
A SURVEY OF THE VOCATIONAL HOMEMAKINO ENROLLMENT IN 
AREAS I AND II OF TEXAS WITH EMPHASIS ON THE FACTORS 
WHICH INFLUENCE QIRLS AGAINST THE ELECTION OF HOME-

MAKING CLASSES 

/ 

A Thesis 

Presented to 

the Faculty of the Graduate Division 

of the Texas Technological College 

In Partial Fulfillment of 

the Requirements for the Degree 

Master of Science 

By 

Caraille Graves Bell, B. 3 

Canyon, Texas 

August, 1949 

*EXAS TECHNOLOGICAL COLLEGE 
i-UBBOCK, TEXAS 
I'Br̂ARY 



iwpf"' 

CD 
CD 

cm 

.T3 

I C O I-'' '̂  

ACKNOWLEDGEMENTS 

The investigator wishes to express her appre

ciation for the valuable assistance given by her ad

visory committee. Gratitude is expressed to Profes

sor Vivian J. Adams, Head of the Department of Home 

Economics Education and Chairman of the advisory com

mittee; to Dr. Lewis B. Cooper, Associate Professor 

of Education and Psychology; and to Miss Oussie L. 

Teague, Associate Professor of English. 

Grateful acknowledgement is also expressed 

to Miss Doris Nesbitt, Assistant Professor of Home 

Economics Education and Miss Geraldine Clewell, As

sociate Professor of Home Economics, for their sug

gestions and assistance. 

To those homemaking teachers and high school 

students of Areas I and II of Texas who returned ques

tionnaires and to Miss Gladys Armstrong, Supervisor of 

Area I, and to Miss Esther Sorenson, Supervisor of 

Area II, who so gracious furnished data for this study, 

appreciation is also expressed. 



/ 

TABLE OF CONTENTS 

CHAPTER PAGE 

I. THE PROBLEM AND DEFINITIONS USED . . 1 

Introduction 1 
The Problem 7 
Statement of the Problem • • • 7 
Importance of the Study . . . . 12 

Definitions of Terms Used . . . . . 14 
Homemaking Education 14 
Vocational Homemaking Program • . 14 
Out-of-School Groups 16 
In-School Groups • • . . . . 16 
Areas I and II 16 
Area Supervisor • 17 

Organization of the Remainder of 
the Thesis 17 

II. REVIEW OF THE LITERATURE 19 

Introduction 19 
The Literature on the Vocational 

Homemaking Progrtaj for the In-
School Group 19 

The Purpose of Homemaking Educa
tion in the Secondary Schools . 19 

Trends in Homemaking Education in 
the Secondary Schools . . • 35 

Summary 45 
Review of the Literature on the 

Vocational Homemaking Program 
for the Out-of-School Group . 46 

Trends in Adult Education . . . $2 
The Need for Homemaking Education 

for Out-of-School Groups . . 54 
Status of Homemaking Education 

for the Out-of-School Group . 59 
Trends in Adult Homemaking 

Education 60 
Summary • . • . • • • . . 65 

III. M.iTERIALS USED AND GROUPS STUDIED • . 66 

Introduction 66 
Materials Used 66 



CHAPTER PAGE 

Data from Records of Supervision . 66 
Questionnaire 67 

Groups Studied 70 
Groups Used 70 

rV. FINDINGS AND INTERPRETATION OF D,.TA . 72 

Background for Study 72 
Enrollment data for Areas I and II 72 
Enrollment Data for Nation . . . 73 
Enrollment Data for Boys in 

Areas I and II 79 
Enrollment Data on Out-of-School 

Group dl 
Interpretation of Findings . . . 83 
Reasons for Girls Not Enrolling 

in Homemaking Classes . . . 63 
Homemaking Education for Boys . . 93 
Integration of Homemaking Educa

tion in the Elementary Grades 100 
Homemaking Education for the Out-

of-School Group 104 

V. SUMMARY, RECOMMENDATION%JlND 
CONCLUSIONS 110 

Summary 110 
Recommendations . . . . . . . 112 
Conclusions 132 
Suggestions for Further Study . . 134 

APPE:;DIX 137 

BIBLIOGRAPHY 143 



LIST OF TABLES 

TABLE PAGE 

I. Reasons Given by High School Girls 
for Not Enrolling in Homemaking 65 

II. Reasons Given by Homemaking Teachers 
for High School Girls Not Enrolling 
in Homemaking Courses 66 

III. Opinions of Homemaking Teachers 95 

IV. Reasons Expressed by Homemaking 
Teachers on Coeducational Classes 96 

V* Principal Reasons Given by Homemak
ing Teachers Why Girls Take Homemaking 99 

VI. Compulsory Homemaking Classes in 
Areas I and II of Texas 101 

VII. Integration of Homemaking Education 
in Elementary and Intermediate 
Grades 102 

VIII, Reasons Advanced by Homemaking 
Teachers for Integration of Home-
making in Elementary and Inter
mediate Grades 105 

IX. Reasons Advanced by Homemaking 
Teachers for Not Having Homemak
ing in Elementary or Intermediate 
Grades 106 

X. Reasons for Vocational Homemaking 
Not Reaching More Out-of-School 
Groups 107 



LIST OF FIGURES 

FIGURE PAGE 

1. Map of Texas with Geographical Division 
of Areas for Homemaking Education 6 

2. List of Counties and Supervisors for 
Each Area 9 

3. Number of Women Between the Ages of 
Twenty and Fifty in the United States 
Compared with the Number of Women En
rolled in Homemaking Education Classes, 
1946-1949 15 

4. Graph of Enrollment of In-School Group 
in Areas I and II of Texas from 1943 
to 1946 74 

5. National Enrollment of High School 
Girls in Vocational Homemaking from 
1943 to 1946 75 

6. Percentage of High School Girls En
rolled in Vocational Homemaking Classes 
in Relation to the Size of Schools in 
Areas I and II in Texas 76 

7. Letter Sent to One Hundred and Twenty 
Vocational Homemaking Teachers in Areas 
I and II 137 

6. Questionnaire Sent to Homemaking 
Teachers in Areas I and II 136 

9. Questionnaire Sent to High School 
Girls Not Enrolled in Homemaking 
Classes 141 



CHAPTER I 

THE PROBLEM AND DEFINITIONS USED 

I. Introduction 

Vocational education in some form has been prac

ticed for thousands of years. Early in the development 

of society skills and knowledge were taught to youth by 

the tribal elders. Later there was the era of appren

ticeship, for it is certain that such schools existed 

among the ancient Egyptians and Hebrews. Thus, by means 

of schools and various forms of apprenticeship, voca

tional education was originated. 

According to a recent bulletin available on The 

2 
Administration of Vocational Education the purpose of 

vocational education is: 

. . . to provide training to develop skills, 
abilities, understandings, attitudes, work
ing habits, and appreciations, and to impart 
progress in employment on a useful and pro
ductive basis. Vocational education is an 

1 Mays, Arthur B., Principles and Practices 
^^ Vocational Education. New York: KcGraw-Hill Book 
IJompany, Inc., 1948, p. 15. 

^ Administration of Vocational Education. 
Washington, D. C : Federar"Security Agency, Office 
of Education, 1946, p. 1. 



integral part of the total education program. 
It makes a contribution toward the development 
of goad citizens, including their health, so
cial, civic, cultural, and economic interests. 

Active federal participation in vocational educa

tion began in 1917 with the passage of the first Voca

tional Education Act. This original Act was subse

quently followed by other similar Acts. These var

ious legislative Acts provided that vocational train

ing should be less than college grade and be designed 

to meet the needs of persons over fourteen years of 

age in four areas: agriculture, trades and industries, 

homemaking, and distributive occupations. Provisions 

are included also for supplying funds to be used in the 

training of teachers for these classes. All of these 

acts were passed for the same general purpose of pro

moting and developing vocational education through a 

plan for cooperation between the Federal Government 
3 

and the States. 

This plan of cooperation for the development 

of vocational education is based upon two fundamental 

ideas: (1) That vocational education is a matter of 

national interest and essential to the national wel

fare, and (2) that Federal funds are necessary to 

3 Administration of Vocational Education. 
Office of Education, VocatTonal Division, V/ashington, 
D. C : Federal Security ..gency, 1946, p. 15. 



stimulate and assist the States in making adequate pro

visions for such training. One guiding principle of the 

vocational education acts is that such education shall 

be given in schools or classes under public supervision 

or control. 

The program of vocational education in Texas has 

developed in conformity with the provisions of the 

Smith-Hughes Act, which was approved in 1917» as a 

joint enterprise between the United States Office of 

Education, the Texas State Board for Vocational Edu

cation, and the Public Schools of Texas. Beginning 

in 1945 plans of administration, supervision, and 

teacher training in the vocational education of Texas 

were reconstructed by two committees. The first of 

these committees represented the professional staff 

of the Texas State Board for Vocational Education. It 

included W. E. Lowry, State Executive Director of Voca

tional Education; Robert A. Manire, State Supervisor of 

Vocational Agricultiire; M. A. Browning, State Supervisor of 

Distributive Education; Ruth Huey, State Supervisor of 

Homemaking Education; W. R. Gate, State Supervisor of 

Trade and Industrial Education, and B. C. Davis, State 

Supervisor of Veterans' Education. The work of these 

two committees resulted in a clear-cut plan of the ad

ministration and supervision of vocational education 

consistent with the recently enacted George-Barden Act 



of 1946.^ 

In order to participate in the benefits of the 

funds provided by the National Vocational Acts, the 

Stats, through its legislative authority, must accept 

the provisions of the acts, appoint the State Treasurer 

as custodian of the vocational education funds allotted 

to the State, and designate or create a State board of 

not less than three members having all necessary power 

to cooperate with the Office of Education in the Admin

istration of the Federal Acts. The State has the pri

mary responsibility in the promotion, development, and 
5 

operation of programs of vocational education. 

The administrative staff of the State Board of 

Vocational Education of Texas is made up of the Execu

tive-Director, State Supervisor of Vocational Agricul

ture, State Supervisor of Distributive Education, State 

Supervisor of Homemaking Education, State Supervisor of 

Vocational Rehabilitation, State Supervisor of Trade and 

Industrial Education, State Supervisor of Veterans' Educa-
c 

tion, and a Business Manager. 

4 Texas State Plan for Vocational Education, 
1947-1952. Austin. Texas; State Board for Vocational 
Education, 1946, pp. iii-iv. 

5 Administration of Vocational Education. Of
fice of Education, Vocational Division, Washington, 
D.C.: Federal Security Agency, 1946, p.62. 

^ Texas State Plan for Vocational Education. 
op. cit.. p. ii. 



In order to have effective, systematic adminis

tration in each phase of vocational education, the State 

Board Staff divides the State of Texas into geographical 

units known as areas. According to Mr. Lowry, Executive-

Director of Vocational Education, these areas are estab

lished through an effort of balancing the supervisory 

loads of the twelve area supervisors of the State. 

Heretofore, Texas has had an approximate supervisory 

load of some fifty-five to sixty homemaking depart

ments. However, during the coming year with the ex-

p€Uision occasioned by the Foundation Education Pro

gram made possible by the passing of the Gilmer-Aiken 

Bill, the supervisory load in each area very easily 
7 

could approach ninety to one hundred departments.' 

Each of the several fields of vocational edu

cation carries certain administrative responsibilities 

through a supervisory staff. The staff for homemaking 

education for Texas includes the State Supervisor of 

Vocational Homemaking Education, Assistant State Super

visor of Vocational Homemaking Education, and Twelve 

Area Supervisors. The duties of the State and Assist

ant Supervisors are: (1) to assist the Executive-

Director in setting up and carrying out State Plans 

7 Lowry, W. E., "Unpublished Letter Concern
ing Authoritative Information on the Organization of 
the Vocational Education Program in Texas," Austin, 
Texas: State Board for Vocational Education, July 14, 
1949. 



for the administration, promotion, and development of 

the vocational program; (2) to assist in interpreting 

the vocational program to school administrators, teach

ers, communities, and organizations; (3) to assist local 

communities in planning effective vocational programs; 

(4) to assist in improving instruction through an ef

fective pre-service and in-service teacher training 

program; (5) to guide curriculum development and re

vision in the respective fields; (6) to assist com

munities in evaluation of programs, (7) to assist in 

directing the activities of youth programs in the re

spective fields; (6) to recommend to the Executive-

Director for approval contracts with local schools 

and colleges within funds available; (9) to recom

mend to the Executive-Director for approval the pay

ment of funds according to the contracts, reports of 

work actually done, and funds available; (10) to as

sist in promoting studies and research programs; and 

(11) to inspect plant equipment, and facilities for 

vocational programs.° 

The duties of the area supervisors of vocational 

homemaking education are essentially the same as those 

of a State Supervisor except that they are confined to 

6 Texas State Plan for Vocational Education. 
op. cit., pi IF. 



a local area. The local areas of Texas are designated 

in Figiares 1 and 2. As it has been stated previously, 

there are twelve geographical areas in Texas with uni

form administration and supervision of vocational home-

making education. 

Areas I and II were selected for this study in 

the belief that they would provide a representation of 

the vocational homemaking program in Texas. The inves

tigator was familiar with these areas and was especially 

interested in their progress in homemaking education. 

The economy of the two areas is similar in that both are 

based on agriculture and ranching with some oil produc

tion. The towns and small cities owe their growth and 

development mainly to the fact that they meet the needs 

for goods and services representing the persons who own 

and support the peculiar economy of this section. 

This study was limited to vocational schools be

cause these homemaking programs include both in-school 

and out-of-school groups. 

II. The Problem 

Statement of the problem. The purposes of this 

study were as follows: (1) to investigate the number 

of people being reached by the vocational homemaking 

programs of the public schools in Areas I and II; (2) to 

determine some of the reasons that girls and women in 

these areas were not enrolling in homemaking classes; 
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AREAS OF HOMEMAKING SUPERVISORS 

ACCORDING TO COUNTIES 

Area 1. Qladvs Armstrong. Area Supervisor. Box 636. 
canyon. Texas, (Pnone 85) 
Armstrong, Bailey, Briscoe, Carson, Castro, 
Childress, Collingsworth, Cottle, Dallam, Deaf 
Smith, Donley, Floyd, Foard, Gray, Hale, Hall, 
Hansford, Hardeman, Hemphill, Hartley, Hutchinson, 
Lamb, Lipscomb, ̂ k>ore. Motley, Ochiltree, Oldham, 
Parmer, Potter, Randall, Roberts, Sherman, 
Swisher, Wheeler, Wilbarger. 

Area 2. Esther Sorensen, Area Supervisor. Tech Station. 
Lubbock. Texas. (Phone 8541) 
Archer, Baylor, Border, Cochran, Crosby, Dawson, 
Dickens, Fisher, Gaines, Garza, Haskell, Hockley, 
Jones, Kent, King, Knox, Lubbock, Lynn, Scurry, 
Shackleford, Stonewall, Terry, Throckmorton, 
Wichita, Yoakum, Young. 

Area 3. Florence McAllster. Area Supervisor. 430 Dallas 
Street. Big Spring. Texas (Phone 1206) 
Andrews, Brewster, Callahan, Coke, Coleman, 
Concho, Crockett, Crane, Culberson, Ector, 
El Paso, Glasscock, Howard, Hudspeth, Irion, 
Jeff Davis, Loving, Martin, McCullough, Mid
land, Mitchell, Nolan, Pecos, Presidio, Reagan, 
Reeves, Runnels, Schleicher, Sterling, Sutton, 
Taylor, Terrell, Tom Green, Upton, Ward, Winkler. 

Area 4* Mrs. Oneita W. Pierce. Area Supervisor. Box 
3771. T.S.C.W.. Denton. Texas (Phone 1075-R2) 
Clay, Collin, Cooke, Dallas, Denton, Grayson, 
Jack, Montague, Parker, Rockwall, Tarrant, Wise. 

Area 5. Gladys Short. Area Supervisor. Drawer BB. 
Capitol Station. Austin. Texas (Phone 2-7547) 
Bastrop, Bell, Burleson, Burnet, Falls, Lee, 
Limestone, McLennan, Milan, Navarro, Robertson, 
Travis, Washington, Williamson. 

Area 6. Maurine Biggs. Area Supervisor. Texas College 
of Arts and Industries, kingsville. Texas 
(Phone 1057) ""^ 
Aransas, Bee, Brooks, Calhoun, Cameron, DeWitt, 
Duval, Goliad, Hidalgo, Jim Hogg, Jim Wells, 
Kenedy, Kleberg, Live Oak, McKullen, Nueces, 
Refugio, San Patricio, Starr, Victoria, u'ebb, 
Willacy, Zapata. 
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Areas of Homemaking Supervisors (Continued) 

Area 7. Elizabeth Chenoweth. Area Supervisor. East 

i
Texas State Teachers College. Commerce. Texas. 
Phone m\ ^ ' 
owls. Camp, Cass, Delta, Fannin, Franklin, 

Hopkins, Hunt. KaufWn, Lamar, Marion, Morris, 
Raines, Red River, Smith, Titus, Upshur, Van 
Zandt, Wood. 

Area 6. Mrs. Nanalee Clayton. Area Supervisor. Sam 
Houston State Teachers College. Huntsvitle. 
Teacas. 
Anderson, Brazos, Freestone, Grimes, Henderson, 
Houston, Leon, Madison, Montgomery, Trinity, 
Tyler, Polk, San Jacinto, Walker. 

Area 9» Lenora Walters. Area Supervisor. Taylor School. 
1500 Louisiana. Houston. Texas. (Phone Preston snrr 
Austin, Brazoria, Chambers, Colorado, Fayette, 
Fort Bend, Galveston, Harris, Hardin, Jackson, 
Jefferson, Lavaca, Liberty, Matagorda, Orange, 
Waller, Wharton. 

Area 10. Lilla Clark. Area Supervisor. Box 66. North 
Street Station. Nacogdoches. Texas. (Phone 68j-
Extension 35)* 
Angelina, Cherokee, Gregg, Harrison, Jasper, 
Nacogdoches, Newton, Panola, Rusk, Sabine, 
San Augustine, Shelby. 

Area 11. Hannah Hoff. Area Supervisor, John Tarleton 
Agricultural College, Stephenville, Texas 
Bosque, Brown, Comanche, Coryell, Eastland, 
Ellis, Erath, Hamilton, Hill, Hood, Johnson, 
Lampasas, Mills, Palo Pinto, San Saba, 
Somervilie, Stephens• 

Area 12. Billie Williamson. Area Supervisor. Southwest 
Texas State Teachers College. San Marcos. Texas. 
[Phone 348W7 
Atascosa, Bandera, Bexar, Blanco, Caldwell, 
Comal, Dimmitt, Edwards, Frio, Gillespie, 
Gonzales, Guadalupe, Hays, Karnes, Kendall, 
Kerr, Kinney, Kimble, La Salle, Llano, Kaverick, 
Mason, Medina, Menard, Real, Uvalde, Val Verde, 
Wilson, Zavalla. 

Figure 2: List of Counties and Supervisors for 
Each -.rea 

i 
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and (3) on the basis of these findings to make recom

mendations that might prove helpful in expanding or 

impx*oving the homemaking programs in these areas. 

Importance of the study. Homemaking education 

has a significant role in society during the present 
o 

era. Christian^ says that no one can be unaware of 

the mounting conflicts that are reflected in family 

living today. Scientists and others share the con

viction that the problem of world peace is second to 

none. Surely if there is any significance in educa

tion, the process should be applied to our present di

lemma.. Is it not time that we sought a re-evaluation 

of the standards by which we live? Is not the clari

fication of values we hold for home and family life a 

problem for education? 

Christian emphasizes the place of homemaking as 

a phase of education by stating that: 

The problem stated simply seems to be one 
of helping youth and adults relate themselves 
to the culture in which they live. That is to 
say, homemaking education should play its part 
in leading people to understand man's depend
ence upon his fellow man, the incompatibility 
of authoritarianism and freedom, the unsuspect
ing forms in which dictatorship often masquerades, 
and man's ability to improve his lot through his 
own creative intelligence.-"-O 

9 Christian, Johnie, "Is Education for Homemak
ing Vital?", Journal of Home Economics. 39:3, i-arch, 
1947, p. 153. 

10 Ibid., p. 153. 
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The realization of the importance of the home in 

maintaining a strong nation contributes to emphasizing 

the need for homemaking education. It has been said 

that education for effective home and family living, 

of which homemaking education is a part, cannot be left 

to chance in a complex world. The quality of home and 

family living affects the efficiency of workers in every 

vocation. 

According to The 1947 Annual Report of the En

rollment of Vocational Education there were 966,646 

girls and women enrolled in all types of vocational 

home economics classes in the United States. This num

ber seems inadequate, however, when compared with the 

1940 United States census; for it leaves approximately 

three million females between the ages fourteen and 

forty-nine inclusive, who are not taking advantage of 

vocational home economics classes. There are also mil

lions of men and boys that should be reached in this 

field. This large number that is not being included 

in the vocational home economics program is significant 

in the light of our present national situation of prob-

12 
lematical family life. 

11 Vocational Education in the Years Ahead. 
Washington, D. C., United States Government Printing 
Office, 1945, p. 190. 

12 Digest of Annual Reports of State Boards 
of Education to the Office of Education Division of 
Vocational Education, Washington, D. C : Federal Se-
curity Agency, June 30, 1947, p. 1. 
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The comparison of the enrollment of the 1947 

national vocational homemaking program and the last 

United States Census given above indicates that the 

vocational homemaking program is not reaching a large 

proportion of women and girls in the United States. 

The investigator desired to investigate the enroll

ment of the vocational homemaking programs in a rep

resentative section of Texas and to compare their status 

and progress with the total national picture. 

III. Definitions of Terms Used 

Homemaking education. Homemaking education is 

that part of education for home and family living which 

is centered on home activities and relationships and 

which enables the individual to assume the responsi-

13 bilities of homemaking. 

The difference between homemaking education and 

vocational homemaking education is that the latter pro

gram is supported in part by federal and state funds and 

must meet certain standards before the program can be 

reimbursed from these funds.^ 

Vocational homemaking program. Homemaking train

ing in a vocational program is supported in part by fed

eral and state funds and is designed to meet the needs 

13 Vocational Education in the Years Ahead. 
op. cit., p. 191• 

14 Hatcher, Hazel M. and Mildred E. Andrews, 
The Teaching of Homemaking. Dallas: Houghton Mifflin 
Company, 1945, p. 418. 
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of (1) present problems in personal and family living, 

(2) youth preparing for entrance into employment, and 

(3) adults needing assistance in solving problems in 

homemaking skills and family relationships*^^ 

Out-of-school groups. Throughout the report of 

this investigation, the term "out-of-school" groups 

shall be interpreted as meaning those individuals in 

one of the following groups: (1) women employed in 

the occupation of homemaking, (2) girls and women em

ployed outside of homes in industrial, commercial, or 

other occupations, and (3) girls who are out of school 

and not employed in wage-earning pursuits. 

In-school groups. All those pupils who are en

rolled in regular day-school classes and are fourteen 

years of age or over are referred to as "in-school" 

groups. ' 

Areas 1 and II. Texas is divided into twelve 

geographical units (referred to by Roman Numerals I 

to XII by the State Board Staff for the purpose of or

ganization and administration in relation to the home 

16 economics program in vocational education. Areas I 

15 Vocational Education in the Years Ahead, 
loc. cit. 

16 Ibid.. p. 16. 
17 Vocational Education in Home Economics. 

Washington, D. C , Office of EducatIon7 1930, p. 16. 
16 Lowry, irV. E., "Unpublished Letter Concern

ing Authoritative Information on the Organization of 
the Vocational Education Program in Texas," Austin, 
Texas: State Board for Vocational Education, July 14, 
1949. 
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and II are part of the vocational home economics or

ganization in Texas. 

Area Supervisor, iiacn oi Lhe t.'.lve geographic-.! 

areas in the State Plan for vocational home economics 

education has a supervisor who works with the State Su

pervisor of Home Economics Education. Through consid

eration of reports made by the homemakin.; teachers and 

personal visits to the public schools, the .-irea super

visors help maintain State-v/ide coordination in tae 

homemaking program.^" 

IV. Organization of the Remainder of the Taesis 

1. Chapter II gives a review of literature on the 

status of both in-school and out-of-school groups in vo

cational homemaking. The reading done on these groups 

was in regard to the need for and the possibility of 

making better use of our present facilities and expand

ing the vocational homemaking program in Texas. 

2. Means of investigation of reasons why people 

are not being reached by the 'public school homemaking 

program is described in Chapter III. This includes 

(1) collecting pertinent lata from the reports of the 

supervisors of .̂ reas I and II, (2) interviewing high 

school pupils to find out their ĉ ttitude toward homemaking 

19 Texas State Plan for Vocational Education, 
op. cit., p. 16. 
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education, and (3) sending questionnaires to homemaking 

teachers to determine the status of both in-school 

groups and out-of-school groups in homemaking edu

cation, and (4) sending questionnaires to in-school 

groups to determine their attitude toward homemak

ing education. 

3. A summary of the study, interpretation of 

data, conclusions drawn, and recommendations are given 

in Chapters IV and V. 



CHAPTER II 

REVIEW OF THE LITERATURE 

I. Introduction 

The literature that has been reviewed for this 

study refers mainly to the establishment of the impor

tance of homemaking education in order to justify the 

expansion in this field. The reading has also revealed 

some possibilities for means of increasing the number 

enrolled in homemaking education. Since the needs and 

the characteristics of the in-school groups and the out-

of-school groups are somewhat different, the reviewed 

reading will be divided into two phases. 

I. The Literature on the Vocational Homemaking 
Program for the In-School Group 

The purpose of homemaking education in the_sec-

ondary schools. Home Economics developed nearly half 

a century ago out of a concern for the betterment of 

home and family living. Basically that concern has 

controlled its development. Education for homemak

ing made its entrance into the curriculum in response 

to a demand for a closer relation between education 

and life itself. In the beginning it had a difficult 

time, for it was a new idea in formal education. It 
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dealt with the intimate and familiar experiences of 

everyday living, and in the minds of many educators 

has a doubtful "cultural" value. 

In spite of having to overcome this prejudice, 

homemaking education has not greatly deviated from its 

original purposes; for the aims of increasing satisfac

tion in personal and family living advanced by its 

founder, Ellen H. Richards, still form the core in 

home economics teaching today. Under the leadership 

of Ellen H. Richards, Home Economics as an organized 

field of study was first planned at the Lake Placid 

Conference in 1699. According to Mrs. Richards, home 

economics then stood for: 

The ideal home life for today unhampered 
by the tradition of the past. 

The utilization of all the resources of 
modern science to improve the home life. 

The freedom of the home from the dominance 
of things and their due subordination to ideals. 

The simplicity in material surroundings which 
will free the spirit for the more important and 
permanent interests of home and of society. 

It can be observed from an examination of the 

original goals that they, in effect, form the areas of 

subject matter in home economics today. These areas 

are suggested by the Vocational division of the Office 

1 Home Economics in Public High Schools 1936-39, 
V/ashington, D. C , United States Printing Office, 1941. 
p. 1. 
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2 
of Education as a basis for a homemaking co\irse: 

1. Selection, preparation, serving, conserva
tion, and storage of food for the family. 

2. Selection, care, renovation, and construc
tion of clothing. 

3. Care and guidance of children. 

4* Selection and care of the home and its 
furnishings. 

5. Use and conservation of home equipment. 

6. Maintenance of health. 

7. Home care of the sick, including first 
aid. 

6. Selection and purchase of food, cloth
ing, equipment, and furnishings. 

9. Management of human and material resources 
available to the home. 

10. Maintenance of satisfactory family 
relationships. 

Through the above areas of study, homemaking edu

cation strives to train the pupil to apply this informa

tion in three different types of situations. First, to 

solve the pupil's present problems of (a) personality 

development, (b) participation in family planning and 

work, and (c) adjustment to family members and to others 

in the community; second, to give the pupil a foundation 

upon which to build in the future as an adult homemaker; 

and third, to suggest the application of homemaking 

2 Homemaking Education in Secondary Schools 
of the United States, op. cit., p. 3. 
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education outside the pupil's home in wage-earning occu

pations requiring homemaking skills.^ 

Perhaps it is because homemaking education is 

comparatively new in the field of education that there 

is still a feeling of uncertainty as to the place of 

homemaking in the school curriculum today. After mak

ing a study of the status of homemaking education, 

Estrop^ concluded that the enrollment in homemaking 

classes tends to fluctuate a great deal over a per

iod of years and that the interest of the high school 

girl in homemaking education is far from being stable. 

A study of the enrollment of homemaking classes 

was made in 1936 by the Office of Education. Question

naires were sent to all of the public schools, both 

junior and senior high schools. The schools answer

ing this questionnaire totaled 14,121 or fifty-three 

per cent. These reports showed that although home 

economics instruction was available in approximately 

three-fourths of the high schools reporting, the ques

tion could be raised as to whether the need for such 

instruction is adequately met. Should the remaining 

one-fourth of the schools that reported offer it? The 

3 Ibid., p. 3. 
4 Estrop, Eliza, "The Attitude of High School 

Girls Toward Home Economics Courses," Unpublished 
Master's Thesis. University of Southern California, 
June, 1941, p. o. 



23 

answer to this question depends in part upon the philos

ophy of education held. If it is believed that the high 

school should assist pupils in solving problems of daily 

living, then the program of instruction should be organ

ized so that there is opportunity for studying the as

pects of home and family living with which practically 

all pupils are concerned. Since home economics deals 

predominantly with such problems, the practicability 

of extending it to all high schools may well be 

considered.^ 

A more far-reaching philosophy of general 

education than the one given above is that it should 

provide rich and meaningful experiences in the basic 

aspects of living, so directed as to promote the full

est possible realization of personal potentialities and 

the most effective participation in a democratic so

ciety. Vocational education and general or academic 

education do not differ in their ultimate goals. The 

former is not "training of the hand" and the latter, 

"training of the brain." Neither is vocational edu

cation for those only of low ability capable of learning 
7 

how to work with their hands, .according to Kays: 

5 Home Economics in the Public Schools, op. cit., 
p. 2. 

6 Mallory, Bernice, "A Proposed Plan for a Gore 
Course in the Secondary School," Journal of Home î conom-
ics. 31:2, February, 1939, p. 6l. 

7 Mays, op. cit., p. 34. 

.n̂  
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Everyone ought to be educated vocationally 
according to his ability and his occupational 
desires just as everyone should be educated 
for citizenship, for effective living as an 
individual, and for successful participation 
in the society of which he is a part. 

Regardless of the type of education for the secondary 

high school, it is agreed that any education, to be suc

cessful, must meet the needs of the adolescent. A good 

definition of adolescence runs as follows: "A period of 

physical, emotional, social, and intellectual growth 

during which individuals of a certain age level, usually 

between twelve and twenty-one, exhibit certain char

acteristic types of behavior in facing certain rel-

atively common problems." Although every age has 

its problems, the problems of adolescence can be so 

acute that they affect not only the family and the 

teachers but the community at large. Furthermore, 

the adolescent is even more of a problem to himself 

than to others, for he is not adjusted to his new 

role in life and is confused, uncertain, and anxious. 

However, it is found that the adolescent is willing 

to adapt himself readily to new forms of behavior and 
Q 

to assume new attitudes if he is given an opportunity.^ 

A study of adolescent problems was made by Mooney 

in Connecticut in which a check-list of com on problems 

6 Hatcher and nndrews, op. cit., p. 154. 

9 Hurlock, Elizabeth, Adolescent Development, 
New York: McGraw-Hill Company, 1946. p. 13. 
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was checked by a large number of adolescents. Thi?ough-

out this report, financial problems loomed very large. 

Over ninety per cent of the students marked one or more 

items from this area. The items frequently checked were 

(1) learning how to spend money wisely, (2) wanting to 

earn some money, (3) having to ask parents for money, 

(4) having less money than friends, and (5) getting 

money for education beyond high school.^^ 

In light of the above listed financial prob

lems which are so acute for most adolescents, home-

making education can certainly be justified. The first 

phase, learning how to spend money wisely, can be in

corporated into nearly all areas of homemaking through: 

(1) plans for spending, (2) consumer education, (3) care

ful selection of clothing, food, and home furnishings. 

The other three phases deal primarily with one adoles

cent' s ability to earn and to save money. Again home-

making education can readily help with these problems. 

Ivol Spafford has stated that young people, who wish to 

do so, may secure home employment for almost every kind 

of work in which they are skillful for as much time as 

they wish to be so occupied. Home economics teachers 

have a real responsibility for making this e!r:ployment 

10 Garrison, Karl, The Psychology of Adoles
cence, New York: Prentice-Hall, Inc., 1946. p. 14. 
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an educational experience for those who undertake it. 

Furthermore, Garrison states: 

Progressive schools today are committed to 
the principle of bridging the gap between the 
life of the community and the activities within 
an educational institution. Training in home 
economics tends to function in a manner suffi
ciently extensive to justify its existence with
out impairing training in other principles nec
essary to the wholesome development of the in
dividual student. J-2 

Adolescent problems related to the home are often 

neglected or, in some cases, not even discovered. In 

his desire to gain independence, the adolescent fre

quently clashes with his parents. If parents have not 

revised their attitudes and ways of handling the ado

lescent, he turns to a congenial outsider for the help 

he needs in his personal and home problems. These prob

lems include: difficulties of social adjustment, igno

rance of social customs, inability to get along with 

members of the opposite sex, difficulties regarding mat

ters of personal appearance, and inability to determine 

satisfactory moral and religious standards.^ 

Through such unit-studies as "family relation

ships," "manners in public places," "marriage," "you 

and your family," and "grooming," a homemaking educa

tion course can surely help the adolescent with these 

11 Spafford, Ivol, op. cit.. p. 4. 
12 Garrison, op. cit., p. 30?. 
13 Hurlock, op. cit., p. 260. 
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personal problems. The informal type of class dis

cussions and personal conferences with the homemak

ing teacher also help solve many problems. Hatcher 

and Andrews state: "At the present time more and 

more homemaking teachers are being called upon to in

terpret parent-child relationships and to offer guid

ance on problems that deal essentially with home 

conditions." 

Too often the adolescent is thought of only 

in light of being an extremely sensitive daydreamer 

of fantastic dreams, or a "potential delinquent." Since 

the adolescent period is one of normal growth, it is 

logical to believe that if the problems of this age are 

dealt with intelligently, the adolescent will gradually 

become an independent, reliable person. An increase in 

cultural interests and in creative activities is an 

outstanding characteristic pattern of adolescence; and 

there also seems to be increased ability to comprehend 

subject matter, to perfect motor ability and mechanical 

skills. 

Again homemaking education meets this need, for 

homemaking courses are giving opportunity to construct 

and design clothing and home furnishin,f;s, prepare artis

tic food dishes, make flower arrangements, and to do 

14 Hatcher and Andrews, op. cit., p. I63. 
15 Ibid.. pp. 156-159. 
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many other creative skills. In fact, the basic phases 

of living are emphasized as to their importance in home-

making courses, and by learning a simple skill such as 

sewing or baking, there is a sense of appreciation de

veloped for the skills of homemaking and of art. This 

is a very significant fact when a recent prediction made 
16 

by Brown is considered. She contends that unless 

children are made to love the "feel" of making things 

and to respect the qusdities of the materials out of 

which things are made—the colors, the weights, the 

textures, then we are at a point in our social devel

opment where materials and tools badly used threaten 

to destroy the civilization that produces them. There

fore, if individuals are strengthened by being helped 

to satisfy this creative urge that is often instictively 

found within them, then we can more nearly keep our 

civilization intact and eventually become better satis

fied nations. This point is exceedingly important with 

world peace uppermost in everyone's mind, for wars are 

usually the outgrowth of dissatisfied people. 

It is believed that an intensive promotion of 

democratic ideals can also help bring about world peace; 

therefore, the imoortance of democracy is emphasized 

16 Brown, Muriel W., "Education for Family .ad
justment Today," Journal of Home Economics. 33:5, May, 
1941, pp. 315-311. 
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in the present era. According to the Britannica Year 

Book of 1949!^^ "One of the major trends in 1946 in 

general education in the United States was the cam

paign to teach democratic values as a countermove to 

the growing influence of communism throughout the 

world." Homemaking education can do much to pro-

16 mote democracy. In fact, Lehman believes that 

homemaking education, in its fullest sense, is nec

essary to preserve democracy and promote interna

tional understanding and world peace. The degree 

to which we achieve the democratic way of life in 

our total society and in all our relationships de

pends largely upon how well we live and teach de

mocracy in the home. It should be remembered that 

the home serves as an educational institution and 

that the child's first and most impressive learn

ing takes place there. His ideals of human rela

tionships, his set of values, his attitudes and ap

preciations, his habits of living and working have 

their foundation in early home experiences. Further

more, learning in the home does not stop with early 

childhood. Leaders in homemaking education realize 

17 Britannica Book of the Year 1949. Chicago: 
Encyclopedia Britannica, Incorporated, 1949. p. 253. 

16 Lehman, Ruth T., "Critical Issues in Home 
Economics," Journal of Home Economics. 40:2, February, 
1946. p. 59. 
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that learning in the home will have its greatest per

sonal and social value if it is thoughtfully guided by 

those who know the worth of such experiences and how to 

obtain maximum satisfactions for themselves and others. 

The homemaking teacher can help the pupil under

stand the devices of science by pointing out that a 

questioning attitude toward existing conditions and 

a probing into newer and better ways of solving prob

lems released not only the atomic energy, but SLLSO re

leased man from slavery and from much of the drudgery 

once accepted as the burden of common man. When home-

making education has foimd its place in the common life 

of common people, through the simple tasks of homemak

ing, the people can better understand each other and 

IQ the character of the world. ^ 

Our growing domestic problems also help estab

lish the need for homemaking education in the high 

schools. The president of an American university once 

asked, "Instead of teaching the three R's, would it 

not be better to teach the four M's—Music, Mechanics, 

Money, and Marriage?" The subject of family relation

ships and marriage has long been the neglected step

child in our educational system, with a vast harvest 

19 Christian, Johnie, op. cit.. p. 153. 
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of divorces.and juvenile delinquency as the result.^^ 

Divorces and broken homes are still a serious 

threat to our national security. During the year 1946, 

there were 1,600,000 marriages performed and 420,000 

divorces. This means that there was approximately one 

divorce in every four marriages during this one-year 

period. The National Conference on Family Life, author

ized by President Truman during 1946, indicates that 

these domestic problems are of national significance. 

The central theme of this Conference dealt with pos

sible measures by which family living might be improved. 

Among the topics studied were the factual background 

of United States families, community participation, dy

namics of family interaction, economic welfare, educa

tion, health, and medical care.^^ 

In light of our growing domestic problems which 

threaten our homes and, consequently, our nation, we 

realize that homemaking education can do much to help 

strengthen the home and family life. It is interest

ing to note that at the present time the public looks 

hopefully to homemaking education in much the same way 

as it did one-half century ago when homemaking education 

20 Smith, Bess Gill, "A Genuine Contribution,'' 
Journal of Home Economics, 39:5, May 1947. p- 270. 

n Britannica Book of the Year 1949. op. cit.. 
p. 447. 
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first began its pioneer movement. We will recall that 

it had its origin in a growing awareness that the in

tegrity of family life was under serious threat because 

of the increasing industrialization of America. How

ever, in spite of the fact that home economics as a 

field of education was an outcome of an obvious so

cial need, it met the usual fate of ventures depart

ing from a conventional pattern.^^ 

Divorces and juvenile delinquency often are 

closely associated, for a study made by Johnson^^ of 

institutionalized delinquent girls in New Jersey re

vealed that a predominant number of these girls came 

from broken homes. Delinquent cases are prevalent over 

the United States. During 1945, when there were more 

than one and one-half million major crimes committed in 

the United States, twenty-one per cent of all persons 

arrested and fingerprinted were boys and girls under 

twenty-one years of age. One commanding feature of 

these statistics is the increase in crime rates among 

girls. In 1945, arrests of girls aged seventeen and 

younger were at a level 115 per cent above the average 

for the two years prior to our entry into the war.̂ **" 

The causes of delinquents, according to Garrison -̂  

22 Smith, loc. cit. 
23 Hurlock. op. cit., p. 390. 
24 O'Connor, H. T., "To Help Prevent Delinquent 

Trends," Journal of Home Economics, 36:9, November, 1946. 
p. 557. 

25 Garrison, op. cit., p. 279. 
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are low mentality, poverty, undesirable home conditions, 

bad parental attitudes, lack of facilities for wholesome 

recreational activities, bad companions, and emotional 

instability. One of the most outstanding factors, how

ever, is the strain placed upon adolescents by trying 

to make adequate adjustments to the existing social 

order. 

26 Hatcher and Andrews believe that learning to 

control basic urges and to make a satisfactory adjust

ment to the many conflicts that arise during the ado

lescent period should be considered just as important 

a part of the growth process as acquiring knowledge and 

skills. The field of homemaking which deals with many 

personal phases of adolescent life probably presents 

more opportunities for bringing about a better adjust

ment between pupils and their environment than does any 

other field. Consequently, homemaking could help pre

vent juvenile delinquency if it were given an opportu

nity to reach more adolescents. ViHien a group of young 

people, both boys and girls, met in 1942 to discuss the 

needs of youth, they stated among other things that they 

wanted more responsibility at home, more experience with 

money, and more vocational guidance. Each of these 

26 Hatcher and Andrews, op. cit.. p. 339 
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needs could be adequately met through homemaking educa-
27 oft 

tion. let according to a recent survey of Garrison 

only one girl out of every six is taking courses in 

homemaking in high school. 

Until the public fully realizes the importance 

of homemaking education in regard to the problems of 

adolescence, the ultimate goals of the homemaking pro

gram cannot be accomplished. It is, therefore, essen

tial that the public be kept informed of the aims, the 

needs, and the existing conditions in schools in order 

for the educational objectives to be understood. 

Hatcher and A n d r e w s ^ interviewed high school girls 

and found that they are influenced to a great ex

tent by their parents in deciding whether or not to 

take courses in homemaking. For this reason teach

ers should try to give parents a better understand

ing of the goals and objectives of homemaking. 

It is only natural for any subject, in order 

to establish itself, to emphasize most those things 

v̂ rtiich give tangible evidence of abilities developed. 

Homemaking has not done so much toward teaching the 

value of human relationships as is desirable. Never

theless, any home economist should be proud of the 

27 Ibid.. p. 337. 
26 Garrison, op. cit., p. 307. 
29 Hatcher and Andrews, op. cit., p. 360. 
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record that has been made during its brief history. 

10 
According to Rose:-* 

Homemaking education, in an age of science, 
has won respect and prestige for itself in stiff 
competition with other parallel educational fields. 
It has made worthy contributions to knowledge of 
food, shelter, and clothing and to the application 
and spread of that knowledge. It has clothed in 
dignity, through scientific procedures, many of 
the simple tasks of the household. It has trained 
thousands of leaders and teachers for work in the 
field. It has begun to arouse the public to some 
awareness of the values of a scientific approach 
to the job of homemaking and the need for more 
general training for that job. . . . 

Strengths in high school homemaking today, ac-

31 
cording to Spafford, lie largely in (1) a broadening 

of the scope of our program, (2) the increasing number 

being reached, (3) willingness to teach all students 

regardless of their academic ability, and (4) the de

sire to deal with real situations and to have pupils 

use their learning in their daily living. 

Trends in homemaking education in the secondary 

schools. When homemaking education first originated 

in the public schools, it was seldom taught below the 

fourth grade even though the number of the grades were 

few. Later there was a marked tendency to include more 

of the homemaking activities and to push it farther 

30 Rose, Flora, "Home Economics Faces the Atomic 
Age." Journal of Home Economics. 41:2, February, 1949. 
p. o4. . 

31 Spafford, op. cit., p. 6. 
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along in the grades; this has been especially true of 

vocational homemaking. However, with attention being 

focused on family life education, the desirability of 

keeping homemaking training from the younger children 

is being questioned by some groups of home economists 

and educators .-̂  

During the past few years all education has be

come more and more directed toward the solution of prob

lems within the life experience of the individual. It 

seems logical to believe that since life for the young 

child is so definitely home-centered, it is very natural 

that many of the home activities should be learned and 

practiced at school. It is during this period of life 

that the child establishes habits and attitudes in his 

relationship with others. Therefore, the trend in 

elementary schools in the United States to provide 

experiences designed to improve understanding of fam

ily life, to increase underlying knowledge and to ac

quire the fundamental skills necessary in maintaining 

the home is most significant for all children regard

less of age, sex, or economic circumstances.^-^ One 

elementary school principal voices her approval for 

homemaking education in these words: 

32 Miller, Ellen, "In Elementary Schools," 
Journal of Home Economics. 31:7, Seotember, 1939, 
p. 450. 

33 Miller, loc. cit. 
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Simple courses in homemaking help the chil
dren to meet present and future needs of daily 
living. They learn sources of food, clothing, 
and shelter; they sense the interdependence in 
all life; they participate in co-operative work; 
they develop aesthetic appreciation. All of these 
experiences enrich their living and tend to help 
them to adapt themselves physically and spiritually 
to their environment.34 

Nutrition is perhaps the most popular homemaking 
35 

subject taught in the elementary grades. Beryl Cline 

made an interesting study on nutrition in the school 

system of Lubbock, Texas, by planning and teaching a 

unit on nutrition to both an accelerated group and a 

slow group in a fourth grade. The lessons were for 

thirty-minute periods, and each lesson was correlated 

with the various units that the two classes were study

ing in health, arithmetic, geography, and social stud

ies. The pupils helped prepare and serve one food in 

connection with a lesson such as milk, cocoa, soup, 

scrambled eggs, cooked and prepared cereal, and raw 

vegetables. Recipes were written on the board and 

copied so that they could be taken home to their moth

ers. A field trip to a local bakery showed the chil

dren how bread was made. Later, an experiment with 

34 Haddow, Mary, "Teaching Homemaking to Fifth 
and Sixth Graders," Journal of Home Economics. 35:1, 
January, 1943. p. l7I 

35 Cline, Beryl Mae, "The Development of Units 
for Teaching Nutrition in the Elementary Grades," Un
published Master's Thesis, Department of Home l-xonomics 
Education, Texas Technological College, Lubbock, Texas, 
June, 1947. pp. 32-103. 
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rats was used to determine the difference between a 

whole wheat bread and milk diet and a white bread and 

coffee diet. This experimental unit on nutrition taught 

in the elementary grades gave evidence that homemaking 

education can be beneficial to the pupils, for it re

sulted in decided improvement in their nutritional 

habits. 

Although it is generally agreed that homemak

ing education in the elementary schools can be def-

16 initely enriching to the pupils, Gleitz"̂  contends 

that homemaking as a "subject" in isolation or as a 

specialized field of study has little valid function 

in the modern scheme of general education at the elemen

tary level. Home economists should be careful not to 

push it purely to exploit it as a subject developing 

specific, narrow learnings pertinent to its field. How

ever, as an integrative factor in the general learning 

activity, homemaking material may be utilized to inter

pret, to enrich, and to make more meaningful the regular 

activities of the pupil. 

One superintendent of schools in Texas stated 

that in his opinion it was a definite drawback to the 

vocational homemaking program not to offer this training 

36 Gleitz, Florence, "The Past and Future of 
Home Economics," Journal of Home Econo.Tdcs, 33:1, Jan
uary, 1941. p. 1̂ ^̂  ~ 
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at least to seventh and eighth grade girls. Since voca

tional homemaking deals with only those students four

teen years of age or over, homemaking in these grades, 

except for overage pupils, could be justified at the 

present time only to stimulate interest in future 

courses and thus increase the enrollment of voca

tional home economics classes. However, in so do

ing, it should be of real help to the child. 

It is evident through reports that some home-

making teachers are contributing in various ways with 

integrated homemaking activities in the elementary 

school. It has been fo\md that for them to assist 

with the planning of group activities and then come 

into the room or take the class at definite intervals 

for those portions of the work for which they are es

pecially qualified is most successful.-^' 

It has been mentioned previously that there is 

a growing tendency to offer homemaking training to boys. 

However, it is obvious that there is as yet no widespread 

recognition of the fact that boys as well as girls are 

faced with problems of home life; for research indicates 

that only one per cent of the total number of boys 

registered in high schools offering homemaking courses 

are enrolled in these courses. In spite of the tendency 

37 Miller, op. cit., p. 62. 
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for the percentage of boys to increase from one psr 

cent in the seventh and eighth grades to nine per cent 

in the twelfth grade, it evidently is not fully realized 

that men and women established homes together. Further

more, after marriage both sexes carry responsibilities 

for developing satisfactory homes and must make many de

cisions cooperatively.^^ 

Williamson and Lyle^^ point out another pertinent 

reason for having more boys' classes by bringing to at

tention the fact that the decrease in productive home-

making has somewhat changed the emphasis in homemaking 

from manipulative skills to management and guidance of 

relationships. If certain beliefs and attitudes toward 

homelife are developed in girls, and those girls later 

marry boys with different attitudes, instead of strength

ening the home there will continue to be need for many 

adjustments. One principal of a Texas high school said 

that we are educating only half the family for family 

life when we fail to include boys in homemaking 

education.^ 

Brown̂ -̂  also believes that homemaking edu

cation must be coeducational before maximum results 

36 Hatcher and Andrews, op. cit.. p. 336. 
39 Williamson, Maude, and Mary S. Lyle, Home-

making Eduj6ation in the Hif!:h School. D. Appleton-Century 
Co., Inc., New York City, N. Y., 1941. p. 335. 

40 Williamson, Maude and Mary S. Lyle, op. cit. 
p. 335. 

41 Brown, loc. cit. 
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in this program can be obtained. She substantiates 

this belief by the fact that boys and men are homs-

makers and home members with tasks to perform in and 

contributions to make to the home. These tasks are 

quite as important as the tasks performed and contribu

tions made by girls and women. 

In schools where boys are enrolled in homemaking 

classes, it is necessary to analyze the situation to 

determine whether best results can be obtained by of

fering homemaking instruction to boys and girls to

gether or in separate classes.^ Various methods of 

including boys in the education for family living other 

than segregated classes are being tried. A few second

ary schools are experimenting with a unified course for 

all students. Such a course is based on the general 

needs of the students and includes subject matter from 

a variety of fields. Similar courses which include only 

home living are also offered with boys and girls as mem

bers. Other schools have found that elective homemaking 

courses planned exclusively for boys are more effective. 

A more conservative type of homemaking education 

for boys is the interchange of boys' agriculture or shfap 

and girls' homemaking classes for periods from three to 

42 Lewis, Dora, "In Secondary Schools," Journal 
of Home Economics. 31:7, September, 1939. ?. 45. 
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nine weeks. During this time the boys study personal 

and home problems and the girls get orientation to the 

phases of mechanics and agriculture for which women 

often take responsibility. Although exchange classes 

do not represent an adequate program of homemaking in

struction for boys, they cannot be disregarded, for 

through them, boys at least have some contact with home 

economics.^^ 

There is a tendency for schools to have homemak

ing courses as a part of the basic curriculum; however, 

compulsory enrollment in homemaking is practiced in some 

schools. A study of the status of home economics in the 

public secondary schools of California showed that there 

is a tendency to require home economics in grades seven 

and eight and to make it elective in the ninth. Of the 

four-year high schools reporting, twenty-seven and four-

tenths per cent require home economics from every girl; 

in the senior high schools, the percentage was thirty-

six. Approximately twenty-eight per cent of the high 

schools reporting require home economics for gradua

tion. The desirability of requiring students to reg

ister for home economics would probably depend in any 

given school on the extent to which other subjects were 

43 Home Economics in Public High Schools. 
op. cit., p. 41. 

44 Annin, Karjorie, "The Present Status of Home 
Economics in the Public Secondary Schools of California," 
Unpublished Master's Thesis, University of Southern 
California, 1934. p. 2. 
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required, on whether schedules of classes permitted any 

students who wished to do so to take homemaking, and 

whether the guidance offered by administrators and 

teachers encouraged enrollment in home economics 

classes.^^ 

Extending the period of teacher employment 

to a twelve-month program is one of the newest and 

most beneficial trends in homemaking education. Em

ployment of the homemaking teacher during the summer 

when schools are not in regular session permits teach

ers to give more individual help to secondary school 

pupils enrolled in homemaking classes. However, the 

optimum number of months of employment of the teacher 

in any given community should be a matter of cooperative 

consideration by all concerned: the people to be 

served, local school boards, the homemaking teacher, 

the school administrators, and the state supervisor 

of home economics education. In considering the per

iod of employment, attention should be given to the 

follov/ing factors: the goals of the homemaking pro

gram in terms of home and comrr.unity conditions and 

needs; size of school; potential number of individ

uals and families to be served; requests for service; 

45 Home Economics in Public High Schools. 
op. cit., p. 5. 
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geographic area of school district; number of homemak

ing tsachsrs employed by the school; other home economic 

programs in operation in the commimities and served by 

the school; and cost in relation to resources of the 

school district and the state.^ 

The general trend in homemaking education is 

toward a more nearly genuine vocational program. The 

leaders in the field are aware of the dangers involved 

in a too academic type of training. Lee believes that 

the ability to do home work work properly and intelli

gently is becoming more important than test tubes and 

calories. Less is being said about college entrance 

requirements in the subject and more about the social 

values of homemaking as a means of teaching people how 

to live. Much greater care is being given to the selec

tion of teachers, and more attention to continuing the 

training of teachers after they enter service through 

work shops, college attendance, and travel. Higher 

standards for teachers are being required, not in terms 

of degrees or length of college years so much as in 

terms of broad experience and interest in the needs 

of youths.^ 

46 Administration of Vocational Education. 
op. cit., p. 53. 

47 Lee, Edwin A., Objectives and Problems 
of Vocational Education. New York: McGraw-Hill Book 
Company, Inc., 1948. p. 432. 

46 Mays, op. cit.. p. I63. 
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Summary. This stirvey of homemaking literature 

on the In-School group reveals that the apprentice-type 

of training for homemaking which has been practiced for 

thousands of years is no longer considered adequate for 

this important vocation. This is a matter for serious 

social concern because the ever-increasing complexity 

of our industrial order emphasizes the necessity of 

keeping the home intact. Broken homes are usually fol

lowed by juvenile delinquency if there is a child con

cerned. Literat\ire reviewed showed the outstanding 

problems of the adolescent age and how homemaking edu

cation can help meet these needs. Training in home 

economics tends to function in a manner sufficiently 

extensive to justify its existence without impairing 

training in other principles necessary to the whole

some development of the student. Furthermore, it was 

pointed out that this field has social and personal 

value.as well as vocational, which is an additional 

reason why it should be included in the school program. 

Beginning with the Smith-Hughes Act of 1917, the 

federal government has constantly sought to encourage 

and to stimulate the development of vocational educa

tion. It is acknowledged by national educators that 

the curriculum of the school should be based upon the 

nature and needs of growing boys and girls and should 

evolve around (a) their present development, (b) their 
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personal-social development, and (c) their growth in 

civic-vocational efficiency. Hence, it is perhaps safe 

to assume that the needs of a girl can best be met by 

training her to conduct with skill and efficiency, the 

type of home in which she now lives. 

Trends in vocational homemaking education indi

cate that this program is making progress toward reach

ing more individuals, particularly with boys' classes 

and co-educational classes; integrating homemaking in 

the elementary schools in order to establish sound 

habits and ideals toward home living within the young 

child; and extending the period of employment of the 

homemaking teacher. Vocational homemaking education 

is increasingly concerned with the whole range of fam

ily living involving all members of the family in ad

dition to preparation for wage-earning jobs. 

II. Review of the Literature on the Vocational 
Homemaking Program for the Out-of-School 
Group 

The need for general adult education. By adult 

education is meant, according to a committee of teachers 

51 from Dayton, Ohio, "That organized type of education 

designed primarily for individuals beyond regular school 

age, for securing continual adjustment to changing so

cial and economic conditions of contemporary life." 

51 Lyle, Mary S. and Rua Van Horn, Homemaking 
Education Program for Adults, Washington, D. C : United 
States Department of the Interior, Office of Education, 
(n. d.). p. 3. 
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Another definition of adult education is "Education 

which gives adults a better understanding of the world 

about them and creates in them a desire to cope with 

the problems of their environment and to effect im

provements in that environment."" 

Bryson" states, "If we pose the question, 'Who 

in this country needs education?' we would find that 

there is only one answer: 'Everybody.' All of us have 

felt that life is baffling. All of us have felt that 

there is somewhere in the world the information, or 

skill, or wisdom that will help." 

It is generally believed that the United States 

is an educated nation; but statistics show that the 

average number of years of schooling for the American 

adult is still only a fraction more than eight years, 

and about twenty million men and women have had only 

six years or less. The average parent in America re

ceived four years less education than his children are 

getting.^^ 

The inadequacy of the average adult's education 

becomes more significant when it is realized that our 

society now has more adults than children. This fact 

52 Ibid., p. 3. 
53 Bryson, Lyman, "Do We Need Adult Education?", 

Ladies' Home Journal. LXV:VII, July, 1946. p. 40. 
" 54 Bryson. op. cit., p. 20. 
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is supposedly due to modem medicine and conveniences 

lengthening the span of life. However, in/ spite of 

this increase in the life span, there is also a wide

spread sense of frustration. The shorter work day, 

pension systems, earlier retirement, and time-saving 

devices in the home have given new leisure and made 

it possible for adults to participate in educational 

programs for individual self-expression. Modem ma

chinery and the assembly-line type of work have forced 

man to subdue his instinct to create with his own hands 

and mind. Many who feed the machine seek refreshment 

and access to the deeper human interest for adult edu

cation in order to meet their greater responsibility of 

making necessary decisions in this complex age.^^ 

No longer shpuld we think of one's education as 

ending with the graduation from high school or college; 

for, according to Bryson,^ "There is so much to be 

learned in this world that education cannot be thought 

of as a separate phase of an individual life. Edu

cation is a continuous process and must be dealt with 

as such if the society in which we live is not to be

come static." 

55 Ibid., p. 41. 
56 Bryson, Lyman, Adult Education. New York: 

American Book Company, 193̂ "i pp. 22-24. 



49 

Certainly the world in which we live is not a 

static place, and adjustments need to be made contin

uously to combat the changes about us. Two generations 

ago o\ir grandfathers with very little formal schooling 

trained themselves for profitable occupations through 

experiences and self-education. As times changed, it 

was necessary for them to learn to adjust themselves 

to new inventions and to new modes of living. In their 

farm work, they had to learn to use the combine instead 

of the scythe, the tractor instead of the hand plow, and 

the automobile instead of the horse and wagon. In al

most every other occupation similar adjustments had to 

be made. Hence, in every generation education has been 

a "continuous process." 

Mays^' believes that the modem idea of progress 

is much more than a tentative theory of philosophy; it 

is an established creed; for to most minds, progress is 

easily measurable. It is interpreted principally in 

terms of "more" and "better." Such criteria for prog

ress result in a general social demand for more skill

ful service, more efficient organization of social en

deavor, and more physical, intellectual, aesthetic, and 

ethical satisfactions. In the face of such demands the 

57 Mays, Principles and Practices in Vocational 
Education, New York: McGraw-Hill Book Co., Inc., 1948. 
pTTT.— 
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time«>honored, leisurely procedures of training for voca

tional life have proved utterly inadequate. Modem 

civilization must have skillfxil, intelligent, and ef

ficient servants; hence the increasing insistence, on 

every hand, for effective vocational education at all 

levels and for all kinds of occupation. Bryson^^ 

states, "Planned adult education is necessary to 

bring us all to a level of effective citizenship 

and to make it possible for us to go on learning 

in order to keep up with the changing world." 

Not only is adult education necessary for 

a well-rounded and satisfying life from a personal 

point of view, but Hewitt^^ believes that there is 

a vital need for education to protect our democratic 

way of living. World War II proved that nations can 

be ruined when their people become lazy in their think

ing and learning, for they can be led easily into ac

cepting abs\ird, illogical reasoning if their minds are 

not trained carefully to establish their own unbiased 

beliefs. Our present state of chaos in international 

affairs brings about an imperative need for vitalizing 

5^ Bryson, Lyman, "Do We Need Adult Education?", 
Ladies' Home Journal. LXV:VII, July, 1946. p. 40. 

59 Hewitt, Dorothy, and Kirtley F. Mather, Adult 
Education a Dynamic for Democracy. New York: D. Appleton-
Century Company, 1932. p. 3. 
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the spirit of democracy* Never before has democracy 

bean put to such a crucial test with the eyes of the 

world watching the effectiveness of a democratic na

tion. How can a government "by the people" survive 

if those people do not persist to improve their minds 

through continuous education? 

The American concept of democracy has changed 

during the period of national history. Mays •*• states: 

Democracy has grown from a naive ideal of 
liberty, equality, and fraternity, pertaining 
chiefly to government, a concrete pxx)gram of 
sociad and economic development. . • . Democ
racy now demands equality of opportunity in 
those aspects of life where unfair privilege 
and social inequality traditionally have been 
tolerated and perpetuated. In an effort to 
extend democracy into these areas, it has be
come clear that universal vocational training 
must be provided. 

The furtherance of the democratic ideal is one 

of the most significant aims of adult education. It 

is not only necessary that the 3roung be properly in

formed regarding the workings of democracy and the right 

attitudes regarding the democratic ideal be instilled in 

them, but ad\ilts must keep the spirit of democracy alive 

by keeping themselves intelligently informed. 

60 Hewitt, op. cit., p. 3. 
61 Mays, op. cit., p. 67. 
62 Mueller, A. D., Principles and Methods in 

Adult Education. New York: Prentice Hall, Inc., 1937 
p. 25. 
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A planned adult education is necessary to bring 

us all to a level of effective citizenship and to make 

it possible for us to go on learning in order to keep 

up with the changing world. This is the surest way of 

making democracy survive. According to Hatcher and 

Andrews, -̂  one of the basic principles of democracy 

is that all individuals should be permitted to develop 

in accordance with their inborn capacities. This prin

ciple implies training for an occupation which is suit

able and which will guarantee reasonable economic 

security. 

Trends in adult education. To some there may 

seem to be several adult education movements at the 

present rather than one large adult education move

ment. Nevertheless, a study of the goals of the numer

ous agencies concerned with this movement, such as ex

tension work, night schools, colleges, and vocational 

classes, all show enough similarity in purpose, method, 

and scope to confirm that there is an adult education 

movement."^ 

This movement in adult education is verified by 

a Gallup poll, takfcn in 1944 to find out how many /imer-

ican adults wanted to enroll in some kind of study group 

63 Hatcher and Andrews, p. 340. 
64 Lyle and Van Hom, op. cit., p. 3. 
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after ths war, the results of which showed that thirty-

four per cent would be interested. In July, 1947, 

forty-one per cent said they wanted to engage in some 

kind of study. Some communities have explored the 

deeper needs of adults today and are developing new 

agencies to meet them. One such example is the com

munity college where both young people and adults can 

enroll. Two years of college work and a wide variety 

of studies for special needs are offered. There has 

been an increase in adult students which has been dis-

proportionally large. Connecticut had an increase of 

one himdred and twenty-five per cent. This increase 

in adult classes in some parts of the nation correlates 

with the idea that the more education given to more peo

ple, the more people there will be who want more 

education. -̂  

In 1946, the President's Commission made the 

following recommendations for adult education: 

1, The United States Office of Education should 
create a strong division of adult education 
—to provide leadership, inspiration, and co
operation to state and community education 
activities. 

2. A national council on adult education, under 
the leadership of the United States Office 
of Education should also be organized to en
list the cooperation and resources of all the 
interested national agencies. 

65 Bryson, Lyman, "Do We Need Adult Education?'', 
Ladies' Home Journal. LXV:VII, July, 1946. p. 40. 
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3. Special commissions on education by radio 
and by motion pictures, representing both 
governmental agencies and voluntary organ
izations should be established to coordinate 
existing programs and to develop new ones."" 

The need for homemaking education for out-of-

school groups. Adult education in homemaking began with 

the founding of the new colonies, for the pioneer parents 

were faced with all kinds of new conditions and problems 

for which their education was inadequate. They learned 

from life itself. In a new land they experimented in 

storing their all too scanty food supplies, in supply

ing clothing, in rearing children, and in solving their 

economic and social problems. They exchanged their ex

periences with each other and so increased the education 

of all.̂ "7 

Pollard says, "The mere attainment of adulthood 

gives one no magic formula for living." This fact is 

revealed in the large percentages of divorces, delin

quent children, and financial problems among our adults 

today. Adults do not naturally know how to meet the 

problems in homemaking; therefore, they should study 

diligently in order to learn to cope with situations 

66 
that arise daily. 

66 Ibid.. p. 41. 
67 Lyle and Van Horn, op. cit.. pp. 3-4. 
66 Pollard, L. Belle, Adult Education for Home-

making. New York: John Wiley and Sons, Inc., 1947. 
p. 17V 
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The pressure of modem living, resulting from 

rapid changes, has necessitated making adjustments from 

the patterns of living which were adapted to an earlier, 

simpler civilization. In former years, each family had 

to be self-reliant. They had to make their own soap and 

keep the family in food and clothing with little or no 

outside help. The father taught the son his own occupa

tion; and, through the mother, the daughter learned the 

skills of making a home. A sense of the responsibili

ties of marriage and of the interdependence among fam

ily members was also instilled in the children through 

this type of family life.^9 

It has been mentioned previously that general 

education for adults will help develop real democracy. 

Adult education in homemaking can be especially val

uable in obtaining this objective; for the home is the 

ideal place in which to learn to live well. Through 

the home the members learn definite patterns of living 

which could be either a dictatorial or a democratic way 

of life depending upon the amount of democratic pro

cedure used by family members. Wholesome home and fam

ily life gives to its members the poise, the fortitude, 

and the willingness to meet situations. It is also 

69 Ibid.. p. 1. 
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important in stabilising individuiils during time of 

stress.^^ 

In the individual's development, the home starts 

certain trends. It is generally accepted among modem 

writers in the field of child psychology that children 

acquire significant attitudes before they go to school, 

and that the routine of home life is of major impor

tance. It is safe to say that the character involved 

in good citizenship is fairly well set under the home 
71 

influence.' 

Through direct study of the influence of home 

and family life on citizenship and national life, it 

was found that the lessened productive power of em

ployees was due frequently to undesirable home condi

tions. Poor food, crowded quarters, and friction in 

the family affected the producing power of the work

man. Another conclusion of this study was that the 

successful discharge of essential responsibilities in 

homes and home life today calls for the possession of 

certain information, appreciations, and abilities that 

can no longer be learned entirely in the average home.'''̂  

70 Pollard, op. cit.. p. 119. 
71 Vocational Education in Home Economics. 

United States Department of the Interior, V/ashington. 
D. C : United States Government Printing Office, 1936. 
p. 2. 

72 Ibid., p. 3. 
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One of the main purposes of adult education is 

to free people from the fiercer emotions of hate and 

destructiveness as well as from emotions of fear and 

superstition. Thus, education for homemaking is a means 

to an end, that end being the development of strong 

characters, the building of well-integrated person

alities, and the strengthening of human qualities which, 

in turn, will promote a genuine democratic way of life.'-̂  

With the entire nation's concern over mental health, as 

evidenced by the national drives to aid this fund, the 

thousands of divorce cases, and the large number of de

linquent crimes, child study and family relationships 

cannot be overlooked in considering the need for home-

making education for out-of-school groups. 

Modem living has broadened the number of re

sponsibilities of a homemaker. Women especially need 

knowledge of nutrition so that they can improve their 

buying practices of food and more nearly obtain the de

sired results in feeding their families. According to 

Roberts,'^ there is a lag between practice and knowl

edge found in dase of deficiency diseases and especially 

so in less specific conditions such as general undernu

trition, dental cavities, and skeletal deformities where 

73 Pollard, op. cit.. pp. 115-126. 
74 Roberts, Lydia J., Nutrition Work with Chil

dren. Chicago: University of Chicago Press, 1938. D7"1. 
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more than one dietary factor is concerned. 

The selection of the family's clothing is another 

current problem in homemaking. With the inflationary 

prices now prevailing, unless one knows how to choose 

good quality in clothes, how to plan appropriate ward

robes, and how to construct some articles of clothing, 

the clothing item can play havoc with the family's 

budget• 

The housing shortage has brought about a further 

need for the study of homemaking. It is very advan

tageous to learn such things as the responsibilities 

of owning a home, how to select or plan a home, how 

to buy and make furnishings, and how to make a home 

more livable for the individual family. 

A plan for spending has also become very nec

essary. The average requirements for living are higher 

than they used to be; they include a desire for more 

education, travel, automobiles, telephones, and recre

ational expenses. The market is continually adding new 

and attractive conveniences that are hard for the home-

maker to resist. Advertising is recognized as an im-

75 portant factor in the encouragement of overspending.'^ 

In spite of the changing patterns of living, 

however, the family will remain basic, whatever the 

• . 

1 ̂  

''1 

';f> 

75 Berrien, F. K., Practical Applied Psychology. 
Dallas: The Macmillan Company, 1946, p. 354. 
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national trends and needs may be. Good homes do not 

just happen; they are created. Family members develop 

in their ability to cope with problems through contin

uous study and guided experiences. There must be edu

cation for life as it is, rather than as it was.'" 

Status of homemaking education for the out-of-

school group. The National Vocational Acts provided 

funds to meet the training needs of persons who are pre

paring for employment and to supplement or extend train

ing for those who are employed. These training opportu

nities are extended to serve all out-of-school youth and 

adults, both employed and unemployed, who are in need of 

the kinds of training which can be provided best in or

ganized classes. A well-rounded program for out-of-

school students makes provision for units of instruc

tion and directed home experiences in the several as

pects of home economics. A well-balanced emphasis needs 

to be maintained when several units are offered in a 

community in any one year. The local school should pro

vide funds for necessary maintenance costs for adult 

education in homemaking. However, the part-time pro

grams reimbursed from Smith-Hughes funds must be or

ganized for a minimum of one hundred and forty-four 

clock hours during the year. The time of meeting for 

76 Pollard, op. cit., p. 1. 
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the various units should be so scheduled that all may 

be taken by one individual with profit.^^ 

Census figiires for 1940' show that there are 

29,917,677 women between twenty and fifty years of age 

in the United States. It is safe to ass\june that a very 

large majority of this number will at some time have re

sponsibility in the organization and maintenance of a 

home and family. Hence, it is rather alarming to con

sider that only 970,000 of this number were reached by 

vocational homemaking programs during 1947-46. Chart 

II indicates the large proportion of out-of-school women 

who are not being reached by the vocational homemaking 

program. Only three per cent of the eligible women in 

the United States are taking this type of training.'^ 

Trends in adult homemaking education. As pre

viously stated, a recent survey of vocational homemak-

60 ing enrollment^ showed that only three per cent of the 

women who should be classified in the out-of-school 

group were taking advantage of such a program. The 

enrollment in this area of homemaking education far 

exceeds the increase in the day-school program. There 

77 Administration of Vocational Education. Fed
eral Security Agency, Office of Education, Washington, 
D.C., 1946. p. 52. 

76 liixteenth Census of the United States; 1940. 
Part 1: United States Summary, Washington, D. C : United 
States Government Printing Office, 1943. p. 3. 

79 Digest of Annual Reports of State Board for 
Vocational Education, op. cit.. p. 23. 

513 Digest oT Annual Reports of State Boards for 
Vocational Education to the Office of Education, op. cit., 
p. 24. 
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was a thirty-sight and fovir-tenths psr cent increase in 

the out-of-school group over the enrollment in 1946. 

This large increase in the homemaking classes corre

sponds to the increasing interest shown in general adult 

education, as was evidenced by the Gallup polls taken in 

19U and 1947.^*^ 

Homemaking education for out-of-school groups is 

conducted in many different ways in order best to meet 

the needs of a particular group. For example, in some 

rural communities cooperative programs in farm-family 

living have been developed by vocational agriculture 

and homemaking teachers working with farm men and women. 

In other states, homemaking programs were organized to 

serve veterans' wives. One State Department of Educa

tion urged junior colleges, colleges, and universities 

to develop informal classes for this group; offered as

sistance of the State family life education program, and 

outlined the policies under which a program could oper-

62 

ate financially. 

The progress of homemaking education for out-of-

school groups can further be verified by the fact that 

one-third of the states require that instruction be 

given to out-of-school groups before a homemaking pro

gram can qualify for reimbursement. Time for such work 

61 Bryson, op. cit.. p. 40. 
62 Vocational Education in the Years Ahead. 

op. cit., p. 31. 
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is provided in the teacher's schedule. This requirement 

complies with ths National Vocational Acts. It also em

phasizes that the statesmen of our country consider 

homsmaking education for out-of-school groups important 

enough to set aside national, state, and local funds to 

help finance such a program.°^ 

Many of the states have extension programs in 

homemaking education for out-of-school groups. Some 

offer work taught by a local teacher or by a qualified 

person in the community; others conduct the program un

der the direction of a special worker in homemaking edu

cation who is called a director. The director recruits 

and trains local instructors and usually gives a short 

unit of instruction to a class.^^ 

A study of the homemaking programs for out-of-

school groups made by Federal Security Agency^^ shows 

that short intensive courses have been found most suc

cessful in serving this group. Instruction often in

cludes, in addition to group discussion and laboratory 

work, home visits, demonstration, consultation service, 

and clinics in which the teacher helps the individuals 

63 Digest of Annual Reports of State Boards for 
Vocational Education to the Office of Education, op. cTt., 
p. 30. 

64 Vocational Education in the Years Ahead. 
op. cit., p. 31. 

65. Annual Report of State Boards of Vocational 
Education, op. cit.. p. 31. " 
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66 
with their personal or group problems. 

Public schools are faced with the demand to ex

tend their services to adtilts. Through the school, 

adults could grow in ability, become a part of com

munity organization, and function as citizens in a 

democracy. Since the development of the individual 

deals with basic educational experiences, it is a grow

ing concern of the public school. ' 

The present tendency to provide education for 

the individual throughout life will doubtless be re

flected in an increasing number of schools offering 

instruction dealing with problems of home and family 

life. So that the development of such a program could 

be determined, a questionnaire that asked to what ex

tent home economics for adults had been developed by 

the public schools was sent to all public high schools 

in the United States in 1936-39. Although no facts were 

collected regarding the number of adults enrolled in 

such classes, the returns showed that 3,507 centers were 

making provision for home economics instruction for 

adults. There was a definite tendency for more schools 

which were reimbursed from State and Federal vocational 

66 Vocational Education in the Years Ahead. 
op. cit., p. 1. 

67 Hallenback, A. C , "New Needs in Adult Edu
cation," Journal of Home Economics. 40:1, January, 1946. 
p. 41. 
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education funds that for nonreimbursed schools to offer 

a program for adults. 

Ths number of home economics programs for out-of-

school groups reported as offered by public high schools 

is encouraging; nevertheless, it is an established fact 

that the need for adult education in home economics is 

inadequately met in most States. One drawback to such 

a program for adults is that school administrators are 

not in complete agreement regarding the desirability of 

having the day school homemaking teacher add the re

sponsibility of teaching adults to an otherwise full 

6Q 

schedule. ^ However, this problem of some adminis

trators' opposition has been partly cared for by ex

tending the employment of the homemaking teacher from 

one to three months beyond the regular school term. 

By 1934-44 nearly sixty-five per cent of the homemak

ing teachers in the day school program of the United 

States were employed from ten to twelve months. Dur

ing this additional time, the homemaking teachers are 

given an opportunity to conduct classes for out-of-

school groups.^ 

^& Home Economics in Publig High Schools 
1936-39. Washington, D. C , United States Govern
ment Printing Office, 1941. p. 13. 

69 Home Economics in Public High Schools 
1936-39. op. cit.. p. 14« ~" 

90 Vocational Education in the Years Ahead. 
op. cit.. p. 235. 
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Summary. This study of literature on the out-of-

school group indicates that there is a definite need for 

homemaking education for this group. History has proved 

that the process of satisfying and creating desires has 

continuously resulted in new needs and wants which, in 

turn, make necessary the improvement of vocational and 

cultural qualities. To insure progress, vocational edu

cation must play an important role. The furtherance of 

democratic ideals is an ultimate purpose of vocational 

homemcdcing education, for it is recognized that democ

racy is only as strong and as permanent as the standard 

of intelligent democratic living by families within 

homes. It was found thro\igh investigation that the 

number of individuals reached in out-of-school pro

grams is almost negligible when the millions who are 

eligible for such training are considered. However, 

recent developments show an increasing interest in home-

making education on the part of out-of-school groups 

and rapid progress in an educational program for these 

groups has been made. 

iV'r 



CHAPTER III 

MATERIALS USED AND GROUPS STUDIED 

I. Introduction 

The purpose of this study was to determine the 

status of the enrollment in vocational homemaking 

schools in Areas I and II in Texas; to find the most 

prevalent reasons why high school girls do not enroll 

in the available homemaking courses in these areas; 

and to obtain facts and opinions from homemaking teach

ers concerning trends in the development of the voca

tional homemaking program in Areas I and II of Texas. 

II. Materials Used 

Data from records of supervision. Area I con

sists of thirty-five counties and fifty-nine schools 

which have a voca^bional homemaking program, June, 1949. 

At this time Area II has twenty-six counties with fifty 

schools having vocational homemaking education. Figures 

1 and 2 picture these data. In order to obtain a back-

groiind for this study, the investigator collected data 

from the files of the supervisors of both Areas I and 

II. For each of the one hundred and nine vocational 

programs in the two areas, the following information 
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was recorded for the years 1942-1946 j high school en

rollment, number of girls enrolled in high school, num

ber of girls enrolled in all homemaking classes, number 

of years of homsmaking offered in the school, and number 

of boys enrolled in homemaking classes. This informa

tion was studied with reference to the purpose of the 

investigation and the review of literature, and from 

it the investigator selected vrtiat were seemingly the 

most pertinent facts which were put into the form of 

figures. Data on the out-of-school enrollment were 

not available for these years. 

Questionnaire. The principal method for gather

ing data for this study was the questionnaire. Two 

questionnaires were developed; one was sent to the home-

making teachers; the other to high school students who 

were not enrolled in a homemaking class at that time. 

Before developing the questionnaires, a search was made 

of available sources of information on homemaking edu

cation; bulletins, periodicals, and books dealing with 

this subject were used as a basis to determine some of 

the important issues or trends in both in-school groups 

and out-of-school groups of homemaking education at the 

present time. This information was especially valuable 

in constructing the questionnaire to be sent to the home-

making teachers, for it was the desire of the investi

gator to obtain both factual and opinionative informa

tion from these teachers on matters in homemaking 
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•ducation that might reveal cunrent problems or trends 

in this field. 

The questionnaire that was sent to the high 

school students was based upon information obtained 

from approximately sixty high school girls who were 

not enrolled in a homemaking class from the two high 

schools in Canyon, Texas. Canyon was selected because 

the investigator was teaching homemaking in the Canyon 

Public Schools at the time this study was being made, 

and it was, therefore, convenient to interview the high 

school girls of that town. The other school in Canyon 

is connected with West Texas State College and is re

ferred to as the Demonstration High School. Each of 

the sixty girls from these two high schools was inter

viewed informally by the investigator. To begin the 

interview a short explanation was given relating the 

nature of this study and why it was being made. Then 

each girl was asked why she had not enrolled in home-

making. After these reasons were given, she was then 

asked to give reasons that she had heard given by other 

girls, either from the local schools or from schools of 

other towns, to explain why they had not taken homemak

ing. Each of the sixty girls interviewed contributed 

at least three reasons for not taking homemaking, and 

each girl gave her contributions most graciously, AS 

a whole, the girls interviewed seemed to have had a 
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genuine interest in this study for the majority of these 

girls have asked ths investigator about the results of 

the study at least once since her interview. Ths 

reasons for not taking homemaking as obtained from 

these interviews with sixty high school girls were 

compiled into a questionnaire by grouping similar 

reasons and arranging them in their ordsr of frsqusncy. 

A preliminary letter (Figure 7) was sent to one 

hundred and twenty homemaking teachers in the one him

dred and nine vocational schools in the two areas. 

This letter asked if the homemaking teacher would co

operate with this study by filling out a question

naire herself and by arranging for twenty girls not 

enrolled in homemaking at that time to fill out an

other questionnaire. A self-addressed postal card 

which stated that she would or would not cooperate 

with this request v/as included with the preliminary 

letter. No time limit for returning the question

naires was set. Seventy of these cards were returned 

by the homemaking teachers, and all of them stated 

that they would cooperate with the request. 

A packet of material which consisted of one 

questionnaire to be filled out by the homemaking teacher 

(Figure '6), twenty questionnaires to be filled out 

by high school girls not enrolled in homemaking at 

that time (Figure 9), and a self-addressed, stamped 
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envelops in which to return ths questionnaires, was 

sent to seventy homemaking teachers in Areas I and II 

in Texas. Fifty-eight schools returned these ques

tionnaires filled out. Fifty-three per cent of the 

vocational homemaking programs in Areas I and II are, 

therefore, represented in this study. Three of these 

schools did not have the high school students fill out 

the questionnaires designated for them because there 

were no girls in high school who were not enrolled in 

homemaking or who had not taken all available years of 

homemaking offered in that school. Two schools returned 

fewer of the student-questionnaires completely filled 

out than the allotted twenty. Therefore data for this 

study are based upon 1,063 questionnaires filled out by 

high school girls who were not enrolled in homemaking in 

fifty-five schools and questionnaires filled out by 

fifty-eight homemaking teachers in Areas I and II in 

Texas. Mat-̂ rial from the completed questionnaires of 

the homemaking teachers and high school girls was tabu

lated in chart form as to the reason or opinion, the 

frequency, and the percentage. 

III. Groups Studied 

Groups used. Through the study and tabulation 

of data on enrollment in vocational programs for the 

past six years which were obtained from the supervisors 

of Areas I and II, and through the questionnaires sent 
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to homemaking teachers and high school girls not en

rolled in homsmaking classes at that time, the inves

tigator hoped to determine the number of people being 

reached by vocational homemaking education in the one 

hundred and nine public schools which offer this pro

gram in Areas I and II in Texas; to find out some of 

.the reasons why high school girls and out-of-school 

groups were not enrolling in the available vocational 

homsmaking classes in these areas; and, in light of 

these findings, to make possible suggestions that might 

prove helpful in the further development of the voca

tional homemaking program in Areas I and II in Texas. 



CHAPTER IV 

FINDINGS AND INTERPRETATION OF DATA 

I. Background for Study 

Enrollment data for Areas I and II. As it has 

been stated previously, one of the purposes of this 

study was to try to determine the status of ths voca

tional homemaking programs in Areas I and II in Texas. 

Enrollment data for Areas I and II which were obtained 

from the records of the supervisors of these areas from 

1943 to 1946 served as a background for this study. 

Data previous to 1943 could not be used because com

plete information was not available for the large num

ber of schools in both areas that were to be studied. 

The data for each of the one himdred nine vocational 

high schools included: high school enrollment, the 

number of girls enrolled in high school, the number 

of girls enrolled in homemaking classes, the number 

of boys enrolled in homemaking classes, and the num

ber of years of homemaking offered. The percentage 

of high school girls enrolled in homemaking courses 

for 1943 to 1946 was obtained by totaling the number 

of girls enrolled in homemaking in all vocational 

schools in the two areas for each year and dividing 
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by ths total number of girls enrolled in those high 

schools offering a vocational homemaking program for 

that year* Figure 4 shows the variance of each year 

from 1943 to 1946 for the percentage of the total en

rollment for the two areas. As indicated by this graph 

none of the years varied in enrollment more than five 

per cent. The sharpest increase was in 1945 when ths 

enrollment increased four and four-tenths per cent over 

the preceding year, making the total fifty-five per 

cent. This increase could have been partfy the result 

of the national emphasis during the war years on the 

importance of such homemaking knowledge as nutrition, 

food production and preservation, and clothing con

struction. In 1946, there was a decrease of two and 

two-tenths per cent in enrollment; but since that time, 

there has been a slight increase, making the enrollment 

for 1946 fifty-five and eight-tenths per cent of the vo

cational high school girls in Areas I and II enrolled in 

homemaking. 

Enrollment data for nation. The national enroll

ment percentage in vocational homemaking for the years 

1946-46 shows its largest variance to be only two per 

cent. Figure 5. In 1943, the national percentage of 

high school girls taking vocational homemaking was six

teen per cent, while in 1946 the average was eighteen 

per cent. This was the highest enrollment for the six 
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years studied. It must be taken into account, however, 

that the national percentage was derived from the total 

number of girls aged fourteen years and above enrolled 

in secondary schools divided into the total number of 

girls enrolled in vocational homemaking classes during 

those years. The fact that vocational homemaking is 

not available to all of the high schools of the United 

States makes the percentage of enrollment especially 

low. The enrollment percentage is a great deal higher 

when all homemaking courses are considered, for accord

ing to the Britannica Book of the Year 1949. during 

1946, 16,500 high schools in the United States offered 

homemaking instruction, but only about half of these 

high schools had federal aid. The enrollment in all 

types of homemaking courses, vocational and non-

vocational, in 1946 was approximately sixty-six 

per cent of the girls in the two-thirds of the high 

schools in the nation offering homemaking instruc

tion.^ Therefore, it seems logical to assume that 

if the number of vocational programs could be ex

tended to include more high schools in the United 

States, the national percentage of girls enrolled 

in vocational homemaking could be greatly increased. 

1 Britannica Year Book 1949. op. cit.. p. 355. 
2 Britannica Year Book 1947« op. cit.. p. 361. 
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Conssqusntly, if homsmaking were offered in more 

schools, more people could be reached by this program, 

A comparison of the size of the high school 

with the percentage of girls enrolled in homsmaking 

is shown in Figure 6. From this study it might be 

concluded that the size of the school affects ths per

centage of girls enrolled in homsmaking classes. In 

most instances it was found that there was a general 

trend for the smaller schools, those having an enroll

ment of two hundred or less, to have a larger per

centage of girls taking homemaking; and that the larger 

the high school enrollment, generally, the smaller 

the percentage of enrollment in homemaking. This indi

cation could have been due to the fact that smaller 

schools have fewer electives, and many girls choose 

homemaking because of the limited number of subjects 

offered. Another reason that might possibly influence 

the homemaking enrollment is that homemaking is some

times considered more essential in smaller communities 

because of the economic factors and the social atti

tudes of the more rural-type community. 

An outstanding exception to the correlation of 

homemaking enrollment to the size of school showed that 

for the past six years, one high school with an average 

enrollment of about four hundred had an average of 

seventy-five per cent of the girls enrolled in homemaking. 
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An interview with the Area Supervisor for this school. 

Miss Gladys Armstrong, revealed that the homemaking pro

gram in this school has been unusually strong for many 

years. She contributed this strength to several factors 

but particularly to these conditions: (1) the phases of 

homemaking covered each year are quite varied and repre

sent a large range of interests; (2) it is a two-teacher 

program vrtiich usually offers more variety and interest; 

and (3) the program is quite active in the simmier in 

both summer project work and in the Future Homemakers 

of America organization. The imderlying purposes of 

this student organization are (1) to provide another 

avenue through which the objectives of the homemaking 

education program may be achieved; (2) to implement the 

cooperative efforts of homemaking students outside the 

classroom; and (3) to provide a means for developing re

sponsible leadership.^ Therefore, it is logical to as

sume that a Chapter of Future Homemakers that is active 

during the summer months would help maintain the inter

est of the girls in homemaking education for the com

plete year. 

Enrollment data for boys in Areas I and II. The 

investigator desired to determine the percentage of high 

3 Digest of Annual Reports of State Boards for 
Vocational Education, op. cit.. p. 31. 
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school boys in Areas I and II snrollsd in homsmaking 

for ths ysars 1943 to 1946, but it was found that this 

phase of ths program was almost nsgligibls whsn con-

sidsrsd as a whole. Although some of these schools 

have offsrsd boys' classes in homsmaking from tims to 

tims, no school in either area had extended such a 

course consecutively for ths six-year period used in 

this study. Homsmaking of fared to boys in four con

secutive years was the most extensive program offered 

by any school, and the enrollment for these classes 

in this school ranged from two to sixteen in a class. 

It was found that ths high school with an average en

rollment of four hundred, which was previously dis

cussed in the size of school and homemaking enroll

ment, had an apparent interest in boys' classes dur

ing the war years 1943-1945 with an enrollment of 

eighteen, twenty-three, and seventeen boys respectively. 

This might indicate that the war made boys realize 

the need for knowledge learned in homemaking. Also 

it may be that a strong program of homemaking for girls 

increases the interest of boys in this subject. 

The findings for the number of years of homemak

ing offered by each school were not very valuable, for 

the majority of schools were too inconsistent in the 

number of homemaking courses offered to make statistical 

treatment of value. It was found that some schools 
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offsrsd Homsmaking II and Homemaking III on alternate 

ysars. Other schools apparently had no dsmand for Home-

laaklng III for several ysars and did not offsr it for 

a period. 

Enrollment data on out-of-school group. Data on 

ths snrollmsnt in classes for out-of-school groups from 

1943 to 1946 were not available in ths filss of ths area 

supervisors. Neither was ths information for the years 

studisd in the State Department of Education nor ths Na

tional Office of Education. Consequently, the study of 

vocational homemaking for out-of-school groups had to be 

restricted to opinionative and factual information ob

tained from questionnaires sent to ths homsmaking teach

ers in Areas I and II. 

The review of literature on the in-school group 

gave great evidence of the need of adolescents for home-

making education. In light of these needs and according 

to Life Adjustment Education for Every Youth, the schools 

of today are failing many of our youth; and these fail

ures are far reaching as they concern the future of in

dividual boys and girls and their influence upon the 

welfare of society. Among these needs, none is more 

urgent than the need for sound, practical education for 

home and family living. Education for home and fam

ily living is that part of the total program of sec

ondary education which provides opportunities for 
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acquiring ths understandings, the factual knowledge, 

the skills, and the abilities necessary for homemak

ing and for successful participation in family life,^ 

Life Adjustment Education for Evsrv Youth con

tends that 

Homsmaking education for many ysars has had 
as its goal to provide in every secondary 
school appropriate educational experiences 
in homsmaking for all youth. Ihis goal, 
however, has been only partially met. Many 
girls, and a few boys, are in home economics 
classes. . . . It must bs admitted, however, ^ 
that from the standpoint of what needs to bs 
done for the group with which the Resolution 
is concerned, the surface has hardly bssn 
scratched. The opportimities now offered 
reach too few students and are too often non-
fimctional, either because the courses are 
not based on a real understanding of student 
needs or because the teaching is academic.4 

In light of this attention to the needs of all youth 

for education for homemaking and parenthood, the in

vestigator was concerned over the fact that only ap

proximately fifty per cent of the high school girls 

in Areas I and II were taking advantage of the voca

tional homemaking classes offered. It was believed 

that the most effective way to find out why such a 

large percentage of girls was not enrolling in home-

making was to learn the reasons from the girls 

3 Life Adjustment Education for Every Youth. 
Federal Security Agency, Office of Education, Washing-
ton, D. C , United States Government Printing Office, 
194«, p. 69. 

4 Ibid.. p. 70. 
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thsmsslvss. No mattsr how effective its leaders bslisvs 

ths vocational homemaking program to be, if it is not 

reaching ths dssirsd number of psrsons, then homsmak

ing education may be assumed not to be operating to its 

maximum effectiveness, Spafford states, "Whatever a 

person does, grows out of what ha believes—the values 

Ddiieh mean most to him." Hence, it could be assumed 

that a feeling of ths need for homemaking education 

must bs established within the high school student be

fore she will consistently enroll for such training. 

II. Interpretation of Findings 

Reasons for girls not enrolling in homemaking 

classes. As it has been previously stated, question

naires answered by 1,063 high school girls were analyzed 

to try to determine the reasons why girls did not feel 

the need for homemaking education and did not enroll in 

these courses. Of these 1,063 girls, two himdred and 

seventy-six had never been enrolled in a homemaking 

class, three hundred and ninety-eight had taken home-

making one year, three himdred and sixty-eight had taken 

homemaking two years, and forty-one had taken three 

years of homemaking. When asked if they intended to 

enroll in homemaking in high school, college, or 

5 Spafford, op. cit.. p. 13. 
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out-of-school group classes, four hundred and ninety-one 

said that thsy did not, four hundred and five said that 

they planned to, and one hundred and sixty were 

undecided. 

A questionnaire sent to homemaking teachers 

asked thsm to list in ordsr of importance the reasons 

that they believed girls did not enroll in homemaking 

classes. Reasons for not enrolling in homemaking 

classes were tabulated in Tables I and II to show 

the reasons, frequency of reasons, and the percentile 

rank of the number answering the questionnaires for 

both the high school students and the homemaking teach

ers. The most prevalent reason for not taking homemak

ing as listed by the girls was, "Homemaking activities 

can be learned from my mother." This attitude could 

possibly be the result of the thousands of years when 

homemaking was considered an apprentice-type of train

ing between mother and daughter. Kany people apparently 

fail to realize that this type of home training is 

usually no longer adequate for educating the prospective 
c 

homemaker. For according to Williamson and Lyle, 

even one generation ago the body of knowledge available 

concerning home and family life was small compared with 

that which is available today. This seems to be an 

6 Williamson and Lyle, op. cit.. p. 46. 



TABLE I 

REASONS GIVEN BY HIGH SCHOOL GIRLS FOR 
NOT ENROLLING IN HOMEMAKING 

&5 

Number questionnaires returned 1,063 
Number of different schools represented 55 

Reasons Girls Gave for not En
rolling in Homsmaking Classes 

Frequency Per Cent 
of Reason of Reason 

' 1. 

2. 
3. 

4. 

5. 

6. 

7. 
6. 

9. 

10. 

11. 

12. 

13. 

^4 . 

15. 

16. 

17. 

16. 

Homemaking activities can be 
learned from my mother 
Already know how to cook 
Other subjects are more im
portant for a career 
Too much time spent on imim-
portant things in homemaking 
Home experiences consume too 
much time 
Do not think homemaking would 
be interesting 
Dislike sewing 
Do not like housework 
Am not interested in making 
my own clothes 
Do not plan to marry or have 
a home 
Prefer to be in classes with 
boys 
Material and equipment are 
too expensive 
Homemaking coiirse conflicted 
with other desired or re
quired courses 
Too many required courses for 
graduation 
Unsatisfactory method of teach
ing homemaking 
Not enough credit for the tin̂ e 
and effort spent on a homemak
ing course 
Recipes are not practical for 
family use 
Homemaking classes are too 
crowded 

466 
356 

276 

226 

210 

192 
163 
156 

151 

96 

79 

52 

71 

36 

31 

6 

5 

3 

45-
33 

26 

21 

19 

16 
15 
15 

14 

9 

7 

5 

6 

3 

3 

.5 

.5 

.3 

0 
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TABLE II 

REASONS GIVEN BT HOMEMAKING TEACHERS FOR HIGH SCHOOL 
GIRLS NOT ENROLLING IN HOMEMAKING COURSES 

Trequsncy Psr Cent 
Reasons of Reason of Reason 

1. Home projects consume too much 
tims 26 45 ' 

2. Coeducational classes preferred 15 26 
3* Collsgs entrance requirements 

make it necessary to take other 
subjects 13 22 

4. Activities learned from mother 
and from home experiences 13 22 

5. Homsmaking activities disliked 13 22 
6. Extra work and longer hours in 

homemaking for same amount of 
credit 12 21 

7. Students and parents consider 
other subjects more important 
for a career 12 21 

6. Not enough publicity given to 
homemaking program 

9» Sewing disliked 
10. Too many elective subjects in 

schools 
11. Homemaking considered too com

monplace—not glamorous 
12. Repetition of subject matter 
13. Fewer mothers are interested 

in making homes and sometimes 
have low standards 5 6 

14. Girls do not realize the need 
of homsmaking 5 6 

15. Departments poorly equipped 4 7 
16. Failure of teacher to make 

"ambassadors" of former home-
making pupils 4 7 

17. Think other subjects are more 
important 4 7 

16. Administrators approve of work 
but do nothing to promote it 3 5 

19. Poor quality of teaching 3 5 
20. Equipment sometimes too ex

pensive for girls 3 5 
21. Conflict in schedules 3 5 
22. Teachers expect too much per- ^ 

fection from some students who f 
have limited abilities 2 3 

11 
9 

7 

6 
6 

19 
16 

12 

10 
10 
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important objection to homsmaking education to overcome 

since four hundred and eighty-six of the 1,063 girls, or 

forty-five per cent, believe that homsmaking activities 

ars sufficisntly learned in their own homes. Twenty-two 

psr cent of the homemaking teachers considered this an 

outstanding reason for girls not taking homemaking in 

high school. 

The frequently given reason of "Already know how 

to cook" averaged thirty-three per cent of the reasons 

for not taking homsmaking. A correlation between the 

first and second reasons can be seen, for it is evident 

that some mothers believe cooking to be the major re

sponsibility of homemaking and strive to teach that skill 

to their daughters. Then, too, it should not be over

looked that girls could consider, because of their lim

ited knowledge of standards of cooking, that they al

ready know how to cook. Food that has been prepared by 

their mothers, friends, or restaurants is perhaps the 

only means many girls have of judging food preparation. 

Therefore, it is logical to assiime that such girls be

lieve that they know how to cook when, in reality, both 

their ability and knowledge are quite limited. 

Two hundred and seventy-six girls, or twenty-six 

per cent of the 1,063 girls who answered the question

naire, indicated that they did not take homemaking be

cause "Other subjects are more important for a career." 



^B 

This reason is significant whsn it is remembered that 

ons of ths most intenssly-fslt needs of adolescents is 

to Incrsass thsir earning power. Some of the girls sup-

plsmsnted this reason with the information that they pre

ferred to take their electives in commercial work rather 

than in homemaking in ordsr to be able to make their own 

money immediately after leaving high school. These girls 

evidently do not realize that homemaking within itself is 

a career both in the aspect of homemaker and that of a 

means of livelihood. The questionnaire from homemaking 

teachers showed that twenty-one per cent of this group 

believed that both students and parents considered other 

subjects more important for a career. 

In some instances, girls are probably justified 

in giving inadequate training for careers as a reason 

for not taking homemaking. An investigation of the ef

fect of the homemaking program in the Minnesota schools 

revealed that few of the young women in this study who 

were already out of school recognized their high school 

classes in homemaking as a major source of help in get

ting and holding jobs.' 

Twenty-one per cent of the girls gave the reason 

"Too much time is spent on unimportant things." The 

7 Brown, Clara M., How Effective Is the Home 
Economics Program in Minnesota Schools?, Minneapolis: 
Syndicate Printing Company, 1945, p. 46. 
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opinion might bs formed that either the girls are not 

propsrly orientated to the true meaning and value of 

all homemaking activities, or the teacher does not see 

that ths class time is utilized in the best way through 

careful planning. 

It was revealed in this study through ths ques

tionnaires returned by both the students and teachers 

that the reason "Homs projects consume too much time" 

apparently plays a significant part in girls not tak

ing homsmaking. Nineteen per cent of the girls and 

forty-five per cent of the teachers gave this as a 

reason for girls not enrolling in homemaking courses. 

Since this percentage believed that this one phase of 

the homemaking program was influential in girls not 

taking homemaking, it might be an indication that in 

some instances home projects do consume too much time 

if not properly selected and supervised. On the other 

hand, this might signify the possibility that high 

school girls have not been made to realize the real 

value of home projects as a part of their prepara

tion for living. 

A dislike for sewing influenced eighteen per 

cent of the girls not to enroll in homemaking, and 

sixteen per cent of the teachers also disclosed this 

reason as being important. It has often been stated 

by high school girls that sewing makes them nervous. 
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This could bs only an imitative pattern of the attitude 

of many adults and other girls toward sewing. Probably 

soms girls acquire a disliks for sewing because of un

pleasant associations such as having to do the same 

process over many times. A lack of experience with 

sewing or of proper sewing equipment at home could also 

result in a dislike for sewing. 

Fifteen per cent of the girls giving the reason 

"Do not think homemaking would be interesting" could be 

considered too great if it is reflected that homemaking 

as a subject should appeal to the so-called •̂ latural im

pulses of learning" particularly to "love of activity" 

and "creativeness." Several of the reasons given by 

the homemaking teachers conveyed this same idea that 

girls do not find homemaking interesting. Among these 

were "Homemaking is considered too commonplace—not 

glamorous enough; not enough publicity given to the 

homemaking program; and failure of teachers to make 

'ambassadors' of former homemaking pupils." The per

centages of these reasons were ten per cent, nineteen 

per cent, and seven per cent, respectively. 

"Do not like housework" rated fifteen per cent 

of the reasons as stated by the high sciiool girls for 

not taking homemaking. A similar statement "Dislike 

homemaking activities" constituted twenty-two per cent 

of the reasons given by the teachers. This attitude 
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toward housework might bs the result of its being over

emphasized as drudgery or of the inefficiency of mothers 

in thsir home work. One mother was heard to remark at a 

social gathering that she did not want her daughter to 

take homemaking because she expected her to marry some

one who could provide servants to do the housework. 

Surely such a feeling toward domesticity could not pos

sibly develop a genuine interest of homemaking activi

ties within the daughter. 

The fourteen per cent of girls who gave the 

reason "am not interested in making my own clothes" 

might have had unfavorable results from classes in 

clothing construction. It is fairly safe to assume 

that the reason most girls are not interested in mak

ing their own clothes is that they think that the 

clothes which are made at home have a "homemade" look. 

It is rather interesting to note that nine 

per cent of the girls indicated that they had no need 

to take homemaking because they did not plan to marry 

or have a home. It is possible, however, that a higher 

percentage than this will marry, for statistics from the 

Sixteenth Census of the United States reveal that ap

proximately ninety-five per cent of the women in Texas 

are married. However, this datum is in agreement with 

6 Sixteenth Census of the United States. Volume 
IV: Part 4, Washington, D. C : United States Government 
Printing Office, 1940, p. 507. 
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Williamson and Lyls in their statement that today girls 

look forward to a period of self-support before marriage 

and that attitudes toward marriage have changed. For

merly, marriage was the only career open to women; there

fore, every girl in her teens looked forward to marriage 

and thus had a vocational interest in homemaking, but 

economic independence of women means matrimonial inde

pendence also. This, too, means a lessening of the 
g 

homemaking vocational interest of the former kind. 

Although only seven per cent of the girls listed 

"Prefer to be in classes with boys," it is believed that 

in reality this is a more predominant factor than shown 

because many of the girls first wrote "yes" to this 

reason then marked through it and wrote "no." The home-

making teachers help verify this supposition, for 

twenty-six per cent of them listed this reason as 

being important. 

Five per cent of both the girls and teach

ers gave "Material and equipment are too expensive" 

as a reason for girls failing to take homemaking. 

This reason ranked rather low when compared with 

the others, but possibly one cause of the smaller 

percentage rank was that girls are often reluctant 

to admit any financial deficiencies. Then, too, the 

9 Williamson and Lyle, op. cit., p. 46. 
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economic conditions of these two geographic areas have 

been prosperous for the past several years because of 

the large crops and high market prices. This reason 

of homemaking being too expensive was the last reason 

listed on the questionnaire for girls. Other reasons 

which were volunteered by the girls are given in Table I 

and those listed by homemaking teachers for girls not 

taking homemaking are given in Table II. 

Homemaking education for boys. The principal 

objective of the questionnaire sent to homemaking teach

ers was, as stated before, to determine their attitude 

toward certain trends and problems of homemaking educa

tion. The opinion of the homemaking teachers on these 

various matters is significant when it is considered 

that the promotion of these newer ideas is to a large 

extent dependent upon the manner in which they are 

executed in different localities by the teachers. We 

will recall that one of the trends which is being 

stressed by Life Adjustment Education is to provide 

homemaking education for boys. Coeducational classes 

in homemaking are being offered in some schools. Since 

this is a rather novel procedure in homemaking educa

tion, the teachers were asked to list reason for or 

against such classes. Fort-five per cent of the teach

ers answering the questionnaires v/ere in favor of co

educational classes; t\velve per cent ware in f ivor of 
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making some units coeducational; and ten per cent did 

not wish to give an opinion. 

These replies and reasons for or against coedu

cational classes are tabulated in Table III, Soms of 

ths most outstanding reasons listed for having boys and 

girls classes togsther were: "boys, as well as girls, 

must assume thsir responsibilities in making a homs"; 

"boys and girls should learn to work together in coedu

cational classes"; "such classes give an overall view 

of both boys and girls in opinions of family relations." 

Some of the oppositions to coeducational classes read 

"discussions of more intimate nature can be held in all-

girl classes"; "interests and needs of boys and girls 

differ"; and "girls are more advanced in development at 

this age than boys." Some homemaking teachers seemed 

to associate disciplinary problems with coeducational 

homemaking classes as was shown in their answers to the 

questionnaire. Spafford points out that some teachers 

are almost overcome by the enthusiasm which some boys 

display for the activities which are provided by home-

making classes, and that other teachers fail to dis

tinguish between this enthusiasm and rowdyism. This 

may result in serious discipline nroblems arising. The 

same fundamentals of good teaching for girls will make 

for good teaching for boys. 

10 Spafford, op. cit., p. 366. 
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1 , 

2, 

3. 

4. 

TABLE III 

OPINION OF HOMEMAKING 

A, On Coeducational 

Reason 

Number in favor of increasing 
coeducational classes 

Number opposed to coeduca
tional classes 

Number in favor of having 
some units coeducational 

Number who do not know 

TEACHERS 

Classes 

Frequency 
of Reason 

26 

19 

7 

6 

Per Cent 
of Reason 

45 

33 

12 

10 

B, On Increasing Classes for Boys 

Per Cent 
of Reason Reason 

Frequency 
of Reason 

1, Number in favor of increasing 
boys' classes 

2, Number opposed to increasing 
boys' classes 

3, Number undecided about value 
of boys' classes 

35 

13 

10 

60 

22 

17 
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TABLE IV 

REASONS EXPRESSED BY HOMEMAKING TEACHERS ON I 
COEDUCATIONAL CLASSES :% 

i 

A. For Teaching Boys and Girls Together 

Frequency 
^®^»on of Reason 

1. Boys as well as girls must assume their 
responsibilities in making a home 10 

2. Boys and girls learn to work together 6 

3. Gives overview of opinions of family 
relations 3 

4. Gives both boys and girls a better 
insight to "real" homemaking 2 

5. Stimulates interest through competition 1 

B. For Not Teaching Boys and Girls Together 

Frequency 
Reason of Reason 

1. Discussions of more intimate nature can 
be held in all-girl classes 6 

2. Interests and needs of boys and girls 
differ 4 

3. Girls are more advanced at this age 
than boys 1 
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Though in some schools, some tims and effort 

might be required in the beginning to help orient boys 

to have classes. However, this would appear to be a 

small problem for a well-trained, experienced teacher. 

Hatcher and Andrews express a favorable view

point on the matter of coeducational homemaking classes, 

for they believe that the same general principles of 

learning apply equally well to both groups with only 

little variation in needs and interests at different 

age levels. Even slight differences in physical ma-

t'oration and social maturity are iix>ned out in a year 

or two, and both groups can set up similar goals on 

their own initiative with different experiences for 

individual members. 

A larger number of teachers were in favor of 

increasing separate boys' classes. Thirty-five teach

ers, or sixty per cent, answered "yes" to the question 

of whether or not boys' classes since they had never 

had any experience with teaching them. No reasons were 

given to substantiate these answers. 

The range of reasons given to the query, "V/hy do 

girls take homemaking" showed a belief that it was taken 

for future use, for sixty-four per cent of the homemak

ing teachers gave this for their answer. Thirty-six 

per cent of the teachers indicated that homemaking was 

taken by the girls to help solve their present problems. 

11 Hatcher and Andrews, op. cit.. p. 337. 
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Ths idea that homsmaking is taksn for future use was 

predominant among the homemaking teachers, but is not 

in accord with the belief of leading educators that 

the first interest of the high school girl is in her 

immediate future. 

It was found that compulsory enrollment in home-

making was a very limited practice in Areas I and II. 

Only four high schools required the girls to take Home-

making I, three schools required Homemaking II, and one 

school had Homemaking III compulsory. 

This psî centage of schools offering homemaking 

as a required course is strikingly low when compared 

to the percentage of schools having compulsory home-

making courses over the nation. A national survey of 

the status of home economics as a subject showed that 

such classes were offered somewhat more often as a re

quirement than as an elective. Fifty-four per cent of 

the nation's schools reporting required homemaking and 

forty-four per cent of the schools did not. Two per 

cent of the classes were listed as both required and 

elective, meaning no doubt that they were required for 

those pupils who elected to follow certain majors or 

12 sequence in the high school course."̂ *' A little more 

12 Home Economics in the Public High Schools. 
op. cit., p. 33. 
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TABLE V 

PRINCIPAL REASONS GIVEN BY HOMEMAKING TEACHERS 
WHY GIRLS TAKE HOMEMAKING 

Reasons 
Frequency Per Cent 
of Reason of Reason 

1. To prepare themselves for 
the future 

2. To help solve present 
problems 

37 

21 

64 

36 

Other Reasons Listed by Teachers: 

3. To earn an easy credit 

4. To get required credit in 
science 

5. To enjoy activity afforded 
by class 

6. To enjoy creativeness afforded 
by class 

7. To enjoy Future Homemakers of 
America organization 

6. To learn to do things for 
themselves and save on the 
family budget 

5 

3 

3 

3 

2 

6 

5 

5 

5 

3 
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than one-half of ths ninth grade, about two-fifths of 

ths tenth grade, and about ons-third of the eleventh 

and twslfth grade classes were required to take homs

making on ths national average.^^ Fifty-two psr cent 

of ths homsmaking teachers in Areas I and II of Texas 

thought that Homemaking I should be compulsory; twenty-

nins per cent of these teachers thought that Homemaking 

II should be compulsory; and ten per cent stated that 

Homsmaking III should be compulsory. Thirty per cent 

of the homemaking teachers of these Areas were opposed 

to any year of homemaking being compulsory. Except for 

the first year of homemaking, the teachers in Areas I 

and II evidently do not think that homemaking courses 

should be required to the extent which they are com

pulsory in the schools of a national average. 

Integration of homemaking education in the ele

mentary grades. The chapter in which the literature 

for in-school group was reviewed showed a tendency in 

some schools for the homemaking teacher to assist with 

the integration of the study of homemaking in the ele

mentary and intennediate grades. The opinions of the 

homemaking teachers on this subject are found in Table 

VII. Sixty-nine per cent of the homemaking teachers 

answering the questionnaire believed that such 

13 Ibid., p. 33. 



101 

TABLE VI 

COMPULSORY HOMEMxAKING CLASSES IN 
AREAS I AND II OF TEXAS 

Frequency Per Cent 

1. Number of schools in areas 
with compulsory Homemaking I 4 3 

2. Number of schools in areas 
with compulsory Homemaking II 3 2 

3. Number of schools in areas 
with compulsory Homemaking III 1 .9 

4. Number of homemaking teachers 
in favor of compulsory homemak
ing enrollment in Homemaking I 30 51 

5. Number of homemaking teachers 
in favor of compulsory home-
making enrollment in Homemak
ing II 17 29 

6. Number of homemaking teachers 
in favor of compulsory enroll
ment in Homemaking III 6 10 

7. Number of homemaking teachers 
opposed to any years of com
pulsory enrollment 16 31 
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TABLE VII 

INTEGRATION OF HOMEMAKING EDUCATION IN ELEMENTARY 
AND INTERMEDIATE GRADES 

Frequency Per Cent 
of Opinion of Reason 

1. Number of homemaking teachers 
who believe that such integration 
would increase high school voca
tional homemaking enrollment 40 69 

2. Number of homemaking teachers 
who believe that such integra
tion would not increase high 
school vocational homemaking 
enrollment 16 31 
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intsgration would increase the high school vocational 

homsmaking enrollment; ^ile thirty-one per csnt were 

opposed to the idea. 

Some of the most prevalent reasons given for 

integrating homemaking in the lower grades were: "More 

girls would see the many ways homemaking would help 

them; familiarity of the subject might cause girls to 

enroll in homemaking; and such a program stimulates 

interest in homemaking while students are yoimg and 

are eager to learn homemaking skills." 

Those teachers who were opposed to introduc

ing homemaking in the elementary school gave as thsir 

reasons: "Pupils would feel more than ever that they 

already knew everything to be learned in homemaking; 

pupils might become discouraged by failure when thsy 

were really too yoimg to do the work; and pupils would 

tire of homemaking at a younger age then drift into 

other fields when they get to high school." 

It has been pointed out previously that the study 

of the out-of-school-group vocational homemaking classes 

was limited because of insufficient data on enrollment 

for the years 1943 to 1946 for the out-of-school-group. 

The vocational homemaking enî jllment for out-of-school 

groups during 1947 was forty-five per cent of those 

women in Texas who were eligible for such training. ̂^ 

14 Digest Jf Annual Reports of State Boards 
for Vocational Education, op. cit., p, 62. 
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This percentage also shows a need for an expansion of 

vocational homemaking for out-of-school groups in Texas. 

Questionnaires were sent to the homemaking teachers of 

Areas I and II with the purpose of trying to find out 

why more of this group were not being reached. Table 

IX lists these reasons given by the teachers. The most 

important factors influencing low class attendance were 

thought to be "Other community organizations; no felt 

need of homemaking education; apparent dislike for 

formal classes; lack of promotion and publicity; too 

many women worked outside the home; and homemaking 

teacher did not feel that she had sufficient time to 

give to this type of work." 

Homemaking education for the out-of-school group. 

It was believed by nineteen of the homemaking teachers 

that the school administration approves of out-of-school 

group classes, but does not help to promote it, while 

fifteen teachers thought that the administration did not 

realize the need for work this group. 

Forty per cent of the homemaking teachers did not 

think that compensation for teaching out-of-school 

groups was adequate. To remedy this feeling of in

adequate compensation, twenty-one teachers advocated 

having a regular class period during the school hours 

devoted to out-of-school groups. Twenty-four desired 

to conduct classes for out-of-school groups in the 
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TABLE VIII 

REASONS ADVANCED BY HOMEMAKING TEACHERS FOR INTEGRATION 
OF HOMEMAKING IN ELEMENTARY AND INTERMEDIATE GRADES 

Reasons Given by ~~" 
Homemaking Teachers Frequency Per Cent 

1. More girls would see the many 
ways homemaking could help 
them 7 31.82 

2. Familiarity of subject might 
cause girls to enroll in 
homemaking 6 27.27 

3. Interest could be promoted 
while students are young and 
are eager to learn homemak
ing skills 6 27.27 

4. Elementary school girls would 
acquire basic foundation of 
skills and knowledges of home-
making upon which more indi
vidual creativeness could be 
developed in high school 2 9,09 

5. Homemaking helps solve elemen
tary school girls present prob
lems and add interest to their 
activities already engaged in 1 4.5^ 

Totals 22 100.00 
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TABLE IX 

REASONS ADVANCED BY HOMiEMAKING TEACHERS FOR NOT HAVING 
HOMEMAKING IN ELEMENTARY OR INTERMEDIATE GRADES 

Reasons Frequency Per Cent 

1. Pupils would feel more than 
ever that they already knew 
everything to be learned in 
homemaking 3 37.5 

2. Pupils might become discour
aged by failure when they 
were really too young to do 
the work 3 37,5 

3. Pupils would tire of homemak
ing at a younger age then 
drift into other fields when 
they get to high school _2 25.0 

Totals 6 100.0 
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TABLE X 

REASONS FOR VOCATIONAL HOMEMAKING NOT REACHING 
MORE OUT-OF-SCHOOL GROUPS 

Reasons Frequency 

A. OTHER COMMUNITY ORGANIZATIONS CONSUMED TIME AND 
INTEREST 

1. Service clubs 13 
2. Study clubs 23 
3. Church organizations 29 
4. Social clubs 26 
5. Home Demonstration Clubs 19 
6. School functions 1 
7. Sewing circles 1 

B. OUT-OF-SCHOOL GROUPS FEEL NO NEED FOR HOMEMAK
ING EDUCATION 

1. Classes offered previous did not meet 
the individual needs 6 

2. This group does not understand the 
areas that could be studied in home-
making classes 37 

C. ATTITUDES OF OUT-OF-SCHOOL GROUPS AND TEACHERS 

1. Apparent dislike for formal classes 12 
2. Lack of adequate promotion and 

publicity 20 
3. Lack of organization in the class 8 
4. Methods of teaching did not seem to 

interest this group 11 
5. Teacher was not especially inter

ested in the work 5 
6. Teacher did not feel that she had 

siifficient time to give to this type 
of work 28 

7. Too many women worked outside the home 20 
6! Laboratory work consumed too much time 9 
9. Unsatisfactory meeting place 1 

10. No previous experience with this type 
of work 

11. Too many other interests J> 
12. Adults feel that they know as much as 

the homemaking teacher 2 

6 
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D. SUPPORT OF SCHOOL ADMINISTRATION IS NOT ADEQUATE 
FOR OUT-OF-SCHOOL GROUPS 

1. Administration approves of such work, 19 
but does not help promote it 

2. Administration does not realize the 
need for work with out-of-school groups 15 

3. Adequate compensation for teaching 
out-of-school groups is not given the 
day-school teacher who has a full 
schedule 23 

E. SUGGESTED COMPENSATIONS FOR THE DAY-SCHOOL 
TEACHER WITH A REGULAR TEACHING SCHEDULE TO 
WORK WITH OUT-OF-SCHOOL GROUPS 

1. Have a regular class period during the 
school hours devoted to out-of-school 
groups 21 

2. Conduct classes for out-of-school 
groups in the evening, but have a 
free period during the day besides 
the regular conference period 24 

3. Have a full-time schedule with extra 
pay for out-of-school group classes 19 

4. Have classes for out-of-school groups 
during the summer program 34 
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evening but have a free period a day besides the 

regular conference period. Nineteen preferred to 

have a full-time schedule with extra pay for out-

of school group classes. The most popular method, 

however, advocated by thirty-four teachers was to 

have classes for out-of-school groups during the 

summer program. 



CHAPTER V 

SUMMARY, RECOMMENDATIONS AND CONCLUSIONS 

X. Summary 

Because of the seemingly inadequate national 

enx*ollment in vocational homemaking classes and an ap

parent decrease of interest in homemaking in several 

near-by schools, the investigator assumed that the vo

cational homemaking programs in Areas I and II have not 

been developed so extensively or so effectively as they 

might be. This survey showed that the enrollment in 

these areas for homemaking was approximately fifty per 

cent of the high school girls for whom homemaking edu

cation was available. Since it is recognized by na

tional education leaders that the type of education 

offered by homemaking is needed by every high school 

youth of the nation, then the expansion of vocational 

homemaking in these two areas can be definitely 

recommended. 

Calculations of the national enrollment sta

tistics revealed that an average of sixteen per cent 

1 Life Adjustment Program, op. cit.. p. 70 
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of ths high school girls of the United States were en

rolled in vocational homemaking classes. It is ss-

timated that only two-thirds of the high schools in 

the United States offsr homemaking courses and about 

half of these are not vocational programs. Therefore, 

in reference again to the needs of all youth in this 

field, the extension of vocational homemaking to more 

schools in the nation could also be advocated. It is 

believed that if each state and each local homemaking 

program could actually meet the needs of the people to 

be reached by those programs and make them realize that 

their needs are being met, the expansion of the voca

tional homemaking program on a national basis should 

not be difficult. 

' This study gave evidence that the size of the 

schools apparently affects the homemaking enrollment; 

for it was found, with only one outstanding exception, 

that the larger the high school enrollment, the smaller 

the percentage of girls enrolled in homemaking. The 

findings of this study correlate with those of a sim

ilar study made in Minnesota in 1945 which showed that 

all of the schools in the smallest towns, with a popu

lation of less than 1,000 to 2,000 required girls to 

take home economics in the ninth grade while only four 

schools in the larger towns made this requirement. For 

this reason, the percentage of girls taking homemaking 
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in the smaller schools was higher than the percentage 

taking homemaking in the larger schools.^ 
>• 

It was disclosed by the Area Supervisors con

sulted or concerned that the larger school which was 

an exception to this correlation employed effective 

methods of prompting and maintaining interest in the 

homemaking program particularly during the summer 

months. This fact gives some evidence that(home-

making education can be more successful in the larger 

and all high schools if an interesting and varied 

program is provided throughout the year. Interest 

during the summer months should be more easily main

tained with the increase of the number of twelve-month 

programs. j 

II. Recommendations 

The chapter which reviewed literature on the 

in-school group verified the need of the adolescent 

for homemaking education not only for girls but for 

boys. The enrollment of boys in homemaking classes 

in Areas I and II should be considered negligible be

cause of the few classes, and the small enrollment in 

these classes. Since both of these areas are mainly 

2 Brown, Clara K,, How Effective Is the Home 
Economics Program in Minnesota Schools?. Minneapolis. 

Minnesota: Syndicate Printing Company, 1945. p. 26. 
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agricultural, a large percentage of the high school 

boys choose vocational agricultin-e for most of their 

electives. This fact will probably be a serious draw

back to the promotion of boys' classes in homemaking 

even though sixty per cent of the homemaking teachers 

were in favor of increasing the number of classes for 

boys. Another possible obstacle for such classes was 

the attitude of parents, other adults, and school ad

ministrators, for boys' classes in these areas are still 

considered novel because of the limited experience with 

them. Many schools in these areas did have exchange 

classes between the homemaking and agriculture or in

dustrial art classes. However, the average length for 

such classes is only about one to two weeks. It could 

not be expected that either class would accomplish much 

in this short time. Therefore, it might be a wise be

ginning of the promotion of homemaking classes for boys 

to extend an exchange class to a period of six weeks. 

The investigator found when teaching an exchange class 

with an industrial arts department that this much time 

made possible the study of an interesting variety of 

subject matter such as meal preparation, nutrition, 

manners, entertaining, grooming, and care of cloth

ing. In turn, the girls enjoyed making a small piece of 

furniture for their homes, learning to handle and care 

for tools and equipment, and repairing simple electrical 
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equipment. For more advanced years of homemaking, such 

an sxchangs class could include making a piece of fur

niture, buying fumiture, refinishing fumiture, up

holstery, metal and plastic crafts, and other inter

esting work for which a shop is better equipped than 

ths homemaking department. According to Spafford,^ 

many vocational-agricultural teachers have offered 

the girls in homemaking short imits in gardening, land

scaping, poultry and livestock raising, grades and cuts 

of beef, carving, and home conveniences. 

The type of exchange class would probably depend 

upon the type of commimity and the needs of the girls. 

If there were both an agricultural and industrial arts 

department in the school, it might be satisfactory to 

have an exchange class with the former department for 

Homemaking I and II, and with the latter for Homemak

ing III. Although it is believed that a longer ex

change class would help meet the homemaking education 

needs of boys, it is also advocated that such exchanges 

should serve only as a period of orientation for includ

ing boys in the homemaking program. 

Evidently one of the first problems which co

educational homemaking education should overcome is 

the objection of the school administrators. An 

3 Spafford, op. cit., p. 366. 
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interview with only a few local administrators mani

fested that they did not feel a need for such a pro

gram; and furthermore, they did not want it in their 

schools. These men evidently do not comprehend the 

meaning of the program, for one high school principal 

said that he was not in favor of a coeducational home-

making program because sex education caused dissension 

between the parents and the school. Perhaps a gradual 

way to educate the administrators to such a need for 

youth is to follow the advice of some of the homemak

ing teachers in their questionnaire and first have only 

certain imits where the boys and girls could be brought 

together to study. For example, units on family rela

tions and marriage might be very effective to discuss 

first with boys and girls separately, and then bring 

the two together for a better insight into the real 

home life situation. Perhaps the homemaking teacher 

could present an outline of a coeducational homemak

ing course to the administrators so that they could 

fully realize the subject matter to be studied. In 

some instances, it might be advisable for the admin

istrators to help work out the course of study for this 

type of class. Through careful planning and persistent 

efforts, coeducational homemaking classes should grad

ually win a much-deserved place in the high school 

curriculum. 
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Only four schools in the two areas mads any year 

of homemaking compulsory, but fifty-one per cent of the 

homemaking teachers were of the opinion that at least 

Homemaking I should be required, twenty-nine per cent 

thought that Homemaking II should be, and ten per cent, 

Homemaking III. The desired effect of compulsory home-

making education is questionable, for the leaders in 

home economics have maintained that school instruction 

should result in changed behavior, not in the mere in

crease in numbers of classes or the acquisition of 

knowledge. Therefore, to have a really successful 

program according to this standard, high school stu

dents must have a real interest in homemaking. 

Williamson and Lyle express this idea rather forcibly 

by citing the quaint philosophy that you can lead a 

horse to water and even make him drink if you will just 

salt him well first. In other words, the salt of in

terest will make one drink.^ It would seem that this 

approach of making the girls want to take homemaking 

courses, rather than merely making them, would be more 

successful than compulsory homemaking courses. 

Instead of leaving homemaking enrollment to 

chance, however, it is believed that it should be put 

on an equal basis with other high school subjects as 

4 Williamson and Lyle, op. cit., p. 140. 
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to oredit and meeting the college entrance requirement. 

It is evident that it should also be a part of the core 

curriculum. For the core curriculum is an attempt to 

integrate the various departments within the school so 

that the curriculum becomes a series of developmental 

experiences by which pupils learn to meet and solve 

problems.^ Home economists should make every effort 

to see that home life education is included in the core 

offering and to assist in planning and tsaching such 

courses.6 

Many elementary schools have a similar plan of 

building a curriculum centered aroimd life activities. 

In such a plan home economics can play an important part 

in educating both boys and girls in the lower grades.' 

The present study revealed that 69^ of the homemaking 

teachers in Areas I and II who responded to the ques

tionnaire believed that the integration of homemaking 

in the elementary school would improve the high school 

vocational ̂ ogram. Various methods of integrating 

homemaking a|| the elementary school were discussed in 

Chapter II when the literature on in-school groups was 

reviewed, but perhaps the most practical way for tiese 

Areas would be for the elementary and homemaking teach

ers to plan such work cooperatively with the homemaking 

5 Hatcher and Andrews, op. cit., p. 231. 
6 Spafford, op. cit., p. 10. 
7 Ibid., p. WT. 
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teacher, teaching as many lessons as possible in the 

different grades. High school homemaking students could 

also be used advantageously in promoting such a program. 

They would probably enjoy giving short talks, leading 

discussions, making illustrative material, preparing 

food for nutrition lessons, and engaging in many other 

activities which would not only help the elementary pro

gram but also enrich their learning experiences. 

The leading reason that girls gave for not taking 

homemaking was "Homemaking activities can be learned 

from my mother." It was suggested in the preceding 

chapter that this attitude is probably the outcome of 

the thousands of years that homemaking training was 

the apprentice type. To change the belief that such 

training is adequate, the general public must be edu

cated as to the real value of homemaking education. 

For example, it should be recognized that in the field 

of nutrition our knowledge changes almost overnight; 

in the fields of child development and human relation

ships the body of knowledge is increasing at a tre

mendous rate; and definite progress is evident in other 

phases of homemaking. Then, too,(it would appear that 

homemaking instruction today tends to be pointed tov.ard 

intellectual understanding more than manipulative skill.; 

All of these trends make it evident that the home can no 

longer carry the full responsibility for educating the 
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prospective homemaker.^ (The public can be made to 

realise these changes in homemaking training if ade

quate educational publicity is given to the program, 

through establishing the need for homemaking training 

within the high school pupils,jand through home visits 

and conferences with parents in which they can obtain 

a better understanding of the goals and objectives of 

homemaking. If these measures are taken, then the 

reason, "already know how to cook," will also be prac

tically abolished because the girl and her parents 

will realize that there is much more to be learned 

about cooking than is already known; and, also, that 

cooking is only one small phase of homemaking educa

tion. Above all, according to Spafford, it shoi.ld be 

emphasized that education for homemaking is in effect, 

organized learning which serves as a basis for meeting 

satisfactorily the wide variety of situations that face 

individuals in present-day society." 

This study has brought to attention that perhaps 

the possibility of careers in homemaking has been 

neglected. Such careers could be divided into two 

types: (1) those careers in homemaking which require 

further training, such as dietetics, teaching, interior 

6 Williamson and Lyle, op. cit., pp. 46-46. 
9 Spafford, op. cit., p. 24. 



120 

decoration, dress design, and many others; and (2) those 

which can serve as a means of livelihood during, or im

mediately after high school. The investigator felt 

after this study that it was the latter type of career 

which the students and parents fail to recognize in 

homemaking training. Perhaps the teachers fail to ap

ply the subject' matter taught to the locality in terms 

of a career or a money-making job. For example, in al

most all of the commimities in Areas I and II, taking 

care of children in absence of their parents, if done 

efficiently, could become a profitable way for young 

girls to earn money. One girl said that she made a 

yearly average of fifteen dollars a month doing this 

type of work in a rather small town. 

Since the last war, there has been a large de

mand for efficient help for housework. If high school 

girls could learn to do such work as the public re

quires, they could thereby aid in the national attempt 

to put domestic work on a higher standard and develop 

a more desirable attitude toward such work. The nec

essity for raising the status of domestic work is par

tially shown by the fact that in 1946 approximately 

17,272,000 women in the United States had jobs;"̂ ^ and 

10 Americana Annual. New York: American Corpora
tion, 1949, p. 410. 
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consequently many of them needed help in their homes. 

In reality, caring for the home of another person is 

not a great deal different from writing the letters 

of other people. It seems reasonable that homemak

ing teachers could aid greatly in helping establish 

domestic work as a desirable type of career for girls. 

Other possible careers that could be learned from 

homemaking education are making clothes, making draper

ies and other home accessories, re-finishing and up

holstering fumiture, and doing the delicatessen-type 

of cooking. It is recommended that the homemaking 

teacher be constantly alert to appropriate careers 

derived from homemaking education for girls who are 

interested in increasing their earning power so that 

they will no longer feel that this field cannot of

fer immediate employment after high school. 

In accordance with the above given suggestions 

for emphasizing the possible careers in homemaking. 

Hatcher and Andrews point out that with each year new 

business opportunities are opened to women, and voca

tional aspects of homemaking become more and more in

teresting to high school students. These educators 

propose that the homemaking teacher and pupils may list 

various vocations open to high school grĉ duates and 

then decide how homemaking can help in each field. This 

procedure has endless possibilities for all years of 
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homemaking and for all levels of ability.^^ 

Homemaking education may also contribute to pre

paring boys for gainful employment. Many vocational 

fields have been originated since housekeeping Jobs left 

the home and men as well as women have found vocational 

interests within these fields. Because of these com

paratively new Jobs, Spafford contends that home 

economics can contribute to the general employability 

of boys as well as girls and to their satisfaction on 

the Job,^^ 

• It is believed that "dislike for sewing" and "am 

not interested in making my own clothes" could both be 

decreased as reasons for not taking homemaking if faster 

methods of sewing were used in homemaking classes, A 

method referred to as the "factory method" which employs 

many of the short cuts used in clothing factories, was 

tried by the investigator in Homemaking I, II, and III 

classes last year. Very little basting was used in this 

type of construction, for all lengthwise and crosswise 

seams, except the silhouette seams, were stitched for 

the first fitting. This method was seemingly quite ef

fective as it resulted in standards equal to, or above, 

those of the previous years with about two weeks' time 

saved on the garments made in class. It also had an 

11 Hatcher and Andrews, op. cit.. p. 245. 
12 Spafford, OP. cit., p. 379. 
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an excellent psychological value with the girls because 

they could use the sewing machines sooner and more fre

quently than with the previous method. Along with the 

"factoiry method" of sewing, the investigator also ex

perimented with increasing the number of demonstrations 

on sewing techniques for various procedures and the 

amount of illustrative material which the students could 

actually ham die and study. This also apparently helped 

the students, for there was a noticeable decrease in the 

amount of repetition of the same pirocedures. Hatcher 

and Mdrews give an example of the effectiveness of this 

type of illustrative material in reference to the stu

dents checking their own progress in their ability to 

use the sewing machine by a diagnostic chart which por

trays stitching ranging from very poor to excclient.-̂ -̂  

Some girls need more practice in sewing to de

velop their skill, but they either do not have suffi

cient time at home because of long distances to ride 

on the bus, or they do not have adequate sewing equip

ment at home. It is believed that it would be very 

beneficial for such girls to have a "sewing room," sim

ilar to a music practice room, with one or two machines 

in it on which the girls could sew during a study per

iod if necessary. This supplementary experience should 

13 Hatcher and Andrews, op. cit., p. 99 
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increase interest in sewing, for it is a natural ten

dency to enjoy what one does well. 

The reason, "Home projects consume too much 

time," deserves some consideration as to how to con

tend with it, for home projects are such an integral 

part of homemaking education that they cannot be 

abolished or altered without weakening the entire 

program. Therefore, it seems that efforts of the 

homemaking teachers should be turned toward making 

the high school girls realize the value of these proj

ects and the need of improving the method by which 

they are introduced and supervised. For example, the 

investigator had an experience with one student ^ o 

declared that the home project was the only part of 

homemaking classes that she really disliked. For three 

semesters she had shirked this phase of her work with a 

pretense that she did not have adequate time for it 

since she rode twenty miles on the school bus each day, 

and each semester she turned in a barely acceptable 

project. The last semester of her third year of home-

making there was a larger number of possibilities for 

home projects, and a conference with this girl revealed 

that she was interested in interior decoration. She be

gan to make an intensive study of styles of fumiture 

and color combinations, then she compiled this informa

tion into three large attractive scrapbooks that would 
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be usable for many years in the future. Later shs re

decorated her bedroom and made some improvements on the 

landscaping of her yard. In all she spsnt approximatsly 

seventy hours on this project, and she admitted that she 

was so fascinated with it that she regretted to leave 

it. This experience should help establish the belief 

that almost every girl has some interest in homemaking 

through which the teacher could help make her home proj

ects more interesting and worthwhile. The teacher also 

has a responsibility in helping the girl choose an in

teresting project. Spafford says: "Successful home 

project work depends upon students' seeing home proj

ects as important, the medium through which certain 

objectives of home economics may be realized.^ 

A lack of family cooperation with a home proj

ect is sometimes discouraging to the girl. For example, 

the investigator has known of many girls whose interest 

in their projects of meal preparation has become 

thwarted when their families refused to eat many 

of the foods which they had prepared. If their fam

ilies could be made to realize through visits and 

contacts of the homemaking teacher the valuable ex

perience home projects offer, perhaps they would co

operate with more unierstanding and thus be more 

14 Spafford, op. cit., p. 362 
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inspirational to the girls in such efforts. Family 

Interest should reduce the number of girls who do not 

take homemaking because of the home projects. 

Hatcher and Andrews give a similar example of 

the problems of family cooperation in home experiences; 

Mary was told that she is too young to cook because she 

might waste precious ingredients or mess up the kitchen. 

As time went on Mary lost interest in cooking and 

directed her energy toward other activities mostly 

outside the home. It is believed that such situ

ations could be avoided or remedied to a great ex

tent by home experiences vdiich require a sharing 

between parents and their children of household re

sponsibilities. Home experiences based upon will

ing participation and cooperation in these responsi

bilities tend to provide an interchange of opinions 

and attitudes between parents and their children.^ 

It has also been found that homemaking stu

dents often do not comprehend the possibilities of 

home projects, for girls have come to the investi

gator and declared that they did not have time for 

a home project because their mother worked and they 

had to have the house cleaned and supper ready by the 

time she got home every night. They had failed to see 

15 Hatcher and Andrews, op. cit., p. 260. 
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the wonderful possibilities that such a situation of

fered in improving their efficiency in work, meal 

preparation, and meal planning. It is assumed that 

with more conferences and careful planning between 

the homemaking teacher and her students, home proj

ects could be made more of a pleasure and less of a 

compulsory activity. To enable all students to un

derstand fully the meaning of home experiences, Spafford 

believes that the discussion of out-of-school use of 

homemaking education should start early in the school 

work. The habit of looking to homemaking for help in 

solving personal and home problems should be well es

tablished by the end of the year. First-year projects 

should grow out of and be closely related to the school 

instruction and the individual and home needs. It is 

especially important in the beginning to avoid overam-

bitious projects. 

Sixty-four per cent of the homemaking teachers 

believed that girls took homemaking for its future use. 

This opinion is in accord with the findings of a study 

made in California of the attitude of high school girls 

toward homemaking classes; for there it was manifested 

that advice in fiivor of taking courses in home economics 

is usually for future use, and the present application 

16 Spafford, op. cit., p. 331. 
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of the training is hardly considered.̂ ''' rin light of 

the desire of adolescents for immediate satisfaction 

from education,Hhis attitude is probably a serious 

drawback to homemaking education. (The students should 

be helped to realize that the greater knowledge of and 

number of skills learned in homemaking classes can be 

used at the present time to improve their living and 

that by having a fuller, richer life now, they will 

be able to establish happier homes in the future.) In 

view of the fact that sometimss girls do not apply their 

acquired knowledge to their present lives, homemaking 

teachers could stress how this subject helps the girls 

meet present problems by frequently applying the sub

ject matter to definite, current needs of the girls. 

As several teachers pointed out in the questionnaires, 

girls often think that homemaking is too commonplace 

and not "glamorous." This attitude may be responsible 

for their finding it difficult to place homemaking as 

a definite part of their present lives. 

To overcome this feeling that homemaking is not 

interesting, perhaps the homemaking teachers could 

strive to make their courses more appealing to the 

adolescent girl. This appeal might be accomplished 

through helping the girls choose more fashionable. 

17 Estrop, Eliza, op. cit., p. 5. 
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becoming clothes and keeping abreast of the current 

stylss. Emphasis could be placed on the fact that ward* 

robes need not be expensive to be stylish, and that 

the selection of the "humdrum type" of clothes are not 

necessarily practical. Ssveral schools have re-named 

and re-organized their units on grooming and person-

ali,ty by calling them "Charm Schools." More of the 

current problems of the girls are discussed, along with 

the study of etiquette and poise. This procedure has 

proved to be very stimulating to the course as a whole, 

and it is believed that the same psychology could be 

used to make other units in homemaking more desired by 

high school girls. 

It is evidently especially important to have 

units named differently for each year of homemaking 

with a division of what is to be studied each year. 

Many girls have only to hear a topic mentioned to be

lieve that this subject matter has been studied. This 

belief is inclined to dissipate interest and give the 

feeling that nothing new is being learned in Homemaking 

II or Homemaking III. Spafford believes that the 

teacher should anticipate the learnings of the girls in 

so far as her experience with them make this possible. 

She should expect other learnings or units to be added 

and emphasis to change from year to year as students 

help in the final planning of the learning unit as it 
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is carried out.^^ This procedure is really not much 

more than a psychological measure, but it seems to in

fluence the girls greatly in their continuing their 

study in homemaking. 

In fact, it might be said that the use of sound 

psychology plays a very important part in overcoming 

all the reasons for girls not taking homemaking. First, 

however, the program should be carefully analyzed to see 

if the criticism given by the girls is justified; then 

through the use of much common reasoning, the girls 

could be made to see the real value of homemaking 

education. 

This study of the vocational homemaking pro

gram for out-of-school groups in Areas I and II was 

not so extensive as it was originally planned because 

of insufficient enrollment data. It was found, how

ever, that some of the most important reasons for out-

of-school people not enrolling in this t pe of work 

were "Too many other community activities; a dislike 

for formal classes; and an inadequate amount of sup

port from school administrators." It seems that the 

majority of obstacles met in working with out-of-school 

groups could be overcome by stimulating the interest of 

these people in some phase of homemaking education, with 

16 Spafford, op. cit.> p. 266. 
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adequate promotion and publicity, and then pursuing 

these interests with the most effective procedure pos

sible. In some instances, a great deal of class par

ticipation might be advisable, for one adult who had 

faithfully attended a series of classes on interior 

decoration in one of these areas in the summer of 1946 

complained that the teacher did not let any of the class 

members participate in any way. Hatcher and Andrews 

suggest that class participation in adult classes can 

be lead through group discussion, demonstrations by 

class members, panel discussion, laboratory work, 

forums, and symposiums.^ 

The lack of time for out-of-school group work 

on the part of the homemaking teacher seems to be a 

serious drawback to the promotion of this program in 

Areas I and II. With most of the teachers in these 

areas having a full schedule, home visits to make over 

a usually rather extensive territory, and extra school 

responsibilities, it is apparent that time for such 

classes is limited. A study of the status of Home 

Economics on a national basis indicated that admin

istrators were not in agreement with the desirability 

of having the day school home economics teacher add 

the responsibility of teaching adults to an otherwise 

19 Hatcher and Andrews, op. cit.. pp. 350-352. 
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full schedule. If the school administrators could 

see the real need for this program, perhaps they could 

somewhat lighten the load of the homemaking teacher and 

help promote the homemaking program. The idea of work

ing with out-of-school groups during the summer program 

met with the approval of the majority of the homemaking 

teachers, and, in the opinion of them, it seemed to be 

the best method for the development of homemaking edu

cation for this group. 

III. Conclusions 

This survey of the vocational homemaking enroll

ment in Areas I and II showed that the average enroll

ment for the years from 1943 to 1946 was approximately 

fifty per cent of the girls for whom such education was 

available. This average ..as considerably above the na

tional enrollment in vocational homemaking classes. 

This investigation showed a tendency toward a correla

tion between the size of the school and the percentage 

of girls taking homemaking, for with only one signifi

cant exception it was found ordinarily that the smaller 

the school, the larger the percentage of girls who were 

taking homemaking. 

By relating the vocational homemaking enrollment 

statistics of nreas I and II, the investigator 

20 Home Economics in the Public School, 
op. cit., p. 14. 
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anticipates that the homemaking teachers of these Areas 

recognize the large number not being reached as a chal

lenge to try to expand the vocational homemaking program 

in these Areas. 

A study of the reasons for girls not taking home-

making, as given by 1,063 high school girls not enrolled 

in homemaking classes and fifty-eight homemaking teach

ers, gave evidence that many of these reasons could be 

eliminated by properly orientating the girls and their 

parents as to the value of homemaking education; by 

utilizing worthwhile publicity for the homemaking pro

gram; by re-organizing some units to keep abreast with 

the present trends; and by making the girls realize that 

they are obtaining worthwhile knowledge in homemaking 

that can be used at the present time to make their lives 

richer. 

It is hoped that through this study the homemak

ing teachers can be made more aware of the reasons that 

girls do not take homemaking and that each individual 

teacher will try to analyze her particular situation to 

determine if the reasons revealed here, or any other 

possible reason, might prevail in her school. Further

more, it is believed that this study could serve as a 

challenge to the homemaking teacher to re-examine her 

attitudes and actions as well as the subject matter 

taught and the methods of presentation used. 
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Above all, however, the investigator desires 

that the recommendations suggested in this study for 

meeting some of the problems in homemaking education 

serve as stimuli to the workers in the vocational home-

making field to remain constantly alert to the needs of 

the people whom this program is designed to serve so 

that the entire program may continue to improve, to 

grow, and to give better service. 

IV. Suggestions for Further Study 

This study has been only a beginning in the pos

sibilities of similar studies that could be made in the 

vocational homemaking program in Texas. A more complete 

study of the homemaking programs in Areas I and II could 

be made with considerable interest with special emphasis 

on the out-of-school groups and their attitudes toward 

homemaking education. Similar investigations of the vo

cational homemaking programs of other Areas in Texas 

would give more complete data on the total state-

organization of this program and should be valuable 

in furthering its development. 

A study of the percentages of high school girls 

who continue their study in homemaking education both 

in high school and in college should be beneficial in 

determining the interest and practicability of this 

program. 
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A study of the influence of boys' classes and 

coeducational classes on the enrollment and the ef

fectiveness of the homemaking program would be an in- -

teresting and timely study. 
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Box 57, Station 1 
Canyon, Texas 

Dear 

I am making a study of the status of homemaking 

enrollment in vocational schools of Areas I and II. 

Before this study can be completed, I will need your 

help. Would you be willing to fill out a short ques

tionnaire and have twenty girls who are not enrolled 

in homemaking fill out a check list? 

If you can do this, please sign and mail the 

enclosed r)ostal card. I would greatly appreciate 

your cooperation. 

Thank you very much. 

Yours truly. 

Figure 7 — Letter sent to one himdred and twenty 
homemaking teachers in areas I and II 
of Texas. 
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Box 57, Station 1 
Ccuiyon, Texas 

Dear 

. . Thank you for consenting to cooperate with this 
study of enrollment of vocational homemaking in Areas 
I and II. Will you please have twenty girls who are 
not enrolled in homemaking at the present time fill 
out the enclosed questionnaire? They may or may not 
have been enrolled in homemaking previously. 

I am also interested in obtaining your ideas 
of how vocational homemaking can reach more people. 
Will you answer the following questions: 

I. Is any year of homemaking compulsory in your 
school? Please check: HM I , HM:II_^ , HM III_ 

II. Do you think that homemaking should be compulsory? 
(Yes , No ). If so, in what yearfs)? 

III. Do you consider coeducational homemaking classes 
profitable? (Yes , No ). Why? 

IV. Do you believe that the number of boys' classes in 
vocational homemaking should be increased? 

V. What do you believe is the principal reason that 
girls enroll in homemaking, (1) to prepare them
selves for their future responsibilities as a 
homemaker or (2) to help solve their present • !] » 
problems? (s) Other reasons? 

VI. Please list in order of importance the outstanding [ ( 
reasons that you believe girls do not enroll in 
high school homemaking classes: 

1. 
2. 
3. 
4. 

VII. Do you think that homemaking integrated in elemen
tary and intermediate grades would help increase 
the enrollment in high school vocational homemak
ing classes? Yes, N̂o. Why? 
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Please help determine which are the most 
prevalent reasons for vocational homemak
ing not reaching more out-of-school groups 
by checking the following list: 

VIII. There are too many other community organiza
tions for out-of-school groups such as: 

1̂* Service clubs 4̂. Social clubs 
2. Study clubs 5. Home demonstra-
3* Church organizations tion clubs 

List others: 

IX. Out-of-school groups appear to feel no need for 
homemaking education: 

1. Classes offered previously did not meet 
the individual needs. 

2. This group does not understand the areas 
that could be studied in homemaking classes, 

X. Previous classes in homemaking for out-of-school 
groups have not been successful due to: 

1. Apparent dislike for formal classes. 
2. Lack of adequate promotion and publicity. 
3̂. Lack of organization in the class. 
4̂. Methods of teaching did not seem to inter

est adults. 
5. Teacher not especially interested in the 

work. 
6. Teacher did not feel that she had suffi

cient time to give to work. 
7. Too many women worked outside the home. 
6. Laboratory work consumed too much time. 
9. Unsatisfactory meeting place. Why? 

10. Other reasons: 

XI. Support of school administration is not adequate: 

1. Administration approves of such work, but 
does not help promote it. 

2. Administration does not realize the need 
for work with out-of-school groups. 

3̂. Adequate compensation for teaching out-of-
school classes is not given the day-school 
teacher who has a full schedule. 
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Do you think that any of the following suggestions 
would serve as a suitable compensation for a day-school 
teacher with a regular teaching schedule to work with 
out-of-school groups? 

a. Have a regular class period during the school 
hours devoted to out-of-school groups. 

b̂. Conduct classes for out-of-school groups in the 
evening, but have a free period during the day 
besides the regular conference period. 

c. Have a full-time schedule with extra pay for out-
of-school group classes. 

d. Have classes for out-of-school groups during the 
summer program. 

e. Other suggestions: 

Figure 6- Questionnaire sent to vocational homemaking 
teachers of Areas I and II of Texas. 
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Dear High School Student: 

I am making a study of reasons why girls do not 
take homemaking in high school. Listed below are a var
iety of reasons that many girls have advanced for not 
taking homemaking. If any of these reasons have in
fluenced you in not taking homemaking, please write 
"yes" in the blank before the reason. Write "no" by 
those reasons that have not influenced you. Please 
have an answer in each blank. 

_1. Homemaking activities can be learned from my 
mother. 

_2. Too much time is spent on unimportant things 
in homemaking. 

_3. Home projects consume too much time. 
[4. Other subjects are more important for a career. 
[5. Dislike sewing. 
[6. Already know how to cook. 
y. Material and equipment are too expensive. 
"6. Do not like housework. 
9. Do not think homemaking would be interesting. 

10. Do not plan to marry or have a home. 
1̂1. Am not interested in making my own clothes. 
12. Prefer to be in classes with boys. 

Please list other reasons: 

How many years of homemaking have you had? 

Do you plan to take homemaking in the future?. 

I I 

Figure 9: Questionnaire sent to high school girls 
not enrolled in homemaking classes. 
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