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ABSTRACT 

This qualitative action case study investigated special education transition services in a 

remote rural school.  The focus of the study was the multipart research question: What is 

the effect of the application of best practices for transition services at this rural school as 

described by the students, parents, staff, and business people?  A crosswalk of transition 

services was completed for the review of literature on best practices or evidence-based 

practices for transition services.  Three best practices for transition services 

recommended by special education experts in the district (work experience, career 

awareness, collaboration) were applied to the transition program of five high school 

special education students in a rural school.  Observations, interviews, document reviews, 

surveys, and a researcher’s journal were utilized to get the perspectives of all 

stakeholders. 

Using the Dedoose (Version 8.0.42, 2018) web-based analysis program, a priori 

codes and those that emerged from the data were applied and themes constructed.  The 

student and parent participants all found benefit in the addition of the best practices.  

Business people welcomed the opportunity to teach students about their trades.  They 

named social skills and a work initiative as the most important qualities in new 

employees.  Recommendations for applying best practices to transition services are 

offered. 

Keywords: transition, best practice, evidence-based, special education, rural 

schools 
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CHAPTER I 

INTRODUCTION  

Much of what the average student takes for granted in education is not as easily 

attained by those students who have been in special needs classes or who have a learning 

disability.  Sometimes the expectations families, teachers, and society have about 

students with a special needs background result from a lack of awareness, an 

underestimation, or an overestimation of his or her abilities.  Parents are at a loss, at 

times, to know how to prepare students, both with and without special needs, for adult 

life. As the student with disabilities nears the time of graduation, he or she may need 

more support and training at school or in the community to prepare for his or her future 

life.  

While it can be difficult for students to gain work or life experiences in an urban 

setting, imagine what it must be like for those who live in rural areas.  According to the 

Texas Rural Schools Task Force Report (Texas Education Agency, 2017), “Texas has 

more schools in rural areas than any other state in the United States” (p. 7) and rural 

schools make up 459 of the 1247 districts in Texas.  The term “rural” has been defined in 

many ways, and when limiting this study to rural students, clarifying what rural means in 

the context of this study became necessary.  Kettler, Puryear, Mullet, Azano, and Besnoy 

(2016) described two schools, both classified as rural: Walnut Springs, Texas, with a 

population of 755 and 199 students in one building from K–12, and Frisco, Texas, whose 

school district enrolled 39,903 students.  According to Kettler et al. (2016), the National 

Center for Education Statistics (NCES) classified both schools as rural.  According to the 

NCES, there exist three types of rural districts: Fringe, Distant, and Remote.  A Remote 
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district is a “census-defined rural territory that is more than 25 miles from an urbanized 

area and is also more than 10 miles from an urban cluster” (NCES website, 2008, Rural 

Education in America, Definitions).   

In the state of Texas, many smaller rural communities are covered under a special 

education cooperative, or shared services arrangement (SSA), and there are many SSA-

governed schools.  School districts in Texas are divided into 20 geographic regions, each 

with an education service center.  For example, the website of Region 16, where the rural 

school in the study is located, lists nine SSA’s with three to 10 rural districts within each 

(Education Service Center 16, 2018).   Issues for schools under the oversight of an SSA 

are going to be quite different than those in a rural setting of 10,000 people or more. 

More studies need to be conducted on those districts at the lower population end of the 

“rural” classification of districts or, as the NCES (2008) defines them, “remote.”  The 

focus of this study is the transition experience of special education students within the 

remote rural school district. 

Students in these low population centers are at an even greater disadvantage than 

those from larger rural areas, simply because there are even fewer resources to choose 

from in relation to work experience, transportation, job training, and leisure activity. 

The Imperative for Transition Services 

Transition services fill the role of giving the student specific preparation for 

everything they will experience in life after high school.  Transition services are 

important to students in rural areas because The Individuals with Disabilities Education 

Improvement Act (IDEIA; U.S. Department of Education, 2007) required transition 

services to include: 
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● a results-oriented process, 

● activities based on the individual child’s needs, 

● instruction, related services, community experiences, the development of 

employment and other post-school adult living objectives. 

All students in high school make a “transition” when they graduate, but students 

who have been involved in special education during their school years have transition 

services as a legal part of their individual education plan (IEP).  They also may need 

more support from school officials and from agencies in the community to gain the most 

benefit from the transition experience. Berney and Sang (2016) concurred,  

Studies show that the single biggest indicator for post-high school success is 

postsecondary education and training.  This is true for disabled and non-disabled 

children.  But when the child is exceptional, the transition from secondary school 

to adulthood can be overwhelming. (p. 1)  

Halpern’s (1994) definition of transition concluded, “Transition planning should 

begin no later than age 14, and students should be encouraged, to the full extent of their 

capabilities, to assume a maximum amount of responsibility for such planning” (p. 116).  

Students who are expected to assume responsibility for their futures must be taught how 

to do so.  Students with special needs are sheltered in the school system and, many times, 

at home. In order for special needs students to become adults who have a role in society, 

a plan involving the use of best practices (e.g., work study, interagency collaboration, and 

inclusive education) must be prepared that will provide students with training so that they 

can be confident in their understanding of how to pursue work or further training when 

they leave the high school behind.  Graduating students with self-confidence and training 
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will hopefully lessen the gap between their employment rate and that of their non-

disabled peers immediately after high school and in the long term. 

Kohler and Field (2003) noted, “Although the frequency of comprehensive 

follow-up studies of students with disabilities has diminished in recent years, surveys of 

adults with disabilities have indicated that individuals with disabilities lag far behind 

individuals without disabilities in employment and other areas” (p. 174).  One wonders if 

this discrepancy could be due, in part, to an inadequacy in transition services.  In the 

early days of these services, according to Kohler and Field (2003), “Many in the field 

focused on the transition of students with disabilities from one service system to another 

– that is, from the educational system to the adult community service system” (p. 176).  

Today, the trend of transition services is to allow students with disabilities to participate 

in making goals for their lives in much the same way as do students without disabilities 

and then show them the steps to reach those goals (Agran, Blanchard, & Wehmeyer, 

2000). 

Several studies have been conducted regarding the best practice for transition 

services.  Landmark, Ju, and Zhang (2010) remarked that the trend was shifting from 

“best practice” to “evidence-based practice.”  Some research studies attempted to 

combine some of these evidence-based practices into a program of service for students 

with disabilities (Test et al, 2009).  However, most of the studies have been done in urban 

school settings (Benz, Lindstrom, & Yovanoff, 2000; Black, 1995; Devlieger & Trach, 

1999; Fabian, 2007; Izzo, Gartledge, Miller, Growick, & Rutkowski, 2000).  This study 

sought to apply best practice (evidence-based practice) in transition services to a rural 

school to address this gap. 
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A few studies have related to transition in rural communities with more 

substantial populations (Harvey, 2002; Lapan, Aoyagi, & Kason, 2007; Schalock, Holl, 

Elliott, & Ross, 1992). However, the focus of this action research case study was to 

identify the best practices of transition services, as implemented in urban or suburban 

settings, and apply these practices to a more limited type of rural setting as much as was 

practical.  These even smaller communities, that are under the watch of special education 

cooperatives, are often not adequately represented in the literature.  The intention of this 

action research case study was to identify whether some of the transition activities that 

are used in urban schools and larger rural schools could be adapted to benefit a smaller 

rural school that was under the guidance of the SSA.  Some of these students, of course, 

prepare to attend college or some other training school, but all of these students needed to 

gain an understanding of how to plan for their lives after high school. 

Background of the Problem 

Having taught in a rural school for 20 years, I have seen the benefits that a rural 

education has for students.  There exists, in my opinion, a more familial relationship 

between teacher and student in a small school, because some teachers have the same 

students for three or more years.  Even when students are not specifically enrolled in a 

certain teacher’s classroom, there is plenty of time for students and teachers to interact in 

the rural school with which I am most familiar.  In my experience, teachers in this school 

go above and beyond the call of duty to ensure their students’ success, as long as the 

students are in the school building.  As a special education teacher in this elementary 

school, I am called on to help any student who is struggling with a concept—not just 
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students under the special education umbrella.  With a small staff, teachers often wear 

several hats and work together to solve a student’s problems. 

Because I teach in our district’s elementary school, I was not familiar with 

transition services for the special education students in our rural high school.  I had taught 

in the district for nearly two decades, but most of that time was not in special education, 

until the last four years.  I knew very little about what happened to the students after they 

crossed the street from the elementary to the junior high and high school building. 

 The year before my dissertation studies were to begin, our doctoral cohort was 

challenged to find a problem that we could help solve through research for an applied 

research experience project in which I worked to solve a problem for another entity.  I 

approached the Director of Special Education for our SSA to ask if there were any issues 

that I could help with in our area.  She described a problem at one of the rural schools 

within the cooperative in which a student had already graduated from high school, but 

she had not had any transition services.  She asked me to research the transition services 

that had been afforded to some of our graduates while I helped her go to some job 

experiences.   

Through interviews of former special education students, parents, and staff, I 

learned that the transition services in rural schools lacked substance because of the need 

for funding, school personnel, and other resources.  The survey information I gathered 

from other rural school districts during the applied research project indicated there was a 

need for something more to be done to transition rural high school students, so that they 

could prepare for life after high school and possibly a life outside of a rural setting.  

Because this applied research experience opened my eyes to the issues with transition 
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services in rural schools, I was drawn to further study rural transition services in a remote 

rural school for the present study. 

Several of the best practices for transition noted in the review of the literature 

(e.g., Landmark et al., 2010; Test et al., 2009) had been implemented in the rural school 

district where I teach (e.g., inclusion, exit exam requirements, some occupational courses, 

some parental involvement, and student support).  However, there were other best 

practices that had not been implemented due to the lack of personnel, funds, and 

resources in the community.  I focused on three or four of these other best practices 

indicated in the literature review and hoped to add them to the transition services already 

offered in our rural school district.  I investigated how these additional transitional 

services affected the experiences of the students, the school staff, the parents, and the 

potential employers of these students.  Students in rural schools needed to have the same 

quality experiences that students have in urban and suburban schools, and we needed to 

find a cost-effective way to get this done. 

Problem Statement 

Due to low funding, lack of vocational opportunity, and few special education 

personnel who have the time to focus on transition services, special education students in 

rural areas under an SSA do not receive the same type or quality of transition services 

that are available to similar students in suburban or urban areas.  This discrepancy in 

opportunities causes rural special education students to have inequities in their readiness 

to either attend college or enter the workforce upon graduation from high school.  There 

is no differentiation between district size noted in special education laws regarding 

services offered; transition service laws and expectations should provide similar 
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opportunities for students from urban and suburban communities and those students in 

rural settings.  

Purpose of the Study 

The intention of the rural school district has never been to shortchange their 

special needs students.  I applied some of the best practices for transition services as 

established in the literature to this rural school in order to determine the effects that these 

best practices have on the transition experience of rural special education students.  I also 

involved school staff, parents, and community business members in the process of 

evaluating these best practices.  The action research study was guided by this question: 

What is the effect on students when best practices for transition services are applied in a 

rural school setting, 

• as reported by the students? 

• as reported by teachers and staff? 

• as reported by parents?  

• as reported by potential employers? 

Significance of the Study 

Identifying and packaging tools and resources that are used successfully in 

transition services and adapting them for rural school districts will improve the 

educational experiences of special education students in rural areas.  Having access to 

these resources may eliminate at least part of the inequity that special education students 

in rural areas experience as they prepare for life after high school. 

The hope is that the findings of this study may provide some answers for special 

education teachers in rural districts who struggle with providing their students with the 
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types of experiences and training that they need.  In addition, the benefit for parents of 

special needs students would be the development of resources to have parents become 

more comfortable with the idea of their child transitioning into adulthood. The findings of 

this study may also benefit potential employers of special needs students as they provide 

input into what these students need to know when they come to work in their 

establishments. 

Definition of Terms 

There are several key terms for this study that warrant defining. 

ARD (Admission, Review, and Dismissal) committee—the Texas name for the 

group of people who make educational decisions about the student (Parent Companion, 

2017). 

Best practice—a technique or methodology that, through experience and research, 

has proven to reliably lead to a desired result. 

Evidenced-based practice—any concept or strategy that is derived from or 

informed by objective evidence. 

FAPE (Free Appropriate Public Education)—the provision of regular or special 

education or aids and services designed to meet the educational needs of individuals with 

disabilities to the same extent that the needs of non-disabled individuals are met. 

IEP (Individualized Education Plan)—a document that is developed for each 

public-school child who needs special education. The IEP is created through a team effort 

and reviewed periodically. 
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ITP (Individualized Transition Plan)—a document that is developed for students 

to map out their transition services, beginning at age 14 and continuing through 

graduation from high school. 

LRE (Least Restrictive Environment)—a student who has a disability should have 

the opportunity to be educated with non-disabled peers, to the greatest extent appropriate. 

Rural—To narrow the definition of rural in this study, I will consider these two 

questions: (a) What community characteristics are important in my study’s 

conceptualization of rurality? and (b) What level of classification is most appropriate for 

my study’s objectives? (Hawley et al., 2016).  For this study, rural will mean a town with 

a population under 1,000 people, with a school under the jurisdiction of an SSA. 

Shared services arrangement—an arrangement that exists when two or more local 

education agencies (LEAs) enter into an agreement for the performance and 

administration of a program. 

Transition services—legally required activities that prepare students with 

disabilities to move from school to post-school life. The activities must be based on the 

student’s needs, preferences, and interests. 

Summary 

Transition services are not meant to be reserved for students in large schools with 

abundant budgets.  Many students who go to school in rural areas have the desire to move 

on to a larger town or city when they graduate.  School districts and SSAs without the 

resources of larger districts need to find creative ways to meet the needs of the students 

they serve.  To give them the ability to follow their dreams and to give them dreams that 
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they can reach; school staff can and should work together to fill in the gaps.  This study 

intends to help uncover those gaps and find ways to bridge them and make the difference.   

Organization of the Study 

This study is divided into six chapters.  The first chapter provides the background 

of transition services and the background of the rural school setting and the transition 

services there.  The second chapter reviews of transition literature and discusses the 

theoretical framework of Kolb’s (1984) experiential learning theory as the lens for the 

study.  The third chapter presents an overview of a crosswalk of the transition literature.  

The fourth chapter outlines the methodology of the study.  The fifth chapter is a 

description of the findings of the data collection.  The sixth chapter is a discussion of the 

results and their application to the transition literature.  
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CHAPTER II 

REVIEW OF THE LITERATURE  

Theoretical Framework 

Experiential learning theory fits well as the framework for the study of students in 

transition.  Experiential learning theory did not originate with Kolb.  Kolb (1984) wrote, 

“This perspective on learning is called ‘experiential’ for two reasons.  The first is to tie it 

clearly to its intellectual origins in the work of Dewey, Lewin, and Piaget” (p. 20).  In 

fact, the scholars connected with experiential learning theory comprise a distinguished 

list: William James, John Dewey, Kurt Lewin, Jean Piaget, Lev Vygotsky, Carl Jung, 

Paulo Freire, and Carl Rogers (Kolb & Kolb, 2012).  Each of these men “placed 

experience at the center of the learning process, envisioning an educational system that 

was learner centered” (Kolb & Kolb, 2012, p. 1215).  As an educator, I have found 

experiential learning to be a salient and practical theory with students of all ages. 

David Kolb created the experiential learning theory “to unify the contributions 

and insights of each of these scholars into an explicit and coherent framework based both 

on the common perspectives they share and the unique contributions they have made to 

our understanding of experiential learning” (Kolb & Kolb, 2012, p. 1215).  Kolb created 

a depiction of the learning cycle that encompassed those aforementioned theorists, along 

with Vygotsky, Freire, Piaget, and others, to describe how learning occurs through every 

experience during a person’s lifetime.  The cycle includes active experimentation, 

concrete experience, reflective observation, and abstract conceptualization (McCarthy, 

2016, p. 92).  McCarthy (2016) explained, “For effective learning to transpire, the learner 
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must go through the entire cycle. . . . Experiential learning is a process of constructing 

knowledge that involves a creative tension among the four learning abilities” (p. 92).   

Key Principles and Assumptions of the Theory 

 Kolb and Kolb (2005) indicated that there are six precepts that unify the 

experiential learning theorists:   

1. Learning is viewed as a process, not in terms of outcomes.   

2. All learning is re-learning.   

3. Learning requires resolution of conflicts between conflicting ways of adapting 

to the world.   

4. Learning involves the total person – it is not just a cognitive act.   

5. Learning results from synergetic transactions between the person and the 

environment.  

6. Learning is the process of creating knowledge. (p. 194)   

From these precepts or standards, it is clear that for the experiential learning theorists, 

learning cannot be accomplished sitting in a chair and listening to a lecture.  Neither can 

learning be acquired sufficiently vicariously through observing someone else’s actions.  

Learning is living. 

Experiential Learning Theory as a Framework for Transition Services 

 Levinson and Ohler (1998) proposed using career development theory as a guide 

when introducing a set of transition objectives.  The authors cited Donald Super as the 

developer of the five stage of career development theory: growth, exploration, 

establishment, maintenance, and decline.  However, the authors admitted that, of these 

stages, only two, growth and exploration, coincide with the high school years.  In my 
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viewpoint, growth and exploration would best be accomplished through experiential 

learning, so experiential learning theory seems more appropriate for the framework of 

this study.   

 Experiential learning theory is applicable to transition services, because the theory 

expresses how a person’s learning in one stage of life leads to his ability and desire to 

learn in the next stage.  “Kolb’s theory spans the life cycle of human development from 

young childhood to adulthood and encompasses activities such as career choice, 

education, problem solving, and interpersonal relationships” (Kayes, 2002, p. 139).  Kolb 

(1984) wrote about the necessity of schools to be institutions for “the creation of 

conditions whereby social knowledge is made accessible to individual learners for their 

development” (p. 161).  In fact, Kolb noted the failure of primary and secondary schools 

in providing these experiences to the students was causing colleges and other higher 

education institutions to have to make up the difference in teaching social skills and other 

things that the students should have already had the chance to learn.  Transition skills are 

some of the last things that the secondary school teaches before students move on in their 

lives.   

Kolb and Kolb (2012) described how experiential learning theory “placed 

experience at the center of the learning process, envisioning an educational system that 

was learner centered” (p. 1215).  Students who are in transition between high school and 

life thereafter need experience to train them how to exist in the adult world.  Lewin, one 

of the authors of experiential learning, saw learning as a function of the person and the 

environment (Kolb & Kolb, 2012).  For students to get the full effect of the transition 

experience, they need to be involved in a work environment.   
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 Some of the transition experiences that special education students have had so far 

in rural schools have been largely imitation, filling out applications in the classroom for 

non-existent jobs or watching films about various occupations.  They need more and 

varied authentic experiences to be able to learn before they step into the life after 

graduation and experiences that match the students’ goals for their lives.   

 Kolb (1984) declared, “The experiential learning model pursues a framework for 

examining and strengthening the critical linkages among education, work, and personal 

development” (p. 4).  These three areas—education, work, and personal development—

are the major focus in a transition program.  Transition from high school to life after 

graduation is a crucial period, and students must have experiences that will train them in 

the social skills and job skills they will need before that time gets there.  Students need to 

go through some of these learning experiences early enough that they can reflect on 

options and adjust their course before making a choice about the type of work they intend 

to do, among other life decisions. 

 Kolb (1984) practically named experiential learning as a theoretical framework 

for transition services when he said, “Lifelong learning and career-development programs 

can find in experiential learning theory a conceptual rationale and guiding philosophy as 

well as practical educational tools” (p. 18).  This understanding suggests that transition 

services would do well to make use of experiential learning techniques in practice, as 

well as in theory. 

Review of Transition Literature 

Trach (2012) noted that the Carl Perkins Vocational and Technical Education Act, 

reauthorized in 2006, “held schools accountable for graduation, postsecondary education, 
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and employment outcomes of students” (p. 39).  Every high school has a mandate to 

ensure that special needs students are supported through their final years in high school, 

and, if necessary, until the age of 21 or 22.   While some students with special needs will 

certainly desire to attend college, many will want to enter the workforce.  According to 

Levinson and Palmer (2005), “Most U.S. high schools emphasize college preparation, 

which often overshadows attention to actual workforce readiness” (p. 11).  Even with 

impetus from the mandates of the Perkins Act and IDEA, students with special needs 

require guidance in several areas as they step from the confines of the school to the world 

of work and more independent living. 

Since transition services are required by law, the review of the literature was 

focused on studies involving rural students.  Various key word combinations were used to 

locate studies on EBSCO, JSTOR, and ERIC, along with a general library search of the 

terms “rural transition,” “best practices in transition,” “evidence-based practices in 

transition,” “best practices in rural special education,” and “evidence-based practices in 

rural special education.”  The results of these searches are discussed in the chapter titled 

Crosswalk for Best Practices in Transition. 

Rural Schools 

 “Rural” can be, and has been, defined in a variety of ways in literature.  Isserman 

(2005) warned, “When we get rural wrong, we reach incorrect research conclusions and 

fail to reach the people, places, and businesses our governmental programs are meant to 

serve” (p. 467).  Variations in rurality in Texas range from Impact, Texas, with 35 people 

to Plainview, Texas, with just over 21,000 people (www.reference.com).  The resources 

and options vary considerably between two cities such as these.  To narrow the definition 

http://www.reference.com/


Texas Tech University, Sheri Warren, December 2018 

27 

of rural in this study, these two questions will be considered: (a) What community 

characteristics are important in my study’s conceptualization of rurality? and (b) What 

level of classification is most appropriate for my study’s objectives? (Hawley et al., 

2016).   

In a rural setting, the transition process is often disrupted.  Though rural students 

have many of the same needs as those in urban schools, the resources are often miles 

removed from the school building.  Baugher and Nichols (2008) shed light on the 

problem: “Lack of occupational opportunities, limited industry, lack of public 

transportation, and high unemployment were considered hindrances for all students with 

disabilities who resided within rural areas” (p. 218).  Lies (2015) agreed, saying that 

transportation, geographic barriers, as well as good planning are some of the problems 

with implementing structured work experiences in rural settings.  Though these problems 

exist for non-disabled students, too, as Rojewski (1989) explained, “Rural areas present 

unique situations and problems for all students.  For many students with learning 

disabilities the problems are intensified” (p. 614).  Because non-disabled students do not 

require as many community services to help break into the workforce, they do not face 

some of the issues that rural settings pose for these students with disabilities. 

 Some other barriers exist in rural communities for students with special needs.  

One, at the school level, seems to be the expectation by the school that every student 

must complete the same course requirements for graduation (Wildes, 2015).  Sometimes 

the school unwittingly limits the student to looking at certain careers and focuses on 

placement rather than on student interest.   
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Reasons for focusing on placements over student interests were the difficulty in 

finding placements that align with student interests and abilities, the limited 

resources available in rural communities, the meager range of possible careers, 

and preparing students for local employment. (Thew, 2011, p. 93)   

 Clearly, research is full of problems related to transition in rural schools, and the 

smaller the rural community, presumably, the fewer resources there would be to help 

students with disabilities.  The job of rural educators is to guide students to experiences 

that are invaluable for helping them understand their strengths and interests and for 

allowing the students to get a tangible understanding of occupations about which they 

have dreamed. 

Reachable Dreams 

One difficulty in adequately serving special needs students is the requirement of 

individualized plans that reflect each one’s personal life goals.  In terms of convenience 

for schools, having every student doing exactly the same thing would be easier.  

However, in an article describing particular provisions of transition law, Bateman (2016) 

noted that transition services “must be based on the individual student’s needs, taking 

into account his or her preferences and interests” (p. 1).  Just as there are numerous 

possibilities for non-disabled students, there must be a sense from teachers and parents 

that students with disabilities also have choices.  At the same time, all students who have 

options also need guidance.   

 Students must begin to narrow their career choices to those feasible in their realm 

of ability or to those jobs available in cities or towns near where they currently live.  

“Despite the efforts of many transition teachers and developers of model programs, some 
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students’ vision of their careers seems to lack clarity, direction, or realism” (Morgan, 

Morgan, Despain, & Vasquez III, 2006, p. 6).  Students may have visions of going into 

show business or working in some faraway locale, even though they have never been 

away from home and have no exceptional talent in those areas.  In a study of how rural 

students develop autonomy during transition, Wildes (2015) found that students 

sometimes need to be directed to a reasonable path for the future. Students with 

disabilities have dreams, as all students do.  The job of school personnel and others who 

guide the students is to steer the dreams to an achievable goal. 

It behooves school district personnel (e.g., special education teachers and 

counselors) to begin in the early years of high school to address some of these issues 

instead of waiting until the student is about to graduate.  Federal law requires that schools 

begin to discuss transition with students at the age of 14.  Experiential Learning theorists 

would argue the most effective way to help students develop reachable dreams is by 

giving them a variety of experiences before they leave high school. 

To adequately train students in the various issues surrounding transition and 

provide them with the experiences they need, educators and parents must begin early in 

high school, if not before.  Even with the high priority in the law regarding transition 

services for special education students, Berney and Sang (2016), who are education 

attorneys, reported, “Many districts do not take transition programming seriously.  Many 

plans provide meaningless goals and inadequate services” (p. 2).  While special education 

teachers want to help their students as they begin their postsecondary lives, some 

educators are restricted in their efforts, not because they do not care but because of the 

lack of community resources. 
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Students with disabilities must have transitional training in several areas before 

graduation from high school.  Legal mandates leave little doubt that it is not a matter of 

choice whether or not schools provide these services.  To do more for the students with 

less, educators must employ best practices from transition literature as much as possible. 

Some Important Concepts in Transition 

Along with the top four best practices listed by Test et al. (2009) (i.e., inclusion in 

general education, paid employment/work experience, vocational education, and work 

study), a few other concepts must be addressed in the curriculum and experiences of 

students with learning disabilities who are preparing to graduate from high school.  These 

issues can be formally addressed, or incorporated into daily school routines with students, 

so they learn what resources they have after graduation. 

Self-advocacy.  One of the foremost issues in preparing students to move into the 

workplace appears to be helping them think about their interests and aptitudes. In a report 

about the challenges of self-determined employment of youth in rural areas, Morgan and 

Morgan (2006) advised that teachers use a pre-assessment tool to identify career 

preferences of the student so that transition services are focused on the student’s goals, 

and not goals imposed from others.  

18+ programs.  Some students who have graduated from high school need 

additional services to help them transition into the workforce or to postsecondary training 

or education.  Transition programs called 18+ are the most recent innovation concerning 

preparation of these students who are 18–22 years old.  Virdell (2015), sharing about how 

she began an 18+ program in a larger rural school in Texas, advocated forming 
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partnerships with nearby districts that have already set up such a program due to the 

expense of transportation, job coaching, and the like.   

Collaboration.  In several of the studies dealing with transition services in a rural 

context, collaboration between school personnel and other agencies and professionals in 

the community was emphasized as an essential component (Pennington, Horn, & 

Berrong, 2009; Rojewski, 1989; Virdell, 2015).  The goal, according to Sax, Noyes, and 

Fisher (2001), has been to provide a “seamless transition, meaning that there had been 

significant coordination between the public-school system and the adult service delivery 

system” (p. 5).  Rural schools may need to collaborate with nearby towns if their own 

community lacks resources. 

The goal of this study is not to impose another district’s transition program in this 

rural context, but to discover what effect is made by applying even two or three of those 

best practices for transition services that have not yet, for whatever reason, been utilized 

in this rural school. 

Students in rural schools often have the same special education staff for the last 6 

years of their secondary school careers.  The best thing that teachers can do to complete 

their training of these special students is to prepare them to go forward without them.  As 

Thew (2011) summed up, “Small schools are preparing students for employment when 

they are not college bound by setting the stage for a successful transition to work, 

considering each student as an individual, and building on the available community-based 

services” (p. 90).  Rural schools must become creative as they work to give their students 

with disabilities a quality experience for transition. 
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Summary 

Rural school transition, especially in a remote setting, must follow Kolb’s (1984) 

advice and allow students to truly experience scenarios that they will encounter after 

graduation.  In conducting a review of research studies in rural transition services, I 

uncovered a gap between the transition experience required by the law and the one 

provided by many rural schools.  Filling out a transition document is not adequate to meet 

the needs of students on the verge of leaving school.  Students must interact with their 

environment that sometimes needs to expand beyond the immediate small town locale.  

The review of literature has clearly indicated that best practices for transition, such as 

experience in the workplace setting and learning skills related to students living on their 

own, must be employed in an experiential way for all students, whatever their school 

locale—urban, suburban, or rural.  For students with disabilities, practicing transitional 

life skills is the best way to learn how to become an adult. 
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CHAPTER III 

A CROSSWALK OF BEST PRACTICES FOR TRANSITION SERVICES 

There has been no shortage of studies regarding transition services since 1983, 

when Will (1983) began to address the issue that would soon be made law.  In the 

footnote to that paper, Will (1983) clarified the position of her theme: “This paper is a 

preliminary statement of policy that will guide the Office of Special Education and 

Rehabilitative Services in programming for transition” (p. 13).  Since that time, the study 

of best practices, or more recently, evidence-based practices for transition services has 

blossomed.  As I began to dive into the literature regarding best practices over the course 

of this study, I created a meta-synthesis, or crosswalk, to help me organize the 

information.  I began with two existing meta-analyses of best practices for transition to 

guide my selection of studies to include in the crosswalk: Test et al. (2009) and 

Landmark, Ju, and Zhang (2010).  These two studies, along with Kohler’s (1993) seminal 

study on best practices for transition, gave me the criteria for the studies to include in the 

crosswalk.  The studies included were those that investigated one of the 10 best practices 

outlined by the three earlier meta-analyses (Kohler, 1993; Landmark et al., 2010; Test et 

al., 2009), were completed in the United States, and the participants were high school 

special education students. 

Kohler (1993) examined transition studies through the lens of Halpern’s (1985) 

recommended transition outcomes of employment, residential, and personal and social 

relations.  Out of 49 documents that were studied, 11 were found to include studies of 

substantiated best practices in transition services.  The other studies were found to have 

practices that were merely implied to be useful in transition services. 
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 Landmark et al. (2010) performed a database search of articles related to best 

practices in transition services.  Their search initially resulted in more than 38,000 

documents, but they narrowed the results to studies that were conducted in the United 

States and addressed transition services in high school.  Next, they further narrowed these 

studies using the criteria on Kohler’s (1993) conditions for best practices in transition 

services: studies had to be on high school students; had to have quantitative or qualitative 

analyses; had to link the postsecondary, employment, or independent living outcome to 

the treatment; and the dependent variable was something that the researcher could 

control.  Using the 11 studies of substantiated best practices from Kohler’s (1993) 

seminal work on transition services and the 18 studies that were produced in their search, 

Landmark et al. created their meta-analysis with 29 studies.  Landmark et al. (2010) 

noted eight best practices for transition services, including “paid or unpaid work 

experience, employment preparation, family involvement, general education inclusion, 

social skills training, daily living skills training, self-determination skills training, and 

community or agency collaboration” (p. 171).   

Test et al. (2009) performed a database search of articles published between 1984 

and 2008 that included at least one student with a disability and had variables that aligned 

with at least one area of the Taxonomy for Transition Programming (Kohler, 1996).  

These areas include student-focused, student development, interagency collaboration, 

family involvement, and program structures.  From their initial result of 1,306 articles, 

the authors reviewed each article for content and for quality.  Sixteen practices were 

derived from the articles that predicted improved outcomes in post-school employment.  
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The top four practices were inclusion in general education, paid employment/work 

experience, vocational education, and work study (Test et al., 2009, p. 178).   

In developing the crosswalk, the top best practices from these two studies were 

included to see how they were addressed in the literature: self-care (living skills training), 

planning, parental involvement, self-advocacy (self-determination skills), career 

awareness, interagency collaboration, inclusion, social skills, vocational education, and 

work experience.  Individual transition planning was first identified by Kohler (1993) as 

one of the best practices for students with disabilities, which was added to the list.  Career 

awareness was also included because several authors mentioned that students do not have 

realistic goals for their future careers.  However, a limited number of studies addressed 

this issue.    

While the Landmark et al. (2010) and Test et al. (2009) meta-syntheses of the 

literature provided a starting point in understanding best practice for transition services, 

their studies were not comprehensive in scope.  To be sure that best practices in transition 

services were truly being represented, evidence-based and research-based practices listed 

by the National Technical Assistance Center on Transition (Test, 2016) were used as a 

base for a crosswalk of the literature on transition services and best practice.  The studies 

reviewed by Test et al. (2009) and Landmark et al. (2010), along with several other more 

current studies, were inspected for the best practices listed.  To be included in the 

crosswalk, the studies had to address one of the 10 best practices for transition services, 

had to be conducted in the United States, and had to involve students with disabilities in 

the high school setting.  The goal of the meta-analysis was to attend to the demographics 

of the participants such as school type, gender, race, disability, and method for each 
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study.  The practices and demographics listed in each study were noted in the Excel 

spreadsheet, thereby highlighting what best practices stood out in the literature (see 

Appendices D and E).   

Most of the studies listed in the chart were extracted from the previously noted 

researchers and two other meta-analyses.  Cobb and Alwell (2009) provided 10 studies; 

Landmark et al. (2010) contributed 27 studies; Rojewski (1992) added six studies; Test et 

al. (2009) furnished 19 studies; and a more recent compilation of analyses of the National 

Longitudinal Transition Study-2 by Mazzotti et al. (2016) resulted in 11 additional 

studies.  Five studies were included in both the Landmark et al. (2010) and the Test et. al. 

(2009) meta-analyses.  Seventeen individual studies made up the remainder of the 

crosswalk.  The total number of articles listed in the crosswalk came to 86.   

Appendix D provides the first section of the crosswalk.  This section includes the 

authors of the study, the year of the study, number of participants, the setting (i.e., rural 

or urban), the gender of the participants, the disability of the participants (if any), the race 

of the participants, and whether the study was qualitative or quantitative in design.  

Appendix E lists 10 of the best practices for transition and indicates for each study listed 

which ones were addressed, or in some cases indicated effective for that study. 

 The initial crosswalk examined 66 articles dated before 2009, except for four 

single articles from 2011, 2012, 2015, and 2016.  At that time, the top six best practices 

addressed in the literature were work experience, vocational education, social skills, 

inclusion, collaboration, and career awareness.  Those six choices comprised the menu I 

gave to my experts.  They were asked to select their top three best practices, and those 

became the ones implemented for this study in a rural school setting.   
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 As the study progressed over the spring of 2018, the search resumed for finding 

additional literature published after 2009.  Twenty articles were located, many of which 

came from the study of the National Longitudinal Transition Study-2.  With the addition 

of this data, the top six best practices addressed were work experience, vocational 

education, social skills, collaboration, parental involvement, and inclusion.  The only 

change in the order was that studies involving parental involvement moved ahead of 

career awareness.   

 While earlier studies addressed their study topics as “best practices,” over time 

these became known as “evidence-based practices” (Landmark et al., 2010).  This shift 

was noted in the literature, as researchers attempted time and again to determine which 

practices showed the strongest evidence for post-school success. 

For the entire list of 86 studies, I tallied how many of the studies included each of 

the specific best practices and reorganized the list in order from least to greatest in count: 

(a) inclusion, (b) parent involvement, (c) collaboration, (d) social skills, (e) vocational 

education, and (f) work experience.   

Vocational education included classes that prepared students for certain vocations, 

as well as those that were centered around training students for interviewing, creating a 

resume, and other job skills.  In some cases, career awareness is included under the 

umbrella of vocational education.  Included in work experience were those studies that 

referred to paid or unpaid work experience, job shadowing, or other instances in which 

students were directly involved in working outside of the school environment.   
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A Shift in Thinking 

The list of studies was subsequently sorted by year to see what the focus was 

during four specific eras since 1985 (see Table 1).  Table 1 presents the best practices in 

alphabetical order.  There were 19 studies on transition services during the period from 

1985 to 1990.  Self-advocacy was not addressed in the 19 studies. Career awareness, 

inclusion, and parental involvement were the focus of three studies.  Planning and self-

care were the focus of four studies.  Interagency collaboration was the focus of six 

studies.  Social skills were the focus of nine studies, while vocational education and work 

experience were included in 13 studies. 

 From the 1991 to 2000 period, 27 studies conducted on transitions services were 

added to the crosswalk.  Self-care was addressed in two studies during this time frame.  

Collaboration, planning, and self-advocacy were addressed in three studies.  Inclusion 

and parental involvement appeared in four studies, career awareness in five, and social 

skills in seven studies.  Vocational education and work experience both were the focus of 

14 studies this decade. 

 From the time period 2001 to 2010, 18 studies on transitions services were 

included on the crosswalk.  Self-care was not included in any of these studies, and social 

skills was found in one.  Parental involvement and planning were a part of three studies.  

Vocational education, career awareness, and collaboration were addressed in four studies.  

Six studies focused on inclusion or self-advocacy.  Work experience was investigated in 

nine studies. 
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Table 1   

 

Emphasis on Best Practices During Four Periods of Study 

 

Best Practice 

1985–1990         1991–2000         2001–2010         2011–2018           

19 Studies 27 Studies 18 Studies 22 Studies 

Career Awareness 3 5 4 1 

Collaboration 6 3 4 6 

Inclusion 3 4 6 4 

Parental Involvement 3 4 3 8 

Planning 4 3 3 3 

Self-Advocacy 0 3 6 4 

Self-Care 4 2 0 3 

Social Skills 9 7 1 4 

Vocational Education 13 14 4 4 

Work Experience 13 14 9 9 

 

For the period between 2011 and 2018, 22 studies on transition practices were 

added to the crosswalk.  One study addressed career awareness, while three focused on 

self-care and planning.  Inclusion, self-advocacy, social skills, and vocational education 

were each investigated in four studies.  Collaboration was probed in six studies. Parental 

involvement was researched in eight studies.  Work experience continued to dominate the 

studies on transition, with nine studies focused on that practice.   

For the 2011 and 2018 time period, the emphasis on each of the best practices 

included in the crosswalk seem to have been more evenly addressed than in the past.   

Career awareness studies have decreased in emphasis over the past several years.  One 

possibility is that career awareness has been sometimes included as a subset of vocational 

education classes or work experience, and currently is not considered a separate practice 

in itself.  Admittedly, the studies included here are not exhaustive, so there may be other 

research studies addressing both of these issues that were not brought out in the search.     



Texas Tech University, Sheri Warren, December 2018 

40 

Research Reporting Differences 

 There was a distinct difference in the characteristics of the research studies 

conducted from 1985 to 1990 in comparison to those conducted from 2001 to 2018.  

Table 2 shows how the methodology of the studies changed over time, as well as the 

difference in the demographics reported in the studies.   

 According to the studies included in this crosswalk, the study of transition 

practices was, in the beginning, mostly qualitative.  From 1990 on, however, studies 

moved progressively into the quantitative realm, until in 2010 and following the studies 

have become almost exclusively quantitative.   

 One of the frustrating aspects of examining the research studies was how much of 

the demographic data remained unreported by the researchers, especially in the earlier 

years.  For the earliest studies, very little about the setting, gender of participants, 

ethnicity or race, or even the disability of the students was included in the study.  The 

lack of this information creates issues for anyone trying to replicate the same conditions 

in another setting or comparing of the findings.  The reporting of demographic data in the 

studies has improved each decade, especially since 2001. 

  



Texas Tech University, Sheri Warren, December 2018 

41 

Table 2   

 

Reporting Characteristics Changes Between Periods of Study 

 
 1985–1990 1991–2000 2001–2010 2011–2018 

 19 Studies 27 Studies 18 Studies 22 Studies 

Type of Study   2 Not Reported 

12 Qualitative 

  5 Quantitative 

-- 

-- 

11 Qualitative 

16 Quantitative 

-- 

  1 Not Reported 

  5 Qualitative 

12 Quantitative 

-- 

-- 

-- 

21 Quantitative 

  1 Mixed 

Setting 16 Not Reported 

  2 Rural 

  1 Urban 

-- 

-- 

16 Not Reported 

  4 Rural 

  6 Urban 

-- 

  1 All 

  7 Not Reported 

  5 Rural 

  3 Urban 

  1 Suburban 

  2 All 

  5 Not Reported 

  3 Rural 

  -- 

  2 Suburban 

  2 All 

10 NLTS2 Data 

Gender 16 Not Reported 

  3 Mostly Male 

-- 

-- 

11 Not Reported 

15 Mostly Male 

  1 Mostly Female 

  6 Not Reported 

  7 Mostly Male 

  2 Mostly Female 

  3 Equal  Number 

  4 Not Reported 

15 Mostly Male 

  3 Mostly Female 

-- 

Race 17 Not Reported 

  1 Mostly White 

  1 Mostly Black 

16 Not Reported 

  9 Mostly White 

  2 Mostly Black 

  5 Not Reported 

11 Mostly White 

  2 Mixed Race 

  4 Not Reported 

17 Mostly White 

  1 Mixed Race 

Disability   7 Not Reported 

  5 All 

-- 

-- 

-- 

  4 LD 

-- 

-- 

-- 

 3 Multiple Disability 

  3 Not Reported 

13 All 

  1 Deaf 

  1 Visually Impaired 

  1 MR 

  1 LD 

-- 

-- 

-- 

  7 Multiple Disability 

  2 Not Reported 

  9 All 

-- 

  1 Visually Impaired 

  1 MR 

  2 LD 

  1 Severe 

-- 

-- 

2 Multiple Disability 

  2 Not Reported 

  9 All 

-- 

  2 Visually Impaired 

-- 

  3 ID 

-- 

-- 

  2 Autism 

  4 Multiple Disability 

Participants 

 6 Not Reported 

 0–100 – 10 

 100+ - 3 

-- 

-- 

-- 

  0–100 – 10 

 100–500 – 8 

 500–1,000 – 4 

 1,000+ - 5 

  2 Not Reported 

  0–100 – 7 

  100–500 – 5 

-- 

  1,000+ - 4 

-- 

  0–100 – 1 

  100–500 – 11 

  500–1,000 – 2 

  1,000+ - 8 

 

 Over the decades, the studies have branched out to include different types of 

disabilities.  The gender and racial demographics have remained fairly fixed on White 

males, however.  Thus, the crosswalk indicates the need for additional work to be done 
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with a variety of races and cultures. Reporting about these demographics will broaden the 

conversation about transition services to help the changing population. 

Setting 

Commenting on the ratio of rural versus urban studies conducted was difficult, 

since 48 of the 86 studies left setting data unreported.  For reporting purposes, unless the 

study specifically stated that it was conducted in a rural setting, most likely the 

participants were from a large urban area.  One could look at the number of participants, 

in many cases, to make an educated guess about the setting of the study, with larger 

numbers indicative of suburban or urban settings.   

 Within the entirety of the 86 studies, there were 14 that described themselves as 

working in a rural setting (including one at 34% rural, one at 41%, one at 46%, and two 

50%).  In methodology, five of those studies were qualitative, eight were quantitative, 

and one did not report the methodology.  Table 3 shows the number of rural studies that 

concentrated on each best practice for transition.  Vocational education (n = 6) was the 

most frequently examined practice in the rural school studies.  Five of the rural studies 

concentrated on parental involvement.  Three studies examined interagency 

collaboration, social skills, or work experience.  Two studies focused on the areas of 

individual transition planning or self-advocacy.  There were no rural studies dealing with 

inclusion or self-care. The studies that were both completely or partial rural in setting had 

fewer work experience studies than expected.  Presumably, this may reflect that work 

experiences are not as easy to include in the rural areas.   
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Table 3   

 

Number of Practices Studied in Various Demographic Settings 

 

Best Practice Rural 

Some Rural 

Participants Suburban Urban NLTS2 

Career Awareness 5 5 0 1 0 

Inclusion 0 0 1 0 3 

Individual Transition 

Planning 
2 3 0 1 0 

Interagency 

Collaboration 
3 4 1 0 2 

Parental Involvement 5 7 0 0 5 

Self-Advocacy 2 4 1 2 0 

Self-Care 0 0 0 0 2 

Social Skills 3 4 0 3 2 

Vocational Education 6 10 0 4 0 

Work Experience 3 4 1 7 5 

  

 There were 10 studies that were strictly urban in setting.  Five of these were 

qualitative and five were quantitative.  Out of the 10 urban studies, six focused on work 

experience and four focused on vocational education.  Three studies focused on social 

skills, two on self-advocacy, and only one urban study focused on career awareness or 

planning.  There were no urban studies related to inclusion, collaboration, parental 

involvement, or self-care.   

 In the group of studies from the National Longitudinal Transition Study-2 (NLTS-

2), all of which were quantitative, work experience (n = 5) and parental involvement (n = 
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5) were the most frequently studied.  There were no studies addressing career awareness, 

planning, self-advocacy, or vocational education. 

Conclusion 

 The study of best practices in transition services is evolving, and this crosswalk is 

a living document.  Tools like the crosswalk should help educators customize transition 

services for their students.  As more data become available regarding the demographics 

research studies and the best practices used in those settings with specific student 

disabilities, researchers and educators should find solutions to implementing transition 

services that work for the students in their own district.  Transition programs cannot be 

cookie-cutter solutions enacted in all settings, because the students and the resources are 

different and should reflect the variability of each situation.   
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CHAPTER IV 

METHODOLOGY 

In designing the study, I determined the best means for studying the topic of 

transition services was a case study by way of action research.  A case study, as defined 

by Creswell, Hanson, Clark Plano, and Morales (2007), is “a qualitative approach in 

which the investigator explores a bounded system (a case) or multiple bounded systems 

(cases) overtime, through detailed, in-depth data collection involving multiple sources of 

information, and reports a case description and case-based themes” (p. 73).  The bounded 

system in this study consisted of special education students in a specific rural school who 

were engaged in transition services.  I gathered in-depth data on the students’ thoughts as 

they participated in some of the best practices for transition that they had not experienced 

up to this point. 

 This study also entailed action research for the good of the rural special education 

students.  Milton-Brkich, Shumbera, and Beran (2010) defined action research as 

“empowering and professional research done by teachers to inform and improve their 

own practices” (p. 47).  Nielsen (2016) added that action research is “combined research 

and practical action where the researcher joins with and acts with practitioners to help 

improve practice and theory building” (p. 419).  A specific type of action research is 

participatory action research, in which researcher and participant work together to solve 

concrete problems.   

Baldwin (2012) posited that in participatory action research, the most important 

parts of the study were the “subjective perceptions, interests, and experiences” of the 

participants (p. 469) and the point is to “make a difference in the lives of the participants, 
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who are, more often than not, oppressed or marginalized social groups” (p. 469).  The 

aim of this research was not just to gain information, but the hope was that the special 

education students would gain experiences during the research process that would alter 

their lives to a degree that the research would be “transformative, rather than merely 

informative” (Baldwin, 2012, p. 468).   

Ozanne and Anderson (2010) provided some justifications and explanations of 

action research that apply to this study:  

1. Community action research attempts to use partners from the community in 

the research process.   

2. Community action researchers try to solve real life problems and improve 

people’s lives.   

3. Community action tries to help people learn new skills and become self-

advocating.   

In this study, I worked with the special education teacher in the high school, as 

well as with the special education staff of the shared services arrangement (SSA), as I 

applied transition services best practices to students in this community.  I believed that 

the goal of this study was not just knowledge, but I hoped that what was learned through 

the study would be the start of some better quality transition experiences for rural 

students.  

Mackenzie, Tan, Hoverman, and Baldwin (2012) explained, “Action research 

becomes participatory action research depending on who is involved in each of the stages 

(inquiry, action, and reflection), and to what extent” (p. 12).  The authors elaborated, “A 

distinguishing feature of PAR (participatory action research), as opposed to action 
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research more generally, is that the participants are also involved in its evaluation” (p. 

13).  While I did interview the special education teacher about her thoughts following the 

transition experiences, we did not actually evaluate the research results or 

recommendations.  I began in a participatory way by including the stakeholders in 

designing a part of the methodology, but after that phase of the study, I moved more into 

a pure action research method. 

 Hacker (2013) noted that one goal of action research is to increase the connection 

between academics and the communities that they study.  I have been a part of the 

community in which this study took place for two decades and know the people, and I 

have already built relationships with many stakeholders.  Hacker (2013) also stated, 

“There is a close linkage between the academic pursuit of generalizable knowledge and 

the use of that knowledge for action at the local level” (p. 2).  It was important to me as a 

researcher that the findings of my studies be practical and applicable to people in 

education; action research was the best way to accomplish this goal. 

Setting 

The setting of this study was a remote rural school in the Panhandle region of 

West Texas.  I have given the town the pseudonym of Smalltown.  The population of 

Smalltown was approximately 600, with the population about 60% Hispanic, 30% White, 

and 10% Black.  The age range in Smalltown was fairly evenly distributed between age 

groups at about 14% for each decade, with the majority of the population (24%) being 

younger than 20 years old.  The median yearly household income in the town was around 

$40,000.   
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Participants   

A wide range of participants were involved in this study.  Pseudonyms have been 

given to all participants, school, job sites, and towns.  The participants included (all are 

pseudonyms): 

• Katrina Simpson is the Director of Special Education for the SSA that 

supported the district involved in this study.  Katrina holds a master’s degree 

in education, had worked in special education for 17 years, and had been a 

diagnostician for 7 years.  She became the Director of Special Education for 

the SSA the year in which the study took place.    

• Jim Franklin is the transition specialist for the SSA.  Jim holds a master’s 

degree in education, had been a diagnostician for 15 years, had worked in 

mid-management, had worked in special education for 18 years and education 

for a total of 40 years. 

• Julie March is a representative from the Texas Workforce Commission.  Julie 

had been a certified teacher for five years, and was a transition counselor for 

the Texas Workforce Commission to help students with transition with the 

outcome of employment.  Her specialty was blind and visually impaired 

students, and she had covered 31 counties in her time with the TWC.   

• Linda Matthews is the special education teacher at Smalltown School.  Linda 

held a bachelor of science degree in criminal justice.  She had been teaching 

for 16 years, all in special education.  She also had a master’s degree in school 

guidance and counseling.  She had taught at Smalltown for 15 years. 
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• Eight high school students in their sophomore, junior, and senior year who 

qualified for special education services.  These were the students to which I 

was to apply the best practices for transition: 

Andy.  Andy was a senior who lived in the school district of another small town in 

another county, but had been a student at Smalltown High School for the past two or 

three years.  Andy was a tall, young, White male with curly blond hair.  He enjoyed 

playing on the football team his junior and senior year.  Andy was enrolled in the basic 

senior courses and taking electives in welding and art media communications, along with 

athletics.  He shared his favorite subject was history, because he liked to learn about the 

past.  His least favorite was English, because he “always gets mixed up with stuff” 

(AndyTransInt11L#17).  He had a disability in reading comprehension and math 

calculation.  His extracurricular activities included football, church youth group, hunting, 

and spending time with his friends.  He was the youngest of three boys in his family.   

Andy planned to join the military following high school. His current goal was to 

score higher on the Armed Services Vocational Aptitude Battery (ASVAB), so that he 

could get accepted.  He also wanted to be a gunsmith one day or a hunting instructor.  He 

also listed welder as a career choice in which he would be interested.  Andy described 

himself as a hard worker who he got along with others, and he was respectful and used 

good manners.  He had his driver license and a vehicle that he drove to school.  In 

summers, sometimes, he mowed lawns for spending money. 

 Olivia.  Olivia was a senior.  She lived in Smalltown and was the oldest of five 

children in a Hispanic family.  She was a beautiful girl who carried herself with her head 

up.  Olivia was taking basic senior courses, with the electives of athletics and art media 
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communications.  Her favorite subject was English, and her least favorite was algebra, 

because “sometimes it’s hard to understand” (OliviaTransInt11L#17).  Her disability was 

in math problem-solving and math calculation.  Olivia said she enjoyed basketball, 

church youth group, watching television, and listening to music.   

Olivia was interested in pursuing photography after high school.  She has had 

experience at home doing all kinds of chores: washing dishes, laundry, pet care, cooking, 

babysitting, cleaning, shopping, and yard work.  Olivia described herself as dependable, a 

hard worker, responsible, got along with others, respectful, and using good manners.  She 

listed photography, cosmetology, and neonatology as her career interests.  She did not yet 

have her driver license.  She had mentioned an interest in theatre as a vocational class, 

but did not take that course this year. 

Maggie.  Maggie was a junior Hispanic student at Smalltown High School.  Her 

mother was employed at the school in which the study took place, and she has attended 

there for four or five years.  Her sister was a freshman.  Maggie served as the mascot for 

the football games this past year.  She wore the costume for the pep rallies and games and 

enjoyed participating in the cheer squad in that way.  Maggie was enrolled in the junior 

class schedule, with the electives of art and nutrition and wellness.  Maggie’s favorite 

subject was theatre, because she enjoyed being on stage.  Her least favorite was science, 

because it was hard to understand.  She also loved history and reading historical novels.  

Her disabilities were reading fluency and math calculation.  Maggie was involved in 

cheer/basketball, going to games or events, T.V./music, spending time with friends, 

reading, girl scouts, 4-H, and FCCLA (Family, Career and Community Leaders of 

America). 
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Maggie listed film editing, teaching history, or graphic design as her three job 

choices.  She has had experience doing chores at home, such as washing dishes, laundry, 

taking out the trash, pet care, cooking, cleaning, and yard work.  She hoped to go to 

college and live independently after high school. 

Austin.  Austin was a junior Hispanic student at Smalltown.  He had two younger 

brothers. Austin had a ready smile and was excited about the future. Three of Austin’s 

classes were contained within the special education classroom: English, algebra 2, and 

(response to intervention) RTI.  He was also enrolled in science, wildlife, and principles 

of ag, with electives in shop and athletics.  His disabilities were math problem-solving, 

written expression, and reading comprehension.  Austin’s favorite class was FCCLA, 

because you can help people by talking to them.  His least favorite was math, because 

many equations could be difficult (AustinTransInt10L#13–14). 

 Austin was interested in a career with the weather or being a meteorologist.  He 

was interested in football/cross country, T.V./listening to music, and spending time with 

friends.  He has had experience with washing dishes, taking out trash, pet care, cleaning, 

yard work, and making a budget.  He hoped to go to a college or university and live 

independently.  Along with being a meteorologist and storm chaser, Austin listed 

plumber as one of his career interests. 

Jess.  Jess was a sophomore.  He was Hispanic and tall, dark-haired, and wore 

glasses.  He has attended Smalltown for three or four years.  Jess was taking a regular 

junior class schedule, along with shop and athletics.  His vocational class interests 

included welding and computer.  His career interest was in welding.  He also included 
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being a police officer and joining the army as career choices.  Jess enjoyed watching 

television and spending time with his friends.   

Jess had experience cleaning the tub, sweeping, and washing dishes.  He had also 

worked on a farm part time.  Jess listed his strengths as being good at math, paying 

attention, and being strong.  Jess’s disabilities were reading comprehension and basic 

reading skills.  He hoped to go to college after high school and support himself. 

Lisa.  Lisa was a sophomore at Smalltown.  She was Olivia’s sister and wore a 

mischievous grin.  Lisa was enrolled in sophomore classes, and she was in nutrition and 

wellness, interpersonal studies, athletics, and yearbook as electives.  Her disabilities were 

math problem-solving, basic reading skills, and math calculation.  She needed to pass her 

English Language Arts end of course test.   

Lisa enjoyed basketball, church youth group, spending time with friends, and 

reading.  She had an interest in the vocational classes of art, Spanish, and theater.  Her 

one interest for a vocation was becoming a veterinarian because she loved animals.  She 

believed that employers look for how a person dresses, their attitude, and whether they 

were in a good or bad mood.  She said she would be a good hire because she has a good 

attitude.  Her weakness, as she saw it, was “I can’t do harder things” (LisaTranInt9L#16).  

Lisa hoped to go to community college or a university after high school and live with a 

roommate, rather than by herself. 

Ricky.  Ricky was a sophomore.  He was quiet and kept to himself most of the 

time.  His mother was Hispanic, and his dad was White.  He qualified for special 

education services with other health impairment.  The electives that Ricky was taking 

included interpersonal studies and nutrition and wellness.  When Ricky finished high 
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school, he wanted to go to college or join the army.  He enjoyed spending time with 

friends.  His career interests were law enforcement, especially the Department of Public 

Safety, as a state trooper.  He also mentioned being a businessman and the marines as 

possible career choices. 

Ricky had some work experience at Texas Gardens, a nursery, working at tending 

to the plants.  He also had experience cleaning the house for his mom.  He wanted to 

support himself with a job after he completed school.  He did not yet have his driver 

license.  He said that one of his strengths was his high school record, and for his 

weakness, he wrote, "I won't have no problems” (RickyTransInt9L#24).   

Hannah.  Hannah was a sophomore and also Hispanic.  She had a learning 

disability in reading. Hannah was on the yearbook staff for one of her electives, and she 

was also in nutrition and wellness and interpersonal studies.  One day she hoped to go to 

a college or university or get on-the-job training.  Hannah's interests included watching 

T.V. and spending time with friends.  For chores, she had experience throwing out the 

trash.   

At one point last year, Hannah had expressed an interest in becoming a doctor, 

because she wanted to help people and take care of her family. However, now she only 

listed "fashion" as her career interest.  She explained to me that she wanted to go into 

modeling.  The vocational class she had taken was art, and she saw her strength as being 

a trustworthy person.  Hannah also explained that she might not be present for all of the 

activities because she might go to Puerto Rico with her grandparents, as she does about 

once a year.  
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• Parents of two students in the study were Sylvia and Doris (also pseudonyms). 

Sylvia sometimes worked as a substitute teacher in the school district.  

Besides Ricky, Sylvia had two children who had already graduated from 

Smalltown High School.  Doris worked as a custodian in the elementary 

school and had two daughters in high school. Parents were important to 

obtaining input on how the implementation of specific transition best practices 

impacted them and their hopes for their children for life after high school. 

• Potential employers of the special education students were also given 

pseudonyms. These business people included Larry and Kevin Sheldon, a 

father and son team in a plumbing service, and Roger Eaves, who worked 

with his brother in a videography and video editing company.  The interviews 

with employers who had hosted job shadowing experiences helped determine 

which of the best practices were beneficial to the students who came to work 

experiences with these employers. 

• Business owners near Smalltown were also given pseudonyms.  These 

included Elizabeth, who was the volunteer coordinator at  the hospital in 

Southtown, just 12 miles away, and Jerry, the manager of the local 

supermarket chain. Interviews of these individuals demonstrated what local 

employers are looking for in job applicants, including those with learning 

disabilities. 
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Data Sources 

 Multiple data sources were used for this study to obtain enough data to develop a 

well-rounded picture of the impact of the transition process on all the participants.  Figure 

1 illustrates the relationship between data sources in this study. 

 
 

Figure 1.  Relationship between data sources. 

Interviews  

The first set of interviews were conducted with the transition experts to ask them 

to verify the choice of practices to be included in the study.  These interviews took place 

in January, just after the Spring semester began.  These were very short interviews, 15 to 

20 minutes, in which the six top best practices from the literature crosswalk on transition 
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services were presented to the experts.  The transition experts were asked which of the 

practices they thought would be applicable for the special education students in this rural 

school.  

Two human resources personnel in the community nearest the rural school were 

interviewed as to what they looked for in potential hires, how they felt about hiring 

students with special needs, what they expected the students to know when they applied 

for a job, and other questions regarding employment expectations. 

Following the application of the best practices to the transition program of the 

students, each student was interviewed about the experiences he or she had pertaining to 

transition activities.   

Parents of two of the students were interviewed to determine their impressions of 

the transition experience.  Interview questions focused on their children’s upbringing, 

their hopes for their children after graduation, and any expectations that they have for the 

school in preparing the students for life after high school. 

The high school special education teacher was interviewed to ascertain her 

impressions of how the transition best practices affected the students.  The interview of 

the special education teacher was geared toward her thoughts on the best practices added, 

whether they enhanced the transition experience, in her opinion, and what else she would 

like to see added to the transition curriculum. 

Two of the potential employers involved in work experiences with the students 

were also interviewed.  Questions asked of the potential employers consisted of what 

their expectations are be for what makes a person hirable, what they expect a school 
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would have taught students with disabilities, and their impressions of the students who 

visited them during this transition experience.    

Observations   

Some of the transition students were observed as they completed the activities 

chosen as best practices for the rural setting.  These included work experiences, listening 

to a presentation by the Texas Workforce Commission transition counselor, taking a tour 

of Metropolis college, and completing some activities online to learn about different jobs 

and to assess the lifestyle they hope to have after high school. 

Since the students already knew me, at least as a teacher at the school, they were 

more than mere subjects in a study.  Throughout the study, detailed notes of the activities 

and reactions of the students were recorded to gain a good understanding of the data.  

Baker (2006) recited Spradley’s (1980) directions to write a condensed version of notes 

during the event, while writing expanded notes after each session.  Enough observations 

were completed to obtain a clear picture of each student’s participation in the transition 

experiences. 

Documents   

According to Erlandson, Harris, Skipper, and Allen (1993), documents can be 

anything at all that existed before or during the investigation.  In this case, there was a 

variety of documents connected with students when they were in the special education 

classroom.  One was a form that the students filled out that described what they hoped to 

do after high school.  Students’ class schedules and their Individual Transition Plan were 

also reviewed.  These forms were used to help choose what type of transition experiences 

should be employed with the students (for example, to know what type of work 
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experiences would benefit them).  Pseudonyms were developed for each of the 

participants and documents were de-identifying by using that information.    

Researcher’s Journal   

Erlandson et al. (1993) gave the purpose of a researcher’s journal or “reflexive 

journal” as a “kind of diary in which the investigator on a regular basis records 

information about him- or herself” (p. 143).  For this research project, I kept a journal and 

tried to update it on a daily basis, at least on the days in which I examined a piece of the 

research.  If I read an article that pertained to the study or heard something at school that 

pertained to the transition services or to one of the students, I recorded my insights and 

thoughts regarding that information as well.  The journal was also used in developing the 

audit trail. 

Survey   

An opportunity was provided for the students to anonymously answer questions 

about their transition services by means of a survey.  Aaron (2012) listed some benefits of 

survey research: it is efficient, easy to analyze, and describes the population in the study.  

They completed a pre-survey and a post-survey.  The open-ended questions on the survey 

were related to how transition services fulfilled the expectations of the students and what 

they would like to learn in school that would prepare them for life after graduation.  They 

also provided feedback about the transition program, so that it can be improved for the 

next year.  The post-survey was more like an evaluation than an in-depth survey.  An 

instrument for this study that had been previously validated (Check & Schutt, 2012) 

provided questions for this study.  
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Data Collection Plan 

After receiving IRB approval, the data collection phase began. Data were 

primarily collected during the spring semester of the calendar and required consideration 

of multiple holidays and state testing dates. Figure 2 provides a visual of the data 

collection timeline of the study. All data sources are reflected in the visual, with an 

indication of when the various transition services selected for the study were 

implemented.  Especially during the interviewing and observation phases, collection of 

data often overlapped as this was based on the availability of the participant. 

I began collecting data by interviewing the Director of Special Education, the 

transition diagnostician at the SSA, the special education teacher, and the representative 

from the Texas Workforce Commission about their opinions on which best practices to 

include in the study.  These persons were identified as “experts” because of their 

experience working with special needs students and transition services.  The four agreed 

that the three most important services to offer students were career awareness, 

interagency collaboration, and work experience.  Their guidance helped me to formulate 

a plan to help the students receive some service in these areas. 

I visited in person with the student participants and their parents to get their 

permission for the student’s participation in the study.  Parents signed a consent form and 

students signed the assent form.  Parents also signed a FERPA release form that granted 

me permission to view information from the student’s special education file; namely their 

qualifying learning disability and their transition paperwork, along with their schedule of 

classes.  
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Figure 2.  Timeline of data collection.
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 After receiving permission from the school district and consent from the parents 

and assent from the students, the documents were retrieved from the special education 

teacher at the high school.  The first week of the study was spent examining the 

Transition Interview that the students completed the prior year in preparation for their 

ARD committee meetings.  These interviews revealed what type of employment the 

students hope to do when they graduated, what types of skills they had, their disabilities, 

work experiences they have had, and their ideas about their strengths and weaknesses.  

This information helped me to customize their transition experiences.  The students were 

given a pre-survey to find out what types of employment they were interested in.   

Collaboration  

To address the area of interagency collaboration, a representative from the Texas 

Workforce Commission was contacted because that office was supposed to work with 

students in special education who were going through transition services by attending 

ARD meetings and providing service for them as they begin to look for work after high 

school.  The purpose of the contact was twofold: to have someone from that office come 

to the Smalltown school and talk with students about services provided at the Texas 

Workforce Commission and to set up a time to take students to Metropolis to visit the 

office and see what was available there for student support.  Previous to this year, 

students from Smalltown had been served at the Texas Workforce Commission in 

Southtown, which is 12 miles south of Smalltown.  In October, prior to the start of data 

collection for this study, Smalltown was removed from the jurisdiction of Southtown and 

transferred to Metropolis, which is an hour north.  Since students in Smalltown were not 
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familiar with the personnel or the office in Metropolis, I hoped to give them the 

opportunity to become acquainted with this new resource.   

 When calling to set up the times for meetings with Texas Workforce Commission 

personnel, I was handed off to various other agencies to call, finally arriving full-circle to 

talk with the same person with whom I had started one week later.  She agreed to come to 

the school to visit with the students one afternoon.  The principal was willing to let them 

have that time off to listen to her. 

 JoAnn Adams (pseudonym) came to visit with the students and shared with them 

her views about the job market, talking with them about what they hoped to do after 

graduation and counseling them on the marketability of their chosen careers.  All of the 

students participated in this except for Austin, who was sick that day. 

 Following the presentation, I approached Ms. Adams about bringing the students 

to the Texas Workforce Commission office on one day to see where they would need to 

go to visit with her, but she declined, saying they were not really set up for that.   

Work Experience 

 Since all of the experts that were consulted agreed that work experience was an 

essential part of the transition experience for these students, each student was asked to  

fill out a form with their top three occupational interests.  I also listed all of the holidays 

that our district had in place between the first of March and the end of April.  These 

included all five days of Spring Break, March 12 through March 16, March 30 and April 

2 for Easter break, and April 16, a snow day.  I asked the students to choose two of the 

holidays that they would be willing to give up to go on a work experience.  I intended to 
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only use one holiday, so that I would not disrupt all of their vacation days, but I wanted to 

have two days to work with as I set up the appointments with potential employers.  I also 

included a signature line on the form, so that the parents would know when the students 

had said they were available to go.   

 Job shadowing forms were given to the students in late January with the last one 

received back in mid-February. Subsequently it took time to locate and schedule 

shadowing experiences in the occupations they had listed.  These experiences have been 

summarized in Table 4.  
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Table 4   

 

Job Shadowing Choices of Students 

 

Student First Choice Second Choice Third Choice Job Shadow Experience 

Olivia Photographer Cosmetology Neonatology Salon 

Hospital 

Maggie Film editing History Teacher Graphic Design Videographer 

Austin Plumber Meteorologist Storm Chaser Plumber 

Meteorologist 

Ricky State Trooper Businessman Marines Police 

Andy Gun Smithing Army Welder None – could not get a 

gunsmith 

Jess Cop Welder Army None – student could 

not go 

Lisa Veterinarian -- -- None – student moved 

Hannah Fashion Industry -- -- None – student gone 

with grandparents 

 
 Maggie had expressed an interest in film editing and graphic design.  After 

contacting one or two graphic designers in Hometown, an appointment was made with 

Roger Eaves and his brother, Lance, who owned and operated their own video and 

graphic company.  Maggie and I drove to Hometown on the first day of spring break. 

Maggie was able to shadow the two brothers as they set up a photo shoot for a 

commercial in their home, shot the video, and then edited it on the computer in their 

basement.  Maggie was allowed to participate in the process and be their intern for the 

day. 

Austin had an interest in meteorology and storm-chasing, and also had written 

that he was interested in plumbing.  He shadowed a plumber, Larry Sheldon and his son, 

Kevin Sheldon, in Southtown during spring break. Later that afternoon, Caleb Martin, a 

local Hometown weathercaster, welcomed met with Austin the television station.  He 
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explained his job as a meteorologist, talked about being a storm chaser, and was allowed 

to watch the afternoon newscast in the studio.   

 Ricky was mostly interested in being a state trooper or a police officer.  Finding 

an opportunity for a ride-along with a state trooper proved impossible. Phone calls did 

not result in specific answers and the offices were not open when I had available time, so 

an appointment was made for a ride-along with a Southtown police officer.  Ricky’s 

mother had to sign a waiver for him to be able to ride with the officer, which she did.  

Ricky’s mother brought him to Southtown and I dropped him off at the police station. He 

was able to spend several hours with the officer until early afternoon. 

 Olivia had expressed an interest in cosmetology, so an appointment was set up 

with at Sharla’s Salon in Metropolis.  Olivia, and a freshman girl who was also interested 

in cosmetology, spent one morning in late March with Sharla.  She had a few clients and 

talked with the girls about cosmetology training and building a clientele.   

 I arranged for other appointments which were not kept due to various situations 

with other students.  Lisa was to shadow at a Metropolis veterinary clinic, but she moved 

away from Smalltown during the study. Andy and Jess were to job-shadow at a welding 

shop in Metropolis. Andy did not go because he was only interested in gunsmithing and 

Jess had to get a job to help out his family.  Hannah was to visit a modeling studio, but 

she was in Puerto Rico so that appointment was cancelled.   

 The only appointment not secured was Andy’s desire to meet with a gunsmith. 

Five different gunsmiths were contacted with none interested in having a student come 
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there to job shadow, possibly because of safety concerns.  One gunsmith did offer to have 

call Andy, but this was after school had finished for the summer. 

 Olivia asked me about doing more than one job shadow activity as she wanted to 

go to the hospital and shadow someone who was an ultrasound tech.  Arrangements were 

made and she went to the hospital in Southtown on the Monday following her graduation. 

The first trip was for orientation and then she went back the following Thursday for her 

first shadowing experience.  From now on Olivia will be able to shadow various hospital 

jobs any time she wants. 

Career Awareness 

 In order to give the students more experience in the area of career awareness, 

individual student licenses were purchased for website called VirtualJobShadow.com 

(http://www.virtualjobshadow.com).  A license normally costs $49.95 per person from 

Strivven Media, LLC, but special arrangements were made which brought the cost to 

$29.95 per person.  The site calls itself, “Interactive career exploration,” and offers career 

assessments and inventories, provides videos of various careers, required education, 

earnings, and future outlook.  The website provides services such as creating a resume, 

engaging in college searches, and creating plan for after high school.   

The students were introduced to the website individually. They took an inventory 

of job interests, then I showed them the results and how to look at the careers that 

matched their results.  The students were able to look at the videos and read the 

descriptions and select the careers that they wanted to explore further.  I gave them their 

log-ins to use later, because they have access to the website for one year.  Unfortunately, 

http://www.virtualjobshadow.com/


Texas Tech University, Sheri Warren, December 2018 

67 

there was not enough time to guide them through all the aspects of the website and help 

them use the site’s features to the fullest because of the need for the students to be in 

class.  Each of the students saw this website except for Hannah and Lisa due to their 

unavailability. 

College Tour 

 When talking to the principal of Smalltown about the research study, he asked me 

to take the students on a tour of the community college in Metropolis.  Five of the 

students attended this tour.  The tour was beneficial, because the students were able to see 

that the college offered many certifications for careers in the medical field, law 

enforcement, massage therapy, and others.  The students saw classroom areas and student 

areas such as the student union.  They visited with the head of disability services and saw 

that there were many rooms at the college where students can go for tutorial help.   

Interviews 

 Students.  Five students were interviewed after their job shadowing experiences: 

Ricky, Austin, Maggie, Andy, and Olivia.  Because Jess, Lisa, and Hannah did not 

complete the majority of the transition experiences in the study, they were not 

interviewed.  The interviews were conducted to find out what the students learned about 

their job expectations from the transition services. 

 Parents.  Two parents of students were interviewed: Sylvia, Ricky’s mother, and 

Doris, Maggie’s mother.  These interviews were conducted to find out what parents 

thought about the transition experiences for this semester and what they hoped to see 

from the school for transition services.   
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 Business People.  Two business people were interviewed about their experiences 

with special needs employees.  Interviewees were Jerry, the supermarket manager, and 

Elizabeth, the hospital volunteer coordinator.  Three other business people were 

interviewed following the students’ job shadowing experiences.  These were Kevin and 

Larry Sheldon, the plumbers, and Roger Eaves, the video and graphic design man.  The 

purpose of these interviews was to find out what employers hoped that students would 

know when they came to a work experience.   

Special Education Teacher.  The special education teacher, Linda, was 

interviewed after the students participated in various the transition activities, These 

interviews provided insight as to what Linda thought was accomplished and what was 

still needed to provide a good transition program for these students.  

Surveys 

 The pre-study survey was handed to the students with instructions for answering 

the survey and putting a code on the document, so that the researcher would not know 

whose it was.  Students then put the survey into a folder at the high school that the 

researcher could retrieve.  Seven students completed a survey.  The purpose of the code 

was to be able to match the pre-survey results to the post-survey results. 

 The post-study survey was passed out at the end of the transition experiences.  

The students were instructed to fill it out and again put the code on and turn it in.  Four of 

these surveys were returned.  Andy came to the researcher’s home and took his post-

study survey on the computer.  He entered his identification code and responses on his 
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own.  The surveys were not passed out to Jess, Hannah, and Lisa, because of their lack of 

participation in all of the transition services.   

 After the surveys were turned in, the responses were entered into the Qualtric 

survey program.  There was no way to administer the survey online to the students by 

sending a link, so this was the most efficient way to get the responses into the program.   

Data Analysis 

Rossman and Rallis (2003) advocated for analyzing data throughout the research 

study and offered advice on various means to good analysis.  Rossman and Rallis (2003) 

suggested keeping your research questions in mind at all times, writing all the time about 

the research study, talking ideas through with people, reading continually about what 

others are saying about the topic, and modifying data gathering based on what you are 

learning.  Rossman and Rallis (2003) also recommended analyzing throughout the study, 

rather than waiting until the end.   

Triangulation   

The data from interviews, observations, surveys and documents, and the research 

journal were triangulated to answer the research questions for all the groups involved.  

According to Erlandson et al., 1993, “Single items of information contribute little to an 

understanding of the context of the study unless they are enriched through triangulation.  

In addition, the absence of information can also provide important information” (p. 138).   

Coding   

Various qualitative researchers have methods for coding the data in their studies 

(Basit 2003; Erlandson et al., 1993; Rossman et al., 2003).  My preference was the 
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method of copying the transcription from the interviews in a word document and color-

coding by highlighting similar words or phrases.  Each transcript was entered into 

Dedoose (Version 8.0.42, 2018), a qualitative data analysis program on my computer.  

The transcripts and descriptions were read and unitized into small pieces of data 

(Erlandson et al., 1993). Analysis of the data from the surveys, documents, and 

observations, and with the researcher’s journal was conducted in a similar manner.  

Rossman et al., 2003, advised, “Plan to code your data more than once, because thinking 

in terms of evidence stimulates insights, often generating new categories or seeing 

categories collapse” (p. 286).  The data was combed through several times to extract as 

much information as possible and coded in the same way as the interview transcripts.   

Erlandson et al., 1993, defined unitizing data as “disaggregating data into the 

smallest pieces of information that may stand alone as independent thoughts” (p. 117).  

These independent thoughts were used to color-code the data.  Each independent thought 

or idea had its own color.   

Determining Themes   

After breaking the data into units, a priori coding was used to identify data that 

aligned with the best practices found in the literature review.  Using these a priori codes, 

a codebook was created (see Appendix G) listing the data that answered the research 

questions and the interview questions.   

After that, the data was reviewed again and codes that to appeared across and 

within the data sets were assigned.  These codes were added to the code book, which was 

also included in the Dedoose (Version 8.0.42, 2018) program.   
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After assigning as many codes as possible to the data, emerging themes that 

applied to the research questions were grouped and regrouped. The data were reviewed 

many times in this process of color-coding, unitizing, and searching for themes, until I 

was sure that the data had been accurately grouped in relationship to the research 

questions. 

Categorizing   

As the themes emerged from the data and decisions were made as to which piece 

of data fit into each theme, the themes were categorized for ease in completing the report 

of the study.  Categories corresponded to the parts of the research question, and other 

unanticipated themes emerged apart from the interview questions and research question. 

Establishing Trustworthiness 

Lincoln and Guba (1985) outlined the following ways to ensure trustworthiness, 

or how one collects “truth,” how it is communicated, and how one recognizes and 

corrects error: 

Credibility  

Lincoln and Guba (1985) define credibility as the compatibility of the realities in 

the participants’ minds with those that are attributed to them.  Credibility was established 

by triangulation of data between interviews, the survey, observations, documents, and the 

researcher’s journal.  Persistent observation of the participants was used in order to get a 

clear picture of the effect of transition activities on them.  Member checks were 

conducted in order to be certain that I accurately portrayed the beliefs and ideas of the 

participants.  I have been teaching in the school district in which this study was 
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conducted for 20 years. This prolonged engagement  in the setting also contributed to 

credibility of the study. 

Transferability   

Transferability or the extent that these results apply to a similar setting (Lincoln & 

Guba, 1985), was addressed by utilizing a purposive sample and by giving a thick 

description of the site, the participants, the activities, and the problem.  I transcribed the 

interviews to capture the voice of the participants and used the researcher’s journal to 

record my thoughts throughout the study. 

Dependability   

Dependability has been defined as “evidence that if [a study] were replicated with 

the same or similar subjects in the same (or similar context), its findings would be 

repeated” (Lincoln & Guba, 1985, p. 290). Dependability was established through the 

triangulation of data sources (observation, interviews, survey), the researcher’s journal, 

and an audit trail.   

Confirmability   

Lincoln and Guba (1985) described confirmability as the degree that the findings 

are from the data and not from the biases of the researcher.  The criterion of 

confirmability was met by keeping an audit trail.  Reflexivity or making note of my 

rationale, as a researcher, for using each piece of data and every method of inquiry was 

also utilized.  Triangulation of the data sources established confirmability as well. 
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Researcher Bias 

Having been a rural educator for 20 years, I have a large investment in the 

students who attend rural schools.  I have witnessed how the staff of these small rural 

schools make a difference in the lives of children as they work together.  They have to 

overcome a shortage of monetary resources and meet state and federal mandates in spite 

of the lack of funding.  Many parents of students in rural areas have also grown up and 

lived their entire lives in the same area or region.  I know that parents often hesitate to 

question those responsible for the education of their children.  The parents are not 

apprised of ways to get help for their children if teachers do not explain these options. 

Parents of special needs students are at another disadvantage, in that they may not 

understand what type of help their child requires for their class work or to help them learn 

to succeed following graduation from high school.  Parents are not familiar with special 

education lingo or the agencies that may be beneficial to the students for finding work.  I 

want to research ways to make students and their parents more aware of the many 

opportunities there are for them to have the help they need.  I believe that rural students 

of all ages should have the same opportunities as students everywhere. 

Limitations 

There were several limitations to this study.  First, because I limited my research 

to one rural school district, the results of the study may be difficult to replicate.  Also, 

because I used purposive sampling and had a small number of students in the participant 

pool – only eight from their sophomore to senior year in special education – I could not 

replace the three who dropped out.  I was left with only five student participants.  This 
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small number of students makes transferability of the findings to another location a 

challenge. 

Delimitations 

I chose to focus the study on the three practices that the experts agreed on for the 

study.  Obviously, other practices for transition could have had a positive effect on the 

students as well.  For the sake of time, I interviewed only two parents and five business 

people.  Many other viewpoints could have enriched the data set.  

Summary 

This qualitative action research case study followed specific steps.  First, after 

creating the Crosswalk of Transition Studies to gather information about the top best 

practices studied by researchers since the 1980s, presented the top six strategies to four 

experts. Those individuals chose the three strategies they felt would be most beneficial to 

the students in this rural school.   

I obtained consent and assent for eight high school special educations and 

examined each student’s Individualized Transition Plan and their transition survey 

answers.  With the permission of the school administration, a program focusing on career 

awareness, collaboration, work experience, and a tour of a community college was 

developed. Students also completed a pre-transition survey and a post-transition survey 

for comparison. 

After the completion of the planned program, interviews were conducted with the 

five students, two of the students’ parents, five business people, and a second interview 

of the special education teacher.  Observations of job shadowing experiences and other 
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transition activities, interview transcripts, documents, and the researcher’s journal were 

all analyzed using the Dedoose (Version 8.0.42, 2018) software and coded for themes.  

Careful consideration was made to ensure the trustworthiness of the study. 
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CHAPTER V 

FINDINGS 

Transition services in rural schools are a special case, quite unique when 

compared to the same services offered in suburban or urban settings.  While there have 

been studies of transition in rural schools, most of them included fringe or distant rural 

designations.  Remote rural schools have been largely ignored in the literature.  The 

purpose of this study was to choose three best practices from the literature and apply 

them to a remote rural school.  The research question, in four parts, was: What is the 

effect of best practices in transition services when applied to this rural school in 

relationship to (a) the students, (b) the staff, (c) the parents, and (d) business people.    

First, the status quo of transition services at this school, as noted in the transition 

IEP documents and described by participants in this study have been noted.  Next, the 

experiences of the students for each transition service have been detailed. Student 

interview responses, observations of the transition activities, and impressions recorded in 

the researcher’s journal to flesh out their stories and complete the picture of any 

difference the application of transition services made for them serve as evidence.    

The data gleaned from the staff interview, parent interviews and the business 

person interviews relative to the transition services applied here have been used to 

support the themes articulated in this chapter . The pre-study survey and post-study 

survey responses were compared to see what differences emerged following transition 

activities.  Interesting findings that arose regarding the process of bringing transition 

services to students in such a setting have been articulated by the participants in this case 
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study. These findings include: barriers to effective transition, student initiative and self-

esteem as they affect the transition process, what business people are looking for in 

employees, parents’ feelings about special education, and suggestions from participants 

for future transition experiences.  

Status Quo of Transition Services in Smalltown 

Smalltown school’s “usual” way of carrying out transition services centers around 

the ITP, or the Individualized Transition Plan.  This document is prescribed by law to be 

completed each year from the time a student is 14 years of age until graduation.  The ITP 

is completed using information from student and parent interviews and teacher checklists.  

Each of the ITPs for five of the student participants were reviewed with the following 

commonalities noted: 

• All of the students completed the OASIS-3 (Occupational Aptitude Survey 

and Interest Schedule, Third Edition) and a Student Transition Interview or an 

interest survey as their main participation in the Transition ARD (Admission, 

Review, and Dismissal Meeting)  (AllITPL#8).   

• Four students attended the ARD meeting (AllITPL#7).  

• All students’ Short Term Goal read as: “[Student] will demonstrate mastery of 

specific employability skills and self-help skills which will not require direct 

on-going educational support of the local school district” (AllITPL#9).  

• All student forms read as: “[Student] is learning the independent living skills 

that he will need to live independently after graduation,” or a similar 

statement (AllITPL#11). 
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• Common transition strengths listed: Keeps area neat (4), follows directions 

(4), on time to class (4), has good attendance (4), interacts appropriately with 

peers (3), requests further information (3), and expresses thoughts and feelings 

appropriately (3) (AllITPL#12).   

• Common transition needs listed: to be enrolled in vocational classes (3) and to 

get a driver’s license (3) (AllITPL#13). 

• Transition services for all students (except Austin) include the admonition 

“needs to use the accommodations available” (AllITPL#17).   

• No related/instructional services were documented as needed for any student 

(AllITPL#18). 

• No student needed a functional vocational evaluation (AllITPL#19). 

• Common work-related behaviors listed: fill out job application forms using 

personal fact sheet without assistance (4), complete pre-employment and 

employment forms without assistance (4), initiate a variety of effective 

techniques for acquiring job leads without assistance (5), initiate and perform 

effectively and independently in job interviews without assistance (5), 

demonstrate fair use of employers time; e.g., breaks, phone use, talking (5), 

identify and demonstrate characteristics that employers appreciate; e.g., 

courtesy, honesty, punctuality, dependability (5), demonstrate the personal 

characteristics employers require without assistance (4), identify and 

demonstrate activities to be done in order to keep the job without assistance 

(4) (AllITPL#20). 
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• All students’ forms stated: “Does not need services in community due to 

access with family/friends or independently” (AllITPL#21). 

• Four students’ forms state that no living skills need to be acquired 

(AllITPL#22).   

• All students’ forms stated: “the ARD committee reconvenes to develop 

alternative strategies when participating agencies fail to provide transition 

services” (AllITPL#28).   

• All forms stated that the student completed a survey or questionnaire, was 

invited to, attended, and participated in the ARD meeting (AllITPL#29).   

• All forms stated: “[Student] was give the link to obtain a copy of the ‘Texas 

Transition and Employment Guide’.  The link is www.transitionintexas.org” 

(AllITPL#30).   

There were some areas of the ITP that were individualized for the students.   

• Ricky’s ITP included the following: “Parent requested Ricky be visited with 

after the ARD.  He was in attendance during the transition part of the ARD” 

(RickyITPL#2). 

• Ricky’s and Maggie’s ITP included information from a parent survey. 

• The postsecondary goal was individualized. 

• Some of the transition strengths and needs were individualized. 

• Student preferences/interests were individualized. 

• Some of the transition services included were individualized. 

• Andy’s daily living skills portion was different from the others. 

http://www.transitionintexas.org/
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• Each student’s survey or questionnaire results were individualized in the 

discussion section of their report. 

Talking with participants about transition services brought insights about the 

status quo over the past few years of transition services at the school in this study.  The 

ITP form is the standard document for detailing transition services for the students.  Jim 

Franklin, the transition specialist at the Shared Services Arrangement (SSA) special 

education co-op, explained the process.   

We have them fill out interest surveys.  Depending on the year, we have one 

[survey] where they show what career interest they have, then we have several 

different emphases on different parts of transition to take them through, make 

them aware of what there is and what it takes to do it, and so on 

(FranklinIntL#100–103).   

The special education teacher, Linda, had a different opinion about the ITP form.  

“There’s no guidance for the kids, in those transition plans.  It’s just a piece of paper” 

(PostMattIntL#68).  She noted, “I think right now the way, I mean I’m sure it comes 

down from way up above, the way those are written, but I think they’re not worth the 

paper they’re written on, you know” (PostMattIntL#67).  Julie March, from the Texas 

Workforce Commission, agreed.  “What I’ve seen at ARD meetings is that transition 

planning consists of a worksheet.  It is not thought out and explored” (MarchIntL#58).  

Student participant Maggie discussed the transition ITP in her interview.   

I felt that it was just this – oh, here’s a paper, just fill it out about what you want 

to do.  And here’s a test about which area you may be interested in.  And then it’s 

just never heard of again until the beginning of the next year (MaggieIntL#96).   
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The Department of Assistive and Rehabilitative Services has also been a mainstay 

of the transition services for students in Smalltown.  According to Linda,  

That was a really good program that helped a lot of our students here, and the 

representative at DARS, even though she might not have the funding to do what 

she has done, she’s a goldmine as far as trying to get these kids some help 

(MatthewsIntL#120).   

Katrina Simpson, the SSA special education director, echoed the importance of 

the DARS involvement.   

Not having the collaboration between DARS and transition for a couple of months 

has made me realize their importance as well, because with losing our DARS 

person for the districts and not having them to access and get information to help 

them and us all work together, I think it’s been an eye-opening, for me, what 

services they were providing and how critical they were with the next stop on 

(SimpsonIntL#31–35).   

I was taken aback by the news that there had been no collaboration with DARS 

for a couple of months (RJL#42) because I had just interviewed Linda four days earlier, 

and she was still under the impression that we were connected with the DARS office in 

Southtown.  I asked Katrina about this turn of events. She reported that “we finally have a 

DARS person coming from [Metropolis] to service… She is supposed to start coming in.  

It’s taken awhile to get it going” (SimpsonIntL#53–60).   

Students have also routinely traveled to Metropolis each year to attend the Region 

Transition Conference.  Jim mentioned,  

We have a career day at Region where we take seniors.  And then there are 

different agencies.  I know in Metropolis there are two or three different ones that 

have career day… It’s kind of limited, in that they only want seniors, but they’re 

ready to graduate (FranklinIntL#104–109).   
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Linda described a specific way she used to work with the special education 

students: 

I would make them get their utility bills from their parents, the insurance cost 

from their parents, the housing cost from their parents, and we would go on that 

assuming their bills were going to be that much, and then we would look at the 

jobs that they wanted, and there is a site called Reality Texas, where they can go 

online and put ‘I want to live in this town, and I want to drive this car, and I want 

to buy these clothes,’ and it tells them how much they need to make to do that 

(MatthewsIntL#77–82).   

Linda stated that she has not been able to do this activity as much lately, since inclusion 

in the classroom has been more prevalent and has taken away the time that was formerly 

spent on training in skills important for transition.   

Effect of the Application of Transition Services 

The research question for this study was: What is the effect of best practices for 

transition services on students, staff, parents, and business people in this remote rural 

school site?  The best practices applied during the research study were interagency 

collaboration, with a visit from the Texas Workforce Representative, career awareness, 

through the use of Virtual Job Shadow website, work experience, through job shadowing, 

and a visit to the Metropolis Community College, at the request of the principal. 

Students 

Collaboration. To address interagency collaboration, JoAnn Adams, a 

representative from the Texas Workforce Commission was invited to come to Smalltown 

and address the needs of these students.  She came to the school and seven of the eight 

students who began the study were present for her discussion.   

Maggie.  Maggie began the semester in January with her three choices for job 

shadowing as film editing, photography, and set, food, and costume design.  When JoAnn 
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Adams came from the Texas Workforce Commission, she made an impact on Maggie.  

JoAnn gave her opinion about photography,  

One of the problems with photography, and I don’t want to discourage you, o.k., 

is you’re competing with technology.  Everyone’s got a cell phone.  Everyone’s 

got a camera.  Photography is eventually going to be a lost art, and no one’s going 

to hire them” (TWCAdamsObsL#228).   

During the talk, Maggie came over to me and asked,  

If I come in after school, can I change some of the stuff?   Because after hearing 

the photography one, I also heard from a friend of mine, who’s a senior, who had 

a change of heart and said that she went into psychology instead, because she 

found out in photography, they said that it didn’t work at all, because they said 

that, unless you’re doing it professionally, like in a magazine or something, they 

only get paid like $300 (TWCAdamsObsL#278–282). 

 

She said, “I want to put down graphic design, because that was something I was 

looking into before during seventh and eighth grade” (TWCAdamsObsL#285).  Her job 

shadowing preferences were changed to film editing, history teacher, and graphic design.  

During her interview, Maggie said, “The lady was helpful, but then she gave you that 

harsh reality of things, and that helped, because it’s not going to be this big dream and 

everything that you have put in your head how things will happen” (MaggieIntL#45). 

Ricky.  Ricky had listed his three preferences for job shadowing as state trooper, 

businessman, and marines.  When JoAnn Adams asked him what he wanted to do for a 

job after high school, he said, “A state trooper” (TWCAdamsObsL#261).  JoAnn 

cautioned him,  

You have to go into, I really encourage you to go into the policing end of one of 

the colleges and get a degree in criminal justice …With criminal justice, you can 
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do anything.  You can become a prison guard, you can go into police, you can go 

into trooper” (TWCAdamsObsL#268–269).   

Ricky’s mother, Sylvia, said that Ricky did not agree with getting a degree in criminal 

justice.  She said that he stated, “I don’t KNOW if I can do two years” (SylviaIntL#107). 

Olivia.  Olivia had given the three choices for job shadowing of photographer, 

cosmetology, or neonatology.  When Ms. Adams was at the school, Olivia chimed in, 

“O.k., so I want to be in cosmetology, but I was also looking into photography.  So, what 

do you think about that?” (TWCAdamsObsL#221).  JoAnn replied, “Wait, where would 

you work?  That’s a question you want to ask.  If you’re selecting an occupation, to look 

at.  Where would I find a job?  Who is hiring photographers? (TWCAdamsObsL#223).  

Earlier she had discussed cosmetology.  

I’ll tell you the disadvantage on the hairdressing thing.  First of all, you have to 

work like crazy to make any money at it…The other thing, too, is you have to 

beat the doors in to get clientele to come in… The other part of that is that the pay 

is not good (TWCAdamsObsL#150–152).   

Olivia was thinking deeply about these answers. 

  Andy.  Andy listed gunsmithing, army, and welder as his three choices for job 

shadowing.  Ms. Adams spoke to him about his choice of gunsmithing during her visit.  

She knew a young man that wanted to clean guns.  She told Andy, “There were so many 

laws that prevented him from going into business for himself…If that’s an area you want 

to go into, you need to look at the legal aspect of working with firearms” 

(TWCAdamsObsL#252–255).  When I interviewed Andy and asked him what his 

favorite part of the transition services were he said,  
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I think when that lady came and talked to us, and she had a personal conversation 

with me about gunsmithing . . . . She gave me an idea of what college to go to, 

and she said Oklahoma State, so I think I’m planning to go to that, actually…That 

lady gave me an idea what, if I don’t make the gunsmithing…, what else I could 

do” (AndyIntL#28–31, 69).   

Jess.  Jess chose police officer, welder, and army as his three job shadowing 

preferences.  When Ms. Adams asked him what his plans were, he said, “I was going to 

weld… I was going to get a job in Lubbock, and then like, sooner or later, get my own 

little company and weld, like fences and barns” (TWCAdamsObsL#293–295).  She 

replied, “I know a guy that’s making about $120,000 doing that, with his own little truck 

and going around, and that’s good money” (TWCAdamsObsL#297).  She began to 

discuss what it would take to get into a good welding training program.  She asked, 

“What areas do you think are going to be important in welding that is going to have to be 

good?” (TWCAdamsObsL#369).  Jess answered, “Math, because you need to measure, 

kind of reading, because you have to read instructions, and then you’ll have to know 

science, because you have to know which one works together” (TWCAdamsObsL#371).   

Lisa.  Lisa picked only veterinary as her job shadowing choice.  Ms. Adams told 

her,  

We have a veterinarian school that looks like it may be opening in Metropolis 

here soon…At least 500 other people are wanting to get into that first year 

veterinarian program somewhere… They’re going to pick those grades…You 

might want to think of a second, maybe a vet assistant program somewhere, or 

something like that, if that’s what you want to do, but vet is really a hard program 

to get into (TWCAdamsObsL#352, 377, 380). 

 
Hannah.  Hannah’s only choice for job shadowing was fashion industry.  Ms. 

Adams shared,  

Our fashion industry now is more visual, dressing mannequins, putting things 

together, face, hair, all of that sort of thing.  But you have to think of where 

you’re going to be hired doing fashion like that…You start going into retail, the 
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money’s good, initially, when you get there, but you can also really get stuck, so 

you sort of need to think out of the box a little more in the fashion area 

(TWCAdamsObsL#338–343). 

 

Austin.  Austin had listed plumber, meteorologist, and storm chaser for his job 

shadowing preferences, but he was sick on the day of Ms. Adams’ visit. 

JoAnn Adams finished her 45-minute talk with some good advice for the students: 

All of you have a choice about where you want to go and what you want to be, 

and it’s very important and not do something that someone else sees you doing.  

Like, you want to be a veterinarian, and your mom says, ‘Oh, you need to go over 

here, and you need to work over at this place,’ and it’s not something you want to 

do, but you do it for mom.  You’re not going to be happy, and if you’re not happy, 

mom’s not going to be happy, I guarantee you that…Here in school, this is your 

employer, and they expect the best out of you.  What you’re going to get in the 

end is an education, and no one can take that away from you 

(TWCAdamsObsL#384–388, 396–398). 

 

Career Awareness.  To address the need for career awareness, students were 

introduced to the Virtual Job Shadow website.  They took an online skills inventory and 

then spent from ten to twenty minutes exploring the jobs on the site.  

Maggie.  Maggie came to a classroom at the elementary school, took the 

inventory on the site and then worked within the program to explore some careers she 

might like.  She was very interested in the site.  She said, “Other inventories give you a 

list of what you are good and bad at, but this website gives you actual jobs you might be 

interested in” (VJSObsL#42).  After she finished the inventory, she selected the careers of 

broadcast and sound engineering technician, producer and director, writer and author, 

advertising director, film and video editor and camera operator, museum exhibit director, 

and motion graphics animator as the careers she wanted to explore (VJSObsL#44).  

Maggie was really interested in history, and she said she thought the exhibit job would be 

fun (VJSOBsL#47).  Her top five inventory results were Architecture and Construction; 
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Arts, A/V Technology and Communication; Education and Training, Marketing; Sales 

and Service; and Hospitality and Tourism (VJSObsL#48).  In her interview, Maggie 

stated that the website was helpful (MaggieIntL#45). 

Ricky.  Ricky took his time answering the skills inventory questions.  He added 

fire inspector and investigator to the job choices on his personal list (VJSObsL#38).  His 

top five inventory results were Transportation, Distribution and Logistics; Agriculture, 

Food and Natural Resources; Law, Public Safety, Corrections and Security; Marketing, 

Sales and Service; and Government and Public Administration (VJSObsL#39). 

Austin.  Austin took some time to complete the online skills inventory.  He chose 

massage therapist and travel agent to add to his list (VJSObsL#32).  He spent several 

minutes watching some of the career videos on the website, until the bell rang.  His top 

five inventory results were Information Technology; Human Services; Transportation, 

Distribution and Logistics; Law, Public Safety, Corrections and Security; and Science, 

Technology, Engineering and Mathematics (VJSObsL#33). 

Jess.  Jess finished his skills inventory of 112 questions in about 10 minutes 

(VJSObsL#24) and then spent a few minutes looking over the career choices.  He 

selected logging worker, harbor patrol officer, heavy equipment and mobile equipment 

service technician, and truck driver as careers in which he was interested (VJSObsL#25).  

Jess’s top five career clusters on the results of his inventory were Transportation, 

Distribution and Logistics; Architecture and Construction; Agriculture, Food and Natural 

Resources; Law, Public Safety, Corrections and Security; and Manufacturing 

(VJSObsL#27).  



Texas Tech University, Sheri Warren, December 2018 

88 

Andy.  When Andy came over to look at the website, he was attentive to the 

inventory, but not as interested in watching the videos.  He took his log-in to access the 

website from home later.  When asked if this was a good website for someone looking for 

a job, Andy said, “Yes, it would be” (VJSObsL#56).  His top five inventory results were 

Agriculture, Food and Natural Resources; Manufacturing; Human Services; Law, Public 

Safety, Corrections and Security; and Transportation, Distribution and Logistics 

(VJSObsL#57).  

Olivia.  Olivia took the inventory in just a short time, but she had to return to her 

class, so she took her log-in with her to use at home.  Olivia’s top five inventory results 

were Human Services; Transportation, Distribution and Logistics; Architecture and 

Construction; Hospitality and Tourism; and Education and Training (VJSObsL#62). 

Lisa and Hannah.  Lisa moved away with her mother and Hannah was in Puerto 

Rico with her grandparents at the time this website was used. 

Work experience.  Four students were able to complete work experiences this 

semester, and two of these students completed two work experiences.   

Maggie.  I picked Maggie up at 7:45 a.m. and drove her to her job shadowing 

appointment with the Eaves brothers.  As we drove, I asked Maggie if she was nervous, 

and she said, “A little” (MJSOBsL#5).  We arrived at the Eaves brothers’ mother’s home, 

which doubled as their studio.  Maggie jumped right in to help them unload all their 

lighting and set equipment from a trailer.  She caught on quickly to the instructions Lance 

Eaves gave her and did not hesitate to join in the work.  She seemed relaxed, smiling.  

Every once in a while, she would turn to me and say, “This is so exciting!” 

(MJSObsL#21).  Maggie helped put together the frame for the green screen, add the 
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“ears”, set up light stands, and light diffusers.  Both Lance and Roger encouraged Maggie 

to ask any questions she had, but she did not have any (MJSObsL#29). 

 Lance mentioned their use of a number of interns over the years, and that in this 

business, you start at the bottom and work your way up.  He said that “99% of film-

making is just problem solving”.  Maggie asked about what companies like theirs use 

interns, and they said they did not know of any others (MJSObsL#32–34).  Her question 

was reminiscent of what JoAnn Adams had said to her at the Texas Workforce 

Commission talk when Maggie mentioned working as a film editor or with technology, 

“When you become a junior, start looking at those internships.  That’s what it’s going to 

take, I think, to get where you want to go” (TWCAdamsObsL#325).  The Eaves brothers 

said that to apply for an internship with them, you show up and work.  The only two 

interns they had “canned” were those who sat and messed with their phones the whole 

time rather than listen and learn or work. 

 The brothers gave Maggie opportunities to leave if she wanted to, but she wanted 

to stay and observe all that they did.  She helped every way she could.  She was a fast 

learner (MJSObsL#34)!   

 After the filming, we went to the basement to watch the brothers finish 

manipulating the digital recording with four different programs.  Roger Eaves asked if 

Maggie had any questions, and she said she did, but she did not know where to start.  He 

told her to throw one out, and she asked, “What is the best program to use for editing the 

video?” (MJSObsL#56).  Maggie began to yawn and rub her eyes.  The editing process 

took 30–45 minutes.   
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 Lance and Roger were very forth-coming about the pros and cons of being free-

lance videographers.  They shared that there was not a great demand for this type of work 

within this geographic area, but they have made contacts in larger cities where more 

filming takes place.  Lance acknowledged that he was not a very organized person, and 

Maggie said, “At home I’m very OCD,” and Lance replied, “Today you will see what it 

is to work in the absence of that” (MJSObsL#68).  Maggie still did not opt to leave; she 

helped the brothers break down the set and put everything back in the trailer.   

 Throughout the day, Maggie appeared comfortable and very interested in 

everything that was happening.  She was excited to be there and said so several times.  

She smiled and laughed.  She showed evidence of learning by correctly helping with set-

up and following directions (MJSObsL#75).   

Austin.  I made an appointment with Larry Sheldon Plumbing in Southtown for 

Austin to come to job shadow one morning during spring break.  I also made an 

appointment with John Drake, a meteorologist with a television station in Hometown for 

the afternoon.  I took Austin to Mr. Sheldon’s home that morning, and he said that Austin 

would shadow with his son, Kevin, because he was the one who takes the plumbing calls.  

I left Austin with Kevin, and they left in the company truck.  I checked in with him at 

about 10:30 a.m., and he said everything was going well (AJSObsL#13).  I went back to 

Smalltown to get Austin some fresh clothes, since we would be going directly from the 

plumbing appointment to the one at the television station.   

At 12:30 p.m. the pair arrived back at the Sheldon home.  Austin changed clothes, 

and then I drove him to Hometown.  Austin said, “I thought [the morning] went well.  My 
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dad is a plumber, so I am used to that type of work.  When I graduate, I want to live with 

my dad and work with him as a plumber” (AJSObsL#19–21).   

We ate lunch and then went to the television station at 2:00 p.m.  Mr. Drake, who 

was formerly a storm chaser, met us there and gave us a tour of the station.  Austin was 

very interested.  He said, “I’ve always wanted to see a T.V. studio” (AJSObsL#25).  

Austin asked Mr. Drake several questions about his storm chasing experiences.  When 

Mr. Drake explained about the various weather forecasting tools, Austin turned the 

conversation back to tornadoes repeatedly.  Mr. Drake patiently answered all of his 

questions (AJSObsL#29).   

As Austin watched Mr. Drake prepare the forecast for the 4:00 p.m. newscast, he 

asked, “What would you put on there if you were going to forecast a tornado?”.  Mr. 

Drake showed him the tornado symbol, but replied, “I really wouldn’t want to put that on 

the weather forecast, or I might scare a lot of people”.  As they finished up, Austin said, 

“You’d better get rid of that tornado symbol” (AJSObsL#31–37).  As we watched the 

4:00 p.m. newscast, between blocks, Austin visited with the news reporters and Mr. 

Drake.  He joked with Mr. Drake, “You can go home, and I’ll take your job”.  One of the 

newscasters asked Austin what he wanted to be when he got out of school, and Austin 

said, “I’ve dreamed of being a storm chaser since I was in third grade.  I thought about 

finding world peace, but being a storm chaser seems easier” (AJSObsL#41).  As we left 

at the end of the day, Austin said, “This has been a great day” (AJSObsL#44). 



Texas Tech University, Sheri Warren, December 2018 

92 

Ricky.  I made an appointment for Ricky to go on a ride-along with a police officer 

in Southtown.  His mother had to sign a waiver for him to do that, since he was still in 

high school.  On the day of the appointment I took him to the police station.  The sergeant 

at the police station received us and I left Ricky with him at 9:00 a.m. (RJSObsL#7).  

When I went to pick him up at noon, the officer at the desk said they were still out on a 

call.  I waited there until 12:30 p.m., when they arrived back at the station.  Ricky was 

smiling from ear to ear.  He told me about how they had stopped some people.  They did 

not see as much action as they would like to have seen, so the officer told him to come 

back and ride along again sometime, and maybe they would see more.  The officer told 

him that if he wanted to make more money, he should try to be a DPS officer, but that he 

liked his job on the police force, too (RJSObsL#10–12). 

Ricky talked excitedly about his experience with the ride-along, saying that the 

officer he rode with was “very cool”.  He mentioned that he would still like to get a ride-

along with a DPS trooper.  The experience seemed to solidify his desire to be a law 

enforcement officer (RJSObsL#16–18). 

Olivia.  I made an appointment for Olivia to visit Sharla’s Salon in Metropolis to 

job shadow her for cosmetology.  Sharla advertised her salon as a full-service salon, so I 

thought Olivia would get a good view of the type of work that would be done in 

cosmetology.   After we arrived there at 9:00 a.m., Sharla gave us a tour of the salon.  

The business offers haircut and color, waxing, sugaring, manicure, pedicure, makeup for 

weddings or special occasions, massage therapy, skin peels, and spray tanning.  Sharla 

advised that it is much easier to build a clientele if one does not specialize in only one or 

two services.  Offering a wide range of services will build a clientele in five years or less, 
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she said.  Sharla said that she probably spent $10,000 per year on trainings.  She is a 

licensed aesthetician.  She said it was difficult to find a good beauty school 

(OJS1ObsL#12–14). 

Olivia watched Sharla complete a haircut and style, which took about 45 minutes.  

She then went in with Sharla to watch her complete a sugaring (hair removal) treatment 

on a client.  Later, Olivia observed a hair color procedure.  Sharla asked if Olivia was 

computer literate, because she said that advertising was the biggest challenge for her.  

Olivia replied that she was not computer literate, but Sharla asked, “Do you use 

Instagram or Facebook?”.  Olivia said she was familiar with those.  Sharla asked what 

Olivia was interested in, and she told her the makeup.  Sharla told her that they have a lot 

of calls for doing makeup and hair for weddings, so that is a good business 

(OJS1ObsL#19–25). 

Around noon, we decided to leave for the day.  Olivia was disappointed that she 

did not see more of the cosmetology business, because the salon was not very busy that 

day.  She was glad to have learned about sugaring, which she had not heard of before 

(OJS1ObsL#31).  Olivia asked me if I could set up another job shadow for her for the 

medical field, since she had seen some things she was interested in at Metropolis College 

and would like to see those in action (OJS1ObsL#33).  

After Olivia graduation day,  I took her to the hospital in Southtown to meet with 

Elizabeth, the junior volunteer coordinator.  The goal for that day was to have orientation 

for her job shadowing.  Elizabeth went over the rules,  policies and expectations with 

Olivia.  Olivia listened intently.  She answered questions and smiled and nodded, 

indicating she understood (OJS2ObsL#11).   
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Olivia laughed at appropriate times and was ready to have her tuberculosis test at 

the end of the orientation.  She signed a confidentiality form, acknowledging that she 

would be liable for any communication outside the hospital regarding people she saw 

there.  She gave Elizabeth a hug when we left (OJS2ObsL#12–15).  She had to wait two 

days for the tuberculosis test to be read, and then she could job shadow. 

Two days later, I dropped Olivia off at Elizabeth’s office.  Her tuberculosis test 

was negative, and she returned the last signed page from the training book that she had 

been assigned during the orientation.  I returned for her at 3:00 p.m.  She said that she 

had shadowed someone in radiology and really enjoyed it (OJS2ObsL#21–23).   Now that 

she started job shadowing there, Olivia was able to go back to the hospital any time she 

wanted to. 

 Andy.  Andy was never able to have a job shadow experience, because he insisted 

on wanting to do gunsmithing.  I had set up an appointment with a welding company in 

Metropolis for Andy, but he did not want to go because he wanted to focus on the 

gunsmithing.  I tried several times to find a gunsmith who would let him come and 

shadow there.  I had a person at one company tell me they were not interested, and then I 

could not get a response from a few more.  Finally, I had one gun store in Hometown tell 

me that they had an employee who was at gunsmithing school and would be back in the 

store in June.  I called back when he returned, and the employee told me he would rather 

talk with Andy on his own (RJL#301).  He gave me his name and personal cell phone 

number, which I passed on to Andy. 
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Jess, Lisa and Hannah.  I set up an appointment for Jess to go to the welding 

appointment in Metropolis, but he told me he could not go to any job shadow because he 

had to help his parents move and also had to get a job (RJL#253–254). Lisa moved to 

another town and Hannah was still on the trip to Puerto Rico during the job shadowing 

time. 

Metropolis College.  The principal of Smalltown High School asked me to take 

the students to Metropolis College for a tour as a part of our transition services.  Five 

students: Andy, Olivia, Maggie, Ricky, and Austin made the trip.  Jess did not turn in his 

permission slip to the school and Lisa and Hannah were not in school at that time.   

 The dean of the medical occupations school led the students on a tour of the 

medical departments: radiography, pharmacy tech, sonography, respiratory, lab tech, 

nuclear medicine, surgical tech, occupational therapy assistant, physical therapy assistant, 

paramedicine, nursing, dental hygienist, dental assistant, massage therapy, certified 

nurse’s aide (CNA), and medical records (MCObsL#9).  The programs required a few 

months to not more than two years to complete all coursework.  Technology was an 

important instructional tool, for example medical classes were supplied with electronic 

mannequins for students to work with, even one that was pregnant and gave birth to a 

mechanized baby.  The birth scenarios were controlled by an iPad (MCObsL#13).   

 Olivia took notes on her phone during the tour, as she was especially interested in 

the sonography and radiography.  She said, “I think it would be cool to be a sonographer” 

(MCObsL#16–17).  She also inquired from the dean what classes were required for 

radiography.  Mr. Ramos, our other tour guide, mentioned programs in television and 

media, for which Maggie asked additional questions.  She wanted to know what the 



Texas Tech University, Sheri Warren, December 2018 

96 

enrollment limit was on students interested in the television program (MCObsL#20).  

Ricky was interested in the program for criminal justice, which required two years at the 

college (MCObsL#23).    

 After lunch, students toured the section of the campus where the pre-requisite 

courses were taught.  There were three free tutoring sites on this campus for math, 

science, and writing classes.  The tour guide pointed out several student spaces with Wi-

Fi, and said that the class sizes average around 35 students (MCObsL#26–28).  Our final 

stop was a visit to disability services, so that students would know who to talk to for help 

with their accommodations.    

 Maggie and Olivia both seemed very interested in Metropolis College.  Olivia 

said, “If they had dorms, it would be perfect” (MCObsL#33).  She wanted to apply to 

Metropolis College and the school counselor would help her with the paperwork.  Ricky 

was interested in the criminal justice program, but seemed to want to find a training 

situation that did not take two years to complete.  Austin was interested, but learned that 

Metropolis College did not have meteorology as a major.  Andy was quiet throughout the 

tour (MCOBsL#37). 

Students’ Responses to Interview Questions.  Each of the five students who 

completed the transition activities were interviewed about the experiences.  The 

following section provides the students’ responses to each respective question.  

Which of the transition experiences that we did was your favorite? 

Three of the five students mentioned that work experience was their favorite part 

of the transition experience for this semester.  Maggie said,  
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My favorite had to be the job shadowing.  It put you in the shoes of what you 

wanted to do, and it gave you that feel of is this something for me?  Is this what I 

really want my future to be?  Is this what I want to pay to do in college? 

(MaggieIntL#24). 

Austin was equally pleased with his experience.  “Meteorologist, when we went 

to that, it was really cool.  You could see all the things that they do.  On the news, they 

talked and everything, and you could see that” (AustinIntL#23–25).  Ricky enjoyed his 

first-hand experience: “Probably the ride-along.   Just, you know, getting to stop people, 

you know, just to see what it’s like, you know” (RickyIntL#44–46). 

Olivia preferred the college tour for her favorite experience.  “I liked when we 

toured Metropolis College, cause then I found out what was all there” (OliviaIntL#15).  

Andy found that the visit from the Texas Workforce Commission representative was the 

most helpful part of his transition experience.  

I think when that lady came and talked to us, and she had a personal conversation 

with me about gunsmithing .  Yeah, and she gave me an idea of what college to go 

to, and she said Oklahoma State, so I think I’m planning to go to that, actually.  

So, she gave me an idea about it (AndyIntL#28–31). 

Which of the transition activities that we did was your least favorite? 

Neither Maggie nor Ricky particularly enjoyed the college tour.  Ricky stated, “I 

really didn’t like the college all that much” (RickyIntL#65).  Maggie added details,  

I think one of the transitions that did not go so well with me was visiting the 

college.   It felt a little rushed.  If [the tour guide] was to, instead of giving us a 
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booklet…I did look through it, but it was just the thing of the courses, and if it 

was explained a little bit on some of the stuff (MaggieIntL#47–51, 57). 

Olivia was disappointed in her cosmetology job shadowing experience.  “I 

thought it would be way much better” (OliviaIntL#22)  Both Austin and Andy felt that all 

of the activities added to their experience. “ Nothing, really [was my least favorite]” 

(AustinIntL#32).  Andy agreed.  “I don’t know.  It was pretty much all helpful to me” 

(AndyIntL#48). 

What are your plans after high school? 

Three of the students planned on going to college after graduation.  Maggie said, 

“I plan on going to further my learning at college” (MaggieIntL#64).  “Just go to college 

right after high school, is what I was planning to do” (RickyIntL#80).  “Go to college, get 

into community college at [a nearby town] to become an ultrasound technician” 

(OliviaIntL#25). 

Austin planned to go to work training. 

I intend to go to work.  It’s a skill place where you learn your skills how to work, 

things that they see where you’re at and things that you can do and can’t do.  I 

think they’re going to try a lot of things with me to see what I can do and can’t 

(AustinIntL#36–38, 47). 

Andy’s first plan was to go into the army. 

Last time I talked to [the army], me and my family went over, and I was planning 

on going in September, but my family wanted to go during the holidays, because 

I’ll plan on staying for fourteen weeks, so we think in January will be a good 

month to start” (AndyIntL#55).   
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How did the experiences from this semester that we did change how you feel 

about what you want to do after high school? 

Maggie found herself contemplating her future more because of the transition 

activities.  

It made me really think about it instead of just going and just trying to get 

something on paper.  Like, it made me think fully how this is going to be my 

life career until I retire.  Is it going to be something that I’ll love?  Will I go to 

work smiling and having fun with it, while still working hard?  Or is it going 

to be something that I’m going to dread, and make everyone around me feel 

horrible? (MaggieIntL#88). 
 

Austin said it increased his interest in meteorology.  “It makes me want to do 

more, because I’ve seen it first-hand now” (AustinIntL#54).  Olivia changed her mind 

about her future plans due to the experiences. 

Because, like, for example, at first I wanted to be in cosmetology, but when I 

knew what they all did, and I found out it’s going to be hard to build my 

clientele, and stuff like that, so then when I went to Metropolis College, I saw 

the nursing program there, or the medical field there, and that seemed more 

better (OliviaIntL#29). 

Andy added to his understanding of available resources because of his 

participation.  “When we took that tour to the college, it gave me a good idea of what 

college is going to be about, and that lady gave me an idea what, if I don’t make the 

gunsmithing, she gave me an idea of what else I could do” (AndyIntL#68).  Only Ricky 

stated that the transition experiences had made no difference in his feelings about his 

post-high school plans (RickyIntL#85). 

What would you like to have learned this semester that would have been more 

helpful to prepare you for life after high school? 

Olivia would have liked to tour more colleges for the medical field 

(OliviaIntL#35).  Andy thought a class in money management might have been helpful.  

“Hmmmm.  Maybe like little stuff, like maybe taxes or something like that.  In 
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Southtown, they actually had, I think it was Money Matters, it was a whole class about 

that “(AndyIntL#79, 85).   

Ricky was more interested in help with school curriculum than in transition 

activities.   

Mmm.  Could it be like a subject?  I need some help like in math a lot.  Cause see 

when I go with [SPED teacher] I really don’t do nothing.  I mean, we do math on 

the computer, but I mean it’s not helping me.  I need help with it, you know what 

I mean?  Cause it’s just all I am is just working on the computer, you know?  It’s 

not really helping me, you know? (RickyIntL#87–89, 91, 94). 

Maggie and Austin were satisfied with the activities as they were presented.  “I 

think we covered it, I can’t really think of much else” (MaggieIntL#103).  “Nothing [else 

needed to be added” (AustinIntL#57). 

What activities would you like to have during transition next year that would 

maybe be the same or different than we did this year? 

Maggie wanted to have more work experiences.  “Like on the activities we did?  I 

would love to do a little bit more of the job shadowing, a little bit, because it was fun to 

put yourself in the field that you would love” (MaggieIntL#106).  Ricky wanted to visit a 

college.  “I want to go to Tech.  That’s what I was telling my mom” (RickyIntL#106).  

Olivia, Austin, and Andy all graduated, so this question did not apply to them.  

Staff 

Before the application of transition experiences, the four staff experts were asked 

what their top 3 choices would be for best practices to apply at this rural school.  Here are 

their responses: 
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Table 5   

 

Experts' Top Choices for Applied Best Practices  

 

Expert First Choice Second Choice Third Choice  

Jim Franklin Vocational Education Collaboration Work Experience 

Julie March Career Awareness Collaboration Work Experience 

Linda Matthews Career Awareness Social Skills Work Experience/Collaboration 

Katrina Simpson Work Experience Career Awareness Collaboration 

 
An analysis of the interviews of the four experts in special education services 

provided several important insights regarding issues of concern about providing effective 

transition experiences. Primary themes included staff views on how collaboration, career 

awareness, and work experience contribute to the transition experience of the students. 

Collaboration.  This theme addresses how schools and SSAs work together with 

other outside agencies for the benefit of students.  Staff discussed both positive and 

negative aspects of the outworking of collaboration in this rural school district. 

Katrina Simpson.  Ms. Simpson was very complimentary of the past work in 

collaboration that had been accomplished through the Department of Assistive and 

Rehabilitative Services (DARS). 

Not having the collaboration between DARS and transition for a couple of months 

has made me realize their importance as well. With losing our DARS person for 

the districts and not having them to access and get information to help them and 

us all work together, I think it’s been eye-opening, for me, what services they 

were providing.  [Our DARS assignment] actually got transferred to Metropolis, 

and we lost Southtown, so we’ve been transferred to Metropolis and we finally 

have a DARS person coming from there to service.  We have a contact person 

now, and she is supposed to start coming in.  It’s taken it awhile to get it going.  

The collaboration with DARS, prior to this semester has been fabulous 

(SimpsonIntL#31–33, 52, 60, 81). 
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Jim Franklin.  Mr. Franklin spoke of the problem of time restrictions when 

working with the Texas Workforce Commission.  “Getting people to come and spend 

their time with our students, where we may only have one person, they go to a big school 

and they have a day.  We have one hour; it’s hard to get them to come” 

(FranklinIntL#40).  He also mentioned collaboration with the Region Service Center, 

borrowing a transition curriculum from them to use with another district.  “We had that 

one [curriculum] that we used last year over there [at the other school], that I thought was 

very good.  We borrowed from the Region office” (FranklinIntL#122).   

Julie March.  Ms. March promoted that small school districts collaborate with 

centers like the Texas Workforce Commission in order to be able to afford better 

transition service experiences.   

[Students with disabilities] do not get the services they need because of the 

limited resources in the schools.  Collaborating with centers is the way to provide 

work-based opportunities for students.  Through collaborating with the centers, 

students can get a better understanding of living skills, social skills, and 

confidence building.  Because of funding, the easiest thing to do is to collaborate 

with agencies that are set up to provide that experience for them, like TWC 

(MarchIntL#22, 24, 46).   

Linda Matthews.  Ms. Matthews was complimentary about the way DARS had 

worked with the students in the past to get them funds for attending college or training 

school.   

When we seek it out I think they try to help as much as they can, but it’s difficult 

because we don’t have somebody who can dedicate enough time so that the 

students can have that accessibility.  I think collaboration is at least as important 

as work experience.  DARS has become part of the Texas Workforce 

Commission, and their funding is greatly reduced from what we’re accustomed to.  

They have been able to pay for our students to get at least some community 

college, an associate’s degree, and their funding has been greatly reduced.  That 

was a really good program that helped a lot of our students here.  The 

representative at DARS, she’s a goldmine as far as trying to get these kids some 

help, because she has worked with a number of our kids immediately after high 
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school, so she has helped a lot of our kids.  She helped them learn to navigate 

college, learn to navigate the bookstore, learn to navigate financial aid and those 

kinds of things (MatthewsIntL#33, 46, 116–118, 121, 125). 

 
Career awareness.  Students’ experiential awareness of the types of work or 

career opportunities available to them, including their understanding about the 

requirements for such opportunities. 

Katrina Simpson.  Ms. Simpson shared one idea for promoting career awareness 

that she had seen used at another school. 

There are so many opportunities out there that rural kids aren’t aware of and don’t 

experience, so I think that’s critical…I think they’re online with a lot of 

opportunities to look at different career choices. The counselor at one of the 

schools sets up a day where she brings alumni in that have gone off and gotten 

careers, and they come for a day and people rotate.  Seven or eight alumni give a 

35–40 minute presentation and the kids rotate and visit with them.  She calls it a 

career day (SimpsonIntL#30, 80, 132). 

 

Jim Franklin.  Mr. Franklin shared how career awareness was already being 

addressed in students’ transition plans. 

We have career awareness at every annual ARD while they’re in high school, 

starting in eighth grade, as a part of the ARD transition.  We have them fill out 

interest surveys.  We have one where they show what career interest they have, 

then we have several different emphases on different parts of transition to take 

them through to make them aware of what there is and what it takes to do it.  

About the only other way we could do that would be we have a career day at 

Region where we take seniors.  In Metropolis there are two or three different 

[agencies] that have career day (FranklinIntL#99–103, 105). 

 
Julie March.  Ms. March saw a distinct need for students to be exposed to more 

careers while in school, especially students with a disability. 

Students without a disability are only exposed to 20 careers in their young lives.  

They only see what their parents do and what they are around every day, like jobs 

in the school district:  teachers, janitor, cafeteria workers, coaches, bus drivers, 

and then they might see some farming or ranching jobs.  As I said, the students 

are exposed to so few careers, and many districts do not have the funds to pursue 

career awareness like they want to (MarchIntL#17–18, 43).  
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Linda Matthews.  Ms. Matthews commented on her experience with students’ 

unrealistic expectations about careers because of their lack of awareness about how to 

prepare for them. 

We have students that think they want to be a certain thing, but they really don’t 

know what that certain thing means.  We do our best, but we struggle with 

quashing the student’s ambition.  If they have their sights set on becoming a brain 

surgeon, and we know that they don’t have the capability, we struggle with being 

able to show them the other things that they might be able to do in that field.  

They just have this, maybe, grandiose idea of, “I want to be this,” but we can’t, 

here in Smalltown, we can’t show them what this is, so that they really understand 

what it takes to build up to become.  The students who struggle academically just 

oftentimes have such unrealistic expectations that the more we can expose them, 

the more they have to look at and make choices from and maybe come up with 

more realistic expectations (MatthewsIntL#11, 64–65, 69, 134).  

 

Work experience.  Practical, on-the-job training, either a voluntary or paid 

position, in which students can learn more about whether or not a job would be a good fit 

for them in the future.  The experts all agreed that work experience was important.  Ms. 

Simpson and Mr. Franklin offered particular insight. 

Katrina Simpson.  Ms. Simpson explained that some workplaces are hesitant to 

allow students to gain job experience with them because of liability issues. 

I think work experience is probably the hardest one for them to attain, but I think 

it’s critical.  I think work experience is probably something challenging.  That’s 

been one of our biggest challenges, in getting students out on the workforce, is the 

liability of what happens to them if they get hurt on the property 

(SimpsonIntL#29, 82, 86). 

Jim Franklin.  Mr. Franklin saw work experience ideally as a by-product of 

vocational education classes. 

Work experience is very hard, because in a smaller town there’s not that many 

different choices that a teenager can have as far as a job goes.  If they had some 
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vocational education, they would get work experience.  That would kind of fall in 

line (FranklinIntL#44, 75).  

Answers to interview questions. 

In what ways are these best practices already being addressed at our school?  

In response to this question, Katrina Simpson and Jim Franklin noted career 

awareness as being a current best practice already in use. However, Linda Matthews 

noted “I think we address [social skills] somewhat, not thoroughly enough” 

(MatthewsIntL#54). 

What would you like to see added to the transition experiences for the students 

at this school?  

The experts had various ideas concerning transition experiences. Jim Franklin 

supported the idea of vocational classes, similar to those found in bigger school districts. 

Jim noted: “Maybe if they could have a vocational class where they teach what they need 

to do to get a job and keep a job and that type of thing, and career exploration” 

(FranklinIntL#117).  In a related idea, Linda Matthews suggested “professionals in 

sometimes might be helpful – not so that they [students] can see how wonderful that job 

is, but maybe they can see the reality, especially if it’s something they can’t job shadow, 

a dangerous or professional job” (MatthewsIntL#106). However, making job shadowing 

arrangements is time consuming, as noted by Julie March.  “Special education teachers 

and counselors are inundated with responsibilities.  Schools need to create a transition 

specialist job with a person who has the time to pursue an in-depth transition planning 

experience for the students” (MarchIntL#59). 

Following the study, Linda Matthews was interviewed a second time to get her 

opinion on how the activities from the study affected the students’ transition experience. 
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What more needs to be done to meet transition needs for the students in this 

school? 

Ms. Matthews, the special education teacher at this school, was the one who 

answered this question. 

They need to practice filling out job applications.  They need to practice searching 

for jobs online with their specific criteria and their ability level.  The job 

shadowing is important.  I think the job shadowing was the best, where the 

students could really see what work was about.  Practicing interviews 

(PostMattIntL#10, 18).    

What should be done for students during their freshman year to get them 

started on the transition path?  

Ms. Matthews was the only person who was asked this particular question.  She 

offered, 

I think an interest inventory and job shadowing, because there’s no point in them 

setting their heart on a job because they see the picture, or they see it on t.v., or 

they’ve heard somebody talk about it, and they go and actually see the job, and 

then realize that’s not anything like what they thought (PostMattIntL#38). 

How will we continue to do the activities that we did this semester, and add on 

to those with things you’re talking about?  How can we do that in the upcoming years?  

 
Ms. Matthews shared her opinion. 

There’s going to have to be some staff that have that responsibility, because the 

way staffing is set up right now, I think some people probably have the time, but 

they’re not staffed that way, so it’s not their responsibility.  Probably, to do it 

well, we don’t have the staff (PostMattIntL#28, 30). 

Parents 

The two parents who were interviewed, Maggie’s mother, Doris and Ricky’s 

mother, Sylvia provided another perspective concerning the transitions services that were 



Texas Tech University, Sheri Warren, December 2018 

107 

enacted for the research study. They were very positive about the job shadowing 

experiences. “When she [Maggie] went to shadow?  She said she enjoyed it.  She talked 

about it for like a week straight” (DorisIntL#34). Sylvia noted a similar reaction from 

Ricky. 

Oh, my goodness, he loved it. He just basically told me almost from beginning to 

end how the day had gone and how he wanted to do it again.  When y’all came 

and he started, I could just tell that he enjoyed it…From the moment that he got 

there and started talking to me about it, he had so many things to say 

(SylviaInt#26, 28, 67). 

Both parents were also interviewed in order to gain further information about the 

impact on the transition experience on their children. They responded candidly to the 

interview questions, with most comments positive while others revealed areas of 

improvement. 

How do you feel that the transition experiences this semester have affected how 

he views his/her life after high school?   

Both parents noted a change in their child. Doris shared,  “I think she’s more 

focused.  She’s looking at the colleges now, different colleges that offer what she wants 

to get into” (DorisIntL#43). Sylvia stated that Ricky was “more positive.  I think he feels 

like maybe that somewhat he can do it.  In the past years, it’s just, I can’t do it.  It’s too 

hard” (SylviaIntL#101). 

What do you think is the most important thing for a person to know when 

they’re starting life after high school?   

Doris noted the following: “Probably that life is going to be really hard.  It’s not 

simple, like when you were in school.  They need to know how to deal with everything 

that’s going to come at them at once” (DorisIntL#47). Syliva commented that “It’s not 

going to get easier, but just don’t give up.  Life will get harder, maybe, but he just needs 
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to hold his head up and just keep going and he’ll be successful.  Keep on trying, because 

you can’t have the attitude like he does about being perfect and stuff (SylviaIntL#114, 

118). 

What did you expect your child to learn at school that would help them to be 

successful after they graduate?  

The responses to this question were very child specific. Doris hoped that school 

would help Maggie with time management. 

One thing is managing everything that she gets into.  She’s involved in so many 

activities, and sometimes they crisscross into each other, and we have to pick with 

one’s more important, or which one you want to do more.  She needs to learn to 

manage her time (DorisIntL#52, 56). 

Sylvia stated that Ricky “needs to be more social.  He needs to be more involved, 

because life is being around people.  You can’t hide” (SylviaIntL#129). 

How satisfied have you been with the transition services offered at school?  

The responses to this question revealed that this was an area in which the school 

could improve. Doris shared  “It’s 50/50, like I’m happy that she’s [Maggie’s] getting 

help, and they are helping her, but there are times when it gets so frustrating, because I 

don’t feel she’s getting the help” (DorisIntL#63). Sylvia responded similarly with “Just 

so-so, since he [Ricky] started over there in the high school” (SylviaIntL#153). 

What more would you like to see happen at school with transition services? 

Doris could not think of an answer to this question, but Sylvia was concerned 

about Ricky’s math work: “Well, I don’t know if being on the computer is very much 

help for him.  He needs to have this [one on one help] to help him” (SylviaIntL#213). 
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How confident are you that your child will fulfill his/her dreams?   

Doris was sure that Maggie was going to do well. 

I’m very confident.  She’s very determined when she makes up her mind, she gets 

it done.  I guess it’s just the parent in me, she’s always been so dependent on me 

to help her, and now that she’s going to be on her own, that’s what scares me, that 

she’s going to be on her own (DorisIntL#86). 

Sylvia was not as certain, but was beginning to have a better outlook.  “I’m 

getting a little more confident as he gets a little older.  If he’s got a good attitude … then I 

think it will all get better, especially for him” (SylviaIntL#237). 

Business People 

All of the business people were interviewed during the transition process.  Larry, 

Kevin, and Roger were business people who had one of the students in a job shadowing 

experience.  Elizabeth and Jerry were business people in the community whom were 

interviewed about their experiences with employees with special needs.  Elizabeth later 

hosted a job shadowing experience for Olivia.   

Career Awareness.  When asked what schools could do to help students be better 

prepared for a job after graduation, Larry and Kevin Sheldon mentioned career 

awareness.  Larry suggested, “Tell the schools to get these professions in to talk to the 

students at some point in time, question and answer, small group.  Just have them in and 

let these kids know there are alternatives besides college education” (LarryIntL#356).  

Kevin agreed, “Having other professions come in and talk to them also makes the kids 

think, ‘O.k., now, I don’t have to go to college and get this type of job.  I can do that.  

That doesn’t require college” (KevinIntL#310). 
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Work experience.  Kevin and Larry were both in favor of the students getting 

work experience as well.  Kevin pointed out, 

Doing the work experience lets you, especially if it’s a little here, a little there, see 

different parts of the job.  Maybe you start working on a job.  You think, ‘Oh, 

hey, I want to do this job.’  Then, you start working on it, and you go, “This isn’t 

really what I thought.  I’d rather do something else (KevinIntL#202, 208). 

Larry’s thoughts were in line with his son’s. 

Where can kids go and get that experience in a smaller town?  They can’t.  Here 

they can go to Burger King or McDonald’s or Wendy’s to learn to work behind 

the counter.  It’s a menial job, but they’ve got to learn how to do it, and it 

translates right on up to all different jobs (LarryIntL#220, 222). 

Answers to interview questions. 

What experiences have you had with special needs employees?  Jerry said that 

he had employed special needs workers regularly.  “We’ve had a few throughout the 

years that have worked for us.  For the most part, they’re hard workers, they concentrate 

on their job, they don’t play around as much as regular people” (JerryIntL#13, 16). 

At the hospital, Elizabeth said that she did not know of many workers with special 

needs.  “Other than language barriers, no.  Maybe they don’t read or write very good 

English, or very much English at all.  We had a young lady from the Philippines.  When 

she first came here, she didn’t speak English” (ElizIntL#27). 

Kevin and Larry had worked with special needs students as helpers.  Kevin 

remembered, 
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The helper that usually helps me has a learning disability, and I don’t really see 

any evidence of it.  If you can point out stuff, probably I’d see it, but I don’t 

necessarily see it as a learning disability.  I might see it as he’s not picking this 

certain thing up as fast as I think he should (KevinIntL#364). 

Roger had personal experience with learning disabilities, but not with employees. 

My daughter is in 504.  She’s a 504 student with her ADHD.  I think students with 

learning disabilities tend to beat themselves up over something they can’t control.  

Getting to be in an environment where they can excel at something is definitely a 

good morale booster (RogerIntL#88, 91). 

What would prevent you from hiring someone with special needs to work here? 

Jerry was practical in his response.  “Just whether or not they could do the job.  

There are certain qualifications as far as lifting or something like that…and if they have 

problems walking, that could be an issue” (JerryIntL#21).  Elizabeth did not see a 

problem with hiring someone with special needs. 

I wouldn’t doubt that probably 50% of our housekeepers can’t read, Spanish or 

English.  We have seen so many people get in here, getting a job in housekeeping 

or in dietary, learning that skill, mastering it, and then going on to other 

departments, and maybe learning to read while they’re here, or maybe to learn 

whatever skill they need, but as they grow, they’re moving up in the hospital 

(ElizIntL#42). 

 
For Kevin, it was a matter of how much the disability would affect the type of job 

the person would be doing.   

So, it depends, is it going to affect it or not?  If you’re really scared of heights and 

can’t climb the ladder, I might have to say, ‘This might not be the job for you.’  If 

you know that you have this problem before you begin, there might be things we 

can do.  If it doesn’t affect your performance, I don’t care if I know about a 

disability or not” (KevinIntL#421–423). 
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What type of skills would you want a person to have before you would hire 

them?   

Most of the responses to this question revealed the same thing: the ability to work 

with and around people.  Jerry was clear.  “They don’t have to have a whole lot of skills.  

If they’re nice and polite, respectful, that’s some of the main things right there.   We can 

teach most of the things that we need them to do” (JerryIntL#30). 

Elizabeth concurred,  

People skills.  That’s about it.  Knowing how to respect people, because when you 

do that, you’re going to get that back, and as you go through, you get all that other 

stuff.  You just get it by the wayside, but knowing how to treat people.  That’s all.  

Taking orders from somebody” (ElizIntL#63–64).   

Roger explained, “I expect zero amount of knowledge from my interns, because 

they are not there to know stuff already.  They’re there to learn” (RogerIntL#46). 

Kevin Sheldon expected employees to take some initiative on the job.  “It’s nice 

to have him ask the question, ‘What can I do,’ but they don’t figure out what they can do 

by themselves.  They don’t look around and see, ‘O.k., this needs to be done, that needs 

to be done’” (KevinIntL#91). 

In what specific ways do you accommodate people who have special needs? 

Jerry mentioned having to help an employee who was deaf. 

The kid that is deaf and mute, we have to read a bunch of the paperwork to him or 

help him go over it.  He can read, but he has a little bit of problem with it 

sometimes.  His dad will come in and sign to him the different things.  The one 

problem we had was just trying to call him in to work if someone was sick or 

something.  We would call his dad, and his dad would get ahold of him 

(JerryIntL#38). 
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 Elizabeth’s experiences were mostly with employees who could not speak 

English.   

Those that can’t read, they can listen to it, and then do the testing, or, if they 

don’t understand English, we have those forms in Spanish also.  Some of 

those new ones haven’t been translated, so we have a partner with them, to 

line by line go through with them and help them take the test (ElizIntL#86). 

The other business people did not have mention a way that they accommodate employees 

with special needs. 

What examples could you give of issues that you might have had that are 

problems with employees with special needs? 

Jerry mentioned one issue.  “We did have one that would lose his temper a little 

quick.  We talked to him, and it didn’t turn out to be a big issue or anything” 

(JerryIntL#48).  Elizabeth said that they had no issues because “we’ve got plenty of 

interpreters.  We have a program where people are trained to be interpreters.  They’re all 

over” (ElizIntL#79).  Kevin said about his helper who has a learning disability, “I’ve told 

him this three times now, and he still has a little bit of trouble.  I don’t know how much 

of that is learning disability and how much of it is he just doesn’t want to pay attention. 

(KevinIntL#368–370). Larry added, “Or how much of it is we’re not explaining it right.  

It could be us.  We don’t know. (LarryIntL#371). 

What can the school do to improve on transition services that would make 

students more hirable?  

Jerry felt the school should develop the student’s sociability.  “The main thing is 

if they are polite and they’ll talk to people.  If they’re shy and introverted, it’s kind of 
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difficult” (JerryIntL#55).  He also felt that students should learn how to apply for a job on 

their own, without their parents’ involvement. 

I know that the parents kind of push them to get a job, but the parent will come up 

here and do all the talking for them.  Even with people that do not have special 

needs, if the parent’s going to do all the talking and do everything, that doesn’t 

tell us anything about the person, so it’s better for them to even come in by 

themselves and apply (JerryIntL#68). 

Elizabeth wished that students had a better self-image when they go into the work 

world.  

Hopefully, their self-esteem is built up.  Not so much pointing out the negative, 

but how similar we are alike.  We all may not have the same disability, or, I won’t 

say disability – challenge.  I think, just kids having good self-esteem and 

believing that “I can do anything.  I’m courageous, and I’m ready for the 

challenge.  I CAN DO anything.”  I think when that kind of stuff is instilled in 

kids, when they do hit the world, they have that confidence so that the first person 

that says something negative won’t knock them down, because they have been 

taught since here (holds her hand up to indicate a small child), I can, and that’s 

going to give them a little bit more armor than some of the kids I see that come 

out and they’re timid and they’re shy.  They don’t have the self-esteem that “I can 

do it.  I can make it.”  So then, when they have that I can do it, well they’re ready! 

(ElizIntL#96–100). 

 

Larry complained, “I think that our schools are teaching too much toward white 

collar jobs, computer, computer, computer.  We need to teach our kids, ‘If you want to 

make some money, work with your hands’” (LarryIntL#71).  Kevin went along with his 

father, adding, “The school needs to quit focusing on, ‘You have to go to college.  You 

have to get this nice sit-in-the-office job,” and say, ‘Hey, it’s o.k. to not go to college.  

It’s o.k. to get a plumbing job or something” (KevinIntL#79). 

Roger Eaves was critical of the focus on standardized testing.   

I feel like the education system is failing children in the critical thinking area.  

That’s not a comment on teachers as much as it is legislators, in forcing 
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standardized testing rather than teaching them principles that are applicable.  So, 

teaching kids to ask questions (RogerIntL#35). 

How open would you be for students with special needs to come job shadow 

here?   

Unfortunately, Jerry’s company would not allow job shadowing.  “They kind of 

tend to shy away from volunteer work, because if anything was to happen to them, we 

would be held liable for it, and if they’re not on the payroll, that can’t happen.  Insurance 

doesn’t cover it” (JerryIntL#63).  Elizabeth was excited about the possibilities.   

I think it’s great!  And I am so willing to hook them up with, and I want them  

to see everything that everybody else sees.  If they’re interested in health care, I 

want them to be the first to be right there on the line, whatever they think they’re 

capable of doing (ElizIntL#118). 

Roger Eaves was also glad to have students who are interested in his type of 

work. 

If we don’t have anything we can actually work on, it can be difficult, but for the 

most part, we’re always open to having kids come in and learn if that’s what they 

really want to do. The video programs in a lot of the schools and universities 

around here are tailored more towards photojournalism, news reporting, things 

like that, so they don’t get any experience with any of the other facets of that 

industry.  I feel like that’s where we really come in and offer knowledge that 

nobody else is offering (RogerIntL#60, 62). 

Kevin Sheldon was also interested.  “Help is always appreciated.  The only 

downside with getting help like that is you have to teach them the stuff, the very start 

stuff, but big deal.  You’ve got that with any help anyway” (KevinIntL#234). 

Pre- and Post-Survey Results Compared 

Table 6 compares the pre-transition survey and post-transition survey results from 

the five students who took both surveys.  The focus of the two surveys was to see what 
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effect transition experiences made on the answers from the students.  The survey was 

anonymous so that the students could feel more comfortable sharing their opinions than 

they might feel in a one-to-one interview. 
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Table 6   

 

Comparison Between Pre-Transition and Post-Transition Survey Answers 

 

Question 

Participant  

1 Pre 1 Post 2 Pre 2 Post 3 Pre 3 Post 4 Pre 4 Post 5 Pre 5 Post 

Future 

Dreams 

Storm chaser, 

meteorolo-

gist, wood-

worker 

singer, 

plumber 

Storm 

chasing, 

meteor-

ologist 

Going to 

college to 

improve my  

skills and 

learn more 
about my 

dream career 

To be the 

first one in 

my family to 

go to college 

and settle 
down once I 

have a 

permanent 

job 

I want to 

become a 

state trooper 

To be a state 

trooper 

To do great 

in life, get a 

job I’ll enjoy 

and be able 

to afford 
house, 

vehicles, 

clothes, food, 

etc. 

To get a 

degree for 

ultrasound 

technician 

Going to the 

army and get 

free college 

and be a gun-

smither 

Going to 

college and 

being a gun-

smither 

Greatest 

Fears 

That I will 
fail, being 

homeless not 

having a car, 

living in the 

streets 

Nothing 
except 

surviving 

tornados 

Failing and 
not 

completing 

milestones to 

get to my 

goal 

That I’ll self-
sabotage 

myself, I 

tend to 

overthink 

many things 

That I’m not 
going to be 

successful 

That I’m not 
going to 

succeed 

Failing at 
life. Not 

accomplishin

g my dreams 

Failing at 
life, not 

having 

enough 

money for 

college 

Going to the 
Middle East 

while in the 

army 

Moving 
away from 

my family 

Roadblocks Someone 

telling me I 

can’t do it, or 

I don’t want 

to anymore 

Nothing Health.  Or 

as life may 

have it there 

may be 

unexpected 

events 

The self-

sabotage and 

whatever life 

may throw at 

me 

Other jobs 

that I might 

want to do 

Being around 

bad people 

Getting 

pregnant, or 

failing, or not 

being able to 

go to college 
because of 

money issues 

Pregnancy, 

no money!! 

Getting 

injured 

before the 

army 

I plan on 

going to the 

army so if I 

get injured 

while in the 
army and 

can’t do it 

Needed 

supports 

People 

believing in 

me, teaching 

me to never 

give up 

Managing 

money for 

sure 

How to use a 

planner to 

stay 

organized 

and 
remember 

things easily 

A lot of 

encourageme

nt from my 

mother and 

scholarships 
to help pay 

for my books 

I don’t need 

any kind of 

support 

I don’t know I need 

supportive 

from my 

family, 

friends, and 

teachers 

From people 

that wanna 

see me do 

great 

Most of my 

family went 

to the 

military. 

They know 
what to do 

for me to 

accomplish 

my goals 

Friends and 

family 
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Table 6.  Continued 

 

Question 

Participant  

1 Pre 1 Post 2 Pre 2 Post 3 Pre 3 Post 4 Pre 4 Post 5 Pre 5 Post 

Help from 

school, 

family, 

agencies 

Helping me 

with things 

so I can be 
prepared for 

college 

Nothing 

really 

Help me stay 

on the right 

track for my 
goal and 

succeed in 

looking for 

job openings 

I don’t know The school 

can help me 

get through 

high school 

They can 

help me get 

through 

college 

Push me to 

work harder 

and harder 

Support me 

and try to 

help me get 
into 

college/schol

arships 

School, 

family, and 

recruiter help 
me with the 

army and 

gunsmithing 

Dad gave me 

the idea of 

gunsmithing, 
and school 

gave me idea 

of where to 

go for 

college 

2, 5, 10 year 

goal 

Plumbing, 

meteorolo-

gist, singer, 

woodwork 

Storm chase Working in 

my career 

and have a 

family 10 

years from 

now 

I will have a 

career started 

and begin to 

settle down 

somewhere 

I would like 

to be a state 

trooper in ten 

years from 

now 

State 

trooping 

2 years from 

now I would 

like to just be 

finishing up 

college, 5 
years, saving 

up money, 10 

years, be 

happy and 

making it 

Working as 

an ultrasound 

technician 

Hopefully, 

I’ll serve at 

least 5 years 

in the army 

and the rest 

gunsmithing 

I will be in 

the army and 

attending 

college for 

gunsmithing 

Live after 

graduation 

Amarillo or 

Lubbock 

Lubbock On a farm or 

in a small 

town 

On the 

outskirts of a 
city.  The 

countryside 

is calm and 

relaxing to 

the busy 
noisy climate 

of the city 

On my own San Antonio, 

Texas 

In Plainview 

in a one 
bedroom 

apartment 

Plainview or 

Canyon, 
Amarillo, 

depending on 

where I want 

to go 

Alabama. 

They have 
the highest 

gun selling 

Dallas. They 

have the 
highest gun 

sell in Texas. 
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Table 6.  Continued 

 

Question 

Participant  

1 Pre 1 Post 2 Pre 2 Post 3 Pre 3 Post 4 Pre 4 Post 5 Pre 5 Post 

What could 

you do 

without help? 

Apply for a 

job, buy 

groceries 

Apply for a 

job, buy 

groceries  

Buy 

groceries, 

find an 
apartment, 

find my way 

around town 

Apply for a 

job, find my 

way around 

town 

Apply for a 

job, buy 

groceries, 
Find my way 

around town 

 Apply for a 

job, buy 

groceries, 
find an 

apartment, 

find my way 

around town 

Apply for a 

job, find an 

apartment 

Apply for a 

job, buy 

groceries, 
find an 

apartment, 

find my way 

around town, 

get a bank 

account 

Apply for a 

job, find an 

apartment, 
get a bank 

account 

Agencies for 

support 

Not really  Internships 

for job 

experiences 

 I don’t know 

of any 

 GPS would 

help me get 

around town 

 Army 

recruiter in 

Lubbock and 

Amarillo 

 

Transportat

ion 

Family 

vehicle 

 Car  Bus  A vehicle  A truck  

Careers 

you are 

interested 

in 

Other Other Other Restaurant, 

sales, other 

Law 

enforcemen

t 

Law 

enforcemen

t 

Hair stylist 

law 

enforcemen

t, other 

Medical 

field, other 

Farming, 

mechanic, 

work with 

animals 

Farming, 

other 

Skills 

needed 

Math, 

science, 

keeping up 

dates about 

the weather, 

mechanic to 

fix weather 

stuff 

College 

degree 

A clear 

understand-

ing of 

technologi-

cal 

equipment 

and 

communica

-tions 

Team skills, 

experience 

of the 

equipment I 

will be 

working 

with 

Organization

patience, 

clear writing, 

figure 

accident 

scenes, use a 

computer 

Need to be 

in good 

shape 

I’ll need to 

be able to 

know how 

to mess 

with hair 

and take 

pictures 

Mess with a 

thing to 

listen to the 

baby and 

computer 

In 

gunsmithin

g you need 

patience 

and 

neatness 

To know 

how the 

firearm 

works and 

how to put 

it together 
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Table 6.  Continued 

 

Question 

Participant  

1 Pre 1 Post 2 Pre 2 Post 3 Pre 3 Post 4 Pre 4 Post 5 Pre 5 Post 

Training 

needed 

Mechanics 

and 

constructio

n work to 

replace a 

water 

heater if 

needed 

Lots of 

training 

Clear 

understand-

ing of how 

to do the 

work 

required 

Understand

-ing of film 

techniques 

used in 

making of 

the projects 

DPS 

academy 

degree 

Go to the 

police 

academy 

Training for 

cosmetology 

or 

photographe

r 

School/ 

college 

How to 

work the 

tools and 

make the 

gun 

function 

How to 

clean the 

firearm and 

put it 

together 

and make 

sure it fires 

correctly 

and safely. 

Ideal Job A bunch of 

mechanic 

and science 

and 

involves 

storm 

chasing 

Awesome 

to storm 

chase 

Work with 

sound, 

video 

editing, of 

movies, 

radio 

stations and 

news 

stations 

To be 

working on 

a film 

project and 

have an 

internship 

to a 

company 

State 

trooper 

 Most likely 

working at 

a salon 

doing hair 

and makeup 

Listening to 

ultrasound 

from 

pregnant 

women 

Work table 

with greasy 

tools. Work 

on a gun 

Getting 

supply and 

make 

firearms 

from 

scratch 

What 

transition 

activities 

participated 

in 

 2, 3, 4  1, 2, 3, 4  1, 2, 3, 4  1, 2, 3, 4  1, 3 

Activity 

with most 

impact on 

life 

 2  4  3  3  1 
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Table 6.  Continued 

 

Question 

Participant  

1 Pre 1 Post 2 Pre 2 Post 3 Pre 3 Post 4 Pre 4 Post 5 Pre 5 Post 

How have 

transition 

experiences 

changed 

your 

thinking 

about life 

following 

high 

school? 

 I want to 

storm chase 

more than 

ever. 

 I started to 

think about 

the four 

years after 

high school. 

 Makes me 

want to go. 

 Made me 

think 

what’s 

college 

really like. 

 I know 

where to go 

to college. 

What is one 

experience 

you wish 

you would 

have had 

this 

semester 

that would 

have 

helped? 

 Nothing 

really 

 It was 

covered 

throughout 

the year. 

 Going to 

UT 

 Touring 

more 

colleges 

 I wish there 

was a 

gunsmithing 

place where 

I could 

shadow 

them. 
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Future Dreams  

Future dreams referred to what respondents hoped to do following graduation.  

Participant 1 gave similar responses in both pre- and post-transition surveys. However, in 

the pre-transition response, the participant listed storm chaser, meteorologist, 

woodworker, singer, and plumber as his dream, and in the post-transition response, he 

narrowed his dream to only storm chaser and meteorologist, giving a more focused goal. 

Participant 4 indicated in the pre-transition response that his/her dream was to “do 

great in life, get a job I’ll enjoy and be able to afford house, vehicles, clothes, food, etc.” 

This was a vague and generalized response.  In the post-transition response, this 

participant’s dream was “to get a degree for ultrasound technician.”  This response was 

much more focused on a particular goal. 

Participants 2, 3, and 5 had similar responses to this question in the pre- and post-

transition survey. 

Greatest Fears 

For three out of five participants, both pre-transition and post-transition, their 

greatest fears were about “failing,” “not succeeding,” or “failing at life.”  One other 

participant mentioned the fear that he would “self-sabotage myself.”  Each of these 

students were focused on fear of failure in both the pre-transition and post-transition 

survey.  One participant feared “moving away from family.”   

Roadblocks 

Several roadblocks to reaching their dreams were named by the participants: In 

the pre-transition survey, they had individual responses to what the roadblocks would be, 

with little overlap: someone telling me I can’t do it, or I don’t want to do it anymore, 
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health, unexpected events, other jobs that I might want to do, getting pregnant, failing, or 

money issues, or getting injured before the army. 

In the post-transition survey, two of the five roadblocks were the same: pregnancy 

and no money and getting injured before the army.  The other roadblocks mentioned were 

self-sabotage, whatever life may throw at me, and being around bad people.  One 

participant in the second survey said that nothing would be a roadblock to him. 

Needed Supports 

Three out of five participants revealed that they need support from family and 

friends in both the pre- and post-transition survey.  In the post-transition survey, two 

participants became more focused about their needs than in the post-transition survey.  

Participant 1 responded that he needed support managing money, and Participant 2 

needed money for buying books.  Participant 3 responded both times that he did not need 

any kind of support. 

Help From School, Family and Agencies   

The participants had a variety of responses about how the school could help them: 

staying on track, finishing high school, preparing for college, and helping to find jobs.  

Participant 4 counted on his family to push him to work harder and harder.  None of the 

participants mentioned a way that agencies could help or support them.   

In the second survey, Participant 5 stated that his dad helped him by giving him 

the idea of being a gunsmith, and the school helped him know where to go to college.  

Also, in the second survey, two out of the five participants did not know how family, 

school or agencies could help them.   
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Two, Five, and 10 Year Goals 

In the pre-transition survey, Participant 1 listed his goal was plumbing, 

meteorologist, singer, woodwork.  In the post-transition survey, his goal was to storm 

chase.  Participant 4 responded in the pre-transition survey that his goal was “2 years 

from now I would like to just be finishing up college, 5 years, saving up money, 10 years, 

be happy and making it,” and his post-transition response was “working as an ultrasound 

technician.”  These two participants’ goals became narrower and focused following the 

transition experiences.  The other participants’ goals changed very little between the pre- 

and post-transition surveys. 

What You Can Do Without Help 

All 5 respondents claimed that they could apply for a job and buy groceries.  Four 

indicated they could find their way around town. Three of them could find an apartment, 

and only one of them felt they knew how to get a bank account.   

Transition Activities 

According to the survey responses, three out of the five students attended all four 

transition activities. One student attended three activities, and one attended two.  The 

transition experiences were numbered for the survey: (a) Texas Workforce Commission 

conversation, (b) Virtual Job Shadow, (c) job shadowing, and (d) Metropolis College 

tour.  Two students said that job shadowing was their favorite experience, one each said 

Virtual Job Shadow, Metropolis College, and the Texas Workforce Commission visit was 

their favorite. 
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How Transition Experience Changed Students 

One student shared that he wants to storm chase now more than ever.  Another 

said that he started to think about the years following high school.  Another student said it 

made him think what college is really like, and the fifth said that he now knows where to 

go to college.   

Further Transition Experience 

Two students said that enough was done this semester for their transition.  One 

wanted to visit University of Texas, one asked for more college tours, and one wished he 

had the opportunity to job shadow a gunsmith.  Two were interested in more schooling, 

while one is ready to enter the workforce. 

The survey offered students an opportunity to share their honest feelings about the 

transition services and their plans for their future.  From their responses, they indicated 

that the transition experiences from this study helped them to focus their minds on the 

future and point them to some helpful resources that they needed following graduation.  

Their responses also indicated that they needed a better understanding of how agencies in 

the community might help them in their post-high school aspirations. 

Other Interesting Findings 

Barriers to Transition Services 

Time.  The lack of time with students to engage in transition activities was a a 

theme that became apparent during the interviews as well as in the carrying out of the 

study.  Linda Matthews complained, “There’s no time to do transition activities” 

(PostMattIntL#101).  “There will probably be days when we can give an afternoon, but 

being able to let them go for an entire day from a regular academic day, being able to do 
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it very much, maybe some days, but enough days?” (MatthewsIntL#94).  Speaking of 

collaborating with the Texas Workforce Commission, Jim Franklin warned, “Getting 

people to spend their time with our students, where we may only have one person and 

they go to a big school, and they have a day.  We have one hour, so it’s hard to get them 

to come” (FranklinIntL#40).  As I was setting up schedules, I noted, “Scheduling these 

activities is the hard part of it all. We will only probably have time from one job shadow” 

(RJL#112).  Linda reminisced, “We used to do more in special ed” (PostMattIntL#59). 

TWC (DARS) Reorganization.  The abrupt reorganization of the territory 

covered by the Texas Workforce Commission put the Smalltown district out of touch 

with this resource for several months. Katrina Simpson explained,  

The last DARS person had a big case load because of another person leaving, and 

when she got reassigned, they were not prepared for her, and it has taken several 

months to fill her position.  And so, when she stepped out the position wasn’t 

filled, no one was able to pick up this area, and so there were several districts that 

were not covered and have not been, and we’ve tried to stay on top of them, and it 

actually got transferred to Metropolis, and we lost Southtown, and we finally have 

a DARS person coming from there to service. They had always gone to the nearer 

one, and she helped them there, but since our contact person is out of Metropolis, 

they may be required to go there now” (SimpsonIntL#48–54, 64).   
 

 In the researcher’s journal, I noted, “I spoke to the special education teacher, and 

she did not know that our DARS connection has moved to Metropolis!  I plan to call the 

DARS office in our nearby town on Monday to see what the lady there says” (RJL#35). 

Lack of opportunities.  Smalltown has very little to offer for job shadowing 

opportunities.  Speaking about towns of the same size as Smalltown, Julie March, from 

the Texas Workforce Commission, explained, “They are limited sometimes by 

geographic location or number of businesses in the community” (MarchIntL#28).  Jim 

Franklin concurred. “In a smaller town there’s not that many different choices that a 
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teenager can have as far as a job goes” (FranklinIntL#44).  Larry Sheldon asked, “Where 

can kids go and get that experience in a smaller town?  They can’t.  Little towns have a 

big disadvantage in that they don’t have a lot of the job opportunities that are menial here 

in town” (LarryIntL#222, 218).  JoAnn Adams also noted, “If you decide you would 

prefer to work, if you notice in Smalltown, there are no jobs available.  So, you’re going 

to have to go outside of Smalltown to find a job” (TWCAdamsObsL#95).   

Inclusion and the ARD or ITP process.  Inclusion in the regular education 

classroom, though encouraged for special education students as the “least restrictive 

environment” for them, can also be a hindrance to transition training.  Linda Matthews 

posited, “Teachers don’t want to let [the students] go, because everybody has a STAAR 

test.  We used to do more in special ed.   You know, if you take time for transition 

activities, you might be jeopardizing a STAAR EOC score” (PostMattIntL#101, 59, 105).   

 Sometimes the ARD process itself can be a barrier to transition training.  Julie 

March, from the Texas Workforce Commission, shared: 

The biggest disservice I see happens during transition planning in an ARD 

meeting.  Students are told that they can be anything they want to be, or they say, 

“Sure, you can go to school,” when they do not have the ability to do those things.  

The people in the ARD meeting are not being realistic with the students.   

Because they have not been told something realistic when they were freshmen, 

they go through four years of high school thinking they are going to go to college, 

and it is a wasted four years (MarchIntL#50–53).   

 
In a pilot study for transition services in rural schools (Warren, 2017), Nadia, a 

DARS representative agreed with Julie, “I think that unintentionally, some people get set 

up with high expectations, or ‘you can do this, you got this’ and in reality, they don’t” (p. 

23). 
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 The ITP is not as individualized as it needs to be and is not used as a working tool 

for each student’s transition experience.  Linda said, “It’s not really talking about what 

we’re going to do while they’re in school.  I think they’re not worth the paper they’re 

written on.  There’s no guidance for the kids in those transition plans.  It’s just a piece of 

paper” (PostMattIntL#66).  Maggie agreed with that assessment,  

I felt that it was just this – oh, here’s a paper, just fill it out about what you want 

to do.  And here’s a test about which area you may be interested in.  And then it’s 

just never heard of again until the beginning of the next year (MaggieIntL#96). 

Resources.  The lack of resources such as school staff and funding for transition 

skills training is a major barrier in rural schools.  While there are some classes available 

that are called vocational education classes, they do not go far enough in training students 

with special needs. 

Staff and classes.  Vocational classes are very helpful for students going through 

transition in that they provide some job skill training and practical skills that can be used 

in various types of work, but there are not enough of them in a remote rural school.  

Students at Smalltown High School can take welding or Industrial Technology Education 

(ITE) for vocational education.  Some also take home economics or the Family, Career, 

and Community Leaders of America (FCCLA) program.  Addressing the issue of 

vocational training, Linda Matthews shared,  

I think sometimes in the Family and Consumer Science classes they work on 

some of that, but they cover a lot of other life skills in addition to specifically 

seeking a job, so they touch on it.  I don’t think they go in depth enough on it for 

my students (PostMattIntL#23).   
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Theatre, yearbook, and art were also offered and counted for vocational education in this 

school district.  Jim Franklin explained, “We are quite limited, where the students in 

larger schools have a whole list of things to choose from” (FranklinIntL#38).  Linda said, 

“I think some people probably have the time, on this campus, but they’re not staffed that 

way, so it’s not their responsibility” (PostMattIntL#29).  In the pilot study (Warren, 

2017), one survey respondent stated, “There is not enough time in the day to make sure 

everyone gets what they need.  I also do not have the ability or the staff to take everyone 

where they need to go” (p. 26).   

Money.  Students in remote rural schools lack money, as does the school district 

and the agencies that are supposed to support the district.  Many students come from 

broken homes and do not have the resources to provide for school or even proper attire 

for job shadowing experiences.  Linda Matthews reported, “DARS has been able to pay 

for our students to get at least some community college or junior college, an associate 

degree, and their funding has been greatly reduced” (MatthewsIntL#118). 

For students who want to shadow in some corporate settings, liability issues may 

keep them from being able to do so.  Jerry mentioned this, “If anything was to happen to 

them, we would be held liable for it, and if they’re not on the payroll, that can’t happen.  

Insurance doesn’t cover it” (JerryIntL#63).  Katrina Simpson addressed this at the SSA 

level. 

I know insurance liability has been a big problem to allow students to work on 

their property.  That’s been one of our biggest challenges, in getting students out 

on the workforce.  She added, “They have actually got a new policy that has come 

out to help support schools, but “it’s been paid through the school.  I don’t know 

where they funding comes from” (SimpsonIntL#82–83, 90).   
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Any program that a school wants to use costs money and “many districts do not 

have the funds to pursue career awareness like they want to” (MarchIntL#43), according 

to Julie March.  I noted in the researcher’s journal, “This school’s DARS connection has 

been moved from a nearby town to the city of Metropolis.  This means that we might 

have to make a longer trip to the DARS office” (RJL#22).  According to the website 

www.drivebestway.com, when doing the calculation for the cost to drive from Smalltown 

to Metropolis and back, the entire trip is 128 miles, takes a total of 2 hours to drive, with 

a gas cost of approximately $13.00.  To drive from Smalltown to Southtown and back, 

the trip is 26 miles both ways, takes a total of 26 minutes to drive, with a gas cost of 

approximately $3.00 (Free Wiki Worldmap, 2016).  The difference in time and dollars 

could mean the difference in whether or not a student takes advantage of the services of 

the Texas Workforce Commission now that this resource has moved approximately four 

times farther away.   

I drove students to their respective job shadowing experiences. I transported two 

of them to Hometown from Smalltown, one of them to Metropolis from Smalltown, and 

one to Southtown from Smalltown, for a total of 394 driving miles, or a little over five 

hours of road time, at a cost of about $40 in gasoline (Free Wiki Worldmap, 2016).  I also 

bought lunch for each of the students, except for Maggie, adding at least $10 for each 

student.   

Gaining work experience sometimes costs students money that they do not have.  

One of the requirements for the medical setting where Olivia job shadowed was that 

junior volunteers wear either khaki pants and a collared shirt or scrubs.  As we left the 

orientation session, I asked Olivia if she had either of those items, and she said no. We 

http://www.drivebestway.com/
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went to a local outlet and purchased some scrubs for her to wear (OJS2ObsL#16).  These 

extra, unforeseen costs are barriers for good transition services for these students, unless 

someone or an entity can budget for such items each year.   

Student Initiative and Student Self-Esteem  

There was a stark difference in the type of transition experience received by 

students depending on the student’s particular initiative or involvement in the process.  

Some students were motivated and excited about the opportunity to do transition 

activities, while others were ambivalent.  Student self-esteem seemed to play a role in the 

investment each student placed in the transition process.   

Family involvement.  Three of the students could not complete the transition 

experiences because of various family obligations.  Their individual dedication to the 

transaction experience was difficult to determine in these cases, because they had little 

choice about whether or not to participate. 

Jess. Jess was not motivated, if his actions were any indication.  He did not make 

it to the tour of Metropolis college “because he did not turn in his permission slip” 

(RJL#248).  His step-mother had told me when she signed his permission to be a part of 

the study that I would have to stay on him to get him to do the transition activities, but 

that was not the only hindrance. “I found out that [Jess] cannot go to his job shadowing 

on Monday, because he is helping move his family to town” (RJL#253).  Jess’s mother 

expected me as the researcher to be his motivation to continue.    

 Lisa and Hannah. Even after Lisa moved to be with her mother, she was offered 

an opportunity to attend the job shadowing appointment, but “finally messaged me back 

and said that she would be going to the lake that day” (RJL#243–244).  Hannah’s 
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grandparents took her on their yearly trip to Puerto Rico right at the beginning of March, 

and she was gone the entire month (RJL#193).   

Positive initiative and esteem.  One student was a wonderful example of 

someone who had a positive attitude during transition services, which helped her make 

the most of the opportunities offered. 

Maggie. During the Texas Workforce Commission visit Maggie requested a 

change her job shadowing preferences because of what she learned in Ms. Adams’ visit 

(TWCAdamsObsL#278).  When given the appointment for her job shadow, she 

responded with a hug.  At the job shadow itself, when given every opportunity to leave, 

Maggie “showed initiative with the work” (MJSObsL#39), “wanted to stay and help 

them” (MJSObsL#70) and was enthusiastic about the experience.   

 Her mother, Doris, shed light on Maggie’s attitude.  “She loves school.  She hates 

to miss days.  Next year she’ll be a senior, and the seniors are talking about senior skip 

day.  She says, ‘I’m going to be the only senior that shows up, because I’m not missing 

school’”.  Doris continued, “She’s very determined when she makes up her mind, she gets 

it done” (DorisIntL#30, 86).  Maggie’s way of speaking in her interview indicated self-

motivation and self-direction, as well.  She said things like, “I haven’t thought about it 

fully”, “I plan on going to further my learning at college”, and “I’m still leaning heavily 

toward the film” (MaggieIntL#35, 64, 80).  This language indicated that Maggie was 

giving her future a great deal of thought.   

 Maggie was involved in many activities in school.  She mentioned Girl Scouts, 

helping with Brownies and Daisies, 4H activities, and Family Career and Community 

Leaders of America.  She also said that she loves to read and do research on the 
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computer, even into forensic science (MaggieIntL#9, 72).  Further, she was looking into 

two different colleges that would offer the subjects in which she was interested.  Her 

determination seemed to be fueled as she worked to overcome struggles.  Doris 

mentioned that when Maggie could not understand or get help with her math, “finally she 

just sat down.  She just started doing it on her own until she finally figured it out. Even 

though she would sometimes get so upset she starts crying” (DorisIntL#78,76), she did 

not quit.  Tenacity served her well dealing with transition.  Maggie was a fun student to 

try to help with the transition activities. 

Negative initiative and esteem.  As a student with lower initiative and esteem, 

Ricky had a more difficult time applying the transition activities to his future plans. 

 Ricky. Ricky had a different attitude about transition services and his future.  

Sylvia reported about Ricky, “When we first started all this, he didn’t think it was going 

to be that great, maybe, not to be ugly or anything”.  Sylvia shared, “He just always 

thinks that he’s just not smart enough to go to a big school or anything like that”.  She 

added, “He’s just not confident when it comes to things like that.  If he can’t do 

something 100% or perfect, it’s not good enough”.  “If he feels he’s going to fail, he’s not 

even going to attempt it, which is sad” (SylviaIntL#30, 81, 91, 95).  In his interview, 

when asked about his favorite things to do in school, Ricky said, “Not really anything” 

(RickyIntL#22).   He indicated that he was in the woodworking class this year, but he 

didn’t make anything (RickyIntL#35).   Ricky attended all of the transition activities, but 

when asked how any of those things changed how he felt about what he wanted to do 

after high school, he said, “Didn’t make any difference, really” (RickyIntL#83).   
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 Ricky’s main concern was his problem with math class (RickyIntL#89).  In his 

case, having to go to the special education building for math seemed to have a negative 

effect on his self-esteem.  His mother, Sylvia, shed light on Ricky’s feelings about 

leaving the classroom.  She reasoned, “Of course they think [about having to leave the 

classroom], they’re going across the street, you know.  They do think about it, and so do 

the [other] kids, and so do the teachers.  So, I never liked the idea of it, to be honest with 

you” (SylviaIntL#202).  Ricky expressed his feeling of futility in the special education 

class.  “When I go with [Sped teacher] I really don’t do nothing.  I mean, we do math on 

the computer, but I mean it’s not helping me.  I need help with it, you know what I 

mean?” (RickyIntL#91).   

 Ricky also lacked the social involvement that Maggie enjoyed.  Sylvia said,  

He needs to learn to be more social and more involved in school, and that will 

help him in the long run.  Even when it comes to eating lunch, stop coming home 

with me.  Stay in school and eat lunch with your friends, and just be normal 

(SylviaIntL#132).  

 

In his interview, Ricky talked about being unsure how to approach a DPS trooper 

that lived nearby.  “He was at home the other day when I drove by there, but I still didn’t 

want to bother him.  He’s got some mean dogs, so, I don’t want to bother him” 

(RickyIntL#60).   Ricky has not taken charge of his future the way that Maggie has.  He 

has not displayed the tenacity and determination that she has in relationship to 

overcoming his disability.  The application of the same best practices to different students 

is affected by these factors of student initiative and self-esteem.   

Business people.  From a business person’s point of view on student initiative, 

Larry Sheldon felt, “Kids want to take the easy road.  ‘Oh, I don’t want to have to think 

about anything! I just want to do it!’” (LarryIntL#202).  When Maggie was job 
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shadowing with Roger Eaves, she wanted to know how to apply to be an intern, and he 

said she had already applied.  “You show up and work.”  He said that the only ones he 

had ever canned were those who sat and messed with their phones rather than listen and 

work. (MJSObsL#35–37).  Jerry talked about people who come to apply in his store.  

“We get all kinds of people in here, and usually it’s not the special needs kids.  It’s the 

other ones that come in looking like, pretty bad.  They don’t want a job or something.  I 

don’t know” (JerryIntL#74–76).   

Elizabeth told a story about a girl who was adamant about becoming a physical 

therapist.  The second day she came to Elizabeth’s office in tears saying, “There are old 

people over there with sores, and I can’t take it.” She needed to see that it wasn’t what 

she thought it was going to be.  With Elizabeth’s help, she went to work on labor and 

delivery, and today she is a nurse there (ElizabethIntL#146–152).  Student self-esteem 

and initiative to really apply themselves to the process of transition will determine the 

outcome they get from it.  As I noted in the researcher’s journal, “I find that if a person 

wants to help high school students, one must be willing to do most of the work.  Most 

students are not very interested in their own futures” (RJL#303). 

What Business People are Looking For   

Business people know what they are looking for in their employees, and it may 

not be what the school has been focused on.  Business persons were asked what they 

would like to see in someone they hired.  The interviews with employers and business 

owners were scanned and similarities between responses were highlighted to show 

emergent themes.   
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Social skills.  Business people in each interview shared additional characteristics 

of employees that they were valued and went beyond providing answers to specific 

interview question.  For example, Elizabeth focused on people skills needed for hospital 

jobs.  

People skills are people skills, you treat people with respect, they’re apt to give it 

back, and we in the health care business, it’s about hands on, loving on people, 

and treating them with respect and attending to their needs.  She was not as 

concerned with other skills that could be taught.  “You don’t have to be able to do 

math to do that.  All you have to do is be you” (ElizIntL#35–38).   

Most of these young people, they don’t have any of these skills.  They don’t know 

how to draw blood.  They don’t know how to give immunizations.  But they 

shadow.  Now there are some things that they CAN do.  They can take water, take 

a fresh pitcher of ice, take a food tray, read to one of our patients, sit there and 

talk with them and keep them company.  That’s a big plus.  Those things mean a 

lot, especially to a busy floor of nurses, who are doing that kind of work, and this 

patient really just needs somebody to sit with them for a little bit.  That’s a big 

plus (ElizIntL#67). 
 

 Social skills were also important to Jerry, at the supermarket.  He also appreciated 

workers who were “harder workers, they concentrate on their job, they don’t play 

around” (JerryIntL#16).  In Maggie’s job shadow experience, Roger Eaves said the only 

two interns they had “canned” were those who sat and messed with their phones the 

whole time rather than listen and learn or work (MJSObsL#35).   

Asking questions.  Employers also value employees who ask questions.  

Elizabeth said, “Ask those questions – that’s how they learn.  You won’t learn anything 

sitting back.  Ask those questions!” (ElizIntL#124).  Roger Eaves concurred.  “We try to 

maintain a level of ‘there are no dumb questions’” (RogerIntL#42).  He added, “I expect 

zero amount of knowledge from my interns.  They are not there to know stuff already.  

They are there to learn” (RogerIntL#47).  Employees can learn by asking questions, but 

they also need to listen and learn. 
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Work ethic.  Employers desired employees who have an work ethic – who will 

jump in and try to learn new skills.  Larry Sheldon described two of types of workers.  

“One of them just really focuses on what you’re doing, pays attention, and learns by 

watching.  The next thing you know, they’re doing it.  The other one is always standing 

around saying, ‘What do you need me to do?” (LarryIntL#88).  Kevin added, “They don’t 

figure out what they can do by themselves.  They don’t look around and see, ‘O.k., this 

needs to be done, that needs to be done’” (KevinIntL#91).  Roger looked for this 

initiative from his employees, too.  “Hopefully the kids have enough of a work ethic that 

they’ll jump in and start doing stuff when they’re comfortable with it” (RogerIntL#49). 

Not too much parental involvement.  Jerry solely expressed a concern that 

parents were too involved in the hiring process and pressing their children to secure a job.   

I know that the parents kind of push them to get a job, and they may want a job, 

but the parent will come up here and do all the talking for them.  Even with 

people that do not have special needs, if the parent’s going to do all the talking 

and do everything, that doesn’t tell us anything about the person, so it’s better for 

them to even come in by themselves and apply (JerryIntL#68–72). 

 

 During her presentation to students, JoAnn Adams shared these same expectations 

from employers with whom she was familiar.  She noted that many employers do not 

mind if their new hires are new to the job.  “One of the things employers do, they want 

you right out of high school lots of times.  So, there are times when you have an 

employer that’s willing to take on someone with very little experience” 

(TWCAdamsObsL#105).  However, she alerted students that it was imperative to learn to 

be responsible while they were still in school.   

As an employer, I don’t want to hire someone that may not get my work back in 

to me on time, because I’m paying them, and I want to make sure they’re there 
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every day, and they do the work that they were hired to do.  Here in school, this is 

your employer, and they expect the best out of you (TWCAdamsObsL#394). 

Other Themes 

Parents’ Satisfaction   

In this study, the focus was supposed to be on transition services that were offered 

these students for this semester.  However, when parents were asked about their 

satisfaction with the transition services, their responses indicated a more generalized 

response that included their entire special education experience.   

 Doris at first said that her satisfaction with the transition services was 50/50.  She 

indicated that she was happy that Maggie was getting help, but then she was frustrated 

because she was not getting help (DorisIntL#63).  When asked to clarify how she was not 

getting help, she said,  

Like sometimes when [the math teacher] sends her to the separate building 

[special education resource room] to get help, she tells me that [the special 

education staff] won’t help her, that they’ll just tell her, ‘Here’s the work.  Here’s 

what you have to do.’  She still tries to figure it out on her own, but she has to 

leave school to do it (DorisIntL#66). 

By “leave school,” Doris meant that Maggie had to go across the street to the portable 

building where the special education classroom is.  She talked about Maggie trying to get 

help in math.  “We could not figure math, and we were trying to get help and tutoring 

everywhere, and we never found anything.  Finally, she just sat down.  She just started 

doing it on her own until she finally figured it out” (DorisIntL#77).  

 When she talked about the application of the transition services, Doris was more 

positive.  “I just think it’s a good idea, because I know when I was in school, I don’t 

remember them ever doing something like this and letting us know what it was going to 
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be like in the real world” (DorisIntL#93).  She was especially grateful for the opportunity 

for Maggie to job shadow.   

 Sylvia had the same type of response to the question about her satisfaction with 

the transition services.  She stated, “I never liked the idea of [special education], to be 

honest with you” (SylviaIntL#204).  However, about the transition services, she said, 

“I’m happy that he at least got this opportunity, thanks to you, because it did make him a 

little more positive that he could go into that field, so that was the good thing about that” 

(SylviaIntL#209).   

 When asked about what more she would like to see with the transition services, 

she said, “Well, I don’t know if being on the computer is very much help for him.  He 

needs to have [one-on-one tutoring] to help him” (SylviaIntL#213).  Perhaps she was 

thinking about a change in Ricky’s special education Individualized Education Plan (IEP) 

more than his Individualized Transition Plan (ITP).   

Suggestions for Future Transition Experiences   

Most of the students, staff, and business people had suggestions for future 

experiences to include in a transition program for the students that included 

improvements to college tours and added curriculum.  

College tours.  Maggie suggested that on the tour at Metropolis College “it might 

be good that we had a schedule where they teachers had a conference and we could talk 

to them about that, like the college teachers about the courses.  That would have been 

helpful” (MaggieIntL#110).  Olivia would like to have had “more touring at colleges for 

the medical field” (OliviaIntL#35).   
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Curriculum.  Andy suggested that a class on money management might be 

helpful.  “In Southtown, they actually had, I think it was Money Matters, it was a whole 

class about that” (AndyIntL#85).  Jim Franklin believed that students need more 

vocational education.  “Maybe if they [high schools] could have a vocational education 

class where they teach what they need to do to get a job and keep a job and that type of 

thing, and career exploration” (FranklinIntL#117).   Some of the specific activities Linda 

mentioned for the students to practice were filling out job applications, searching for jobs 

online, and practicing interviews, while continuing job shadowing (PostMattIntL#18).      

Larry Sheldon opined, “I think our schools need to have little programs like this 

where they can go and observe [specific jobs], whether it’s one time or more a year, to 

see a little more of it, and I think it will help them” (LarryIntL#213).  Elizabeth agreed 

with him, “They need the opportunity to see if it’s [a specific job] for them, and even if 

we find out that it’s not, to me that’s a win-win” (ElizIntL#136).  Roger Eaves saw job 

shadowing as therapeutic.  “Getting to be in an environment where they can excel at 

something is definitely a good morale booster” (RogerIntL#92).   

Larry also mentioned more about career awareness, “I think that’s the big thing 

right there, they need different professions.  I’d go and talk to them.  That doesn’t mean 

everybody wants to be a plumber!” (LarryIntL#304).   All of the business people were 

pleased that students were getting to see what happened in real world job situations. 

Critical thinking.  Kevin Sheldon saw the need for developing students’ critical 

thinking and problem-solving skills.  “If the schools could teach kids to look more for 

why something is the way it is, no matter what the subject, they would do better” 
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(KevinIntL#126).  Roger Eaves’ brother Lance opined that “99 percent of film-making is 

just problem-solving” (MJSObsL#32).   

 Added personnel.  The experts interviewed from the Texas Workforce 

Commission (TWC), the SSA, and the school, had some ideas they believed would be 

good additions to the transition program.  Julie March from the TWC recommended, 

“Schools need to create a transition specialist job with a person who has the time to 

pursue an in-depth transition planning experience for the students” (MarchIntL#60).  

Linda mentioned the need to involve more regular education staff in teaching transition 

skills to the students.  “There’s going to have to be some staff that have that 

responsibility, because the way staffing is set up right now… it’s not their responsibility” 

(PostMattIntL#28).  

Insurance.  Katrina mentioned the need for an insurance policy to help with 

liability for students going to job shadow.  She reported, “You can get an insurance 

policy at a cheaper rate, and they can get more kids out on the workplace” 

(SimpsonIntL#92).   

Changes in the TEKS.  Linda talked about specific things she would like to see 

incorporated into transition experiences. One of her suggestions involved changes to the 

Texas Essential Knowledge and Skills.  “I think there should be more in the TEKS that 

specifically hit job preparation, because every class should have TEKS that are specific to 

job preparation” (PostMattIntL#48).   

Beginning in the early school years.  Business people were thinking more along 

the lines of what the school could teach as students progressed through their school years 

that would be helpful.  Elizabeth felt that a student’s self-esteem needed to be built up in 
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school.  She said, “My challenge may not be like yours, but I still have a challenge I need 

to get over, or somebody has to help me get to the next level.  Just kids having good self-

esteem and believing ‘I can do anything’” (ElizIntL#99).   

All of the experts agreed that students need to specific experiences to start early in 

their transition program.  Katrina said, “With the house bill, the way the high school has 

changed, kids need to know at an earlier age what’s all out there, so they can plan their 

high school career based on that” (SimpsonIntL#112).  Jim counseled, “This needs to be 

started early on, so they can get an idea of what they want to do.”  Linda summed it up,  

None of this can start too soon.  The students who struggle academically just 

oftentimes have such unrealistic expectations that the more we can expose them, 

the more they have to look at and make choices from and maybe come up with 

more realistic expectations (MatthewsIntL#134). 

Summary 

The best practices for transition that were applied to this remote rural school were 

collaboration, career awareness, and work experience, with the addition of the tour of a 

community college, as suggested by the school principal.  The findings of the study 

answered the research question: What is the effect of the application of best practices to 

the transition services of this rural school on the students, the staff, the parents, and 

business people?  Data from several sources developed a complete picture of how these 

practices impacted the participants in this study.   

In addition to the general responses to interview questions about the transition 

experience, the data also spoke to several issues: barriers to effective transition, student 

initiative and student self-esteem as they affect the transition process, what business 
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people look as characteristics of employees, parents’ thoughts about special education 

services, and suggestions from participants regarding future transition activities. 
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CHAPTER VI 

DISCUSSION 

This chapter first discusses how the results of this study answered the research 

question.  Then additional themes of interest that emerged in the findings are addressed in 

this study, especially their interpretation in light of transition literature.  How this study 

contributes the field of transition research is addressed next, followed by 

recommendations for agencies, rural school teachers and shared services arrangements 

who provide transition services for remote rural schools.  Lastly recommendations for 

further research concerning rural schools and transition services are offered.   

Summary of the Study 

 The research question for this qualitative action case study was: When best 

practices for transition services are applied to the transition program of special education 

students in a remote rural school, what is the effect on (a) the students, (b) their parents, 

(c) business people, and (d) school staff?  From the Crosswalk for Best Practices, the top 

six transition practices from previous studies were work experience, vocational 

education, social skills, inclusion, collaboration, and career awareness.  The four experts 

consulted in this study selected work experience, collaboration, and career awareness for 

implementation as transition experiences for the participating rural special education 

students.  

 Before this study was enacted, the transition experiences of the students in this 

rural school amounted to taking surveys and goals written on paper that were included in 

the students’ files, but not necessarily applied to student experience.  These activities 

were reminiscent of the meaningless goals described by Berney and Sang (2016).   
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The study began with interviewing four experts who chose the best practices 

enacted in this study. Pre-experience surveys were completed by eight special education 

students who were sophomores to seniors.  Attrition of the students brought the final 

number completing the transition activities down to five (one sophomore, one junior, and 

three seniors).  Two parents of these students were interviewed, as well as five business 

people. Observations were conducted when students were involved with the transition 

activities. 

To apply the best practices to the students’ program with the existing time 

limitations, every effort was made to protect the students’ class time.  As Wildes (2015) 

reported, students in this study were locked into the same expectations for their high 

school courses, such as end of course (EOC) exams or STAAR (State of Texas 

Assessment of Academic Readiness) tests, which prevented them from giving their time 

to transition-related activities. 

To address career awareness, Virtual Job Shadow website licenses were 

purchased for the five students.  The site was introduced to the students, but they did not 

have time to explore it in depth. Similar to Morgan and Morgan (2006), students in this 

study did use an assessment tool to discover their work preferences and aptitudes, but 

these results were not applied in any practical way, due to the lack of personnel and 

funds, as well as the lack of time.   Two of the students stated that they found the website 

helpful.  Licenses last for one year, so more investigation during class time would be 

beneficial to the students.  

 Collaboration was mentioned in a number of research studies (Pennington, Horn, 

& Berrong, 2009; Rojewski, 1989; Virdell, 2015) as a potent way for rural schools to be 
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proactive in their students’ transition training.  Collaboration was accomplished by the 

visit from the Texas Workforce Commission representative.  She was given one class 

period to talk to the students about the current job-related statistics and the students’ 

chances for finding the type of job they were looking for.  At least three of the five 

students who completed the study found this interaction helpful.   

Work experience was highly recommended in a plethora of studies (Landmark et 

al., 2010, Test et al., 2009) as a powerful tool in the transition service of students from all 

demographic areas.  Career awareness was included as a separate component for 

transition training in some cases (Baumeister & Morris, 1992; Black, 1995; Lapan, 

Aoyagi, & Kayson, 2007; Baugher & Nichols, 2008) , and others included it in the 

category of vocational education (Fabian, 2007; Baer, Daviso, Flexer, McMahan Queen, 

& Meindl, 2011). 

 Job shadowing was carried out by taking the students to work experiences one at a 

time to towns 15 to 60 miles from Smalltown.  Because of the necessity to be in classes, 

students made an appointment to take one of the days from their spring break holiday to 

visit a workplace of their interest.  One student went on a second job shadow after school 

was out for the summer.  Job shadowing experiences were also limited because of the 

lack of availability of suitable work experience placements.  The job shadowing, or work 

experience, was the component of the transition experiences about which all of the 

students expressed excitement.  That students were willing to give up a day of spring 

break to attend the appointment was a testament to the high priority of this experience. 

 Levinson and Palmer (2005) reported that schools focus more on college 

preparation than workplace readiness.  As a way to introduce students to the possibility of 
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college, one other activity was added to the study at the request of the high school 

principal.  He wanted the students to have the opportunity to tour a community college in 

a town 60 miles north of Smalltown.  Since this seemed like a legitimate addition to the 

study, I agreed to drive five students to the community college campus.  Two of the 

students later indicated that the tour added important information to their understanding 

of what they would do following graduation. 

Themes Related to the Research Question 

The effect of best practices of transition services on students, parents, and 

business people was the primary focus for this study. The following sections summarize 

the effects on each of these groups. In many cases, the effects are similar, with positive 

comments being noted by all group members about specific transition activities.  

Effect of Best Practices on Students 

As the transition literature has shown (Collett-Klingenberg, 1998; Landmark, Zu, 

& Zhang, 2010; Mazzotti, Rowe, Sinclair, Poppen, Woods, & Shearer, 2016), the best 

practices made a difference in the quality of the transition services experienced by the 

students. The five students who participated in the transition activities all reacted 

favorably about their experience.  Three were positively impacted by the collaboration 

with the representative of the Texas Workforce Commission, receiving information that 

changed their minds about some of their future plans.  One student said that interaction 

was his favorite transition activity.  All four students who had the opportunity were 

impressed by their work experiences; two saying that was their favorite transition 

activity.   
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The website used for career awareness was a good resource, but there was not 

enough time to explore it thoroughly.  One student on the survey said that the website 

was his favorite transition activity.  Finally, the college tour was helpful to two of the five 

students in deciding their future career and in learning what college is like.  One student 

called the college tour his favorite transition activity. 

Parents’ Issues With Special Education and Transition 

Several studies have shown that parental involvement with the transition process 

is associated with their children’s post-school success in employment (Fourquean, 

Meisgeier, Swank, & Williams, 1991; Lindstrom & Benz, 2002; Luecking & Luecking, 

2013; Sample, 1998; Schalock, Holl, Elliott, & Ross, 1992).  The parents interviewed for 

this study were pleased with the transition activities offered their children, especially the 

job shadowing experience.  They felt that the transition activities enabled their children to 

be more focused and to have more confidence that they would be able to have a good 

future and be able to be successful in their lives after high school.   

When commenting about their satisfaction with the transition experience, the 

parents showed a confusion between the students’ involvement in special education in 

general and the transition study.  While they responded positively about the impact the 

transition activities had on their children’s attitude about their future, the parents were not 

happy with the lack of help they thought their children had received in special education.  

Somehow the lines between special education services and transition services had 

become blurred, or else the two had not been adequately explained. 

Studies have also demonstrated that parents’ expectations of their children 

correlate strongly with success on their children’s part (Carter, Austin, & Trainor, 2012; 
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Chiang, Cheung, Hickson, Xiang, & Tsai, 2012; Doren, Gau, & Lindstrom, 2012; Papay 

& Bambara, 2014).  The two parents in this study appeared to have different expectations 

for their children.  Sylvia was cautiously optimistic about her son’s success, depending 

on the development of his attitude.  She said, “I’m getting a little more confident as he 

gets a little older.  If he can change his attitude, then I think it will all get better” 

(SylviaIntL#237-240).  Doris, on the other hand, said about Maggie, “I’m very confident.  

She’s very determined, she gets it done” (DorisIntL#86).  Parental attitudes and 

expectations about these students will make a difference in their success. 

Expectations of Employers for New Hires 

There was a scarcity of literature dealing with employers of special needs students 

or employees.  However, one study indicated that employers found that special needs 

employees surpassed the general population in positive work habits (Reisman & 

Reisman, 1993).  Reisman and Reisman (1993) found that employers had an easier time 

supervising special needs employees if the employers had realistic performance 

standards, were flexible, and modified some tasks that the employees had to perform.  

Discussing the need for students to be trained before they are actually hired after 

graduation, Ladew and Raymond (2012) discovered, “Employers looking to fill entry-

level jobs in the retail, restaurant, or hospitality industries appreciate being able to hire 

individuals who have had an opportunity to practice required skills” (p. 29).   

The business people who participated in the study had some specific expectations 

for students who might work for them in a job shadow situation or as an employee.  The 

hopes that the employers had for these potential hires were reasonable and reachable and 

should be encouraging for students looking for a job when they graduate. 
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First, business people wanted people who were able to talk to others, look them in 

the eye, shake a hand, and be respectful and polite.  Social skills were mentioned by four 

out of the five business people interviewed as a must-have for anyone they would 

employ.  Included under the social skills umbrella was the ability to follow directions and 

take constructive criticism. 

New employees were also expected by business people to ask questions.  None of 

those interviewed anticipated that the new employees would know much about the details 

of the job; those details could be taught as a situation came up.  They said there were no 

such thing as dumb questions and truly wanted to hear employees ask pertinent questions 

about things they did not know or understand about how to do their jobs. 

A good work ethic was another quality desired by the employers.  New hires were 

presumed to take the initiative and do what they knew how to do, even if they still had 

questions.  One employer took issue with interns who stood around and played on their 

phones rather than get involved in the work experience.  For students in a work 

experience, it would be important for them to look around and see what needed to be 

done and do it, if they were able. 

Finally, good self-esteem and believing that you can do the job made a positive 

impression on the employer.  New employees should show up on time, be ready for a 

challenge, and exhibit confidence rather than timidity.  All of the qualities that these 

employers desired could be taught or reinforced throughout a student’s school career as 

well as at home.  These qualities have little to do with a student’s mental capacity or any 

disability, which should be an encouragement to students with special needs. 
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None of the employers were concerned about working with students with 

disabilities.  They did not care about the presence of a disability or felt the need to know 

about it, unless they needed to understand how to help the student or employee deal with 

issues on the job.  More than one employer was quick to point out that everyone has a 

disability or challenge of some kind; it is just a matter of knowing how to work around 

the challenge. 

Uniqueness of Rural Transition Experience 

This study revealed some unique issues related to providing an equitable 

transition experience for students in this rural setting.  The atmosphere and character of 

the school, the attitudes of the students and parents, and the creativity of the staff have 

almost as much to do with success of a transition program as the lack of resources in the 

town.  

Difficulties of Providing a Rural Transition Experience 

As I attempted to apply the best practices for transition to this rural school, 

various problems arose that were not anticipated.  One of the best practices that was 

important to the experts was interagency collaboration.  In exploring this practice and 

how to incorporate interagency collaboration into this rural school, I was disappointed to 

learn that problems arise because of miscommunication and a tendency to pass over rural 

school students. 

 Trying to collaborate.  In most of the transition literature, collaboration of one 

kind or another is an integral part of student success in transition (Benz, Lindstrom, 

Unruh, & Waintrup, 2004; Luecking & Luecking, 2013; Rojewski, 1989).  Collaboration 

did not always involve vocational rehabilitation, but throughout, student success was 
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enhanced by a team of individuals, both within and outside of the school system (Collett-

Klingenberg, 1989; Flowers et al., 2017; Pearman, Elliott, & Aborn, 2004).  Students in 

Smalltown school had been served in collaboration with the Texas Workforce 

Commission office out of Southtown, a town only fifteen miles south, though in a 

different county from Smalltown.  The Texas Workforce Commission (TWC) was joined 

with the Department of Assistive and Rehabilitative Services (DARS), and in October of 

2017, Smalltown School District was abruptly switched into a new TWC region, out of 

Metropolis, a town about an hour north.   

 When the Special Education Teacher in the Smalltown School District was 

interviewed in January, she had not been informed of that change that had occurred three 

months before.  Instead, provided her that information after my interview with the 

Special Education Director of our Shared Services Arrangement.  I contacted the woman 

at the TWC in Southtown that had formerly helped the Smalltown students to see whether 

our students could still come to her for services, but she now reiterated that we would 

need to go through the Metropolis office. 

 I acquired the name of the new TWC transition director over the county in which 

the school district was located from the SSA Special Education Director, for the purposes 

of interviewing her as an expert.  When the director was informed of the purpose for my 

call, she referred me to Julie March, a transition counselor at the TWC.   

Julie agreed to the interview. I inquired about bringing the students to the 

Metropolis office, or whether someone from the office could come to Smalltown to give 

a presentation about their services, social skills, and other pertinent information.  She 

referred me to her supervisor, Cynthia.  I called Cynthia and described my desire to have 
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someone come to the school for a presentation to students.  She referred me to Bill, a man 

at Workforce Solutions, also in Metropolis.  Initially Bill was very willing to come when 

the presentation would be for all the high school students, However, the principal of the 

school was only willing to let the eight students in the study hear the presentation because 

he did not want to take all the students out of class.  When told that there would be just 

eight students at the presentation, Bill stated he could not justify the cost for coming to 

address so few students.  He referred me to the vocational rehabilitation (VR) office in 

Southtown, or to the vocational rehabilitation office in Metropolis. 

 The individual at the VR office in Southtown stated that they did not work with 

students in Smalltown anymore and that I would need to contact the Metropolis office.  

She provided me two of the names of people I had already contacted.  I expressed to her 

my concern that I had already spoken with five people, and that none of them seemed 

inclined to help the students in Smalltown.  She apologized and said to call back if I 

could not find any help. 

 I called Cynthia once more, the supervisor of the TWC transition services, to see 

whether students could be brought to their offices and to learn what they could offer 

students.  She stated that students would need to call, or if minors, their parents could call 

and the “counselor of the day” would take their information and then have someone call 

them back. Alternatively, students could walk in and the “counselor of the day” would 

talk with them and see whether they qualified for services. 

 Finally, I called Mrs. Adams, the lady at the TWC in charge of the county in 

which the school district was located to ascertain who was supposed to come and give the 

students in Smalltown a presentation, and she said that would be her.  Before the 
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interview she had referred me to Julie, the transition counselor, but indicated her job was 

to travel to schools and make presentations. The principal had already indicated the TWC 

has been invited to come to Admission, Review, and Dismissal (ARD) meetings for the 

students, but that they “never come” (RJL#103)  

Student attrition.  Another issue in delivering transition services to these rural 

students was the attrition of participants.  The study began with eight student participants.  

Within one month, one student moved away with her mother when her parents separated 

and another student left for an extended trip to Puerto Rico with her grandparents, thus 

missing most of the transition activities.  A third student informed me that he could not 

participate in a job shadow experience because he had to help his family move and 

subsequently had to get a job to help contribute to the family income.  There was a 

paucity of research on the attrition of students during transition services, so this would be 

an area ripe for further inquiry. 

Student Initiative and Self-Esteem in Transition Services 

In implementing the best practices in transition services with the special education 

students in this rural school, I discovered that a student’s initiative and self-esteem 

impacts the student’s ability to effectively apply what is learned in the transition 

activities.  Self-initiative, in my view, is a critical attribute of self-determination, which 

Wehmeyer (1992) defined as “making choices and decisions regarding one’s quality of 

life free from undue external influence or interference” (p. 4).  According to Zheng, 

Erickson, Kingston, and Noonan (2014), students who have high levels of self-

determination (i.e. self-initiative) “are more likely to sustain intensive efforts to learn 

challenging academic content, capitalize on their strengths, and take ownership of their 
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actions” (p. 463).  Students who are invested in their own transition experiences will 

acquire a deeper understanding of themselves and how to succeed following graduation 

than those who are aloof from the process.  Martin, Van Dycke, Christensen, Greene, 

Gardner, and Lovett (2006) noted that students learn skills that they need to be effective 

“when they are taught effective leadership skills, are provided the opportunity to 

participate, and when the adult IEP team members expect student participation” (p. 300).  

The right kind of support from a collaborative team of parents, school staff, agencies, and 

potential employers would “empower the young person to act in self-determined ways, 

by providing the appropriate emotional, tangible, and information support needed to 

identify and accomplish personal goals” (Lehman, Clark, Bullis, Rinkin, & Castellanos, 

2002, p. 436).  Two of the students in this study, Maggie and Ricky, displayed a contrast 

in self-determination and self-initiative.  

Maggie was a student who was deeply involved in the transition process and 

activities.  She attended and participated in her transition ARD meeting at school.  She 

paid attention to the advice provided by the Texas Workforce Commission representative 

and changed her choices for job shadowing because Ms. Adams’ counsel.  She actively 

participated in her job shadowing experience, taking initiative to work, and chose to stay 

and learn as much as she could from the employers rather than leave early. 

Maggie explored the Virtual Job Shadow website thoroughly and expressed that it 

helped her find more jobs that appealed to her.  She was attentive during the college tour, 

asking questions that helped her determine that this was not the place where she wanted 

to continue her education.  Maggie had already taken the initiative to research and visit 
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other colleges in which she was interested. She also offered reasonable, doable 

suggestions for future transition experiences for next year. 

Some of the words and phrases used to describe Maggie by her and her mother 

were determined, confident, doesn’t quit, and made up her mind.  Maggie spoke with 

passion about her plans for the future, and gave thoughtful responses to the questions.  

Maggie was involved in her school career and in outside activities that promoted 

leadership.  Her profile was one of a student who was proactive about her future. 

Ricky’s demeanor was almost the antithesis of Maggie’s.  He took most of the 

cues of how to think and what to do from his mom, on whom he was very dependent.  

His mom requested that he not be required to attend his transition ARD meeting because 

he felt that people were looking at him during the meeting.  However, Ricky answered 

his transition survey for the ARD and attended only the transition portion of the ARD. 

There he talked with the committee about his plans for after graduation. 

Ricky participated in all of the transition activities, but did not ask questions or 

seem to have an opinion about the various opportunities he attended.  He was excited 

about his job shadowing experience with the police officer, but that was the only activity 

he commented about other than he did not like the tour of the college.   

Ricky’s mother said that he was not involved in any way at school or socially.  He 

stated that he was in technical education classes, but did not make a project this year or 

attend the woodworking contest with his classmates.  Ricky expressed that he wanted to 

do a ride-along with a department of public safety officer, but was afraid to ask an officer 

that lived nearby him.   
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During his interview, Ricky stated that the transition experiences did not make 

any difference what he felt about what he would do after high school.  He did not express 

anything else he would like to have learned about transition.  He had indicated to his 

mom that he would like to visit Texas Tech next year.  In contrast to Maggie, Ricky 

appeared to not glean much information about life after high school from the transition 

experience. 

For both of these students, their self-initiative in the application of the transition 

best practices, or lack of it, was one factor in the richness of their respective experiences.  

Their diligence in transition experiences was interrelated with the students’ self-esteem.  

Maggie’s mother reported in her interview that Maggie was someone who never gives up, 

was focused, active, resourceful, determined, and confident.  Ricky’s mother said that he 

did not try very hard, was very hard on himself, and not confident.  Stewart and De 

George-Walker (2014) describe Ricky’s behavior when they define “self-handicapping” 

as the creation by the student of impediments such as procrastination and lack of effort by 

the student that actually jeopardize the student’s own performance.  The findings of this 

study, too, indicated the more positive the student’s self-image, the more they engaged in 

self-advocacy, planning, and interaction with the opportunities offered them.    

Importance of the Study 

This qualitative study is an important addition to the study of transition services, 

especially as it relates to the attitudes of people involved in rural transition.  Since human 

factors have so much to do with the successful transition experience, hearing from those 

people adds a dimension to transition studies that cannot be overlooked.  Rural schools 

are not well-represented in the literature, especially remote rural schools under the 
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oversight of an SSA.  There are many students going through transition services in a rural 

area, and these students must be given equitable opportunities to become prepared for life 

after high school.  Studies like this one will make improvements to rural transition 

possible. 

Figure 3 illustrates the interaction between a student’s self-esteem and self-

initiative and the application of best practices for transition.  Note that both self-esteem 

and self-initiative are influenced first by the parents and then by the school environment.   

 

Figure 3.  Factors contributing to the outcome of transition services. 

 The research question for this study dealt with the effect of best practices for 

transition services applied to the transition program of students in this rural school, as 

they impacted students, parents, staff, and business people.  Figure 3 shows the 
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interconnectedness of each of these facets of a student’s transition program.  Parents are 

the first influence on a child’s self-esteem and self-initiative, and their impact is long-

lasting in the life of the student.  When the student enters grade school, that institution 

adds another layer of sway over the student’s self-esteem and initiative, at times 

reinforcing, at times negating the impression already made by the parents. 

 During a student’s early years at school, each of these best practices can be 

applied to some degree.  Students in the primary grades can already begin to learn about 

different jobs by means of a job fair or career day, inviting community workers in to the 

school to share their occupations with students.  Teachers can begin to teach self-care and 

self-advocacy from the very beginning by expecting students to be responsible for as 

much as possible, partnering with the parents, and teaching students to speak up for what 

they need in class. 

 Social skills can also be taught from early grades.  Kindergarten students are not 

too young to learn how to say hello, to speak up, shake someone’s hand, and use good 

manners.  Staff and parents can work together on this as well, rather than each expecting 

that the other will train the children.  If these basic abilities are instilled while students 

are in elementary school, junior high and high school staff can focus on building on that 

foundation by teaching the finer points about how to look for a job, what to expect 

throughout the interview process, and maintaining a job after being hired.   

 Underlying all of these influences on the student is his or her own application of 

what has been the focus of all the training.  The student’s autonomy in making life 

choices must be coupled with his or her responsibility to put into action to all that has 
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been learned.  Parents, staff, and business people cannot make transition successful 

without the cooperation and initiative of the student for his or her own life.   

 This description of lifelong application of best practices to the life of the student 

is a mirror of Kolb’s experiential learning theory.  Kolb and Kolb (2012) set the 

following precepts on the theory, and these have direct relevance to the Figure 3 

depiction of the transition experience. 

• Learning is a process.  As described above, transition skills, beginning with 

self-esteem and self-initiative, are learned throughout a child’s home life, and 

then through the early school years, continuing into specific high school 

transition topics.  None of these skills can be learned in one classroom, but 

must be assimilated through years of living and learning in an environment 

permeated with examples and opportunities for practice, like job shadowing 

and vocational education with mock job interviews. 

• All learning is re-learning.  Students whose parents and teachers teach life 

skills and exhibit high expectations of them continue to spiral through lessons 

on social skills, self-care, and self-advocacy, re-learning or at least reinforcing 

earlier years.  Each time adults repeat the spiral, transition skills become more 

ingrained in the student.   

• Learning involves the total person – not just a cognitive act.  Students gain 

much through every interaction with parents, teachers, and potential 

employers.  Having the opportunity to acquire a variety of experiences with 

some of the occupations they have considered will save the student time after 

graduation, because they will be able to narrow their focus. 
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• Learning involves synergetic transactions between the person and the 

environment.  Not only do the students learn from these interactions.  Parents 

learn that their children are truly capable of many things.  Teachers and staff 

learn more about the students’ capabilities and what needs to be done to help 

them further.  Business people learn that students with disabilities are 

conscientious workers who make great employees. 

As Kayes (2002) noted, experiential learning theory spans from young childhood 

to adulthood and includes activities that fill the bill of transition activities: career choice, 

education, problem solving, and interpersonal relationships.  Before this study, students 

in Smalltown school were accustomed to a transition experience that was designed to 

satisfy the letter of the law, fill in the blanks, and look good on paper.  In this case, the 

students experienced a transition that Kolb would probably see as fulfilling the spirit of 

the Individuals with Disabilities Education Improvement Act, allowing them to engage in 

activities that truly added to who they will become. 

Contributions to the Field 

The study of best practices, or evidence-based practices, in transition for special 

education students continues to evolve.  The Crosswalk for Best Practices demonstrates 

the growing number of studies on a variety of demographics.  Most of the recent studies 

have been quantitative studies from the data in the National Longitudinal Transition 

Study-2.   

Since the mid 1980’s, there have been some studies on transition services in rural 

areas, both qualitative and quantitative. However, only three rural qualitative transition 

studies that met the criteria for inclusion on the crosswalk.  Collett-Klingenberg (1998) 
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studied six rural special education students in Wisconsin to examine a successful 

transition program there.  Allen, Smith, Test, Fowler, and Wood (2001) were interested in 

four mentally retarded students and the use of the Self-Directed Individual Education 

Plan to help them participate in their IEP meetings.  Lindstrom and Benz (2002) 

conducted a qualitative study of six female students to see what factors affected their 

career development.  The study presented here fits well in the crosswalk in adding to the 

rural qualitative studies of students with learning disabilities.  This study adds to the data 

for the best practices of collaboration, career awareness, and work experience.  The 

current study also addresses the impact of these best practices on not only the students, 

but parents, staff, and business people.   

The present study extends the crosswalk in several ways.  First, there was only 

one other study found from a completely rural setting since 2010 (Collett-Klingenberg & 

Kolb, 2011).  Collett-Klingenberg’s (2011) was the only qualitative one since that year.  

Since 2000, there was only one other study concerning students with learning disabilities 

in rural schools (Lindstrom & Benz, 2002), which was also qualitative.  Lindstrom and 

Benz (2002) focused on self-advocacy and vocational education.  Various studies have 

included either parents, staff, or business people as stakeholders (Doren, Gau, & 

Lindstrom, 2012 [parents]; Campbell, Hensel, Hudson, Schwartz, & Sealander, 1987 

[employers]; Baumeister & Morris, 1992; Collett-Klingenberg, 1998 [Special Education 

Cooperatives]). However, this study is holistic in that all four groups of stakeholders are 

examined for their relationship to the application of best practices in the remote rural 

school. 
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This qualitative case study contributes to the study of rural transition by applying 

best practices (evidence-based practices) to students in a remote rural area under the 

oversight of a Shared Services Arrangement (SSA).  There are many such schools across 

the country, and improvement of transition services in one school of the SSA could 

change the way those services are rendered in all the districts within the area.  More 

qualitative studies of the transition experience of students will provide the personal view 

of the impact of experiences applied to transition programs. 

This study is also significant because the researcher applied a set of best practices 

prescribed by experts in the field of special education, who are also experts on the school 

district and its students, to the existing transition program.  The experts in the field must 

be the starting point in knowing which practices to apply, because each district has its 

own strengths and weaknesses (Collett-Klingenberg, 1998).  No one should attempt to 

apply transition practices without the support of the administration and staff involved.   

The application of the practices in this setting was necessary to understand the 

challenges of doing so.  Prescribing a plan of action is easy, but to actually see the plan 

through for a season reveals at least some of the pitfalls and hurdles that must be 

overcome if such a plan to be viable for the long term.   

This study further analyzed the effect of the best transition practices on the 

students and their parents, with input from business people and school personnel.  There 

is value in knowing whether the students actually noticed a difference in the value of 

transition services with the added components.  Parents’ opinions important, since they 

were able to comment on their children’s demeanor and attitude that the researcher could 

not always see.  Business people gave an insight into what they were looking for in their 
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future employees, which allowed the researcher to understand what more needed to be 

included in future transition activities.  Finally, this study added insights into the complex 

interaction between student initiative, self-esteem, parental involvement, and the 

transition activities when examining a successful transition experience. 

Impressions 

In regard to offering quality transition services, the issues faced in Smalltown 

school were similar to those raised in other rural studies: lack of monetary resources for 

educational programs, few jobs available locally, and a small school staff.  Because of 

these obstacles, the status quo of transition in this setting has become an exercise of 

filling out the transition paperwork and going to the regional career day.  Rural school 

districts do not resort to this meager exercise of transition service because they do not 

care about students; they simply have not found a way to make evidence-based practices 

work in their situation. 

Special education staff at both the school district and the SSA were swamped with 

caseloads and paperwork that kept them busy.  School administration was reluctant to 

allow students to leave regular classes, but allowed the students to go on work 

experiences during the holidays or on weekends with no cost in regard to time, personnel, 

or resources such as transportation.  Parents were quick to give consent for their children 

to participate in the study, but when offered the opportunity to attend a parent 

information night about transition, only one indicated interest. 

The most disheartening aspect of this transition services study was the apathetic 

response of the agencies charged with helping students.  Imagine a student trying to find 

these resources on his or her own.  If collaboration is going to work, communication must 
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be streamlined.  High school students do not have the tenacity to go through multiple 

channels or steps to get help.  Even though Smalltown is located at the southernmost part 

of the TWC located in Metropolis, and even though there are few special education 

students in the districts who are going through transition, these few students still deserve 

the services that are required by law. 

The interplay between student self-esteem, student initiative, and the transition 

process was also fascinating to watch.  Students who were tenacious and confident 

applied the transition services productively and gleaned more from the experience.  The 

students who were apathetic and insecure had a less enlightening encounter.  For students 

to make the most of applied best practices in high school, their esteem and initiative must 

be cultivated throughout their younger years.  Parents, teachers, and agencies should 

begin the transition process much earlier than the age of 14.  Self-advocacy training can 

be started even in kindergarten.  Business people interviewed stated clearly that they 

prefer new employees to have some resourcefulness when they come to work, so as 

Linda Matthews said, “None of this can start too soon” (MatthewsIntL#134). 

Recommendations 

Recommendations for staff, service providers, and lawmakers are included, along 

with recommendations for further study.  This is not an exhaustive list, but it does 

provide a starting place for those who want to enhance transition services for rural 

schools. 

Recommendations for Transition Practice 

 For transition services to be carried out in an effective way in the remote rural 

school, the entire staff and community must work together to provide transition skills 
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training.  Teachers in various classes can include a portion of the transition curriculum in 

their scope and sequence.  The vocational classes can include visits to worksites that 

would use welders, carpenters, artists, the medical field, cosmetology, or other trades so 

that the students can begin to be aware of careers that are available. 

 Transition services need to begin even before the student’s freshman year in high 

school.  Career days, job fairs, social skills training, and self-advocacy can be addressed 

long before students are ready to start thinking about a career.  Even having a job fair in 

the elementary school once every three years would allow elementary students to become 

aware of available careers.   

 A transition curriculum using the best practices (evidence-based practices) should 

be utilized from the freshman year through the senior year.  To try to apply too many 

practices in one year does not adequately cover them or allow students to get the greatest 

benefit from them.  A possible scope and sequence for transition services from the 

freshman through senior year appears in Table 7.   
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Table 7   

 

Sample Scope and Sequence for Applying Best Practices Throughout High School   

 

Freshman Sophomore Junior Senior 

Student aptitude and 

interest inventories 

Money Management 

Class 

Tour of Metropolis 

Junior College 

Preparing resume 

Student and parental 

involvement in ARD 

and ITP planning 

Student and parental 

involvement in ARD 

and ITP planning 

Student and parental 

involvement in ARD 

and ITP planning 

Student and parental 

involvement in ARD 

and ITP planning 

Social skills training Self-advocacy training Practice job interview Touring colleges of 

interest 

Vocational classes Vocational classes Vocational classes Vocational classes 

Purchase license for 

Virtual Job Shadow 

Career Awareness 

Visit from the Texas 

Workforce Commission 

Representative 

Practice filling out job 

applications, learning 

social security number 

Meeting with the 

Texas Workforce 

Commission 

 Job Shadowing 

Appointment 

Job Shadowing 

Appointment 

Job Shadowing 

Appointment 

 
This scope and sequence will be presented to the school administration as a model 

for transition best practices for this rural school.  If the school does not wish to begin the 

entire scope and sequence at once, the suggestion is that they start with students in their 

freshman year and complete those practices, continuing with the ones already in place for 

the other classifications for that year.  Each year, as students move up, another year of the 

scope and sequence can be added, until the entire process is being completed in every 

high school grade level.  Follow-up studies will be necessary to be certain that students 

are receiving the required skills before graduation. 

The Virtual Job Shadow website would be very beneficial to students in the 

beginning of their high school transition program to help them narrow the scope of what 

they hope to do after high school, but they would need to access it in a classroom setting 

where they could spend more time with all the features offered.  The cost was not 

prohibitive, since the licenses could be purchased with special education money, and only 
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two or three licenses at a time would be needed for a small school.  The licenses were 

valid for an entire year, so long-term planning could be accomplished with this site.   

Properly enacting the transition services offered here does have financial 

implications. Virtual Job Shadow licenses cost about $50 each.  If those were purchased 

during the freshman year for the special education students, the cost would be $200 or 

less.  Other expenses involve fuel for the vehicles taking students to job shadowing 

experiences or tours.  These costs must be budgeted by the school district or SSA.  A 

special education teacher, counselor, or other volunteer staff member will need to be 

responsible for transporting students to job experiences or tours.  The entire staff will 

need to work together to prepare the students for life after graduation. 

Students must also be allowed to leave class for two or three days per year so that 

they can go on job shadowing appointments and college campus tours.  These days can 

be pre-determined by the school district, if necessary, but students should have enough 

“down time” during the school year that these trips should not disrupt learning for state 

mandated tests or end of course tests.  Participation in these transition activities should be 

required by the school.  Students who are not particularly motivated to engage in the 

practice sessions and job shadowing appointments might be more willing if these are 

required activities. 

Parents and students also need to understand the particular part that transition 

services play in the student’s special education program.  The Individualized Education 

Plan and the Individualized Transition Plan are two different documents.  The 

relationship between this rural school and the Texas Workforce Commission needs to be 

strengthened.  Even though the school in this study was located geographically on the 
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outer perimeter of the TWC offices, it is imperative that the commission have a 

representative at the ARD meetings of each student.  Further, the services of the Texas 

Workforce Commission need to be thoroughly explained to parents and students in ARD 

meetings.  Parents need to understand how and when to begin a relationship with the 

commission.  The Texas Workforce Commission also needs be more readily available for 

students who want to visit.   

Ideally, a database could be created and maintained of business people who are 

willing to have students for job shadowing experiences.  The Texas Workforce 

Commission should work in partnerships with communities in developing this database at 

a statewide level as a resource like this would reduce the amount of time it takes to find 

students a place to shadow.  Students may be geographically closer to one community 

than another or resources may be limited in a particular area, so a statewide resource 

would be advantageous. For example, a working relationship could be established with a 

nearby hospital and other workplaces that would respond to work experience requests.  If 

conditions, such as background checks or specific attire were needed, those could be 

noted in the database. Vocational classes like the welding and woodworking classes, as 

well as cosmetology, medical field training, or journalism could be a training ground for 

companies that would hire students for these jobs right out of high school. 

At the SSA level, a transition specialist who could coordinate transition services 

for all of the students in the cooperative would be ideal.  If the transition activities and 

experiences could be planned and carried out for all of the school districts in the SSA, 

school personnel would be free from this responsibility.  This suggestion would require a 
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shift in the budget and staffing of the SSA, but would produce necessary services for the 

students in these remote rural schools. 

Finally, the Texas Education Agency (TEA) should include transition-based 

Texas Essential Knowledge and Skills (TEKS) in as many high school courses as 

possible.  School curricula are guided solely by the TEKS, and having embedded 

transition TEKS within different courses would ensure that all schools were providing 

equitable transition services.  To accomplish this, changes would need to be made in the 

transition law that would affect the TEKS, so this suggestion might be years away from 

fulfillment. 

Recommendations for Further Study 

Further study needs to be made into effective transition services for all types of 

schools and different types of disabilities.  Since transition services are supposed to be 

individualized, it follows that cookie cutter solutions are not the ideal.  However, it might 

be possible to find the activities that are best for certain disabilities in certain contexts.  

Some of the practices that were considered the best in the 1980s are no longer considered 

so.  Therefore, ongoing research must be conducted to keep up with the changes in 

students and the law. 

Transition programs would also benefit from further study into what can be done 

in the students’ younger grades to prepare them for their futures.  The earlier that some of 

the skills can be learned, the better and this would open up additional individually-

focused transition services to be implemented at the high school level.  Programs and 

curricula that teach social skills and self-advocacy at the elementary level should be 

researched in all types of districts.   



Texas Tech University, Sheri Warren, December 2018 

171 

The interplay between students’ self-esteem, self-initiative, and their response to 

all kinds of training is another interesting research topic, especially for those students 

who are learning disabled.  This area of study could be very complex, involving the 

student’s home-life even before they attended school.  If students can be trained early on 

to take advantage of opportunities offered, and if they can be exposed from early days to 

how math, science, and English play a part in what they want to do when they grow up, 

transition training will already have begun. 

Summary 

The findings of this qualitative action case study indicated that special education 

students responded well when best practices were added to their transition program.  The 

experiences provided allowed students to think more clearly about their futures and get a 

first-hand look at some of the jobs in which they were interested.  While all of the 

activities aided the students, they were especially grateful for the chance to job shadow.  

If no other practice could be accomplished in a rural school, job shadowing should be a 

mainstay, even though it would require planning for the students to miss a day or two of 

school and budgeting for transportation services to take them to the experience.  Other 

best practices for transition services can be accomplished through technology or through 

adding transition skills content to existing classes in the students’ schedules.   

Parents of the students were encouraged by the application of the best practices, 

especially the job shadowing.  Their impression of special education services was 

improved because of the assistance their children were getting through the transition 

services.  There are not too many students in rural special education programs to prevent 

the school from providing these experiences for each one of them.  Even though special 
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education teachers have a heavy paperwork load, preparing students for life after 

graduation should be of paramount importance to them. 

Business people interviewed in this study were very encouraging about their 

impressions working with students with special needs.  They were altogether willing to 

host students for job shadowing experiences, and indicated a readiness to come to the 

school to talk with groups of students about their jobs.  Some businesses hesitated to offer 

job shadowing only because of liability issues in working with students, which might be 

remedied by providing liability insurance as a part of the work experience.  Staff of the 

school and the SSA were pleased to see additions being made to the transition services of 

the students.  All of the participants benefited from the addition of best practices to the 

students’ program.   

This study revealed that adding collaboration with TWC and the community 

college, exposing students to career choices, and providing work experience all enhance 

the transition experience of rural high school students.  Like all endeavors to enhance 

student learning, the addition of these practices was not without challenges.  The class 

schedules of the students, cold calls to businesses to ask for job shadowing appointments, 

and students backing out of commitments were some of the roadblocks experienced by 

the researcher.   

In order to build a new normal of transition service into the lives of rural students, 

someone will have to accept the challenge of adopting a scope and sequence for these 

activities and carry them out each year.  Administrators and staff in rural schools and 

SSAs will have to shoulder the challenge of finding funds and resources.  Teachers must 

make room for transition skill instruction in the classroom.  Businesses in the community 
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are mostly glad to help students learn job skills, so linking school to community is 

imperative.  Ultimately, it is students who must take the initiative and use the transition 

experience offered them to plan a bright future.   
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APPENDIX C 

Crosswalk of Studies, Characteristics 

Table 8   
Crosswalk of Transition Studies, Characteristics 

STUDY YEAR N  Setting GEND DISABiLITY RACE STUDY 

Allen et al. a 2001 3 NR 67% M MR 100% W Qual 

Baer et al. 2011 409 NR 52% M ID 60% W Quant 

Baer et al. b d 2003 140 ALL Both All 18% minority Quant 

Baugher & Nichols 2008 NR rural NR All 90% W Qual 

Baumeister & Morris 1992 75 rural NR All NR Qual 

Benz, et al.    2004 29 ALL NR All NR Qual 

Benz, et al. b d 2000 709 NR 62% M All 87% W Quant 

Benz, Yovanoff, & Doren b d 1997 422 NR 63% M All 92% W Quant 

Berry, Ward, & Caplan e 2012 1,697 NR 59% M All 60% W Quant 

Black a 1995 105 Urban NR NR NR Qual 

Blackorby, Hancock, & Siegel d 1993 939 NR 62% M LD, MR, ED NR Quant 

Bullis et al. d 1995 308 NR NR Deaf NR Quant 

Campbell et al.  b 1987 NR NR NR NR NR Qual 

Carter, Austin, & Trainor e 2012 450 NLTS2 69% M All 56% W Quant 

Chiang, et al. e 2013 4,167 NLTS2 85% M Autism 85% W Quant 

Chiang, et al. e 2012 430 NLTS2 86% M Autism 70% W Quant 

Cobb, et al.  2013 666 NR 64% M All 66% W Quant 

Collet-Klingenberg & Kolb 2011 231 Rural NR LD, CD, EBD NR Quant 

Collet-Klingenberg a 1998 6 rural NR All NR Qual 

Colley & Jamison b 1998 720 NR NR NR NR Quant 

D'Alonzo, Faas, & Crawford c 1988 41 NR NR LD NR Qual 

Devlieger & Trach a 1999 5 Urban 3M, 2F MR NR Qual 

Doren & Benz d 1998 422 NR 65% M All NR Quant 

Doren, Gau, & Lindstrom e 2012 2,127 NLTS2 65% M All 72% W Quant 

Edwards, Kinneldorf, & Bradley b 1988 NR NR NR NR NR Qual 

Fabian   b 2007 4,571 Urban 57% M All 93% minority Quant 

Fabian, Lent, & Willis d 1998 2,258 Urban 62% M LD, MR, ED 48% B Qual 

Farley & Johnson a 1999 38 NR 59% M All NR Qual 

Flowers, et al. 2017 412 50% R NR All 67% W Quant 

Fourqurean et al. b d 1991 123 NR 75% M LD  82% W Quant 

Gerber, Ginsberg, & Reiffb 1992 71 NR NR All NR Qual 

Gill & Edgar b 1990 NR NR NR NR NR NR 

Halpern et al. d 1995 422 NR 60% M All 10 % minority Quant 

Harvey d 2002 7007 34% rural Both All 79% W Quant 

Hasazi et al. b 1989 61 46% Rural 74% M All NR Qual 

Hasazi, Gordon, & Roe b 1985 301 NR NR All NR Quant 

Heal, Rubin, & Rusch b 1998 5,462 NR NR All NR Qual 

Heal & Rusch d 1995 2405 NR 62% M All 64% W Quant 

Heal et al. b 1990 NR NR NR NR NR NR 

Heal, Khoju, & Rusch d 1997 713 NR NR All NR Quant 

Hudson et al.  b 1988 50 NR NR All NR Qual 

Izzo et al. a 2000 
27,76

6 
Urban NR All NR Qual 

Joshi, Bouck, & Maeda 2012 
62,51

3 
52%suburban 67% M Mild ID 70% W Quant 

 

NOTES: The noted studies were taken from the following meta-analyses:  aCobb, R., & Alwell, M. (2009), bLandmark, L., Ju, S., & 

Zhang, D. (2010), cRojewski, J. (1992), and dTest, D., Mazotti, V., Mustian, A., Fowler, C., Kortering, L., & Kohler, P. 

(2009), eMazzotti, V., Rowe, D., Sinclair, J., Poppen, M., Woods, W., & Shearer, M. (2016).  
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STUDY YEAR N  Setting GEND DISABILITY RACE  STUDY 

Karpur et al. b 2005 43 NR NR All NR Quant 

Kohler a 1994 58 Urban 62% M MR, ED, LD NR Quant 

Lapan, Aoyagi, & Kayson. 2007 87 rural 27M 60F NR 99% W Quant 

Leonard, D’Allura, & 

Horowitz d 
1999 167 NR 55.7% M Visual 47.1% W Quant 

Lindstrom & Benz b 2002 6 3 rural, 3 non Female LD NR Qual 

Lindstrom et al. 2007 133 NR 52% M LD, DD, OD, ED 76% W Qual 

Lombardi, et al.e 2013 5,202 NLTS2 64% M All 67% W Quant 

Luecking & Fabian d 2000 3,024 Urban 52.8% M MR, ED, LD 81% minority Quant 

Luecking & Luecking 2013 349 All 70% F All 55% W Quant 

Mazzotti & Plotner 2016 592 41% Rural 79% F All 83% W Quant 

McDonnall & Crudden b 2009 41 NR 61% M Visual 80% W Quant 

McDonnall & O'Mally e 2012 310 NLTS2 56% M Visual 65% W Quant 

McDonnall e 2011 180 NLTS2 56% M Visual 61% W Quant 

Mithaug, Horiuchi, & 

Fanning b 
1985 234 NR NR NR NR Qual 

Morgan & Morgan 2006 NR Rural NR All NR NR 

Morningstar a 1997 71 All NR All 51 % W Qual 

Neubert & Tilson c 1987 30 NR NR ID, LD  NR Qual 

Papay & Bambara e 2014 490 NLTS2 59% M ID 54% W Quant 

Powers et al. 2005 399 urban 50% F All 50% W Quant 

Rabren, Dunn, & Chambersb d 2002 1393 NR 67% M LD, MR. other 61% W Quant 

Roessler & Foshee a 1996 23 Rural 65% M MR, LD 100% W Quant 

Roessler, Brolin, & Johnson d 1990 38 NR 55% M Mild MR, LD 76% W Quant 

Rojewski c 1989 45 NR NR LD NR Qual 

Rojewski, Lee, & Gregg e 2015 410 NLTS2 71% M EBD, LD NR Quant 

Rosenthal c 1989 50 NR NR LD NR Qual 

Sample b 1998 30 NR NR NR NR Qual 

Schalock et al. b 1992 298 Rural 79% M LD, MR NR Quant 

Schalock et al. b 1986 108 Rural NR All NR Quant 

Scott et al. 2011 6 suburban 4M, 2F ID, LD, MD 2W, 2B, 1H Mixed 

Scuccimarra & Speece b 1990 65 Urban 67% M All 61% B Qual 

Shandra & Hogan d 2008 2254 NR 55% M NR 23% Black Quant 

Siegal et al. c 1990 85 NR NR LD NR Quant 

Sitlington, Frank, & Cooper  b 1989 NR NR NR NR NR Qual 

Sprunger, Harvey & Quick 2018 183 NR 82% F NR NR Quant 

Taylor-Ritzler et al. a 2001 41 Urban NR LD H 22 B 14 Quant 

Test, Keul, & Grossi c 1988 24 NR NR MR, LD NR Qual 

Trainor, Morningstar, & 

Murray 
2016 2,400 NR 68.7% M LD, ED, ADHD 62.7% W Quant 

Wagner, Newman, & Javitz e 2014 5,630 NLTS2 NR NR 66% W Quant 

Wehman et al. 2015 
12,00

0 
All NR All NR Quant 

Wehmeyer & Schwartz d 1997 80 NR 55% F MR, LD 69% W Quant 

White & Weiner d 2004 104 NR 53% M Severe 53% W Quant 

Williams-Diehm & Benz b 2008 228 Suburban NR All NR Quant 

Wise & Matthews b 1987 NR NR NR NR NR Quant 

TOTAL               

 

NOTES: The noted studies were taken from the following meta-analyses:  aCobb, R., & Alwell, M. (2009), bLandmark, L., Ju, S., & 

Zhang, D. (2010), cRojewski, J. (1992), and dTest, D., Mazotti, V., Mustian, A., Fowler, C., Kortering, L., & Kohler, P. 

(2009), eMazzotti, V., Rowe, D., Sinclair, J., Poppen, M., Woods, W., & Shearer, M. (2016).  
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APPENDIX D 

Crosswalk of Transition Services by Activity 

Table 9   

Crosswalk of Transition Services by Activity 

AUTHORS YEAR 
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Allen et al. a 2001  X         

Baer et al. 2011     X      

Baer et al. b d 2003     X    X X 

Baugher & Nichols 2008    X       

Baumeister & Morris 1992  X  X   X X X X 

Benz, et al. 2004  X     X   X 

Benz, Lindstrom, & Yovanoff b d 2000   X       X 

Benz, Yovanoff, & Doren b d 1997    X X  X X X X 

Berry, Ward, Caplan e 2012 X          

Black a 1995    X    X   

Blackorby, Hancock, & Siegel d 1993 X          

Bullis et al. d 1995          X 

Campbell et al.  b 1987 X       X X  

Carter, Austin, & Trainor e 2012      X    X 

Chiang, et al. e 2013       X X   

Chiang, et al. e 2012     X X     

Cobb, et al. 2013          X 

Collet-Klingenberg & Kolb 2011        X X  

Collet-Klingenberg a 1998  X X   X X  X X 

Colley & Jamison b 1998     X    X X 

D'Alonzo, Faas, Crawford c 1988 X X     X X X X 

Devlieger & Trach a 1999        X   

Doren & Benz d 1998          X 

Doren, Gau, & Lindstrome 2012 X     X     

Edwards, Kinneldorf, & Bradley 
b 

1988         X  

Fabian   b 2007         X X 

Fabian, Lent, & Willis d 1998         X X 

Farley & Johnson a 1999    X     X  

Flowers, et al. 2017       X    

Fourqurean et al. b d 1991      X    X 

Gerber, Ginsberg, & Reiff b 1992   X        

Gill & Edgar b 1990     X    X  

Halpern et al. d 1995  X         

Harvey d 2002         X  

Hasazi et al. b 1989         X X 

Hasazi, Gordon, & Roe b 1985         X X 

Heal, Rubin, & Rusch b 1998 X       X X  

Heal & Rusch d 1995     X    X  

Heal et al. b 1990      X X X   

Heal, Khoju, & Ruschd 1997     X      

Hudson et al.  b 1988     X X  X X X 

Izzo et al. a 2000        X X X 

Joshi, Bouck, & Maeda 2012          X 

 
NOTES: The noted studies were taken from the following meta-analyses:  aCobb, R., & Alwell, M. (2009), bLandmark, L., Ju, S., & 
Zhang, D. (2010), cRojewski, J. (1992), and dTest, D., Mazotti, V., Mustian, A., Fowler, C., Kortering, L., & Kohler, P. 

(2009), eMazzotti, V., Rowe, D., Sinclair, J., Poppen, M., Woods, W., & Shearer, M. (2016).  
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AUTHORS YEAR 
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P
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S
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A
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N
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A
L

 

C
O

L
L

A
B

 

S
O

C
IA

L
 

S
K

IL
L

S
 

V
O

C
 E

D
 

W
O

R
K

 E
X

P
 

Karpur et al. b 2005    
 

   
  

X 

Kohler a 1994    
 

   
 

X X 

Lapan, Aoyagi, & Kason. 2007    X  X  
  

X 

Leonard, D’Allura, & Horowitz d 1999    
 

   
 

X 
 

Lindstrom & Benz b 2002   X 
 

 X  
 

X 
 

Lindstrom et al. 2007   X X   X X 
 

X 

Lombardi, et al.e 2013    
 

X   
   

Luecking & Fabian d 2000    
 

   
  

X 

Luecking & Luecking 2013  X  
 

 X X 
 

X X 

Mazzotti & Plotner 2016  X X 
 

 X  X X 
 

McDonnall & Crudden b 2009   X 
 

X   
  

X 

McDonnall & O'Mally e 2012    
 

   
  

X 

McDonnall e 2011    
 

   X 
 

X 

Mithaug, Horiuchi, & Fanning b 1985    
 

   X X 
 

Morgan & Morgan 2006   X X  X X 
   

Morningstar a 1997    
 

   
 

X X 

Neubert & Tilson c 1987    
 

  X X X X 

Papay & Bambara e 2014 X   
 

 X X 
  

X 

Powers et al. 2005   X 
 

   
  

X 

Rabren, Dunn, & Chambersb d 2002    
 

X   
  

X 

Roessler & Foshee a 1996    X    X X 
 

Roessler, Brolin, & Johnson d 1990 X   
 

   X 
 

X 

Rojewski c 1989  X  X   X X X X 

Rojewski, Lee, & Gregg e 2015    
 

X   
   

Rosenthal c 1989  X  X   X 
 

X X 

Sample b 1998    
 

 X  
  

X 

Schalock et al. b 1992    
 

 X  
 

X 
 

Schalock et al. b 1986    
 

 X  
 

X 
 

Scott et al. 2011   X 
 

  X 
   

Scuccimarra & Speece b 1990    
 

   
  

X 

Shandra & Hogan d 2008    
 

X   
   

Siegal et al. c 1990  X  X    X X X 

Sitlington, Frank, & Cooper b 1989    
 

   
  

X 

Sprunger, Harvey & Quick 2018    
 

   
   

Taylor-Ritzler et al. a 2001  X X 
 

   
   

Test, Keul, & Grossi c 1988    
 

  X 
  

X 

Trainor, Morningstar, & Murray 2016   X 
 

 X X 
   

Wagner, Newman, Javitz e 2014    
 

 X  
  

X 

Wehman et al. 2015  X X X    
 

X X 

Wehmeyer & Schwartz d 1997    
 

   
   

White & Weiner d 2004    
 

X  X 
   

Williams-Diehm & Benz b 2008    
 

X   
   

Wise & Matthews b 1987 X   
 

X   
  

X 

TOTAL 
 

9 13 13 13 17 18 19 21 35 45 

 
NOTES: The noted studies were taken from the following meta-analyses:  aCobb, R., & Alwell, M. (2009), bLandmark, L., Ju, S., & 
Zhang, D. (2010), cRojewski, J. (1992), and dTest, D., Mazotti, V., Mustian, A., Fowler, C., Kortering, L., & Kohler, P. 

(2009), eMazzotti, V., Rowe, D., Sinclair, J., Poppen, M., Woods, W., & Shearer, M. (2016)  
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APPENDIX E 

Audit Trail 

Table 10   

List of Data Sources 

Source Date Collected Code 

Expert Interviews   

Linda Matthews 1/5/2018 MatthewsIntL# 

Katrina Simpson  1/9/2018 SimpsonIntL# 

Jim Franklin  1/9/2018 FranklinIntL# 

Julie March  1/19/2018 MarchIntL# 

Surveys   

Pre-Transition Survey 2/3/2018 PreTranL# 

Post-Transition Survey 5/30/2018 PostTranL# 
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Table 10.  Continued 

 

Source Date Collected Code 

Documents   

Andy ITP 1/30/2018 AndyITPL# 

Austin ITP 1/30/2018 AustinITPL# 

Maggie ITP 1/30/2018 MaggieITPL# 

Olivia ITP 1/30/2018 OliviaITPL# 

Ricky ITP 1/30/2018 RickyITPL# 

All ITP 1/30/2018 AllITPL# 

Andy 11th Transition Interview 1/30/2018 AndyTransInt11L# 

Austin 10th Transition Interview 1/30/2018 AustinTransInt10L# 

Maggie 10th Transition Interview 1/30/2018 MaggieTransInt10L# 

Olivia 11th Transition Interview 1/30/2018 OliviaTransInt11L# 

Ricky 9th Transition Interview 1/30/2018 RickyTransInt9L# 

Lisa 9th Transition Interview 1/30/2018 LisaTransInt9L# 
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Table 10.  Continued 

 

Source Date Collected Code 

Observations   

TWC Adams 2/9/2018 TWCAdamsObsL# 

Virtual Job Shadow 3/9/2018 VJSObsL# 

Maggie Job Shadow 3/12/2018 MJSObsL# 

Austin Job Shadow 3/13/2018 AJSObsL# 

Ricky Job Shadow 3/15/2018 RJSObsL# 

Metropolis College 3/26/2018 MCObsL# 

Olivia Job Shadow #1 3/30/2018 OJS1ObsL# 

Olivia Job Shadow #2 5/22/2018 OJS2ObsL# 
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 Table 10.  Continued 

 

Source Date Collected Code 

Interviews   

Sylvia Interview 4/13/2018 SylviaIntL# 

Maggie Interview 4/19/2018 MaggieIntL# 

Doris Interview 4/20/2018 DorisIntL# 

Roger Eaves Interview 4/21/2018 RogerIntL# 

Austin Interview 4/24/2018 AustinIntL# 

Ricky Interview 4/26/2018 RickyIntL# 

Jerry Interview 4/27/2018 JerryIntL# 

Kevin Sheldon Interview 4/28/2018 KevinIntL# 

Larry Sheldon Interview 4/28/2018 LarryIntL# 

Elizabeth Interview 5/2/2018 ElizIntL# 

Post-Trans Matthews Interview 5/16/2018 PostMattIntL# 

Olivia Interview 5/24/2018 OliviaIntL# 

Andy Interview 6/14/2018 AndyIntL# 

Research Journal  RJL# 
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APPENDIX F 

Codebook 

Table 11   

Codebook 

Theme Parent Code Definition Child Code 

Barriers Barriers to  

Transition 

Things that get in the 

way of meaningful 

transition experiences 

 

Career awareness Best Practice 

Codes 

“There are so many 

opportunities that rural 

kids aren’t aware of.” 

Career 

Awareness 

Collaboration Best Practice 

Codes 

“Through collaborating 

with centers, students 

can get a better 

understanding of living 

skills, social skills, and 

confidence building.” 

Collaboration 

 Best Practice 

Codes 

“She would prefer just 

staying in her classroom 

if she’s going to have to 

do that?” 

Inclusion 

 Best Practice 

Codes 

How much input the 

parents of students have 

in transition activities. 

Parental 

Involvement 

 Best Practice 

Codes 

“I plan on going to 

further my learning at 

college.” 

Planning 

 Best Practice 

Codes 

“It put you in the shoes 

of what you wanted to 

do.” 

Self-

Advocacy 

 Best Practice 

Codes 

“I need help with it, you 

know what I mean?” 

Self-Care 

 Best Practice 

Codes 

“To learn how to work 

together and take 

constructive criticism.” 

Social Skills 
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Table 11.  Continued 

 

Theme Parent Code Definition Child Code 

Collaboration cont. Best Practice 

Codes 

“Maybe if they could 

have a vocational class 

where they teach what 

they need to do to get a 

job and keep a job, and 

career exploration.” 

Vocational 

Education 

Work experience Best Practice 

Codes 

“I think work experience 

is probably the hardest 

one for them to attain, 

but I think it’s critical.” 

Work 

Experience 

 Disability Each student’s specific 

learning disability. 

 

 Evidence of 

Success 

Positive comments and 

observations in the 

transition activities and 

interviews 

 

 Expert & Staff 

Suggestions 

  

 Business Person 

Interviews 

 Experience 

with Special 

Needs 

 Business Person 

Interviews 

 Issues with 

Special Needs 

 Business Person 

Interviews 

 Openness to 

working with 

Special Needs 

Suggestions for 

schools 

Business Person 

Interviews 

 Suggestions 

for Schools 

 Business Person 

Interviews 

 Effectiveness 

of Job 

Shadowing 

Suggestions for 

schools 

Business Person 

Interviews 

 How to 

Improve Job 

Shadow 

What business 

people are looking 

for 

Business Person 

Interviews 

 What 

Business 

People Expect 
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Table 11. Continued 

 

Theme Parent Code Definition Child Code 

Self-esteem and 

initiative 

Parent Interviews  Factors of 

Student Self-

Esteem 

Self-esteem and 

initiative 

Parent Interviews  View of 

Student 

Ability 

 Parent Interviews  Parent 

Attitude 

About the 

Future 

Self-esteem and 

initiative 

Parent Interviews  Confidence in 

Student’s 

Ability 

 Parent Interviews  Hope for the 

Student’s 

Future 

 Parent Interviews  Suggestion 

for Further 

Transition 

Self-esteem and 

initiative 

Parent Interviews  Student 

Attitude 

 Parent Interviews  What 

Students Need 

to Learn 

Status Quo Satisfaction with 

SPED or 

Transition 

 ARD Process 

 Satisfaction with 

SPED or 

Transition 

 Academics 

 Satisfaction with 

SPED or 

Transition 

 Transition 

Activities 
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Table 11.  Continued 

 

Theme Parent Code Definition Child Code 

Affect of transition 

experiences 

From Student 

Interviews 

 How 

Transition 

Experience 

Changed 

Student 

 From Student 

Interviews 

 Student Plans 

 From Student 

Interviews 

 Student 

Suggestions 

 From Student 

Interviews 

 Favorite 

School 

Activities 

Favorite activities From Student 

Interviews 

 Favorite 

Transition 

Experiences 

 From Student 

Interviews 

 Favorite 

Activities Out 

of School 

Least favorite 

activities 

From Student 

Interviews 

 Least Favorite 

Transition 

Experience 

 Great Quotes   

 Negative 

Experiences 

What things did not go 

well in this study. 

 

Recommendations Plans for Future 

Transition 

Services 

Things that this school 

might try in future 

transition experiences. 

 

 Pre-Transition 

Survey Questions 

  

 Post-Transition 

Survey Questions 

 2, 5, 10 Year 

Goal 

 Post-Transition 

Survey Questions 

 Alternative 

Plans 

 Post-Transition 

Survey Questions 

 Career 

Choices 

 Post-Transition 

Survey Questions 

 Favorite 

Experiences 
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Table 11.  Continued 

 

Theme Parent Code Definition Child Code 

 Post-Transition 

Survey Questions 

 Future 

Dreams 

 Post-Transition 

Survey Questions 

 Future Home 

 Post-Transition 

Survey Questions 

 Least Favorite 

Experience 

 Post-Transition 

Survey Questions 

 Plans After 

Graduation 

 Post-Transition 

Survey Questions 

 Roadblocks 

Student initiative 

and esteem 

Student Initiative 

in Transition 

Process 

How much of the 

transition process the 

student takes 

responsibility for. 

 

 Students  Andy 

 Students  Austin 

 Students  Hannah 

 Students  Jess 

 Students  Lisa 

 Students  Maggie 

 Students  Olivia 

 Students  Ricky 

Status Quo Status Quo of 

Transition 

Services 

The way transition has 

always been done in this 

rural school. 

 

 Transition 

Resources 

Where to go for help 

with transition 

experiences. 
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APPENDIX G 

Definition of Best Practices 

Work experience - “supervised program sponsored by an education or training 
organization that links knowledge gained at the work site with a planned program of 
study. Experiences range in intensity, structure, and scope and include activities as 
diverse as site visits, job shadowing, paid and unpaid internships, structured on-the-job 
training, and the more formal work status as apprentice or employee” (Federal Partners 
in Transition, 2015). 
 
Vocational education "educational training that provides practical experience in a 
particular   occupational field, as agriculture, home economics, or industry" (Random 
House Dictionary, 2018). 
 
Social skills - "Social skills are the skills we use to communicate and interact with each 
other, both verbally and non-verbally, through gestures, body language and our 
personal appearance" (https://www.skillsyouneed.com/ips/social-skills.html). 
 
Inclusion - "Inclusive education is one dimension of a rights-based quality education 
which emphasizes equity in access and participation, and responds positively to the 
individual learning needs and competencies of all children. Inclusive education is child-
centered and places the responsibility of adaptation on the education system rather than 
the individual child. Together with other sectors and the wider community, it actively 
works to ensure that every child, irrespective of gender, language, ability, religion, 
nationality or other characteristics, is supported to meaningfully participate and learn 
alongside his/her peers, and develop to his/her full potential" (Save the Children, 2014). 
 
Collaboration -  "Interagency collaboration is a process in which education 
professionals establish partnerships with personnel from multiple agencies to achieve a 
common goal: to improve the postsecondary success of students with 
disabilities"(https://iris.peabody.vanderbilt.edu/module/tran-
ic/cresource/q2/p04/#content).  
 
Career Awareness - "Broadly, career awareness means expanding your knowledge of 
possible career paths and job opportunities, as well as what’s required to be successful 
in them. Combining such information with what you know about yourself helps you to 
set a direction for your career that is more informed" (Moore, 2016). 

  

https://www.skillsyouneed.com/ips/social-skills.html
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APPENDIX H 

Consent Form for Business People 

What is this project studying? 

The study is called “Bringing Best Practices for Special Education Transition to Schools 

in Low Population Areas.”  This study will help us learn how transition services affect 

how high school students prepare for life following graduation from high school.  What 

we learn may help students in rural schools with their transition services, and we hope to 

publish this study widely to make it as beneficial as possible. 

 

What would I do if I participate? 

In this study, you will be asked to share your experiences, thoughts, and feelings in an 

interview about transition services for high school students.  We would also like to have 

some students visit your business for some work experience between February 1 and 

April 1.  I would also like to observe the students at this work experience.  The interview 

will be about your experiences as a business owner and about experiences with special 

needs students working in your business.  Some questions will be about you.  Some 

questions will be about the transition services.  Some will be about what you experienced.  

We would like for the interview to be audio recorded in order for us to obtain accurate 

information.  

 

How will I benefit from participating? 

You will not be compensated for your participation, but we believe that what you share 

with us will help us provided quality transition services to future high school students. 

 

Can I quit if I become uncomfortable? 

Yes, absolutely.  Your participation is completely voluntary.  Dr. Matteson and the 

Institutional Review Board have reviewed the interview questions and think you can 

answer them comfortably. There is no foreseen risk to you.  You may skip any question 

you do not feel comfortable answering.  You can also stop answering questions at any 

time.  You are free to leave any time you wish.  Participating is your choice.  However, 

we do appreciate any help you are able to provide. 

 

How long will participation take? 

We are asking for 30 minutes of your time for the interview and about 4 additional 

minutes for you to check over the interview transcript.  The work experiences would be a 

day of your choice between February 1 and April 1. 

 

How are you protecting privacy? 

Your name will not be linked to any documentation and any use of this material in 

reports, publications, or presentations will never be associated with participants in this 

study without permission.  No one other than the researchers associated with this project 

will have access to the raw data.  All related documentation will be stored either in a 

locked file cabinet in the researcher’s office or on a password protected computer. 

I have some questions about this study?  Who can I ask? 
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• This study is being overseen by Dr. Shirley Matteson from the College of 

Education at Texas Tech University.  If you have questions, you can contact her at 

806-834-3841 or shirley.matteson@ttu.edu.  My name is Sheri Warren, and you 

can contact me at 806-494-1248 or sheri.warren@ttu.edu.  

• TTU also has a Board that protects the rights of people who participate in 

research.  You can ask them questions at 806-742-2064.  You can also mail your 

questions to the Human Research Protection Program, Office of the Vice 

President for Research, Texas Tech University, Lubbock, Texas 79409 or email 

them to hrpp@ttu.edu. 

_______________________________________    ____________________________ 

Signature                                                                        

Date 

____________________________________  

Printed Name 

  

  

mailto:shirley.matteson@ttu.edu
mailto:sheri.warren@ttu.edu
mailto:hrpp@ttu.edu
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APPENDIX I 

Consent Form for Parents 

Please share your thoughts in our research project. 

 

What is this project studying? 

The study is called “Bringing Best Practices for Special Education Transition to Schools in Low Population 

Areas.”  This study will help us learn how transition services affect your child’s preparation for life 

following graduation from high school.  What we learn may help students in rural schools with their 

transition services, and we hope to publish this study widely to make it as beneficial as possible. 

 

What would I do if I participate? 

In this study, you and your child will be asked to share your experiences, thoughts, and feelings.  Some 

questions will be about you.  Some questions will be about your thoughts.  Some will be about how you 

feel and what you experienced.  The interviews will be audio recorded in order for us to obtain accurate 

information.  Your child will also be asked to fill out a survey online and participate in some transition 

activities to help prepare him/her for life after graduation.  After the activities, they will be asked to 

complete the survey again. 

 

How will I benefit from participating? 

You will not be compensated for your participation, but your child will receive a $10 Sonic card for 

participating, and we believe that what you share with us will help students in the future. 

 

Can I quit if I become uncomfortable? 

Yes, absolutely.  Your participation is completely voluntary.  Dr. Matteson and the Institutional Review 

Board have reviewed the questions and think you can answer them comfortably.  You may skip any 
question you do not feel comfortable answering.  You can also stop answering questions at any time.  You 

are free to leave any time you wish.  Participating is your choice.  However, we do appreciate any help you 

are able to provide.  You may also remove your child from the project at any time.  Your child will get to 

keep the Sonic card even if he or she decides not to participate any further. 

 

How long will participation take? 

We are asking for 30-45 minutes of your time and your child’s time for the interview.  We will also ask for 

some time each week for your child to participate in transition activities chosen by the special education 

teacher, the Director of Special Education for the Shared Services Arrangement, and myself.  The activities 

could take from 45 minutes in some cases to a few hours, if we go to work experiences. 

 

How are you protecting privacy? 

Neither your name nor your child’s name will be linked to any documentation and any use of this material 

in reports, publications, or presentations will never be associated with participants in this study without 

permission.  No one other than the researchers associated with this project will have access to the raw data.  

All related documentation will be stored either in a locked file cabinet in the researcher’s office or on a 

password protected computer. 

 

I have some questions about this study?  Who can I ask? 

• This study is being run by Dr. Shirley Matteson from the College of Education at Texas Tech 

University.  If you have questions, you can call her at 806-834-3841.  

• TTU also has a Board that protects the rights of people who participate in research.  You can ask 

them questions at 806-742-2064.  You can also mail your questions to the Human Research 

Protection Program, Office of the Vice President for Research, Texas Tech University, Lubbock, 

Texas 79409 or email them to hrpp@ttu.edu. 

 

 

mailto:hrpp@ttu.edu
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_______________________________________    ____________________________ 

Signature          Date 

 

____________________________________ 

Printed Name 
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APPENDIX J 

Consent for Experts 

Please share your thoughts in our research project. 

 

What is this project studying? 

The study is called “Bringing Best Practices for Special Education Transition to Schools 

in Low Population Areas.”  This study will help us learn how transition services affect 

students’ preparation for life following graduation from high school.  What we learn may 

help students in rural schools with their transition services, and we hope to publish this 

study widely to make it as beneficial as possible. 

 

What would I do if I participate? 

In this study, you will be asked to share your experiences, thoughts, and feelings.  Some 

questions will be about you.  Some questions will be about your thoughts.  Some will be 

about how you feel and what you experienced.  The interviews will be audio recorded in 

order for us to obtain accurate information. 

 

How will I benefit from participating? 

You will not be compensated for your participation, but we believe that what you share 

with us will help students in the future. 

 

Can I quit if I become uncomfortable? 

Yes, absolutely.  Your participation is completely voluntary.  Dr. Matteson and the 

Institutional Review Board have reviewed the questions and think you can answer them 

comfortably.  You may skip any question you do not feel comfortable answering.  You 

can also stop answering questions at any time.  You are free to leave any time you wish.  

Participating is your choice.  However, we do appreciate any help you are able to 

provide. 

 

How long will participation take? 

We are asking for 30-45 minutes of your time. 

 

How are you protecting privacy? 

Your name will not be linked to any documentation and any use of this material in 

reports, publications, or presentations will never be associated with participants in this 

study without permission.  No one other than the researchers associated with this project 

will have access to the raw data.  All related documentation will be stored either in a 

locked file cabinet in the researcher’s office or on a password protected computer. 

 

I have some questions about this study?  Who can I ask? 

• This study is being run by Dr. Shirley Matteson from the College of Education at 

Texas Tech University.  If you have questions, you can call her at 806-834-3841.  

• TTU also has a Board that protects the rights of people who participate in 

research.  You can ask them questions at 806-742-2064.  You can also mail your 
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questions to the Human Research Protection Program, Office of the Vice 

President for Research, Texas Tech University, Lubbock, Texas 79409 or email 

them to hrpp@ttu.edu. 

 

 

_______________________________________    ____________________________ 

Signature          Date 

 

____________________________________ 

Printed Name 

  

mailto:hrpp@ttu.edu
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APPENDIX K 

Assent Form for Students 

Assent Form 

 

I am interested in studying students who are going through transition services.  I hope 

that you can help me do that.  Over the next few months there are many activities that I 

would need your help with.  

 

First, I would like you to answer a survey on the internet before we go on any work 

experiences. For work experiences, I would like you to go to a business that you are 

interested in two or three times between February 1 and April 1.  I would like to go with 

you to your work experiences one or two times and watch what you do there.  After the 

work experiences and other activities are over, I would like to ask you some questions 

about your experiences in these activities here at school and your work experiences.  As 

you answer these questions, I’d like to record your answers with my phone so that I can 

remember what you say.   Later at the end of the semester I’d like you to retake the 

survey, so I can see if the activities changed your mind about any of your answers. 

 

Helping me learn about transition services is up to you.  If you decide that you don’t want 

to answer surveys or other questions for me, or not have me take part in any of the work 

experiences or other transition activities, that’s okay.  You can stop helping me at any 

time.  No grades will be taken, and no one will be upset if you decide to stop helping. 

 

If you decide to help me with the study, you will receive a Sonic gift card, and you can 

keep the gift card, even if you decide to stop helping with the study.   

 

If you want to help me, please sign your name on this line.   

 

 

 

_________________________ 

Student Name 

 

 

 

_________________________ 

Date 
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APPENDIX L 

Interview Protocol for Students 

Thank you for meeting with me! Your thoughts and ideas are valuable for understanding 

best practices for transitioning high school students into work experiences after high 

school. This interview will take approximately 30 minutes and your identity will be 

concealed through the use of a pseudonym.  

 

Before we begin, I just want to review the consent form in case you have any questions. 

Do you have any questions?   

 

I would like to audio record the interview so that I can accurately capture your words. 

May I record this interview?  If YES, start recorder, if NO, state you will take some 

notes.  

 

I just want to remind you that you can stop the interview at any time. You can also skip 

questions that you do not want to answer.  

 

(THIS IS A SEMI-STRUCTURED INTERVIEW, SO ADDITIONAL QUESTIONS 

WILL BE ASKED AS A FOLLOW-UP TO THE PARTICIPANT’S RESPONSES) 

 

1. What are your favorite things to do outside of school? 

2. What are your favorite things to do in school? 

3. What was your favorite part of the transition experiences this semester? 

4. What did you like about that specific experience? 

5. What was your least favorite part of the experience? 

6. What did you dislike about that experience? 

7. What do you intend to do once you complete high school? 

8. How did the experiences from this semester change how you feel about what you 

want to do after high school? 

9. What would you like to have learned this semester that would be more helpful to 

prepare you for life after high school? 

10. (For the sophomore and junior students) What activities would you like to have 

during transition services during the rest of your high school years to help you 

prepare for after high school? 

11. Do you have anything else about your transition experiences that you would like 

to share with me? 
1.  

Stop tape recorder 
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Thank you for participating in this research study. I would like you to review the 

transcript of this interview. What is the best way to do this with you?  

 

If you have any questions, please contact me by email or phone (provide contact 

information).  
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APPENDIX M 

Interview Protocol for Parents 

Thank you for meeting with me! This research study is looking at transition services for 

high school students. This interview will take approximately 30 minutes and your identity 

will be concealed through the use of a pseudonym.  

 

Before we begin, I just want to review the consent form in case you have any questions. 

Do you have any questions?   

 

I would like to audio record the interview so that I can accurately capture your words. 

May I record this interview?  If YES, start recorder, if NO, state you will take some 

notes.  

 

I just want to remind you that you can stop the interview at any time. You can also skip 

questions that you do not want to answer.  

 

(THIS IS A SEMI-STRUCTURED INTERVIEW, SO ADDITIONAL QUESTIONS 

WILL BE ASKED AS A FOLLOW-UP TO THE PARTICIPANT’S RESPONSES) 

1. Tell me about your son’s/daughter’s interests.  

2. Tell me about your son’s/daughter’s academic abilities. 

3. What has your son/daughter shared about their experiences for transition services 

this semester? 

4. How do you feel the transition experiences offered this semester have affected 

your son/daughter in how they view their life after high school? 

5. What do you think is the most important thing for a person to know when starting 

life after high school? 

6. What did you expect your child to learn at school that would help them to 

continue to be successful after they graduated from high school? 

7. How satisfied have you been with the transition services offered at your school? 

8. What more would you like to see happen at school with transition services? 

9. What hopes do you have for your son/daughter for their future? 

10. How confident are you that your son/daughter will be ready to fulfill their 

dreams? 

11. Do you have any questions for me? 
 

Stop tape recorder 
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Thank you for participating in this research study. I would like you to review the 

transcript of this interview. How would you like me to send the transcript to you? (Get 

their contact information). 
 

If you have any questions, please contact me by email or phone (provide contact 

information).  
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APPENDIX N 

Interview Protocol for Experts 

Thank you for meeting with me! This research study is looking at transition services for 

high school students. Your experience and expertise are valuable for understanding best 

practices for transitioning high school students into work experiences after high school. 

This interview will take approximately 30 minutes and your identity will be concealed 

through the use of a pseudonym.  
 

Before we begin, I just want to review the consent form in case you have any questions. 

Do you have any questions?   
 

I would like to audio record the interview so that I can accurately capture your words. 

May I record this interview?  If YES, start recorder, if NO, state you will take some 

notes.  
 

I just want to remind you that you can stop the interview at any time. You can also skip 

questions that you do not want to answer.  
 

(THIS IS A SEMI-STRUCTURED INTERVIEW, SO ADDITIONAL QUESTIONS 

WILL BE ASKED AS A FOLLOW-UP TO THE PARTICIPANT’S RESPONSES) 
 

1. Tell me a bit about your educational training. 

2. Tell me about your educational work experience, specifically in this position. 

3. I have prepared a list of best practices noted in other research studies (work 

experience, vocational education, social skills training, interagency collaboration, 

and career awareness). Out of these best practices, which three would you consider 

the most important for students in rural schools to have included in their transition 

services? 

4. Why have you selected these three practices over the others? 

5. Please rank those three in the order of importance to the students at this school. Why 

have you ranked these best practices in that order? 

6. In what ways are any of these three practices already being addressed at this school / 

region? 

7. Which of these practices do you see as most challenging to implement in this school / 

region? 

8. What other practices or skills would you like to see added to the transition experience 

of the students?  

9. What suggestions or questions for me? 
 

Stop tape recorder 
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Thank you for participating in this research study. I would like you to review the 

transcript of this interview. How would you like me to send the transcript to you? (Get 

their contact information). 
 

If you have any questions, please contact me by email or phone (provide contact 

information).  
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APPENDIX O 

Interview Protocol for Business People (Post) 

I would like to audio record the interview so that I can accurately capture your words. 

May I record this interview?  If YES, start recorder, if NO, state you will take some 

notes.  
 

I just want to remind you that you can stop the interview at any time. You can also skip 

questions that you do not want to answer.  
 

(THIS IS A SEMI-STRUCTURED INTERVIEW, SO ADDITIONAL QUESTIONS 

WILL BE ASKED AS A FOLLOW-UP TO THE PARTICIPANT’S RESPONSES) 

 

1. What type of work did the student do at your business? 

2. How long did the student work there? 

3. How helpful did you feel the work experience was for the student who visited 

your business?   

4. How helpful was hosting the student for you as a business owner /manager / 

supervisor? 

5. How confident were you in conducting the work experience for the student? 

6. What were some things that you learned about or experienced because of working 

with the student on site at your business? 

7. What could the school or parents do to better prepare the students for a work 

experience? 

8. How confident are you that work experiences like you helped facilitate prepare 

students for the workplace after high school? 

9. How would you feel about hosting students for work experiences in the future? 

10. How would you feel about hiring a student who has been through a similar work 

experience? 

Do you have any suggestions or questions for me? 

Stop tape recorder 

Thank you for participating in this research study. I would like you to review the 

transcript of this interview. How would you like me to send the transcript to you? 

(Get their contact information). 
 

If you have any questions, please contact me by email or phone (provide contact 

information).  
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APPENDIX P 

Interview Protocol for Business People (Pre)   

Thank you for meeting with me! This research study is looking at transition services for 

high school students. Your experience and expertise are valuable for understanding best 

practices for transitioning high school students into work experiences after high school. 

This interview will take approximately 30 minutes and your identity will be concealed 

through the use of a pseudonym.  
 

Before we begin, I just want to review the consent form in case you have any questions. 

Do you have any questions?   
 

I would like to audio record the interview so that I can accurately capture your words. 

May I record this interview?  If YES, start recorder, if NO, state you will take some 

notes.  
 

I just want to remind you that you can stop the interview at any time. You can also skip 

questions that you do not want to answer.  
 

(THIS IS A SEMI-STRUCTURED INTERVIEW, SO ADDITIONAL QUESTIONS 

WILL BE ASKED AS A FOLLOW-UP TO THE PARTICIPANT’S RESPONSES) 

 

1. Tell me about your business experience. 

2. How long have you had a business in this community? 

3. What made you decide on this community for your business? 

4. How many employees do you have working for you? 

5. What experience do you have with special needs employees? 

6. What positive experiences have you had with your special needs employees? 

7. What would prevent you from hiring a student with special needs? 

8. What types of skills do you expect a person to have before you would hire them? 

9. What specific ways do you accommodate new hires who have special needs? 

10. What examples can you give of issues you have had that were problems with your    

employees with special needs? 

11. What can the school improve on in transition services that would make students 

more hirable? 

12. How would you feel about having students with special needs come here to get 

volunteer work experience?  Paid work experience? 

13. Do you have any suggestions or questions for me? 
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Stop tape recorder 

 

Thank you for participating in this research study. I would like you to review the 

transcript of this interview. How would you like me to send the transcript to you? (Get 

their contact information).  If you have any questions, please contact me by email or 

phone (provide contact information).  
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APPENDIX Q 

Observation Protocol Transition Activity 

 Transition Activity Observation Protocol 

Date: 

Place: 

Name of Student: 

Others Present: 

Activity (activities): 

 

Evidence of Level of Interest: 

 

Evidence of Student Demeanor: 

 

Evidence of Student Learning: 

 

Completion of activity: 

 

Conversations of note: 

 

Actions of note: 

 

Student response to activity: 
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APPENDIX R 

Observation Protocol for Job Shadow 

 Work Experience Observation Protocol 

Date: 

Place: 

Name of Student: 

Others Present: 

Activity (activities): 

 

Evidence of Interest Level: 

 

Evidence of Student Demeanor: 

 

Evidence of Student Learning: 

 

Completion of activity: 

 

Conversations of note: 

 

Actions of note: 

 

Student response to activity: 
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APPENDIX S 

Instructions for Survey Code 
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