The themes identified for this question were: 1) the ability to 
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find solutions; 2) creative thinking; 3) a different way of thinking outside the box;  4) 

does not follow the guidance; 5) emotional; 6) has a desire to understand with rapid; 

quick understanding; and 7) self-confidence. It obvious that the majority of participants 

described the students’ thinking ability. 

The following phrases represent many of the responses:  “Ready to learn, excited 

about the possibilities. Proud to create their individual solutions to the current 

assignment. They can be perfectionists, positive people”; “Creative thinker, able to think 

outside the box”; “Gifted students are different thinkers”. 

“A gifted student has key area that he/she is usually interested. This can get tricky 

if it is not something that we cover in my class”; “This is the student that drives you crazy 

by not following rules or directions”; “A student who is passionate and motivated in a 

particular area, wanting to pursuit a greater understanding of that area”; “May become 

bored if they are not given appropriate levels of interesting learning opportunities”;  

“The gifted student needs something different than his/her grade level peers to 

feel successful. They are often out of the box thinkers who believe they know more than 

the teacher and are willing to go great lengths to prove their intelligence”; “They are able 

to learn quickly, and if a subject is challenging, they get frustrated. They are accustomed 

to understanding most concepts. They can be academically or creatively gifted, or gifted 

in both areas. They may not do all their school work because it's a waste of time for them 

- they know it already”. 

  “Gifted students can be very different from one another. Some are perfectionists 

and want to do everything exactly right. Others do not feel they need to prove anything to 
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their teachers”; “G/T Students are delightful to work with in that they are so well-

developed in their sense of independence. I also particularly enjoy their keen senses of 

humor”. 

 “They are students that make good grades and do what the teacher asks and offer 

to help other children. Children who have faith in themselves and are able to do what the 

teachers ask them to do without having to ask for help”; “In my experience, gifted 

students have unique talents that when nurtured tend to see no bounds. For instance, a 

student with artistic giftedness might take on a project an untrained teacher may think 

impossible. The teacher can stifle the student or nurture the student. Much of the outcome 

is in their hands”. 

  “Very passionate about their area of interest and less so with other areas. Spend 

incredible amounts of time on it. Ask help in their area”; “Think outside the box. 

Consumed by an idea. Does not always make good grades. Does their own thing. Can 

listen without appearing to be listening”. 

  “Creative in some specific area, inquisitive, sensitive” and “G&T students may 

exhibit ALL of the characteristics that were previously listed. I have seen all of them 

displayed depending on the individual student. There is no set description of a GT 

student, in my opinion”. 

The second question was asking participants about their suggestions in order to 

discover talented students. In analyzing the suggestions it is obvious that majority of 

participants suggested observation as the way to discover G&T children. One teacher 

suggests teacher made tests. Another participant suggests trying to know students in the 
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classroom and looking at how they spend their free time. Another one says to focus on 

the performance of the student.  

The following suggestions were offered by participants as ways that teachers 

could discover G&T students in their classrooms. “Some type of testing including a 

creative drawing problem”; “Look at work samples of artwork, writing and ask some 

discussion questions on abstract ideas”; “Watch them in a studio/group/unstructured 

environment for a while. They are often easy to zero in on”; “Stop looking at over 

achievers and focus on the difficult child”; “Building relationships, and providing them 

with a wide array of experiences that would include: projects, drawings, paintings, and 

artists, and art history”; “informal and formal assessment of their abilities”;  

 “Giftedness should be identified by using Gardner's Multiple Intelligence 

criteria”; “Many times it's students who excel academically, but it may be the 

unmotivated students who are bored. New concepts are interesting to them. They love to 

do their own research. Look for the student who is well versed in different areas, and 

bored with the regular class routine. Check with the Art and Music teachers to see if they 

are talented”; “I think that we need to look for "divergent" thinkers. We need to set up 

more experiential learning in our schools. Gifted learners often express their giftedness 

and creativity in open ended situations”;  

“Qualilfiers such as IQ, performance, creativity, and teacher observation need to be 

taken into account”; “If a teacher is to discover talented students they should watch to see 

he/she performs in the classroom and how they are able to do their work independently”; 

“informal/formal assessment, include some G&T students in a special project in your 
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class, watch videos on G&T, read bios on G&T adults, etc.”; “Get to know your students 

and what interests them; ask questions about how they spend their time when not engaged 

in homework. Watch them. Ask their caregivers”; “Class observation Survey Test”; 

“observation, body of work in certain areas” and “I believe that a course in recognizing 

the possible characteristics of G&T students and possible ways to deal with their 

individualities would be very beneficial to new teachers”. 

 

Summary 

This chapter has reviewed the results of survey research. The survey contained a 

demographic section, a checklist question, a rating scale question and an open end 

question section. The checklist and the first rating scale sections addressed research 

question one and were about G&T children’ characteristics as expressed in the literature 

(Winebrenner, 2001).  The second research question was answered by a rating scale 

question that probed the need for a special required class for preservice teachers to learn 

about G&T learners. The third research question used first open-ended question to 

examine with the participants’ experiences with the characteristics of G&T children. 

Finally, a second question examined the participants’ suggestions in order to discover 

G&T students in their classrooms. 
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CHAPTER IV 

DISCUSSION 

This study was conducted to understand the extent to which inservice and retired 

teachers in Lubbock, Texas, were able to identify the characteristics of students who are 

G&T. The participants completed a survey that contained a checklist of G&T 

characteristics, a rating scale of possible G&T characteristics and two open-ended 

questions to examine the participants’ personal views of the G&T characteristics. The 

survey also sought the participants’ opinion concerning the need for a special course in 

G&T to be offered during teacher preparation. The thesis discussed the definitions of 

G&T, the characteristics noted in G&T children in general and then in Art and provided 

some information about assisting them in general as well as in Art.  

Discussion of the Results by Research Questions 

Research Question One 

 The first research question was “What is the level of agreement concerning the 

characteristics of children who are G&T between teachers in Art, general education, and 

special education?”  This question was examined using two different types of survey 

questions:  a checklist and a five point Likert-like scale that asked the participants to rate 

the characteristics of G&T children from strongly disagree to strongly agree.  The 

checklist section of the survey provided insight into the participants’ knowledge about the 

characteristics.  Each characteristic from the survey was taken from a list created by a 

G&T specialist (Winebrenner, 2001).  Each of the characteristics listed on the survey 

should have elicited a positive response.  The participants’ responses to each 
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characteristic were mixed, therefore, it is easy to conclude that, in general, they did not 

know the characteristics of G&T children.  When examining the rating scale section a 

similar pattern emerged.  Once again, the characteristics were taken directly from 

Winebrenner’s (2001) work and should have all been rated as strongly agree.  However, 

the mixed results indicate a general lack of agreement about the characteristics based on 

the participants’ responses.  

Research Question Two 

The second research “To what extent do teachers in Art, general education and 

special education agree upon the need for a special course about characteristics for 

children who are G&T?” was examined by a Likert-type rating scale question based on a 

five point scale. The results of this question were received very positively by the 

participants.  Almost all participants (91%) rated this question in the “agree” to “strongly 

agree” categories.  It would appear that the participants’ believe in the need for a special 

course in G&T during teacher preparation. 

Finally, the third research question “Based on personal experiences, what are the 

themes identified by teachers in Art, general education, and special education concerning 

the characteristics of children who are G&T?” was addressed through an open-ended 

question on the survey. The first participant, art, female, inservice (1-5) years, stated that 

G&T students are “Ready to learn, excited about the possibilities. Proud to create their 

individual solutions to the current assignment. They can be perfectionists, positive 

people.” The second participant, art, female, inservice (6-10) years, said that “A gifted 

student has key area that he/she is usually interested. This can get tricky if it is not 
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something that we cover in my class.” A third participant, art, female, retired (26-30) 

years, stated that “This is the student that drives you crazy by not following rules or 

directions.” A final and fourth participant, art, male, inservice (16-20) years, said “A 

student who is passionate and motivated in a particular area, wanting to pursuit a greater 

understanding of that area.”  The responses were different from all the participants.  On 

one hand some saw the G&T child as ready to learn, others thought the G&T child was 

tricky if they were not interested in what was going on in the classroom, a different 

perspective saw the G&T child not following rules, and a final person saw them as 

“passionate and motivated in a particular area”.  It is obvious that all participants did not 

agree on one view.     

Additional responses from general education teachers provided further 

information.  For example, one participant, inservice (6-10) years, state that “Gifted 

students are different thinkers.” Another participant, inservice (11-15) years, said that 

“The gifted student needs something different than his/her grade level peers to feel 

successful. They are often out of the box thinkers who believe they know more than the 

teacher and are willing to go great lengths to prove their intelligence”.  A third 

participant, retired (26-30) years, observed that “They are able to learn quickly, and if a 

subject is challenging, they get frustrated. They are accustomed to understanding most 

concepts. They can be academically or creatively gifted, or gifted in both areas. They 

may not do all their school work because it's a waste of time for them - they know it 

already.”  
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A fourth participant, inservice (26-30) years, stated that “G/T students are 

delightful to work with in that they are so well-developed in their sense of independence. 

I also particularly enjoy their keen senses of humor.” Another participant, inservice (26-

30) years, wrote that these “students that make good grades and do what the teacher asks 

and offer to help other children. Children who have faith in themselves and are able to do 

what the teachers ask them to do without having to ask for help.” A sixth participant, 

inservice (26-30) years, indicated that they were “Very passionate about their area of 

interest and less so with other areas. Spend incredible amounts of time on it. Ask help in 

their area.”  

The seventh participant, inservice (26-30) years, said that G&T students “Think 

outside the box. Consumed by an idea. Does not always make good grades. Does their 

own thing. Can listen without appearing to be listening.” An eighth participant, inservice 

(35-40) years, side “Creative in some specific area, inquisitive, sensitive.” The ninth 

participant, inservice (26-30) years, summed it up by saying “G&T students may exhibit 

ALL of the characteristics that were previously listed. I have seen all of them displayed 

depending on the individual student. There is no set description of a GT student, in my 

opinion.” The general education teachers’ responses were different, but the first, second, 

third and seventh participants, somehow agreed that G&T children are different thinkers. 

The fifth and seventh participants agreed that G&T children can make good grades.  

Just five female participants in special education responded this question. First 

participant, special education, inservice (11-15) years, said “Creative thinker, able to 

think outside the box”. A second participant from special education, retired (35-40) years, 
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stated “May become bored if they are not given appropriate levels of interesting learning 

opportunities.”  A third participant, inservice, special education (16-20) years, indicated 

that “Gifted students can be very different from one another. Some are perfectionists and 

want to do everything exactly right. Others do not feel they need to prove anything to 

their teachers.” The fourth participant, inservice, special education (6-10) years, said “In 

my experience, gifted students have unique talents that when nurtured tend to see no 

bounds. For instance, a student with artistic giftedness might take on a project an 

untrained teacher may think impossible. The teacher can stifle the student or nurture the 

student. Much of the outcome is in their hands.”  The special education teachers tended to 

see the students’ needs as individualized and that the curriculum should be adapted to 

their G&T characteristics.   

Practical Implications 

In general, all three groups of teachers offered different checklist, rating scale and 

open-ended responses.  They did not reach a unified image about G&T children. But 

they agreed that there is need to develop a special required class to learn about G&T 

students during teacher preparation.  It would appear that they think there is a serious 

need for this class. Teachers who participated in the survey had some ideas about the 

characteristics of G&T children but the results in general indicated that the majority of 

participants did not have enough idea about the characteristics of G&T children. The 

teacher participants provided a much better understanding of the characteristics of G&T 

children than the pilot study graduate student participants so it is obvious that they have 
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some knowledge about the area.  The following recommendations come from these 

results. 

• There is a need to do more studies in the field of giftedness in Arts because many 

teachers believe that the students with high IQ can be gifted while giftedness in 

Arts does not need high IQ.  

• There is a strong need to develop a special required class to learn about G&T 

students during teacher preparation. 

• Develop Arts competitions in order to discover G&T children in schools. 

• Provide an opportunity for teachers to detect G&T children formally and 

informally. 

Limitations of the Study 

This study was very limited because there were only 25 participants (4 from Art, 

14 from general education, and 7 from special education) Lubbock Texas. The study was 

conducted in west Texas in a somewhat rural area although the teachers came from a 

mid-size city.  The other limitation was that there was not information about the amount 

of time the teachers had actually taught a G&T student during their years of teaching.  

Finally, the results of the checklist section and rating scale section did not break the 

teachers’ years of experience down into inservice versus retired teachers. 

Future Research 

 Future research will include the following types of studies.  First, increasing the 

number of teachers who are surveyed will provide more information about their 

perceptions.  Second, a study that identifies each participant as an Art, general education, 



                                                    Texas Tech University, Abdullah Alghamdi, August 2012 
 

	  
63 

	  

or special education teacher that can then look at their individual responses for 

significant difference between the three groups will be conducted.  Next, a study that 

focuses specifically on teachers in the visual arts can go more in-depth to what they 

know specific to the field of visual arts instruction.  Increasing this to a statewide survey 

would be another potential research project.  Finally, a study that examined differences 

between teachers in rural versus urban schools would be informative. 

Summary  

All in all, while the study was very limited, and cannot be applied in general, the 

information gained from the research was excellent.  The results demonstrate that both 

inservice and retired teachers in the Lubbock, Texas, had knowledge of children who are 

G&T but were not fully aware of all of the characteristics identified in the literature.  

Secondly, the results strongly supported the need for a special course about G&T 

learners during teacher preparation.  Finally, the study identified four themes concerning 

the teachers’ knowledge about the characteristics of G&T children including 1) the 

ability to find solutions; 2) creative thinking; 3) a different way of thinking outside the 

box;  4) does not follow the guidance; 4) emotional;  

5) has a desire to understand with rapid; quick understanding; and 6) self-confidence. 
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 APPENDIX B

SURVEY  

Survey of the Characteristics of Students who are Gifted and Talented 

The purpose of this survey is to determine if retired teachers in Art, general education and 
special education teachers can identify the characteristics of students who are gifted and 
talented (G&T). 

This questionnaire will take 10 to 13 minutes to complete. Please feel free to skip any question, 
also you can quit any time by pressing the finish button.  

All information will be anonymous. Please do not write your name or any personality 
information.     

Demographic Information:  For each of the following items, put (x) beside the choice 
that best describes you. 

1-5         years 
6-10       years 
11-15     years 
16-20     years 
21-25     years 
26-30     years 
35-40     years 
 
Male 
Female 
 
Art 
 General Education 
 Special Education 

Checklist 

Below is a list of possible characteristics of G&T students. Put a check in front of 
each item you think is possible. 

1- ___ G&T students learn new material faster than age peers. 
2- ___ G&T students remember what has been forever. 
3- ___ G&T students are able to deal with complex concepts. 
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4- ___ G&T students have a passionate interest in to one or more topics. 
5- ___ G&T students do not need to watch the teacher to hear what is being said. 
6- ___ G&T students believe that what he/she can do is more important. 
7- ___ G&T students believe that his/her worth as a human being depends on being 

perfect.  
8- ___ G&T students set impossible goals for him/her self. 
9- ___ G&T students avoid direct eye contact. 
10- ___ G&T students resist work for fear that his/her struggles will be seen by 

others. 
11- ___ G&T students work very slowly with the hope that his/her product will be 

perfect. 
12- ___ G&T students discover mistakes his/her work. 

Rating Scale 

Following are numbered statements describing the characteristics of G&T students. 
Please read each statement and circle whether you strongly agree (SA), agree (A), 
are uncertain (U), disagree (D), or strongly disagree (SD) with the statement. 

13- G&T students limit their options and avoid taking risks. 
SD D U A SA 

14- G&T students ensure that no one can ever really judge his/her work. 
SD D U A SA 

15- G&T students may cry easily in frustration when his/her work at school does not 
seem to reach perfection. 

SD D U A SA 
16- G&T students ask for lots of help. 

SD D U A SA 
17- G&T students ask for lots of extra time to complete his/her work. 

SD D U A SA 
18- G&T students expect other people to be perfect. 

SD D U A SA 
19- G&T students are never satisfied with his/her successes. 

SD D U A SA 
20- G&T students say what they think without regard for consequences. 

SD D U A SA 
21- G&T students are impatient with routine. 

SD D U A SA 
22- G&T students have great imaginations. 
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SD D U A SA 
23- G&T students experiment with ideas or hunches. 

SD D U A SA 
24- G&T students feel pressured to conform in order to be accepted. 

SD D U A SA 

 

Free Response 

25- Rate the need to develop a special required class to learn about G&T students 
during teacher preparation. Poor idea  Fair idea  Good idea  Very 
good idea 

26- Based on your experiences, how do you describe the gifted student? 
______________________________________________________________________
______________________________________________________________________
____________ 

27- What do you suggest in order to discover G&T students? 
______________________________________________________________________
______________________________________________________________________
____________ 
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