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ABSTRACT 

 This study examined the intention of teachers to intervene in cyberbullying 

situation when they encounter it at school by utilizing the theory of planned behavior 

(TPB). It investigated how attitudes, subjective norms, perceived behavioral control and 

perceived responsibility affects the teachers' intention to intervene. Questionnaire in a 

paper pencil format was used to collect the data from teachers in Indian schools during 

January-March 2016. Hierarchical regression was conducted to assess the proposed 

independent variables predicting the teachers’ intention to intervene. The results found 

that the theory of planned behavior (TPB) proves to be a strong and appropriate model to 

predict the teacher’s intention to intervene in cyberbullying at schools in India. All the 

main TPB predictor variables - attitude, subjective norm, and perceived behavioral 

control significantly influenced the teachers’ intention to intervene. All the variables 

collectively explained 40.9 % of the variance in the intention to intervene. Perceived 

responsibility also added a small but significant variance to the TPB model, 2.7%. Of all 

the predictor variables, attitude was the strongest predictor of the teachers’ intention. 

Moreover, the study has identified the specific underlying cognitive beliefs, determining 

the attitude, subjective norm and perceived behavioral control, which indirectly 

influences the teachers’ intention to intervene. This formative research provides a good 

resource to design future school-based interventions with an aim to prepare teachers to 

mediate the impact of cyberbullying on students in India. Overall, the results produced 

important insights about teachers’ attitudes, perceptions and beliefs towards intervening 

in cyberbullying in India. 

 Keywords. cyberbullying, India, theory of planned behavior, interventions  
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CHAPTER I 

INTRODUCTION 

 Cyberbullying is rampant among Indian youth (Microsoft, 2012; McAfee, 

2014). According to a recent transnational survey assessing the online behavior of 

youth, India ranked third in the world in terms of cyberbullying incidents (Microsoft, 

2012). Widespread concerns about the consequences of cyberbullying in India are 

apparent given the frequent coverage of the issue by Indian newspapers (Dhawan, 2015; 

Guha, 2014; The Times of India, 2015). For example, in a recent incident, a 14-year old 

school student was outperforming the older players on his basketball team. Suddenly, he 

started missing practice, and then withdrew from playing. After a long period of silence 

and suffering, he told his father that the jealous teammates are harassing him online and 

trying to tear down his performance on the basketball court. Soon after knowing this, his 

father informed the school and took the child to a counselor (Jha, 2015). Social support 

from the school is necessary to cope with the bullying situations like this. Although most 

cyberbullying occurs outside the school, the effects linger on, leading to a disruption in 

children’s behavior and academic performance (Kowalski & Limber, 2013). Hence, the 

schools cannot treat it as an outside school issue and should actively work to reduce 

further occurrences of cyberbullying.  

 Past research in the United States and other western counterparts have examined 

the effects largely from the perspective of cyberbullies and cybervictimization among 

students (Hase, Goldberg, Smith, Stuck, & Campain, 2015; Holfeld, & Grabe, 2012; 

Mishna, Khoury-Kassabri, Gadalla, & Daciuk, 2012; Schneider, O'Donnell, Stueve, & 

Coulter, 2012). As cyberbullying is mostly affecting school kids, the role of teachers is 
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crucial as far as school-based cyberbullying interventions are concerned. However, there 

have been very limited studies examining the perceptions of teachers. 

 A comprehensive review of international studies has demonstrated that 

cyberbullying is a major issue among youth in various countries (Cassidy, Faucher, & 

Jackson, 2013). Thus, cyberbullying practice is not limited to a particular country or 

culture but is widespread worldwide. It is a world issue in real sense. However, in each 

country it could be perceived differently based on the fact that each country has its own 

unique culture and people view every aspect based on the adjoining cultural dimensions 

(Hofstede & McCrae, 2004).  

 In India, cyberbullying is technically a crime punishable by imprisonment and 

fine. According to law expert named Pavan Duggal, “Under Section 66 (A) of the IT 

Act, 2000, cyberbullying is a bailable offence, punishable with three years of 

imprisonment and fine. However, the complainant and police can interpret what 

constitutes offensive behavior” (Alawadhi, 2014). That being said, when it comes to 

actual practice, cyberbullying is typically not interpreted as a crime, except when it 

includes the threat of violence. Pranesh Prakash, policy director at Bengaluru-based 

Centre for Internet and Society has said to a leading newspaper that "Just as we don't 

regulate jeering and taunting of adults when it happens in person, as opposed to a threat 

of violence, unless there is a special case made out for the harm of online taunting, I don't 

think there is a case for a legislative response." (Alawadhi, 2014). Hence, it appears that 

the cultural norms in India views cyberbullying as harmful or risky only when physical 

violence is involved.  
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 India’s cyberbullying rates are similar to or worse than its western counterparts 

such as the USA, UK, Germany, Australia, and Japan (Kaspersky, 2014; Microsoft, 2012; 

McAfee, 2014). This is despite the fact that only 10% of Indian population has regular 

online access to Internet (Microsoft, 2012). Hence, effective empirical studies are 

required to combat this issue, which has very high potential to escalate alongside 

increasing Internet access. Despite the growing prevalence of this issue in India, there is a 

demonstrated lack of empirical work on cyberbullying in India. There has been very 

limited work on cyberbullying most of which is outside the context of school students 

(D'cruz, & Noronha, 2013; Halder, Periyer, & Sivakumar, 2013). This study serves as a 

starting point in the school-based cyberbullying research in India. It is especially relevant 

to study cyberbullying given the school level initiatives concerning it are very limited. In 

these anti-cyberbullying initiatives, teachers occupy an important role in helping the 

students deal positively with the consequences of cyberbullying. However, some teachers 

may not perceive it as their responsibility to intervene, others exhibit limited confidence 

in dealing with cyberbullying (Eden, Heiman, & Olenik‐Shemesh, 2013; Li, 2008; Siu, 

2004; Yilmaz, 2010). Little is known about the teachers’ intentions and beliefs to be able 

to help students cope with the cyberbullying. This study addresses this gap. The purpose 

of this study is to examine the cognitive, personal, social and motivational factors 

shaping the intentions of the Indian teachers to intervene in cyberbullying incidences at 

school. This formative research is intended as a resource to design future school-based 

cyberbullying interventions for teachers in India.  

 The following chapter reviews the relevant literature to provide a strong 

foundation for this study by (a) discussing the previous research on cyberbullying, (b) 
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illustrating the context of the study, (c) identifying and addressing the gaps in research, 

and (d) demonstrating the need to conduct this study. It incorporates topics such as what 

is cyberbullying, how it is different from traditional bullying, role of media, impact of 

cyberbullying on mental health of adolescents, prevalence of cyberbullying in India, and 

a focus on the valuable role of teachers. It furthers describes the theory of planned 

behavior which was used as a theoretical framework for this study followed by the 

research questions and hypothesis proposed.  
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CHAPTER II 

LITERATURE REVIEW 

 Media has become an integral part of the people of all ages; and especially the 

youth, who are proactively using it. This study is particularly important, as media can be 

used in a myriad of both positive and negative ways (Best, Manktelow, & Taylor, 2014; 

Christakis, 2009, Kowalski, Giumetti, Schroeder, & Lattanner, 2014). The importance of 

media is evident in the fact that we are surrounded by media such as phone, computers, 

internet, etc. for most of our day. It benefits us in numerous ways: being accessible to our 

friends and family, maintain consistent connection with them, having access to 

knowledge, organizing, civic engagement, health, entertainment and many other such 

benefits. However, there are downfalls in media usage too. For instance, social media has 

given birth to cyberbullying and has changed the ways in which children can be bullied 

and harassed (Kowalski, Giumetti, Schroeder, & Lattanner, 2014). This harassment can 

make online space a place of discomfort and fear, rather than a venue for positive 

connections and self-expression. Bearing in mind these inherent drawbacks of the media, 

more work is needed to understand how children suffering from cyberbullying can be 

supported and learn how to help them manage the negative online environment. This 

study will benefit the mass communication discipline because it will add to the efforts in 

reducing the harmful effects attached with media initiated menace: cyberbullying.  

Cyberbullying and Traditional Bullying 

 Cyberbullying is defined as “using the Internet or other digital technologies 

such as cellular phones and personal digital assistants to be intentionally mean or to 

harass others” (Agatston, Kowalski, & Limber, 2007, p. 42). Cyberbullying shares 
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many characteristics of traditional bullying. However, the following characteristics not 

only differentiate it from traditional bullying but also help us understand the severity of 

cyberbullying. 

1. Anonymity: Cyber-victims often report that they do not know the identity of the 

bully (Brown, Jackson, & Cassidy, 2006; Tarablus, Heiman, & Olenik-Shemesh, 

2015). On the other hand, Slonje and Smith (2008) found that most of the 

cybervictims knew their bully - in fact 57% of the bullies were in the same school. 

They also found that 33% of the cyberbullies were unknown to the victims. It is 

easy for bullies to stay anonymous online, as most cyberbullies create fake email 

accounts and posts in instant messaging using pseudonyms. He also found that 

anonymity involved in cyberbullying provides immense power to the bully and 

increases its tendency to engage in cyberbullying (Barlett, 2015). By hiding their 

identity, cyberbullies find it easier to say mean things to the victim than they 

would in a face to face encounter.  

2. Increased accessibility: Where traditional bullying occurs mostly during school 

time, cyberbullying can occur at any time (Patchin, & Hinduja, 2013). The victim 

is accessible to the bully even beyond school hours and allows the bully reach the 

victim even in the protected environment of the home. Hence, it becomes almost 

increasingly difficult for the victim to avoid or evade the harassment.  

3. Lack of adult supervision: Kids are typically reluctant to tell their parents about 

bullying situations in cyber space because of the fear of restrictions enforced by 

the parents (Tokunaga, 2010). Hence, they keep suffering for a long span of time 

without notifying their parents. Also, not all parents are tech savvy. They may be 
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unable to provide the guidance and supervision to the kids needed in the virtual 

space. Some children do not tell their parents that they are being victimized online 

because they feel that parents will not be able to help them as they are not familiar 

with the computers (Mishna, Saini, and Solomon 2009; Smith, Mahdavi, Carvalho, 

Fisher, Russel, & Tippett 2008). 

4. Potential for large audience: According to Slonge and Smith (2008), in a 

cyberbullying scene the size of the audience involved is potentially much larger 

than in traditional bullying. Traditional bullying typically takes place in the 

presence of the small group at one point in time. However, a much larger audience 

can view pictures, videos, or comments posted online. Furthermore, once a 

picture or a video is shared online, it may not be possible to take it back. 

5. Invisibility of Victim/Perpetrator: In cyberbullying situations, the reactions (facial 

expressions, crying) of a person who might be victimized are absent to the bully. 

Hence, it is difficult for them to realize how much their remarks may hurt the 

victim or if they have gone overboard with the comments. For example, in a 

recent case cited in a national newspaper in India, one student commented, “The 

easiest way to get back at someone is online. You don’t have to face the other 

person. So you can say or do things you wouldn’t in real life. You can knock 

someone down in front of hundreds of people who are on the site. It’s worse than 

school bullying,” she said (Jha, 2012). 

6. Persisting impact: The impact of cyberbullying persists for a longer period than 

traditional bullying for two reasons. First, after traditional bullying events occur, 

they only exist in memory, while online bullying can be captured and maintained 
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through time. Once material is leaked on the Internet, it is very difficult to take it 

back or delete it. Hence, the impact of cyberbullying tends to persist for a much 

long time than traditional bullying (Patchin & Hinduja, 2006; Slonje, Smith, & 

Frisen, 2013).  

7. Virtual presence: While traditional bullying may include physical harm (e.g., 

pushing around on the playground), cyberbullying by nature must be verbal, and 

therefore potentially more of a psychological threat. Where the effects of 

traditional bullying are more physical and emotional, the effects of cyberbullying 

tend to be more psychological in nature such as depression, stress, anxiety, etc. 

(Tokunaga, 2010; Campbell, Spears, Slee, Butler, & Kift, 2012).  

 Many scholars are of the opinion that the effects of cyberbullying are either 

comparable or exceed the consequences of traditional bullying on the victims (Dooley, 

Pyżalski, & Cross, 2009; Slonje, & Smith, 2008; Sticca, & Perren, 2013). The basic 

difference between the two forms of bullying is the medium utilized to execute them. In 

particular, an online medium can increase the severity of the consequences of bullying 

because of the role of publicity (increases the potential to reach large number of audience) 

and anonymity (increases the possibility of the bully to hide its identity). At the same 

time, many scholars have revealed a major overlap between the traditional and 

cyberbullying (Kowalski, & Limber, 2013; Schneider, O'Donnell, Stueve, & Coulter, 

2012). For example, the bullies involved in traditional bullying are most likely to be 

involved in cyberbullying. Similarly, the victims of cyberbullying also tend to be victims 

of traditional bullying or vice versa. Also, the victims who are traditionally bullied 

become cyberbullies to get back at the bully/ies.  
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Prevalence of Cyberbullying in India 

India ranks third in the world in terms of occurrences of cyberbullying according 

to the Global Youth Online Behaviour Survey (Microsoft, 2012). India is also ranked very 

high on the frequency of cyber-threats the children receive online; such as pornography, 

drugs and alcohol, obscene language, weapons, cyber-bullying and undesirable 

communication with strangers (Kaspersky Lab, 2014). Furthermore, evidence suggests 

that children in India are largely unaware of the potential risks online. They are naïve 

about the dangers in the virtual world and are, therefore, easy prey for predators. For 

example, McAfee (2014) administered an online survey across major cities in India 

among tweens (aged 8-12 years old) and teens (aged 13-17 years old). The participants 

comprised of 711 males and 711 females. This study revealed startling findings about the 

Indian adolescents’ online behavior in the context of cyberbullying, cybervictimization, 

and cybersecurity. 92 % have posted their personal contact information online unaware of 

the risks of sharing this information in the virtual world. Moreover, 42% posted their 

email address online, 34% posted their phone number, and 32% posted their home 

address. A lack of awareness, and understanding, of cyberbullying in India is particularly 

problematic given its prevalence and severity of its adverse impact on the youth. The 

unawareness among parents and the lack of proper infrastructure to address this type of 

bullying increases the risk of school students of being subjected or involved in 

cyberbullying behavior (McAfee, 2014). If this issue is not tackled with suitable 

measures in a timely manner, it has the potential to affect many students with serious 

mental health consequences such as depression and anxiety. It might also affect their 

school performance by jeopardizing their future.  
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Many scholars strongly indicate that active parental involvement in the form of 

restrictive mediation (making rules in terms of time and content viewed on internet) is 

very effective in reducing the impact of cyberbullying on children as well as children’s 

tendency to engage in cyberbullying (Lee, 2012; Lee, & Chae, 2012; Mesch, 2009; 

Navarro, Serna, Martínez, & Ruiz-Oliva, 2013). While parents in India supervise and 

prepare their children to deal with the real world situations, children typically lack 

guidance from their parents to deal with undesirable elements present in the virtual world 

(McAfee, 2014). This means that when they encounter situations like cyberbullying, or 

other negative social media experiences, they are left without any clear guidance. In the 

absence of knowledge about effective coping strategies, the students might retaliate in an 

inappropriate manner. For example, in a recent case, a student of 10th grade in a school in 

Delhi, India slashed his classmate’s arm with a paper cutter for photoshopping his picture 

with a girl and uploading it on Facebook (Jha, 2012). Indeed, cyberbullying can have 

troublesome effects on the mental health of adolescents.  

Cyberbullying and Mental Health of Adolescents 

 Perhaps most concerning are the mental health repercussions often associated 

with cyberbullying. Cyberbullying is a threat to mental health among adolescents, both at 

the giving and receiving ends. It causes many health consequences such as anxiety, 

depression, anti-social behaviors, aggression, stress, suicidal ideation and suicidal 

behaviors (Arseneault, Bowes, & Shakoor, 2010; Masiello, Schroeder, & Giarcanella, 

2014; Turner, Exum, Brame, & Holt, 2013). These health consequences such as 

depression, stress, low self-esteem and anxiety can be the antecedents as well as 

outcomes of cyberbullying. For example, a person going through depression can engage 
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in cyberbullying others. On the other hand, a person who has been a victim of 

cyberbullying can develop symptoms of depression (Perren, Dooley, Shaw, & Cross, 

2010; Ybarra, 2004). Typically, cyberbullies suffer from poor mental health and are 

dissatisfied with themselves on certain fronts such as their body, looks, etc. Similarly, 

cybervictims can also have poor mental health based on the above stated dissatisfactions 

and therefore could be at risk of being a cybervictim (Landstedt, & Persson, 2014). A 

recent online survey of 265 college female students in India found that one in four 

women have experienced cyberbullying and have a high risk of suffering from depression 

(Times of India, 2015). Other detrimental consequences of cyberbullying, especially for 

victims, could be loss of confidence, absence from school, and lower academic 

performance (Kowalski, & Limber, 2013).  

 Although limited research has examined the effects of cyberbullying in India, we 

know from work in other countries that cyberbullying can harm an individual’s self-

concept and self-esteem, especially if they are publically humiliated. This might lead to 

feelings of “thwarted belongingness” and “perceived burdensomeness” among them 

leading to a desire for committing suicide (Van Orden, Witte, Cukrowicz, Braithwaite, 

Selby, & Joiner, 2010, p. 575). According to a leading Indian national newspaper 

“cyberbullying is one of the main reasons behind the increasing rate of teen suicide in 

India” (Times of India, 2014). Yet the stigma attached to the psychological health issues 

makes it difficult to seek help needed by them. There is certain degree of shame 

associated with it and is perceived as a sign of person’s weakness. Hence, many people 

choose to remain silent on such psychological issues and refrain from seeking 

professional help. Also, there is general lack of appropriate resources in place to help 
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children cope with the psychological effects of cyberbullying. Still further the lack of 

awareness about these resources makes these resources less accessible to the people. 

Besides, very limited schools in India appoint a counselor in school. Under these 

circumstances wherein a school does not have an in-house counselor for students, the 

expense associated with consulting external counselor or psychiatrist makes professional 

help unaffordable to people. In conclusion, cyberbullying is a serious concern and is 

highly associated with the mental health disorders and even suicide among adolescents in 

India. However, the lack of sufficient resources and awareness makes it difficult to deal 

with it. 

Role of Teachers in India is Valuable 

Teachers play a very important role in shaping the life of the children in India. 

Based on the Hindu philosophy, teachers are called ‘guru,’ which is derived from a 

Sanskrit word meaning teacher or a guide (Das, 2014). A teacher or a guru occupies 

various roles such as counselor, guide, and guardian of kids in school. In a guru-shishya 

parampara (teacher-student tradition), a student sits with the teacher and learns concepts 

ranging from the most basic to complex. As this tradition is greatly fostered by Indian 

culture, it can be effectively utilized to build or reinforce the interventions strategies for 

students in the context of cyberbullying.  

Parents play a very significant role in the social world of children in every society. 

However, most kids think that if they tell their parents they will restrict their access to 

technology and are reluctant to speak to them (Tokunaga, 2010). Therefore, building a 

social support for these cyber victims outside their home space becomes necessary. Many 

research studies suggest that the role of school counselor is very significant (Bhat, 2008; 
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Cassidy, Brown, & Jackson, 2012; Nordahl, Beran, & Dittrick, 2013). However, in Indian 

schools it is not mandatory to have a full-time school counselor, and most of the schools 

do not have one.  

 A very small percentage of schools do employ a full-time school counselor, but 

these tend to be pricey private schools, which charge exorbitant tuition and fees (Hindu, 

2014). In most of the schools in western countries, such as the United States, counselors 

or psychologists employed by the school take up the role in advising, counseling and 

intervention in cyberbullying situations (Diamanduros, Downs, & Jenkins, 2008). In 

India, however, the absence of counselors in schools makes teachers the only source of 

support for children outside their home. This makes the task of training teachers in how 

to deal with cyberbullying particularly relevant since they are involved in looking after 

children. They can also be a great source of social support for children in school. 

However, there is a need to create an environment where students feel comfortable 

approaching their teachers with any problems, even those not directly related to school 

issues. At the same time, teachers should be aware about cyberbullying, have the ability 

to adequately identify it, and have the skills necessary to address any cyberbullying 

situations that exist among any of their students.  

 Most of the interventions and preventions programs have provided 

recommendations regarding teachers creating awareness and training (Paul, Smith, & 

Blumberg, 2012; Pearce, Cross, Monks, Waters, & Falconer, 2011; Slonje, Smith, & 

Frisén, 2013). All the programs require some kind of attention or initiative from the 

school teachers. Therefore, teachers play an important role in mediating the impact of 

cyberbullying on students in Indian schools.  
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In conclusion, despite the prevalence of this issue among adolescents in India, 

very limited research has been done to study it (Umarhathab, Rao, & Jaishankar, 2009). 

Therefore, there is a need for well-researched resources and studies that are grounded in 

Indian culture and school system. However, there has not been any empirical research 

that can provide a strong culturally grounded resource to design prevention or 

intervention programs to combat cyberbullying in Indian schools. In the absence of which, 

most of the educational institutes in India rely mostly on the research studies conducted 

in the western countries to design the prevention and intervention programs. This study 

serves as a starting point for an empirical research examining the school-based 

cyberbullying in India. 
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CHAPTER IV 

THEORETICAL FRAMEWORK 

 The theory of planned behavior was used as a framework to study the intention of 

the teachers to intervene in a cyberbullying situation at school because it aligns well with 

the purpose of this study. The theory of planned behavior provides a psychosocial model 

to predict the behavior of a person based on his/her intention, which is in turn is based on 

his/her attitude, perceived social pressure, and perceived ability to execute the behavior 

(Ajzen, 1991). This study has been extensively applied to create formative research as 

well as design and test behavior-change interventions (Golden, & Earp, 2012; Hagger, & 

Luszczynska, 2014; Lindsey, Brandt, Becker, Lee, Barth, Daleiden, & Chorpita, 2014; 

Montanaro, & Bryan, 2014).  

Theory of Planned Behavior 

 The theory of planned behavior (TPB) is based on the theory of research action 

(TRA), which was formulated by Ajzen and Fishbein in 1980 (Ajzen & Fishbein, 1980). 

According to theory of reasoned action, a persons’ engagement in actual behavior is 

directly predicted by his or her intention to perform a behavior, which is in turn based on 

the person’s attitude toward the behavior and subjective norms. Attitude is defined as the 

“the degree of a person’s favorable or unfavorable evaluation or appraisal of the behavior 

in question” (Ajzen, 1991, p. 188). Subjective norm is defined as “the perceived social 

pressure to perform or not to perform the behavior” (Ajzen, 1991, p.188). TRA assumes 

that people have complete volitional control over the performance of their behavior. In 

other words, peoples’ performance of a behavior is solely based on their own will. 

Although this theory is very successful in measuring these behaviors, it cannot effectively 
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measure the behaviors whose performance is based on the factors beyond the control of a 

person’s will (Ajzen, 1991). To overcome this drawback of TRA, TPB was proposed to 

measure the intentions and behavior in which people have only partial volitional control 

over executing the behavior (Ajzen, 1991). It adds another variable called perceived 

behavioral control as a predictor of the intentions and the actual behavior. Perceived 

behavioral control is described as “the people’s perception of ease or difficulty in 

performing the behavior of interest” (Ajzen, 2002, p. 665). It takes into consideration the 

personal factors such as self-efficacy and autonomy over the performance of the behavior 

as well as external factors such as infrastructure, resources, time, etc. that could obstruct 

or facilitate the performance of a behavior. When these factors influence the performance 

of certain behaviors, their execution is beyond the control of a person’s will. Ajzen and 

Fishbein (1980) propounds that perceived behavioral control directly influences the 

intention of people to perform a behavior as well as the behavior itself in such cases.  

 To sum up, TPB suggests that a person’s attitude toward a certain behavior, its 

subjective norm and the perception of its behavioral control generates an intention to 

perform a behavior (Ajzen, 2002). The TPB theory also assumes that intention of a 

person is the precursor of his/her engagement in a particular behavior (Ajzen, 1985). 

There are substantial studies conducted across various countries backing up this 

assumption (Harland, Staats, & Wilke, 1999; Sharma, Chrisman, & Chua, 2003; Shih, & 

Fang, 2004; Yan, & Sin, 2014). 

 Attitude is based on two aspects: the evaluation of the experience and the 

instrumental aspect of the behavior of interest. In India, as there is lack of sufficient 

awareness about cyberbullying, teachers are largely unaware of the consequences of their 
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involvement. As a result, teachers will intend to intervene only when they believe that it 

will not cause them any uneasiness. Also, having known that the cyberbullying behavior 

and victimization is highly underestimated in India, it will also help us recognize the 

extent to which the teachers perceive that their intervening is instrumental to tackle 

cyberbullying issues at school. In this study, these aspects will shape the teachers' 

attitudes and help us understand which teachers' perceive intervening as favorable.  

 Subjective norms also consist of two aspects: injunctive normative beliefs and 

descriptive normative beliefs. Injunctive normative beliefs are a person’s perceptions 

regarding specific individuals or groups of whether they would approve the him/her to 

perform a particular behavior of interest or not (Fishbein & Ajzen, 2010). Descriptive 

normative beliefs are based on the belief that a particular referent individuals or groups 

themselves engage in the behavior of interest (Fishbein & Ajzen, 2010). India is a 

collectivistic culture, which desires social conformity and promotes interdependence in 

the society among the people around one person, such as family, friends, colleagues, etc. 

(Chadda & Deb, 2013). Social pressure does play a significant role in executing any 

behavior in Indian society. Therefore, subjective norm will determine the extent to which 

this social pressure influences the teachers’ intention to intervene in cyberbullying at 

school. 

 Perceived behavioral control represents self-efficacy as well as autonomy of a 

person over the behavior. Bandura defines self-efficacy as a person’s belief about his/her 

ability to perform a particular behavior in a certain situation (Bandura, 1991; Bandura 

1997). Perceived behavioral control inculcates perceived self-efficacy along with the 

autonomy aspect of conducting a certain behavior. As there are certain behaviors that 
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cannot be executed only by volition, it is important to consider perceived behavioral 

control to see whether there are factors limiting the volitional control. Hence, in this 

study the researcher intends to assess whether the intention of Indian teachers to 

intervene in cyberbullying is only based on their volition or will, or upon the factors that 

are beyond their control that could make intervening easier or difficult for them. 

 In addition to these direct measures, the theory of planned behavior also provides 

a framework to know the antecedents of the attitude, subjective norm and perceived 

behavioral control, which are called behavioral beliefs, normative beliefs and control 

beliefs, respectively. These antecedents are basically cognitive beliefs underlying the 

corresponding measures. By evaluating these beliefs, a researcher can determine why 

teachers hold certain attitudes, subjective norms, and perceptions of behavioral control 

towards intervening (Ajzen, 2002). This detailed evaluation of beliefs will create crucial 

assemblage of information for designing effective school-based cyberbullying 

intervention programs. Empirical studies have also demonstrated support for this 

expectancy-value or multiplicative model of beliefs (Ajzen, 2005; Ajzen & Fishbein, 

2008; Hardeman, Prevost, Parker, & Sutton, 2013). 

Behavioral beliefs determine attitude. They are defined as accessible beliefs about 

the consequences expected from engaging into a behavior of interest (Ajzen, 1991). 

Behavioral beliefs consist of two subsets: the probabilistic outcomes if a particular 

behavior is executed and the evaluations of these outcomes (Ajzen, 1991). A person 

might hold many beliefs about a given behavior. However, only a small cluster of beliefs 

is available at a given point of time (Ajzen, 2002). These accessible beliefs along with 
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their outcome evaluations determine whether attitude towards the behavior is favorable or 

not. It is symbolically represented in an equation as follows: 

 

In this equation, the strength of each behavioral belief (bi) is multiplied by the evaluation 

of its outcome (ei), and attitude (A) is a summation of the products across all beliefs 

(Ajzen, 2005). Normally, a person who anticipates positive outcomes from engaging into 

a behavior holds a favorable attitude toward it. Conversely, a person who expects 

negative consequences is most likely to have unfavorable attitude (Ajzen, 2005). 

Behavioral beliefs depict the same for the attitude of the teachers towards intervening in 

cyberbullying at school. 

Normative beliefs determine subjective norm. Normative belief “is a person’s 

estimation of the likelihood (subjective probability) that a given referent individual or 

group would approve or disapprove of performing the behavior under investigation” 

(Mark, Donaldson, & Campbell, 2011, p. 79). It consists of two subsets: the strength of 

each normative referent and the motivation to comply to with the referent group (Ajzen, 

1991). Normative beliefs identify these specific referent groups, based on the population 

and behavior in question, and combine a person’s perceived expectations of these referent 

groups with a person’s motivation to comply with them. According to Ajzen the strength 

of a particular referent individual or group is highly affected by the person’s motivation 

to comply with that individual or group (Ajzen, 2011). This study would inculcate these 

aspects in predicting the perceived social pressure of the teachers to intervene in 

cyberbullying. It is symbolically represented in an equation as follows: 
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In this equation, the strength of each referent individuals/group (ni) is multiplied by the 

person’s motivation to comply with that individuals/group (ei), and subjective norm (SN) 

is a summation of the products across all beliefs (Ajzen, 2005). These normative beliefs 

create a perception of a certain degree of social pressure which is in turn reflected in their 

subjective norm which influences the teachers’ intention to intervene. 

Control beliefs determine perceived behavioral control. These beliefs are 

concerned with the presence of factors that can facilitate or inhibit performance of the 

behavior (Ajzen, 1991). Control beliefs have two subsets: relevant control factors and 

their `perceived power in facilitating/inhibiting the execution of the behavior of interest. 

Control factors could be the required skills and abilities, availability or lack of resources 

such as time, money, infrastructure, cooperation from the people, etc depending upon the 

population and the behavior of interest. Control beliefs are calculated by multiplying the 

control factors with their corresponding perceived power. It is symbolically represented 

in an equation as follows: 

 

 In this equation, the strength of each control belief (ci) is multiplied by its power 

to facilitate/inhibit the performance of the behavior (pi), and perceived behavioral control 

(PBC) is a summation of the products across all beliefs (Ajzen, 2005). In this study, the 

control beliefs will help us understand the extent to which the skills, training, knowledge, 

time and resources that are available to the teachers in India, promotes or hinders their 

intention to intervene in cyberbullying.  

To conclude, the purpose of this study is to assess the strength of the TPB theory 

in predicting the teachers’ intention to intervene. In addition, this research specifies the 
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most influential predictors that influence their intention. Moreover, the research identifies 

the specific beliefs which strongly predict the TPB predictor variables they represent. 

This will provide the researchers a comprehensive resource to prioritize and channelize 

their efforts optimally in designing future cyberbullying interventions in India.   

Extended Construct in the TPB model: Perceived Responsibility  

to Intervene 

 Ajzen (1991) has specified that the model of theory of planned behavior is open to 

expansion with the new variables that can contribute to additional variance to predict the 

construct under study. According to Ajzen, “the theory of planned behavior is, in 

principle, open to the inclusion of additional predictors if it can be shown that they 

capture a significant proportion of the variance in intention or behavior after the theories’ 

current variables have been taken into account” (1991, p. 199). Many scholars have 

conducted various studies wherein they proposed new predictor variables other than the 

original ones in the model (Conner & Armitage, 1998; Heath & Gifford, 2002; Yousafzai, 

Foxall, & Pallister, 2010). In this study, perceived responsibility of teachers to intervene 

is proposed as an additional predictor in the theory of planned behavior with an 

expectation that it will explain additional variance in the intention of the teachers to 

intervene in cyberbullying. Ajzen (1991) suggests that based on the context of the study, 

perceived responsibility or moral obligation plays a major role in the decision of 

performing or not performing a particular behavior. Such sense of responsibility is 

anticipated to influence intentions of an individual along with its attitude, social norms 

and perceived behavioral control. 
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 Many studies have proven perceived responsibility, or perceived moral obligation, 

to be an extended construct in a TPB model and that it does explain significant variance 

in the intention and behavior (Beck & Ajzen, 1991, Bissonnette, & Contento, 2001; 

Fleming, Barner, Brown, Shepherd, Strassels, & Novak, 2014). Moreover, many 

cognitive scholars suggest that perceived responsibility is an important predictor of 

people’s participation in the concerned act (Schwartz, 1977; Zimmerman & Kitsantas, 

2005). According to Fleming et al., (2014) compared to social norm, where a person 

engages in a behavior due to adequate social pressure, perceived responsibility is the 

obligation based on the moral duty i.e., a person will conduct a certain behavior out to 

fulfill its responsibility even if it is personally unpleasant. This study will examine 

whether the teachers perceive intervening as their responsibility and how this influences 

their intention to intervene.  

 In this study, predictor variables — attitude, subjective norm, perceived 

behavioral control and perceived responsibility of the teachers — will be used to predict 

the intention of the teachers to intervene upon encountering cyberbullying situations in 

the school. Based on these variables the study has proposed the TBP model as displayed 

in Figure 1.  

Control Factors 

 The study also utilized the following demographic variables to assess the 

relationship among the TPB constructs such as gender, age and teaching experience. The 

study will also measure the background variables such as whether school has a 

cyberbullying policy or not, whether the teachers have encountered any cyberbullying 

incident in the school or not, whether teachers have engaged in cyberbullying training or 
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not. In addition, the teachers’ past experience with cyberbullying was also used as a 

control variable. These background variables will distinguish the participants based on 

these factors and will also measure the impact of these characteristics on the relationship 

of TPB variables with the intention to intervene. 

 

 

 

  

 

 

 

 

 

 

 

Figure 1. Proposed theoretical model 

Hypotheses and Research Questions 

 H1: Behavioral beliefs will positively correlate with the attitude.  

 H2: Normative beliefs will positively correlate with the subjective norm. 

 H3: Control beliefs will positively correlate with the perceived behavioral control. 

 H4: Teachers’ attitude significantly influences the teachers’ intention to intervene 

in cyberbullying situations at school. 

 H5: Subjective norms significantly influence the teachers’ intention to intervene in 

cyberbullying situations at school. 
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 H6: Perceived behavioral control significantly influences the teachers’ intention 

to intervene in cyberbullying situations at school. 

 H7: Perceived responsibility predicts additional variance in the teachers’ 

intention to intervene over and above the main TBP variables.  

 RQ1: Which specific beliefs can be targeted in the school-based cyberbullying 

interventions to encourage teachers to intervene in cyberbullying situations? 
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CHAPTER IV 

  METHODS 

 The approach of this study is quantitative in nature (Creswell, 2013). The study 

examined the intentions of the teachers’ intention to intervene in cyberbullying incidences 

among school students. The independent variables considered in the study to predict the 

teachers’ intention to intervene are: attitude towards teachers’ intervention, subjective 

norm, perceived behavioral control, and perceived responsibility. The aim of this 

quantitative research aims to test the hypothesized TPB model based for these variables 

and produce results that could be generalized to the population of interest (Indian 

teachers). The data was collected using surveys designed by using the predetermined 

instruments to measure the aforementioned proposed variables. Hence, this research calls 

for a more deductive and objective approach to study the teachers’ intention to intervene. 

Data was primarily collected through a paper pencil survey from the school teachers in 

the middle and high schools in India. This research was approved by the Texas Tech 

University Institutional Review Board. The IRB approval letter is in Appendix A.   

Materials 

 The survey items were adopted from the examples provided by Ajzen (2006). 

These survey items were based on previous literature, and were altered to suit the purpose 

of the study, keeping in mind the culture of the country. Theory of planned behavior also 

suggests understanding of the time frame of the intention (Ajzen, 2006). Hence, along 

with the teachers’ intensity to intervene, the survey measured the perception of teachers’ 

immediacy to intervene in the future. The researcher should specify a relatively shorter 

and more realistic time frame because with the shorter time frame people are in a better 
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position to predict the real-life situation (Dommermuth, Klobas, & Lappegård, 2011). 

Ajzen (2006) recommends that the items in the questionnaire reflecting the TPB 

constructs items should include a time period based on the behavior, population of 

interest and context of the study. For this study, all the items of the constructs were 

phrased with a time period of 12 months within which the action is expected to occur. 

The following definitions of the key terms were mentioned in the survey:  

Cyberbullying. is defined as using the Internet or other digital technologies such as 

cellular phones and personal digital assistants to be intentionally mean or to harass others. 

Cyberbully. is a person who initiates bullying using the Internet and other technologies. 

Cybervictim. is a person who is bullied by others online.  

Intervening in Cyberbullying. means getting involved in a cyberbullying situation faced 

by the student (bully or victim) to prevent further implications. 

Independent Variables 

 Attitude scale. In this study, attitudes about intervening in cyberbullying 

situations were measured on a 7-point bipolar semantic differential scale. For example, 

the respondents were asked, “If I intervene in a cyberbullying incident at school, it would 

be” and their perceived evaluation of the experience was measured with 4 adjective pairs. 

As suggested by Ajzen (2002), this global measure of attitude includes an item reflecting 

the instrumental aspect of intervening in a cyberbullying situation 

(important/unimportant), evaluating this experience (pleasant/unpleasant), and items 

which captures the overall evaluation of the intervening experience (good/bad, 

favorable/unfavorable). 
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Subjective Norm (SN) scale. This global measure of subjective norm was 

measured on a 2-item 7-point Likert scale with the responses ranging from 1 (strongly 

disagree) to 7 (strongly agree). As recommended by Ajzen (2002), the items in this scale 

includes items representing the two aspects of the subjective norm: an item measuring the 

injunctive normative belief (Most people who are close to me would approve of me 

intervening in a cyberbullying situation at school in the next twelve months), and an item 

measuring the descriptive normative belief (Most teachers like me would intervene if a 

cyberbullying situation occurs at school in the next twelve months). 

Perceived Behavior Control (PBC) scale. This 2 item scale measures the global 

or direct measure for perceived behavioral control. It was adopted from the examples 

provided by Ajzen (2006) and altered to fit the purpose of the study. As recommended by 

Ajzen (2002) it consists of an item measuring the perceived self-efficacy (I am confident 

I can intervene if a cyberbullying situation occurs in school in the next twelve months) 

and another item measuring autonomy (I believe it is up to me whether or not to intervene 

if a cyberbullying situation occurs with a student in the next twelve months) of the 

teachers to intervene in a cyberbullying situation. The responses in the scale were 

measured on 7-point scales, ranging from strongly disagree (1) to strongly agree (7).  

Behavioral beliefs scale. Behavioral beliefs consist of two subscales: behavioral 

belief strength and the outcome evaluation. The response scale for behavioral belief 

strength ranged from (1) strongly agree to (7) strongly disagree. The question asked was 

“If I intervene in a cyberbullying incident involving one of my students”. Teachers were 

provided with 4 items of beliefs. Example items are: it will strengthen my relationship 

with my student; it will resolve a cyberbullying situation. Outcome of each these beliefs 
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were evaluated on a 7-point bipolar scale with a response scale ranging from (1) Bad to 

(7) Good. Example items are: strengthening my relationship with my students would be, 

resolving a cyberbullying situation would be.  

 Normative beliefs scale. Normative beliefs consist of two subscales: normative 

belief strength and motivation to comply. Normative belief strength and its corresponding 

motivation to comply were measured on a 7-point Likert type scale. The response scale 

for injunctive normative belief strength ranged from (1) strongly agree to (7) strongly 

disagree. Example item is: “The school principal will approve my decision to intervene 

in cyberbullying cases of students.” The response scale for motivation to comply ranged 

from (1) Do not care at all to (7) Care a lot. The corresponding example item is: “When 

it comes to matters at school, how much do you care about the approval of the following 

people about your actions?” (principal of the school). In this study, fellow teachers, 

principal, parents of students and students were identified as referent individuals who are 

perceived to approve or disapprove the teachers intervening in cyberbullying situations.  

 Control beliefs scale. Control beliefs are comprised of two subscales: control 

belief strength and power of control factor. Control belief strength consists of 4 items 

measured on a 7-point Likert scale. The response format for control belief strength 

ranged from (1) not at all confident to (7) very confident. For example, the teachers were 

questioned: “How confident are you that you will have each of the following to intervene 

in cyberbullying incidences at school in the next twelve months? They were provided 

with a list of control factors and were to rate the strength for each of them. Control 

factors were effective training, adequate skills, knowledge, resources from school and 

sufficient time to intervene. Power of control factor scale also consists of same control 
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factors corresponding to the control beliefs. The question asked was: “How beneficial 

would each of the following be in making you more capable to intervene if a 

cyberbullying situation occurs with a student in the next twelve months?” Teachers 

assigned a power to each control factor on a 7-point likert scale that which ranged from 

(1) not at all beneficial to (7) very much beneficial. 

 Perceived responsibility scale. Perceived responsibility was measured using the 

2-itme scale. This scale was constructed based on the two item scales perceived 

responsibility scales used in the previous TPB studies (Monaco Bissonnette, & Contento, 

2001; San-Pui, 1999). The items in the scale were altered to match the context of this 

study. The items are: 1. it is my duty to intervene in cyberbullying incidences happening 

to students; and 2. if a cyberbullying case occurs with a student, it is teacher’s 

responsibility to intervene and manage it. The response scale for these items ranged from 

(1) strongly agree to (7) strongly disagree. 

Dependent Variable 

 Teachers’ intention to intervene scale. Intention to intervene in cyberbullying 

situations was measured on a 4-item 7-point Likert scale with the responses ranging from 

1 (not likely at all) to 7 (most likely). These items will measure the readiness of the 

teachers to intervene as well as the teachers’ immediacy to intervene. Example items are: 

if I knew any of my students were being cyberbullied, I would do something to stop it, I 

intend to intervene if a cyberbullying situation occurs in the next twelve months. 

Control Factors 

 Control factors such as gender, presence or absence of school cyberbullying 

policy, encountered a cyberbullying situation in the school, having attended or not having 
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attended cyberbullying training was measured on a nominal scale. The data for age and 

experience was collected by providing a blank space to answer with specific answers and 

was analyzed on an ordinal scale. 

Participants 

 The respondents in this study were current middle school and high school teachers 

in India. 29 schools were approached for participation out of which 27 schools agreed 

and participated in the study. Data was collected from 27 schools: 17 high schools and 10 

higher secondary schools. Schools were located in three major cities (Panaji, Mapusa, 

and Margao) from the state of Goa, India. This study included only urban schools, 

rendering rural school outside its scope. The number of teachers varied based on the size 

of the schools, ranging from 15 to 50 teachers per school. A total of 402 teachers (male 

n= 69 and female n= 314) participated in the study. Females accounted for nearly 78% of 

the sample. This ratio distribution of teachers is very much representational of the state’s 

gender distribution among school teachers, which also comprises of 78% females. 

However, it is not a perfect gender representation of country’s average for school teachers, 

which is 47% for females (U-DENISE, 2016). The average age of participants was 37.2 

years (SD = 9.66). The average teaching experience of the teachers was 11.8 years (SD = 

9.20).  

Procedures 

 In this survey study, the sample was drawn using a random sample design. First, 

using a list of schools obtained from the Directorate of Education, Government of Goa, 

India, the researcher randomly selected the schools to contact. The list is publicly 
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available on the Directorate of Education website. Only the schools identified as urban 

schools were included in the list for random selection.  

 The researcher approached the principal of the randomly selected schools over the 

phone or with prior appointment with an intention to seek their permission for the 

participation of the school (Appendix B). The principal authorities of the schools were 

contacted over the phone or email with a meeting request. A paper copy of the 

informative/permission letter was provided to the school principal on the Texas Tech  

University, College of Media and Communication letterhead stating the purpose and 

importance of the study. This letter is signed by the faculty thesis chair of the study  

(Appendix C). For schools that agreed to participate, the researcher provided two paper 

copies of the letter to the principal. The principal signed both the copies: one copy was 

returned back to the researcher and the other one was kept by the school for their record.  

 The survey was administered to the teachers via the principal of the chosen 

schools. The researcher handed over the paper copies of the survey (Appendix D) and the 

copies of the information sheet (Appendix E) based on the number of the teachers in the 

concerned schools along with the ballot box (a carton box sealed from all side with a 

narrow opening or slit on top, sufficient enough to drop the surveys and labelled as 

“cyberbullying survey” in large and bold font) to the school principal or the authority 

concerned to administer the survey. The first page of the questionnaire contained the 

instructions for completing the rest of the questionnaire and the definitions of the key 

terms that the participants are required to know to successfully provide their responses. 

All questionnaires were administered in English and no translation is required for 

participants in India because the medium of education at the mid-level and high school 
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level is English. Consequently, a high degree of English proficiency on behalf of the 

teachers was assumed. All the teachers were advised to drop their paper questionnaires 

(blank as well as filled questionnaires) in a box. The researcher collected the ballot box 

from the schools within the time period of two to three weeks. Meanwhile, the researcher 

gave a weekly reminder to the concerned authorities and was requested to pass on the 

reminders to the teachers. 
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CHAPTER V 

DATA ANALYSIS AND RESULTS 

Preliminary Analysis 

 Hierarchical regression was conducted to test the hypotheses and answer the 

research question proposed in the study. It is the most commonly used data analysis 

technique in the research involving the TRA and TPB theories (Aleassa, Pearson, & 

McClurg, 2011; Heath, & Gifford, 2002; Hrubes, Ajzen, & Daigle, 2001; Sheldon, 2016). 

Hierarchical regression technique is recommended by researchers especially if the TPB 

research is intended for future interventions because it helps to identify the most 

important predictors, which will aid in channelizing the future intervention efforts. 

 Preliminary analysis was conducted to investigate the data prior to getting at the 

multilevel regression analysis. All the data analysis was performed on IBM SPSS 

Statistics 23. Missing values were excluded from the analysis. 

 A multiplicative principle was followed to construct the expectancy-value 

measures: behavioral beliefs, normative beliefs and control beliefs, which determine 

attitude, subjective norm and perceived behavioral control, respectively. To compute 

behavioral beliefs, each belief strength was multiplied by its corresponding outcome 

evaluation, and the resulting values were summed across all beliefs. These aggregates 

represent behavioral beliefs. Similarly, normative beliefs were computed by multiplying 

normative referents and their corresponding motivation to comply and summing up these 

values to form an aggregate sum for normative beliefs; and control beliefs were 

calculated by multiplying the control factors with their corresponding perceived power to 

form an aggregate measure for control beliefs. These summed values for behavioral 
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beliefs, normative beliefs and control beliefs are also known as belief-based measures or 

expectancy-value measures of attitude, subjective norm and perceived behavioral control. 

 Principal component analysis with varimax rotation was conducted on the scales 

measuring the latent constructs (such as, intention to intervene, attitude, behavioral 

beliefs, normative beliefs and control beliefs), to assess their predictive validity. As 

expected, the items in each scale clustered together to provide a one-factor solution based 

on the criterion of the eigenvalue more than 1. The factor loadings, eigenvalues and 

variance explained by them are indexed in Table 1. 

 All the predictor variables were tested for multicollinearity using VIF (variance 

inflation factor) and tolerance. As suggested by Field (2009) all the variables 

demonstrated by VIF should be less than 10 and the tolerance values should be above 0.2. 

The VIF values raged from 1.3 to 1.7 and the tolerance values ranged from .58 to .76. 

This indicates that the correlation among the predictor variables is not very high. Thus, 

there is no evidence of multicollinearity. 
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Table 1. Results of Principal Components Analysis  

 

 

Measures 
Factor 

Loadings 

Eigen 

values 

% of 

Variance 

Intention to intervene  2.70 67.58 

If I knew any of my students were being cyberbullied, 

I would do something to stop it. 
.75   

I would want to intervene if cyberbullying were 

occurring at my school. 
.89   

I intend to intervene if a cyberbullying situation 

occurs in the next twelve months. 
.92   

I am not ready to intervene if a cyberbullying situation 

occurs in the next twelve months. (reverse coded) 
.71   

Attitude  2.60 64.87 

Good/Bad .82   

Pleasant/Unpleasant .85   

Favorable/Unfavorable .86   

Important/Unimportant .67   

Behavioral beliefs  2.90 72.44 

Strengthening my relationship with my students would 

be 
.80   

Resolving a cyberbullying situation would be .88   

Reduction of future cyberbullying incidences would 

be 
.88   

If an act benefits the students, it would be .85   

Normative Beliefs  2.73 68.21 

My fellow teachers .83   

Principal .78   

Patents of your students .86   

Students .84   

Control Beliefs  4.17 83.33 

Effective training .91   

Adequate skills .95   

Sufficient knowledge .93   

More resources from school .91   

Availability of time .87   

________________________________________________________________________ 
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 Next, the reliability analysis was conducted to estimate the internal consistency of 

all the scales. The Spearman-Brown test is considered more appropriate measure of 

reliability for two-item scales (Eisinga, Grotenhuis, & Pelzer, 2013). Hence, in this study 

Spearman-Brown was performed to test the reliability for two-item scales such as 

subjective norm, perceived behavioral control and perceived responsibility. On the other 

hand, Cronbach’s alpha was used to test the internal consistency of more than 2 items 

scales such as intention to intervene, attitude, behavioral beliefs, normative beliefs and 

control beliefs. Table 2 displays the total number of missing values in each construct, 

number of scale items, means, standard deviations and reliability values for all the 

continuous variables proposed in the model. 

Table 2. Descriptive Statistics for the proposed TBP variables (N = 402) 

________________________________________________________________________ 

Variable 
N 

(Missing) 
Items Mean (SD) 

Cronbach’s 

alpha 

Spearman 

-Brown 

Intention to intervene 399 (3) 4 5.50 (1.26) .83  

Attitude 351 (51) 4 4.28 (1.34) .81  

Subjective norm 383 (19) 2 4.56 (1.31) -- .60 

Perceived behavioral 

control 
387 (15) 2 4.78 (1.27) -- .44 

Perceived responsibility 391 (11) 2 4.65 (1.54) -- .67 

Past Experience 369 (33) 1 1.53 (1.14) -- -- 

Behavioral Beliefs 368 4 122.90 (44.07) .87 -- 

Normative Beliefs 380 4 105.87 (37.41) .84 -- 

Control Beliefs 385 5 121.05 (52.52) .95 -- 

________________________________________________________________________ 
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 Based on the theory of planned behavior, H1, H2 and H3 hypothesized that all the 

three belief-based measures significantly and positively correlate with their 

corresponding TPB direct constructs. Pearson’s correlation analysis was conducted to test 

this. 

 H1 hypothesized that behavioral beliefs will positively correlate with the attitude. 

The results supported the hypothesis. There was a positive significant relationship 

between the attitude and behavioral beliefs, r (402) = .48, p < .001. The results suggest 

that more positive the teachers’ behavioral beliefs, the more likely they will have a 

favorable attitude towards intervening in cyberbullying situations at school. 

 H2 hypothesized normative beliefs will positively correlate with the subjective 

norm. The results supported the hypothesis. There was a positive significant relationship 

between the subjective norm and normative beliefs, r (402) = .68, p < .001. In addition, 

the more positive the teachers perceive the expectations of the people are about the 

intervention behavior; the more likely they will have positive perceived social influence 

to intervene in cyberbullying. 

 H3 hypothesized control beliefs will positively correlate with the perceived 

behavioral beliefs. The results supported the hypothesis. There was a positive significant 

relationship between the perceived behavioral control and control beliefs, r (402) = .50,  

p < .001. Moreover, teachers are more likely to believe that they are confident to 

intervene in cyberbullying situations if they have sufficient knowledge, skills and 

resources from school to be able to intervene. 

 Overall, there were strong correlations. Usually the acceptable correlations 

between the direct and the belief based measures fall in the range of .40 to .80 
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(Ajzen ,1991). These significant positive correlations show that the important beliefs 

related to the context are identified by the study. This sets up a valid foundation as 

proposed by Ajzen in the TPB theory for further analysis. 

Main Analysis 

 A four step hierarchical regression analysis was conducted to test the proposed 

model. The results of this analysis are displayed in Table 3.  

Table 3. Predictors of the teachers’ intention to intervene in cyberbullying 

________________________________________________________________________ 

Variable Model 1 
Model 2 
(TPB) 

Model 3 

Gender .16* .13* .13* 

Age .08 .03 .01 

Grade level .19** .10* .10* 

Teaching experience -.03 .01 .05 

Presence of cyberbullying policy -.05 -.01 -.02 

Encountered cyberbullying .03 .03 .05 

Attended cyberbullying training .06 .02 .02 

Past experience of intervening -.05 -.04 -.05 

Attitude  .28** .25** 

Subjective norm  .20** .14* 

Perceived behavioral control  .28** .20** 

Perceived responsibility   .21** 

R2 change .064* .344** .027** 

Total Model R2 .064* .409** .436** 

_________________________________________________________________ 

Note. Regression coefficients are standardized. 

*p < .05, **p < .01. 
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 In Model 1, all the control variables (gender, age, teaching experience, presence 

or absence of school cyberbullying policy, attendance of cyberbullying training and past 

experience) were entered. They collectively explained 6.4 % of the variance in the 

teachers’ intention to intervene, (F change (8,275) = 2.37, p = .018). The results found 

that only gender and grade level significantly predicted the teachers’ intention to 

intervene. Female teachers were more likely to intervene in cyberbullying situations than 

male teachers. Similarly, teachers who teach higher grade levels are more likely to 

intervene than the ones teaching the lower grade levels.  

 In Model 2, all the TPB variables (attitude, subjective norm, perceived behavioral 

control) were entered together to test H4, H5 and H6. After the addition of these variables, 

the variance increased by 34.4 % after controlling for the background variables. The total 

variance explained by the TPB model was 40.9 %, F change (3, 272) = 52.78, p < 001. 

All the variables: attitude, subjective norm and perceived behavioral control significantly 

predicted the intention to intervene. Based on the standardized beta weights (Table 3), 

attitude and perceived behavioral control were equally strong in predicting intention to 

intervene. Also, there is adequate social pressure perceived by the teachers in making up 

their decision to intervene in cyberbullying at school.  

 In Model 3, in line with H7 this test predicted whether perceived responsibility 

contributes an additional variance in intention in addition to the TPB variables. The 

results showed that perceived responsibility of the teachers predicted a small but 

significant additional variance, 2.7 %, F change (1, 271) = 13.09, p < 001. Total variance 

predicted by this model is 43.6 %. It is consistent with the expectations of scholars who 

had anticipated that perceived moral obligation will be successful in improving in the 
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prediction in intention. Another significant finding of this extended TPB model is that 

addition of perceived responsibility drastically reduces the power of subjective norm in 

comparison with to other main TBP variables. Thus, we can conclude from this model 

that when teachers strongly feel that intervening is their moral responsibility, they are less 

affected by the social pressure to intervene or not in a cyberbullying situation at school. 

Moreover, in this model the perceived behavioral control significantly predicts variance 

over and above perceived responsibility. Therefore, the model suggests that no matter 

how highly responsible the teachers may feel morally to intervene; they do require 

adequate knowledge, skills and resources to intervene in cyberbullying situations. 

 RQ1 asks which beliefs can be targeted in the future school-based cyberbullying 

interventions. Correlation analysis conducted above indicates that both direct and belief-

based (summed beliefs) measures are significant predictors of the attitude, subjective 

norm and perceived behavioral control. However, the researchers’ focus is to identify 

which behavioral beliefs are most salient in determining the attitude of the teachers. 

Similarly, the researcher intends to know the most salient normative beliefs in 

determining the subjective norm and the most valued control beliefs in determining the 

perceived behavioral control of the teachers. It is important to identify these beliefs 

because researchers who intend to design cyberbullying interventions will know where 

exactly to focus. The interventions are more like to be successful if they are based on 

such empirically driven beliefs of the teachers in India. 

 To answer this question multiple regression analysis was conducted as 

recommended by previous research (Trafimow, 2009; Elliott, Armitage, & Baughan, 

2005). Controlling for all the demographic and background variables, all the behavioral 
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beliefs (multiplied products of belief strength and outcome evaluation) were regressed 

individually as independent indicators on the global measure of attitude. The beta weights 

for each behavioral belief will specify its significance in determining the attitude of the 

teachers. The standardized regression coefficients were: Intervening will strengthen my 

relationship with my students (β = .22, p = .003), Intervening will resolve a cyberbullying 

situation (β = .06, p = .53) Intervening will reduce future cyberbullying incidences (β 

= .02, p = .84) and Intervening will benefit the students (β = .26, p = .001). On the basis 

of the results, it can be concluded that teachers’ attitude towards intervening is more 

favorable if they perceive that their act of intervening will benefit the students and also if 

it strengthens their relationship with the students. 

 Similarly, regression analysis was conducted to determine which referent 

individual or group more strongly determines the subjective norm. Controlling for all the 

demographic and background variables, all the normative beliefs (multiplied products of 

referent individual/group and motivation to comply) were regressed individually on the 

global measure of attitude. The standardized regression coefficients were: fellow teachers 

(β = .45, p < .001), principal (β = .20, p < .001), students (β = .06, p = .26), students (β 

= .13, p = .04). The beta weights and significant indicate that the normative beliefs 

concerning fellow teachers and principal are the most important in determining the 

subjective norm of the teachers’ intention to intervene. Teachers’ subjective norm is also 

significantly influenced from their concern of whether the parents of their students would 

support them and approve of them intervening in the cyberbullying situations faced by 

kids or not. 
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 Furthermore, regression analysis was conducted to determine which control factor 

more strongly determines the perceived behavioral control. Controlling for all the 

demographic and background variables, all the control factors (multiplied products of 

control belief strength and power of control factor) were regressed individually on the 

global measure of perceived behavioral control. The standardized regression coefficients 

were: Effective training (β = .19, p = .07), adequate skills (β = -.10, p = .48), sufficient 

knowledge (β = .31, p = .004), more resources from school (β = .05, p = .64), availability 

of time (β = .11, p = .20). The beta weights indicate that the control beliefs concerning 

sufficient knowledge is the strongest and significant control factor in determining the 

perceived behavioral control of the teachers’ intention to intervene. 
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CHAPTER VII 

DISCUSSION  

Discussion of Results and Recommendations for Future Cyberbullying 

Interventions in India 

 The findings of the study accomplished both purposes of this research. First, the 

theory of planned behavior was successful in predicting the teachers’ intention to 

intervene in cyberbullying in India. All the three TBP variables: attitude, subjective norm, 

and perceived behavioral control were significant predictors of the teachers’ intention. 

Moreover, perceived responsibility of the teachers, proposed as an extended construct to 

the TPB model, also predicted significant additional variance in the teachers’ intention to 

intervene in cyberbullying situations in Indian schools. Second, the study identified the 

cognitive beliefs pertinent in modifying the teachers’ attitude, subjective norm, and 

perceived behavioral control. These beliefs create a guide the cyberbullying interventions 

in Indian schools. These interventions can be initiated by schools, training institutes, pre-

service teachers’ educational institutes and NGOs dealing with adolescent issues. 

 Future TBP interventions should focus more on the attitude of the teachers as 

attitude is the strongest predictor in the TPB model in influencing the intention of the 

teachers to intervene in cyberbullying at school. A behavioral change intervention that 

intends to change the attitude of the teachers is more likely to become successful in 

having a positive impact on the teachers’ intention to intervene. Moreover, on the basis of 

the results of the belief based regression analysis, future studies on interventions should 

account for the fact that Indian teachers’ attitudes are highly influenced by the feeling that 

their intervention shall benefit students and strengthen their relationship with them. 
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Hence, this finding suggests that researchers should design a behavioral change 

intervention targeting these specific cognitive beliefs, which determine the attitude of the 

teachers to intervene.  

The results of the TPB model also indicated that perceived behavioral control 

contributes significantly towards the variance in the teachers’ intention to intervene. 

Hence, it provides evidence that intervening in cyberbullying situations is not completely 

volitional in nature. This means that the Indian teachers will to intervene alone is not 

sufficient for them to intervene in cyberbullying incidences. Their ability to intervene is 

restricted by factors beyond their control such as lack of adequate skills, knowledge, time 

or resources required from school.  

In the belief based analysis, adequate knowledge was the strongest control factor 

which positively influences the teachers’ perceived behavioral control. Therefore, 

intervention programs should be designed with a specific focus on imparting adequate 

knowledge to encourage the teachers’ to effectively intervene in cyberbullying. These 

interventions could be in the form of conducting awareness and informative training 

workshops that imparts sufficient knowledge on cyberbullying, teaches them to identify 

various forms cyberbullying, and explains the suitable ways in which teachers can 

intervene in cyberbullying situations at school. 

 Subjective norm was also a significant predictor of the intention to intervene. This 

finding supported the cultural orientation of the country. India is a collectivistic society in 

which people prefer to seek compliance from other people around them. Hence, adequate 

social pressure from the people around them is perceived as important by the teachers in 

making up their decision to intervene. The belief based analysis also validates this 
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assumption, because the normative belief associated with fellow teachers was the 

strongest in predicting their subjective norm. Hence, the approval of fellow teachers is 

very important. 

 Considering the high power distance culture of India, teachers consider the 

approval of the principal important in their actions (minor or major) concerning students. 

A belief based analysis of normative beliefs to predict subjective norm supports this 

assumption. The results indicate that the teachers care a lot about the support and the 

approval from the principal in their intervention in cyberbullying. The principal has a lot 

of authority and responsibility in Indian schools, whose approach toward issues closely 

determines the school's approach. Hence, state level educational agencies should bring 

the cyberbullying issue to the notice of the principal. 

 Teaching as a profession comes with a lot of responsibility towards the students. 

Mostly if not always they are expected to go beyond just the pedagogical responsibilities 

and look out for the overall well-being of their students. However, some teachers would 

want to stick to their teaching responsibilities guided by their job description. On the 

other hand, some teachers might feel responsible towards the overall betterment of their 

students. The mean and standard deviation of the perceived responsibility suggests that 

average number of teachers in India feel that it is their moral obligation to intervene in 

cyberbullying situations. International researchers can further explore this perception of 

school teachers in varied countries and cultures. Also, there is a need to further explore 

the contextual aspect that whether the teachers should have some degree of accountability 

towards any of the cyberbullying situations happening to their students. If yes, then how 
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the schools can play a role in incorporating a systematic framework to execute this 

accountability towards cyberbullying situations occurring in the school.  

 This study examines whether this feeling of responsibility can drive the teachers’ 

intention to intervene in cyberbullying situations at school. The finding has supported this 

hypothesis. Hence, future behavior change cyberbullying interventions can include a 

moral duty component in their program to create a sense of moral responsibility among 

teachers to intervene if they come across a cyberbullying situation happening with their 

students.    

Previous TPB studies have found that past experience of a person significantly 

determines that person’s intention to engage in the behavior of interest (Hagger, 

Chatzisarantis, & Biddle, 2002; Ouellette & Wood, 1998; Sommer, 2011). However, the 

findings of this study are contrary to the previous studies. Past behavior was not 

significant in determining the teachers’ intention to intervene. The possible reason for this 

could be that the teachers in India have a very trivial past experience in intervening as 

suggested by a low mean and standard deviation. A low standard deviation would imply 

that most observations cluster around the mean. There was not a lot of variation in the 

responses.  

 Frequency analysis indicated that 25% of the teachers reported unawareness on 

whether their school has a policy on cyberbullying or not. Around 80% of the teachers 

believe that there is a need of cyberbullying training in school. Only 18% of the teachers 

had a training addressing a component of cyberbullying in the past. This indicates that 

even though teachers do realize the need of training on cyberbullying, very few had a 

training inculcating a component on cyberbullying.  
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 Parents of the students were identified as a significant referent group, which the 

teachers consider important. In other words, teachers considered parent’s approval 

necessary for them to intervene in cyberbullying incidences involving students. Hence, 

the schools should obtain consent from the parents in order to take up any school 

initiatives to resolve a cyberbullying situation. A common suggestion made by many 

scholars that parents and teachers must work collaboratively to resolve the issue of 

cyberbullying (Beran & Li, 2008; Smith, Mahdavi, Carvalho, Fisher, Russell, & Tippett, 

2008). Although this study focusses only on the teachers’ perspective, future researchers 

should empirically explore the perspective of the parents in resolving the issue of 

cyberbullying in India. Schools should conduct cyberbullying awareness workshops or 

talks involving parents so as to have their active participation in tackling cyberbullying. 

These workshops or talks should teach the parents various ways to educate their kids on 

the safe and responsible use of technology and impart them the strategies needed to 

monitor the technology use of their kids. Parents can also be taught some online 

strategies to protect their kids in the virtual world. Given that in India there are still some 

parents who are not technologically savvy; the training workshops should incorporate 

offline strategies for them, too. 

  Also, this study makes an assumption that teachers would act upon encountering 

a cyberbullying situation at school. Although this might mostly be the case, teachers are 

usually unaware about the students’ online activities. Hence, greater intervention efforts 

are required to encourage cybervictims to report bullying to the adults around them 

(parents and/or teachers). In this way there is a high possibility that the 

cyberbullying/cybervictimization incidences will be communicated in a timelier manner. 
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Limitations and Future Research 

 As expected, the proposed model predicted the intentions of the teachers quite 

accurately; however, some proportion of variance in intention remained unaccounted for. 

Future research should inculcate variables such as perceived as well as actual knowledge 

of the teachers about the ways or strategies to intervene and their knowledge about the 

legal implications of intervention, their internet self-efficacy, and other factors which 

could be relevant in predicting additional variance in their intention to intervene.  

 One limitation of this preliminary study is that it only measured the general 

intention of the teachers to intervene in cyberbullying. It did not differentiate between 

online and offline intervening. The purpose of this study was to outline an overall picture 

of the teachers’ general intention to intervene. Hence, there is an opportunity for future 

research to look at what does intervening mean to the teachers. Intervention from teachers 

can happen at various levels of involvement by the teachers. Therefore, it would be 

beneficial to find out the specific intervention strategies the teachers are most likely to 

use, offline as well as online. 

 Another limitation of the study is that the data was collected only from one state 

in India. Even though a large sample was accomplished, caution should be exercised in 

applying and generalizing those finding in overall Indian context. Also, in India the 

characteristics might vary considerably among urban and rural schools. This study only 

concentrated on urban schools. Future research can inculcate schools in the rural areas in 

India. Also, a comparative analysis can be conducted between the teachers’ perspectives 

concerning cyberbullying and their intention to intervene in rural and urban schools.   
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 In addition, even though perceived behavioral control was a significant predictor 

of the teachers’ intention to intervene it had a very low internal consistency (Table 2). A 

possible reason for this could that the perceived behavioral control is multifactorial in 

nature. It consists of two unique aspects of behavioral control: self-efficacy and autonomy. 

These items were combined to create a single scale in order to be consistent with 

previous research employing the theory of planned behavior, which assumes that these 

characteristics are similar in measuring perceived behavioral control. Nevertheless, it is 

possible that the Indian context teachers have high perceived self-efficacy but low 

perceived autonomy over intervening in cyberbullying situations at school or vice versa, 

which might have affected the reliability of the scale. 

 Although this study does not measure the actual behavior of the teachers, the 

school-based cyberbullying prevention and interventions programs can be built on the 

extensive knowledge of the significant predictors’ of the teachers’ intentions to intervene. 

Future researchers can conduct a longitudinal study measuring the actual intervention 

behavior of the teachers.  

 This study identified the relevant control factors influencing the teachers’ 

perceived behavioral control based on previous literature. However, there might be 

additional barriers that are more specific to the context of Indian schools and remains 

unexplored by this study. Future research can explore these additional barriers to 

intervene by inculcating an open ended question to the teachers, asking them to state 

factors or circumstances that would make it difficult or prevent them from intervening if 

a cyberbullying situation occurs at their school.  
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 The findings to this study are in line with the assumptions on the country’s 

cultural orientations: individualistic/collectivistic and power distance. Intercultural 

research scholars can further explore this empirically. A cross-cultural international study 

should be conducted to determine whether the teachers’ intention to intervene and other 

TBP predictors are controlled by the cultural orientations of the country or not. This will 

contribute to the efforts of designing cyberbullying solutions at a more global level. 

  Another gap future research can address is that it could measure the attitudes of 

the teachers towards cyberbullying. This factor which is more contextual in nature worth 

exploring is whether teachers perceive cyberbullying to be a problem at all. The 

intervention and prevention programs are less likely to be successful if the teachers do 

not perceive cyberbullying as a problem. Although, it was outside the scope of this study, 

it is an important contextual component worth exploring, in order to get the overall 

perspective of the teachers on cyberbullying intervention.  

Moreover, qualitative studies, such as interviews or focus group discussions with 

the teachers, can be conducted to bring forward the rich data about their beliefs or the 

barriers relevant to intervening in cyberbullying which were not adequately explored in 

the survey. 

 In conclusion, cyberbullying is a great concern in India but is not adequately 

addressed. There is a need of more anti-bullying initiatives by the schools. It is important 

to inculcate the perspectives of teachers, students and parents of students to be able to 

design the school-based cyberbullying interventions with a more holistic approach. The 

aim of this formative research was to develop a very strong belief-based resource for 

future school-based cyberbullying interventions in India. These interventions could be 
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initiated by schools, NGOs, or researchers in the field of media, communication studies, 

psychology and health. Furthermore, educational institutions can also benefit from this 

study. The results of this research could be very helpful to them in building or modifying 

their cyberbullying training programs or syllabus for pre-service teachers. They can 

effectually shape the attitudes and beliefs of the teachers identified by this study before 

placing them in the schools. 
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Appendix B 

Contact Script 

Hello, 

My name is Arti Nadkarni and I am currently a graduate student from Texas Tech 

University in the United States. I am conducting a study on the perceptions of 

cyberbullying in Indian schools and I wanted to talk to you about the possibility of 

coming to your school to help me gain a better understanding of the role of teachers in 

dealing with the effect of cyberbullying on students in India. I believe the results of this 

study can help create a more effective prevention and intervention program to deal with 

the issues of cyberbullying. Does this sound like something you might be interested in 

participating in? 

[If the answer is yes, proceed to provide the following details] 

Sign the paper copy of the statement of permission to participate in the study. 

Participation would entail distributing and inviting the teachers fill out a survey a 20 

minute questionnaire. The response of the teachers will be anonymous and their 

participation is voluntary. 
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Appendix C 

Statement of Permission from School 
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Appendix D 

Information Sheet for Questionnaire 
 

What is this project studying?  
The study is called “Exploring the role of teachers in mediating the impact of 

cyberbullying on students in Indian schools”. This study will help us learn about the 

teachers’ attitude and perceptions about cyberbullying. Also, this study will examine the 

teachers’ intention to intervene upon encountering cyberbullying incidences at school. 

 

What would I do if I participate?  
In this study, you will fill in a questionnaire asking you about your experiences with, and 

attitudes about, cyberbullying.  

 

Can I quit if I become uncomfortable?  
Yes, absolutely. Your participation is completely voluntary. The Texas Tech University 

Institutional Review Board has reviewed the questions and thinks you can answer them 

comfortably. However, you may skip any question that you do not feel comfortable 

answering. You also have the option to stop participating at any time.  

 

How long will participation take?  
It will take around 20 minutes to answer the questionnaire.  

 

How are you protecting privacy?  

Your answers to this survey will be completely anonymous – they will not be connected 

to your identity in any way. Please do not write your name on the survey. 

 

I have some questions about this study. Who can I ask?  
• The study is being conducted by Dr. McLaughlin, Assistant Professor and Arti 

Nadkarni, master’s student from the Media and Communication Department at Texas 

Tech University. If you have any questions or concerns about the research study, please 

contact the principal investigator, Dr. Bryan McLaughlin at 1.806.834.4873or e-mail him 

at bryan.mclaughlin@ttu.edu or Mrs. Arti Nadkarni, co-investigator at (775) 313.7411 or 

email at arti.nadkarni@ttu.edu  

• TTU also has a board that protects the rights of people who participate in research. You 

can call to ask them questions at 806-742-2064. You can mail your questions to the 

Human Research Protection Program, Office of the Vice President for Research, Texas 

Tech University, Lubbock, Texas 79409, or you can email your questions to 

www.hrpp@ttu.edu.  
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Texas Tech University, Arti Nadkarni, August 2016 
 

64 
 

Appendix E 

 

Questionnaire for Teachers 
 

Teachers Opinions about Indian Youth’s Technology Use Survey 

Hello Teachers, 

My name is Arti Nadkarni. I am a master’s student at Texas Tech University, United 

States. I am also employed as a research assistant at Texas Tech University. As part of my 

master’s thesis, I am conducting a study on the impact of media and technology on the youth in 

India. I have created a questionnaire for this research study and would like to invite you to 

participate and provide your valuable input and share your opinions.  

Media has become an integral part of the youth today. We are interested in the opinions of 

the teachers regarding the technology use of their students. Please take a few minutes to tell us 

what you think about the same. It will take around 12-15 minutes to answer the questionnaire.  

 Instructions: The questions in this survey make use of rating scales with 7 places; 

please answer each of the following questions by circling the number that best describes your 

opinion. Please read each question carefully and answer it to the best of your ability. There are no 

correct or incorrect responses; we are merely interested in your personal point of view. * Be sure 

to never circle more than one number on a single scale. 

All responses to this survey are completely anonymous and confidential. Please do not 

mention your name or any identifiable information. All identifying information will be removed 

from this questionnaire and destroyed as soon as all data has been collected. Your responses will 

not be shared with the school or any school personnel. 

 This research study is being conducted by Dr. McLaughlin, Assistant Professor and Arti 

Nadkarni, masters’ student from the Media and Communication Department at Texas Tech 

University, United States. If you have any questions or concerns about the research study, please 

contact the principal investigator,  

Dr. Bryan McLaughlin at 1.806.834.4873or e-mail him at bryan.mclaughlin@ttu.edu or Mrs. Arti 

Nadkarni, co-investigator at 7588459567 or email at arti.nadkarni@ttu.edu  

 

1. Gender: __________ 

2. Age: __________ 
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3. I teach the following grade levels (Circle whichever is applicable) 

 5th  

 6th  

 7th  

 8th  

 9th  

 10th  

 11th  

 12th  

4. Total teaching experience: _______ year/s _____ month/s 

5. Approximately, for how many hours do you use the internet in a week? 

__________ hour/s________ min/s 

o 0-1 hours 

o 2-4 hours 

o 5-7 hours 

o 8-10 hours 

o More than 11 hours 

6. How comfortable are you using the computer? 

Not at all comfortable: ___1__:___2__:___3__:___4__:___5__:___6__:___7__: Very 

comfortable 

7. Do you have a Facebook account?       •   Yes    •  No    

8. Do you have a Twitter account?           •   Yes    •  No 

9. Do you think your students make use of their cellphones during class hours? 

•  Yes    •  No    •  Don’t Know 

10. Approximately, what percentage of your students do you think use social 

networks such as Facebook, WhatsApp, etc?  ________ % 

***************** 
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Now I want to ask you some questions on cyberbullying. Below are some 

definitions to help you know what I am referring to.   

Cyberbullying: Cyberbullying is defined as “using the Internet or other digital 

technologies such as cellular phones and personal digital assistants to be intentionally 

mean or to harass others” 

Cyberbully: is a person who initiates bullying using the Internet and other technologies. 

Cybervictim: is a person who is bullied by others online.  

Intervene in Cyberbullying: getting involved in a cyberbullying situation faced by the 

student (bully or victim) to prevent further implications. 

11. Does your school have a formal policy on cyberbullying? 

•  Yes    •  No    •  Don’t Know 

12. Do you think there is a need of cyberbullying training program or policy in the 

school?   

•  Yes     •  No    •  Don’t Know 

13. Have you heard or known about any incident recently with your student or in your 

school that you think might amount to cyberbullying?  

•   Yes    •  No 

14. Have you ever attended a training program addressing cyberbullying? 

•   Yes    •  No 

 

 

 

 

 

 

 

 

 

 

 



 

 

Texas Tech University, Arti Nadkarni, August 2016 
 

67 
 

 Strongly 

Disagree 

  Moderate   Strongly 

Agree 

If I knew any of my students were 

being cyberbullied, I would do 

something to stop it. 

1 2 3 4 5 6 7 

I would want to intervene if 

cyberbullying were occurring at my 

school. 

1 2 3 4 5 6 7 

I intend to intervene if a 

cyberbullying situation occurs in the 

next twelve months. 

1 2 3 4 5 6 7 

I am not ready to intervene if a 

cyberbullying situation occurs in the 

next twelve months. 

1 2 3 4 5 6 7 

 

15. If I intervene in a cyberbullying incident at school, the experience would be, 

 

    Neutral     

Bad 1 2 3 4 5 6 7 Good 

Unpleasant 1 2 3 4 5 6 7 Pleasant 

Unfavorable 1 2 3 4 5 6 7 Favorable 

Unimportant 1 2 3 4 5 6 7 Important 

Unnecessary 1 2 3 4 5 6 7 Necessary 

 

16. If I intervene in a cyberbullying incident involving one of my students,  

 

 Strongly 

Disagree 

  Moderate   Strongly 

Agree 

It will strengthen my relationship 

with my student. 

1 2 3 4 5 6 7 
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It will make the student 

uncomfortable. 

1 2 3 4 5 6 7 

It will resolve a cyberbullying 

situation. 

1 2 3 4 5 6 7 

It will reduce future cyberbullying 

among the school children. 

1 2 3 4 5 6 7 

It will help the student. 1 2 3 4 5 6 7 

 Bad   Neutral   Good 

Strengthening my relationship with 

my students would be 

1 2 3 4 5 6 7 

Making a student uncomfortable 

would be     

1 2 3 4 5 6 7 

Resolving a cyberbullying situation 

would be 

1 2 3 4 5 6 7 

Reduction of future cyberbullying 

incidences would be 

1 2 3 4 5 6 7 

If an act benefits the students, it 

would be 

1 2 3 4 5 6 7 

 

 Strongly 

Disagree 

  Moderate   Strongly 

Agree 

Most people who are close to me 

would approve of me intervening in 

a cyberbullying situation at school 

in the next twelve months. 

1 2 3 4 5 6 7 

Most teachers like me would 

intervene if a cyberbullying 

situation occurs at school in the next 

1 2 3 4 5 6 7 
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twelve months. 

My fellow teachers would like me to 

intervene in cyberbullying instances 

happening in school. 

1 2 3 4 5 6 7 

The school principal will encourage 

my decision to intervene in 

cyberbullying incidences at school. 

1 2 3 4 5 6 7 

Students would be happy if I 

intervene in the cyberbullying 

situation faced by them. 

1 2 3 4 5 6 7 

Parents will support my decision to 

get involved in case a cyberbullying 

situation is faced by their children. 

1 2 3 4 5 6 7 

 

17. When it comes to matters at school, how much do you care about the approval of 

the following people about your actions? 

 

 Do 

not 

care 

at all 

  Moderate   Care 

a lot 

My fellow teachers 1 2 3 4 5 6 7 

Principal 1 2 3 4 5 6 7 

Patents of your students 1 2 3 4 5 6 7 

Students 1 2 3 4 5 6 7 

 

 Strongly 

Disagree 

  Moderate   Strongly 

Agree 

I am confident I can intervene if a 

cyberbullying situation occurs in 

school in the next twelve months. 

1 2 3 4 5 6 7 

I believe it is up to me whether or 

not to intervene if a cyberbullying 

1 2 3 4 5 6 7 
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18. How confident are you that you will have each of the following to intervene in 

cyberbullying incidences at school in the next twelve months? 

 

 Not at all 

confidant 

  Moderate   Very 

confidant 

Effective training 1 2 3 4 5 6 7 

Adequate skills 1 2 3 4 5 6 7 

Sufficient knowledge 1 2 3 4 5 6 7 

More resources from school 1 2 3 4 5 6 7 

Availability of time 1 2 3 4 5 6 7 

 

19. How beneficial would each of the following be in making you more capable to 

intervene if a cyberbullying situation occurs with a student in the next twelve 

months? 

 

 Not at all 

beneficial 

  Moderate   Very 

much 

beneficial 

Effective training 1 2 3 4 5 6 7 

Adequate skills 1 2 3 4 5 6 7 

Sufficient knowledge 1 2 3 4 5 6 7 

More resources from school 1 2 3 4 5 6 7 

Availability of time 1 2 3 4 5 6 7 

 

20. Please list any factors or circumstances that would make it difficult or prevent you 

from intervening if a cyberbullying situation occurs at your school in the next 

twelve months. 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

situation occurs with a student in the 

next twelve months. 
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________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

 

 Not so 

often 

  Moderate   Very 

often 

In the past 12 months, how 

often have you intervened in a 

cyberbullying situation at 

your school? 

1 2 3 4 5 6 7 

 

 

 

 

Strongly 

Disagree 

  Moderate   Strongly 

Agree 

It is my duty to intervene in 

cyberbullying incidences 

happening to students.  

 

1 2 3 4 5 6 7 

If a cyberbullying case occurs 

with a student, it is teacher’s 

responsibility to intervene and 

manage it. 

 

1 2 3 4 5 6 7 
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21. Any other comments, concerns or suggestions with regard to the media 

usage of your students/cyberbullying. 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 

 

Thank you for participating! Your feedback is greatly appreciated. Your responses 

will help in the efforts to make media safe for the school students. 

 

*****************************End of Questionnaire************************* 

 


