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ABSTRACT 

This study aimed at clarifying three main points: First, exploring the effective 

English as a Foreign Language (EFL) teaching strategies that teachers use in the 

classroom. Second, identifying the challenges that EFL teachers face in elementary 

schools in Jordan. Third, providing a number of suggestions and recommendations to the 

Ministry of Education of Jordan to address those challenges. The main prompts for the 

study are stated in the following questions: What strategies do teachers in Jordan use to 

teach EFL students? What challenges/barriers do EFL teachers face when teaching 

students in Jordan? What can be done to remove or lessen the barriers/challenges? 

To accomplish the purpose of the study, a mixed methods research design 

approach was utilized to analyze the data derived from the interviews and the 

questionnaire. The following instruments were used in this study: The Facebook 

Messenger app to conduct the online semi-structured interviews and a questionnaire. 

The total sample of the study was comprised of 71 EFL teachers in Jordan – a 

total of 67 responded to the questionnaire and 4 participated in an interview sample. This 

study found that EFL teachers in Jordan managed to use high quality traditional teaching 

strategies in the classroom in light of the resource constraints by the Ministry of 

Education; however, the use of technological teaching strategies was very rare among 

those in the sample. Despite the lack of the desired level of support, the EFL teachers all 

felt a sense of duty to find innovative solutions to the challenges they face in order to 

teach their students.  

Keywords: EFL teachers, teaching strategies  
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CHAPTER I 

INTRODUCTION 

 

It’s clear that English is an important language to teach because it is a dominant 

language throughout the world and is a predominant language in research fields. It’s a 

global language since the estimations of the numbers of people who speak English is 1.5 

billion around the world. There are about 329 million First Language (L1) speakers 

(mostly in core English-speaking countries) in which English is their mother tongue, 

there are almost 430 million L2 speakers (post-colonial countries) in which English is not 

the mother tongue, and nearly 750 million speakers of English as a foreign language in 

nations of the expanding circle (Crystal, 2003). Additionally, the English language is the 

predominant language for international communication; it’s the official language of 85% 

of the world’s organizations, the language of many international conferences, and nearly 

90% of the published academic articles are written in English (Crystal, 2003).  

English language has increasingly become important in Jordan as a criterion 

requirement for the job market, which may add more complications for the current 

educational system and a heavy burden on the students. Therefore, the need for 

enhancing learning processes by training EFL teachers on the most contemporary 

methods is a must under these circumstances (Hamdan & Hatab, 2009). 

Generally, teacher training at the university level has played a vital role for future 

teachers, in that it is used as a building block for gathering teaching knowledge and 

expertise gradually. The main job for English language teachers’ education is to prepare 
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them for how to teach and transfer knowledge to the students over a period of time 

(Cochran-Smith, Cannady, Mceachern, Piazza, Power & Ryan, 2011). 

In Jordan, an educational transformation has been made to improve the quality of 

English teaching. In the Department of Curriculum and Instruction, English teachers are 

trained through related education programs about English knowledge. Then they are 

employed by the Ministry of Education to work as in-service training. Afterwards, they 

are subjected to supervisory observations and school curriculum instructions to increase 

their knowledge about teaching English. Yet, in spite of previously mentioned efforts, 

EFL teachers have faced different challenges that need to be addressed in order to help 

them improve EFL instruction in Jordan. So, this study will examine the challenges that 

EFL teachers face and find effective strategies to improve English teaching strategies for 

EFL students.   

Given that research has revealed there is room for improvement with the use of 

effective strategies with EFL students in public schools in Jordan, the question remains: 

what strategies do EFL teachers use in the classroom and what are the challenges they 

face while teaching? Further, what can be done to remove these challenges? 

 

Background of the Problem 

My Personal Experience as an English Language Learner 

As I pursued this topic of study, I was reminded of my own experience with 

learning English back in the 1980s. It was then a strange language in our Arab society, 

difficult to learn and speak for people of my background. In addition, the curriculum that 

we had at the time was very advanced for our level of understanding, and some of the 
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lessons were overly difficult and complicated, which led the teacher to translate every 

single word in the lesson to Arabic. In my opinion, this is not the proper way to teach 

English and will not help the students learn effectively. 

One of the main difficulties that I had was that some teachers lacked experience in 

presenting the language in a way that makes it easier for students to learn. They focused 

on memorizing the lesson more than understanding and discussing it with students; 

basically, they considered the test grade as the most important thing and did not focus on 

helping students to absorb the knowledge, which led to students working for test grades 

more than learning something new. 

Since the English curriculum in Jordan was developed based on the British 

curriculum, given that Jordan was a British protectorate between 1921 until its 

independence in 1946 (Jordan, n.d.), the level of language instruction was not always 

suited to the students, given their cultural backgrounds. We felt that the level of the 

material used in teaching was higher than our level of understanding, leading us to feel 

discouraged about the new language and not willing to give it more attention. Most 

importantly, this way of teaching lead students to larger problems in every successive 

stage of their learning.  

Moreover, we, as students, needed to acquire the language to improve ourselves 

for different goals, but our teachers were unable to empower us with the appropriate 

skills. On one side, we experienced difficulty in learning the English language. On the 

other side, our teachers’ inabilities to make us aware of the necessity of English 

negatively affected our future. For instance, I do not remember having any lectures about 

how English is essential to science and technology and other fields. 
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One of the reasons that I had a bad experience in learning English is that I started 

in the fourth grade, which means that I missed the most important years of learning in a 

child’s life. Unfortunately, many others in my generation also missed the years of being 

in school in which all children learn new material easily and without much difficulty.  

Additionally, it is also important to consider the absence of distinctive and 

interesting approaches to introducing the materials to the students, which is a cornerstone 

principle in this technological age. Also, we students did not have sufficient training in 

order to become proficient in English. One hour, three times a week, was not enough to 

absorb a new language. In order to learn a new language, one must practice it daily until 

that person can use and think in that language without any difficulty. This was one of the 

biggest problems in teaching English in my country.  

The purpose of this study is to investigate ways in which we can teach English in 

our local schools in Jordan effectively. Confident teachers will help students, to not only 

be receivers of knowledge, but also to be confident in English. This confidence would 

give them an early advantage at school and a great head start in making the most of their 

education journey and career opportunities that lie ahead. 

To make this a reality, especially at the elementary school level, the curriculum 

should be designed by taking into consideration the unique way children learn. 

Additionally, students should be taught by experienced teachers who are passionate about 

the English language and experts in teaching children. By encouraging students to talk, 

play, and interact with each other in a natural and enjoyable way, they will practice 

speaking, listening, reading, and writing without feeling that they’re being taught under 



                                                             Texas Tech University, Saja Alnaser, August 2019 

 

5 
 

pressure. Only in this way, in my view, do I think teaching English as a second language 

will be a success in Jordan.  

Contemporary Methods of Teaching English in Jordan 

The role of the teacher has changed significantly since 2007 (personal 

communication, English Teacher in Jordan). For example, new English teaching 

strategies, which depend on interactive learning, learning through projects, and learning 

by playing have been introduced. The old style of teaching is being used less and less in 

class. The new style of teaching utilizes materials available locally such as school 

gardens, libraries, or laboratories for instruction. This English teacher talked about a 

special room that is available at their school which is dedicated to promoting higher 

thinking skills. The room is an open space and includes educational equipment like 

computers with internet connection and various project materials. Students can use this 

room twice a week if needed. However, not all schools in Jordan have this kind of room, 

but it is a notable development. In addition, the teacher has the freedom to choose the 

method of teaching and to approve some of the lessons. 

There has been a significant focus on upgrading teaching practices through 

improved teacher training. For example, EFL teachers are encouraged not to translate 

their lessons into Arabic unless necessary. Projects used to train teachers have been 

created by the Jordanian Education Initiative (JEI) and the U.S. Agency for International 

Development (USAID). Teachers are trained for a period of two weeks to use supportive 

strategies that did not exist in the teacher’s plan previously. Audio and video phonics 

systems were also introduced in public schools, which made it easier for students to learn. 

Nevertheless, it remains true that teachers who recently graduated with degrees in 



                                                             Texas Tech University, Saja Alnaser, August 2019 

 

6 
 

English literature and linguistics take only one training course for EFL teaching 

methodology, which is not necessarily adequate to meet the varied needs of EFL 

students. The evaluation methods have been changed as well. For instance, there are 

checklists and rating scales to measure students’ performance within the session and 

throughout collaborative learning. Despite the new developments in the Jordanian 

education system, there is a need to address the many challenges which hinder the 

capabilities of EFL teachers in Jordan. One such challenge is the pervasive overcrowding 

in EFL classes, with somewhere between 50 to 60 students in each classroom. In general, 

EFL teachers in Jordan face many problems due to resource constraints outside of their 

control.  

In conclusion, the purpose of this study was to examine whether the use of new 

strategies in EFL classes enhances the learning process. In addition, this study 

investigated the challenges that English teachers face while teaching English as a foreign 

language for elementary school students and what could be done to remove those 

challenges. I utilized questionnaires and interviews to find out how the teachers struggle 

with teaching EFL students and discovered the role of the strategies they use in 

advancing the overall teaching process. This study used the findings to provide several 

implications for future areas of research for policy makers and curriculum designers. 
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Research Questions 

This study was guided by the following three questions: 

1. What strategies do teachers in Jordan use to teach EFL students?  

2. What challenges/barriers do teachers face when teaching students in Jordan?  

3. What can be done to remove or lessen the barriers/challenges? 

 

The Importance of the Study 

It is significant to study the effectiveness of utilizing new teaching strategies especially 

at the elementary school level because it is considered the foundation for all other education 

during a student’s life. This study highlights some effective teaching strategies that can 

improve the EFL teaching process in the classroom in Jordan. EFL teachers should 

understand the importance of keeping the teaching strategies they use in the classroom up 

to date in order to enhance the teaching and learning processes in the classroom. 

Additionally, this study emphasizes the significance of administrators addressing teachers’ 

needs, which mostly relate to resource constraints, in the implementation of new strategies 

that will raise the standard of English teaching in Jordan. 

In this study, several implications about effective teaching strategies are provided 

to help guide future research on this important subject. The study aimed at identifying the 

effective teaching strategies that EFL teachers use in the classroom, exploring the 

challenges that EFL teachers face while teaching English in Jordan, trying to find some 

solutions to overcome these challenges, and introducing some recommendations to the 

Ministry of Education of Jordan to lessen these challenges. 
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Definitions of Terms 

EFL students are those students (whose first language is not English) learning 

English while they are living in their own country. The abbreviation of EFL is English as 

a foreign language (Cambridge Learner, 2013). 

 

Teaching strategies refer to the arrangement, performance, procedures, structure, 

and devices that teachers use during instruction. The role for these strategies is to help the 

students learn more comfortably and actively, generating a learning community that 

honors individual differences (Tomlinson & Imbeau, 2010).  
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CHAPTER II 

LITERATURE REVIEW 

 Chapter II presents the review of literature for effective EFL teaching strategies 

that are used in the classroom. The review of literature discussed various effective 

strategies that can be used to teach EFL students, such as: a) technological integration 

into the language teaching process (e.g. computerized software, interactive e-books, 

mobile technology, etc.) b) listening comprehension and feedback, c) providing 

academically rich vocabulary, d) reading comprehension strategies, e) and positive 

student-teacher relationship & developing a culturally responsive environment. 

 The purpose of the review is to create a theoretical framework for the 

methodology employed for this study and to explore the effective teaching strategies that 

EFL elementary school teachers use in the classroom, the challenges they face while 

teaching English, and the solutions to overcome or lessen these challenges.  

Nowadays, the English language has increasingly become an important language 

in Jordan because it is a criterion requirement for the job market (Hamdan & Hatab, 

2009) which adds more complications for the current educational system and a heavy 

burden on the students. Therefore, the need of enhancing the teaching and learning 

process by training EFL teachers on the most up-to-date methods is a must under these 

circumstances.  

 In Jordan specifically, an educational transformation has recently been made to improve 

the quality of English teaching. In the Department of Curriculum and instruction in the 

ministry of education, English teachers are trained through education programs related to 
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the English knowledge. Then, they are employed by the Ministry of Education to work in 

in-service training. Then they are subjected to supervisory observation and school 

curriculum instructions to increase their knowledge about teaching English. Yet, in spite 

of the previously mentioned efforts, EFL teachers have faced different challenges that 

need to be explored in order to help them improve their EFL teaching practices in Jordan. 

 

Technological Integration into the Language Teaching Process (e.g. 

Computerized Software, Interactive E-book, Mobile Teaching etc.) 

 

Educational teaching methods have changed over the past two decades, especially 

in private schools in Jordan.  In the past, students were passively listening to the teacher 

who would provide them with instructions without introducing new educational methods. 

With the advent of new technology instruments, the job of teachers has become more 

convenient, the use of technology in the classroom has helped them with the preparation 

of the class materials, and it has released them from physical stress (Baek, Jung, & Kim, 

2008). The majority of educational professionals and researchers agree that incorporating 

technological materials can create countless capabilities to improve and shape the 

educational system overall. Integrating various types of technological media in the 

classroom will enhance the teaching and learning process. For example, learning 

management systems (LMSs) is one of the tools that effect the teaching and learning 

process positively (Junco & Clem, 2015). Jordan needs to replace the traditional 

pedagogical practices that still reinforce its educational system in public schools. A 

noticeable interest has been taken in Jordan in the past two decades to improve the 

quality of education. According to the world bank (2009), since the 1990s, a notable 

effect has been observed in the outcomes of student learning.  
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The World Bank has specified in its education reform plan for the Ministry of 

Education of Jordan the requirement that, 

technology will be utilized as an integral part of the education and learning 

process and as a tool to support and enhance learning, enabling the effective and 

rapid acquisition of knowledge and skills for the new knowledge economy 

requirements. All students will benefit from teaching-learning practices that 

enable the appropriate use of technology to achieve prescribed learning outcomes, 

in all subjects and in all grades, fostered by school leaders, teachers and parents 

who have a broad understanding of the realistic value of technology in schooling. 

A smart strategy to utilize ICT in education will be adopted.  (World Bank 2009, 

p.110) 

Listening Comprehension and Feedback 

In order to communicate in English language, learners should understand what 

native speakers are saying. So, teachers should pay a considerable amount of attention to 

students’ listening comprehension skills. Teachers should further utilize the important 

functions of such communication skills to build students’ English comprehension and 

provide input to students, so they can improve their grasp of the language. According to 

Kurita (2012), since students are finding listening comprehension skills difficult to learn, 

teachers should change the strategies they use into effective exercises to help the students 

flourish in language learning and build solid comprehension principles. Students will be 

more motivated to engage in conversations with native English speakers when they raise 

their self-confidence in their listening comprehension skills.  
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Listening is defined as the process of receiving what the speaker actually says, 

constructing and representing meaning, negotiating meaning with the speaker and 

responding, and creating meaning through involvement, imagination and empathy. To 

listen well, listeners must have the ability to decode the message, the ability to apply a 

variety of strategies and interactive processes to make meaning, and the ability to respond 

to what is said in a variety of ways, depending on the purpose of the communication 

(Gilakjani & Ahmadi 2011). 

 Undoubtedly, the simplest way to start thinking about listening in the classroom 

is to breakdown the procedure into phases. As we all know, listening is difficult in a tense 

learning environment. At some stage in their education, all students will feel some kind 

of anxiety. For some students, it can be a restricting experience which can prevent them 

from learning and contributing in the classroom. Because of the importance of listening 

comprehension, and to eliminate the issues that prevent learners from engaging in the 

classroom, (Gilakjani & Ahmadi 2011) discussed the role of listening skills in the typical 

communication process and the factors that influence English listening comprehension. 

The researchers provided some strategies that can enhance students’ listening 

comprehension: 

- Teachers should be good role models and create an encouraging environment to 

practice positive interaction for the students, and actively listening and responding 

to all of the students in a suitable way of interaction. 

- Teachers should respond to the students respectfully and without sarcasm.  

- Teachers should avoid any confusion and disruption.  
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- Teachers should rearrange the way of teaching into a student-oriented classroom 

instead of a teacher-oriented classroom in order to achieve greater success in 

English teaching.  

- Teachers should use the theoretical principles that help students to improve their 

listening skills.  

-  Textbooks and teachers’ books should provide teachers throughout teaching 

with relevant theories and suggestions to use activities that can successfully 

motivate and improve students’ abilities in listening comprehension.  

-  Finally, teachers should provide students with several chances to practice 

listening skills in order to be actively engaged in listening procedures (Gilakjani 

& Ahmadi 2011). 

 

It is important for the students to comprehend the spoken language in the 

classroom through real conversations and communication activities. The real 

conversations between native and non-native speakers will enhance language acquisition 

among the students. By practice and supervision from teachers, students can expand their 

listening comprehension abilities. In addition, teachers’ feedback and responses will 

enhance the overall learning process in general. Doing so will help students advance their 

listening comprehension skills by considering those skills a vital element of their 

instructional path.  
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Providing Academically Rich Vocabulary 

Before starting any activity in the classroom, teachers must teach the lesson’s 

vocabulary in order to ease the students’ anxiety towards the coursework, especially EFL 

learners. By doing so, students have the chance to recognize the words, remember them, 

and then easily place them in context. For EFL elementary school students, computer 

programs have proven to enhance in building language and reading skills. Huang, Yang, 

Chiang & Su (2016) measured the learning motivation and performance of EFL students 

in an English vocabulary learning environment by developing a five -step vocabulary 

learning (FSVL) strategy and mobile learning tools. They concluded that the use of the 

(FSVL) along with mobile learning tools in a situational English vocabulary learning 

environment was better than the use of the (FSVL) with the traditional learning tools. 

Mobile learning tools are a non-threatening way to help students work on their own or 

even with anybody to learn vocabulary, grammar, sounds of English, reading, and 

writing. However, HU (2012) had examined the abilities of 84 EFL students in third 

graders from four classes in Taiwan to quickly recognize with no assuming the word and 

carry it out to the memory which known as (fast mapping). After testing the students, 

they realized that those students have the ability to carry out the novel concepts to the 

memory and fast mapping the novel concepts onto additional new terms. Yet 

unfortunately, the students could not maintain the same results after six months, thus HU 

(2012) found that the students have the ability to quickly recognize the word among the 

novel with no assuming it and carry it out to the memory in an incredible technique called 

(fast mapping).  
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Reading Comprehension Strategies 

It is imperative that students make a sufficient amount of effort to strengthen their 

reading capabilities. Every stage of acquiring reading comprehension has its unique 

needs. The key word here is “comfort.” Students need to feel comfortable with the text 

they are working with and, at the same time, not be threatened by it. In that regard, 

Shamir & Johnson (2012) studied the effectiveness of the reading software program, 

Water Early Learning Program (WERP) that was developed by the Waterford Research 

Institute, for young children. The five elements in this program consist of phonological 

awareness, phonics, comprehension and vocabulary, reading fluency, and language 

concepts. Pre-Kindergarten through second grade are the targeted grades for this 

application, which is a computer-adaptive software set provided with a varied series of 

multimedia-based actions modified to the student’s age. This software program included 

five instructional elements that allowed the students to advance autonomously; for 

instance, students who learn phonics faster than vocabulary have the chance to continue 

at the same pace in every part of the program (Shamir & Johnson, 2012). This computer 

program enhanced the learning process for K-2 students in a comfortable and exciting 

way. Since the Shamir & Johnson (2012) study took place in Israel where there is 

diversity in population, religion, political and economic backgrounds, teachers must pay 

attention to their class demographics in terms of the student’s interests, ethnic 

backgrounds, and genders.  

This is further reinforced by a study conducted to measure usability of an 

Interactive E-book Learning System (IELS) for elementary school students. The study 

found that the IELS was more acceptable for the students and that it aided in the 
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development of personalized learning experiences for the students (Huang, Liang, Su, & 

Chen, 2012). Moreover, introducing a link between the instructor and parents was one of 

the important themes that (IELS) provides for the students, teachers, and parents. 

Positive Students/Teacher Relationship & Developing A Culturally Responsive 

Environment 

A good relationship between teachers and students has a lifelong influence on the 

child’s development through their academic life. Teachers who succeed at building a 

strong link with students in the classroom have shown greater strength by using methods 

that enhance their role in the learning environment. An increasing demand for qualified 

teachers is being observed all over the world. Research out of Iran reported that the 

National Assessment and Accreditation Council (NAAC) has suggested that, in 

developing countries, the emergence of such demand has resulted in a need for 

improvements in teacher education programs (Bazargan, 2007). Recent federal legislation 

emphasizes the significance of increasing the quality of teaching for improving the 

educational results of students from K-12 and prioritizing the easing of pressure on 

school systems in order to increase the efficacy of teaching in classrooms and to take the 

burden off of qualified teachers (Cavalluzzo, 2004). 

Creative teachers typically have broad knowledge and diverse linguistic theories 

(Al-Thumali, 2011). According to Curran & Chern (2017), Taiwanese English teachers 

have to be aware of their students’ requirements and to have the ability to change what’s 

needed to improve upon it. Therefore, the teachers and their trainers have to take into 

account the importance of preparing their students to use the English language not only to 

pass exams but also to improve their communication skills as well. Curran & Chern 

(2017) added that the Ministry of Education in Taiwan has made a massive effort to 
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encourage teachers to use, at a minimum, 70% English language in EFL classrooms in 

primary and secondary school. 

A fruitful classroom needs to be led by a motivational teacher. Motivation is a crucial 

element for students, so they can be engaged, energized, and be able to persist with their 

coursework for long periods of time. Bernaus & Gardner (2008), applied the EFL 

language teaching strategies, as stated by teachers and students, and measured the effects 

of the use of these strategies on students’ motivation and English achievement. The study 

took place in Catalonia, Spain. The purpose of their study was to rate the frequency of the 

use of 26 strategies in the classroom along with the test of the motivation, attitudes, and 

language anxiety for the students with the mini-Attitude Motivation Test Battery (AMIB; 

Gardner & MacIntyre, 1993). They revealed that the students’ visions of these strategies 

were related to their motivations and attitudes individually and at the class level; in spite 

of that, teachers stated that the use of motivational and traditional strategies was unlinked 

to the students’ English achievement and attitudes. Bernus & Gardner (2008) found that 

teachers preferred traditional strategies over the innovative strategies. However, they 

differed in the reported frequency with which they use various strategies to teach English. 

They also found that students and teachers agreed on the use of some strategies and 

disagreed on other strategies. Although teachers’ perception of the use of strategies are 

generally related to their attitudes and motivation, students’ perceptions were generally 

related to their own attitude and motivation. Therefore, teachers must assess their 

students’ perception of any strategies they employ (Bernaus, & Gardner, 2008). By 

motivating students in the classroom, students will become more involved with 

modifying activities that help them work creatively to reach their desired goals. 



                                                             Texas Tech University, Saja Alnaser, August 2019 

 

18 
 

In order to develop a responsive cultural environment, it is important to overcome the 

challenges that teachers face. Alkhawaldeh (2010) reviewed the challenges and obstacles 

which hinder the teachers’ performing effectively in teaching students the English 

language. The first challenge was addressed to the Ministry of Education as it relates to 

the crowded classrooms and the lack of sufficient teacher training. Also, he focused on 

the school administration role, the syllabus designers, the teachers’ background of 

English, the teachers who still use the traditional methods of teaching, and the parents’ 

backgrounds. Additionally, Alkhawaldeh (2010) provides some suggestions to help to 

improve condition of foreign language teaching in Jordan. He focused on the need of 

encouraging teachers to learn from each other’s experiences by organizing lessons and 

workshops provided by experienced teachers to support the less experienced teachers; 

such lessons offer critical evaluation of the teacher’s performance by the experienced 

teachers. Alkhawaldeh (2010) also stated that the EFL curriculum design should meet the 

actual needs and learning levels of the students, taking into consideration the social and 

cultural frames, in addition to the necessity of diversification in the methods used in 

teaching EFL students in an effort to address the numerous needs of the students 

(Alkhawaldeh, 2010). Alkhawaldeh (2010) recommends to the Ministry of Education to 

train EFL teachers with contemporary methods, decrease their workload, reduce the class 

size, and provide the classroom with resources and technological tools in order to 

facilitate the application of the course materials. On the teacher’s part, Alkhawaldeh 

(2010) advised teachers to accept new professional learning resources and show passion 

and engagement in the training programs for EFL teachers. Students and their parents as 

well are advised to increase their motivation towards English learning and to understand 
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the lifelong rewards from learning this language. Teaching English as a second language 

requires from EFL teachers to possess expertise in the language teaching and learning 

process. Specifically, they need to be able to create a learning environment that fosters 

communication between the students and to develop skills they can use to match the right 

teaching strategies with the right parts of the lesson (König, Lammerding, Nold, Rohde, 

Straub, & Tachtsoglou, 2016). 

In any nation, teachers could face such challenges daily. Moreover, students have 

their own characteristics that differ from each other. Successful teachers who can deal 

with these challenges and accept students’ social and personal differences can gradually 

help students overcome challenges as well as overall challenges in educational 

environments. 

EFL Teachers’ Qualifications to Achieve an Ideal Characteristic in Teaching 

English 

The most important values that teachers must have is ‘passion’ and ‘love’ for 

students, in addition to dedicating long periods of time to preparing and pushing 

themselves for further development. Doing so can help build educated generations who 

look forward to the future in a spirit of optimism and progress in all areas of their lives. 

Therefore, teachers should be creative and pay attention to students during the lesson. 

Harmer (2008) argues that  

at the end of the day, the English teacher, imbued with the responsibility of 

facilitating the enhancement of his/her learners’ English proficiency, will be 

concerned with how to teach English well or better—the kind of English that 
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matches the expectations of the educational institution in which the teacher works. 

(p.313)  

Althumali (2011) provides some essential points in order to enhance EFL teachers’ 

quality of teaching, not only from the teacher’s side but also from schools and 

policymakers’ sides: 

- Give attention to the importance of providing training workshops that provide 

professional model classes with a focus on the quality of applying educational 

standards. 

- Emphasize the importance of suggestions by educational supervisors to improve 

teaching practices to achieve the stated goals of the curricula.  

- It is the school’s role is to provide teachers with electronic self-training in order 

to keep up with new trends in the teaching and learning profession. 

- For those teachers who are improving and developing their areas of expertise, 

the schools’ role is to incentivize further progress with rewards and 

encouragement.  

- The role of education departments in universities is to provide ideal preparation 

programs and to develop models for future teachers that will empower them to 

reach new heights of professional development.  

In addition, Alsubaie, (2016) stated that the teacher is the most important person in the 

teaching process since he/she is knowledgeable of the students’ needs through his/her 
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experience in the classroom, so the teacher should have the right to participate in the 

development of the curriculum. 

Moreover, Malatesh, Binks, Hougen, Dahlgren, Ocker & Smith (2009) 

emphasized on the importance of acquiring reading skills for elementary schools and 

mentioned that many teachers have not received the suitable professional development to 

apply their knowledge into their students. Also, some of those teachers are not well-

informed about the basic linguistic theories required for literacy development. So, in 

order to overcome these difficulties, supplying the teachers with a professional 

development enrollment associated to linguistic concepts could provide them with the 

essential awareness of language concepts. In addition, Goldfus (2012) suggested in his 

study about the in-service and pre-service EFL elementary teacher’s language acquisition 

that pre-service teachers should be offered a steady training programs in phonics and 

phonological awareness, as well as, several parts of literacy acquisition. And after these 

trainings the students and teachers alike should be tested in the classroom in order to 

cover the deficiency in their performance and alternate the tools and training programs 

that suited the multicultural settings in EFL classrooms. 

The previous review of studies reveals the variation in the use of effective 

teaching strategies used in many countries in the world. As shown in different research 

studies, the use of technological teaching strategies was clearly appearing. In addition of 

the effective traditional strategies that could help EFL teachers to enhance their teaching 

process in the classroom. It is clearly important to investigate whether the strategies 

described in this review are used in Jordan EFL classrooms and the barriers to their 

usage. 
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CHAPTER III 

                                            METHODOLOGY 

Chapter III presents the methodology that was utilized to conduct this mixed 

methods study. The research design explores the kinds of effective strategies that EFL 

teachers use in the classroom in Jordan, the challenges they face while teaching English, 

and the ways of addressing these challenges by presenting various recommendations to 

the Ministry of Education of Jordan. In examining this data, I will be able to propose 

some implications for EFL teachers and teaching institutions to help improve strategies 

for EFL classes.  The implications are specifically important for the Ministry of 

Education given that it is the policy maker in this case. In this chapter, I will explain the 

purpose of the study and the mixed methods research design I utilized to structure the 

study. In doing so, I will describe the context of the study, my sampling methods, data 

collection procedures and the data analysis procedures.  

Purpose of the Study 

The purpose of this study was to present a detailed overview of the effective 

strategies used by EFL teachers in the classroom in Jordan, the challenges they face while 

teaching English to elementary school students, and the different approaches to reduce 

these challenges. By examining the currently used effective strategies in the classroom 

and exploring the teachers’ challenges, I assessed the findings to put forward several 

solutions and recommendations that may overcome those challenges and inspire the 

teachers to incorporate new methods in their classes.   
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Research Questions 

1. What strategies do teachers use to teach EFL students in Jordan? 

2.  What challenges/barriers do teachers face when teaching students in Jordan?  

3. What can be done to overcome or lessen those barriers/challenges? 

Research Design 

 The mixed methods research design was used for this study, in which both 

qualitative and quantitative data were collected and analyzed. “The goal of mixed 

methods research is not to replace either of these approaches but rather to draw from the 

strength and minimize the weaknesses of both in single research studies and across 

studies” (Johnson, 2004, p.14). After the data analysis was complete, the final results 

were merged to allow for observation of potential contradictions and/or relationships 

between the two data sets. In this study, a descriptive analysis of the qualitative data of 

online interviews was conducted to detail the various strategies used by EFL teachers in 

the classroom, the challenges they faced while teaching English, and the solutions to 

overcome these challenges in elementary schools in Jordan. On the other hand, the results 

of the quantitative questionnaire data, which was collected from EFL teachers in Jordan, 

was analyzed to identify any trends or commonly reoccurring responses in one direction 

or the other. 

Research Site 

This research was conducted in public elementary schools in Jordan, given that 

the objective was to study EFL teachers in Jordan. Since English is a dominant language 

of the world, it is vital to assess the quality of elementary English instruction in countries 
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like Jordan, where the majority of the population are young people. Additionally, the 

government of Jordan has recently announced its plans to modernize the country’s 

education system, and this research can offer valuable guidance towards achieving that 

goal.  

Site Selection 

Since the selection of the research site has important implications on the types of 

answers we receive, the data was collected from different parts of Jordan. The schools 

chosen were mostly in heavily populated regions in Jordan in order to get a more holistic 

idea of teachers’ experiences in Jordan. Usually, the bigger the sample, the more 

representative the data is. 

Participants 

In order to recruit participants for this study, I contacted 3 of my associates who 

worked in the education sector in Jordan. I requested from them to assist me in recruiting 

EFL teachers for the interviews, and they got initial approvals from 12 EFL teachers. 

Given that this was a convenience sampling, I then contacted each of the 12 teachers 

individually to schedule the interviews; however, eight teachers withdrew from the study 

and expressed their apologies for not being able to participate.  Four teachers volunteered 

for the study and they completed the individual interviews. These EFL teachers have 

different levels of experience with each of them having no less than three years of 

experience. Initially, they were each sent a consent letter from me, along with the 

interview questions to give them enough time to prepare and then the interviews were 

scheduled.  
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Brief Descriptions of Participants  

In an effort to maintain the privacy of the participants, they were each given 

pseudonym. Samya is a female EFL teacher with over 12 years of teaching experience. 

She works at a public elementary school in Amman, Jordan. She graduated with a 

bachelor’s degree in English. She has participated in two training workshops related to 

improving teaching abilities.  

Deema is a female EFL teacher with over 9 years of teaching experience. She 

works at a public elementary school in Amman, Jordan. She graduated with a bachelor’s 

degree in English. She also attended the Queen Raina Teacher Academy (QRTA) for a 

paid teacher training and professional development course. 

Malaak is a female EFL teacher with over 6 years of teaching experience. She 

works at a public elementary school in Irbid, which is the second most populous city in 

Jordan. She has a bachelor’s degree in English. She attended one training workshop 

provided by the Ministry of Education and she also attended a number of private teacher 

training workshops.  

Israa is a female EFL teacher with over 3 years of teaching experience. She 

works at public elementary school in a rural area in the north of Jordan. She has both a 

bachelor’s and a master’s degree in English. She has completed two paid teacher training 

courses at the Queen Rania Teacher Academy (QRTA).  
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Instruments 

A) Interviews 

The interview questions were developed while keeping in mind each of the 

research questions of the study. First, the teachers were asked what kinds of strategies 

they used in the classroom. Then, I inquired further to find out if they used any 

technological strategies in their lessons and discussed with them if they thought doing so 

would help. Then, I moved on to asking about the challenges they faced and what their 

suggested solutions to those challenges are. Finally, I asked them to add on any other 

opinions or viewpoints about the education system in Jordan, in an effort to get a wider 

perspective on the teachers’ experiences. A study on the quality of research found that 

“interviews are valuable in gathering data” Erlandson, Harris, Skipper, and Allen (1993, 

p. 49). Interviewing can be a confidential way to document the participants’ viewpoints 

and to use their experiences to enrich the gathered data (Seidman., 2006).  Interviews 

afford researchers with an understanding that replaces prevalent generalizations or 

commonly held beliefs that could arise out of an individual’s experience, which may not 

be accurate (Seidman., 2006).  

The interviews took place within a two-month time period and they each 

consisted of five open-ended questions mainly aimed at clarifying the variation of use of 

effective strategies, as well as outlining the challenges faced, by EFL teachers in the 

classroom in Jordan. The last part of the interviews was focused on providing potential 

solutions to the previously stated challenges. The interview questions were asked online 

via the Facebook Messenger app. The interviews lasted between thirty and forty-five 

minutes, depending on the teacher. The data for the interviews were transcribed to be 
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later used for comparison in order to identify any particularly significant themes or 

trends.  

B) Questionnaire 

 

The questionnaire consisted of 43 questions, which included two open-ended 

questions with detailed written responses. It yielded some significant and valuable data, 

particularly in terms of their written reflections on their experiences. The questionnaire 

was divided into sections. The first section of the questionnaire had 16 closed-ended 

questions relating to the effective strategies used in the classroom. The second section 

had 8 closed-end, Likert scale questions relating to the challenges that EFL teachers have 

in the classroom. The third section had 13 questions relating to the techniques they use 

for reducing the challenges. The fourth section had 4 closed-ended questions relating to 

suggested solutions for addressing those challenges at the administrative level. And 

finally, there were two open-ended questions intended to further elaborate on the 

strategies used and the suggestions for improving English teaching in Jordan. The 

questionnaire was distributed to 100 EFL teachers in Jordan; of whom, 67 returned the 

filled-out questionnaires (appendix B). This represented a percentage of 67% of 

completed questionnaires out of the total 100. The participants were asked to answer two 

open-ended questions and four subsets of closed-ended questions related to the effective 

strategies that EFL teachers use in Jordan and the challenges they face while teaching 

English.  
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Procedures 

After I got the approval from the Texas Tech Human Research Protection 

Program, which was a necessary precondition since my thesis relies on human subjects, I 

began my search for EFL teachers willing to participate in my study. I contacted and 

recruited twelve EFL teachers via Messenger, and four of them ended up participating. In 

the beginning, the participants were provided with an informed consent letter (see 

appendix C) which provided details of the study. They were informed that their 

participation was voluntary, and they could withdraw from the study at any time. Their 

privacy was protected as their identity would not be revealed through the reporting of this 

data. In this study, the interviews were conducted online via the Messenger app. The day 

and time were chosen by the participants at a convenient time to match their schedules. 

Before starting the interviews, I informed the participants of the main ideas of my study 

and the interview details in order to give them a chance to get familiar with the subject of 

our discussion. Moreover, I explained to them the purpose and the aims of the study and 

informed them that we could take more than thirty minutes in the conversation, if 

necessary. I used a voice recorder app to record the conversation, which they were aware 

of. I encouraged them to add on any pertinent information they may think of in relation to 

their experiences in teaching English in Jordan.  

With regard to the privacy of the participants, I made great efforts to protect and 

keep their identities confidential. The audio recording of the interviews was saved on my 

personal laptop. Once I had transcribed the Interviews, I deleted all the audio recordings 

from my laptop.  
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The interview data were collected by calling the participants via the Facebook 

Messenger app. I contacted four EFL teachers and discussed with them their experience 

in teaching English to EFL students at the elementary school level. The interview 

structure for this study was divided into three, consecutive parts: asking the teachers what 

effective strategies they use in the classroom, what challenges they face in teaching 

English to elementary school students, and what ways they propose to address those 

challenges. These questions were aimed at outlining the specific teaching strategies used 

by EFL teachers in Jordan, whether they are more effective or less effective than one 

another, and the teachers’ role in finding solutions to the challenges they face. As for the 

questionnaire section of the study, I had initially contacted the Ministry of Education via 

email to inquire about receiving a list of phone numbers of EFL teachers who would be 

willing to participate in my study in order to distribute an electronic questionnaire to 

them; however, the Ministry or Education did not grant my request. I proceeded to rely 

on a trusted contact of mine who works in the education sector in Jordan, who was tasked 

with distributing printed versions of the questionnaire to 100 EFL teachers and then 

collecting them back from each participant and sending them back to me. However, only 

67 participants returned the filled-out questionnaires. 

In the meantime, a questionnaire (see appendix B) consisting of four subsets of 

closed-ended questions and two open-ended questions was being distributed in different 

cities in Jordan by a trusted contact. The questions were also related to the effective 

strategies used in the classroom, the challenges that EFL teachers face in Jordan, and the 

ways of reducing these challenges.  

 



                                                             Texas Tech University, Saja Alnaser, August 2019 

 

30 
 

Data Analysis 

The purpose of this study was to explore the effective teaching strategies used by 

EFL teachers in the classroom in elementary schools in Jordan, investigate the challenges 

that EFL teachers face while teaching English, and try to give some solutions to 

overcome or lessen these challenges.  

After collecting the data, I first translated the information that I had collected in 

the recorder from Arabic to English, since the teachers felt more comfortable speaking in 

Arabic. I gave the teachers pseudonyms in order to ease the process of attributing specific 

data to specific teachers, while maintain their anonymity. Next, I transcribed the 

interviews and started to highlight the interesting or salient features of the data and 

providing each element of the data with a specific color code that represents features or 

meaning within the text. I started to refine and refocus by sorting my codes into a sort of 

order and grouping system and then started considering how to merge the codes together 

in order to reveal main themes. Then, I compiled together the various strategies, 

challenges, and recommendations mentioned in the interviews, each according to their 

specific colors in an attempt to identify any trends where one value is more or less 

commonly observed, with the goal of recognizing overarching insights. The codes were 

brief and concise which helped me as I moved through the qualitative data analysis 

process.  

Afterwards, I created a Microsoft Word table document in order to transcribe the 

data analysis of the teachers’ responses for each question in the interview. Although my 

sample was from different cities in Jordan, I expected that I would find some similarities 
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among their responses since the curriculum in all schools is determined by Jordan’s 

Ministry of Education.  

Statistical data from the questionnaire is presented as text, in tables, and in 

graphical form, as bar charts, and is supported by textual evidence in the form of 

questions from the interviews or from the questionnaire respondents.  

Data for tables and charts is presented in percentage form, which is rounded to the 

nearest whole number. Fractions which end with a decimal less than 0.5 are rounded 

down, while those greater than or equal to 0.5 are rounded up. This is because the values 

represent individual people. All figures were produced using Google Forms, Microsoft 

Office Excel, and/or Word.  

In conclusion, this chapter outlines the methodology of the study in terms of 

gathering the participants, collecting the data, and analyzing the data. The next chapter 

will present the findings of the study.  
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CHAPTER IV 

FINDINGS AND RESULTS 

The purpose of this study was to examine and better understand the research 

questions pertaining to the strategies that teachers of English as a Foreign Language 

(EFL) use in elementary school classrooms in Jordan, the challenges they face while 

teaching English as a foreign language, and the teachers’ recommendations to overcome 

those challenges. It is important for teachers to take into account the importance of 

renewing teaching strategies used in the classroom and the resulting effects on their 

students’ outcomes in terms of creating an engaging learning environment for them.  A 

mixed method study was chosen because it creates an accurate picture of reality by 

highlighting the significance of the different methods from the database (Palinkas, 

Horwitz, Green, Wisdom, Duan, Hoagwood, 2015). This claim is supported by Creswell 

(2003), who found that mixed-methods research creates a sense of accuracy for the 

research by outlining and detailing different ideas for future researchers in terms of what 

has been done and what should be done. It has also been found that conducting studies by 

gathering findings derived from more than one method “enhances our beliefs that the 

results are valid and not a methodological artifact” (Bouchard, 1976, p. 268). Four EFL 

teachers were interviewed through the use of both limited-response and open-ended 

questions, phone interviews to gain knowledge of their perceptions regarding the 

strategies they use in the classroom, the challenges they faced while teaching English, 

and their subsequent recommendations to the Ministry of Education to lessen their 

challenges. 
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 This chapter presents and analyzes the data yielded by 71 respondents, 67 of 

whom were surveyed through questionnaires and 4 through online interviews. The 

structure of the chapter follows that of the questionnaire and presents data in the same 

sequence. The following research questions guided this study: 

1. What strategies do teachers in Jordan use to teach EFL students? 

2. What challenges/barriers do teachers face when teaching students in Jordan? 

3. What can be done to remove or lessen the barriers/challenges? 

The major three themes which emerged through analysis of the data collected are     

discussed below in this section.  

a) The strategies that EFL elementary teachers in Jordan use in the classroom, with 

the aim to provide an overview of preferred and effective strategies used compared 

to the current strategies.  

b) The challenges that EFL teachers face in the classroom including solutions the EFL 

teachers suggest overcoming these challenges.  

c) The recommendations of the EFL teachers to the Ministry of Education. 

Strategies Used in the Classroom 

A major theme that emerged through analysis of the data collected for this study in 

order to address the first question, “what strategies do teachers in Jordan use to teach EFL 

students?” was that the EFL teachers tend to use traditional strategies more often than 
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technological strategies. The reason given behind that is the lack of resources provided by 

the Ministry of Education. In order to improve their students’ English language 

proficiency, teachers employ the available strategies that fit their needs along with 

autonomously developed approaches as deemed appropriate based on the level and the 

grade of the students.  

In analyzing the first open ended questions of the questionnaire, related to the kind 

of the strategies used in the classroom, the teachers’ responses varied between the 

traditional methods using basic materials on one hand and the technological approaches on 

the other hand. Among the teachers’ sample, the teaching strategies used in the classroom 

were mostly the same. Most teachers use group and pairing work along with focusing on 

four important skills - reading, listening, speaking, and writing. They also use flash cards 

and direct instructions to explain the lessons for the students. The data indicates that the 

appropriate tools used in the classroom were skimming and connecting the subject of the 

lesson with some relevant pictures, along with playing certain games relating to the 

lesson’s topic. These results were compatible with the interview results which revealed that 

teachers believe hearing and visual learning aids are very important to help learners connect 

with the English language. One teacher said: 

To teach English for EFL learners, we always tried to incorporate the teachers’ 

aides to attract students to learn. As a first-grade teacher, I witnessed some students 

in the last few years who came to the first grade without any background of English 

letters. Those students had not attended Kindergarten prior to first grade. By using 

these simple strategies, the students were able to read letters and short words easily. 

(Israa, March 2019) 
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The questionnaire data indicated that due to the lack of resources, the teachers 

focused on worksheets and group-work to enhance student learning. Despite the fact that 

the questionnaire showed the majority of teachers used such methods, the interviews 

revealed that teachers were obligated to use the grouping system by the Ministry of 

Education. Some of the four teachers, who I interviewed and who use the grouping 

system, shared that this method is time consuming and causes chaos in the classroom.  

Deema said,  

I had more than forty-five students in the class! Since that’s a big number to control, 

surely chaos will occur. I sometimes apply the grouping and pairing system in the 

application lessons only, however, the new lessons need to concentrate on the 

students individually. (Feb. 2019)  

In contrast, Israa differs in her views about the grouping system. She emphasized the 

significance of the grouping system in enhancing the students’ communication abilities and 

raising the spirit of competition between the big number of students she had in the 

classroom.  

The following is what she remarked, 

I always have difficulties managing the class contents due to the huge number of 

students I have; it is hard to give them appropriate feedback individually except for 

the test. I rely on making groups in order to help them be well engaged and create 

a sustainable understanding of the topics. (Israa, March 2019) 
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Most of the teacher’s responses in the open-ended question related to the strategies 

used in the classroom focused on repetition as a tool to increase the students’ understanding 

and to engage them in the lessons’ activities.  

One teacher shared,  

I have found that repetition increased the students’ ability to feel more 

comfortable using the English language and gives them the chance to practice the 

skills they have learned and then use those skills in the different parts of the 

lesson. Using this strategy in the classroom was so helpful to expand the students’ 

vocabulary and build a sort of self-confidence for the students. (Deema, Feb. 

2019) 

Nineteen out of the 28 teachers who responded to the first question affirmed that 

they use repetition as a strategy in the classroom. This indicates that this strategy seems to 

be effective at the elementary school stage.  

According to the EFL teachers’ responses, one of the most important strategies 

some teachers use in the classroom was the so-called “little teacher" strategy. This strategy 

was mentioned as one of the most effective and useful strategies in the interviews as well. 

Malaak, an elementary school teacher, scheduled, from the beginning of the year, for each 

student in the class to experience ten minutes of being a teacher. Every student is required 

to prepare for his lesson and get ready to practice being the “little teacher.” Malaak 

mentioned that this technique was highly effective in motivating the students and getting 

them to score better outcome at the end of the units.  
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Malaak said, 

Since I began to apply the little teacher technique in my classroom, I started to 

notice a huge improvement in the students’ progress. As a matter of fact, 70% of 

my students showed great improvement in listening and speaking skills in 

particular. They started to become more confident while talking and their quality 

of vocabulary improved. It’s a joy to see students read faster than before, have that 

confidence to give their peers a lecture, and dream to become a teacher someday to 

continue helping more children in the future. (March 2019) 

 Two teachers, who each have more than 10 years of experience, use the same basic 

strategies, such as interactive learning, grouping, and individual learning. The following 

was shared by one of the teachers: 

I have been teaching EFL students for 19 years. My experience with the first grade 

has varied from one student to another. Some students came from kindergarten with 

a minimal amount of English training, such as familiarity with the alphabet and 

some basic words, whereas others had no English background whatsoever. They 

were often silent for a period of time. I let them practice the language with intensive 

listening and speaking exercises until they started to feel comfortable with English.  

(Deema, Feb. 2019) 

Understanding the different stages of acquiring a new language is a vital element 

for elementary school English teachers. Therefore, the teachers in the sample agreed that 

there are several contrasting educational techniques that are most effective when used at 

different points during class: discussion, direct lecture, flash cards, games, pairing and 
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group-work, pictures and worksheets, and question and answer sessions; with the 

overarching objectives being to connect words with objects and to foster an environment 

where students feel free to express themselves. 

On the other hand, most of the teachers agreed that having parents discuss the lesson 

with their children was a beneficial strategy. Specifically, three of the teachers I 

interviewed were against the idea of students previewing the lesson material with their 

parents before class; their rationale is that students will retain what they learn the first time, 

so if the parents are not qualified to educate their children the right way then there is no 

need to teach them in advance. In contrast, Malaak differed in opinion. She said,  

I will be satisfied if the students have a good idea about the lesson before the 

beginning of the class, as I believe the interaction of the students will be more active 

when they have some familiarity with the contents of the lesson. (March 2019) 

Section one of the questionnaire asked the teachers about the frequency with which 

they employ various effective strategies in the classroom. The selected answers for this 

question were divided into every day, twice a week, and never. To examine the answers 

for this question, descriptive statistics were used to analyze each of the questions listed in 

the table below and to show the corresponding percentages of the frequency of usage of 

each teaching strategy by English teachers in the classroom. The findings seem particularly 

insightful when comparing between the use of traditional and technological strategies. It 

should be noted that more of the correlations involving the use of traditional strategies were 

observed than those involving technological strategies. The descriptive analysis of the 

traditional and technological teaching strategies used in the classroom is presented in Table 
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1, which lists the ten questions related to the use of traditional strategies, the use of 

textbooks had the highest frequency with a percentage of 87% of respondents using this 

method every day. This finding indicates that the teachers rely on textbooks most of the 

time. Yet the strategy of allowing students to visit the library to search for books had the 

lowest percentage of everyday use at just one percent. Additionally, the strategy of reading 

professional journals to develop teaching skills also had a one percent response of teachers 

using it every day and, notably, 70% never using it.  For further analysis, descriptive 

statistics was used to analyze each item as categorized by questions, findings will be 

described below.  

It is noticeable that a very high percentage of teachers in the sample never used 

technological tools in the classroom, a reasonable percentage used technology in the 

classroom twice a week, and a very low percentage used it every day. Table 1 below 

shows the percentages of each frequency for each of the different traditional and 

technological strategies in the classroom.  

Table 1. Descriptive Statistics of the Teaching Strategies Used in the Classroom  

Traditional Strategies Used in the Classroom Every 

day 

Twice 

a 

week 

Never 

How often do you use group instructions? 43%    

22% 34% 

How often do you read stories for students in English 

class? 
19%    

30% 51% 

 

How often do you allow independent reading in English 

class? 

 

22%    

28% 49% 
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Table 1 Continued 

 

How often do you translate some words into Arabic to 

improve students’ understanding? 

 

42%    

19% 38% 

How often do you use textbooks during reading 

activities? 
87% 

 

7% 6% 

How often do you use application workbooks during 

reading activities? 

43%    

46% 10% 

How often do you use materials from other subjects? 9%    

75% 16% 

How often do you use materials written by students? 9% 
 

54% 37% 

How often do you allow students to visit the library to 

search for books? 

1% 
 

28% 70% 

For your professional development, how often do you 

read professional journals related to English teaching? 

1% 
 

60% 39% 

The Use of Technology in the Classroom Every 

day 

Twice 

a 

week 

Never 

How often do you use reading materials from the 

internet (web pages)? 

 

13% 60% 27% 

How often do you let students chat with other students 

about what they are learning? 

 

 

0% 43% 57% 

How often do you use the internet to read stories? 7% 34% 58% 

How often do you use the internet to do a group project? 

 

9% 37% 54% 
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Table 1 Continued 

How often do you engage students in activities that 

involve computer and technological devices and using 

language learning software? 

0% 25% 75% 

How often do you let students interact through e-mail in 

and out of the class? 

0% 31% 69% 

 

Regarding to the use of traditional strategies in the classroom, there is a 

convergence in the percentages between the use of effective regular strategies twice a week 

and never, where the overall percentage of the twice a week respondent was 37% and the 

never respondents was 35%. The percentage of teachers who use these traditional strategies 

every day was only 28% of the total, which is comparatively low. This is shown in Fig. 1 

below. 
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Figure 1. The Effective Traditional Strategies that Teachers use in the classroom 

In contrast, as presented in Figure 2 below, the percentage of teachers who use the 

technology in the classroom every day, among the sample, is five percent, those who use it 

twice a week is 39%, and 56% of the teachers never used the technology devices in the 

classroom. Apparently, teachers tend to use traditional teaching strategies more often, 

whereas the use of technological teaching strategies was limited on the schools equipped 

with facilities and obtain support from the ministry of education. 

 

 

28%

37%
35%

Every day Twice a week Never

Use of Effective Traditional Strategies in the 
Classroom
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Figure 2. The Effective Technological Strategies that Teachers use in the classroom 

These results go along with the EFL teachers’ interview responses which are 

consistent with and support the previous quantitative data. When asked about the strategy 

that they found most effective for student learning, almost all of the teachers stated that the 

students were more engaged in lesson activities and had the most attention when physical 

objects were used for teaching.  

One other teacher introduced an interesting strategy as well; she said that 

elementary students need a tangible object in order to grab their attention. After introducing 

the relevant object to them, she tells them a story about the topic for the day. This takes 

approximately ten minutes of class time. Then, she encourages the students to talk amongst 

themselves in order to practice and gain familiarity with the new concepts in the lesson. 

Finally, she opens the door for students’ questions and keeps the discussion going.  

5%

39%

56%

Every day Twice a week Never

Use of Effective Technological Strategies in 
the Classroom
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Malaak shared her opinion, 

 In a vocabulary lesson, the students have about fifty words to memorize every 

month, which I feel is difficult for them to do since they are still in first grade. So, 

I ask the students to grab as many small toys that are related to what they are 

studying as they can. For example, a toy dinosaur, plastic balls, etc. I then divide 

the students into groups and, with the toys in front of them, we start a game. When 

I say a particular word, the first group which responds with the correct object will 

earn a point. In this way, I’m able to connect abstract words to tangible items which 

can be embedded into the students’ understanding. (March 2019) 

Samya remarked, “English is a strange language; the students have to be 

comfortable while learning so they can accept the information easily and practice the 

language in an appropriate way.” (Feb. 2019). 

 The teachers also put an emphasis on listening and reading exercises as well as 

building a good quality of vocabulary by using the traditional way of teaching. Despite the 

fact that use of technology in the classroom was very minimal due to the lack of resources, 

some teachers were able to use the computer lab once or twice a year. The questionnaire 

data shows that technology integration in the classroom was very rare and thus, a small 

proportion of the EFL teachers surveyed used technology in the classroom. Some limited 

uses include displaying graphics or playing educational videos to the students through the 

use of the teachers’ personal smartphones.       

The computer lab is also another option available to teachers to help facilitate the 

students learning process, however, they are not allowed to have regular classes at the 



                                                             Texas Tech University, Saja Alnaser, August 2019 

 

45 
 

computer lab. The interview data revealed that English teachers shared certain strategies in 

the classroom. Those strategies were: the use of audio tape or the CD that comes with the 

curriculum, repetition and practicing the new concept or topic, grouping, drawing and 

coloring on the whiteboard, telling stories, using some teachers’ aids, reading and 

workbook activities, flash cards, games, questions and answers, and using another subject 

such as geography in order to clarify the topic. These results were emphasizing the lack of 

technology integration in the classroom and the teacher’s willingness in adapting these 

challenges with the use of traditional strategies in the classroom.  

Challenges EFL Teachers Experience in Using or Implementing These Strategies  

The second theme that emerged through the analysis of the data collected for this 

study addresses question number two, what challenges/barriers do teachers face when 

teaching students in Jordan? It became clear that EFL teachers faced different kinds of 

challenges in trying to teach effectively. Section two of the questionnaire asks the EFL 

teachers to reflect on their experiences and perspectives in relation to the challenges they 

face in their work. In order from the largest to the smallest, the percentages of “agree” 

and “disagree” votes for each criterion are, (1) In the writing class, you experience some 

difficulties to let the students write following your instructions, (2) I have difficulties 

building up vocabulary without tangible materials 60% agree and 10% disagree, and (3) 

For reading and listening lessons, there is a need of extra books and CDs from the 

Ministry of Education 54% agree and 15% disagree.   

The percentage of the item schools provide the material that could help teachers 

in the classroom was 51% agree and 34% strongly agree, whereas I got used to using my 

own material in the classroom was 48% agree and 34% disagree. These results indicate 
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that EFL teachers perceive themselves to have a strong understanding of the lack of 

resources so they can manage the strategies they used in the classroom in the light of 

available possibilities. Even though the EFL teachers have a lot of challenges they are 

trying to overcome these challenges by using simple and available strategies. The 

itemized descriptive analysis results for these questions are presented below in Table 2. 

  

Table 2. Descriptive Statistics of the Challenges that Teachers Face in the Classroom 

  

The Challenges that Teachers Faced 

in the Classroom 

Strongly 

agree 

Agree Disagree Strongly 

disagree 

Teacher training from outside of school 

does improve your English skills and 

support the overall teaching process. 

 

33% 52% 10% 4% 

Your school provides the material that 

could help teachers in the classroom. 

 

34% 51% 13% 1% 

I got used to using my own material in 

the classroom. 

 

34% 48% 13% 4% 

In the writing class, you experience 

some difficulties to let the students write 

following your instructions.  

 

   16% 

 

     68%     15%     1% 

Students are unmotivated in the 

classroom most of the time. 

 

15% 49% 36% 0% 

I have difficulties building up 

vocabulary without tangible materials. 

 

    28%      60% 10%     1% 

I need use my own smartphone to ease 

the process of building the students’ 

vocabulary. 

 

4% 45% 51% 0% 
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In conclusion, the averaged percentages for the combined criteria of challenges faced in 

the classroom were 25% strongly agree, 52% agree, 22% disagree, and only 2% strongly 

disagree.  

These results seem to indicate that the overwhelming majority of the teachers 

consistently faced challenges in teaching the English language, especially since their 

responses to the items related to the use of personal materials received a high percentage. 

Figure 3 below shows the average percentages for the combined criteria of challenges given 

in table 2 which are faced by EFL teachers. 

  

Figure 3. The Challenges that Teachers Face in the Classroom  

25%

52%

22%

2%

Strongly agree Agree Disagree Strongly disagree

Challenges that EFL teachers have in the 
class room 

Table 2 Continued  

For Reading and listening lessons, there 

is a need for extra book and CDs supply 

from the Ministry of Education.  

 

31% 54% 15% 0% 
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The aforementioned results were consistent with the results of the phone interviews 

conducted with the teachers. All of the teachers interviewed have experienced different 

kinds of obstacles, yet they tend share similar approaches in trying to deal with those 

obstacles from one school to another. One of the teachers interviewed, shared:   

I’ve always believed that students at this age need to be engaged with the content, 

and the best way to increase their participation is to use the relevant types of 

technology. Unfortunately, we don’t even have a reliable WiFi network to be able 

to connect to the internet and play short educational videos for the kids on our own 

devices. In order to build up the students’ vocabulary, I believe that we need some 

type of CD or a tape relating to the curriculum which would allow the students to 

hear and repeat certain words. This is important because repetition, especially after 

hearing from a native speaker, is key to effective learning of new terms. (Israa, 

March 2019) 

Israa, however, does not have access to such educational tools. A similar 

perspective was    shared by Deema relating to the use of technology in the classroom when 

she said the following:  

Sometimes I have difficulties in transferring the knowledge to the students, 

especially when it comes to developing speaking and listening skills for each 

student. If we had a computer lab dedicated to English classes, the students would 

have the opportunity to hear the language from native speakers and that would help 

them gain the capability to conduct beneficial conversations between one another 

on the one hand and build the students’ confidence on the other. (Feb. 2019) 
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Overall, the lack of technological resources provided by the Ministry of Education 

is a great challenge for EFL teachers, and it is felt at every level of the educational process.  

One teacher, Samya, remarked,  

Teaching kids a strange language is difficult for both teachers and students. By 

incorporating the use of technology in the classroom, students would have the 

opportunity to practice the language with peers and feel more comfortable in the 

conversation, but unfortunately, the access to the computer lab is very rare over the 

year. (Feb. 2019) 

Samya also mentioned that she could not always refresh the course materials used 

in the classroom because of the shortage of class time. Teachers are obligated to end the 

class within a specified period of time, which prevents them from coming up with new 

teaching strategies than what they have used. 

There is not a clear consensus among the EFL teachers interviewed in terms of the 

importance of changing up the strategies they use in the classroom. Samya feels that while 

creating new techniques may be beneficial, it is not feasible to do so. She noted,  

I do not have enough time to create a new strategy because of the shortage of time. 

The Ministry of Education has obligated us to finish the units within a specific time 

and that prevents us from changing the strategies that students have gotten used to 

in the classroom. (Feb. 2019) 

However, Malaak stressed the importance of changing up the devices and strategies used 

in class. Malaak remarked, “I believe that every student has his own way of receiving the 
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knowledge from the teacher, so we have to create new strategies in order to meet the 

students’ needs (March 2019). For example, she mentioned that the use of visual cues and 

body language were very effective ways to teach the students new vocabulary by making 

a connection between language and concrete actions.  

Israa pointed out that 

The main goal of innovation in teaching methods and the use of various strategies 

is to make students more receptive to learning English and to be comfortable with 

the foreign language. In this way, we can help them stay engaged and motivated in 

the classroom. I believe that if the students keep struggling, they will come to hate 

the language since it is too hard for them. That’s why I try to create new strategies 

every once in a while. (March 2019) 

As can be seen in the questionnaire and interview responses, the majority of EFL 

teachers claim that incorporating technology in the classroom will smooth the learning 

process and enhance student understanding.  

Section three of the questionnaire consists of thirteen questions that describe 

suggested solutions to reduce the challenges the EFL teachers face in the classroom. 

Descriptive statistics were used to answer the following research question: “What can be 

done to remove or lessen the barriers/challenges?” Descriptive statistics were used to 

analyze each of the questions listed in table 3. The results of the descriptive analysis 

revealed that the percentages of the teacher’s responses for each of the questions were 

70% agree and 24% strongly agree for the criteria audio tape is a convenient tool to 

enhance English conversation. Whereas the lowest percentages of agreement were 12% 
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agree and 12% strongly agree for the question the teacher is satisfied with the salary. 

66% of the responses were disagreeing with regards to the question students are 

confident in their English-speaking abilities. Fifty five percent of the responses were 

agreeing with the question the teacher asks students to translate an English statement 

into Arabic literally 10% were strongly agree, and 31% were disagree. These results 

indicate that although EFL teachers have a lot of challenges in the classroom, they tried 

to reduce these challenges by adapting to the available resources. The descriptive results 

of each of the questions are reported below in Table 3 below. 

 

Table 3. How to Reduce the Challenges in the Classroom 

How to Reduce the Challenges in the 

Classroom 

Strongly 

agree 

Agree Disagree Strongly 

disagree 

I use my Arabic language to explain 

difficult concepts. 

 

16%    61% 16% 6% 

I ask students to translate an English 

statement into Arabic literally.  

 

10%    55% 31% 3% 

I convince the students to converse 

with each other in English even though 

outside of the classroom.  

 

    28%    63% 7% 1% 

Audio tape is a convenient tool to 

enhance English conversation.  

 

     24%    70% 6% 0% 

The contents of English curriculum are 

appropriate for the grades I’m currently 

teaching. 

 

    16%     64% 13% 6% 

My teaching workload is appropriate. 

 

6%     39% 45% 10% 

I’m satisfied with the salary I get as a 

teacher. 

 

    12% 12% 60% 16% 
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Table 3 Continued  

Students in my English class are 

motivated to learn. 

 

18%     28% 48% 6% 

I was well prepared to teach English as 

a Foreign Language to Elementary 

students. 

 

21%     70% 9% 0% 

Students are confident in their English-

speaking abilities. 

 

     7%     27% 66% 0% 

Cultural norms in Jordan sometimes 

hinder the learning of the English 

language. 

 

4% 49% 39% 7% 

I’m satisfied with the methods I use in 

teaching English. 

 

     19% 55% 24% 1% 

The number of students in the 

classroom is very large and there is a 

need to minimize it.  

 

    18%      45% 23% 4% 

 

The data indicates that almost 50% of EFL teachers are willing to overcome these 

obstacles by using the suggested strategies. The percentages for each option of the 

responses are represented in Figure 4 below.   
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Figure 4. Averaged Responses for the Overall Criteria of the Challenges 

These results were compatible with the interview results in which the teachers were 

in agreement about the ways of reducing or even adjusting these challenges. Regarding the 

question that asks EFL teachers about translating words into Arabic, the data indicated that 

more than 50% of the teachers tend to use this strategy in order to reduce the difficulty of 

transferring the knowledge, although this kind of strategy is not recommended to use in the 

classroom. This idea corresponds to the data from one of the interviews as well; in which, 

Samya pointed out that: 

 I have to translate some words in order to make sure that the students understand 

what I am saying.” And when asked about the percentage of the use of Arabic for 

each lesson, she answered, “Fifty percent, I know it is too much but otherwise the 

students will lose interest and the lesson will lose its value. (Feb. 2019) 

Israa, for her part, added that: 

15%

49%

31%

5%

Strongly agree Agree Disagree Strongly disagree

Averaged Responses for the Overall Criteria 
of the Challenges
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Sometimes I need to translate into Arabic in the classroom, but to avoid that I prefer 

to put the students in small groups to let them learn from each other and to give 

them a chance to develop their conversational skills. (March 2019) 

EFL Teachers’ Recommendations to the Ministry of Education 

The final major theme that emerged through analysis of the data collected for this 

study seeks to address question number three: What can be done to remove or lessen the 

barriers/challenges? Section four of the questionnaire describes the suggested solutions 

and recommendations from EFL teachers for the Ministry of Education in order to reduce 

the challenges they face in the classroom. The highest percentages of agree option were 

51% for Governmental organizations and arranging periodic meetings with English 

speaker. Whereas the disagree responses were four percent with regards to design the 

lesson as a group work and seven percent for arranging periodic meetings with English 

speakers. These percentages reiterate the need of governmental organizations and adding 

new buildings, despite a low percentage of respondents disagreeing with these suggestions. 

The full percentages are listed below in Table 4: 

Table 4. Descriptive Statistics of the Suggested Recommendations to the Ministry of 

Education for the Recent Challenges 

 

Suggested Solutions for the Recent 

Challenges  

Strongly 

agree 

Agree Disagree Strongly 

disagree 

Governmental organizations should offer 

enough resources for schools to 

overcome the lack of resources 

challenge.  

 

    30% 51% 19% 0% 
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Table 4 Continued  

Build a new building connected to your 

school and recruit more teachers are 

suitable solutions to overcome the 

overcrowded classes in Jordan. 

 

    13%     37%     49%      0% 

Plan all the lessons in the curriculum as a 

group work would be a solution for the 

overcrowded classes in Jordan.  

 

46% 49% 4% 0% 

Arranging periodic meetings with 

English speakers who attend Jordanian 

universities to learn Arabic would be 

useful to overcome the challenges you 

face.  

 

42% 51% 7% 0% 

 

From the previous information, it appears that the EFL teachers are aware of the 

weakness of possibilities and the lack of ability to achieve these expected aspirations. So, 

it is clear from the information in Figure 4 below that teachers tend to agree with high 

percentages with regard to fulfillment of these suggestions to reduce the challenges listed 

above.  
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Figure 5. Averaged Responses for the Overall Criteria of Solutions to the Ministry 

of Education 

The qualitative data from the interviews matches up with the quantitative data. EFL 

teachers were keenly aware of the deficiency of government resources provided so they 

did not rely on them. In response to this reality, Samya stressed that, “We have to find other 

solutions to overcome the challenges we have. Jordan is a small and poor country. Adding 

a new building is a good idea but we teachers should not rely on that” (Feb. 2019). Deema 

seemed to share a similar viewpoint by saying, “We could find a different inexpensive way 

which relies on greater effort from the teachers’ side; for example, introducing new 

strategies in the classroom in order to overcome the big numbers of students we have” 

(Feb. 2019). 

All of the English teachers interviewed emphasized that the use of technology in 

the classroom would enhance the students’ learning experience. They wondered if the 

Ministry of Education would at least give the teachers the authority to let the students use 

33%
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their own personal devices for the purpose of learning in the classroom. Additionally, they 

thought it would be important to have further training sessions for English teachers and to 

give them the opportunity to participate in the language sessions and conferences that take 

place at Jordanian universities to exchange language and cultural ideas. In addition, the 

teachers were in agreement that the Ministry of Education should increase their salaries 

and take into account the challenges faced by teachers of the English language as compared 

to those faced by other teachers. They claim that this will encourage them to work harder 

and will therefore enhance the overall teaching attitude and student learning outcomes. 

Another challenge that faced EFL teachers which was clearly revealed in the interview 

responses was the students’ perception of English as a strange language. They agreed that 

the Ministry of Education should promote and encourage learning English by arranging 

activities and exercises with native English-speakers who are studying Arabic at different 

universities in Jordan.  

In this regard, Malaak stated,  

Since it would be impractical for the Ministry of Education to arrange study-abroad 

trips for students to English speaking countries, it would be beneficial for them to 

engage with native English-speakers who are currently studying Arabic at 

universities in Jordan and exchange the benefits between both sides. (March 2019)  

In analyzing the last open ended question which is related to the suggested solutions 

to the Ministry of Education to improve teaching and learning English in Jordan, it is 

notable that the responses were almost entirely in consensus with regards to the importance 

of increasing the number of weekly classes because they are limited to only four classes a 
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week. They also stressed the need of having the space for two English classes a day in 

order to get the chance to apply the information the students have learned directly after the 

knowledge was gained. Furthermore, one of the most important requests of the EFL 

teachers was to get to participate in the curriculum formulation and to have their opinions 

considered in the management of the curriculum and the process of education. The 

interview data responses echoed the concerns with regards to the curriculum. Same 

requests were from the interviews data that focused on the curriculum concerns. Some of 

the teachers expressed that the level of the curriculum they were teaching was beyond the 

students’ level of comprehension at certain stages. Israa, for instance, noted that,  

Because we live in a small village, not all students attend kindergarten and that 

consequently affects their learning since the elementary school curriculum is 

designed for students who have had some previous exposure to the basics of English 

such as the alphabet and simple terms of greeting or otherwise. In turn, it consumes 

a lot of class time to teach these basic skills again. As English teachers we are 

obligated to finish the curriculum within a specific timeframe. These are the rules 

of the Ministry of Education, and that puts added pressure on us in terms of 

achieving our objectives. (March. 2019) 

Along the same line, Samya shared that, “The curriculum is not suitable for the students’ 

age. We need to work out a balance between the curriculum we teach, the students’ needs, 

and the society we live in” (Feb. 2019). It seems that, no matter if it is a big city or even a 

small village, the EFL teachers have the same concerns about the curriculum.  
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In addition, EFL teachers pointed out the importance of holding periodic meetings 

and awareness programs with the students’ parents in order to encourage them to follow 

up with their children to make sure they are making progress in learning English and to 

help them recognize the importance of the English language. This is carried out with the 

understanding that increasing the role of the community and its involvement with the 

school will yield effective and continuous coordination between teacher and students and 

will help them to learn this language.  

Furthermore, almost all the teachers who answered the second open ended question 

of the survey stressed the tremendous importance of having the Ministry of Education 

recognize the need for computer labs for English language learning and for encouraging 

the teachers to implement new technological strategies after providing them with the 

technological resources they need. Finally, English teachers requested from the Ministry 

of Education to either minimize the number of the students in the classroom or to give them 

a second period of class time in which the students could apply what they have learned 

through engaging exercises. 

Chapter V will present a discussion of the findings, the implications of the results, 

and the recommendations for the Ministry of Education and for the future research.  
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CHAPTER V 

DISCUSSION  

 

The purpose of this study was to explore the kinds of strategies used in the 

classroom by English as a Foreign Language (EFL) teachers at the elementary school 

level in Jordan, the challenges they face while teaching English, and their 

recommendations to the Ministry of Education for solutions to overcome these 

challenges. I collected qualitative data by conducting online interviews with each of the 

teachers, as well as quantitative data through a comprehensive questionnaire.  

The following research questions guided the study: 

1. What strategies do teachers in Jordan use to teach EFL students? 

2. What challenges/barriers do EFL teachers face in Jordan? 

3. What can be done to remove or lessen those barriers/challenges? 

The following are the three major themes that emerged from the interview and 

questionnaire and the discussion for each of them separately.   

a) The strategies that EFL elementary teachers in Jordan use in the classroom, aim to 

provide an overview of preferred and effective strategies used and the current 

strategies as well.  

b) The challenges that EFL teachers have faced in the classroom including the 

suggested solutions from teachers’ side to remove these challenges.  
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c) EFL teachers’ recommendations to the Ministry of Education. 

In this chapter, I have discussed and analyzed the key findings of each research 

question of the study. The limitations of the study, implications for EFL teachers, and 

recommendations for future research is also presented.  

Key Findings 

Research Question #1: The strategies that EFL elementary teachers in Jordan use in 

the classroom 

Data was collected through the use of interviews and questionnaires of EFL 

teachers in Jordan to answer the first research question, “what strategies do teachers in 

Jordan use to teach EFL students?” Upon analysis of the results, it became clear that 

EFL teachers tend to rely on traditional strategies, such as direct instruction, grouping, 

and printed worksheets, in the classroom as it is more affordable and convenient. In 

contrast, there is only a minimum focus on the use of technology in the classroom, which 

is typically not consistent throughout the year and, sometimes, never even used in the 

classroom to begin with. One possible reason for this is the lack of resources provided by 

the Ministry of Education, which leads to budget constraints for the schools. Yet, the 

(World Bank 2009) stated that the Ministry of Education in Jordan should strive to 

incorporate technology in the classroom as it is an essential part of improving the 

learning process in all subjects and at all grade levels. The questionnaire results indicate 

that more than 50% of the respondents never used technology devices in the classroom 

and that they had no access to the internet in the classroom.  In addition, all of the EFL 

teachers interviewed agreed that the use of technology in the classroom would enhance 

the educational process for the students; however, they do not have this option. 
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Reflecting on the research of Shmul-Cohen, (2016), which focuses on the role of 

technology integration in enhancing student learning and class preparation for teachers, 

Israa remarked: 

I believe that we need some type of CD or a tape relating to the curriculum which 

would allow the students to hear and repeat certain words. This is important 

because repetition, especially after hearing from a native speaker, is key to 

effective learning of new terms. (March 2019)  

One other teacher claimed that “by incorporating technology in the classroom, her 

students can avoid boredom and thus they are better able to stay connected to the contents 

of the lesson and to easily retain the information they learn” (Malaak, March 2019). 

These assertions are compatible with the findings of a study conducted by Junco & Clem 

(2015), researching the importance of technology integration in the classroom, which 

found that incorporating Learning Management Systems (LMS) was an effective tool to 

produce a productive learning and teaching environment in the classroom. Furthermore, 

Harmer (2008) argued that:  

At the end of the day, the English teacher, imbued with the responsibility of 

facilitating the enhancement of his/her learners’ English proficiency, will be 

concerned with how to teach English well or better—the kind of English that 

matches the expectations of the educational institution in which the teacher works. 

(p.313) 

Therefore, the teaching of English as a second language requires from teachers to be 

familiar and to stay up to date with the best practices of their profession. Specifically, 
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they need to be able to create the conditions necessary to provide communicative learning 

environments for the students and to develop techniques to connect the strategies used in 

the classroom with the contents of the lesson (König, Lammerding, Nold, Rohde, Straub, 

& Tachtsoglou, 2016). 

 

Despite the clear importance of technology, the teachers surveyed verified that, 

overall, the use of traditional strategies, such as direct instruction, grouping, and printed 

worksheets, was mostly effective. Based on their responses in the interviews and the 

questionnaire, the findings of this study suggested that the use of traditional strategies 

was effective and helpful for both students and teachers. A focus on listening skills, in 

particular, was found to be a commonly used traditional strategy with more than 70% of 

the EFL teachers in the questionnaire employing it and almost all of the teachers in the 

interviews confirming that they use it in the classroom. They further elaborated that they 

try to practice listening skills almost every day to allow the students to thoroughly 

comprehend the lesson, and they insisted that the outcomes of using this strategy were 

always fruitful. The findings of this study indicate that the listening comprehension 

strategy is typically a beneficial and effective strategy, as perceived by the EFL teacher 

participants: Deema, Samya, Israa, and Malaak, along with the majority of the 

questionnaire participants who agreed that this strategy provides the students with an 

opportunity for a better understanding of the language.  

This conclusion concurs with Kurita (2012) and Gilakjani & Ahmadi (2011) 

study, which suggested that in order to overcome the difficulties students face in the 

classroom, teachers must adapt their strategies and exercises to make them as effective as 
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possible. Additionally, they stressed the role of listening comprehension skills in 

enhancing communication and pointed out a list of the factors that influence English 

listening comprehension.  

Furthermore, the majority of the teachers who responded to the questionnaire also 

used traditional strategies in order to build the students’ vocabulary. All of the EFL teachers 

in the interviews said they developed strategies as appropriate to help the students as well. 

The questionnaire data indicated that most of the teachers used different methods such as, 

reading textbooks, using workbooks, reading material from other subjects, and so on. In 

the interview, Malaak shared that by using the “little teacher” technique and incorporating 

tangible items in the lesson plan, she was able to successfully expand the students’ 

vocabulary by connecting terms to real-life items. The rationale behind this technique 

concurs with Gilakjani & Ahmadi (2011), which analyzed the role of listening skills in 

everyday communication and the factors which influence English listening comprehension. 

It found that vocabulary lessons were important to EFL teachers, as they rely on the 

students’ amount of vocabulary to apply the following sections of the lesson such as 

listening and speaking. With regards to the importance of vocabulary, one teacher shared: 

In a vocabulary lesson, the students have about fifty words to memorize every 

month, which I feel is difficult for them to do since they are still in first grade. So, 

I ask the students to grab as many small toys that are related to what they are 

studying as they can. For example, a toy dinosaur, plastic balls, etc. I then divide 

the students into groups and, with the toys in front of them, we start a game. When 

I say a particular word, the first group which responds with the correct object will 
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earn a point. In this way, I’m able to connect abstract words to tangible items which 

can be embedded into the students’ understanding. (Malaak, March 2019) 

In relating to this, Malaak further elaborated that: 

Since I began to apply the little teacher technique in my classroom, I started to 

notice a huge improvement in the students’ progress. As a matter of fact, 70% of 

my students showed great improvement in listening and speaking skills in 

particular. They started to become more confident while talking and their quality 

of vocabulary improved. It’s a joy to see students read faster than before, have that 

confidence to give their peers a lecture, and dream to become a teacher someday to 

continue helping more children in the future. (March 2019) 

Malaak’s approach of expanding the vocabulary of the students is conducive in 

increasing student engagement among EFL students given limited resources; however, a 

study has found that incorporating mobile learning along with a 5-step Vocabulary 

Learning (FSVL) strategy yielded a greater amount of motivation and performance by the 

EFL students as opposed to a control group using traditional learning tools (Huang, Yang, 

Chiang & Su, 2016). Therefore, even though Malaak was able to make the best of her 

situation, it may be that she could achieve better results among the students if she could 

incorporate technology in her “little teacher” technique.  

This phenomenon of new English learners retaining and recognizing new words is 

explained by Hu (2012), who found that EFL students have the ability to quickly 

recognize words, even after some months have passed, through a process of connecting 
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words to certain “referents” (p.439). This process is called fast-mapping and its 

effectiveness is related to the students’ existing English vocabulary. 

Improving reading comprehension also represented a frequently used traditional 

strategy with over 70% of the teachers surveyed emphasizing reading skills in their 

lesson plans by regularly reading books and solving workbooks. However, a much 

smaller percentage of the teachers allowed for independent reading in their classroom, 

and an even smaller share encouraged their students to visit libraries to search for 

relevant books. As consistent with the inadequate availability of technological resources 

described previously, a yet smaller percentage of teachers employed methods such as 

allowing students to search online to find relevant reading material or allowing students 

to interact with one another through email. The majority of the teachers in the 

questionnaire responded that they never used technology in the classroom and that they 

rarely had access to the computer lab. It can be said that these findings are less than ideal 

in the context of creating a productive teaching environment; based on the results of a 

study conducted by Baek, Jung, and Kim (2008), which found that teachers tend to rely 

on technology to aid in the crucial tasks of class preparation and management, and for 

“relieving physical fatigue” (p.224). 

Despite the fact that the EFL teacher participants often had to rely on traditional 

strategies in lieu of technological ones, they nonetheless managed to develop ingenious 

and effective strategies to enhance the English learning process in light of the lack of 

resources. Nonetheless, technological strategies tend to be more effective for students in 

terms of increasing engagement and retention. This claim is supported by a study which 

found that students who use a computer-based English reading program score better in 
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four different measures of reading ability than those who do not (Shamir & Johnson, 

2012). However, only one out of the four teachers interviewed had the opportunity to 

incorporate technology in the classroom, and she stated that:  

Sometimes I have difficulties in transferring the knowledge to the students, 

especially when it comes to developing speaking and listening skills for each 

student. If we had a computer lab dedicated to English classes, the students would 

have the opportunity to hear the language from native speakers and that would 

help them gain the capability to conduct beneficial conversations between one 

another on the one hand and build the students’ confidence on the other. (Deema, 

Feb. 2019) 

This is further reinforced by a study conducted to measure usability of an Interactive E-

book Learning System (IELS) for elementary school students. The study found that the 

IELS was more acceptable for the students and that it aided in the development of 

personalized learning experiences for the students (Huang, Liang, Su & Chen, 2012). 

From the data collected in this study, EFL teachers with more years of teaching 

experience tended to rely on traditional teaching methods rather than to experiment with 

new ones. This could be, in part, due to being resistant to change or having a lack of 

resources. It is notable, however, that the ones with less experience were generally 

excited to implement new strategies. Despite that, they faced limitations in trying to 

apply such strategies due to the lack of resources and overcrowding in the classroom. 

Finally, one noteworthy, and perhaps counterintuitive, strategy that the EFL 

teachers in the study reported often using to relieve the students’ anxiety towards learning 
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English is to translate parts of the lesson into Arabic. Given that all the teachers reported 

this, this also indicates wider prevalence of this strategy in Jordan.  

Israa pointed out: 

Sometimes I need to translate into Arabic in the classroom, but to avoid that, I prefer 

to put the students in small groups to let them learn from each other and to give 

them a chance to develop their conversational skills. (March 2019) 

On this note, the Ministry of Education of Taiwan has made massive efforts to 

encourage teachers to use the English language, at minimum, 70% of the time in the 

classroom in English classes in primary and secondary school. Research has confirmed 

the importance of greater exposure to English in order for the students to attain native-

like proficiency (Curran & Chern, 2017). 

Research Question #2: The challenges that EFL teachers have faced in the classroom 

 Qualitative and quantitative data were collected to answer question number two, 

“What challenges/barriers do teachers face when teaching students in Jordan?” The 

process of analysis resulted in the major finding that EFL teachers in Jordan are facing 

several different kinds of challenges, such as: the lack of teaching aids and tools 

available, the lack of training sessions by outside organizations, the overcrowding of 

students in the classroom, the attitudes of students towards the English language, and 

their inadequate salaries. All of these challenges hinder EFL teachers from doing their job 

in the best way. However, the EFL teachers are taking on these challenges through 

various different methods. For instance, the questionnaire data shows that more than 80% 

of the respondents tend to use their own materials to aid in the process of teaching in the 
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classroom. All the teachers interviewed also reported a lack of materials provided by the 

school and the Ministry of Education, and that they often use their own materials in class 

to carry out teaching tasks so the students can have a better understanding of the lesson. 

More than 70% of the teachers in the questionnaire agreed on the necessity of training 

sessions from outside of the school. Notably, the EFL teachers interviewed stated that 

these kinds of sessions are very rare, and that they were necessary in order to improve the 

teachers’ skills.  

On this note, Malaak remarked: 

Since it would be impractical for the Ministry of Education to arrange study-

abroad trips for students to English speaking countries, it would be beneficial for 

them to engage with native English-speakers who are currently studying Arabic at 

universities in Jordan and exchange the benefits between both sides. (March 

2019) 

This opinion which is shared by most of the teachers is supported by the results of 

a study seeking to understand why elementary teachers might be inadequately prepared to 

teach reading, which found that English teachers tended to lack an understanding in the 

best practices of effectively teaching English and, thus, could benefit from professional 

development experiences where they can pick up the necessary knowledge of language 

concepts (Malatesha Joshi, Binks, Hougen, Dahlgren, Ocker-Dean & Smith, 2009). In 

addition, this finding is echoed by Al-Thumali (2011), which focused on the importance 

of training sessions which have a significant influence on teachers’ willingness to come 

up with new teaching strategies. 
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A notable finding is that more than 70% of EFL teachers in the questionnaire 

relied on translating English into Arabic in order to ensure student understanding. They 

do this in an effort to overcome the language barrier for the students easily by translating 

the lesson into Arabic. The same finding was observed in the interviews, with all of the 

teachers saying they use Arabic in the classroom as they claimed that students become 

stressed out from the English language since, for them, it is a strange language; therefore, 

they need to connect with students by translating the contents of the lesson into Arabic. 

Samya said: 

I have to translate some words in order to assure that the students understand 

what I am saying.” And when I ask her about the percentage of the use of Arabic 

for each lesson, she said: “Fifty percent, I know it is too much but otherwise the 

students will lose interaction and the lesson will lose its value.” (Feb. 2019). 

 Another challenge that EFL teachers reported facing in Jordan is that the students 

are not always motivated to learn English. The majority of the EFL teachers surveyed 

agreed about this point. They further specified several specific issues, such as that the 

curriculum contents are often not suitable to the grade level of the students and that there 

is widespread overcrowding in classrooms in Jordan. On the first point, research confirms 

the importance of designing curriculums according to students’ unique needs, grade 

levels, and cultural and social concerns (Alkhawaldeh, 2010). As for the issue of 

overcrowding, 70% of the EFL teachers polled in the questionnaire were in agreement 

that this is an especially significant challenge for English classes, since they are teaching 

a foreign language. On the other hand, all of the teachers interviewed reported having 

problems in managing their classes and in choosing suitable strategies to adapt to the 
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large number of students. This situation hinders the learning process according to the 

same study by Alkhawaldeh (2010), which stressed the importance of reducing the 

number of students in the classroom. One of the teachers, Israa, said  

I always have difficulties managing the class contents due to the huge number of 

students I have; it is hard to give them appropriate feedback individually except 

for the test. I used to make groups in order to keep them well engaged and create 

sustainable understanding of the topics. (March 2019) 

The findings also indicated that EFL teachers are having trouble in transferring the 

knowledge to students in reading and listening lessons. The reason for that is related to the 

lack of useful media devices such as CDs and computers in order to play the lesson for 

students. Israa shared:  

I’ve always believed that students at this age need to be engaged with the content, and the 

best way to increase their participation is to use the relevant types of technology. 

Unfortunately, we don’t even have a reliable WiFi network to be able to connect to the 

internet and play short educational videos for the kids on our own devices. (March 2019) 

For building up the vocabulary, Israa stated that:  

I believe that we need some type of CD or a tape relating to the curriculum which 

would allow the students to hear and repeat certain words. This is important 

because repetition, especially after hearing from a native speaker, is key to 

effective learning of new terms. (March 2019) 
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Most of the EFL teachers in the interview expressed dissatisfaction about being unable to 

use technological devices or even to be allowed to use their own Wi-Fi devices to aid in 

the learning process.  

Research Question #3: EFL teachers’ recommendations to the Ministry of Education 

The qualitative and quantitative findings were merged and analyzed to answer the 

following question, what can be done to remove or lessen the barriers/challenges? The 

integration of the two data sets resulted in the significant finding that there is a crucial 

need from the Ministry of Education to empower teachers with certain tools in order to 

enhance the teaching process. More than 80% of the EFL teachers agreed that there is such 

a need, whereas all of the teachers interviewed agreed. On the other hand, their agreement 

in regard to the question about the necessity of adding new extension buildings to the 

schools were less than 50% of all teachers who responded to the questionnaire. Samya 

said: “We have to find other solutions to overcome the challenges we have. Jordan is a 

small and poor country. Adding a new building is a good idea but the teachers should not 

rely on that.” (Feb 2019.) 

 It is clear that the EFL teachers understand the situation of limited resources of 

their country; therefore, all of the teachers from the interviews stated that they must 

substitute the unaffordable solutions with practical and cost-effective solutions, which can 

benefit both students and teachers. For example, since one of the challenges they face is 

the students’ uneasiness about learning English, the teachers’ have suggested to the 

Ministry of Education to conduct regular meetings between English students and native 

English speakers who come to Jordan to learn Arabic. They claim that these meetings 
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could be beneficial in introducing the students to the English language in a productive 

way.  

Malaak said: 

Since it would be impractical for the Ministry of Education to arrange study-abroad 

trips for students to English speaking countries, it would be beneficial for them to 

engage with native English-speakers who are currently studying Arabic at 

universities in Jordan and exchange the benefits between both sides. (March 2019) 

As for the students’ apprehensiveness towards learning English and the crowded 

classes, a study has highlighted the importance of managing a good relationship with the 

students to encourage them to be more involved in adaptive activities that help them work 

creatively to reach their desired goals (Bernaus & Gardner, 2008). It was clear from the 

data sample, both qualitative and quantitative, that the majority of the teachers surveyed 

employed these methods to achieve the described objectives. 

One of the recommendations that stood out is that the teachers wanted to play a 

role in formation of the curriculums since they are the ones in the field and thus, they are 

more aware of the students’ unique educational needs. Israa stated that: 

Because we live in a small village, not all students attend kindergarten and that 

consequently affects their learning since the elementary school curriculum is 

designed for students who have had some previous exposure to the basics of English 

such as the alphabet and simple terms of greeting or otherwise. In turn, it consumes 

a lot of class time to teach these basic skills again. As English teachers we are 
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obligated to finish the curriculum within a specific timeframe. These are the rules 

of the Ministry of Education, and that puts added pressure on us in terms of 

achieving our objectives. (March 2019) 

Samya also has the same opinion, she said: “The curriculum is not suitable for the 

students’ age. We need to work out a balance between the curriculum we teach, the 

students’ needs, and the society we live in” (Feb. 2019). This is consistent with Alsubaie 

(2016), who stressed the vital role of teachers in the curriculum development process 

since they are the ones responsible for introducing the curriculum in the classroom.  

One other important recommendation was to increase the number of English 

classes per day from one to two, consecutive classes in order to give the teachers the 

opportunity to cover all the important parts of the lesson without time constraints. 

Limitations 

This study incorporated qualitative and quantitative methods, and certain 

limitations arose during each particular phase of the study. In the data collection phase of 

the qualitative section, I experienced some difficulties in arranging online interviews with 

the EFL teachers. Specifically, it was difficult to match up our schedules in order to 

conduct the interviews due to the drastic time-zone of 8 hours difference. In the 

beginning, it was twelve EFL teachers who had agreed to do online interviews with me; 

despite that, only four teachers were able to do so. I suspect that this is attributable to the 

difference in time-zones. As for the quantitative section, the plan was initially to acquire 

a list of phone numbers of EFL teachers willing to participate from the Ministry of 

Education. The idea was to share the link of an online survey I had made with EFL 
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teachers in Jordan to expedite the process of collecting data overseas and to build a large 

sample size. However, the Ministry denied my request for such a list which meant I had 

to rely on a paper questionnaire instead, which I then asked my trusted contact in the 

Ministry of Education to distribute to EFL teachers who would be willing to participate in 

the study. This may have affected the sample size due to the limited scope of distribution 

by my contact, which was several elementary schools in only five Jordanian cities. If I 

had the opportunity to visit Jordan to conduct this phase of the research myself, I would 

have distributed the questionnaire to more than fifteen cities and would have attempted to 

reach more rural areas as well. This, in turn, may have resulted in a more widely 

representative sample. 

Going back to the qualitative (interview) section, since I did not have the authority 

to call the individual teachers’ phone numbers, I was able to reach them through Facebook 

Messenger at pre-agreed upon times. Additionally, I faced the challenge that the EFL 

teachers, interestingly enough, preferred to communicate in Arabic instead of English, 

which meant that I had to then translate their responses to English before analyzing them. 

In the online Interviews, all of EFL teachers had refused to engage in a conversation in 

English, especially when I told them that I would be recording the interview. The fact that 

they had less confidence to speak in English, despite being English teachers, reflected a 

new discovery which I did not find in researching literature on the subject. I tried to 

convince them by telling them that, since they studied in English for more than four years 

at the university level, they should be able to have a conversation in English with no 

worries; however, to no avail. This situation confirms that the Ministry of Education must 

grant the EFL teachers’ request to arrange for periodic English training sessions in order 
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to increase the teachers’ level of familiarity with the language and their ability to 

communicate with no barriers. This study has made clear that if we wish to ensure 

transferring a good understanding of the English language to the next generation of students 

in Jordan, it is imperative that we empower the teachers themselves beforehand.  

Furthermore, the shortage of time to conduct this study was an important factor 

that may have affected the quality or accuracy of the responses. If there was more time, 

the data may have encompassed more strategies, challenges, and recommendations. 

Additionally, it became clear to me after-the-fact that there were some important 

questions that I should have included in the questionnaire that was distributed. It would 

be important to address this limitation in the design of future research. 

 In future studies, a measure of how EFL teachers use their strategies and, if they 

do so, how they renew their strategies in the classroom would be helpful in determining 

the effective strategies that should applied in elementary schools in Jordan.  

 Despite the previously stated limitations, the findings of this study were 

significant and related to the specific purpose. Training sessions for EFL teachers was 

one of the most important concerns for EFL teachers. At the same time, they were aware 

of their country’s possibilities, but they were in need of these additions in order to 

improve their skills.  
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Implications for EFL Teachers 

In light of the fact that teachers represent the educational institutions where they 

work, they must strive for professional development and to further develop their skills. If 

the teachers are empowered to invest in their abilities, they will not only increase their 

own value in the labor market, but they will also increase the overall quality of English 

instruction in Jordan. Listed below are several implications from this study for EFL 

teachers to consider: 

- EFL teachers should exercise creativity and patience. These two elements are

essential to make a teacher successful. Thinking outside the box and integrating

different kinds of methods as appropriate would likely enhance the quality of the

lessons in an effective way. EFL teachers should also provide the students with a

friendly and cooperative environment.

- Interaction has been shown to be very important in increasing student engagement

with the topic of the lesson. By choosing interesting subjects that are related to the

lesson and by integrating audio or video listening, students will tend to be more

engaged and the teacher will be satisfied with their level of interaction in the

classroom.

- Asking the students to share from their own experiences or observations related to

the topic at hand in English provides the students with an opportunity to practice

their English skills with something they can better relate to, and thus they will

likely be able to retain those skills.

- Inserting new English vocabulary terms into the discussion part of the class can

increase fluency among the students within a relatively short period of time. This
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can be more effective when followed by assigning a certain subject for each of the 

students to present in front of the class and to then discuss the subject using these 

new terms. Within a short period of time, the overall fluency of the class will 

greatly improve. 

- The promotion of active learning has been shown to be beneficial, and it can be

achieved through the integration of collaborative/cooperative techniques such as

simulations and games to provide the students with a worry-free space in which

they can interact and develop their language skills.

- Maintaining a positive and encouraging environment in class is imperative. The

class should be an exciting, informative, motivating, and challenging place to help

the students get the most they can out if it. The teacher should put herself/himself

in the student’s position and review each class activity beforehand form their

point of view.

- Since English is a strange language for students in Jordan, teachers must create a

safe and friendly class environment by building a good relationship with the

students. This will help to create positive and long-lasting implications for both

students' academic and social development, which will drive them to achieve

higher levels of accomplishments.

Implication for the Administrations and the Ministry of Education 

Based on the results obtained from this study, the recommendations to the 

Ministry of Education and concerned authorities are the following: 
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- It is vital to encourage EFL teachers to look for new strategies of teaching by 

holding periodic professional development sessions in order to stay up to date 

with the latest developments in modern teaching. 

- EFL teachers must be provided with educational equipment including 

technological devices and teaching aids to improve the development of teaching 

methods, as well as electronic self-training tools. 

- The issue of overcrowding must be addressed by adding more classrooms and 

employing more EFL teachers; this, in turn, will increase the effectiveness of the 

learning process. 

- It could be beneficial to hold periodic discussion sessions for the parents of the 

students with the teachers to raise awareness of the importance of the English 

language for their children’s futures and their long-term career prospects.  

- Decision makers must involve EFL teachers in the process of curriculum 

development and carefully consider their suggestions since they are the ones who 

implement these curriculums and they would know more about what works and 

what doesn’t work.  

- In consideration of the special role that EFL elementary school teachers play, the 

concerned authorities must strive to create greater incentives, both financial and 

motivational, for them to succeed. This priority goes hand-in-hand with 

empowering teachers to enhance their quality of teaching. The results of this 

study have reinforced the necessity to provide EFL teachers with three main 

needs: encouragement to develop new strategies, tools to better carry out teaching 

tasks, and solutions to the problem of overcrowding.  



                                                             Texas Tech University, Saja Alnaser, August 2019 

 

80 
 

 

Implication for Future Research 

 I found that the teachers were often restricted to the use of traditional teaching 

strategies in the classroom due to an inadequate amount of attention being paid to their 

challenges by the concerned authorities. The trend of inattention to important issues by 

policy makers is also manifested in the absence of encompassing studies regarding the 

level of instruction being provided to students in Jordan, and whether that level is 

appropriate for different students based on their unique backgrounds, especially as it 

deals with students from less privileged families who may not have been able to enroll 

their children in kindergarten, which may set them back somewhat. Future research 

should be concerned with analyzing the reasons behind the low prioritization of such 

concerns by the Jordanian education system and should outline ways in which to bring 

such concerns to the foreground of the discussion.  

An additional implication for future research is that a notable disparity was found 

in the amount of information available about schools in cities and in rural areas in Jordan. 

This study also found that the few cases where some schools had access to advanced 

teaching methods employing technological strategies were located in the major cities. 

These two observations indicate a potential area of ambiguity that could be clarified with 

future research which would lead to a more detailed picture of the reality of English as a 

Foreign Language instruction in Jordan as a whole. Future research could also analyze 

whether these constraints affect learning outcomes among students in Jordan in the way 

of adding increased stress on them.  
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APPENDICES 

Appendix A 

IRB Approval 

 

 

 

 

 

Feb 7, 2019 11:54 AM CST  

 

Faith Maina  

Curriculum and Instruction CI  

 

Re: IRB2019-69 Effective Strategies for Teaching English as a Foreign Language to Elementary 

Students in Jordan  

 

Findings: Good luck with your research!  

 

Dear Dr. Faith Maina, Saja Alnaser:  

 

A Texas Tech University IRB reviewer has approved the proposal referenced above within the 

limited review category of:  

Category 2. (iii). Research that only includes interactions involving educational tests (cognitive, 

diagnostic, aptitude, achievement), survey procedures, interview procedures, or observation of 

public behavior (including visual or auditory recording) if at least one of the following criteria is 

met:  

The information obtained is recorded by the investigator in such a manner that the identity of 

the human subjects can readily be ascertained, directly or through identifiers linked to the 

subjects, and an IRB conducts a limited IRB review to make the determination required by 

§__.111(a)(7).  

 

The determination was made on February 7, 2019. Annual review is not required, and no 

expiration date will be listed on your letter.  

 

The research must follow Texas Tech University’s Operating Procedures, the Belmont Report, 

and 45 CFR 46. If changes to the approved protocol occur, a Modification Submission must be 
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reviewed and approved by the IRB before implementation. Please be aware that changes to the 

research protocol may prevent the research from qualifying for exempt review and require 

submission of a new IRB application or other materials to the Texas Tech University IRB.  

 

A goal of the IRB is to prevent negative occurrences during any research study. However, despite 

our best intent, unforeseen circumstances or events may arise during the research. If a 

deviation, unanticipated problem or adverse event happens during your research, please notify 

the Texas Tech University, Human Research Protection Program as soon as possible (45 CFR 46). 

We will ask for a complete explanation of the event and for you to submit an Incident 

Submission in Cayuse IRB.  

 

Your study may be selected for a Post-Approval Monitoring (PAM). You will be notified if your 

study has been chosen for a PAM. A PAM investigator may request to observe your data 

collection procedures, including the consent process.  

 

Once your research is complete and no identifiable data remains, please use a Closure 

Submission to archive this study. IRBs that remain active are subject to audit by the IRB.  

 

Sincerely,  

ORIGINAL SIGNATURE AVAILABLE UPON REQUEST 

 

Scott Burris, Ph.D.  

Chair Texas Tech University Institutional Review Board  

Professor, Department of Agricultural Education and Communications  

Human Research Protection Program  

357 Administration Building  

Lubbock, Texas 79409-1075  

T 806.742.2064  

www.hrpp.ttu.edu  

 

 

 

 

 

 

 

 

 

 

http://www.hrpp.ttu.edu/
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Appendix B 

The Questionnaire 

- Please write down some strategies that you implement in your English 

language classroom. 

 

       This section is related to the effective strategies that teachers use in the classroom: 

1. How often do you use small group instruction in your English class? 

a) Everyday    b) Twice a week         c) Never  

     

2. I read a story for students in my English class 

a) Everyday  b) Twice a week  c) Never 

 

3. I allow independent reading in my English class 

a) Everyday  b) Twice a week c) Never 

 

4. I translate some words into Arabic language to improve students’ 

understanding.  

a) Everyday      b) Twice a week        c) Never  

   

5. How often do you use textbook during reading activities? 

            a) Everyday   b) Twice a week    c) Never 

 

       6.   How often do you use workbook during reading activities? 

             a) Everyday   b) Twice a week    c) Never 

 

       7.  How often do use reading material on the Internet (Web pages) 

             a) Everyday   b) Twice a week    c) Never 

 

       8. How often do use material from other subjects 

            a) Everyday   b) Twice a week    c) Never 

 

       9.  How often do you use materials written by students 

            a) Everyday   b) Twice a week    c) Never 

 

10. How often do you let the students chat with other students about what they 

are learning? 

a) Everyday   b) Twice a week   c) Never 

 

11. How often do you use the computer to read stories?  

a) Everyday     b) Twice a week   c) Never 
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12. How often do you use the Internet to do a project as a group? 

a) Everyday    b) Twice a week   c) Never 

 

13. How often do you ask the students to go to the library to search for books? 

            a) Everyday    b) Twice a week   c) Never  

14. For your professional development, how often do you read professional 

journals related to English teaching? 

a) Everyday    b) Twice a week   c) Never  

15. When students in your English class are engaged in activities that involve 

using computers or any other technological devices, how much of that time 

do they use language learning software?  

a) Everyday b) Twice a week c) Never  

 

16. When students in your English class are engaged in activities that involve 

using computers or any other technological devices, how much of that time 

do you let them interact through e-mail using target language  

a) Everyday b) Twice a week c) Never 

 

 

 This section is related to the challenges that you have in the classroom.  

 

1. Teacher training from outside of school does improve your English skills and 

support the overall teaching process.  

a)  Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

2.  Your school provides the material that could help teachers in the classroom. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

3.  I got used to using my own material in the classroom 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

4. In the writing class, you experience some difficulties to let the students write 

following your instructions.  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

5. Students are unmotivated in the classroom most of the time 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 
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6. I have difficulties building up vocabulary without tangible materials 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

7. I need use my own smartphone to ease the process of building the students’ 

vocabulary 

a) Strongly agree   b) Agree   c) Disagree   d) Strongly disagree 

 

8. For Reading and listening lessons, there is a need for extra book and CDs 

supply from the Ministry of Education.  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

 

This section is related to how to reduce these challenges you have; please mark the 

choice that you agree with: 

 

1. I use my Arabic language to explain difficult concepts  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

2. I ask students to translate an English statement into Arabic literally.  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

3. I convince the students to converse with each other in English even though 

outside of the classroom.  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

4. Audio tape is a convenient tool to enhance English conversation.  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

5. The contents of English curriculum are appropriate for the grades I’m 

currently teaching. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

6. My teaching workload is appropriate. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

7. I’m satisfied with the salary I get as a teacher  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

8.  Students in my English class are motivated to learn. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 
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9. I was well prepared to teach English as a Foreign Language to Elementary 

students. 

a)  Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

10. Students are confident in their English-speaking abilities. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

11. Cultural norms in Jordan sometimes hinder the learning of the English 

language? 

a)   Strongly agree b) Agree c) Disagree d) Strongly disagree 

      12. I’m satisfied with the methods I use in teaching English 

        a)  Strongly agree b) Agree c) Disagree d) Strongly disagree 

13. The number of students in the classroom is very large and there is a need to 

minimize it.  

a)  Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

This section includes questions for suggested solutions for the challenges that 

English teachers face: 

 

1. Governmental organizations should offer enough resources for schools to 

overcome the lack of resources challenge.  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

2. Build a new building connected to your school and recruit more teachers are 

suitable solutions to overcome the overcrowded classes in Jordan. 

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

3. Plan all the lessons in the curriculum as a group work would be a solution for 

the overcrowded classes in Jordan.  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 

 

4. Arranging periodic meetings with English speakers who attend Jordanian 

universities to learn Arabic would be useful to overcome the challenges you 

face.  

a) Strongly agree b) Agree c) Disagree d) Strongly disagree 
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- What else should be done to improve teaching and learning English in 

Jordan? 
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Appendix C 

Phone Interview Questions 

 

1. What kind of strategies do you use while teaching English in your elementary 

classroom? 

a) Do you renew strategies you have over time? 

b) What strategies have you found most effective in improving English 

proficiency for your students? 

c) What strategies have you found least effective? 

 

2. Do you use any type of technology in the classroom to enhance your 

teaching? 

a) If yes. what kind of technology have you used in the past? 

b) How have you incorporated it? 

c) Have you found it effective in enhancing students learning? 

d) What examples can you think of that would make you link technology use to 

student’s improvement in English language proficiency? 

 

3. Have you experienced any challenges in teaching English to elementary 

students? 

a. Can you give me some examples of challenges you have encountered in the 

last 3 months? 

4. What do you think can help to remove the challenges you have while 

teaching English? 

 

5. Is there anything else you would like to add about teaching and learning of 

English language in Jordan? 
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Appendix D 

Teachers’ Consent Form 

            What is this project studying?  

The study is called "Effective Strategies for Teaching English as a Foreign Language to 

Elementary Students in Jordan." 

This study will help us to find out what kinds of strategies do English teachers use in 

teaching English in Jordan and what are the challenges they face while teaching English.  

 

What would I do if I participate?  

In this study, you will be asked to share your experiences in teaching English in 

Jordan.  Some questions will be about you. Some questions will be about the methods 

that you use in teaching English. Some will be about the challenges that you face while 

teaching English. The interviews will be audio recorded in order for us to obtain accurate 

information.  

How will I benefit from participating?  

By providing the project with your valuable information, the results of this study will 

benefit the teachers in Jordan 

Can I quit if I become uncomfortable? 

Your participation is completely voluntary.  You may skip any question you do not feel 

comfortable answering. You can also stop answering questions at any time. You are free 

to leave any time you wish. You can keep all the benefits of participating even if you 

stop. Participating is your choice.  

However, we do appreciate any help you are able to provide.  

How long will participation take?  

We are asking for 30 - 40 minutes of your time.  

How are you protecting privacy?     

Your name will not be linked to any documentation and any use of this material in 

reports, publications or   presentations will never be associated with participants in this 

study without permission. No one other than the researchers associated with this project 

will have access to the raw data. 

I have some questions about this study. Who can I ask?  

The study is being run by Dr. Faith Maina from the College of Education at Texas Tech 

University and Saja Alnaser, a graduate student in the master’s program at Texas Tech 

University. If you have questions, you can contact Dr. Faith 

Maina, faith.maina@ttu.edu, Tel. 001-806-834-6873, saja.alnaser@ttu.edu   

TTU also has a Board that protects the rights of people who participate in research. You 

can ask them questions at 806-742-2064. You can also mail your questions to the Human 

Research Protection Program, Office of the Vice President for Research, Texas Tech 

University, Lubbock, Texas 79409 or email them to hrpp@ttu.edu. 

mailto:faith.maina@ttu.edu
mailto:saja.alnaser@ttu.edu
mailto:hrpp@ttu.edu
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______________________________________    

Signature 

Date 12/10/2018 

________________Saja Alnaser______________________ 

Printed Name  
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Appendix E 

Letter to the Ministry of Education 

12/10 /2018  

 

Ministry of Education, Suleiman Al Nabulsi St 10, Amman, Jordan 

Phone: +96265607181 

 

Dear Sir/ Madam, 

As a graduate student at Texas Tech University, I have embarked on a study for my 

master’s thesis titled" Effective Strategies for Teaching English as a Foreign Language to 

Elementary Students in Jordan.” The purpose of this study is to investigate if EFL 

teachers in Jordan are using effective strategies, and what kinds of challenges these 

teachers experience while teaching English in Jordan. More precisely, I will investigate 

for some solutions for the obstacles they have in order to find a way to overcome these 

challenges and get better outcomes from teaching English in Jordan. Probably, all EFL 

teachers in Jordan could benefit from knowing what type of strategies are used in the 

schools that will participate in the study.  

Every EFL teacher will receive a questionnaire by receiving a text message with the link 

that is connected to my Google drive account. Once the questionnaire has been 

completed, the result will appear directly on my Google drive account. I designed the 

questionnaire this way in order to ease the process for the teachers who are participating 

in this survey and encourage them to provide me with the information that I need. At the 

conclusion of the questionnaire, teachers will be asked to indicate whether they would 

like to volunteer for an interview designed to gather opinions about the strategies they 

have used, the challenges they face, and their suggestion to overcome these challenges.  

The interview will take 30-45 minutes of their time. 

 

To conduct the study, I will collect data, analyze the data and answer the questions of 

what the strategies that English teachers used in their classroom, what the challenges they 

faced while teaching English, and try to find a way to lessen these challenges.  To 

accomplish this work, I will gather data by implementing the following instruments: a) 

Techer questionnaire; b) phone/skype interviews. The interviews will be audio recorded 

and verbally transcribed for accuracy.  

Those teachers who volunteer to participate in the study will be provided maximum 

confidentiality and their privacy will be protected at all times. No names of individual 

teachers or that of the school will be linked to any documentation, reports, publications or 
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presentations of this project. Participants and school will be provided pseudonyms in the 

analysis as a way of ensuring anonymity. The study is voluntary, and teachers can 

withdraw from the study at any time without penalty. No one other than the researchers 

associated with this project will have access to the raw data. All related documentation 

will be stored either in a locked file cabinet in the researcher’s office or on a password 

protected computer.  

 

This project has been reviewed by my major advisor, Dr. Faith Maina and she can answer 

your questions or concerns. She can be reached at by email faith.maina@ttu.edu or by 

phone at 806-834-6873. Texas Tech University also has a Board that protects the rights 

of people who participate in research. You can ask them questions at 806-742-2064. You 

can also mail your questions to the Human Research Protection Program, Office of the 

Vice President for Research, Texas Tech University, Lubbock, Texas 79409 or email 

them to hrpp@ttu.edu .  

 

Sincerely,  

______________________  

Saja Alnaser 

 

1301 N. Belmont Ave. Unit B 

79416 

Lubbock, TX 

Email: saja.alnaser@ttu.edu 

Cellphone #: 9702154846 

 

Permission to Conduct Research  

I, ____________________________ grant permission to Ms. Saja Alnaser to conduct a study 

titled: "Effective Strategies for Teaching English as a Foreign Language to Elementary 

Students in Jordan.” In Jordan’s’ schools. 

______________________________ _____________________  

Signature Date 

 

 

 

 

mailto:faith.maina@ttu.edu
mailto:hrpp@ttu.edu
mailto:saja.alnaser@ttu.edu



