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Abstract 

Previous research has indicated that parenting may have an association with a 

youth’s level of hope; however, there has been a paucity of research evaluating the 

relationship of specific parenting practices on youth hope. Additionally, despite previous 

studies indicating that self-esteem is related to both hope and parenting practices, no 

study has evaluated the potential mediating effect of self-esteem on these relationships. 

The aim of this study was to examine the associations between specific parenting 

practices (i.e., parental involvement, the use of positive reinforcement, consistency of 

discipline, and the use of corporal punishment) and hope. Additionally, self-esteem was 

evaluated as a mediator between these constructs. Data were collected from 154 youth 

(50.0% boys) with ages ranging from 10-17 years (M = 12.83, SD = 1.89). Youth 

identified as White (30.5%), Hispanic (26.6%), Asian (24%), other (13.6%), Black 

(2.6%), Native American (1.3%), and 1.3% of the participants did not respond. Youth 

completed self-report measures of perceived parenting practices, hope, and self-esteem. 

Inconsistent with study hypotheses, results indicated that discipline practices such as the 

consistency of discipline and the use of corporal punishment were not associated with 

hope. However, while controlling for age, self-esteem mediated the relationship between 

inconsistent discipline and hope indicating that inconsistent discipline may indirectly 

effect hope through self-esteem. Self-esteem did not mediate the relationship between 

corporal punishment and hope. Parental involvement and the use of positive 

reinforcement by parents were positively associated with hope in youth, and while 

controlling for age, self-esteem mediated these relationships. However, directionality and 
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causality of these variables could not be determined based off analyses. Implications, 

limitations, and future directions are discussed. 
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Chapter I 

Introduction 

Snyder, Irving, and Anderson (1991) defined hope as a positive motivational state 

that is based on an interactively derived sense of successful agency and pathways. The 

agency subcomponent of Snyder’s Hope Theory can be defined as one’s motivation to 

initiate and complete a goal. The pathways subcomponent measures the ability to 

successfully plan to meet one’s goals. Another important component of hope is the act of 

selecting appropriate goals for oneself. Lee, Locke and Latham’s (1989) goal-setting 

theory, from which Snyder et al. (1991) derived their original Hope Theory, emphasizes 

the importance of selecting appropriate goals. Before one can feel motivated to achieve a 

goal or successfully plan to meet their goal, they must first select a goal. Taken together, 

selecting appropriate goals, having the motivation to initiate and complete a goal, and 

successfully planning to meet those goals are the foundations of Hope Theory.  

Snyder (2000) conveys that a person’s level of hope is established before and 

during their toddler years. During this stage of life, caregivers have a substantial impact 

on development. Snyder, McDermott, Cook, and Rapoff (1997b) theorized that “hope 

flourishes when the child establishes a strong bond to one or more caregivers during this 

infant to toddler stage” (p. 11). Snyder and colleagues believed that secure early 

attachments lead to goal-directed thoughts and that the caregiver is the “coach for 

learning the lessons” related to forming goals and going around roadblocks (p. 11). 

Therefore, the amount of autonomy and support a child is given during their development 

could potentially have an impact on the development of hopeful thinking. This theory is 

supported by the work of Shorey, Snyder, Yang, and Lewin (2003), who found that when 
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college students have recollections of secure attachment to a responsive adult caregiver, 

they have higher hopeful thinking. 

 Previous research suggests that hope is an influential construct for children and 

adolescents given hope’s associations with important life outcomes. For example, 

Cuskley (2014) found that middle schoolers, ages 10-14, who are high in hope tend to 

have higher grades, better standardized achievement test scores, more intrinsic 

motivation, and report enjoying school more. Additionally, researchers have found that 

adolescents with higher hope report more global life satisfaction, more positive affect, 

and less emotional stress (Gilman, Dooley, & Florell, 2006; Marques, Lopez, & Mitchell, 

2013; Yurkewicz, 2008). During the development and validation of the original 

Children’s Hope Scale, hope was found to be positively correlated with self-worth and 

negatively correlated with depression (Snyder et al., 1997a). Moreover, Venning, Kettler, 

Zajac, Wilson, and Eliott (2011) found that in a sample of Australian adolescents, hope 

was a stronger predictor of mental health (a combination of subjective well-being and 

presence of mental illness) than the presence of mental illness alone.  

Given the breadth of research supporting hope’s potential importance in youth, 

researchers have examined strategies aimed to increase hope in this population. 

Specifically, McNeill (2010) developed and evaluated a curriculum designed to increase 

an adolescent mother’s level of hope in order to increase her attainment of educational 

goals which, in turn, may reduce the likelihood of a repeat pregnancy. They ultimately 

found that, “adolescent mothers, with the use of social support, can be taught to be more 

hopeful when a theoretical foundation is used to foster hope development” (p. 47). 

McNeal et al. (2006) found similar results after the implementation of a treatment for 
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emotionally and behaviorally disordered children. Specifically, they found that youth 

(ages 10-17) involved in a teaching family model (a model which emphasizes skill 

acquisition and problem solving) of residential care experienced increases in hopeful 

thinking. Additionally, Kirschman, Roberts, Shadlow, and Pelley (2010) saw similar 

increases in hope following a summer camp that included an intervention meant to 

improve psychosocial development in inner city youth ages 11-14. These studies suggest 

that hope is a characteristic that can be increased in youth. Theoretically, this amenability 

of hope emphasizes the value of the construct as a potential mechanism of change in 

interventions for youth. If practitioners are able to increase hope in youth, then this 

change could elicit subsequent change in many other positive outcomes (e.g., increased 

global life satisfaction and achievement) in a variety of settings.  

Parenting  

Previous research has indicated that the actions and attitudes of parents have an 

effect on many domains in a youth’s life (e.g., self-esteem, hope, & school performance; 

Calafat, García, Juan, Becoña, & Fernandez-Hermida, 2014; Kumar, Sharma, & Hooda, 

2012). Consequently, parenting is a popular construct in child and adolescent research. 

Parenting has primarily been assessed by evaluating specific parenting practices (e.g., 

parental involvement and discipline) and parenting styles (e.g., Baumrind’s parenting 

styles). Darling and Steinberg (1993) offer definitions of the two constructs. Parenting 

practices are “specific, goal–directed behaviors through which parents perform their 

parental duties” whereas parenting styles are defined as “a constellation of attitudes 

toward the child that are communicated to the child, and that, taken together, create an 

emotional climate in which the parent’s behaviors are expressed” (p. 488). Darling and 
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Steinberg (1993) simplify the difference by stating that parenting practices are one way 

that parents express their parenting style.  

Parenting styles have often been evaluated in relation to psychosocial variables in 

children. Many researchers have used Baumrind’s (1971) three parenting styles: 

authoritative, authoritarian, and permissive. Others have used an expanded version that 

splits permissive parenting into two categories—indulgent and neglectful—by taking into 

account different levels of warmth demonstrated by the parents (Lamborn, Mounts, 

Steinberg, & Dornbusch, 1991). Authoritative parenting style is one in which parents are 

warm, explain their discipline practices to their child, and incorporate the child’s interests 

and thoughts into the way they parent. Authoritarian parenting is associated with parents 

who strongly value obedience and do not take into account a child’s perspective or 

opinion. These parents have a pattern of behavior that exhibits “low warmth, harsh 

discipline, and inconsistency” (Milevsky, Schlechter, Netter, & Keehn, 2007, p. 40). 

Permissive styles have a pattern of acceptance, low supervision, and are non-punitive. 

Those that are disengaged from the responsibilities of childrearing are considered to be 

neglectful permissive parents, but those whose low level of involvement in their child’s 

life stems from trust in the child are considered to be indulgent permissive parents 

(Lamborn et al., 1991).  

Consistent with previous work highlighting the potential importance of parenting 

in the development of hope, research has examined the relations between specific 

parenting styles and child hope. Specifically, Heaven and Ciarrochi (2008) conducted a 

longitudinal study that evaluated a child’s level of hope over the course of four years 

(mean age at Time 1 = 12.30, SD = .49; mean age at last time point = 15.43, SD = .53). 
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At baseline, they found that children with authoritative parents had more hope than 

children who perceived their parents as authoritarian. Although hope decreased for all 

youth over the course of this four-year study, parenting styles did not predict change in 

hope. Heaven and Ciarrochi (2008) hypothesized that the association between perceived 

parenting style and hope was present at the initial data collection and remained constant 

throughout the study, suggesting that the relationship is likely established early in a 

child’s life and remains stable over time. Additionally, Kumar et al. (2012) found that 

adolescents whose parents were either democratic (understanding, helpful, and 

encouraging) or accepting (nurturing and responsive) had higher levels of hope than 

youths whose parents were perceived as rejecting (low in warmth and control). In fact, 

they found that the rejecting parenting type was significantly negatively associated with 

hope. Kumar et al.’s (2012) findings indicate that adolescents of parents who utilize 

either more warmth or control in their relationship have more hope than those whose 

parents are uninvolved and disengaged. Additional research by Kliewer and Lewis 

(1995), in a sample of African Americans (ages 7-16) with sickle cell disease, showed 

that youth with parents who actively coach their children by giving them “direct 

instruction on how they might think about stressful events or what strategies they might 

use to deal with stressful events,” raise children that tend to have higher levels of hope 

(Kliewer & Lewis, 1995, p. 512). They hypothesized that through the process of parents 

actively coaching their children, parents teach their children that problems can be solved. 

Then youth are more inclined to have the motivation to attain goals (agency), which leads 

to increased hope.  
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Although parenting styles are an important construct, parenting practices allow 

for a closer look at the effect of distinct behaviors on youth outcomes. Specific parenting 

practices that are often evaluated in the literature are a parent’s involvement in their 

child’s life, the use of positive reinforcement, consistency of discipline used by parents, 

and the use of corporal punishment. However, currently there is a paucity of research 

examining relations between specific parenting practices and hope.  

In an attempt to fill this gap, Day and Padilla-Walker (2009) evaluated the extent 

to which parental involvement in their child’s daily activities (e.g., a parent helps with the 

child’s homework) correlates with hope. Paternal and maternal involvement were 

evaluated separately. They discovered that, in a sample of intact families, a mother’s 

involvement, but not a father’s involvement, accounted for a significant portion of the 

variance in an early adolescent’s (ages 11-14) self-reported hope. An additional parenting 

practice is the extent to which a parent uses positive reinforcement with a child. No 

previous study has evaluated a parent’s use of positive reinforcement as it relates to hope; 

however, Snyder, Feldman, Shorey, and Rand (2002) discussed the potential role that 

positive reinforcement can play in a child’s development of hope. Specifically, they state 

that “a lack of positive reinforcement will lead to less expended effort, lower goal 

attainment, and eventually, diminished well-being” (Snyder et al., 2002, p. 305).  

 Furthermore, very little research has been conducted on the more negatively 

valenced parenting practices, such as inconsistent discipline and corporal punishment. 

For example, no study to date has examined the relationship between the consistency of 

parental discipline and hope. In addition, only one study has examined the relationship 

between the use of physical discipline and hope. Khodarahimi (2014) found that, in a 
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sample of Iranian youth (ages 11-19), the use of physical punishments including kicking 

and spanking had a stronger negative association with hope than the use of nonviolent 

discipline. In sum, there is limited research regarding the relationship between parental 

involvement, corporal punishment, and hope, and it appears that there is no current 

literature reviewing the relationship between positive reinforcement and consistency of 

discipline with hope.   

Self-esteem 

A variable that has often been associated with both hope and parenting is a 

youth’s level of self-esteem. Self-esteem is defined as “a positive or negative attitude 

toward a particular object, namely, the self” (Rosenberg, 1989, p. 30). Rosenberg (1989) 

discusses what it means for a person to have low or high self-esteem. Low self-esteem is 

characterized by self-contempt, self-dissatisfaction, and self-rejection. On the other hand, 

those with high self-esteem respect themselves and view themselves as worthy. An 

abundance of research has shown that parenting, in general, is related to a child’s level of 

self-esteem. For example, Khaleque (2013) conducted a meta-analysis of 30 studies in 

order to interpret the effects of perceived parental warmth on psychological adjustment 

and personality dispositions. These studies found that perceived parent warmth had a 

positive relationship with self-esteem. Milevsky et al. (2007) found that in a sample of 

high school students, youth whose mothers had an authoritative parenting style had 

higher self-esteem than youth with neglectful, permissive, and authoritarian parents. 

Additionally, they investigated paternal parenting style. Interestingly, results indicated 

that both authoritative and permissive parenting were associated with higher levels of 

self-esteem than authoritative or neglectful parenting. Other researchers have suggested 
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that both parents are important in promoting their child’s self-esteem. For example, 

Bastaits, Ponnet, and Mortelmans (2012) found that even after controlling for mother’s 

parenting dimensions and family structure, the amount of affection and warmth (support) 

from the father predicted a youth’s (ages 10-18) level of self-esteem (more support led to 

higher self-esteem). They also found that children with a supportive mother reported 

higher self-esteem. Overall, this evidence suggests that parents may have an important 

role in a child’s development of self-esteem.  

Unlike the relationship between parenting practices and hope, many studies have 

examined the relation between certain parenting practices and self-esteem. Specifically, 

parent involvement in a child’s life has been evaluated extensively in the literature. For 

example, Bulanda and Majumdar (2009) found that increased involvement of both 

mothers and fathers is associated with increased self-esteem in adolescents. Similarly, 

other researchers have found a positive relationship between self-esteem and parent 

involvement (Carr Jordan, 2007; Flouri, 2004; Kenney, 2006; Kocayörük, Altıntas ,& 

İçbay, 2015). Interestingly, the effects of a parent’s involvement on self-esteem appears 

to be long lasting for males—but not for females—according to Betts, Trueman, 

Chiverton, Stanbridge, and Stephens (2013), who found that retrospective reports of 

parental involvement predicted self-esteem in adult males. 

 Unfortunately, unlike parent involvement, there is limited research on a parent’s 

use of positive reinforcement and its association with self-esteem. In one related study, 

Wolraich (1979) conducted a literature review regarding behavior modification therapies 

for hyperactive children and found that interventions that incorporated the use of positive 

reinforcement often resulted in improved self-esteem for children. Furthermore, no study 
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to date has evaluated the effect of inconsistent discipline on a child’s self-esteem. In 

contrast, the relationship between corporal punishment and self-esteem has been 

examined more extensively. For example, Gershoff and Grogan-Kaylor (2016) recently 

published a meta-analytic review of child outcomes related to parental spanking. They 

found that spanking is associated with lower self-esteem in youth. However, other studies 

not included in Gershoff and Grogan-Kaylor’s (2016) meta-analysis have found that the 

two constructs are not correlated. For example, Abolfotouh, El-Bourgy, Seif El Din, and 

Mehanna (2009) examined corporal punishment in a sample of 5th graders from primary 

schools in Egypt and found that it was not associated with self-esteem. Similarly, college 

student participants were asked to recall the number of times they were corporally 

punished in an average week in their childhood and their recall was not correlated with 

self-esteem (Mulvaney & Mebert, 2010). In sum, there is evidence to support that not 

only does a parent’s overall parenting style affect a youth’s level of self-esteem, but the 

use of specific parenting practices may also have an impact. As the previous literature 

provides mixed and inconclusive results regarding the effect of specific parenting 

practices and self-esteem, future research is needed to evaluate the relationship.  

Hope has also been associated with youth’s self-esteem in multiple studies. 

Snyder (2002) discusses how these two constructs potentially overlap. He states that 

Hope Theory’s focus is on the goal pursuit process that may produce self-esteem; 

however, it is also possible that higher self-esteem could lead to a feeling of increased 

ability in pursuing goals, which could result in subsequent increases in hope. Heaven and 

Ciarrochi’s (2008) research supports the idea of a reciprocal relationship between these 

two variables. They conducted a longitudinal examination of the two constructs and 
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found that “approximately 49% of the change in hope could be explained by the change 

in self-esteem and vice versa” (p. 715). Other literature also suggests that the two 

constructs are related. Yurkewicz (2008) and Venuto (2011) found that higher levels of 

hope were associated with higher levels of self-esteem in youth, and Simon, Barakat, 

Patterson, and Dampier (2009) found that self-esteem was a significant predictor of hope 

in a sample of adolescents diagnosed with sickle cell disease. Similarly, Ling et al. (2015) 

found that self-esteem partially mediates the relationship between social support and 

hope in youth ages 14-17.  
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Chapter II 

Purpose of this Study 

The purpose of this project was to evaluate the relationship between different 

parenting practices and a youth’s level of hope. Specifically, this study examined the 

degree to which paternal involvement, maternal involvement, and the use of positive 

reinforcement correlated with child and adolescent hope. Similarly, the use of corporal 

punishment and the extent to which discipline is inconsistent was evaluated in relation to 

hope. One goal of this study was to fill gaps in the literature regarding the effect of 

specific parenting practices on hope.  

Additionally, self-esteem was measured in order to determine whether it mediates 

the relationship between hope and parenting practices. Although previous research has 

evaluated most of these variables separately, no study to date has evaluated the possible 

mediating effect of self-esteem on the relationship between parenting practices and hope. 

Previous research supports the idea that self-esteem may mediate the relationship 

between the two variables. Specifically, previous research has supported that parenting 

practices are associated with both hope and self-esteem. In general, it seems that more 

positive parenting practices are associated with higher self-esteem and hope. 

Additionally, Heaven and Ciarrochi (2008) noted that self-esteem explained 49% of the 

change in hope over the course of 4 years, suggesting that those who view themselves 

positively may have more confidence in their ability to accomplish goals. Therefore, it 

was hypothesized that an increase in positive parenting practices and decrease in negative 

parenting practices may have an effect on a youth’s self-esteem and consequently an 

indirect effect on hope. Ultimately, this information would be valuable as it could aid in 
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informing future interventions designed to improve goal setting. If self-esteem mediates 

the relationship between these two constructs, it may be beneficial to target a youth’s 

self-esteem in order to ultimately improve hope, which may result in more successful 

goal attainment for youth in a variety of settings.  

Hypotheses 

While accounting for the previous research discussed, the following hypotheses 

were formed. First, as previous research has suggested that maternal involvement may be 

related to a youth’s overall level of hope (Day & Padilla-Walker, 2009), it was 

hypothesized that both maternal and paternal involvement would be positively correlated 

with hope. Likewise, Snyder et al. (2002) suggest that a lack of positive reinforcement 

related to the pursuit of goals produces less expended effort and lower goal attainment. 

Consequently, it was hypothesized that consistent positive reinforcement from parents 

would be positively associated with hope in children. Conversely, it was hypothesized 

that inconsistent parental discipline practices would be negatively associated with child 

hope. This relationship was hypothesized due to the idea that if a child did not 

consistently learn consequences for their actions, the pathways subcomponent of hope 

would be hindered. Lastly, corporal punishment was expected to correlate negatively 

with hope in youth. As previous research has suggested that the use of physical discipline 

leads to less hope in youth (Khodarahimi, 2014), these results were expected to be 

replicated. 

Additionally, it was hypothesized that self-esteem would partially mediate the 

relationship between hope and specific parenting practices. As previously discussed, 

parenting characterized by more involvement and less corporal punishment has been 
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linked to higher self-esteem in youth. It was hypothesized that the use of these parenting 

behaviors would be associated with higher self-esteem in youth, and this higher self-

esteem would be related to higher confidence in goal setting, with subsequent increases in 

hope as a result. Similarly, it was hypothesized that children whose parents utilize more 

negative parenting practices (e.g., less involvement and more use of corporal punishment) 

would have lower self-esteem. This lower self-esteem would be associated with less 

confidence in their ability to set and work towards their goals. 
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Chapter III 

Methods 

Participant Recruitment 

Youth were eligible to participate if they were between the ages of 10-17 years 

old, their parent or legal guardian completed a consent form, the youth assented, and they 

were able to speak and read English. Caregivers of the youth were also asked to 

participate and were eligible if they consented and were able to read and speak English. 

Participants were recruited from community events including summer camps, seasonal 

events, and after school programs.  

A statistical power analysis was conducted to determine the sample size needed 

for this study using a Monte Carlo simulation, an approach described by Muthén and 

Muthén (2002). The Monte Carlo simulation approach includes multiple steps 

(Thoemmes, Mackinnon, & Reiser, 2010). First, a model is defined by setting all 

parameters to fixed values based on previous research or theory. In this study, averages of 

correlations from previous studies, including our own, were used to estimate parameters. 

For the relationship between the independent variable and mediator, an average of the 

relationship between the positively valenced parenting variables (i.e., parental 

involvement, use of positive reinforcement) and self-esteem was used. This average 

correlation was estimated to be .45. The relationship between the mediator (self-esteem) 

and dependent variable (hope) was estimated to be .33. Lastly, the relationship between 

the positively valenced parenting variables and hope was estimated to be .19. Negatively 

valenced parenting variables (i.e., inconsistent discipline and corporal punishment) were 

not used for the power analysis because preliminary data in our study suggested that hope 
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and the negatively valenced parenting variables may not be related; however, the sample 

was too small to draw conclusions.  

After defining the model, a population is determined and a large number of 

samples are drawn from this population. Each of the samples is then fitted to the 

proposed model and a power estimate is produced based on the empirical rate of 

statistical significance averaged across the replications. The Monte Carlo simulation 

indicated that a sample size of 90 was needed in order to have a power of .80 to detect the 

indirect effect of self-esteem on the relationship between each of the positively valenced 

parenting constructs and hope.  

Procedure  

 Study procedures were approved by the institutional review board at Texas Tech 

University. Participants were recruited from community events and an academic summer 

camp. At the community events, research assistants gave general information regarding 

the study to potentially interested participants and their caregivers. If interested in the 

study, a time was scheduled with the youth and their caregiver to collect the data. Data 

was collected in the research lab or at the participant’s home. For those recruited from the 

academic summer camp, research assistants sent home information regarding the study to 

the participant’s caregiver. If the caregiver wished for the child and/or themselves to 

participate, they were asked to return a signed consent form. These youth completed the 

questionnaires at their academic summer camp and measures were sent home to 

participating parents. Informed consent was obtained from the caregivers and assent was 

obtained from the youth. Each of these documents is kept separate from all other 

materials. Each youth was asked to complete the questionnaires, which were 
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counterbalanced. Caregivers that participated were asked to complete a demographic 

sheet. A research assistant was available at all times to answer questions regarding 

consent, assent, and the questionnaires. 

Sample 

 Data were collected from 154 youth (50.0% boys, 50.0% girls) with ages ranging 

from 10-17 years (M = 12.83, SD = 1.89). Youths consisted of 30.5% White, 26.6% 

Hispanic, 24% Asian, 13.6% other, 2.6% Black, 1.3% Native American, and 1.3% of the 

participants did not respond. Table 1 summarizes the demographic characteristics of the 

participants.  

 Additional demographic variables were assessed from the youth’s primary 

caregiver if they participated. These variables included marital status, caregiver 

educational attainment, income, and relationship to the child. 117 caregivers participated 

in this study. Of the 117 that participated, 57.8% were mothers, 14.3% were fathers, and 

3.9% identified themselves as “other.” Due to a data collection error, marital status was 

not included on all questionnaires. Consequently, only 57 caregivers (37% of the entire 

sample) provided information on their marital status. Of the 57 caregivers that provided 

their marital status, 91.2% were married, 5.3% were divorced, 1.8% were single, never 

married, and 1.8% were not married, but living with a partner. Due to this error, the 

relationship between marital status and the outcome variables was not evaluated. In terms 

of education completed, 117 primary caregivers provided information. Of this 117, 5.1% 

of primary caregivers completed some high school, 11.1% graduated high school, 26.5% 

attended college, 4.3% were junior college or vocational school graduates, 22.2% 

attained a bachelor’s degree, 3.4% completed post-graduate work, and 27.4% attained a 
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graduate degree. Primary caregivers were also asked to provide information on their 

partner’s educational attainment. Primary caregivers provided information on 100 

partners. Of these 100 partners, 9.0% of primary caregiver’s partners completed some 

high school, 28.0% graduated high school, 12.0% attended college, 5.0% were junior 

college or vocational school graduates, 17.0% attained a bachelor’s degree, 3.0% 

completed post-graduate work, and 26.0% attained a graduate degree. Lastly, caregivers 

were asked to provide information on their income. Of the 117 caregivers that 

participated, 113 provided information about their yearly income. Of this 113, 16.8% 

reported making less than $25,000 a year, 23.0% between $25,000 and $50,000, 23.0% 

between $50,000 and $100,000, 23.0% between $100,000 and $150,000, 2.7% between 

$150,000 and $175,000, .9% between $175,000 and $200,000, and 10.6% reported 

incomes greater than $200,000. Table 2 summarizes the demographic characteristics of 

the caregivers.  

Measures 

Alabama Parenting Questionnaire (APQ; Frick, 1991). Youth completed the 

child version of the APQ. The APQ is 42-item measure of a child’s report of their 

parent’s parenting practices that is divided into 5 subscales (35 total items) including the 

Parental Involvement scale, a Positive Parenting scale, a Poor Monitoring/ Supervision 

scale, an Inconsistent Discipline scale, and a Corporal Punishment scale. This study does 

not evaluate the 9-item Poor Monitoring/Supervision Scale. Previous exploratory and 

confirmatory analyses support the five-factor structure of the APQ (Essau, Sasagawa, & 

Frick, 2006).  The APQ includes 7 additional discipline practice items in order to 

potentially decrease negative implicit bias of asking corporal punishment questions alone 
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(Frick, Christian, & Wootton, 1999). Youth are asked to report the frequency of their 

parent’s specific parenting practices on a scale from 1 (“Never”) to 5 (“Always”).  

The Parental Involvement scale of the APQ is a 10-item scale that measures the 

extent to which a child reports that their mom or dad is involved in their daily activities 

(e.g., homework, games, and talking with the child daily). Each of the questions about 

involvement is asked for both mothers and fathers resulting in both a Maternal 

Involvement scale and a Paternal Involvement scale. Previous research has found the 

internal consistency (Cronbach’s alpha) for this scale to be between .72 and .82 when 

children report about their mothers and between .85 and .90 for fathers (Frick et al., 

1999). For this study, the Cronbach’s alpha was .81 for mothers and .90 for fathers. The 

6-item Positive Parenting scale assesses a parent’s use of positive reinforcement with 

their child. For this scale, the child rates the frequency that their parent uses praise, 

rewards, and affection to reinforce good behaviors. Frick et al. (1999) found this subscale 

to have an adequate internal consistency between .76 and .85. The Cronbach’s alpha for 

this study was .80. Higher scores on the Parental Involvement and Positive Parenting 

subscales indicate more positive parenting.  

The 6-item Inconsistent Discipline scale measures the extent to which children 

perceive their parents as being consistent in their discipline strategies (e.g., “your parents 

threaten to punish you but then do not do it,” and “your parents let you out of a 

punishment early”). Frick et al. (1999) reported an internal consistency of this scale 

between .53 and .61. For this study, the Cronbach’s alpha was .67. The Corporal 

Punishment subscale of the APQ is a 3-item scale that measures whether or not parents 

hit or slap their child as a punishment. This scale has a low internal consistency of .52 
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(Frick et al., 1999). This low internal consistency may be due to the limited number of 

items on the subscale. Frick et al. (1999) discussed that another potential explanation for 

the low internal consistency is “that parents who use corporal punishment use one 

preferred method” (Frick et al., 1999, p. 115). For this study, the Cronbach’s alpha was 

.77. Higher scores on the Inconsistent Discipline and Corporal Punishment scales indicate 

increased negative parenting practices.  

Child and Adolescent Scales of Hope (CASH; Van Allen, Poppert, Seegan & 

Steele, 2014). The CASH is a 9-item self-report measure of child and adolescent hope. 

Previous studies have typically evaluated hope in youth with Snyder’s Children’s Hope 

Scale (Snyder et al., 1997a) which measures pathways and agency. However, the 

Children’s Hope Scale does not evaluate the extent to which youth are setting their own 

clear goals (a goals subdimension). The CASH evaluates all three subcomponents of 

hope including Goals (3 items), Agency (3 items), and Pathways (3 items). Item 

responses are measured on a 6-point scale in which the participant reports the extent to 

which a statement describes them “none of the time” to “all of the time.” Higher scores 

on the CASH indicate higher levels of hope. A confirmatory factor analysis of the 3-

factor structure of the CASH demonstrated good fit (Van Allen et al., 2014).  

Additionally, previous research has indicated that the CASH is a reliable and valid 

measure of an adolescent’s hope (Van Allen et al., 2014). Specifically, the CASH also 

showed high reliability (ρ = 0.92) and a moderate test-retest reliability (r = 0.59, p < 0.01; 

Van Allen et al, 2014). For this study, the Cronbach’s alpha was .85.  

 Rosenberg Self-Esteem Scale (RSES; Rosenberg, 1965). The Rosenberg Self-

Esteem Scale is a commonly used 10-item scale that measures child self-report of global 
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self-worth (Rosenberg, 1965). Youth are asked to indicate on a 4-point scale, ranging 

from “strongly agree” to “strongly disagree”, the extent to which they agree with 

statements about themselves. Five items on the scale indicate positive characteristics of 

self-esteem and five items on the scale indicate negative characteristics of self-esteem. 

The items indicating negative self-esteem are reverse coded so that higher scores on this 

scale indicate higher self-esteem. Previous research has supported the unidimensional 

structure of the RSES producing a single, global self-esteem score (McKay, Boduszek, & 

Harvey, 2014). Additionally, in a sample of adolescents, McKay et al. (2014) found that 

the RSES has good internal consistency (composite reliability; ρc = .838). The 

Cronbach’s alpha for this study was .72. 

Data Analytic Plan 

Before testing study hypotheses, missing data was evaluated using Little’s 

missing completely at random test (MCAR) to determine if it was MCAR (Little, 1988). 

Enders and Bandalos (2001) suggested that full information maximum likelihood (FIML) 

is a superior method for providing unbiased estimates of study parameters, and this 

method was used in the current study. Additionally, descriptive analyses for demographic 

variables, including means, standard deviations, and frequencies were conducted. 

ANOVAs and Pearson’s correlations were used to determine the relationships between 

demographic variables, parent involvement, positive reinforcement, inconsistent 

discipline, corporal punishment, hope, and self-esteem. Descriptive analyses and 

bivariate correlations were conducted in SPSS 24.0 (IBM, 2016). Demographic variables 

(i.e., age, gender, ethnicity, caregiver education, caregiver marital status, and family 

income) were considered as potential covariates to be adjusted for across all mediation 
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analyses. Given the broad age range assessed in this study, age was evaluated as a 

potential moderator of the relationship between each of the parenting practices and self-

esteem. 

Study analyses also estimated the indirect effect of each of the parenting practices 

(i.e., maternal involvement, paternal involvement, positive parenting, inconsistent 

discipline, and corporal punishment) on hope through the proposed mediator, self-esteem. 

Therefore, five separate mediation analyses were conducted. Bootstrapped (using 5,000 

resamples) confidence intervals were generated in order to test the statistical significance 

of the indirect effect (Preacher & Hayes, 2008). Bootstrapping is a nonparametric method 

of re-sampling that can be used as a part of mediation analyses and makes “no 

assumptions about the shape of the distributions of the variables or the sampling 

distribution of the statistic” (Preacher & Hayes, 2004, p. 722). Mediation analyses were 

conducted in Mplus (Version 7.11; Muthén & Muthén, 2013). As suggested by Wen and 

Fan (2015), PM (the ratio of the indirect effect to the total effect) was used to estimate the 

mediation effect sizes.   
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Chapter IV 

Results 

Data Management 

Missing Data Imputation. Approximately 3.02% of the data was missing. The 

data was checked to ensure that the data was missing completely at random using Little’s 

MCAR test (Little, 1988) which indicated that the data was missing completely at 

random χ2= 11445.162 (df =1465; p = 0.639). When calculating composite scores, if a 

participant responded to at least 75% of the questions on a particular scale, a composite 

score was created using their average item score for that scale. For those with greater than 

75% of data missing from a scale, full information maximum likelihood (FIML) was used 

to provide estimates of the missing composite scores.  

Outliers. After missing data was imputed, hope was regressed on the independent 

variables and mediator to compute Mahalanobis distance, Cook’s distance, and Leverage 

values for each case. Cutoff values were computed to be 16.27 for Mahalanobis distance, 

0.026 for Cook’s distance (4/n), and 0.065 for leverage ([2p + 2]/n; Altman & 

Krzywinski, 2016, p. 281). A case was considered an outlier if its distance value 

exceeded cutoffs for 2 of the 3 computed distance measures. Based on this method, 1 

case exceeded 2 out of 3 distance measure cutoff values. Analyses were ran with and 

without the outlier to determine the effect of the outlier on the data and no meaningful 

differences were observed. Therefore, the outlier was retained in the analyses.  

Normality. Skewness values, kurtosis values, histograms, Q-Q plots, and P-P 

plots of the residuals were used to assess the normality of the distribution. Corporal 

punishment was the only variable that violated the assumption of normality 
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(skewness=1.74; kurtosis=3.25). To correct for this, a logarithmic transformation was 

applied, which resulted in a reduction in both skew and kurtosis (skewness = .86; kurtosis 

= -.15).  

Linearity and Homoscedacity. In order to test for linearity and homoscedacity, 

residual plots with standardized residuals on the y-axis against standardized predicted 

values on the x- axis were analyzed. Visual analysis of the plots indicated that the 

assumptions of linearity and homogeneity were not violated. 

Multicollinearity. To assess for multicollinearity, a regression analysis between 

each of the independent variables was conducted. These values suggest that 

multicollinearity is not a concern, as tolerance was not less than .10 and variance inflation 

factor (VIF) was not greater than 3. 

Descriptive Analyses 

 Table 3 includes the means and standard deviations of the CASH, RSES, and the 

APQ relevant scales. ANOVAs and Pearson correlations were used to determine if any of 

the demographic variables were significantly associated with the study variables. Table 4 

includes the bivariate correlations between the independent and dependent variables. Age 

was negatively correlated with self-esteem (r = -.22, p = .005), maternal involvement (r = 

-.26, p = .001) and positive parenting (r = -.22, p = .007). Therefore, age was evaluated as 

a potential moderator between each of the parenting practices and self-esteem. Age was 

treated as a categorical variable comparing younger youth (ages 10-12) with adolescents 

(ages 13-17). However, age did not moderate any of these relationships. More 

specifically, the interaction between the following variables did not predict self-esteem: 

maternal involvement and age (β = 0.00,  p = .989), paternal involvement and age (β = 
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0.10,  p = .216), positive parenting and age (β = 0.03,  p = .727), inconsistent discipline 

and age (β = 0.18,  p = .100), and corporal punishment and age (β = 0.52,  p = .236). Due 

to age being negatively correlated with self-esteem, age was included as a covariate in 

each of the mediation analyses. No other demographic variables (i.e., gender, ethnicity, 

family income, and caregiver educational attainment) were significantly associated with 

self-esteem or hope. Hope was significantly positively correlated with self-esteem (r = 

.35, p < .001), maternal involvement (r = .25, p = .002), paternal involvement (r = .17, p 

= .033), and positive parenting (r = .24, p = .003). There were no significant relationships 

found between hope and the negatively valenced parenting constructs, inconsistent 

discipline (r = .06, p = .457) and corporal punishment (r = .06, p = .483). Additionally, 

self-esteem was positively correlated with maternal involvement (r = .42, p < .001), 

paternal involvement (r = .30, p < .001), and positive parenting (r = .47, p < .001). Self-

esteem was also negatively correlated with inconsistent discipline (r = -.18, p = .024). 

However, self-esteem was not significantly correlated with corporal punishment (r = .09, 

p = .277). 

Mediation Analyses 

Maternal Involvement. When examining hope scores, results indicated that the 

indirect effect of maternal involvement through self-esteem was significant, with an 

estimate of .17 (p = .003) and a 95% bias-corrected bootstrap confidence interval of .08 

to .30 (see Figure 1). The total effect was also significant with an estimate of .32 (p = 

.002), but the direct effect was not significant with an estimate of .16 (p = .147). The PM 

effect size, the ratio of the indirect effect to the total effect, was .52. Self-esteem 

mediated the relationship between maternal involvement and hope. 
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Paternal Involvement. When examining hope scores, results indicated that the 

indirect effect of paternal involvement through self-esteem was significant, with an 

estimate of .09 (p = .007) and a 95% bias-corrected bootstrap confidence interval of .04 

to .16 (see Figure 2). The total effect was also significant with an estimate of .16 (p = 

.033), but the direct effect was not significant with an estimate of .07 (p = .353). The PM 

effect size was .56. Self-esteem mediated the relationship between paternal involvement 

and hope.  

Positive Parenting. When examining hope scores, results indicated that the 

indirect effect of positive parenting through self-esteem was significant, with an estimate 

of .15 (p = .003) and a 95% bias-corrected bootstrap confidence interval of .07 to .27 (see 

Figure 3). The total effect was also significant with an estimate of .26 (p = .008), but the 

direct effect was not significant with an estimate of .11 (p = .307). The PM effect size was 

.58. Self-esteem mediated the relationship between positive parenting and hope.   

Inconsistent Discipline. When examining hope scores, results indicated that the 

indirect effect of inconsistent discipline through self-esteem was significant, with an 

estimate of -.08 (p = .055) and a 95% bias-corrected bootstrap confidence interval of -.17 

to -.01 (see Figure 4). The total effect and the direct effect were not significant with an 

estimate of .08 (p = .424) and .16 (p = .085), respectively. The PM effect size was -.96. 

Self-esteem mediated the relationship between inconsistent discipline and hope.   

Corporal Punishment. When examining hope scores, results indicated that the 

indirect effect of corporal punishment through self-esteem was not significant, with an 

estimate of .12 (p = .386) and a 95% bias-corrected bootstrap confidence interval of -.13 

to .42 (see Figure 5). The total effect and the direct effect were not significant with an 
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estimate of .25 (p = .560) and .13 (p = .745), respectively. The PM effect size was .48. 

Self-esteem did not mediate the relationship between corporal punishment and hope.   
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Chapter V 

Discussion 

Overview of Current Study 

 The purpose of this study was to evaluate the relationship between different 

parenting practices and a youth’s level of hope and also to examine self-esteem as a 

potential mechanism through which parenting practices relate to hope. The relationship 

between each of the four parenting practices and hope was explored. Consistent with 

hypotheses and previous research, a youth’s level of hope was positively associated with 

maternal involvement (Day & Padilla-Walker, 2009). Hope was also positively correlated 

with paternal involvement and the parent’s use of positive reinforcement with youth. In 

sum, hypotheses regarding the relationship between hope and the positively valenced 

parenting practices were supported. 

Hypotheses regarding the negatively valenced parenting practices were not 

supported. Inconsistent discipline was not significantly associated with hope. Contrary to 

study hypotheses, corporal punishment was also not significantly related to hope despite 

previous evidence that the use of physical punishment with youth is negatively associated 

with hope (Khodarahimi, 2014). The results of this study may have differed from 

Khodarahimi (2014) due to the narrower scope of physical punishment measured in this 

study. For example, only corporal punishment was assessed using the APQ, but the 

Khodarahimi (2014) study examined physical punishment more broadly including 

physical punishments that were both mild and severe (e.g., kicking and using weapons) in 

their measurement. Potentially, those who are more severely physically punished by their 

parents may begin to experience less hope; however, parents using more mild spanking as 
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a punishment strategy may have less of an association with a youth’s hope and self-

esteem. In general, these findings suggest that the discipline practices of spanking, 

slapping, and hitting with a belt may not have a meaningful association with a youth’s 

level of hope.   

 Additionally, this study evaluated self-esteem as a potential mediator between 

each of these relationships while controlling for age. Results indicated that self-esteem 

mediated the relationship between each of the positively valenced parenting practices and 

hope. In other words, as predicted, youth with increased parental involvement tend to 

report higher self-esteem and this higher self-esteem, in turn, is associated with higher 

hope. Similarly, the use of positive reinforcement was indirectly related to hope through 

self-esteem. The indirect effect of self-esteem suggests that youth who receive more 

positive reinforcement (e.g., rewards, compliments, etc.) from their parents may report 

higher hope due to an increased positive view of themselves. Additionally, despite the 

lack of a significant relationship between inconsistent discipline and hope, self-esteem 

was found to be a significant mediator of this relationship. This indicates that youth who 

are disciplined more consistently tend to have higher self-esteem and this increased self-

esteem is associated with higher hope. However, the total effect of inconsistent discipline 

on hope was small and insignificant indicating that the practical significance of these 

findings may be minimal. Furthermore, contrary to study hypotheses, results from this 

study did not support the hypothesis that self-esteem mediates the relationship between 

corporal punishment and hope.  

Implications  

 The results of this study suggest that the use of more positive parenting practices, 
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including the extent to which parents are actively involved in their child’s life and the 

extent to which they positively reinforce a youth’s behavior, may be more strongly 

associated with youth hope than the discipline practices used by parents. Additionally, 

these positive parenting practices and inconsistent discipline appear to have an indirect 

effect on hope through self-esteem.  

These findings are particularly important for interventions designed to improve 

hope in youth. Overall, these findings suggest that including parents in interventions 

designed to improve a youth’s hope or self-esteem may be advantageous. More 

specifically, these interventions should focus on increasing parental involvement and the 

use of positive reinforcement rather than discussing appropriate discipline. An example 

of this is the study by McNeal et al. (2006), which implemented an intervention designed 

to increase hopeful thinking in youth with a range of emotional and behavior disorders. 

This intervention was designed as a family teaching model and was successful in 

increasing hopeful thinking in youth. Importantly, this family teaching model 

intervention implemented a token economy (McNeal et al., 2006). The findings from the 

current study indicate that the increase in hopeful thinking may have been influenced by 

the focus on positive reinforcement. The findings of the current study would also suggest 

that this increase in hopeful thinking may have been due to an increase in self-esteem. 

Importantly, the intervention in McNeal et al. (2006) was conducted in a residential 

treatment program using “surrogate therapeutic parenting by a married couple” (McNeal 

et al., 2006, p. 304). Findings of the current study and McNeal et al. (2006) would 

suggest that interventions focused on increasing the use of positive reinforcement in 

parents, rather than surrogates, may also lead to increased self-esteem and subsequently 
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hope. Psychological treatment focused on increasing self-esteem or hope in youth may 

benefit from including parent components.   

An additional clinical implication is that it may be beneficial to target self-esteem 

in order to improve a youth’s level of hope. Fortunately, a meta-analysis of interventions 

designed to improve self-esteem suggests that effective interventions are accessible 

(Haney & Durlak, 1998). More specifically, interventions that were designed to increase 

self-esteem had a mean effect size of .57 (effect sizes were computed using the Hedges 

and Olkin’s formula; Haney & Durlak, 1998). More interventions have been used in the 

past to increase self-esteem in comparison to hope. Therefore, when youth present with 

low-hope, clinicians may have more resources available to increase self-esteem (and 

consequently hope) rather than focusing on hope specifically. Lastly, results of this study 

may help clinicians identify who may be at risk for having low hope. For example, if a 

clinician notes that a client has low parental involvement, a lack of reinforcement from 

parents or low self-esteem, it may be beneficial to assess for low hope.  

Limitations and Future Directions 

 Results of this study should be considered in light of certain limitations. First, the 

design is cross-sectional. Cross-sectional designs do not allow for causal relationships or 

directionality of the relationship to be determined. Mediation models assume that there 

are two causal paths (Baron & Kenny, 1986) and, therefore, cross-sectional analyses of 

mediation models have limitations. For example, Maxwell & Cole (2007) demonstrated 

that even under ideal circumstances (e.g., a large sample size) cross-sectional analyses of 

mediation models were likely to “substantially over- or underestimate longitudinal 
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effects” (p. 40). Future studies should incorporate a longitudinal design and experimental 

manipulation in order for directionality and causality to be determined.  

 An additional limitation of this study is that there are other possible explanations 

for the mediational findings. Tomarken & Waller (2003) discuss that even when models 

show excellent fit, there still may be problems. For example, there may be important 

additional variables that are omitted from the model (e.g., genetics) that could result in 

inaccurate parameter estimates and standard errors. Additionally, although analyses 

suggested that self-esteem mediated the relationship between each of the parenting 

practices (with the exception of corporal punishment) and hope, other equivalent models 

could also explain the data. For example, a model in which there was a reverse causal 

chain (e.g., high hope caused high self-esteem which caused increased parental 

involvement) or a model that suggests self-esteem had a causal influence on both 

parenting practices and hope are equally plausible. Future research should evaluate the 

potential influence of additional variables and other potential models.   

 Another limitation of this study was the chosen effect size. Despite being 

recommended by Wen and Fan (2015), the authors note the limitations of the PM effect 

size. For example, the effect size is not comparable across studies because it depends on 

the magnitude of the total effect. Additionally, previous literature has suggested that the 

PM effect size is “empirically unstable in sample sizes of less than 500” (Wen & Fan, 

2015, p. 199). Lastly, the PM effect size is not meaningful for inconsistent mediation 

models (i.e., when the indirect effect and direct effect have opposite signs) because it is 

not bounded (Wen & Fan, 2015). Despite these limitations, Wen and Fan (2015) suggest 
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that the PM effect size is the preferred method of estimating effect sizes for mediation 

analyses at this time.  

Additionally, a limitation of this study is the use of a single informant, rather than 

including parent report, which may limit the validity of the youth’s responses. However, 

previous research has suggested that when using the APQ, child report is a better 

predictor of observed parenting than parent report (Scott, Briskman, & Dadds, 2011). The 

APQ also does not account for the specific contributions from mothers and fathers for 

many of the scales (i.e., corporal punishment, inconsistent discipline, and positive 

reinforcement). It is possible that mothers and fathers vary on the extent to which they 

perform some of these parenting practices, and the APQ does not allow for an evaluation 

of these specific contributions. Furthermore, this study employed a mono-method 

approach by only using self-report measures, which could have limited the validity of 

responses. Future studies should consider using multiple informants and multiple 

methods (e.g., observation). 

Lastly, the data regarding socioeconomic status was limited in this study. For 

example, marital status was only obtained from 57 parents due to a data collection error 

and other components of socioeconomic status were not assessed (e.g., occupational 

status). Consequently, conclusions about whether or not socioeconomic status is related 

to self-esteem or hope in this study could not be made. However, other important 

variables incorporated in one’s socioeconomic status were assessed, including income 

and parental educational attainment.  

Despite these limitations, this was the first study that evaluated the possible 

mediating effect of self-esteem on the relationship between parenting practices and hope. 
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Furthermore, findings from correlational analyses help fill gaps in the literature about 

how hope relates to different parenting practices. An additional strength is that this study 

was also from a relatively diverse sample, with regard to ethnicity, suggesting that the 

results may be generalizable to a variety of ethnic groups.   

Conclusion 

This study adds to the scarce literature regarding the relationship between specific 

parenting practices and hope. Overall, discipline practices such as the consistency of 

discipline and the use of corporal punishment were not associated with hope. However, 

while controlling for age, self-esteem did mediate the relationship between inconsistent 

discipline and hope indicating that inconsistent discipline may indirectly effect hope 

through self-esteem. Self-esteem did not mediate the relationship between corporal 

punishment and hope. Additionally, parental involvement and the use of positive 

reinforcement by parents was positively associated with hope in youth, and while 

controlling for age, self-esteem mediated these relationships. However, directionality and 

causality of these variables could not be determined by these analyses. Future studies 

should consider longitudinal designs and experimental designs. 
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Table 1 

Child Demographic Variables  

Variable N % 

Gender   

Male 

Female 

77 

77 

50.0% 

50.0% 

Child Age (years)   

10 

11 

12 

13 

14 

15 

16 

17 

15 

24 

37 

31 

15 

15 

9 

8 

9.7% 

15.6% 

24.0% 

20.1% 

9.7% 

9.7% 

5.8% 

5.2% 

Child Ethnicity   

White, Non-

Hispanic 

Hispanic 

Asian  

Black, Non-

Hispanic 

Native American 

Other 

Missing 

47 

41 

37 

4 

2 

21 

2 

30.5% 

26.6% 

24.0% 

2.6% 

1.3% 

13.6% 

1.3% 
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Table 2 

Caregiver Demographic Variables  

 

 

 

 

Variable N % 

Marital Status   

Married 

Divorced 

Living with partner 

Single, never married 

Missing 

52 

3 

1 

1 

97 

33.8% 

1.9% 

.6% 

.6% 

63.0% 

Primary Caregiver’s Education   

Some high school 

High school graduate 

Attended college 

Junior college/vocational school graduate 

College graduate 

Post-graduate work 

Graduate degree 

Missing 

6 

13 

31 

5 

26 

4 

32 

37 

3.9% 

8.4% 

20.1% 

3.2% 

16.9% 

2.6% 

20.8% 

24.0% 

Partner’s Education   

Some high school 

High school graduate 

Attended college 

Junior college/vocational school graduate 

College graduate 

Post-graduate work 

Graduate degree 

Missing  

9 

28 

12 

5 

17 

3 

26 

54 

5.8% 

18.2% 

7.8% 

3.2% 

11.0% 

1.9% 

16.9% 

35.1% 

Yearly Income   

$0-$25,000 

$25,000-$50,000 

$50,000-$100,000 

$100,000-$150,000 

$150,000-$175,000 

$175,000-$200,000 

$200,000 or more 

Missing 

19 

26 

26 

26 

3 

1 

12 

41 

12.3% 

16.9% 

16.9% 

16.9% 

1.9% 

.6% 

7.8% 

26.6% 
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Table 3 

Means, Standard Deviations, and Ranges of Scales and Subscales 

Measure Mean SD Range 

Hope Scores  4.34 .87 1.89-6.00 

Self-esteem Scores  2.16 .48 0.70-3.00 

Parenting Scores  

Maternal Involvement 

Paternal Involvement 

Positive Parenting 

Inconsistent Discipline 

Corporal Punishment 

 

3.19 

3.04 

3.74 

2.30 

1.59 

 

.65 

.96 

.79 

.71 

.77 

 

1.64-4.45 

1.00-5.00 

1.83-5.00 

1.00-4.17 

1.00-4.67 

 

Table 4 

Bivariate Correlations among Primary Constructs and Age 

 1 2 3 4 5 6 7 8 

1. Age −        

2. Hope .16 −       

3. Self-esteem -.22** .35** −      

4. Maternal 

Involvement 

-.26** .25** .42** −     

5. Paternal 

Involvement 

-.06 .17* .30** .58** −    

6. Positive Parenting -.22** .24** .47** .68** .45** −   

7. Inconsistent 

Discipline 

.06 .06 -.18* -.06 -.02 -.02 −  

8. Corporal 

Punishment 

-.08 .06 .09 .07 .18* -.02 .22** − 

Note. *p < .05; **p < .01 
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Figure 1. Self-esteem mediated the relationship between maternal involvement and hope. 

Note. Unlabeled values outside of the parentheses represent unstandardized coefficients 

of the direct effects of each path, while those inside parentheses indicate the total effect. 

*p < .05, **p < .01, ***p < .001. 
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Figure 2. Self-esteem mediated the relationship between paternal involvement and hope. 

Note. Unlabeled values outside of the parentheses represent unstandardized coefficients 

of the direct effects of each path, while those inside parentheses indicate the total effect. 

*p < .05, **p < .01, ***p < .001. 
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Figure 3. Self-esteem mediated the relationship between positive parenting and hope. 

Note. Unlabeled values outside of the parentheses represent unstandardized coefficients 

of the direct effects of each path, while those inside parentheses indicate the total effect. 

*p < .05, **p < .01, ***p < .001. 
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Figure 4. Self-esteem mediated the relationship between inconsistent discipline and hope. 

Note. Unlabeled values outside of the parentheses represent unstandardized coefficients 

of the direct effects of each path, while those inside parentheses indicate the total effect. 

*p < .05, **p < .01, ***p < .001. 
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Figure 5. Self-esteem did not mediate the relation between corporal punishment and 

hope. Note. Unlabeled values outside of the parentheses represent unstandardized 

coefficients of the direct effects of each path, while those inside parentheses indicate the 

total effect. *p < .05, **p < .01, ***p < .001. 
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