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CHAPTER I 

THE PROBLEM AND DEFINITIONS OP TERMS USED 

The home is society*s most effective educational 

agency. Whether it be desirable or undesirable learning, 

the emotional weighting which accompanies living within the 

family makes learning much more powerful and lasting than 

that acquired elsewhere (l, 57). 

Since the home establishes the basic personality in

fluence and provides the family with its name and status in 

the community, it is of extreme Importance that children 

learn to contribute to the culture and welfare of their homes. 

In each family, the adaptation will be different, but the 

basic human needs and desires for a well-rounded family life 

will be similar. 

As a part of its educational program, the elementary 

school endeavors to assist and encourage each child to make 

as much progress toward the attainment of his potential 

growth as the child's ability and previous background will 

permit. Training the child to contribute to the culture of 

his home is an important means used to foster his develop

ment. 

This study concerns the weaving of home and family 

life experiences into a purposeful, informative, and func

tional plan for the fifth grade curriculum. It is assumed 

that such emphasis will influence the child to learn better 



since the program of work in the fifth grade stems from his 

background experiences. It is further felt that the enrich

ment of the curriculum with subjects of home and family life 

education will benefit the child in becoming a more satisfy

ing member of the family group. 

The Problem 

Statement of the Problem 

The purpose of this study is to develop a plan to 

strengthen and enrich the learning experiences of a fifth 

grade class in Glorieta Elementary School, Andrews, Texas, 

by integrating selected home and family life education sub

ject matter into a year's program of work. 

Delimitations 

The study is limited to developing a plan for inte

grating into the curriculum of a fifth grade in an Andrews 

elementary school, selected subject matter drawn from the 

field of home and family life education under the following 

classifications: 

1. Pood and Nutrition 

2. Clothing and Personal Grooming 

3. Child Care 

4. Family Relationships 

5. Money Management 



6. Safety and Care of Sick in the Home 

7. Art 

(a) As related to the home 

(b) As related to personality development 

Importance of the Study 

Within the last five years the small city of Andrews 

has tripled its 1953 population of approximately 3,500 resi

dents. Even now, new growth and industry are attracting in

creasing numbers to settle In this rich oil production center. 

At least seventy-five per cent of the heads of fami

lies in the city are subject to transfer with the companies 

by whom they are employed. Because of the critical housing 

situation, however, sixty-two per cent of these families now 

own their new homes. At least twenty-five per cent of the 

people are considered in the strictly migratory group since 

they follow the drilling departments of the oil companies 

represented in very active oil production areas. Of this 

twenty-five per cent group, a large majority are housed in 

mobile homes located in trailer courts. 

As a result of this unusual situation, it is necessary 

that the fifth grade teacher take the opportunity to plan a 

program that will help pupils to share in the real problems 

that occur with a transient population; opportunity must also 

be provided for pupils to practice some of the qualities that 

make for desirable family relationships and that help to 



develop good citizens. 

This plan has been made with a definite purpose to 

inspire greater effort from the fifth grade pupils toward 

achieving better family and school relationships, thus through 

these efforts pupils achieve and maintain an enriched life 

through a planned sharing of family and school experiences. 

By integrating home economics subject matter and home 

and family life education into the fifth grade curriculum, 

the correlation of the home and school learning experiences 

can strengthen not only the unity of the school and home, 

but can also furnish a favorable opportunity to develop ideals 

and to create a consciousness of the cultural, social, family, 

and civic interests in school and community life. 

The researcher has had college preparation in the field 

of home economics and for several years was employed in teach

ing home economics at the secondary level in several towns 

of three to four thousand population before circumstances re

sulted in a change in teaching assignment to home room 

teacher for the fifth grade. In this new teaching experience, 

the investigator realized the possibilities and need for se

lecting some aspects of home economics to be integrated into 

the fifth grade. 

After eight years as teacher of home economics in high 

school and seven years as an elementary teacher, the research

er has been practicing the integration of a small amount of 

home and family life education into a fifth grade curriculum 



with gratifying results. 

Not only because the home is the foundation of learn

ing do such practices function. Through emphasis on the 

home, a democratic atmosphere is created and each pupil is 

encouraged to express himself. 

Definitions of Terms Used 

To make clear for the benefit of the reader who may 

not be familiar with certain phrasing used in the teaching 

profession, the following definitions of terms used in this 

study are offered: 

Home 

Home is a place of shelter where a group may welcome 

the opportunity of enjoying everyday 'Iving together. In 

this study, "home" may refer to a very small trailer-house 

parked in an unattractive lot, or it may refer to a spacious 

brick dwelling erected in the most exclusive area in the city 

Home will be discussed as a place of abode for family groups. 

Home Room Teacher 

The home room teacher in this instance is the teacher 

who teaches all subject matter in an elementary grade except 

music and physical education. She keeps all records and 

makes necessary school reports. 



Tweeners 

The term is used to identify the adolescent and pre-

adolescent age group from nine through sixteen who, during 

this period, have different rates of growth in social, physi

cal, emotional, and mental development. 

Creativity 

Creativity is the expression of unpattemed original

ity. 

Family Life Education 

Family Life Education is an over-all approach to 

daily living that creates a wholesome family experience. In 

this study it refers to the cooperation of home amd school 

in designing habits and attitudes that will prepare the fifth 

graders to become effective family members for the present 

as well as for the future. 

i 
^ IHomemaking Education 

Homemaking education, a special area of study, is 

education centered on home activities and responsibilities 

with the purpose that this learning will enable pupils to 

assume duties in making a home and thus strengthen indivi

dual family life. 



Procedure 

This study was made after careful consideration of 

past experiences with fifth graders and the philosophy that 

home and family life education is of utmost importance to 

the individual learning. A diligent search was made for 

materials on home and family life education, especially in 

elementary schools. The interest that had been pursued 

prompted the analysis of a definite plan for the integration 

of home suid family life education into a specific fifth grade 

curriculum. 

The acceptance of the plan by the adjninistration of 

the Andrews school system made its significance evident. A 

careful evaluation of the attitudes of elementary educators 

was necessary to insure cooperation of the administrators in 

making the integration into the fifth grade curriculum in 

Glorieta Elementary School in Andrews. 

Though few active programs were reported, a new era 

in education has demanded that home economists exert every 

effort to stimulate an interest in some of the subject matter 

of home and family life education into the early school years. 

In tracing the historical background of such programs, it was 

learned that although the idea is not new, little progress 

has been made. 

To bring the study to a direct point, statistics com

piled by the Andrews Chamber of Commerce were evaluated. 
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The problems of family living~were investigated by consulta

tions, statistics, and previous personal experiences, and 

the sources of aid to these problems were studied through the 

school and welfare groups. 

To establish the proof that unusual conditions in fam

ily living in Andrews made it imperative that home and fsunily 

life education be integrated into the elementary school, per

sonal interviews were conducted. Selected school personnel, 

civic leaders, welfare workers, and chosen high school stu

dents were interviewed for unbiased opinions and attitudes 

toward the importance of the program. 

From the summary of these ideas, an extensive study 

of certain curriculum guides, and the personal ideas of the 

home room teacher, the year's plan was made for a fifth 

grade in Glorieta Elementary School in Andrews, Texas. 

Conclusions were drawn from these efforts. 



CHAPTER II 

REVIEW OF RELATED MATERIAL 

The prevalent social and political situations of dif

ferent localities cause questioning of the purpose of the 

elementary school's purpose and service to its community. 

The public demand for intellectual training to be combined 

with pupil activity has created the need for pupil freedom 

and creative expression in our classrooms. The modern trend 

in education is that it be shaped to the child's nature and 

his needs for development physically, mentally, and emotion

ally so that he may become a mature individual who possesses 

the responsible characteristics of good citizenship. 

Early home economists realized the importance of home 

and family life education to the elementary school. Much 

research has revealed that elementary educators have grasped 

the significance of such a program. 

Some integration of certain subject matter of home 

and family life education has been practiced in elementary 

schools, but very few developed plans are available. Nutri

tion has been used in many schools, and much publicity has 

been given to the accomplishments. Several complete prograims 

of integration were studied from other states, but Texas 

schools have been slow in planning a well-rounded program in 

this phase of elementary education. 
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Importance of Home and Family Life Education 
to the Curriculum of Elementary School 

The elementary school cradles the basic skills in fun

damental subjects and creative activities that are the base 

of the American democracy. During the six-year period in 

elementary grades the curriculum should be constructed so as 

to reproduce the typical situations of a living society. 

In the past decade parents, educators, and civic 

leaders have become keenly interested in the correlation of 

home and school responsibilities in training the youth in 

stable citizenship and happy family living so that their at

titudes will become a part of the American way of life. 

It is interesting to examine the list of characteris

tics of a good elementary curriculum developed by Caswell 

sind Foshay (2:55), These are the points of fundamental con

cern, and each point invites the integration of home and 

family life education: 

1. A good elementary school is one in which the 
program is conceived and operated as a whole. 
The educative experience should be broad and 
continuous from year to year. 

2. A good elementary school is one which provides 
a rounded program of living. Intellectual, 
physical, and emotional development are all 
interdependent and interrelated, 

3. A good elementary school is one which contri
butes to the maximum realization of democratic 
ideals in the actual living of pupils. 

4. A good elementary school is one in which the 
program is based on an analysis of the interests. 
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needs, and capacities of the children it serves. 

5. A good elementary school is one in which children 
are afforded guided experiences compatible with 
their maturity in all the areas of living. 

6. A good elementary school is one which is an in
tegral part of the community it serves. 

7. A good elementary school is one in which physical 
facilities and instructional supplies facilitate 
desirable pupil activities. 

8. A good elementary school is one in which the 
growth and welfare of all members of the pro
fessional staff are fostered. 

9. A good elementary school organizes the general 
life of the school so as to foster democratic 
values. 

Since it is the goal of every school administration 

to increase standards of education so as to satisfy the com

munity smd the society which the school serves, it is impor

tant that the family be recognized by the school as an in

stitution of direct value to education. Goodykoontz and 

Coon (3:97) have expressed the importance of the home as 

related to the school activities in these words: 

"My home" and "my family" are, and rightly should be 
the pride of every elementary school child. Besides 
the physical care they provide, they represent also 
his source of emotional security, the place which 
gives him status. No practices of the school should 
ever take from him that pride, or that dependence 
upon his home. On the contrary, many of the school's 
activities can contribute to children's better under
standing and appreciation of their homes. 

That America has suffered a decline in cultural and 

moral standards practiced by the youth of today is a matter 
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of wide discussion, but it is doubtful that lectures, articles 

published in leading magazines, or volumes of books prepared 

on the subject of family living could produce positive think

ing on lax standards. Only through careful planning and co

operation between the home and school can leaders instill 

the principles that make a happy and satisfactory family life 

and build a wholesome personality for the individual. Otto 

(4:159) has given two basic reasons why home is pertinent to 

this discussion, the first being "the home is the pillar of 

stability in society and holds first place among social in

stitutions as the creator and guardian of human values." 

The second is that "The wholesome family and home life and 

the functions which a home ought to serve can be attained 

only if the members of the family practice cooperative, 

democratic human relationships in family living." 

Home life has much bearing on the individual as a 

personality. School men and laymen, ministers and educators, 

writers and parents have publicized the need for American 

people to restore the role of the home as the important in

stitution to our culture. Otto continues to discuss the con

sideration of the home and its contribution to society and 

makes this summary: 

Unless the objectives of satisfying human relation
ships can be achieved in family life, there will be 
lacking that foxindational element essential for the 
success of the course. Some children from broken, 
dictatorial, or otherwise unsatisfactory homes learn 
to be successful in human relations, but the 
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educational task is always more difficult and in 
many cases impossible unless the home actively par
ticipates in it. 

Ihe combined efforts of home and school to solve the 

problems of growth and maturity are interdependent. Folsom 

(5t90) provided an interesting approach to the child's ex

periences when he stated: 

Whether the child's home experiences are good or bad 
they are and probably will remain the strongest and 
most enduring education he will ever receive. Habits 
and attitudes acquired in his early family life may 
profoundly affect all the child's social contacts. 
, . ,If his home has failed to meet any portion of 
its responsibility either through ignorance or mis
fortune it is. , , the function of the school to 
supplement this loss to whatever extent it is able. 
If the home is good, the Job of the school may be 
simply to recognize its value, to give it status in 
the mind of the child, and to help him to further 
understanding and appreciation. Probably the school 
will find it has also the task of helping children 
to a wider understanding of the place of home and 
fsunily in the lives of other children and of their 
ultimate responsibility for helping to make decent 
home life possible for all. 

Paul R. Pierce (6:12), who has directed curriculum 

building in the Chicago Public Schools, believes that educa

tion deals with all aspects of life and that the school 

serves the home as a unifying agent. He says: 

In carrying out their education responsibilities, 
the schools must recognize and integrate all those 
aspects of life, moral, ethical, social, economic, 
civic,—in which people need to exercise intelligence 
and understanding. The schools must aim to develop 
yoimg people mentally, physically, spiritually, and 
morally so that they can take a competent and effective 
part in our daily life, contribute to the welfare 
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of others, and make their own lives happy and good. 
The public schools are a unifying agent which 

serves to strengthen and coordinate the educative 
work of the home, church, and other community or
ganizations . 

Authors of materials studied in the field of elemen

tary education express themselves in somewhat different ways, 

with slightly different emphasis; but basically, the need for 

home and family life education is recognized by most writers. 

They agree that home and family life education is an impor

tant phase of the school curriculum; however, few report a 

well-organized, integrated program of home and family life 

education in the elementary curriculum. 

Educators also agree that the curriculum should be 

arranged to meet the needs of a changing society and that it 

must be planned to solve the problems of individual pupils. 

By this process, youth who evidence stable personalities 

will contribute worthily to family living and community in

terests although they are experiencing the rapid growth and 

maturity stage of adolescence. 

The American Association of School Administrators 

(7:31) do not believe that how children learn and grow can 

be the main factor in determining the content of the curri

culum. They believe that the school should equip its curri

culum with the outcomes of what society expects from its 

schools. They furnished this statement regarding the func

tion of the curriculum: 
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In large part, the child's abilities are the products 
of growth, but the school must so study children that 
these abilities may be increased through the processes 
of education. While all interests are learned, the 
child's level of maturity has a marked bearing on 
the relative ease of developing them. Within rather 
broad limits set by growth, it is the function of 
the school through its curriculum to stimulate in
terests toward the outcomes set by society. 

Because the modern child grows up in a culture of 

change and resulting instability, the urbanized child of 

today does not bring adult experiences into the adult world 

as did the urbem child of not too long ago. Arbuckle (8:19) 

described the insecure feeling of the modern child as an in

evitable process that comes from constant change in the 

solid things that appeal to youth. He says that in the 

modern environment children are not privileged to enjoy a 

routine schedule of living that includes loved places, 

cherished life-long friendships, and even family closeness, 

which mould the habits and personalities of happy, well-

rounded individuals. He added: 

. . . the author would see as the greatest need of 
children today—the need to be an important and 
accepted part of their society. The very nature 
of our society is such that children are less 
needed, and often they are less wanted. They are 
no longer an economic asset, but an economic liability, 
and this will be increasingly true as the societal 
demands for more formal education become greater and 
greater. Teachers must see to it that the child be
comes a contributing and wanted part of the school 
society, rather than a passive or hostile individual 
who remains in school only because someone says he 
must. 
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The members of the Southern Commission on Research and 

Service (9^69) agree with the foregoing statements in their 

description of the scope of the program of elementary educa

tion. It is stated that because our modern culture is so 

complex, more pressure is placed on the youth of today to 

develop competencies, understandings, and skills. Because 

of this pressure, the schools must be comprehensive in plan

ning for these participants in modern living. This committee 

has suggested that the school be concerned with the child's 

development in the areas of: 

1, Mental and physical health and safety 

2, Intellectual skills 

3, Social living 

4, Aesthetic appreciations and expressions 

In selecting the areas of child development these 

reasons are quoted from the summary by the Research Commit

tee : 

. , . you cannot consider the intellectual develop
ment of a child apart from his physical, emotional, 
or social development, , , , His mental capacity 
may seem to be low. If all facts are known, however, 
you may find that the child's lack of intellectual 
development is caused by personality frustration, 
insecurity, limited environment, or by some physical 
defect rather than by lack of capacity. 

To assure the interest and understanding of children 

J, Murray Lee and Dorrls May Lee (10:70) have charged the 
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school with the responsibility "to provide learning experi

ences which are within the experience of the child or which 

can be built on his experience, . , Incidentally, this is 

the only way learning of any real value takes place," 

After a diligent search for examples of attitudes and 

actions which contribute to home and family life education 

by elementary educators, it is evident that the need for the 

integration of home and family life education has been recog

nized by leading authorities, and that much work and careful 

planning is needed in this phase of education, 

Henry J. Otto's (4:170) statement could be a summary 

of the significance of home and family life education in the 

fifth grade curriculum: 

As soon as children are old enough to assist in the 
activities of home life, their participation assumes 
a sort of dual purpose. They are learning what the 
activities of family living are and how these acti
vities are carried on; they are also learning the 
nature of family life so that when they are old 
enough to establish homes of their own, they will be 
capable of maintaining and operating homes of their 
own, they will be capable of maintaining and operat
ing one. Both phases are essential features of the 
child's induction into the culture and an essential 
part of the child's education. 

Prom the pioneer days of education in family living, 

home economists have realized the values of beginning the 

training for family life in early childhood, but not until 

the twentieth century did the parents, principals, and 

home room teachers recognize that good health, attractive 
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personal appearance, pleasant atmospheres, and happy rela

tionships of family life played an important part in the 

education of the elementary child. 

Lilyan King Qalbraith (11:11) , in tracing the his

torical development in education for home and family life 

education at the elementary level, discovered that Mrs. Ellen 

H. Richards, pioneer in Home Economics, thought and acted in 

the areas of training emphasized today as she reported on the 

conditions in the year I898. 

From the first issue of the Journal of Home Economics 

published in February, 1909, she quotes: 

. . , The Domestic Science course in the elementary 
school is the training course for mothers of the fu
ture—very few of our citizens, even the parents of 
public school children, know that a special training 
for teachers in the larger and much more important 
school, the home, is given to classes of the last two 
years of the elementary school. 

As the years passed, emphasis has shifted to include 

all activities of home and family living, but few schools 

have integrated the subject matter of home and faimlly life 

education into an active program of the school. 

In June, 1940, Miss Ellen Miller (12:237) addressed 

the American Home Economics Association in Cleveland, Ohio, 

and tried to impress upon her audience that the elementary 

age was a period of exploration in which the child is dis

covering the world. She stressed her belief that the elemen

tary level was the time to build the child's concepts of what 
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constitutes happy family life. She was keenly aware that 

little progress had been made when she opened her address in 

this manner: 

You may be interested to know that in setting up this 
program it was difficult to find a speaker who is 
actively engaged in education for family living at 
the elementary level. Surely this is not because we 
do not think it essential. It is rather because it 
is too difficult and because as Walter Lippman said 
recently in an address at Harvard University, 'We 
Americans are prone to take the easiest way out.» 

She urged that consideration be given to the value of 

family life education in the elementary school, and gave her 

ideas for an adequate program for an elementary school in 

this quote: 

Ideally, the school would be one in which the teachers 
in every grade and subject know children and under
stand how they grow, who know of the importance of 
home living and of the educational possibilities in 
their subject and the experiences which the children 
may have in working with one another in class and 
on the playground—teachers who are familiar with 
the homes in which the children live, and know their 
parents and are on friendly terms with them. . . 
there would be, for boys as well as for girls, a 
series of activities specifically planned to develop 
homemaking skills, to awaken interest in the home, 
and above all to develop an awareness of the impor
tance of the family and happy socially constructive 
relationships. 

Elizabeth Stevenson (13:29) firmly believed that 

children of the elementary years could profit from guidance 

in their personal and group living adjustments through home 

and family life education. She felt that the school could 
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help the child discover and assume the responsibilities in 

the operation and welfare of the home. In 1946, she published 

her book for the use of teachers of family life education in 

the elementary schools with this theory in mind: 

Children dramatize everything at this time. They 
especially enjoy imitating their elders. This gives 
teachers excellent opportunities to teach social and 
family customs and acceptable behavior. Glamorizing 
everyday conduct of the more social nature may stir 
young appreciations. 

During recent years the leaders of home and family 

life education have completed much research and have per

suaded the educators of elementary education to undertake 

the task of transmitting the patterns of home life into the 

curriculum, 

Marian McMillan (l4:243), in her dissertation sub

mitted June, 1956, states: 

Although no other setting duplicates exactly the 
relationships of the family unit, certain experi
ences in the child's school life approach home situa
tions nearly enough so that the child can utilize 
their values in developing standards of home con
duct. These contacts outside the family challenge 
the child to socially satisfactory behavior and place 
upon him responsibility similar to that which he 
needs to exercise at home for himself and for others. 

Since the elementary school has a strategic position 

in the program of home and fsunily life education, the possi

bilities of acceptance of a systematic integration of home 

and family life education into the curriculum are described 
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in the Joint Committee on Curriculum Aspects of Education 

for Home and Psunily Living (3:43): 

The elementary school offers many possibilities for 
constructive experiences that will encourage children 
to live more fully and effectively during those years 
between early childhood and adolescence. When the 
schools attempt systematically to utilize these oppor
tunities teachers find Innumerable occasions for posi
tive contributions to the living-learning experiences 
of children, provided time is allowed and a recogni
tion given to such important activities. 

Home economists and educators in the field of home 

and family life education have long stressed the importance 

of integration of family life subject matter into the elemen

tary curriculum, and through their efforts it is possible 

that more and more curriculum directors in the public schools 

will accept the theory of Ivol Spafford (1:57): 

Rapid changes in the environment and complications 
of an industrial society demand that the individual 
have a broader base of knowledge and experience for 
the meeting of homelife problems than the home can 
provide. . . While living in the family educates in 
small-unit living the life of the school should be 
an experience in living on terms of mutual under
standing and appreciation with a larger group who 
have widely different interests both within and 
without the school. 

She further expressed her belief that because life 

has become more complicated in this era, it is impossible 

for the home to provide the education needed for the child 

today. 
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Integration of Home and Family Life Education 
in Some Elementary Schools 

Home and family life education is being coordinated 

with the work of the regular classroom in many elementary 

schools in other states, but in Texas, while progress has 

been made in this field, little has been recorded. Though 

some subject matter of home and family life education (es

pecially nutrition) has been satisfactorily integrated in 

some schools, no widespread plan has been developed to offer 

a well-rounded program in this area at the elementary level. 

Dr. Willa Vaughn Tinsley (15:5), Dean of the School 

of Home Economics at Texas Technological College, has worked 

closely with problems in elementary education. She discusses 

the uses of new educational principles in teaching nutrition 

to elementary children: 

Learning is facilitated as the learner is involved 
in an active way. Nutrition education, involved as 
it is with activities easily adapted to pupil par
ticipation, can be so directed as to enrich learn
ing in many different ways. Prom the first stage of 
nutrition education--the food habit survey—throughout 
successive stages—animal experimentation, acquaintance 
with reliable sources of information and guides for 
good eating, tasting new and unfamiliar foods, plan
ning meals, participating in the school lunch, evalua
ting progress, the learner can do things himself. 

In an abstract from the Doctoral Thesis of L. Ann 

Buntin (l6:223) the following major efforts were listed for 

teachers of home economics on the elementary level. These 

were decided after four school systems with the integration 
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of home and family life education in the elementary school 

were visited: 

1. Developing and guiding a program in home and 
family life education which can become part 
of a well-unified program. 

2. Developing good working relationship with class
room teachers, 

3. Assisting with learning situations in an6 out of 
the classroom as teacher, guide, observer, or 
evaluator. 

This study, it should be noted, was made when a 

special teacher of home and family life education was avail

able. While Dr. Buntin's plan may be the desirable one, few 

home room teachers can initiate and carry out such a plan. 

It would be preferable to have the help of a coordinator of 

home economics in the elementary school, but it would not be 

necessary. 

It is the purpose of this writer to develop a plan 

from the review of attitudes and actions in the past to com

plete a functioning program of home and family life education 

into the fifth grade curriculimi to be carried out under the 

guidance of the home room teacher, 

A niimber of articles and various books have been 

written to describe the integration of selected subject mat

ter of home and family life education into the elementary 

school curriculums, but few have presented a coordinated 

prograun for the all-aro\md growth of the individual. 
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Ivol Spafford (1:119) has described the goals of a 

program of such Integrated subject matter, developed and 

tried out in Horace Mann School, Teachers College, New York 

City, where the opportunity is afforded to all the grades 

from the first through the twelfth: 

To help the child appreciate the problems of home 
living as they appear in the school situation. 

To see and understand the part the home plays in 
man's life. 

To roster good health habits and help the child to 
appreciate some of the health practices suggested to 
him whether at home or at school. 

To offer experiences whereby the child may identify 
himself more closely with the phase of life he is 
studying. 

To enable the child to develop special interests 
which lead to personal satisfactions, release tensions, 
and possibly give glimpses of future vocations. 

Florence Irene Nylin (17) developed a thesis which 

stemmed from a unique function of the Home Economics Depart

ment of the State Teachers College, Platteville, Wisconsin, 

in teaching required courses in nutrition education for 

students majoring in elementary education and in rural edu

cation. She found the response to the subject matter re

vealed that most of the graduates had integrated the areas 

of being well-groomed, getting along with people, management 

and housing, and nutrition. 

After planning and teaching a six weeks' nutrition 

unit to groups of elementary children. Beryl Mae Cllne 
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(l8:100) gave the following conclusions: 

1. Children are interested in nutrition instruction 
when: (l) food experiments are carried on with 
the white rat to show the importance of forming 
desirable food habits; (2) colorful and informa
tional charts and posters are used to illustrate 
the points emphasized in the class and (3) new 
and different food is served in the class, 

2. Elementary school children are interested in 
forming good eating habits, 

3. Elementary school children understand some simple 
scientific principles underlying nutrition. 

4. Children ask to have the foods eaten in class 
served at home. 

5. Elementary school teachers are amxious for assist
ance in giving nutrition education to school 
children. 

6. Children transfer their nutrition education to 
their families at home. 

7. Parents of elementary school children are in
terested in nutrition units taught in school. 

8. The quality of work done by children in nutri
tion is proportional to their mental capacities, 

9. Children enjoy lessons in which they participate, 

Ellen Semrow (19:687), Director of Consumer Service 

Department of the American Institute of Baking, Chicago, 

Illinois, sent a questionnaire to 1,237 leaders in nutrition 

to evaluate the program of nutrition in the elementary school, 

however, 36 responses were received. She did, however, learn 

that this group considered the unit method was the most popu

lar in the nutrition teaching. She siommarized the most ef

fective ways of motivating interest of the pupils through 
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the introduction and use of: 

1. Animal experiments, 

2. Relating science to people, 

3. An enthusiastic presentation of up-to-date material. 

4. Classroom breakfast, planned and prepared by the 
class, 

5. Relating food to health, 

6. Puppet projects. 

Esther Brown (20:124) has said: 

Cooking is an adventurous experience for first 
graders and has many values. It helps make other 
learning real, such as reading, writing, and arith
metic. By writing recipes they gain reading and 
writing experiences, and through measuring, counting 
portions and numbers of cookies, they achieve greater 
insight into the symbolic characters of numbers. 

An Interesting example of the teaching procedure for 

integrating home and family life education into the elemen

tary curriculum is described by Lavena Jasnoch (21:6l) in 

teaching pupils to make apple sauce: 

A, Reading and Social Studies 

1, Read about apples, where grown and how apple sauce 
is made. 

2, Prepare apple sauce, 

B, Language Arts 

1, Spell words involved with growth and preparation 
of apples, 

2. Compose news items. 
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3. Write stories and poems, 

C. Health 

1. Study apples as related to health. 

D. Art 

1, Illustrate apples, 

E. Conclusion of Unit 

1. Applesauce party. Serve hot apple sauce. 
Add a cookie, 

Dr, E, Curtis Qaylord (22), who prepared a guide 

book for teaching nutrition in the elementary grades made 

this statement: 

Along with your responsibilities for teaching 
'reading, writing, and arithmetic* you also have 
the important duty for teaching most of the 
specialties such as health and education. It is 
here as a part of health education that the teach
ing of nutrition becomes important. Some authorities 
believe that nutrition education should be the spring
board to teaching other health aspects such as mental 
hygiene, sleep, relaxation, exercise, and family 
living, 

Dr, Gaylord (22) suggests the following nutrition 

units for Grade 4 through Grade 6: 

1, Our noon luinch 

2, Our body as an engine 

3, Planning a raw vegetable party 

4, Where food comes from 

5, Useful plants and animals 

6, Learning more about milk 



28 

7. The story of cereal grains 

8. What happens to food we eat 

9. The story of soil 

10, Poods in other countries 

Dr. Gaylord has also suggested that pupils learn to 

reduce and enlarge recipes, make peep shows and maps of food. 

Ruth C. Cowles (23:286), consultation in Home Economics 

Education, and President of Department of Home Economics, State 

Department of Education in Hartford, Connecticut in an article 

for the National Education Journal: 

Logically home economics starts in the elementary 
school. The factors that make for a happy home 
life are as important to the child of six as to the 
youth of sixteen. First graders are far more 
absorbed in their home environment than are the 
teen-agers. This means the teacher is immediately 
involved in building concepts, appreciations, and 
skills, , , , Opportunities for integration of 
home and family life education with the total 
school program increases progressively with the 
grades, 

Aletha Carey (24) integrated simple sewing into her 

fifth grade curriculum, and after the girls had modeled 

their completed blouses, she realized that ten year old 

children have a desire for creativity. With the teacher's 

help, the children were each allowed one dollar to select 

and purchase material, pattern, and thread. Adhesive tape 

on the machine was used as a guide for seams. Practice with 

lined tablet paper was used to increase skill in sewing. 



29 

The importance of pressing was stressed. Modeling the blouse 

was the goal for the final meeting to which the mothers were 

invited to attend. 

The integration of home and family life education 

into art activities can develop a wholesome personality. 

Robert Kaupelis (25:18) lists these needs: 

1, Satisfaction of creative needs 

2, Therapeutic and expressive value 

3, Help in correlation and integration with other 
schoolwork 

4, Aid in developing taste both as producers and 
consvuners 

5, Contribution to the growth of both the bright 
and dull child 

6, Assistance in helping all children relax and 
enjoy themselves during leisure time 

7, Exceptional values in the development of whole 
child—physical, mental, emotional, and social. 

Art can lend much to the creative quality of effective 

study and to the ordinary living conditions of family life. 

In the review of the functioning programs, it is con

cluded that any integration of home and family life educa

tion subject matter resulted in satisfaction to the child. 

Since leading elementary educators and home economists 

agree that home and family life education can contribute to 

the individual, his home, and his community, it seemed neces

sary to study the background of these contributions. In an-
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ticlpation of the plan, a study of the community and its 

habits of family living was developed. The characteristics 

of a fifth grader in Andrews were compiled from literature 

and past personal experiences. 



CHAPTER III 

THE SIGNIFICANCE OP HOME AND FAMILY LIFE EDUCATION 

TO THE FIFTH GRADER IN ANDREWS, TEXAS 

Community Description 

The story of the small West Texas town of Andrews is 

an amazing one. Andrews has grown from a stable pioneer 

farm and ranch community to a thriving small city of indus

try and production. T. A. Roach (26:10) has described the 

community and the school district of which he is superinten

dent as follows: 

In the lower south plains of Texas is the treeless 
range County of Andrews where sand, wind, and oil 
wells dominate the scene. This West Texas County 
contains 1,503 square miles and a total population 
of approximately 12,500 with about 10,500 citizens 
living in the County Seat Town of Andrews. Since 
1938 the Andrews Independent School District has 
comprised all of Andrews County. 

The rapidly developing oil industry in this West 
Texas area placed Andrews County first in oil pro
duction in 1956 with a total of 55,198,882 barrels. 
With the expanding oil industry has come a rapid 
increase in population. From a total population 
of 600 in 1940 and 3,309 In 1950 the city of Andrews 
has grown to 10,519 in February, 1957. Other evi
dences of growth are indicated by corresponding in
creases in utility connections, bank deposits, postal 
receipts, and building permits. 

At the disposal of Andrews citizens are beautiful 

parks, modern recreational facilities, including a brick 

youth center building and a large kidney-shaped swimming pool. 

A community building serves as a center of society functions, 

31 
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both for groups and for private individual parties. The 

annual county fair is housed in a special brick structure, 

which is also a part of the civic center. 

Pad 11 ties are more than adequate in the Andrews 

schools. Much publicity has been given throughout the nation 

about the school plant and how these facilities have been 

made possible. 

To bridge the gap between the home and the school, 

five new primary units have been built to create the appear

ance of pleasant homes, modern in design, and admirably land

scaped. They are flat-roofed, with clerestory windows, and 

have a covered play area sheltered from the wind by a wall. 

Adjoining the carpeted floor arrangement is a built-in 

in-door garden (27). 

To house the ever-growirxg number of students of ele

mentary age, three new elementary schools have been built 

which include, beside the modern equipped classrooms, a book 

room, speech and therapy room, counselor's office, a well 

tooled arts and crafts room, a music activity room with 

practice rooms and a special education room. Here, in out

line, is the Andrews elementary education philosophy, within 

the framework of which the new elementary schools are shaped 

(28:57): 

1. To develop an easy transition for the child 
from home to school. 
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2, To turn away from mass education, making instruc
tion individual, but retaining group values, 

3, To retain a "family living" concept within the 
school; to minimize the massive, the monumental 
concepts in school design as destructive of easy 
transition, 

4, To make, insofar as possible, every experience 
encountered in school an educational experience, 
including mealtimes in the cafeteria. 

Andrews, though a city of small and modest homes, is 

a community which is afforded adequate financial resources 

to pay the cost of effective education. The assessed valua

tion of $105,000,000,00 for the 1956-57 school year and 

$120,000,000,00 for 1957-58 is based on approximately 95 per 

cent oil properties. Assessed valuations are made on ap

proximately 12 1/2 per cent of the present or real value. 

The tax rate for 1956-57 was $1.48 per $100 valuation and 

has been set at $1.6l for 1957-58. 

Andrews has unlimited financial possibilities and re

sources for community and school progress. 

Problems of Family Living 

As in the case of any oil "boom" town, Andrews has 

suffered inflation in the cost of living. Undesirable hous

ing facilities have been forced on working people at un

reasonable prices, resulting in most families obligating 

their budgets to the high cost of building homes. With no 

railroad, tramsportation costs for the retail merchants have 
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soared the prices of groceries, dry goods, and daily living 

commodities. Most families find it hard to meet living 

costs, and few are able to budget their incomes to Include 

savings, although the average income is considered high. 

Civic Welfare 

A booming oil field town with its industry and em

ployment opportunities greets new-comers, some of whose ad

verse circumstances have forced them to seek Jobs away from 

their native environments. Thus, many families reach Andrews 

with neither Job nor money for current expenses. 

Due to the physical dangers encountered in oil field 

occupations, many accidents reduce the family income to the 

small check which comes from the compensation insurance plan. 

In addition, there is the usual number of needy families 

living in conditions of poverty because of domestic diffi

culties, shiftlessness, and other reasons familiar to wel

fare organizations. 

Andrews supplies the needs of welfare through its 

many civic welfare agencies such as men's clubs, women's 

clubs and sororities, the Chamber of Commerce, churches, 

schools, and national welfare organizations. The school dis

covers and serves the needy through a visiting teacher and 

three school nurses. The county offers excellent hospital 

services, and the churches are cooperative in securing food, 

clothing, and money to members of their respective faiths. 
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Those who profess no church affiliation also receive from 

the churches along with professed members. 

The Salvation Aniiy and the American Red Cross contri

bute heavily to the welfare conditions in Andrews, 

Importance of Family Life Education 
in Andrews, Texas SchooT 

In this study it was felt that the fact that there is 

a need for home and family life education in the elementary 

schools in Andrews should be established. The interest of 

citizens familiar with home and family life education as well 

as the statistical facts in Andrews should be determined. 

To make these opinions and facts available, a number of people 

were personally interviewed because of their experiences, 

their prestige and standing in the community, and their in

terest in home and family living. Each person was asked to 

contribute his opinion as to his attitude toward integration 

of home and family life education into the elementary school, 

and with his permission, the following statements are in

cluded in this paper: 

T, A, Roach, superintendent of Andrews Independent 

School District, was the first man interviewed, Mr. Roach 

accepted his present position effective January 1, 1955 after 

he had been extended an invitation by the Andrews School 

Board to visit the school and consider the position which 

had been vacated by resignation. He has achieved a coveted 
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position as a school administrator, and his civic accomplish

ments have been many, Mr, Roach is a very active member of 

the First Baptist Church where he regularly teaches a men's 

Sunday School class and serves on the Board of Deacons, He 

is the father of two sons and one daughter, and is married 

to a very active community and church leader, Mr, Roach en-

Joys the merited respect of his community, the cooperation 

of his faculty, the admiration of his patrons, and the friend

ship of the student body. In answer to the question, "Do 

you feel that home and family life education as an integra

ted part of the elementary school curriculum would be impor

tant?" he said (30): 

"Because of the decadent conditions within the modern 
American home brought on by marked changes in the 
economic and social order, I believe we need to re-
emphasize the values and importance of a good home 
by offering family life education as an integrated 
part of our elementary school programs." 

Dr, Joe Tidrow, formerly assistant to the director of 

instruction in Tulsa Public Schools was awarded the Doctor 

of Education Degree by Oklahoma A & M College one year after 

he became director of curricular services in Andrews. Dr. 

Tidrow is a strong leader in his field, and his ability de

mands the respect of the community both in his profession 

and his daily living. He is very interested in bettering 

his community by adding to the curriculum anything that he 

feels will develop the child. He replied to the questions 
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in this wise (3I): 

"The family is one of the most important institutions 
in our American society. Certainly it is necessary 
for the school to do anything that it can to help 
the youngsters develop favorable knowledges, skills, 
and appreciations concerning the family without, 
however, the school's impinging upon the family 
responsibility," 

These remarks from Mr, Roach and Dr, Tidrow encouraged 

much further study, and an interview with Eddie Brenholtz, 

Principal of the San Andres Elementary School, in Andrews 

was conducted. 

Mr. Brenholtz taught in the elementary schools of 

Andrews three years before becoming principal in 1956. He, 

during his teaching career, was selected by Andrews teachers 

to serve as chairman of the steering committee for the evalu

ation of the instructional program. Mr. Brenholtz, who is 

very familiar with Andrews because of his many activities in 

school auid civic work, voiced the following opinions in 

answer to "How do you feel about an integrated program of 

home and family life education in the elementary school?" 

(32). 

"Before attempting to answer this question, I should 
like to describe part of the environment from which 
some of our students may come. This, I think, is 
necessary before attempting to establish any degree 
of importance for the schools being involved with 
home and family life. 

"First, we know that students shall come to us from 
varied economic circiimstances. We shall have youngsters 
who have been 'fed with a silver spoon,' whose every 
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wish for material goods has been considered a command 
by their parents. Very probably they shall have 
traveled rather extensively over the United States 
and possibly abroad. In all liklihood, they shall 
have their own room in a rather large house. 

"On the other end of the scale we shall have youth 
who have never seen the 'silver spoon' nor at times 
even the food that might have been served in it. 
They may live in a two room house with six other 
people. The chances that they may be clothed ade
quately, much less stylishly, are doubtful. Books, 
magazines, newspapers, may all be missing from their 
home environment. Opportunity for travel may have 
been confined to trips between home and the grocery 
store. 

"Between these two extremes we shall find all varying 
degrees of economic backgrounds from which our youth 
come. So much for purely economic factors; now let 
us look at the human relationships to which our 
students have been exposed. 

"Some have come from a happy home life where love, 
sympathy, and understanding have been lavished 
abundantly upon them; where discipline, morals, re
ligious backgrounds, etc., have been established 
with them. Others will come to us from homes where 
one or more of the parents may be missing because 
of death, or for some other reason. They may come 
from homes where they have been taught to lie, cheat, 
steal, and hate through the examples set for them by 
whatever parents they may know. 

"Now, what about an 'Integrated Program of Home and 
Family Life?' Do the above statements have any im
plications for the builders of a school curriculum? 
I think so. It is my belief that the curriculum of a 
school should be planned so that it will help students 
to retain their integrity, or regain their integrity 
when problems or tensions impair their 'wholeness' or 
'soundness.' An integrating curriculum will contri
bute toward the building of integrated personalities. 
An integrating curriculum cannot ignore the building 
of wholesome attitudes, habits, and understandings, 
and ability to solve problems in the field of Home 
and Family Life Education." 
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Mr, Brenholtz apparently is interested in contributing 

to the personality of the individual, and he practices his 

deep understanding of the elementary child as he serves as 

principal of the San Andres School, 

Mrs, Mable Mize, Visiting Teacher for the Andrews 

Schools, is probably one of the best known women in Andrews 

Co\inty, not only because she is a frequent visitor in various 

homes of the pupils in Andrews Schools, but also because she 

is a very active club woman and one whose civic interests 

and love for people take her far beyond the call of her du

ties as visiting teacher. In an interview Mrs, Mize said 

(33): 

I believe that where Home and Family Life Education 
is provided in the elementary grades, both the child, 
his family, and the community will have better mental 
health. We cannot start too early in our schools 
teaching all important phases of family living such 
as safety and home care of the sick, money management, 
family relationships, simple cooking, clothing and 
personal grooming, as well as personality development. 
With planning and encouragement the parents will be
come more aware of thdr own most important Job— that 
of directing the activities in family life. The 
elementary child is eager to learn the best ways that 
concern family life and his home. 

Blyrtie Belle McLaughlin has served for three years as 

one of the school nurses in Andrews Schools. Mrs. McLaughlin 

was graduated as a registered nurse from Hendricks Memorial 

Hospital in Abilene, Texas, and for many years she has 

practiced this education in several West Texas towns. Her 

husband is a home room teacher in the Carl Underwood 
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Elementary School in Andrews, and they are the parents of 

two daughters. Outside their professional responsibilities, 

the family is very active in scouting, church work, and 

musical entertainment for civic clubs and school programs. 

Mrs. McLaughlin heartily approved the integration of home 

and family life education into the elementary curriculum for 

many reasons, but her most interesting point was the value 

of the program to protect the family health program (34): 

"Because our town has grown more rapidly than our 
medical facilities have expanded, it is imperative 
that patients who are truly sick be cared for in the 
home. An integrated program of home care of the 
sick could do much to help the elementary child to 
learn to assume direct responsibility and to aid 
the family in meeting the crises that come with 
ailing family members." 

Kay McLaughlin, a senior in the local high school, was 

present at the interview with her mother. Myrtle Belle Mc

Laughlin. Miss McLaughlin is one of the most popular girls 

in the high school, and has had honorable mention in several 

beauty contests. She is a member of the National Honor 

Society, and in her spare time teaches several piano and 

accordion students. To our discussion she added another im

portant reason for the integration of home and family life 

education into the elementary school curriculum when she ex

pressed her regret in not having taken more interest in the 

homemaking program in high school. She said (35): 
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If interest in home and family life education had 
been stimulated during my elementary school years, I 
would have been more interested in Homemaking in 
high school. Not until the course changed its name 
to 'Family Living' did a number of girls accept the 
subject matter as an important source of knowledge 
for future daily living. 

Probably no person in public affairs in Andrews County 

seeks more opportunities to personally know the families in 

Andrews County than does Judge Virgil Lasater, Judge Lasater 

is a family man who is familiar with the problems of most 

families in Andrews, He was employed by a major oil company 

before he went into business for himself. He was operating 

his own furniture store until shortly before he was sworn 

in to the office of County Judge. He reported the following 

during his interview (36): 

The County of Andrews is proud to boast that from a 
public school enrollment of over 3,500 pupils, only 
29 Juvenile cases were heard the past year. . . 
Another good report is that despite a transient popu
lation, county welfare contribution has been light 
due to the heavy responsibility assiomed by the 
churches and civic clubs. It should be the aim of 
our citizenship to maintain the high standards that 
these facts reflect, 

Ann Seay, who presently serves as a deputy in the 

County Sheriff's office, is known throughout Texas for her 

many contributions to civic, club, and welfare work. She is 

now 8th District President of Texas Federated Women's Clubs; 

she is a former teacher in the Andrews schools; she has 

been Executive Secretary of the Red Cross Chapter of Andrews; 
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and she is the mother of three sons. Mrs, Seay felt that 

home and family life education in the elementary school 

would be particularly significant in Andrews. She said (37): 

I feel that the teaching of home and family life 
should stem from the home. When it does not, the 
teacher must fill the void. There should be a way 
devised so that the child would not be cheated froi.i 
his studying the 3-R's. If the mechanics could be 
combined with the situations that you desire to im
press on the child, that in some way should compen
sate. 

In the many years I have done welfare work in 
Andrews County, and in the Job I presently hold, 
I have found that we have L.11 levels of family living 
here--from the highest to the lowest. The children 
who see nothing but the seamy side of life do need 
to be taught there is another side to fit them for 
society—that they may know a better life, and 
that they may raise their own level of living as 
they mature into adults. 

Reverend Carl Grissom, Pastor of the First Baptist 

Church, Andrews, has many occasions to counsel with families 

whose problems are financial and domestic. This pastor 

spends much time visiting in disturbed homes—homes that are 

suffering grief, pain, hunger, loneliness—and he is a man 

who encourages the confidence of these people in helping 

them to solve their problems. He gave this opinion (38): 

In our town, as in many other towns, hundreds of 
people live in trailer camps or in temporary homes 
where the stabilizing factors in familylife are 
wholly absent. The people who exist in this way, 
moving from one Job to another often have a good 
deal of ready money, but they miss almost entirely 
the sense of belonging that can be so stabilizing. 
There are many who have no real stake in the com
munity and no membership in a group. Up-rooted men 
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and women do not take the same pride in family 
success, and when people cease to care the family 
naturally goes to pieces. 

The family is so important in our total life that 
the various social organizations should be Judged 
by what they do to the family. The school, the 
club, and other agencies ought to exist to serve 
the family far more than the family exists to 
serve them, because these outside institutions are 
instrumental while the family is terminal in value. 

Another well-known pastor. Rev, Tllden B, Armstrong, 

Pastor of the Means Memorial Methodist Church in Andrews, was 

interviewed. Reverend Armstrong has been in Andrews over a 

year, and the fruits of his home visits are apparent to his 

church members. He is loved by the people in Andrews for his 

kindness to suffering humanity and his great zeal for win

ning people to better moral and spiritual purposes. He re

marked (39): 

Home and school form a partnership, both sharing in 
the process of the development and education of the 
child. Since the home actually turns the child 
over to the school for a portion of the child's 
education, there surely must be coordination or co
operation between the two. Increased leisure time 
and high cost of living create a need for both 
parents to work. This makes it all the more im
portant that the school supplement the home train
ing program. Sharing and cooperation of the teach
ing of family living must be a Joint process. 

The carefully considered statements from these experi

enced persons who represent a responsible and concerned seg

ment of the leadership in the community are regarded with 

much respect. It would seem that their statements should be 
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considered thoughtfully by the teacher and implemented into 

her classroom teaching in any way that can be devised. 

Description of Fifth Grade Pupils in Andrews, Texas 

Fifth grade pupils in Andrews fall into the age group 

from ten to twelve years. Their maturity traits at these 

age levels are summarized from the descriptions of Gesell, 

Ilg, and Ames (40:73-78); bearing in mind that the majority 

of the pupils will fall into the eleven year group. 

Because of the inner changes in the eleven year old, 

poise is not typical of this age. Their total action system 

is nervous. They greet new situations with bursts of laugh

ter because they are unsure of themselves. Their bodies are 

in constant activity, and they find it necessary to be heard 

with lack of restraint in their voices. 

Though health may be generally good at this age, there 

is a tendency toward an increased number of colds, grippe, 

ear infections, sinus involvement, and occasionally even 

pnevimonia. Their whole physical mechanisms are constantly 

changing. Fatigue is more pronounced, and they commonly 

complain of aching feet. They hear about other illnesses and 

develop similar symptoms. 

The tensional outlets of the eleven year old involve 

their increased motor activity. They sniffle their noses, blink 

their eyes, and contort their faces into grimacing. When they 

are self-conscious, they flash peculiar smiles. They may 
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even return to an earlier state of falling down and dropping 

or breaking things without meaning to do so. 

The vision of the eleven year old has changed con

siderably at this age, and he is more aware of blurring and 

headaches. He may experience focusing difficulties, but he 

is not willing to wear glasses all of the time; however, he 

will accept them for close-up work with benefit. 

In contrast to the eleven year old boys, who appear 

to be a relatively uniform group in their physical structure, 

the girls at the age of eleven show marked individual varia

tions. Some show extremes of the slender and heavy body 

structure; others are physically advanced and show the 

rounded contours of full adolescence, while others show no 

trace of sexual development and retain the form of childhood. 

There are also some marked differences in boys and 

girls in their daily habits. Boys may cheat more than girls, 

but girls are more apt to steal. Sewing and cooking for 

girls and shop for boys are among the favorite activities. 

Some girls organize their abilities into playing theater, 

while boys are more apt to use their creative imaginations 

in games and inventions. Boys at the age of eleven have 

given more thought to a chosen profession than about marriage, 

while the girls dream of wealthy husbands and beautiful homes. 

While girls live in fear of physical pain, the boys greatly 

fear embarrassment. 
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Both boys and girls are beginning to think less about 

the peculiar side of reproduction and now have a wholesome 

interest in questions about their own bodies and their per

sonal development. 

To present a picture of the fifth grade child in 

Andrews requires a knowledge of his home environment, his 

school environment, and his social environment. 

Home environment in Andrews presents some unusual 

problems in family living. Oil field work is the chief oc

cupation, and there is the constant dread of uprooting the 

family or changing the family routine. Many families have 

been furnished homes in the past by the companies employing 

them. However, t;he new trend is for the major oil companies 

to cease the procedure of this convenience to the employee 

with no compensation for the change. Prom this move an addi

tional expense of an average eighty dollars rent or home pay

ment has been added to an average thirty dollsir utility bill, 

and many mothers find it necessary to work to supplement the 

salary. Most of the heads of families work on eight-hour 

shifts which are split and rotated to the employees. This, 

of course, results in very brief periods a day when the en

tire family can meet together to establish suid maintain nor

mal family relationships. Because oil companies are forced 

to work around the clock seven days a week, many fathers can

not enjoy the week-end of relaxation and worship that is 

deslrablo for family living. Consequently, a large number 
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of families do not attend any kind of church service. 

The twenty-five per cent of the highly transient fam

ilies are mostly housed in mobile units. It is not uncommon 

to encounter fifth grade pupils who have attended eight to 

ten schools in one school term. Nor is it unusual to have 

children attend classes two weeks in the middle of a year; 

then transfer to another school. At the fifth grade level, 

at least seventy-five per cent of the pupils have attended 

school in some other town, state, or country; or it may be 

the second tour in the Andrews schools for some. 

Small and modest homes dominate the scene in Andrews, 

and there is little space for formal entertaining in the 

home. Living rooms are small; very few homes include dining 

rooms; and many homes cannot afford the equipment thought 

necessary for training children in many of the social graces 

of family living and those of polite society. 

Henrietta Fleck has described the conditions of the 

changing trend in home living in this way (29:13): 

It is difficult for us to grasp how quickly the world 
is moving. Change is drastic. This means that we 
must be on the alert to make constant adjustments to 
new inventions, ideas, ways of life. . . we will need 
to be concerned about ways to strengthen family ties 
regardless of the trend toward instability of resi
dence. 

The school environment of an Andrews fifth grader is 

conducive to his mental and moral growth. The school plant 

is so designed as to create a serene at;mosphere. Furniture 
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is scaled to the size of the pupil and movable seats and 

desks make new arrangements possible for new situations. 

The administrators are familiar with the problems of 

the teachers and pupils, and they cooperate with parents and 

teachers in solving special problems in home and school life. 

The pay schedule of the teacher is high enough to per

mit the administrators to be discriminating in selecting 

home room teachers. 

Special teachers in Art, Music, Physical Education, 

amd Speech Therapy are employed, and a school nurse is as

signed to each school. Roving projectors and other audio

visual equipment are available to the teacher, and library, 

cafeteria, smd playgrounds are modern and beautiful. 

The social environment of the fifth grader in Andrews 

is dominated by civic and church sponsors and a sximmer re

creation program by the school. The 4-H Club, Girl and Boy 

Scout Groups, and Little League baseball are conducted by 

civic and church groups. A well-rounded summer recreation 

program is planned by the school and Includes free play, 

dancing, baton twirling, arts and crafts, baseball, swimming, 

and other activities. 

Fifth grade pupils are an in-between group; the Texas 

Education Agency has published a bulletin titled Planning 

for Tweeners which gives the following interests, needs, and 

emotional patterns as follows (4l:x): 
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The tweener wants sufficient knowledge and skills which 
permit him to proceed on his own. 

The tnnreener desires many outlets for expressing his 
ideas and feelings. 

The tweener is concerned about his relationships with 
other people. 

The tweener shows Increased interest about himself and 
his environment. 

The tweener has to adjust to rapid and profound body 
changes. 

The tweener strives for personal values in his social 
setting. 

The tweener wants to participate as a responsible 
member of larger social groups. 

The particular situation of family living in Andrews 

enhances the Idea for the plan of home and family life edu

cation to be integrated into the elementary school. With 

the existing conditions of family living in mind, the plan 

for integrating home and family life education into an 

Andrews, Texas, fifth grade was made. 

LUHBOCK. TE}L\a 



CHAPTER IV 

A PLAN FOR INTEGRATING HOME AND FAMILY LIFE EDUCATION 

INTO AN ANDREWS, TEXAS FIFTH GRADE 

The plan presented in this chapter is intended to 

serve as a guide for integrating home and family life educa

tion into a fifth grade curriculum in Andrews, Texas, Selected 

teacher objectives for fifth grade pupils are stated under each 

home economics subject matter area. The specific directed pu

pil activities suggested as being appropriate to be included 

in each of the fifth grade subjects are listed below: 

Plan for Integrating Foods and Nutrition 

1. TEACHER'S OBJECTIVE: To develop the pupils' understand
ing of the basic seven food groups. 

Reading 

Read for information in library, textbooks, and 
encyclopedias. 

Language Arts 

Write commercial food companies for bulletins and 
pamphlets. 

Spell list of foods and food substances. 

Write results of experiments. 

Write menus. 

Arithmetic 

Keep records of food intake. 

50 
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Health 

View films. 

Art 

Mould clay. 

Make murals and exhibits. 

Make puzzles and gaunes on foods. 

Geography 

Plant a small vegetable garden. 

2, TEACHER'S OBJECTIVE: To teach pupils the importance of 
a good breakfast. 

Language Arts 

Make oral report of individual breakfast. 

Write a story of "Breakfast in My Home." 

Spell list of new words. 

Social Studies 

Read how and where breakfast foods are grown. 

Study breakfast customs in other localities. 

Health 

Plan, prepare, and serve a good breakfast in the 
classroom. 

Art 

Make exhibits, bulletin boards, displays, posters, 
and notebooks. 

Make scrapbook of breakfast. 
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3. TEACHER'S OBJECTIVE: To develop in the pupils a knowl
edge of the disadvantages of over
eating. 

Reading 

Search for information on high caloric foods. 

Language Arts 

Write summary and conclusion on animal experiments. 

Explain to other classrooms about animal experiments. 

Write articles for newspaper. 

Science 

Conduct animal experiment. 

Arithmetic 

Keep individual weight chart. 

Geography 

Study Eskimo and Mexican high caloric diet. 

Health 

Prepare a simple gelatin dessert and analyze fooc/ 
value, 

4. TEACHER'S OBJECTIVE: To teach pupils basis of food 
digestion. 

Reading 

Read for information on digestion. 

Language Arts 

Give oral expression of experiences of good digestion 
and indigestion. 
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Write story "Why I Must Be Happy When I Eat." 

Spell list of new words. 

Health 

Invite coach, school nurse, and county health officer 
to make talks. 

Science 

Draw pictures of digestive tract. 

5. TEACHER'S OBJECTIVE: To teach pupils to eat unfamiliar 
foods. 

Health 

Plan, prepare, and serve favorite salad. 

Geography 

Plan, prepare, and serve foods native to places 
studied. 

Language Arts 

Have simple "tasting party," 

Tell oral stories about foods in places studied in 
geography. 

Write stories on "Foreign Poods I Like Best." 

6. TEACHER'S OBJECTIVE: To teach pupils the simple prepara
tion of unusual foods in the class
room. 

Reading 

Read recipes and follow Instructions. 

Health 

View films. 
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View pictures enlarged by opaque projector. 

Arithmetic 

Prepare and divide Eagle-Brand-graham cracker pie. 

Measure and prepare such foods as avocado salad; 
spaghetti and meat balls; ambrosia; fried bananas; 
and asparagus with cream sauce. 

Have tasting party. 

7. TEACHER'S OBJECTIVE: To develop good table manners in 
the pupils. 

Geography 

Plan, prepare, and serve a banquet with Mexican, 
Western, or "Louisiana Hayride theme. 

Language Arts 

Learn various table graces. 

Dramatize simple table etiquette. 

Write invitations for Christmas, Easter, or Mother's 
Day teas. 

Dramatize table conversation, host and hostess 
duties, and guest duties. 

Arithmetic 

Plan for number of people, cost, and recipes for 
banquets and teas, and do shopping for materials. 

Art 

Make place cards, table and room decorations for 
entertainments. 

Music 

Furnish programs of piano, violin, or vocal 
arrangements for banquets. 
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Plan for Integrating Clothing and Personal Grooming 

1. TEACHER'S OBJECTIVE: To stimulate pupils' interest in 
clothing and personal grooming as 
related to health and personality. 

Reading 

Read stories of the habits and dress of children 
of other lands. 

Read books on good grooming. 

Social Studies 

Write stories of trends in dress among peoples. 

Science 
^ — . — i ^ . — • • • • • • • • . — — . • 

Study effect of seasons on clothing. 

Health 

Study cleanliness and comfort of clothing. 

Dramatize effect of posture on clothing and grooming. 

2. TEACHER'S OBJECTIVE: To stimulate pupils' interest in 
personal grooming in other lands 
and localities. 

Geography 

Show dolls from other lands. 

Arrange exhibit table of clothing in other localities. 

Parade costumes for another classroom. 

Art 

Make murals and exhibits. 
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Blake simple accessories. 

Gather and exhibit many interesting, authentic items 
from other lands, 

3. TEACHER'S OBJECTIVE: To stimulate in the pupils a desire 
for simple clothing construction. 

Geography 

Make cost\;imes for special occasions. 

Make doll costumes (Use machine, needle, and thread.) 

Arithmetic 

Plan and construct simple apron, pot holders, place 
mats, or other simple items to be given as gift at 
Mother's Day Tea, or for personal use. 

Plan for Integrating Child Care 

1, TEACHER'S OBJECTIVE: To teach pupils to appreciate the 
authority of parents, teachers, 
and other adults in their roles 
of guidance and counseling. 

Language Arts 

Tell stories of home life. 

Write story of "What My Parents, My Teacher, My Prin
cipal, My Pastor, or My Sunday School Teacher Means 
to Me." 

Write and dramatize a play about scout and club 
experiences. 

Write Valentine verses to parents, teachers, and 
principal. 

Have "Appreciation Day" for special teachers, princi
pal, school nurse, cafeteria workers, school secretary, 
and custodians. 
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Art 

Make Valentines for parents. 

Make birthday cards for custodians and cafeteria 
workers, 

Make seasonal flower arrangements for principal's 
office. 

Make surprise boxes for grandparents or beloved 
relatives and adult friends. 

Arrange attractive samples of food for special 
teachers, secretary, and school nurse, 

2, TEACHER'S OBJECTIVE: To develop pupils' imderstanding 
and tolerance of younger children 
in the family and other social 
groups. 

Arithmetic 

Present puppet show for a first grade with simple 
refreshments. Plan number of guests and cost. 

Art 

Make simple stuffed and wooden toys for pre-school 
children. 

Language Arts 

Have "Little Brother and Sister Day," 

Plan games for them. 

Take a trip to a nursery school. 

Plan for Integrating Family Relationships 

1, TEACHER'S OBJECTIVE: To stimulate a desire to become a 
better member of the family group. 

Geography 

Study family life of children of other lands and of 
famous persons. 
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Language Arts 

Report on family experiences. 

Write a story on "Our Family Vacation." 

Study new words from family study. 

Art 

Make wall plaques with a verse or a scripture about 
home, love, or any phase of family life. 

Make a movie of individual stories of family living 
as told by fifth graders, (Technicolor with opaque 
projector and sound with tape recorder.) 

Plan for Integrating Money Management 

1. TEACHER'S OBJECTIVE: To develop in the pupils a concept 
of money as a medium of exchange. 

Arithmetic 

Shop for materials for different projects 

Make and sell grab bags at Hallowe'en Carnival. 

Keep individual accounts of money for school milk 
program. 

2. TEACHER'S OBJECTIVE: To develop the pupils' sense of 
the value of wise spending of per
sonal allowances and earnings. 

Arithmetic 

Make plans and records of use of personal money. 

Language Arts 

Write pen pals to discover new ideas for wise spend
ing and saving. 

Art 

Visit the variety store to develop wise choices. 
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Geography 

Learn from pen pals how children in other communi
ties earn and spend money. 

Plfoi for Integrating Safety and Home Care of the Sick 

1. TEACHER'S OBJECTIVE: To teach pupils the use of personal 
safety and safety of others at 
home and at school. 

Reading 

Read and memorize safety rules in Boy and Girl 
Scout handbooks. 

Art 

Make safety posters, murals, and exhibits. 

Health 

View film strips and other audio-visual materials. 

Invite resource people, such as highway patrolmen. 
Chief of Police, fireman, to present lectures. 

Participate in fire prevention program. 

2. TEACHER'S OBJECTIVE: To develop pupil's confidence in 
using simple first aid in minor 
accident and illnesses. 

Health 

Dramatize bandaging, artificial respiration, care 
of fainting, and exhaustion. 

Make first aid kits for home and school use with 
the aid of the school nurse. 

Dramatize learning for disasters. 

Language Arts 

Report orally on care of simple illnesses such as 
nose-bleed, headaches, vomiting, colds, and fever. 
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Arithmetic 

Learn to take temperature and pulse rate. 

3. TEACHER'S OBJECTIVE: To develop in the pupils an under
standing and tolerance for the 
sick and afflicted. 

Reading 

Read orally to the sick. 

Language Arts 

Compose "Get-well verses." 

Health 

Use audio-visual material on ventilation and sanita
tion in the sick room. 

Art 

Plan, prepare, decorate, and serve a sick tray. 

Make "get-well" cards to be sent to sick classmates. 

Make paper sack scrap books for children in the 
hospital. 

Make bookmarks for shut-ins. 

Plan for Integrating Art 

1, TEACHER'S OBJECTIVE: To stimulate in the pupils crea
tivity of expression as related 
to personality. 

Art 

Express creativity through selected crafts such as 
scribbles, free-hand drawing, sponge and cotton used 
as a brush for murals, finger-painting, puppet plays, 
hand and shadow puppets, block printing, crayon 
etchings, three-dimension murals, paper sculpture, 
clay modeling, weaving, yarn craft, simple ceramics, 
leather tooling, soap carving, ceramics, and mobiles. 
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2. TEACHER'S OBJECTIVE: To stimulate the pupils' creative 
expression as it relates to the 
home. 

Art 

Select home project of keeping own room attractive 
and neat. 

Make a scrapbook of pictures of simple, attractive 
rooms. 

Rotate housekeeping responsibilities in the classroom. 

Make a living room peep box. 

Stencil table cloths and place mats for the home. 

Make simple ceramics 

Participate in seasonal flower arrangements and 
sponsor a flower show. 

Make mosaic plaques. 

The teacher using this proposed plan may or may not 

wish to adhere strictly to the suggestions as they are stated. 

Each year the pupils in a class are a new group and the di

rected activities will need to be changed to meet needs and 

interests. 

It is believed that creativity and experimentation 

growing out of the selected objectives and the suggested pro

cedure will result in a worthwhile program which will enrich 

learning experiences of fifth grade pupils. 



CHAPTER "V 

SUMMARY AND CONCLUSIONS 

Simmiary 

The purpose of the study was to review the need for 

home and family life education in an Andrews school with 

particular interest given to the fifth grade curriculiim; to 

determine the contributions the integrated subject matter of 

home and family life education can make to the growth of the 

fifth grader, his home, and his community; and to plan a 

program to incorporate the home, the school, and the com

munity. 

Although little has been recorded in the literature 

in the field of elementary education, research revealed that 

many states have shown progress in making home and family 

life education possible at the elementary level. Some schools 

report a full, active program of home and family life educa

tion, while others draw segments of home and family life edu

cation subject matter into a small phase of the learning 

process. Nutrition appeared to be the most popular subject 

for integration. It is possible that nutritionists have 

been more concerned euid active in preparing helpful materials 

than have home economists representing other areas. 

Personal interviews were conducted, and it was revealed 

that each person interviewed was favorably impressed with the 

prospects of plans for the integration of home and family 
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life education beginning at the elementary level. The com

bined opinions of these interviews were challenging since 

there were various reasons for approving home and family life 

education Into the elementary curriculum. The people inter

viewed all agreed that the school should supplement the home 

in educating the child in family living. 

The plan outlined is devised so as to Integrate foods 

and nutrition, clothing and personal grooming, child care, 

family relationships, money management, safety and home care 

of the sick, and art as related to the home and art as re

lated to personality, into the regular curriculum of the 

fifth grade in order to strengthen and enrich the program 

for the year. The plan was not intended to be dictatorial 

in its scope and sequence, but rather to serve as a guide to 

invigorate learning experiences that may be new and inter

esting. 

Conclusions 

1. Home and family life education is actually being 

taught in the elementary schools but is not being recognized 

as home and family life education. 

2. Resources for teaching home and family life edu

cation are available in text books, books, magazines, and 

pamphlets for the elementary teacher. 

3. The school administrators and civic leaders will 

support the program of integration of home and family life 
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education in Andrews, Texas. 

With the encouraging response to the vast possibilities 

of the integration of home and family life education into the 

elementary level in Andrews, Texas, this plan, as described 

on pages 50 to 6l, is eagerly anticipated for practical use. 

In view of the conclusions drawn from the study, it is as

sumed by this writer that the integration of home and family 

life education in the fifth grade of the Glorieta Elementary 

School will enrich the life of the individual pupil. The 

program will contribute much to the home and community, and 

it will be a stepping-stone to a well-rounded program at the 

elementary level in the Andrews Public Schools. 
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