
 

Co-parenting, Parenting, and Preschool Children’s Adjustment 

 

 

by 

 

Seowon Song, B.A. 

 

A Thesis 

 

In 

 

Human Development and Family Studies 

 

Submitted to the Graduate Faculty 

of Texas Tech University in 

Partial Fulfillment of 

the Requirements for 

the Degree of 

 

MASTER OF SCIENCES  

 

Approved 

 

Wonjung Oh, Ph.D. 

Chair of Committee 

 

 

Michael McCarty, Ph.D. 

 

 

Zhe Wang, Ph.D. 

 

Mark Sheridan 

Dean of the Graduate School 

 

 

May, 2020  



 

 

 

 

 

 

 

 

 

 

 

 

 

Copyright 2020, Seowon Song 



Texas Tech University, Seowon Song, May 2020 

ii 

 

ACKNOWLEDGMENTS 

I would like to express appreciation to my advisor, Wonjung Oh, for her 

support, encouragement, and guidance throughout my graduate program at Texas Tech 

University. Without her persistent help, my thesis would not have been realized. I 

have been very lucky to work with you. I would also like to thank Michael Mccarty, 

and Zhe Wang for serving on my committee and for supporting my research work.  

I would like to thank my cohorts in Human Development and Family Studies 

department. Especially, thanks to my best friends, Tianyu Li, Jayla Head, and Yunhee 

Kim who helped me to grow and overcome all difficulties while I studied as a master’s 

student. Thank you very much, my friends.  

Also, I would like to thank my Korean friends and families. First, I would like 

to thank my friend, Jaehan Min, for the instrumental and emotional support when I 

was discouraged. Second, I would like to thank my roommates, Hyunji Lee, Jiyeon 

Kim, and Yunseon Kang for making me smile when I went home. Last but best, 

thanks to my mom, dad, and my little sister for their support and encouragement for 

my studies. It would have been impossible to finish my study if you had not supported 

me. Thank you and I love you all.  



Texas Tech University, Seowon Song, May 2020 

iii 

 

TABLE OF CONTENTS 

ACKNOWLEDGMENTS .................................................................................... ii 

ABSTRACT .......................................................................................................... iv 

LIST OF TABLES ............................................................................................... vi 

LIST OF FIGURES ............................................................................................ vii 

I. INTRODUCTION ............................................................................................. 1 

II. LITERATURE REVIEW ............................................................................... 4 

Attachment Theory............................................................................................ 4 

Emotional Security Theory ............................................................................... 5 

Attachment Security, Parenting, and Co-parenting........................................... 6 

Problem Behaviors, Parenting, and Co-parenting ............................................. 7 

Overview of the Present Study .......................................................................... 9 

III. METHOD ...................................................................................................... 11 

Participants ...................................................................................................... 11 

Procedure......................................................................................................... 11 

Measures ......................................................................................................... 12 

Co-parenting .............................................................................................. 12 

Harsh parenting ......................................................................................... 13 

Child problem behavior............................................................................. 13 

Attachment security .................................................................................. 14 

Child temperament .................................................................................... 14 

Demographic risk index ............................................................................ 15 

Data Analytic Plan .......................................................................................... 15 

IV. RESULTS ...................................................................................................... 17 

V. DISCUSSION ................................................................................................. 23 

REFERENCES .................................................................................................... 27 

 

 



Texas Tech University, Seowon Song, May 2020 

iv 

 

ABSTRACT 

Despite the known significance of parenting behavior and co-parenting for a 

wide range of children’s social-emotional developmental outcomes, studies that 

include indices of the quality of multiple dimensions of co-parenting, parenting 

behavior and children’s attachment relationships and problems, simultaneously, are 

relatively scarce. The extant literature shows co-parenting cooperation enhances 

parenting skills resulting in fewer children’s problem behaviors, whereas co-parenting 

conflict is linked to more problem behaviors in preschool children. Beyond problem 

behaviors, attachment security during preschool years is important because it carries 

forward positive social expectations, social competence in interaction with peers, and 

sense of self-worth. The present study examined whether and how variations in 

dimensions of co-parenting cooperation (cooperation, conflict and triangulation) were 

associated with preschool children’s attachment security and problem behaviors 

during the preschool years. To these ends, this study tested direct and indirect effects 

of multi-dimensions of co-parenting and preschool children’s attachment security and 

problem behaviors through harsh parenting.  

A path analysis was conducted using Mplus 8.3 version in a community 

sample of 60 mothers (ages 4-5 years; M = 33.42; SD = 5.11) and children (ages 4-5 

years; M= 5.20; SD = 3.64; 28.8% females), including cumulative socioeconomic 

risks and child temperament as covariates. The results revealed that significant direct 

effects of co-parenting cooperation and triangulation on child attachment security, and 

child problems. That is, greater co-parenting cooperation was associated with greater 
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attachment security among preschoolers, whereas greater co-parenting triangulation 

was related to fewer child problem behaviors during the preschool years. In addition, 

there was a significant direct effect of harsh parenting and child problem behaviors, 

showing that greater harsh parenting was associated with more child problem 

behaviors among preschoolers. Taken together, the findings highlight the domain-

specific links between multiple dimensions of co-parenting, harsh parenting and 

attachment security and problems during the preschool years.   
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CHAPTER I 

INTRODUCTION 

Recent thinking suggests that co-parenting plays an important role in 

children’s adjustment (Parkes et al., 2019; Feinberg et al, 2009). Co-parenting is 

defined as the shared responsibility between partners in the role of parenting 

(Feinberg, 2003). From a family systems theory, co-parenting is distinguished from 

the marital relationship because co-parenting reflects family processes that focus more 

on the triadic family system of parents and child rather than the couples’ dyadic 

system (Gable et al., 1992). Co-parenting has been conceptualized as 

multidimensional: co-parenting cooperation, co-parenting triangulation, and co-

parenting conflict (Margolin et al., 2001). Co-parenting cooperation reflects a shared 

sense of responsibility in regard to parenting roles (Frank et al., 1986). Instrumental 

and emotional support for one another can be key factors of co-parenting cooperation 

(Belsky & Volling, 1986). Co-parenting triangulation refers to parents’ distort on 

parent-child relationships using coalition with the child to undermine the other parent 

(Margolin et al., 2001). Conflict in co-parenting refers to parental disagreement on 

parenting issues (Maccoby et al., 1993). Although the majority of past studies focused 

on two dimensions, specifically, supportive or conflict co-parenting, few studies have 

found the links between three dimensions of co-parenting and preschool aged 

children’s adjustment. For example, high supportive co-parenting relationship was 

related to more adaptive infants’ behaviors such as positive socioemotional 

development (Brown et al., 2010), whereas co-parenting conflict was linked to 

negative preschool child outcomes such as externalizing and internalizing problem 

behaviors (Schoppe et al., 2001).  
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One mechanism accounting for the link between co-parenting and children’s 

adjustment is that co-parenting affects parenting behaviors that contribute to 

children’s adjustment. Supportive co-parenting, for example, enhanced effective 

parenting skills that result in fewer children’s problem behaviors in middle childhood; 

whereas conflict in co-parenting influenced poor parenting and children’s negative 

outcomes (e.g., antisocial behavior) over time (Parkes et al., 2019; Feinberg., 2007). 

Although there is evidence that co-parenting is associated with problem behaviors 

among children in middle childhood, there is less clarity in the links between co-

parenting and problem behaviors during preschool years. Preschool children’s 

problem behaviors predict troubling trajectory into later childhood and adolescence 

that is costly to themselves as well as their families (Kerr et al., 2007). In particular, 

preschool children’s problem behaviors (e.g., attention difficulties) predicted later 

difficulties in social functioning as well as academic achievement (Arnold et al., 

2012).  

 During the preschool years, children undergo significant developmental 

advances in understanding the self, others, and social relationships (Toth et al., 2009) 

as they prepare the transition to kindergarten. Beyond problem behaviors, attachment 

security can facilitate children’s school adjustment during this transitional period. 

Children with secure attachment in this period carry forward positive social 

expectations, active exploration of the social environment, sense of self-worth 

(DeMulder et al., 2000) and social competence in interaction with peers and adults 

(Cohn et al., 1991; Elicker et al., 1992; Schneider et al., 2001), which can contribute 

to children’s school readiness and school adjustment. On the other hand, children with 

insecure attachment during preschool carry forward negative expectations that may 



Texas Tech University, Seowon Song, May 2020 

3 

 

raise mistrust, anger, aggression, and lack of empathy in interpersonal relationships 

(DeMulder et al., 2000).  

Despite the well-documented literature on attachment security and parenting 

behavior (Gravener et al., 2012), there is less clarity on how co-parenting is associated 

with parenting and children’s attachment security during the preschool years. This is a 

salient omission because attachment security during the preschool years is important 

in children’s development of understanding self, others, and social relationships. 

Moreover, it is important to consider family dynamics within the family system to 

fully appreciate early caregiving environments for children’s adjustment during the 

preschool years. To address these research gaps and examine the children’s 

attachment security and problem behaviors in early caregiving environments within 

the family systems, the present study aim to examine the extent to which co-parenting 

dimensions were associated with harsh parenting behavior. Further, this study 

investigates direct and indirect effects of multidimensional co-parenting and harsh 

parenting on children’s problem behaviors and attachment security during the 

preschool years.  
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CHAPTER II 

LITERATURE REVIEW 

Attachment Theory 

According to Bowlby, evolution has created inborn behaviors in both mothers 

and children to promote attachment bonds (Bowlby, 1969). Later, Ainsworth studied 

attachment behavior in young children using the Strange Situation and classified 

attachment styles: Secure, avoidant, and ambivalent-anxious (Ainsworth et al., 1978). 

Among these types, children who were securely attached showed more exploration of 

their environment, missed mothers when they were separated, greeted her when 

united, and sought comfort when they were distressed (Ainsworth et al., 1978). 

Children develop internalized representations of others and the self, which is 

called “internal working models” of the relationship with the attachment figures based 

on parents’ responsiveness to children’s needs (Bowlby, 1969). Children who have 

positive internal working models of their attachment relationships have positive 

expectations regarding their responsiveness compared to children who have insecure 

internal working model (Ainsworth, 1990). Based on the attachment relationships, 

children build a global sense of their own worth (Cassidy, 1990), suggesting that 

children with secure attachment are likely to develop a working model of the self as 

worthy, while children with insecure attachment are likely to build a working model 

of self as unworthy (Bretheron, 1999). Eventually, according to Bowlby’s attachment 

theory, the internal working models of self impact children’s socio-emotional 

competence and adjustment (Bowlby, 1973).  

Attachment security is crucial during the preschool years because this is a 

period of developmental progress on a sense of self-worth as well as social and 

cognitive development (Toth et al., 2009). Preschoolers who feel secure in their 
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attachment relationships are more likely to feel confident in their own abilities and 

have positive peer relationships when the sense of global self-worth emerges (Clark & 

Symons, 2000). Building upon the notion that the quality of attachment is based on 

the history of caregivers’ responsiveness to children’s needs from their attachment 

figure (Barnett et al., 1998), attachment security may change during the preschool 

years (Greenberg et al., 1991; Noblega et al., 2019). Harsh parenting, for example, 

may change children’s attachment security over time due to punitive parenting 

behavior and negative parent-child interactions (Roisman et al., 2006).  

Emotional Security Theory  

In addition to attachment theory, emotional security theory (EST) also allows 

one to understand children’s feeling of emotional security in the context of family 

processes beyond primary caregiver-child dyadic relationships. EST is guided by 

developmental and attachment theories and provides a conceptual framework that 

accounts for why and how inter-parental discord is associated with negative outcomes 

in children’s development (Davies & Cummings, 1994), as well as how supportive 

and harmonious inter-parental relationships promote children’s attachment security 

(Davies & Woitach, 2008). More specifically, when inter-parental conflict contains 

hostility and violence, children are likely to be concerned for their safety and welfare 

of their family (Cummings & Davies, 1996). Consistent with attachment theory, EST 

also has an assumption that the quality of parent-child relationship affects children’s 

adjustment by enhancing or undermining children’s emotional security (Davies, 

Winter & Cicchetti, 2006). Unlike attachment theory, EST emphasizes children’s 

emotional security in broader family environments beyond dyadic parent-child 

relationship (Davies, Sturge‐Apple, Winter, Cummings & Farrell, 2006). For 

example, EST has a goal of maintaining children’s emotional security that leads to 
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children’s experience of emotions (e.g., fear) across triadic family relationships and 

inter-parental relationships (Davies et al., 2004).  

Attachment Security, Parenting, and Co-parenting 

There are multiple pathways to develop emotional security and insecurity in 

the contexts of inter-parental processes based on EST and attachment theory. One 

mechanism, for example, focuses on the indirect effects of inter-parental behaviors on 

children’s attachment security through parenting behaviors in parent-child dyads 

(Cummings & Davies, 1996). Researchers have found two distinct effects between 

constructive (e.g., respect, affection) and destructive (e.g., hostility, verbal and 

physical aggression) inter-parental behaviors that influence parenting and children’s 

development (Davies, Sturge-Apple, Winter, Cummings, & Farrell, 2006). For 

example, positive emotions and parental sensitivity during parent-child interactions 

after constructive inter-parental behaviors affected children’s emotional security and 

well-being (McCoy et al., 2013). In contrast, parents’ distress during parent-child 

interactions followed by inter-parental conflict resulted in a decrease in children’s 

emotional security (Cummings & Davies, 1996).  

Alternatively, by witnessing inter-parental conflict, children may experience 

emotional distress and insecurity, which affects their psychological well-being 

(Davies & Woitach, 2008). For example, inter-parental conflict increases feeling of 

emotional insecurity in children through parental hostility, rejection, or intrusiveness; 

and the negative affect and behaviors that parents display during parental conflict 

contribute to children’s felt insecurity (Frosch et al., 2000). Moreover, children from 

the family with high inter-parental conflict showed greater distress and fear in 

response to parental conflicts, which could place children at elevated risk for problem 

behavior such as externalizing and internalizing symptoms (Davies et al., 2002).  
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Beyond inter-parental relationships, family processes such as co-parenting 

behaviors also influence children’s emotional security (Davies & Cummings, 1994). 

Family systems theory posits that inter-parental relationships and parent-child 

relationships are interdependently related (Margolin et al., 2001). Co-parenting 

cooperation facilitate family environment characterized by positivity such as warmth 

and sensitivity, which in turn can promote children’s feelings of confidence and 

emotional security (Brown et al., 2010). In contrast, the parents of children in 

conflictual marital relationships engage in frequent undermining co-parenting 

behaviors (e.g., hostility), as well as negative interactions with their children, which 

contributes children’s sense of insecurity, anxiety, and sadness (McHale & 

Rasmussen, 1998).  

Problem Behaviors, Parenting, and Co-parenting 

The study of developmental psychology has characterized children’s problem 

behaviors as two broad forms: externalizing (e.g., aggression) and internalizing (e.g., 

social withdrawal) (Achenbach et al., 1987). Externalizing problem behaviors include 

impulsivity, aggression, and other types of overt symptoms that may lead to attention-

deficit-hyperactivity disorder (Hinshaw, 1992). Externalizing problem behaviors can 

be the risk indexes of children’s severe adjustment. Internalizing problem behaviors 

with childhood is one type of child’s emotional and behavior problems including 

withdrawal, sadness, shyness, insecurity and fear (Achenbach et al., 1987). These 

symptoms in the preschool years have found to be related to internalizing disorders 

such as depression, social isolation, and anxiety (Achenbach et al., 1987).   

The extant literature has consistently shown the effects of harsh parenting on 

preschool children’s externalizing and internalizing problem behaviors (Bates et al., 

1998; Colder et al., 1997; Gershoff, 2018; Kochanska, 1997; Lengua et al., 2000). In 
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addition, hostile parenting affects preschool children’s antisocial behavior, which, in 

turn, can lead to conduct problems when children enter school, whereas positive 

parenting such as praise, warmth, and responsiveness facilitates children’s 

cooperative involvement in school (Cyr et al., 2014). In particular, during the 

preschool years, parenting practices (e.g., less optimal teaching skills, lack of child 

control strategies, negative attitudes) were highly associated with preschoolers’ early 

problem behaviors (Keller et al., 2005).  

In addition to the link between parenting and problem behaviors, recent 

thinking suggests that co-parenting and children’s problem behaviors are highly 

related (Jia & Schoppe-Sullivan, 2011). For example, Choi et al. (2019) found that 

supportive co-parenting during the preschool years predicted less children’s problem 

behaviors during the middle school years, while Jennifer et al. (2019) found that 

undermining co-parenting (e.g., hostile co-parenting) was associated with greater 

internalizing and externalizing problem behaviors. In addition, the spillover effect of 

couples’ co-parenting on adolescent adjustment problems has been addressed, 

suggesting conflict expression of co-parenting behaviors can impact parenting 

practices which, in turn, affects adolescents’ adjustment (Fauber et al., 1990). 

Moreover, Feinberg et al. (2009) found that decreased co-parenting conflict and 

increased co-parenting cohesiveness promotes children’s adjustment during at child 

age 1 year. 

Although ample evidence has shown the importance of co-parenting on 

problem behaviors in early, middle, or late childhood, less studies have shown the 

impact of co-parenting on problem behaviors in preschoolers except few studies by 

Choi et al. (2019) and Schoppe‐Sullivan et al. (2001) that examined supportive co-

parenting and co-parenting conflict on child problem behaviors during preschool 

https://onlinelibrary.wiley.com/doi/full/10.1111/j.1741-3729.2000.00025.x?casa_token=4hEYtbZiljIAAAAA:0mjxFdbjAqPHL8H6RTusMeq_zKJPkX7CfygTdNxj9bQqa0GbC-b_6Nxxzrb3rPLLdt8wwvdsWwk17Hg#b33
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years. To address this research gap, the present study examines preschool children’s 

problem behaviors as well as attachment security in relation to multiple dimensions of 

co-parenting and parenting.  

Overview of the Present Study 

The purposes of the present study were to examine 1) how multiple 

dimensions of co-parenting (co-parenting cooperation, triangulation and conflict) 

were associated with harsh parenting, 2) how multiple dimensions of co-parenting 

(co-parenting cooperation, triangulation and conflict) and harsh parenting were 

directly and indirectly related to preschool children’s attachment security, and 3) how 

multiple dimensions of co-parenting (e.g., co-parenting cooperation, triangulation and 

conflict), and harsh parenting were directly and indirectly related to preschool 

children’s problem behaviors. Given the known transactional associations of parent-

child relationships, this study included child temperament as a covariate in modeling 

since the child temperament could moderate the relation between both co-parenting 

and parenting behaviors and developmental outcomes 

The following hypotheses were offered based on the review of the literature 

and attachment, family systems, and emotional security theories: 1) Parents who are 

involved in cooperative co-parenting would have children who have few problem 

behaviors, and high levels of attachment security; 2) Parents who are involved in 

undermining co-parenting (conflict, triangulation) would have children who have 

more problem behaviors, and low levels of attachment security; 3) There would be 

indirect effects between multiple dimensions of co-parenting and preschool children’s 

attachment security and problem behaviors through harsh parenting. 
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Figure 1  

Conceptual Model 
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CHAPTER III 

METHOD 

Participants  

Participants (N= 60 mothers of children, ranging from 4 to 5 years old) were 

drawn from a larger IRB-approve study, for whom written parental consent and child 

assent were received. Eligible participants had to meet the following criteria: 1) 

mothers were over age 18 years; 2) families were English-speakers; 3) mothers were 

from two-parent families; and 4) children were without mental or physical 

developmental disorder. As shown in Table 1, the mean age of sample of the mothers 

and children were 33.42 years (SD = 5.11) and 5.20 years (SD = 3.64), respectively. 

Of children, 71.2% were boys, and 28.8% were girls. The sample was primarily 

White/Caucasian (72.7%), Hispanic (18.2%), and Asian American (9.1%). In regard to 

education, 1.7% of mothers had less than high school degrees, 1.7% of mothers had 

high school degrees or GED, 30.0% of mothers had two-year college degrees or 

technology school, 15.0% of mothers had bachelor’s degrees, and 51.6% of mothers 

had some graduate degrees. Of mothers, 81.7% of mothers were married, 8.3% were 

divorced, 5.0% were not married but in serious relationship, and 5.0% were single or 

never married. Mothers who were not married asked to report on their co-parenting 

with their current or most recent partners.  

Procedure 

Participants were recruited from announcements and flyers in local 

community, day care centers, and public university online announcements. They were 
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seen one at a time in the research lab, after signing up for specific date and time 

through the e-mail. When participants were invited to study, written consent from 

parents and oral consent from children were obtained. Once participants agree to fill 

out consent form, parents were asked to fill out the background information such as 

gender, age, education and ethnicity before the study.  

Data for current study was utilized mothers’ reports on co-parenting, parenting, 

children’s and problem behaviors. In addition, mothers completed attachment q sort 

with a trained graduate research assistant in a university laboratory. The attachment q 

sort assessment followed the instruction of Attachment Q-Set (AQS) Version 3.0 

(Waters & Deane, 1985).  

Measures  

Co-parenting 

 Co-parenting were assessed with the 14-items the Coparenting Questionnaire 

(CQ; Margolin et al., 2001). Mothers reported their perceptions of spouse’s co-

parenting using a 5-point Likert scale (1 = never to 5 = always). The co-parenting 

questionnaire yields three subscales: co-parenting cooperation, co-parenting 

triangulation, and co-parenting conflict. The sample item of co-parenting cooperation 

includes “My spouse asks my opinion on issues related to parenting our child”; co-

parenting triangulation includes “My spouse uses our child to get back at me”; and co-

parenting conflict includes “My spouse argues with me about our child.” Composite 

scores were created by averaging the each items, with higher score reflects higher 
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levels of co-parenting cooperation, triangulation, and conflict. Cronbach’s αs 

were .82, .66, and .65 respectively. 

Harsh parenting 

Harsh parenting of mothers was assessed with the 10-items the Attitudes 

toward Physical Punishment Scale (ATS; Holden & Zambarano, 1992). Mothers 

reported the extent to which they agreed or disagreed with each description using a 7-

point Likert scale (1 = strongly disagree to 7 = strongly agree). The items have both 6 

items of positive and 4 items of negative statements regarding harsh parenting. Items 

of negative statements were reverse scored, indicating higher score reflects frequent 

spanking behavior and their attitude towards spanking behavior is appropriate. The 

sample item includes “Spanking is a normal part of my parenting.” A composite score 

was created by averaging items, with higher scores indicate harsher parenting. 

Cronbach’s α for harsh parenting was .87.  

Child problem behavior 

Children’s problem behaviors were assessed with the 99-items the Child 

Behavior Checklist (CBCL/1 ½  -5; Achenbach & Rescorla, 2000). Mothers reported 

their children’s problematic behaviors using a 3-point scale (0 = not true to 2 = very 

true). The CBCL/1 ½  -5 yields two broadband scores: Externalizing problems (e.g., 

attention problems and aggressive behavior); and internalizing problems (e.g., 

emotional reactivity, anxiety/depression, somatic complaints, and social withdrawal). 

Total problem behaviors were summed, indicating higher score reflects more high 
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levels of problem behaviors. Cronbach’s αs for externalizing and internalizing 

problems were .85 and .90 respectively.  

Attachment security 

The security of children’s attachment was assessed with the 90-items the 

Attachment Q-Set (AQS) Version 3.0 (Waters & Deane, 1985). Mothers reported their 

child’s behavior during interactions with them. The items were designed to provide 

description of children’s ‘secure-base’ behaviors with mothers. The AQS is performed 

by sorting 90-items using a fixed distribution, and the statements on index cards are 

sorted into 9 piles based on the relevant statements to the child following each 

question. The relevant items of each statement are placed high numbers in the final 

sort (7 to 9), while non-relevant items are placed low numbers in the final sort (1 to 3). 

Items that are neither relevant nor non-relevant of the child are placed in the middle 

piles. A composite score was created by correlating the scores of each cards with the 

scores of card received in the criterion sorts conducted by a panel of experts for the 

hypothetical ‘most secure’ child (Waters & Deane, 1985). 

Child temperament  

Children’s temperament was assessed with the 13-item Children’s Behavior 

Questionnaire (CBQ) (Rothbart et al., 1994). Only the activity level subscale was used 

herein based on the literature that parenting has been found to be associated with 

children’s activity level (Fagot et al., 1994). Mothers reported their child’s activity 

level using a 7-point (1 = extremely untrue to 7 = extremely true). The sample item 

includes “Seems always in a big hurry to get from one place to another.” A composite 
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score was created by averaging items, with higher scores indicate children with high 

activity level. Cronbach’s α for child temperament was .82. 

Demographic risk index 

Based on cumulative risk perspective, averaged risk index including mothers’ 

education (0 = high school or more education; 1 = some high school or less), mothers’ 

race (0 = White/Caucasian; 1 = minority), and marital status (0 = married; 1 = not 

married) was created as recommended by Sameroff et al., (1993). Since mothers’ age 

were all 24 or above, it was not considered as demographic risk.  

Data Analytic Plan 

Based on the hypotheses, a path model including direct and indirect effects of 

co-parenting, harsh parenting, child problem behaviors, and attachment security were 

examined using Mplus version 8.3 (Muthén & Muthén, 1998-2019). As shown in 

Figure 1, direct effects of three domains of co-parenting on problem behaviors and 

attachment security were examined; and direct effects of harsh parenting on problem 

behaviors and attachment security were examined. In addition, indirect effects of three 

domains of co-parenting on problem behavior through harsh parenting, and three 

domains of co-parenting on attachment security through harsh parenting were 

examined. The demographic risk index and child temperament were included as 

covariates in the path model. Due to a small sample size, we conducted a power 

analysis using G power software (Faul et al., 2007). With a small to medium effect 

size, alpha at 0.05, power at 0.80 within linear multiple regression, the present study’s 
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sample size appeared to have adequate power to examine the proposed research 

questions. 
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CHAPTER IV 

RESULTS 

A summary of descriptive statistics and correlations among the study variables 

are shown in Tables 1 and 2, respectively. Mothers reported relatively high co-

parenting cooperation (M = 4.05, range 1-5), moderate co-parenting conflict (M = 

2.33, range 1-4), low co-parenting triangulation (M = 1.26, range 1-4), moderately 

high levels of harsh parenting (M = 3.63, range 1-5), moderate levels of child problem 

behaviors (M = 37.92, range 30-58), and moderate levels of attachment security (M = 

0.40, range 0-1). As for the correlations, maternal harsh parenting was positively 

related to co-parenting triangulation (r = .34, p < .01) and child problem behaviors (r 

= .35, p < .01), and negatively related to child attachment security (r = -.30, p < .05). 

Among multiple domains of co-parenting, triangulation was positively associated with 

conflict (r = .42, p < .01). Child attachment security was positively related to co-

parenting cooperation (r = .26, p <.05), and negatively related to child problem 

behaviors (r = -.63, p < .01).  
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Table 1  

Demographics and Descriptive Statistics 

 

 

 

 

Variables N M (SD) or % Range  

Mother    

Age  60 33.42 (5.11) 24.0-50.0 

Race/ethnicity    

    White/Caucasian   40 72.7% - 

    Hispanic 10 18.2% - 

    Asian 5 9.1% - 

Education    

    Some high school or less 1 1.7% - 

    High school diploma/GED 1 1.7% - 

    Some college 6 10.0% - 

    Two-year degree 12 20.0% - 

    Four-year degree 9 15.0% - 

    Some graduate school 5 8.3% - 

    Graduate degree 26 43.3% - 

Marital status     

    Married 49 81.7% - 

    Not married but in a serious relationship  3 5.0% - 

    Single, never married 3 5.0% - 

    Divorced, or separated  5 8.3% - 

Mothers’ co-parenting    

    Cooperation  58 4.05 (0.78) 1.0-5.0 

    Triangulation  58 1.26 (0.46) 1.0-3.5 

    Conflict  58 2.33 (0.54) 1.0-4.2 

Mothers’ harsh parenting   61 3.63 (0.67) 1.10-5.00 

Child     

Childs’ gender     

    Male  42 71.2% - 

    Female  17 28.8% - 

Child problem behaviors 60 37.92 (5.73) 30.0-58.0 

Child attachment security  59 .40 (.17) 0.0-1.0 

Child temperament  60 3.90 (0.57) 3.0-5.0 

Cumulative demographic risk index 60 .15 (.23) 0.0-1.0 
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Table 2  

 

Bivariate Correlations among the Study Variables 

 

 

 

 

 

 

 

 

 

 

 *p<.05, **p<.01  

 

Variables  1 2 3 4 5 6 

1. Co-parenting Cooperation       -      

2. Co-parenting Triangulation -0.12 -     

3. Co-parenting Conflict 0.11 0.42** -    

4. Harsh Parenting -0.06 0.34** 0.18 -   

5. Child Problem Behaviors -0.07 -0.21 -0.06 0.35** -  

6. Child Attachment Security 0.26* -0.01 -0.01 -0.30* -0.63** - 
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The final path model is shown in Figure 2. Standardized and unstandardized 

path coefficients is shown in Table 3. With 6 degrees of freedom, the model fit indices 

included a chi square of 9.93 (p = .13), a root mean square error of approximation 

of .11, a comparative fit index of 0.96, and a standardized root mean square residual 

of .05, which indicated a good fit to the data (Hu & Bentler, 1999). Child temperament 

and the demographic risk index consisting of mothers’ education, race, and marital 

status were included in the path analysis as covariates.  
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Figure 2  

Path model linking co-parenting, parenting on children’s problem behaviors and attachment security  

 

Note. Standardized coefficients are presented in the model. Solid lines represent significant paths; and dashed lines represent 

non-significant paths. 

 *p<.05, **p<.01, ***p<.001  
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Table 3  

Path Coefficients of the Final Path Model 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Unstandardized Standardized 

Parameter Path  Est. SE p Est. SE p 

Child temperament  Cooperative co-parenting 0.277 0.196 .158 0.195 0.135 .148 

Child temperament  Triangular co-parenting 0.184 0.099 .063 0.236 0.124 .057 

Child temperament  Conflict co-parenting 0.347 0.127 .006 0.352 0.121 .004 

Child temperament  Harsh parenting 0.407 0.160 .011 0.351 0.131 .008 

Child temperament  Child problem behavior 3.232 1.365 .018 0.322 0.134 .016 

Child temperament  Child attachment security  -0.116 0.044 .009 -0.377 0.139 .007 

Cooperative co-parenting  Harsh parenting -0.051 0.105 .625 -0.063 0.129 .625 

Triangular co-parenting   Harsh parenting 0.225 0.214 .293 0.151 0.142 .286 

Conflict co-parenting   Harsh parenting -0.079 0.177 .656 -0.067 0.150 .656 

Harsh parenting Child’s problem behavior  2.863 1.057 .007 0.331 0.118 .005 

Cooperative co-parenting  Child problem behavior -0.765 0.813 .347 -0.108 0.115 .346 

Triangular co-parenting  Child problem behavior -5.232 1.663 .002 -0.406 0.123 .001 

Conflict co-parenting  Child problem behavior -0.801 1.349 .552 -0.078 0.133 .555 

Harsh parenting Child attachment security -0.050 0.034 .134 -0.191 0.126 .130 

Cooperative co-parenting   Child attachment security 0.069 0.026 .008 0.318 0.116 .006 

Triangular co-parenting   Child attachment security 0.079 0.053 .134 0.200 0.132 .130 

Conflict co-parenting   Child attachment security 0.025 0.043 .560 0.080 0.138 .562 
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CHAPTER V 

DISCUSSION 

The present study examines children’s adjustment and maladjustment during 

the preschool years considering dynamic family contexts guided by family systems, 

attachment security theories and EST. The findings from this study evince that co-

parenting cooperation was directly associated with preschool children’s attachment 

security, and co-parenting triangulation was directly associated with preschool 

children’s problem behaviors. In addition, harsh parenting was directly related to 

preschool children’s problem behaviors.  

The findings regarding a significant direct effect between co-parenting 

cooperation and child attachment security supported Hypothesis 1, which states that 

parents who are involved in cooperative co-parenting were more likely to have 

children with less problem behaviors, and high levels of attachment security. This 

finding is consistent with the extant literature on child emotional security, showing 

co-parenting cooperation facilitates positive family environment, which in turn can 

promote children’s emotional security (Brown et al., 2010).  

The findings about the link between undermining co-parenting and child 

problem behaviors did not support Hypothesis 2, which states that parents who are 

involved in undermining co-parenting (conflict and triangulation) would have 

children with greater problem behaviors, and low levels of attachment security, and 

Hypothesis 3, which states there would be indirect effects between multi dimensions 

of co-parenting and preschool children’s attachment security and problem behaviors 

through harsh parenting, because the results showed parents were who involved in 

triangulation co-parenting had children with lower problem behaviors. Inconsistent 
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with previous research on the links between undermining co-parenting, parenting 

practices, and child adjustment (Fauber et al., 1990), this study found the negative 

association between co-parenting triangulation and child problem behaviors. This is 

somewhat unexpected because co-parenting triangulation is defined as parent’s 

undermining or exclusion of each other using coalition with the child, which is known 

to have a negative impact on the child. It may be possible that mothers’ perception of 

triangulation are related to unwanted involvement of the other partner in childrearing. 

For example, literature regarding maternal gatekeeping indicated that mothers’ 

gatekeeping behaviors would be the result of high levels of fathers’ involvement in 

parenting that may affect mothers’ identity confusion as a primary caregiver (Jia & 

Schoppe-Sullivan, 2011). Further, father’s involvement in parenting shows children to 

have fewer externalizing problem behaviors (Yan et al., 2018). Thus, it may be that, 

although mothers perceived paternal involvement in childrearing as co-parenting 

triangulation, greater paternal involvement was related to fewer problem behaviors in 

children.  However, further research on co-parenting, father involvement, maternal 

gatekeeping, and child problem behaviors is needed to confirm this speculation.  

The findings regarding maternal harsh parenting and preschool child problem 

behaviors were consistent with previous studies (Bates et al., 1998; Colder et al., 

1997; Gershoff, 2018; Kochanska, 1997; Lengua et al., 2000) showing that harsher 

parenting was associated with more problem behaviors in preschool children. 

Although past studies indicated the spillover effect of couples’ co-parenting on child 

problem behaviors because undermining co-parenting can impact parenting practices 

and subsequent child problem behaviors (Fauber et al., 1990), the present study found 

the direct effect of co-parenting on preschoolers’ problem behaviors. In particular, the 

finding of the link between co-parenting cooperation and attachment security was 

https://onlinelibrary.wiley.com/doi/full/10.1111/j.1741-3729.2000.00025.x?casa_token=4hEYtbZiljIAAAAA:0mjxFdbjAqPHL8H6RTusMeq_zKJPkX7CfygTdNxj9bQqa0GbC-b_6Nxxzrb3rPLLdt8wwvdsWwk17Hg#b33
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consistent with those of studies from the EST perspective that emphasized children’s 

feelings of emotional security in the triadic parent-child relationships beyond dyadic 

relationships (Davies & Cummings, 1994).  

This study includes both strengths and limitations. First, although the power 

analysis was calculated to justify small sample size, the sample is limited to local 

community. Second, mothers were primarily White and highly educated in 

heterosexual relationships. Thus, findings should be interpreted with caution. Third, 

co-parenting, defined as a triadic family process, was reported from only mothers 

about their partners’ co-parenting. It would be beneficial to include both parents’ 

perceptions of their co-parenting behaviors and their effects on children’s 

development for further research. Lastly, we utilized attachment q-sort completed by 

mothers. The debate regarding valid q-sort reporter is still ongoing but a thorough 

review of the q-sort method has shown that mother administered q-sort may be more 

accurate than insufficiently trained observer’s q-sort (Van Ijzendoorn et al., 2004).  

 Despite the limitations of the study, this study has also a number of strengths. 

This study is one of the studies that examine the direct and indirect effects of 

preschool children’s both positive adjustment (attachment security) and 

maladjustment (problem behaviors) considering multiple dimensions of co-parenting, 

and associated parenting processes. Also, the study shows dynamic links between 

children’s adjustment during the preschool years in the contexts of multiple co-

parenting and harsh parenting, supporting that co-parenting is a crucial role in 

preschool children’s development as well as parenting.  

 The findings of this study have some implications for intervention efforts for 

families with preschool-age children. Delineating specific links between multi-
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dimensions of co-parenting and preschoolers’ attachment security and problem 

behaviors can significantly benefit the efforts to develop effective, tailored 

interventions to promote positive co-parenting and reduce negative co-parenting 

(triangulation, conflict) within the family and to facilitate preschool children’s 

positive developmental outcomes.  

  



Texas Tech University, Seowon Song, May 2020 

 

27 

 

REFERENCES 

Achenbach, T. M., & Rescorla, L. A. (2000). Manual for the ASEBA preschool forms 

and profiles (Vol. 30). Burlington, VT: University of Vermont, Research 

center for children, youth, & families. 

Achenbach, T. M., Edelbrock, C., & Howell, C. T. (1987). Empirically based 

assessment of the behavioral/emotional problems of 2-and 3-year-old 

children. Journal of abnormal child psychology, 15(4), 629-650. 

Ainsworth, M. D. S. (1990). Some considerations regarding theory and assessment 

relevant to attachments beyond infancy. Attachment in the preschool years: 

Theory, research, and intervention, 463-488. 

Ainsworth, M. D., Blehar, M., Waters, E., & Wall, S. (1978). Patterns of attachment. 

Arnold, D. H., Kupersmidt, J. B., Voegler-Lee, M. E., & Marshall, N. A. (2012). The 

association between preschool children's social functioning and their emergent 

academic skills. Early childhood research quarterly, 27(3), 376-386. 

Barnett, D., Kidwell, S. L., & Leung, K. H. (1998). Parenting and preschooler 

attachment among low‐income urban African American families. Child 

development, 69(6), 1657-1671. 

Bates, J. E., Pettit, G. S., Dodge, K. A., & Ridge, B. (1998). Interaction of 

temperamental resistance to control and restrictive parenting in the 

development of externalizing behavior. Developmental psychology, 34(5), 

982. 

Belsky, J., & Volling, B. (1986). Mothering, fathering, and marital interaction in the 

family triad: Exploring family system processes. Men's transition to 

fatherhood: Longitudinal studies  

Bowlby, J. (1969). Attachment and loss v. 3 (Vol. 1). Random House. Furman, W., & 

Buhrmester, D.(2009). Methods and measures: The network of relationships 

inventory: Behavioral systems version. International Journal of Behavioral 

Development, 33, 470-478. 

Bowlby, J. (1973). Attachment and loss, vol. II: Separation. Basic Books. 

Bretherton, I. (1999). Updating the ‘internal working model’construct: Some 

reflections. Attachment & Human Development, 1(3), 343-357. 

Brown, G. L., Schoppe‐Sullivan, S. J., Mangelsdorf, S. C., & Neff, C. (2010). 

Observed and reported supportive coparenting as predictors of infant–mother 

and infant–father attachment security. Early child development and 

care, 180(1-2), 121-137. 



Texas Tech University, Seowon Song, May 2020 

 

28 

 

Cassidy, J. (1990). Theoretical and methodological considerations in the study of 

attachment and the self in young children. Attachment in the preschool years: 

Theory, research, and intervention, 87-119. 

Choi, J. K., & Becher, E. H. (2019). Supportive coparenting, parenting stress, harsh 

parenting, and child behavior problems in nonmarital families. Family 

process, 58(2), 404-417. 

Clark, S. E., & Symons, D. K. (2000). A longitudinal study of Q‐sort attachment 

security and self‐processes at age 5. Infant and Child Development: An 

International Journal of Research and Practice, 9(2), 91-104. 

Cohn, D. A., Patterson, C. J., & Christopoulos, C. (1991). The family and children's 

peer relations. Journal of Social and Personal Relationships, 8(3), 315-346. 

Colder, C. R., Lochman, J. E., & Wells, K. C. (1997). The moderating effects of 

children's fear and activity level on relations between parenting practices and 

childhood symptomatology. Journal of abnormal child psychology, 25(3), 

251-263. 

Cummings, E. M., & Davies, P. (1996). Emotional security as a regulatory process in 

normal development and the development of psychopathology. Development 

and psychopathology, 8(1), 123-139. 

Cyr, M., Pasalich, D. S., McMahon, R. J., & Spieker, S. J. (2014). The longitudinal 

link between parenting and child aggression: The moderating effect of 

attachment security. Child Psychiatry & Human Development, 45(5), 555-564. 

Davies, P. T., & Cummings, E. M. (1994). Marital conflict and child adjustment: An 

emotional security hypothesis. Psychological bulletin, 116(3), 387. 

Davies, P. T., & Woitach, M. J. (2008). Children's emotional security in the 

interparental relationship. Current Directions in Psychological Science, 17(4), 

269-274. 

Davies, P. T., Cummings, E. M., & Winter, M. A. (2004). Pathways between profiles 

of family functioning, child security in the interparental subsystem, and child 

psychological problems. Development and psychopathology, 16(3), 525-550.  

Davies, P. T., Forman, E. M., Rasi, J. A., & Stevens, K. I. (2002). Assessing 

children’s emotional security in the interparental relationship: The security in 

the interparental subsystem scales. Child development, 73(2), 544-562. 

Davies, P. T., Sturge‐Apple, M. L., Winter, M. A., Cummings, E. M., & Farrell, D. 

(2006). Child adaptational development in contexts of interparental conflict 

over time. Child Development, 77(1), 218-233. 

Davies, P. T., Winter, M. A., & Cicchetti, D. (2006). The implications of emotional 

security theory for understanding and treating childhood 

psychopathology. Development and Psychopathology, 18(3), 707-735. 



Texas Tech University, Seowon Song, May 2020 

 

29 

 

DeMulder, E. K., Denham, S., Schmidt, M., & Mitchell, J. (2000). Q-sort assessment 

of attachment security during the preschool years: links from home to 

school. Developmental psychology, 36(2), 274. 

Elicker, J., Englund, M., Sroufe, L. A., Parke, R. D., & Ladd, G. W. (1992). Family-

peer relationships: Modes of linkage. 

Fagot, B. I., & O'Brien, M. (1994). Activity level in young children: Cross-age 

stability, situational influences, correlates with temperament, and the 

perception of problem behaviors. Merrill-Palmer Quarterly (1982), 378-398. 

Fauber, R., Forehand, R., Thomas, A. M., & Wierson, M. (1990). A mediational 

model of the impact of marital conflict on adolescent adjustment in intact and 

divorced families: The role of disrupted parenting. Child development, 61(4), 

1112-1123. 

Faul, F., Erdfelder, E., Lang, A. G., & Buchner, A. (2007). G* Power 3: A flexible 

statistical power analysis program for the social, behavioral, and biomedical 

sciences. Behavior research methods, 39(2), 175-191. 

Feinberg, M. E. (2003). The internal structure and ecological context of coparenting: 

A framework for research and intervention. Parenting: Science and 

Practice, 3(2), 95-131. 

Feinberg, M. E., Kan, M. L., & Goslin, M. C. (2009). Enhancing coparenting, 

parenting, and child self-regulation: Effects of family foundations 1 year after 

birth. Prevention Science, 10(3), 276-285. 

Feinberg, M. E., Kan, M. L., & Hetherington, E. M. (2007). The longitudinal 

influence of coparenting conflict on parental negativity and adolescent 

maladjustment. Journal of Marriage and Family, 69(3), 687-702. 

Frank, S., Hole, C. B., Jacobson, S., Justkowski, R., & Huyck, M. (1986). 

Psychological predictors of parents' sense of confidence and control and self-

versus child-focused gratifications. Developmental psychology, 22(3), 348. 

Frosch, C. A., Mangelsdorf, S. C., & McHale, J. L. (2000). Marital behavior and the 

security of preschooler–parent attachment relationships. Journal of family 

psychology, 14(1), 144. 

Gable, S., Belsky, J., & Crnic, K. (1992). Marriage, parenting, and child development: 

Progress and prospects. Journal of Family Psychology, 5(3-4), 276. 

Goldsmith, H. H., Buss, A. H., Plomin, R., Rothbart, M. K., Thomas, A., Chess, S., 

Hinde, R. A., & McCall, R. B. (1987). Roundtable: What is temperament? 

Four approaches. Child Development, 58, 505-529. 



Texas Tech University, Seowon Song, May 2020 

 

30 

 

Gravener, J. A., Rogosch, F. A., Oshri, A., Narayan, A. J., Cicchetti, D., & Toth, S. L. 

(2012). The relations among maternal depressive disorder, maternal expressed 

emotion, and toddler behavior problems and attachment. Journal of Abnormal 

Child Psychology, 40(5), 803-813. 

Greenberg, M. T., Speltz, M. L., DeKlyen, M., & Endriga, M. C. (1991). Attachment 

security in preschoolers with and without externalizing behavior problems: A 

replication. Development and Psychopathology, 3(4), 413-430. 

Hinshaw, S. P. (1992). Academic underachievement, attention deficits, and 

aggression: comorbidity and implications for intervention. Journal of 

consulting and clinical psychology, 60(6), 893. 

Holden, G. W., & Zambarano, R. J. (1992). Passing the rod: similarities between 

parents and their young children in orientations toward physical punishment. 

Hu, L. T., & Bentler, P. M. (1999). Cutoff criteria for fit indexes in covariance 

structure analysis: Conventional criteria versus new alternatives. Structural 

equation modeling: a multidisciplinary journal, 6(1), 1-55. 

Jia, R., & Schoppe-Sullivan, S. J. (2011). Relations between coparenting and father 

involvement in families with preschool-age children. Developmental 

Psychology, 47(1), 106. 

Keller, T. E., Spieker, S. J., & Gilchrist, L. (2005). Patterns of risk and trajectories of 

preschool problem behaviors: A person-oriented analysis of attachment in 

context. Development and Psychopathology, 17(2), 349-384. 

Kerr, D. C., Lunkenheimer, E. S., & Olson, S. L. (2007). Assessment of child problem 

behaviors by multiple informants: A longitudinal study from preschool to 

school entry. Journal of Child Psychology and Psychiatry, 48(10), 967-975. 

Kochanska, G., Murray, K., & Coy, K. C. (1997). Inhibitory control as a contributor 

to conscience in childhood: From toddler to early school age. Child 

development, 68(2), 263-277. 

Lengua, L. J., Wolchik, S. A., Sandler, I. N., & West, S. G. (2000). The additive and 

interactive effects of parenting and temperament in predicting adjustment 

problems of children of divorce. Journal of Clinical Child Psychology, 29(2), 

232-244. 

Maccoby, E. E., Buchanan, C. M., Mnookin, R. H., & Dornbusch, S. M. (1993). 

Postdivorce roles of mothers and fathers in the lives of their children. Journal 

of Family Psychology, 7(1), 24. 

Marchand-Reilly, J. F., & Yaure, R. G. (2019). The role of parents’ relationship 

quality in children’s behavior problems. Journal of Child and Family Studies, 

28(8), 2199-2208. 



Texas Tech University, Seowon Song, May 2020 

 

31 

 

Margolin, G., Gordis, E. B., & John, R. S. (2001). Coparenting: a link between 

marital conflict and parenting in two-parent families. Journal of Family 

Psychology, 15(1), 3. 

McCoy, K. P., George, M. R., Cummings, E. M., & Davies, P. T. (2013). 

Constructive and destructive marital conflict, parenting, and children's school 

and social adjustment. Social Development, 22(4), 641-662. 

McHale, J. P., & Rasmussen, J. L. (1998). Coparental and family group-level 

dynamics during infancy: Early family precursors of child and family 

functioning during preschool. Development and psychopathology, 10(1), 39-

59. 

Muthén, L. K., & Muthén, B. (2016). Mplus. The comprehensive modelling program 

for applied researchers: user’s guide, 5. 

Nóblega, M., Bárrig, P., & Fourmen, K. (2019). Maternal Care and Attachment 

Security in Preschool Children. Psicologia: Teoria e Pesquisa, 35. 

Parkes, A., Green, M., & Mitchell, K. (2019). Coparenting and parenting pathways 

from the couple relationship to children’s behavior problems. Journal of 

Family Psychology, 33(2), 215. 

Roisman, G. I., Fortuna, K., & Holland, A. (2006). An experimental manipulation of 

retrospectively defined earned and continuous attachment security. Child 

Development, 77(1), 59-71. 

Rothbart, M. K., Ahadi, S. A., & Hershey, K. L. (1994). Temperament and social 

behavior in childhood. Merrill-Palmer Quarterly, 40, 21-39. 

Sameroff, A. J., Seifer, R., Baldwin, A., & Baldwin, C. (1993). Stability of 

intelligence from preschool to adolescence: The influence of social and family 

risk factors. Child development, 64(1), 80-97. 

Schoppe‐Sullivan, S. J., Weldon, A. H., Claire Cook, J., Davis, E. F., & Buckley, C. 

K. (2009). Coparenting behavior moderates longitudinal relations between 

effortful control and preschool children’s externalizing behavior. Journal of 

Child Psychology and Psychiatry, 50(6), 698-706. 

Schoppe, S. J., Mangelsdorf, S. C., & Frosch, C. A. (2001). Coparenting, family 

process, and family structure: Implications for preschoolers' externalizing 

behavior problems. Journal of Family Psychology, 15(3), 526. 

Sobolewski, J. M., & King, V. (2005). The importance of the coparental relationship 

for nonresident fathers’ ties to children. Journal of Marriage and 

Family, 67(5), 1196-1212. 

Strassberg, Z., Dodge, K. A., Pettit, G. S., & Bates, J. E. (1994). Spanking in the 

home and children's subsequent aggression toward kindergarten 

peers. Development and psychopathology, 6(3), 445-461. 



Texas Tech University, Seowon Song, May 2020 

 

32 

 

Toth, S. L., Rogosch, F. A., Sturge‐Apple, M., & Cicchetti, D. (2009). Maternal 

depression, children’s attachment security, and representational development: 

An organizational perspective. Child development, 80(1), 192-208. 

Van Ijzendoorn, M. H., Vereijken, C. M., Bakermans‐Kranenburg, M. J., & Marianne 

Riksen‐Walraven, J. (2004). Assessing attachment security with the 

attachment Q sort: Meta‐analytic evidence for the validity of the observer 

AQS. Child development, 75(4), 1188-1213. 

Waters, E., & Deane, K. E. (1985). Defining and assessing individual differences in 

attachment relationships: Q-methodology and the organization of behavior in 

infancy and early childhood. Monographs of the society for research in child 

development, 41-65. 

Yan, J., Olsavsky, A., Schoppe-Sullivan, S. J., & Kamp Dush, C. M. (2018). 

Coparenting in the family of origin and new parents’ couple relationship 

functioning. Journal of Family Psychology, 32(2), 206. 

 

 

 

 


