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ABSTRACT 

The purpose of this study is to collect data from former collegiate horse 

judging participants by describing characteristics and experiences shared while 

competing at the collegiate level. The attributes under examination include essential 

skills developed, equine industry experience, current career information, career 

satisfaction level, demographics, and current job fulfillment in the equine industry. 

The overall motivation behind the study is to provide greater validation for the support 

of collegiate horse judging programs and to convey an awareness of its value. In 

recent years, several collegiate horse judging programs have been cut from 

universities, which may create future challenges in equine industry employment and 

experiential learning opportunities for students. It is well recognized that universities 

often value the opportunity for their students to showcase skills by competing to bring 

recognition to the college. However, there is a cost associated with these programs that 

seldom offers direct returns like other activities.  

This study sampled past collegiate horse judging participants willing to discuss 

their judging experiences and career status. As a result, the study found a positive 

reflection in all objectives. Findings reported that 84% of the population have a 

current career that involves the equine or agriculture industry. Also, it presents that 

horse judging participant graduates report positive career satisfaction. Collegiate horse 

judging program participants said they gained workforce readiness skills through 

participating in the program. 

Additionally, the results recognized that over 90% developed networking 

abilities from being a part of the collegiate horse judging program. Moreover, the 
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study acknowledges there is personal achievement resulting from being a champion or 

reserve champion individual relating to obtaining a career within the equine industry. 

The overall positive descriptions, existing principles of participating in collegiate 

horse judging programs, and descriptive attributes on careers resulting from this study 

could provide greater validation for the support of collegiate horse judging programs. 

This conveys awareness of its value to universities, educators, coaches, parents, and 

students. Finally, it provides support that horse judging programs are an indicator of 

student achievement and future success.  
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CHAPTER I 

INTRODUCTION 

Horse judging is a competitive academic activity where participants critically 

evaluate horse conformation or performance compared to a set of accepted standards. 

As outlined by the National Horse Judging Team Coaches’ Association [NHJTCA] 

Handbook (2021), students then defend their judgments to enhance their educational 

experiences. The participant’s evaluation of a class of horses is then compared to a set 

of official placings and scored accordingly. Horse judging participants compete as 

individuals; however, they are often part of a team whose scores are compiled for team 

awards. Since 1926, this activity of judging has been available to youth participating 

in Head, Heart, Hands and Health (4-H) or Future Farmers of American (FFA) and to 

college students attending an institution offering agricultural degrees (Field et 

al.,1998).  

Horse judging is considered a supplementary activity where students are 

allowed to hone their skills in critical thinking, decision making, analytical reasoning, 

and communications (NHJTCA Handbook, 2021). Participating in competitive horse 

judging is an extensive time commitment that requires hours of studying analytical 

and practical approaches to selecting horses relative to industry standards (Cavinder et 

al., 2011). The commitment to being an active contributor to a horse judging program 

is often rewarded through the perks of scholarships and other incentives in addition to 

the skills they acquire. Generally, horse judgers have an intensive practice schedule 

where they receive classroom instruction from their coach and then practice their 

evaluation and reasoning skills in preparation for horse judging contests.  
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Background and Setting 

The NHJTCA serves as the governing body and voice of horse judging by 

providing guidelines for the constructs of judging contests. The NHJTCA is comprised 

of youth and collegiate coaches and, in addition to governing contests, provides 

awareness of the sport, unites leaders, and aids in training the next generation of 

coaches. Furthermore, this organization aims to help connect students and coaches 

with equine industry professionals and provide opportunities for professional 

development beyond the sport itself. This is achieved by facilitating communication 

and social outreach among coaches and participants while actively promoting a 

uniform agenda across the equine evaluation industry. 

Standard horse judging contests consist of two sections (1) evaluation of 

classes, and (2) oral reasons. The American Quarter Horse Association [AQHA] 

(2021, Spring) notes in their judging contest handbook that a judging contest typically 

contains 6-12 classes. In these classes, there are both performance and conformation 

classes with four horses per class. Contestants then accumulate scores based on how 

they place a class in comparison to official placings. The closer the contestant’s 

placing is to the officials’, the more points received. A perfect score is 50, and points 

are deducted based on cuts. According to rules, weighted criteria categories, scoring 

systems, penalties, and industry standards, all classes are judged in comparison to an 

ideal horse in that discipline. After the conclusion of the evaluation portion, 

participants orally defend why they placed classes the way they did to a selected 

official judge. The majority of breed associations have a collegiate horse judging 

contest, including the AQHA, American Paint Horse Association (APHA), National 



Texas Tech University, Christy Petry, December 2021 

3 

Reining Horse Association (NRHA), National Reined Cow Horse Association 

(NRCHA), National Cutting Horse Association (NCHA), and Arabian Horse 

Association (AHA). There are several state fairs and subsidiary practice contests; this 

variety of contests and locations introduces students to a strong and growing industry. 

The trend has been that thousands of people join to help arrange workouts, area 

events, field days, and contests (Guthrie & Majeskie, 1997). The equine industry plays 

a key role in horse judging contests and developing students for potential careers in 

the equine industry.  

As vast as the United States (U.S.) horse industry is, its economic value cannot 

be ignored. The American Horse Council Foundation’s [AHC] (2017) National 

Economic Impact Study found that the equine industry contributes nearly $50 billion 

in revenue to the U.S. economy and allows the employment of around 988,394 people. 

The horse sector alone contributes $38 billion in targeted salaries, wages, and other 

beneficial allowances. The National Institute of Food and Agriculture forecasts 

employment opportunities will remain strong in the U.S. between 2020 and 2025 for 

new college graduates with an interest and expertise in food, agriculture, renewable 

natural resources, and the environment (Goecker et al., 2010). As this industry 

presence seeps into other areas of the economy, it can effectively result in an estimated 

total contribution of $122 billion and a robust employment impact of 1.7 million jobs 

(AHC, 2017). 

 Graduates who are current or former members of collegiate judging teams are 

associated with popular activities that develop employable skills outside the classroom 

attracting employers when reviewing resumes (Crawford & Fink, 2020). It has been 
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proven that practical skills are best learned through hands-on experience (Anderson & 

Karr-Lilienthal, 2011). Experiential learning, such as judging, has been linked with 

enhancement in education, work, and personal development (Wulff-Risner & Stewart, 

1997). This concept is ever-present in professional agricultural opportunities and can 

be traced back to experiences through these teams (Arrington & Cheek, 1990). The 

judging process tests students in a real-world setting through simulated practicing in 

the field as they individually evaluate animals (Dailey et al., 2001). Competitive 

judging teams at the collegiate level may improve students’ ability to perform critical 

thinking tasks, enhance communication skills, and provide other employable traits. All 

aspects of the modern livestock industry will require skilled people who possess 

refined traits like those learned in competitive judging programs (Guthrie & Majeskie, 

1997). Many careers in the agricultural industry currently require incoming employees 

to demonstrate extensive problem-solving skills, soft skills, and the ability to develop 

new strategies and generate ideas (Smith, 1989). Cultivating students who are eagerly 

sought after by employers is a positive to any program (Crawford & Fink, 2020). 

Statement of the Problem 

Cavinder et al. (2011) noted that collegiate judging team members obtain 

benefits such as confidence, self-esteem, critical thinking skills, learning the value of 

hard work, dedication to a common goal, learning to be self-assertive, learning to 

control anxiety, and respecting others’ opinions. It is critical for students to gain 

practical skills and knowledge as it makes them marketable when obtaining a career 

and enables them to be successful in such jobs (Anderson, 2015). College graduates 

who desire jobs in the agricultural industry need opportunities that provide added 
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value to help stand out to employers and to be successful in their chosen careers 

(Crawford & Fink, 2020). Collegiate judging programs have been noted to help to 

improve communication ability, decision-making, knowledge of the industry, and 

teamwork skill development (Field et al., 1998).  

Nevertheless, through personal knowledge in recent years, several collegiate 

horse judging programs have been cut from universities, and this may create future 

challenges in equine industry employment (personal communication, Johnny Treichel, 

April 12th, 2021). It is well recognized that universities often value the opportunity for 

their students to showcase skills they have acquired by competing in a manner that 

brings recognition to the college. Yet, there is a cost associated with these programs 

that seldom offers direct returns like other activities. Culp et al. (2016) notes that 

collegiate judging programs require financial resources to support expenditures 

associated with team activities. Additionally, recent economic pressures have forced 

administrators to evaluate programs critically. If career placement and fulfillment are 

actualized through participating in collegiate horse judging, then the financial 

requirements of these programs may be justified. However, there is a paucity of 

research evaluating career placement and fulfillment by horse judging alumni.  

Purpose of the Study 

The primary purpose of this study was to describe the association between 

participating in collegiate horse judging and obtaining a career in the equine industry. 

Additionally, this study investigates past collegiate horse judging participants by 

describing essential skill development from participating in horse judging, equine 

industry experiences, current career information, career satisfaction level, and 
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demographics. The overall motivation behind the study was to provide greater 

validation for the support of collegiate horse judging programs and to convey an 

awareness of its value.  

Objectives 

The following research objectives were created to guide this study:  

1. Describe collegiate horse judging participant’s career fulfillment in the 

equine industry. 

2. Describe the level of career satisfaction that past collegiate horse judging 

participants feel at their current workplace. 

3. Demonstrate self-perceived workforce readiness skills gained through 

participating in a collegiate horse judging program. 

4. Examine how collegiate horse judging programs influence networking and 

relationships within the equine industry. 

5. Determine if a relationship exists between former students, who received 

individual awards at a collegiate horse judging contest, and their level of 

career fulfillment in the equine industry.   

Significance of the Study 

The findings from this study could encourage universities, educators, coaches, 

parents, and students to look more closely at a school’s horse judging program as an 

indicator of student achievement and future success. Recognizing that horse judging 

participants have a strong ability to obtain a job is paramount to ensuring the future of 

collegiate horse judging programs. The research was conducted by surveying past 

horse judging participants to describe and present evidence that (a) the university can 
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determine priorities for funding and resource allocation for supporting program 

development; (b) counselors/parents may put more consideration into encouraging 

their students in successful career planning by being a part of horse judging; (c) the 

equine industry will have validation to provide support for programs and continue to 

be an advocate as potential employers for graduates of these programs, and d) students 

can tailor their involvement in activities to best meet their career goals. 

Assumptions 

The assumptions for the research are as follows: 

1. Survey participants used in data collection participated in a collegiate horse 

judging program. 

2. Objectives could be quantified through a survey.  

3. The respondents were truthful in answering items found in the survey. 

Limitations 

The study is restricted to the limitations relating to using a survey 

questionnaire as the source for collecting data. Job placement success is self-reported 

as an obtainment of a full-time job within the equine or agricultural industry. Due to 

the population size and the potential for tampering with possible samples, no pilot test 

was performed. Recognizing that a convenient sampling was used as the research 

questions identify a very selective group of people who fall under the umbrella of 

interested participants. Data could be more effectively evaluated with a larger 

population or a more confident population total. However, this was not deemed 

feasible . Demographic information was self-reported and might demonstrate a halo 

error or cognitive bias. This study was designed to describe life occurrences. Still, it is 



Texas Tech University, Christy Petry, December 2021 

8 

not clear whether students who were involved in other extracurricular activities or had 

previous involvement in the industry affected their employment. The findings can only 

be postulated by those who contributed to the study. 

Definitions of Key Terms 

The following definitions are commonly associated with horse judging and the 

equine industry and are used in this study: 

 American horse council foundation (AHCF) – an organized group of 

people who advocate or lobby for legislation and other movements in the 

horse industry 

 Collegiate horse judging team – a group of four or five individuals who 

share the common goal of becoming educated in the field of equine 

evaluation (Heird, 1990) 

 Cuts – a systemized method used to determine how many points to deduct 

from the contestant’s overall score. Cuts vary in numerical value but are 

typically in 1- to 12-point increments. Each cut is associated with a pair in 

a judging class. For example, a class placed 1234 has pairs of 1 & 2, 2 & 3, 

then 3 & 4 (Holmgren, 2005) 

 Equine industry – the sector of agriculture that encompasses horses, 

donkeys, and mules. (Micoud et al., 2015)  

 Extracurricular activities (ECA) – groups or activities outside of the 

required degree plan, which typically encourages life skills and enhances 

the student’s skills in a focused area (Lawhorn, 2008)  
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 Halter – a group of horses to be judged based on their conformational 

appeal and structural integrity (Arehart, 2018)  

 Horse breed association – a specialized group that encompasses a particular 

breed of horse or event taking place. Examples: American Quarter Horse 

Association (AQHA), American Paint Horse Association (APHA), 

National Reining Horse Association (NRHA), National Reined Cow Horse 

Association (NRCHA), National Cutting Horse Association (NCHA), 

Arabian Horse Association (AHA) (Lynghaug, 2009).  

 Horse judging – a competitive academic sport where participants critically 

evaluate horse conformation or performance compared to a set of accepted 

standards (Potter & Mulroy, 1994)  

 Ideal – a standard referring to phenotypical perfection or being without 

fault in a performance-based event (Coble, 1998) 

 Judging contest – an organized function where youth or collegiate judging 

students gather to test their knowledge against industry experts by placing 

classes of four horses and defending those placings with oral reasons (Rusk 

& Culp, 2007)  

 National horse judging team coaches’ association (NHJTCA) – An 

organization designed to bring horse judging coaches together to strengthen 

and provide positive awareness relating to the sport (NHJTCA Handbook, 

2021).  

 Oral reasons – a two-minute speech given on the rationale for the judger to 

place the class as written on their score card (Potter & Mulroy, 1994) 
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 Performance – mounted classes where the rider or horse are evaluated on 

their fluidity and suitability to purpose in either western or English 

discipline events (Coble, 1998)  

 United States department of agriculture national institute of food and 

agriculture – The governmental agency that deals directly with the U.S. 

agricultural and food industry to ensure safety, regulations, and legislation 

are addressed (Thompson & Thompson, 2012)  
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CHAPTER II 

REVIEW OF LITERATURE    

Overview 

The following review of literature was established to recognize existing 

research and knowledge in horse judging, equine industry, characteristics of judging 

teams, experiential learning, extracurricular activities, and employment and college 

animal science departments. Additionally, to provide a theoretical foundation for the 

study, support the purpose, and relay the objectives of the study. 

Horse Judging 

Judging competitions can be enjoyable and educational, and they have been a 

popular activity among students pursuing agricultural degrees (McCann et al., 1992). 

White et al. (2012) describe judging as students applying known standards to evaluate 

classes critically and individually. Additionally, students then develop oral 

justification (reasons) for their decisions on certain classes. Classes in horse judging 

contests consist of four horses and rider/handler combinations. These horses are 

evaluated and ranked based on the rulebook/ideals relating to the specific discipline or 

class presented. The contestants compare each horse, rank them in order of first to 

fourth based on their proximity to the standard, and then give oral reasons, which is a 

two-minute or less speech to defend their placings. Participating in competitive horse 

judging is an extensive time commitment that requires many hours of studying 

(Cavinder et al., 2011). The competition was added to college-level curriculum to 

provide additional incentives for practicing evaluation skills and enhancing the 

students’ speaking abilities (McCann et al., 1992).  
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The benefits of participating in judging have been documented for years. 

Cavinder et al. (2011) explained that livestock judging teams have a long-standing 

relationship with higher education and have been used to develop students’ 

knowledge. Cavinder et al. (2011) went on to recognize that collegiate judging team 

members obtain skills such as confidence, self-esteem, critical thinking, learning the 

value of hard work, dedication to a common goal, learning to be self-assertive, 

learning to control anxiety, and respecting others' opinions among other skills. 

Research conducted by Potter and Mulroy (1994) reports that, besides learning how to 

judge horses accurately, horse judging participants also enhanced their critical 

thinking and decision-making skills while learning to present themselves in a positive, 

assertive manner. Similar findings were reported in Yost et al. (1997,), “horse judging 

is an activity that develops communication skills through the process of analyzing 

given information, and organizing and presenting oral reasons, which causes varying 

degrees of anxiety for students” (p. 18). Success in judging contests depends on how 

many points a contestant/team score (Herren, 1984). A set of current industry judges 

surveyed reported that 78.8% of AQHA/APHA judges and 71.4% of NRHA judges 

indicated participating in a youth or collegiate judging program helped with 

apprehension/stress, oral communication, written communication, critical 

thinking/problem solving, and knowledge of judging (Reed, 2018). Judging programs 

appear to have a positive effect on other aspects of life. 
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Equine Industry and Employment 

Decades ago, horses were considered war machines for the U.S. infantry; they 

were primarily used for their superior athletic abilities, forging many victories for the 

military (McFarland, 2021). Horses were later utilized to drive cattle long distances to 

be harvested. Most equine species are used in competitive sports today (Olmstead & 

Rhode, 2001). Horses exemplify numerous aspects of the workforce in the agriculture 

industry. The AHC separates these into areas of recreation, competition, racing, and 

spectator activities. The other sector of the equine industry is more focused on the 

aesthetics of exhibiting horses, and many horse show events are based on detailed, 

polished displays of unity between horse and rider. Some of these disciplines are 

distance racing, cross country, rodeos, show jumping, and reining. The AHC (2018) 

stated that “horses can provide both a physical and economic benefit to the 

community” (p. 1). 

Some remaining working ranches across the country utilize horses for their 

more rugged, sturdy attributes when sorting cattle and monitoring fence security. 

There are numerous other ventures where horses’ qualities are appreciated, such as 

therapeutic riding centers or a carriage company that provides a quaint stroll down a 

historic street. Equine-related commerce has been valued at $38 billion in economic 

impact in the U.S. and is reported to provide over 1.4 million employment 

opportunities (Rephann, 2011). Despite the versatile nature of the horse, the decline of 

working horses has been more apparent with the trends of modern technology and 

advancements in farming equipment (Simmons, 2014). Even so, the American Horse 

Publications [AHP] (2018)  reports the good news that the equine industry appears to 
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have stabilized. The AHC (2018) reported that there were about 7.2 million horses in 

the U.S. and that 7.1 million people in the U.S. were involved in the equine industry as 

either possessors, service providers, workers, or volunteers. Additionally, research 

reports that the equine industry is responsible for $101.5 billion of the Gross Domestic 

Product (Lord, 2019). 

An article titled Employment Opportunities for College Graduates by the 

United States Department of Agriculture [USDA] (2020) National Institute of Food 

and Agriculture states, expect that in the United States between 2020 and 2025, 

employment opportunities will remain strong for new college graduates. Tailoring 

programs based on industry needs is a must. Huff (1991) noted that educational 

programs concerning horse judging are a vital part of the equine industry and that 

horse evaluation skills are valuable for breed enhancement. Nash and Sant (2005) 

reported that judging encourages the critical evaluation of horses to bring about 

continual improvement in the animal.  

Additionally, the AHC (2018) reports that the industry employs 701,946 

people directly, and 453,612 are in full-time equivalent jobs. Furthermore, a study of 

students who went on a weeklong horse industry tour found that participating students 

attained valuable insight into the horse industry (Anderson, 2009). A majority of horse 

judging teams prepare for contests similarly by going to farms and industry facilities 

to practice on live horses (Becky Terrell, March, 15, 2017) Similarly, it was stated that 

horse judging offers students an opening to network with industry leaders and 

professionals (Huff, 1991). Crawford and Fink (2019) recognize that the preparation  
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of university undergraduates for their role as participants of the current workforce is 

important and has garnered substantial research in recent years.  

Career Satisfaction 

Robinson and Garton (2008) authored an article titled “College of Agriculture 

Graduates’ Perceived Levels of Job Satisfaction Associated with their Chosen Career 

Field,” which identifies that job satisfaction plays a role in whether employees remain 

in their chosen profession. The article clarifies that college graduates who obtained an 

agricultural degree were satisfied with their chosen career field. Fraze (1986) 

investigated the relationship of participation in selected FFA activities with career 

choice and job satisfaction of program completers and deemed those who had high 

participation in FFA activities were more likely to enter agricultural occupations and 

were satisfied with their careers. Several states have studied agriculture teacher career 

satisfaction. At the national level, such studies have supported one of the priorities 

from the National Association for Agricultural Educators' (NAAE) national research 

agenda (Ismail & Miller, 2020). Likewise, job satisfaction has been analyzed among 

extension staff (Long & Swortzel, 2007), but there are no known studies among horse 

judging students.  

 Grady (1985) noted that differences in job satisfaction can be related to job 

security, salaries, administration, and working conditions. However, job satisfaction to 

each person is different and can be controlled by more than just one condition. Other 

characteristics such as marital satisfaction were prevalent as influencing factors (Odell 

et al., 1990). Job satisfaction is a significant concept that is recognized to be related 

with workers’ performance and happiness. (Brayfield and Rothe, 1951) presented an 
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attitude scale over job satisfaction was created by combining to other instruments 

Thurstone and Likert scaling methods. This basic scale to measure job satisfaction has 

been amended in several different means, like in (Sinval, 2020) that aim to use a Short 

Index of Job Satisfaction (SIJS) to measure Brazil and Portugal job satisfaction. After, 

review of literature in relations to job satisfaction (Rezvanfar and Vaisy, 2006) 

instrument will be amended for this study. Their study reports on Job satisfaction 

amongst agricultural extension personal and it was derived from (Brayfield and Rothe, 

1951).  

Characteristics of Judging Team  

Members of a judging team spend an abundance of hours preparing in the 

classroom and out in the field. McCann and McCann (1992) noted that this helps 

students develop knowledge, communication skills, personal character, leadership 

traits, and team engagement. This is an area that is supported by research. Several 

articles reference the need for team members to be capable of making accurate 

decisions and have the capability to establish and verbalize their decisions (Boyd, 

1992; McCann et al., 1992. In another McCann-led article on evaluating students’ 

personality types on competitive judging teams, they used the Myers-Briggs Type 

Indicator (MBTI) to evaluate the students (McCann et al., 1989). Knowing the types 

of students and how they prefer to learn and make decisions can enhance a coach's 

progress with the team (McCann et al., 1991). Teams consist of four or five 

individuals from the same university. Still, many programs will have more than one 

team practicing or have junior-level teams with their currently competing team.  
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Every student on a judging team has some motivational characteristic driving 

them. Motivation is the act or process of giving someone a reason for doing something 

and can be characterized by two kinds of reactants: intrinsic and extrinsic. They are 

both powerful forces in shaping who we are and how we behave (Deci & Ryan, 2008). 

Intrinsic motivation is defined as doing an activity for its inherent satisfaction (Ryan & 

Deci, 2000). Judging students who are intrinsically motivated to participate because of 

personal interest and thrive on internal motivation are more likely to engage in an 

activity for personal enjoyment and the satisfaction gained from the independent task. 

The strategic use of these dynamics to assess and recruit people who already have that 

intrinsic desire to judge makes a successful team. They have the fire and drive to 

compete, feed off of their personal goals, and are provided a learning opportunity to 

enhance that trait (Abuhamdeh & Csikszentmihalyi, 2012).  

On the other hand, extrinsic motivation is illustrated by an individual engaging 

in the behavior as a means to an end. It would be for self-determined reasoning such as 

obtaining a tangible reward or avoidance of punishment (Ryan & Deci, 2000). Russell 

et al. (2009) recognized that some relate more to extrinsic motivation, like the judging 

student participating because someone is forcing or pushing them into it. At the same 

time, Ball et al. (2016) found that the motivation could also be a desire to please others 

and meet expectations set by parents, coaches, or friends. When they feed off of 

external motivation, they are likely to do things to gain outside satisfaction or a sense 

of accomplishment from external sources. It has been noted is scholarships; many 

schools use this to motivate students to come to their school and compete for them 

(Putnam et al., 2018). 
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Experiential Learning 

Activities implemented outside of the normal classroom have been shown to 

benefit students in advancing an assortment of skills (Kuh, 1995). When assessing the 

effect of experiential learning during college, a key theme found was that when 

students become involved, they learn and develop further than in a traditional 

classroom setting (Moore et al., 1998). Astin (1993) stated participation is the amount 

of effort that a student devotes to an activity. When a student partakes in experiential 

learning, theoretically, they would then learn more in the process than a student who 

focused solely on classroom work. 

 Bruner (1966) highlighted three prominent modes of learning (1) the enactive 

(direct experience), (2) the iconic (pictorial experience), and (3) symbolic (highly 

abstract experience). The enactive, or direct learning method relates to the student 

judging horses in an experiential setting. Bruner also noted that the iconic method 

could include judging through digital media like videos, slides, or similar content. 

Dale’s (1969) Cone of Experience depicts the stages of learning experiences from 

hands-on aids and visual examples to purely conceptual models of display. Gagne 

(1977) shows the intricate pathways relating to intellectual skills. As a result, horse 

judging offers defined guidelines and exact principles that are centered around solid 

methods.  

Kolb's (2013) experiential learning theory incorporates a circular model with a 

four-stage cycle of learning (see Figure 2.1). This relates closest to that of horse 

judging because it pinpoints learning opportunities outside of the classroom.  
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Figure 2.1 

 

Experiential Learning Four Circular Model 

 

 

 

 

 

 

 

 

Note. Adapted from The Kolb Learning Style Inventory Versions 3.1 & 3.2 Technical 

Specifications by A. Y. Kolb, 2013. 

Figure 2.1 shows a breakdown of the Kolb four stages of experiential learning. 

It leans toward the concept of horse judging as (1) Concrete Experience, (2) Reflective 

Observation, (3) Abstract Conceptualization, and (4) Active Experimentation (Kolb, 

2013). Concrete Experience refers to learning by actual experience and connecting to 

people. This would equate to participating in judging practices and contests with a 

team mindset. Students learn to collaborate within groups and adapt to various 

personalities (McCann et al., 1991). Reflective Observation means to observe before 

participating, learn by watching others, and observe industry changes. The above 

criteria correlate well with horse judging lectures and classroom methodology 

(Denniston, & Offutt, 2018). Abstract Conceptualization is to learn by analyzing ideas 

logically and planning things out. This step is implemented when a student actively 

takes notes during a lecture or judging contest. They need these notes to construct 

accurate oral reasons with sound logic (Potter & Mulroy, 1994). Active 

Experimentation or learning by doing is the final stage. This model refers to the 
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execution of learning methods through evaluating horses at a contest and using their 

communication and critical thinking skills to defend their placings with oral reasons 

(Nash & Sant, 2005). Bolton et al. (2015) recognized that through previous research it 

has been determined that participating on a judging team can support in the growth of 

perceived life skills. In the same study they used Kolb four cycle model as there 

theoretical framework and measured skills gained on five point scale of strongly agree 

to strongly disagree which average over 4.1 across all questions. Additionally, 

Crawford & Fink, (2019) article identified gaps in employability skills from 

agricultural graduated deemed wanted for employment (Crawford & Fink, 2019). 

Extracurricular Activities and Employment 

Regarding extracurricular activities, Astin (1985) gives a strong argument in 

research that the theory of extracurricular participation encompasses the idea that 

when students become involved, they learn. Kuh and Umbach (2004) used data from 

the National Survey of Student Engagement and determined that institutions should 

arrange both in-class and out-of-class experiences to expose undergraduates to an 

array of opportunities. Most, if not all, jobs in the agricultural sector ask that new hires 

show proficiency in problem-solving, excellent communication skills, and the drive to 

be independent thinkers who cultivate new ideas (Smith, 1989). Recognizing that each 

student is different, it is the student’s responsibility to utilize the skills they will have 

the opportunity to learn through concepts of extracurricular activities and hands-on 

projects, including intercollegiate competition (Kauffman et al., 1971). 

 Researchers have found a broad array of dependent variables that positively 

correlate to participation in extracurricular activities (Rubin et al., 2002). Closely 
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aligning with judging research, it has been stated there is general agreement that 

students gain valuable thinking skills by being actively involved in animal evaluation 

teams; research further suggests that individuals who are enrolled in extracurricular 

activities see positive results in enhancing critical thinking abilities (Gellin, 2003; 

Shann et al., 2006). All aspects of the modern livestock industry will require skilled 

people who possess refined traits like those learned in competitive judging programs 

(Guthrie & Majeskie, 1997). This notion has existed in the agricultural sector for some 

time and can be traced back to experiences through team members (Arrington & 

Cheek, 1990). A recent article that studied employers said that graduates who are 

current or former members of collegiate judging teams are associated with the top 

eight activities that develop employability skills outside the classroom and for which 

employers seek on a resume (Crawford & Fink, 2020). While the University of 

Missouri explored agriculture graduates by rating “getting along with people,” 

“planning and completing projects,” and “analyzing information to make decisions” as 

the employability skills with the greatest need (Garton & Robinson, 2006, p. 558). 

Carnevale et al. (1990) recognized several skill groups as important for career-

related success: competency skills, communication skills, flexibility skills, 

developmental skills, group effectiveness skills, and leadership skills. Nash and Sant 

(2005) found “over 97% of Idaho 4-H judging alumni indicated that the Idaho 4-H 

judging experience positively influenced their success, and 63.8% stated judging 

helped in their preparation for the workforce” (para 1). An additional study conducted 

in 2011 validated the concepts of obtaining such skills and assessed the effects of 

collegiate judging involvement on life skill development. This study found that 
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judging involvement positively affected participants’ career development and 

interpersonal skills (Cavinder et al., 2011). Extracurricular activities stand to be a 

positive aspect of the graduates’ educational experience and can be found useful in 

preparation for students’ future employment.  

There is a need for advanced education to prepare graduates for the demands of 

industry (Martin et al., 2000). Crawford and Fink (2020) reported in From Academia 

to the Workforce: Executive Summary that judging as a whole fell at number eight as 

extracurricular activities that built employability skills. The same author identified 

their skills area and six categories that affect the critical growth that students need to 

obtain employability skills (see Figure 2.2).  

Figure 2.2 

Employability Skills and Students Critical Growth Areas 

 

 

 

 

 

 

 

 

Note. Adapted from Employability Skills and Students Critical Growth Areas, by P. 

Crawford and W. Fink, 2019. NACTA Journal, 64(2), 122-131. 

   

 Compared to older articles that identify skills, this one takes a deeper look into 

agriculture students and the gap between skill importance and skill preparedness 
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(Crawford & Fink, 2019).  

College Animal Science Department Relations to Judging 

Agricultural evaluation courses have been part of animal science departments 

since the early 1900s in the U.S. (Heleski et al., 2003). Despite the long role and value 

that judging teams have played in education, funding has been questioned, mainly 

because of the high costs of supporting departmental judging teams (McCann et al., 

1992). Furthermore, another opposing study reported concerns about judging contest’s 

ability to mimic realistic views of the industry, the rationality of using visual 

assessment as a genetic enhancement tool, the price associated with the activity, and 

the number of students who participate at the intercollegiate level (Field et al., 1998). 

However, no cost-benefit analysis could be found in relation to departments and 

judging teams. On the other hand, many coaches have indicated animal science 

judging teams teach vital life skills that overshadow the pricey nature of these 

extracurricular activities (McCann et al., 1992).  

The number of students involved in collegiate judging programs and the rate of 

financial contributions is unstable (Culp et al., 2016). Therefore, there has been a 

notable decline in recent years of judging programs across the college level, as 

identified by fewer colleges participating in the major contests. However, the people 

who are directly affiliated still believe that there is value in supporting animal science 

department judging programs. A survey done by McCann et al. (1992) questioned 

1,291 judging team alumni, primarily from 18 universities, with respondents 

consisting of alumni from livestock, meats, dairy, horse, and wool judging teams. 

Ninety-nine percent of the respondents felt that judging teams were worthy of 
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departmental support. This is an astoundingly positive review of the program’s impact.  

Literature Summary 

All these accounts further support how influential judging programs can be for 

students. Even with such an influential and positive impact, the number of students 

participating in collegiate judging programs has declined. Therefore, research is 

crucial to promoting participation by conceptually measuring how judging students 

perform after college. This directly transfers into the workforce with the skills they 

learned and careers obtained from participating on a competitive judging team. 
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CHAPTER III 

METHODOLOGY  

Introduction 

This chapter contains the methods used by the researcher to perform this study, 

including research design, Texas Tech University Institutional Review Board 

approval, reliability and validity, population, instrumentation, data collection, and data 

analysis.  

Research Design 

This descriptive study was used to describe the behavior of the population. 

Variables used in this study included prior horse judging experience, essential skill 

development by participating in horse judging, equine industry experience, current 

career information, career satisfaction, and demographics. The three main purposes of 

descriptive research are describing, explaining and validating the findings which fell 

into helping meet objectives 1-4. While objective 5, did use a correlational design, 

which can accomplish relationship descriptions among two or more quantitative 

variables through a correlational design (Fraenkel et al., 2012).  

Theoretical Framework 

Vroom's Expectancy Theory is the based context this study was found on. 

According to Vroom, in order for action to begin, it is required that the person will 

gain a measure of success (expectancy) when they put forth effort. This result is 

mandatory for the objective to be met (instrumentality) and for the steps of accolades 

to be put in motion (valence) in order to achieve greater accomplishments at a higher 

level. The expectancy theory is founded on a correlation between the amount of 



Texas Tech University, Christy Petry, December 2021 

26 

personal investment and the appeal of the awards to be earned. The most crucial 

element points to emotional expectations that individuals hold prior to engaging in an 

organized reward-based event. Vroom’s expectancy theory of motivation (ETM) is a 

balanced theoretical tool describing that motivation depends on three key factors: 

expectancy, instrumentality, and valence. These factors consist of four variables: 

effort, performance, reward, and preference. Below will explain the three key elements 

in detailed and how they are similar to horse judging participants  

 Expectancy: Expectancy can be thought of as the trust that each unit of effort 

or work will result in a higher quality performance. This equates to the mentality that 

"If I work harder, I will do better and/or earn more fruit for my labors.” Environments 

which support expectancy include having reliable sources of information, having the 

confidence in their ability/skillset to complete a project and having a supportive team 

to get the task completed successfully. 

· Instrumentality: Instrumentality is best explained as the belief that if a person 

gives a good performance, then they will reap the benefits of the effort put forward. 

Do well at a contest and they get a buckle. Some factors that facilitate instrumentality 

are having a transparent view of performance-to-reward standards, having respect and 

faith in those who make the decisions for awards and seeing clear cut expectations for 

who can receive accolades. 

· Valence: Valence is defined as "value" and correlates with the expectation 

that an outcome has inherent desirability (Redmond, 2014). There are variations in 

what is of personal value in regard to certain achievements. For example, a monetary 

bonus might not spark an interest for an employee who is more inclined to feel valued 
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by recognition from a higher-level leader or by being offered an opportunity to grow 

in promotion to a position with more responsibility. When it comes to the college level 

it comes in the form of scholarships. Additionally, the skills gained, or experiences 

gained that could help them later on in life.  Valence can be described as the weight or 

importance placed on an expected outcome per each individual’s personal value 

system. 

Reliability & Validity 

The survey instrument was examined by a Texas Tech University faculty 

panel, including horse judging coaches, to establish content face validity. 

Additionally, the reliability of the survey question categories was measured using 

Cronbach’s alpha which indicated a coefficient of .87 indicating the acceptable level 

of reliability. Cronbach's alpha is a measure of internal consistency, that is, how 

closely connected a set of items are as a cluster (Connelly, 2011). Additionally, 

objectives under review were established from peer-review articles that showed strong 

reliability in results and were amended to fit this study.   

Institutional Review Board 

Texas Tech University is dedicated to protecting the rights and welfare of 

individuals who participate in the research. Therefore, Texas Tech's Institutional 

Review Board (IRB) requires an approved human subject application and acceptance 

before a study can start collecting data. All research studies containing human subjects 

must undergo review and comply with federal regulations, state laws, and local and 

university policies (TTU OP 74.09). The IRB evaluated the study’s application, and 

after modifications were made to the IRB application, it was accepted on September 1, 
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2021 (see Appendix A.) The application number given to this study was IRB2021-612 

Population 

The target population for this study was former college students who had 

participated in a collegiate horse judging program. Convenience sampling was used. 

The study was open for anyone to complete, but their survey data were removed if 

they did not identify as a participant in a collegiate horse judging program. Thus, this 

study identified collegiate horse judging program members who were willing to 

discuss their judging experiences and career status. This study aimed to describe 

existing principles of participating in collegiate horse judging programs and 

descriptive attributes on careers.  

Instrumentation 

The instrument contained 37 items separated into five constructs categorized: 

1. Horse judging background 

2. Essential skill development by participating in horse judging 

3. Equine industry experience 

4. Current career information 

5. Demographics 

Content and face validity was established by a Texas Tech University faculty 

panel; the survey questions were asked to help satisfy the study objectives. Survey 

questions related to horse judging background were asked to determine if the survey 

participant belongs in the population and as descriptive information. Essential skill 

development by participating in horse judging questions were based on Self-Perceived 

Career and Interpersonal Skills Gained from Participation on a Collegiate Livestock 
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Judging Team by Bolton et al. (2015) and gaps filled in Employability Skills and 

Students Critical Growth Areas (Crawford & Fink, 2019). The final three categories 

were designed to collect descriptive data about past horse judging students’ equine 

industry experience, current career information, and demographical types of questions.  

The first 12 items asked participants about their collegiate horse judging 

experience, with the first one identifying if the participant fell into the required 

population. The yes or no question asked, “have you ever been a participant of a 

collegiate horse judging program?” The remaining questions evaluated the students’ 

years participating in a horse judging program, at what level they competed, highest 

achievement as a team and individual, if they traveled outside their state for judging 

contests, if they had prior equine industry connections, what part of a contest they 

enjoyed most, their motivation behind competing, to what degree they felt judging had 

an impact on their success to their current point in life, if they were able to network in 

the equine industry because of being a part of judging team, and if they had any 

current relationships within the equine industry.  

The next section of questions covered participants’ outlooks on essential skill 

development by horse judging. These were measured by selecting if they Strongly 

Disagree, Disagree, Neutral, Agree, or Strongly Agree to the following:  (13) I learned 

the value of hard work and dedication to a common team goal; (14) I developed a 

professional public speaking ability, which can be used to reach a variety of 

audiences; (15) I learned to manage stressful situations while maintaining my 

composure and focus; (16) I learned how to maintain my personal opinion while still 

being open-minded to the suggestions of others; (17) I was able to build professional 
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relationships with people in the agricultural industry; (18) I was able to develop 

professional relationships with people in the equine industry; (19) I was able to learn 

effective written communication skills; and (20) I was able to receive feedback and 

critiques and process it for my improvement. These were adopted from Crawford and 

Fink (2019) and Bolton et al., (2015). As survey participants were asked to rate the 

importance of the above eight employability skills related to the top four gaps 

identified on a five-point scale measured by selecting if they Strongly Disagree, 

Disagree, Neutral, Agree, or Strongly Agree about their own opinions of personal 

gain. The questions were modeled after Bolton et al. (2015) that study “self-perceived 

career and interpersonal skills gained from participation on a collegiate livestock 

judging team and parallel questions were asked comparatively on skills gained by 

horse judging alumni. To help identified the strengths that the population had when 

compared to the gaps identified in the Crawford and Fink (2019) article Employability 

Skills and Students Critical Growth Areas. 

The following three questions were intended to describe the survey 

participants’ equine industry experiences, including two yes or no questions evaluating 

if they ever had a judging team coaching role and any current involvement within the 

equine industry. The final question was asked to learn if they ever worked in the 

equine industry, and if so, in what role (internship, part-time, or full-time).  

The subsequent set of questions asked participants to indicate their current 

career information, including (24) current employment status; (25) occupational 

category that best describes your current career – (a) directly related to the equine 

industry, (b) Indirectly related to the equine industry, (c) Nothing to do with equine 
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industry, but within the agricultural industry, (d) Not related to the equine or 

agricultural industry; (26) how long have they been with their current employer; (27) 

which category best describes your current career – (a) Sales/Marketing, (b) 

Education, (c) Research/Health, (d) Policy/Law, (e) Training, (d) Current career does 

not fall into the equine industry, or (f) Others. The next part of this section was related 

to current career satisfaction assessed by choosing if they Strongly Disagree, Disagree, 

Neutral, Agree, or Strongly Agree to the following questions: (28) Most days I am 

enthusiastic about my work; (29 I feel fairly well-satisfied with my present job; (30) I 

am adequately paid for the job I do; (31) I consider my job rather unpleasant; (32) I 

feel that I am happier in my work than most other people; and (33) I find real 

enjoyment in my work. These questions were derived from job satisfaction in 

agriculture questions from Rezvanfar, and Vaisy (2006) which included questions 

gathered from Brayfield and Rothe’s (1951) Job Satisfaction Index. The final 

questions in this section evaluated the survey participants’ annual salary/income; they 

did have the option not to report.  

Lastly, a demographic section was included in the questionnaire including 

three items: current population of town they live in, college education, and sex. The 

survey was presented through Qualtrics, an internet survey distribution software, 

Texas Tech's Institutional Review Board (IRB) and required material for the human 

subject survey. The participants were notified that participation was completely 

voluntary, there are no direct benefits for participation, but their time and effort 

appreciated. Additionally, participants were asked to report about horse judging 

experiences, skill development, and current career. This study should take about 5–10 
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minutes to complete, can be stopped at any point, and any questions the participant 

preferred not to answer could be skipped. There are no foreseeable risks to in 

participation, and to protect confidentiality, no names were used. 

Data Collection 

Before distribution, the survey questions were evaluated by industry and 

academia professionals. The feedback from the experts who examined the instrument 

for validity and clarity led to minor changes to the final instrument. An introductory 

email (see Appendix B) with the survey link was sent to possible participants through 

a gathered email list of alumni, current coaches, and associations’ judge's lists. 

Additionally, contacts were made via social media platforms that displayed the 

electronic survey link (see Appendix C). Follow-up contacts were made on both 

accounts. The survey was distributed on September 3, 2021, and closed on September 

20, 2021. A total of 210 surveys were collected with 144 useable responses.  

Data Analysis 

Data collected from the distribution of a Qualtrics Survey (see Appendix E) 

was then downloaded to an Excel spreadsheet to sort population. The final surveyed 

population was 144, and that data was then analyzed using the statistical package for 

social sciences (SPSS). Descriptive analyses including frequencies, percentages, 

standard deviations, and means were used to evaluate numerical data to summarize 

data and illustrate each study's objectives.  
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CHAPTER IV 

RESULTS AND FINDINGS   

The purpose of this study was to investigate past collegiate horse judging 

participants through describing essential skill development by participating in horse 

judging, equine industry experiences, current career information, career satisfaction 

level, demographics, and current job fulfillment in the equine industry. The main 

motivation behind the study was to provide greater validation for the support of 

collegiate horse judging programs and to convey an awareness of its value. One 

hundred and forty-four past collegiate horse judging participants completed the 

instrument sample used. Descriptive statistics were calculated and utilized to report 

the finding of this study’s objectives. 

Demographics 

 The majority of respondents in the study were female at 80.6%, with only 

9.4% males; no other gender was answered from the 144 valid surveys. Most 

respondents indicated that their highest degree earned was either a bachelor’s or 

master’s degree, with 49.3% (N = 71) having a bachelor’s and 28.5% (N = 41) having 

a master’s. Current town size was also reported with Rural: 10,000 or less people” at 

45.1% (N = 65), Suburban: 10,001- 49,999 at 35.4% (N = 51), while Urban: 50,000 or 

more was the lowest reporting at 19.4% (N = 28) (see Table 4.1).  
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Table 4.1 

 

Demographic Information 

 

Demographic Response N % 

Gender:   

 Female 116 80.6% 

 Male 28 19.4% 

 

Highest Degree Earned: 
  

 Associate 11 7.6% 

 Bachelor 71 49.3% 

 Master 41 28.5% 

 Doctorate 17 11.8% 

 N/A 4 2.8% 

 

Current Town Size: 
  

 Rural: 10,000 or less people 65 45.1% 

 Suburban: 10,001- 49,999  

 Urban: 50,000 or more 

51 

28 

35.4% 

19.4% 

   

Objective 1 

 The primary objective of this study was to investigate the connection between 

past undergraduate collegiate horse judging participants and their current career 

fulfillment and their satisfaction with their current job. To evaluate this objective, each 

participant completed the online survey, which recorded each participant's answer via 

a set of questions explained in previous sections that address the objective. Findings 

for relationships of current occupational category show 51.4% of the sample work 

directly in the equine industry, and 10.4% are indirectly related to the equine industry. 

However, findings report that over 80% work within some capacity of the agriculture 

sector. Only 16% of the sample has nothing to do with the agricultural or the equine 

sector (see Table 4.2).  
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Table 4.2 

Current Career Information 

 

Current Occupational Category N = 144 % 

Directly related to the equine industry 74 51.4% 

Indirectly related to the equine industry 15 10.4% 

Not related to the equine industry, but 

within the agricultural industry 

32 22.2% 

Not related to the equine or agricultural 

industry 

23 16.0% 

 

 

Objective 2 

The findings of Objective 2 on current career satisfaction of past horse judging 

participants are reported in Tables 4.3, 4.4, and 4.5, and the entire sample is reported 

in Table 4.3. The most notable reported item from the entire population was the 

majority seemed satisfied in their current job. When breaking down the difference 

between people who work in some relation to the equine industry, the mean of all 

questions reported that equine workers are more satisfied with their current career than 

those whose jobs do not relate to the equine or agricultural industry. The only single 

section that non-equine and non-agriculture industry out-produces those who work 

within the equine industry was in “I consider my job rather unpleasant” concerning the 

answer of Agree and Strongly Agree, where equine industry participants reported one 

and other industry reported zero. However, the mean of equine industry workers was 

lower at 1.83 versus non-industry workers who had a higher mean of 2.23.  
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Table 4.3 

Entire Population of Current Career Satisfaction 

 

Note. Adapted from Job satisfaction amongst agricultural extension personnel in Kurdistan Province of Iran by A. Rezvanfar, 

and H Vaisy, 2006, p. 6-7. 

Question Mean Std. D Strongly Disagree Disagree Neutral Agree Strongly Agree 

 N N N % N % N % N % N % 

Most days I am 

enthusiastic about 

my work 

 

4.17 .71 0 0 1 0.7 22 15.3 67 46.5 48 33.3 

I feel fairly well-

satisfied with my 

present job 

4.08 .80 0 0 5 3.5 24 16.7 66 45.8 45 31.3 

I am adequately 

paid for the job  
3.53 1.01 5 3.5 17 11.8 39 27.1 57 39.6 22 15.3 

I consider my job 

rather unpleasant 

 

1.92 .78 41 28.5 74 51.4 22 15.3 1 0.7 2 1.4 

I feel that I am 

happier in my 

work than most 

other people 

 

3.87 .74 0 0 1 0.7 45 31.3 65 45.1 29 20.1 

I find real 

enjoyment in my 

work 

4.10 .75 0 0 1 0.7 30 20.8 63 43.8 46 31.9 
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Table 4.4 

Only Equine Related Career Population of Current Career Satisfaction 

 

 

Note. Adapted from Job satisfaction amongst agricultural extension personnel in Kurdistan Province of Iran by A. Rezvanfar, 

and H Vaisy, 2006, p. 6-7. 

  

 

 
Mean Std. D 

Strongly 

Disagree 
Disagree Neutral Agree Strongly Agree 

Question N N N % N % N % N % N % 

Most days I am enthusiastic 

about my work 
4.33 .643 0 0 0 0 8 9.0 41 46.1 36 40.4 

I feel fairly well-satisfied 

with my present job 
4.24 .667 0 0 0 0 11 12.4 43 48.3 32 36 

I am adequately paid for 

the job  
3.55 1.02 3 3.4 10 11.2 23 25.8 37 41.6 13 14.6 

I consider my job rather 

unpleasant 
1.83 .200 30 33.7 44 49.4 10 11.2 1 1.1 1 1.1 

I feel that I am happier in 

my work than most other 

people 

4.01 .728 0 0 0 0 22 24.7 41 46.1 23 25.8 

I find real enjoyment in my 

work 
4.31 .707 0 0 0 0 12 13.5 35 39.3 39 43.8 
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Table 4.5 

Only Non-Equine or Non-Agriculture Related Career Population of Current Career Satisfaction  

 

 Mean Std. D Strongly Disagree Disagree Neutral Agree Strongly Agree 

Question N N N % N % N % N % N % 

Most days I am 

enthusiastic about 

my work 

3.77 .612 0 0 0 0 7 30.4 13 56.5 2 8.7 

I feel fairly well-

satisfied with my 

present job 

3.64 .848 0 0 2 8.7 7 30.4 10 43.5 3 13.0 

I am adequately 

paid for the job  
3.27 1.03 1 4.3 4 17.4 7 30.4 8 34.8 2 8.7 

I consider my job 

rather unpleasant 
2.23 .612 2 8.7 13 56.5 7 30.4 0 0 0 0 

I feel that I am 

happier in my work 

than most other 

people 

3.50 .598 0 0 0 0 12 52.2 9 39.1 1 4.3 

I find real 

enjoyment in my 

work 

3.68 .646 0 0 0 0 9 39.1 11 47.8 2 8.7 
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Objective 3 

 Table 4.6 reports how collegiate horse judging program participation relates to 

their beliefs of workforce readiness skills gained through participating in a program. 

The mean workforce readiness skill index was on the high side, with all being above 

4.1. While Table 4.7 reported the exact description from the survey. The most notable 

trait that students thought they obtained was in their professional public speaking 

ability, which can be used to reach various audiences, with over 75% saying they 

strongly agree that judging helped. Additionally, over 91% said that they agree or 

strongly agree that they learned how to maintain their personal opinion while still 

being open-minded to the suggestions of others. The most neutral was the belief that 

the experience helped them gain professional relationships within the agricultural 

industry at 13.2%. On the other hand, people’s beliefs about whether the experience 

helped them gain professional relationships in the equine industry were more positive. 

The lowest area in the strongly agree section was via people’s opinion towards written 

communication skills gained at only a little more than half at 54.9%. Finally, 97.2% 

believed that they could strengthen their ability to receive feedback and critiques and 

process it for their improvement.  
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Table 4.6 

Mean of Workforce Readiness Skills 

 

 

Note. Adapted from Self-perceived career and interpersonal skills gained from 

participation on a collegiate livestock judging team. By S. Bolton, D. W. Duncan, 

N.E. Fuhrman, and F Flanders, 2015, pp. 160-173

Question Mean Std. D 

I learned the value of hard work and dedication to a common 

team goal 

 

4.57 .76 

I developed a professional public speaking ability, which can 

be used to reach a variety of audiences 

 

4.65 .75 

I learned to manage stressful situations while maintaining 

my composure and focus 

 

4.58 .70 

I learned how to maintain my personal opinion while still 

being open-minded to the suggestions of others 

 

4.43 .75 

I was able to build professional relationships with people in 

the agricultural industry 

 

4.37 .84 

I was able to build professional relationships with people in 

the equine industry 

 

4.38 .84 

I was able to learn effective written communication skills 

 
4.13 .93 

I was able to receive feedback and critiques and process it 

for my improvement 

 

4.56 .67 
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Table 4.7 

 

Scale Level of Workforce Readiness Skills 

 

Note. Adapted from Self-perceived career and interpersonal skills gained from participation on a collegiate livestock judging 

team. By S. Bolton, D. W. Duncan, N.E. Fuhrman, and F Flanders, 2015, pp. 160-173

 

Question 
Strongly Disagree Disagree Neutral Agree 

Strongly 

Agree 

 N % N % N % N % N % 

I learned the value of hard work and dedication to a 

common team goal 
3 2.1 0     0   6   4.2 38 26.4  97 67.4 

I developed a professional public speaking ability, 

which can be used to reach a variety of audiences 
2 1.4 2 1.4   6   4.2 25 17.4 109 75.7 

I learned to manage stressful situations while 

maintaining my composure and focus 
2 1.4 0     0   5   3.5 42 29.2   95  66 

I learned how to maintain my personal opinion while 

still being open-minded to the suggestions of others 
2 1.4 0     0 11   7.6 52 36.1  79 54.9 

I was able to build professional relationships with 

people in the agricultural industry 
1 0.7 3 2.1 19 13.2 40 27.8   81 56.3 

I was able to build professional relationships with 

people in the equine industry. 
1  0.7 4 2.8 15 10.4 43 29.9   81 56.3 

I was able to learn effective written communication 

skills 
2 1.4 5 3.5 27 18.8 48 33.3   62 43.1 

I was able to receive feedback and critiques and 

process it for my improvement 

 

2 1.4 0     0   2   1.4 51 35.4 89 61.8 
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Objective 4  

When reporting on Objective 4 regarding, does involvement in collegiate horse 

judging programs influences networking and relationships in the equine industry. 

Figure 4.1 reports that only 10.4% did not have a prior connection to the equine 

industry before participating. However, over 91% recognized that they could have 

improved networking abilities from being part of the collegiate horse judging 

program. While 98.6% of the population said they got the opportunity to travel outside 

their state, and 92.4% said they ended up working within the equine industry when it 

came to current industry relationships, 137 people reported that they had an existing 

relationship, but only 124 people said they were currently involved in the industry.  

 

Figure 4.1 

Networking and Relationships in the Equine Industry 
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Objective 5 

In Objective 5, identifying if a correlation exists in past students placing as an 

individual at a collegiate horse judging contest in career fulfillment in the equine 

industry is under review. Table 4.8 reports the entire self-reporting of horse judging 

participant’s achievement among the whole population, which indicated that more 

than 40.3% were placed as either a champion or reserve champion. However, 12.5% 

never even received a top 10 placing.  

 

Table 4.8 

Self-Reporting of Horse Judging Participant’s Personal Achievement 

 

 

 

 

 

 

 

 

 

Table 4.9 describes the participant’s achievement who currently works in the 

equine industry, and Table 4.10 describes the participant’s achievement who currently 

does not work in the equine industry. The people who work within the equine industry 

reported that 44.9% were either champion or reserve champion. The people who do 

not currently work within the equine industry reported that 26.1% were champions but 

  

Personal Achievement F % 

Champion Individual 39 27.1 

Reserve Champion Individual 19 13.2 

Top 5 Individual 31 21.5 

Top 10 Individual 37 25.7 

N/A 18 12.5 
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none reported that they received a reserve. Both populations were in the high 40% that 

achieved top ten or top five awards individually. Pearson product-moment correlation 

of self-reporting of horse judging participant’s achievement as champion or reserve 

champion individuals on obtaining a job within the equine industry features are 

provided in Table 4.11. There was a very strong association established by running 

Pearson’s r, resulting in r = .87. Davis (1971) notes that anything above 70-100 is 

recognized as a very strong association. 

 

Table 4.9 

Equine Industry Self-Reporting Personal Achievement Level 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

Personal Achievement F % 

Champion Individual 26 29.2 

Reserve Champion Individual 14 15.7 

Top 5 Individual 23 25.8 

Top 10 Individual 20 22.5 

N/A   6 6.7 
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Table 4.10 

Non-Equine Industry Self-Reporting Personal Achievement Level 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 4.11 

Correlation of Personal Achievement Level 

 

 

 

  

  

Personal Achievement N % 

Champion Individual 6 26.1 

Reserve Champion Individual 0      0 

Top 5 Individual 4 17.4 

Top 10 Individual 7 30.4 

N/A 6 26.1 

Variable  By Variable N R 

Personal Achievement Equine Industry Job  58 .87 
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CHAPTER V 

 CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 

Chapter V summarizes the entire study, conclusions and implications of the 

study’s findings, and offers recommendations for programs and research-related areas.  

Objective 1 

Finding that more than half of the sampled population (51.4%) who participated 

in a collegiate horse judging program works in some capacity of the equine industry 

makes the findings for Objective 1 an affirmative association. Compared to the entire 

equine working sector, this is a small percentage populated via per capita as the 

American Horse Council reports industry employment of 701,946 people directly. The 

survey additionally reported that 84% of workers have a career within the equine or 

agriculture industry, leaving, only 16% who have nothing to do with the equine or 

agricultural industry (see Figure 5.1).  

 

Figure 5.1 

Current Career Information Related to Industry of Past Collegiate Horse Judging 

Participants 
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It is not clear whether students who were involved in other extracurricular 

activities had previous involvement in said industry or what other factors influenced 

their current employment. It is established in Table 4.8 that 92.4% had worked in the 

equine industry at some point in their lifetime. It can clearly be expressed that there is 

a strong positive association that participation in a collegiate horse judging program as 

an undergraduate student supports careers in the equine industry.  

Objective 2 

Describing the level of current career satisfaction of past collegiate horse 

judging participants was under review for Objective 2. A five-point scale was 

measured by selecting if they Strongly Disagree, Disagree, Neutral, Agree, or Strongly 

Agree concerning their own opinion. Self-developed questions were used to measure 

current career satisfaction. This study employed questions to measure job satisfaction 

by amending questions that were derived from job satisfaction in agriculture questions 

from Rezvanfar, and Vaisy (2006) which included questions gathered from Brayfield 

and Rothe’s (1951) Job Satisfaction Index. The self-report instrument that measures 

job satisfaction asked five questions to document overall how satisfied graduates of 

the program were with their current job in chosen career fields. 

 Regarding the entire population, no one strongly disagreed, and only one 

person disagreed with the following three questions: “Most days I am enthusiastic 

about my work,” “I feel fairly well-satisfied with my present job,” and “I find real 

enjoyment in my work.” Additionally, these three questions were the most positive of 

the job satisfaction scale, with more than 75% choosing to agree or strongly agree. 

Reporting among the different career categories about graduates' perceptions of 
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overall satisfaction was similar, but careers in the equine industry were more satisfied. 

The conclusion can be drawn that horse judging participant graduates are generally 

very positive in their career satisfaction.  

The most negative satisfaction among all careers was that people think they are 

not adequately paid for the job that they do. The entire population mean was 3.53, and 

38.9% had strongly disagree or neutral responses to such questions. Comparing equine 

industry careers and non-equine careers, over 10% more thought that they were 

adequately paid. We see comparable results in “I consider my job rather unpleasant,” 

with slightly more than 10% of equine industry career holders being more satisfied 

than the others.  

There was no huge descriptive difference found regarding the mean between 

the level of job satisfaction and different types of industry careers. Based on the 

current study’s findings, one could descriptively imply that graduates of collegiate 

horse judging programs are satisfied with their career choice decision. However, this 

study is not looking at others who did not participate in such programs. Further 

research is needed to investigate the specific sources of their satisfaction and how they 

compare to other populations. Additionally, individual conditions or other factors of 

their jobs could be added for more evidence to a study. A more generalized 

longitudinal trend study should be conducted to determine the relationship between 

equine industry careers to non-equine industry careers over the length of time 

employed to see supplementary trends.  
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Objective 3 

Objective 3 sought to describe the workforce readiness skills gained through 

participating in a collegiate horse judging program. Survey participants were asked to 

rate the importance of eight employability skills related to the top four gaps identified 

on a five-point scale measured by selecting if they Strongly Disagree, Disagree, 

Neutral, Agree, or Strongly Agree about their own opinions of personal gain. The 

questions were modeled after Bolton et al. (2015) that study “self-perceived career and 

interpersonal skills gained from participation on a collegiate livestock judging team 

and parallel questions were asked comparatively on skills gained by horse judging 

alumni. To help identified the strengths that the population had when compared to the 

gaps identified in the Crawford and Fink (2019) article Employability Skills and 

Students Critical Growth Areas. This study identifies gaps in agriculture students of 

skills not learned at university via six skill categories.  

1. Communication skills 

2. Decision making/problem-solving skills 

3. Self-management skills 

4. Teamwork skills 

5. Professionalism skills 

6. Leadership skills 

The article identified the importance level of stakeholder groups. Therefore, 

comparing and identifying areas through such articles will be the primary support to 

evaluate Objective 3. These elements were identified by the targeted dean and 

employer survey both by academics and employers, through what was deemed the 
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most important and desired preparedness level of students. Not all area skills identified 

are included in this survey, as the other skills not included presented smaller gaps in 

preparedness. The following top four gaps were under investigation in this study for 

Objective 3.  

1. build professional relationships  

2. deal constructively with conflict 

3. communicate accurately and concisely 

4. accept and apply critique and direction in the workplace 

Data analysis of the survey included calculation of mean gap scores and the 

exact display of the survey report. The first gap, “build professional relationships,” 

that fell under employability/soft skill category “leadership skills,” was determined by 

two questions (1) “I was able to build professional relationships with people in the 

agricultural industry,” which reported a mean of 4.37 and 84.1% said that they agree 

or strongly agree that horse judging helped them with building professional 

relationships. While (2) “I was able to build professional relationships with people in 

the equine industry” reported slightly higher numbers with a mean of 4.38, and 86.2% 

said that they agree or strongly agree that horse judging helped them with building 

professional relationships. Therefore, identifying the critical growth area of building 

professional relationships could be advanced by participating in a collegiate horse 

judging program.  

The next gap used to identify a critical growth area was “deal constructively 

with conflict,” which fell under the employability/soft skill category “leadership 

skills,” and was determined by “I learned how to maintain my personal opinion while 
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still being open-minded to the suggestions of others.” This question reported a mean 

of 4.65, and 91% said they agreed or strongly agreed that horse judging helped them in 

this area. Now, Crawford and Fink (2019) stated that that conflict is often owns person 

interpretation, and therefore, can be hard to measure. All stakeholder groups 

mentioned preparation to identify and handle conflict as one of the least developed 

skills. This is a broad topic and has many possible connections; however, the article 

goes on to say the teachable skills for this comes from academic debates, open 

discussions, group work, and peer critique on projects, in addition to new solutions 

designed by innovative academics (Crawford & Fink, 2019). Therefore, judging is a 

promoter of teaching students to maintain their personal opinion while still being 

open-minded to the suggestions of others and aids in learning how to manage conflict 

constructively.  

The following skill selected in the top end of the most significant gaps for 

academics and employers identified was “communicate accurately and concisely,” 

which fell under the employability/soft skill category “communication skills” and was 

determined by two questions that were distinguished by two written and oral 

communication. Written communication skills by “I was able to learn effective written 

communication skills,” which reported the lowest in this objective with the highest 

level of neutral at 18.8% with the mean level of 4.13. More than two-thirds at a 76.4% 

level say that they agree or strongly agree that horse judging helped them with written 

communication. However, there could be more improvement in such areas compared 

to others in this study. On the other hand, when evaluating oral communication with “I 

developed a professional public speaking ability, which can be used to reach a variety 
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of audiences,” came in the strongest in the category of strongly agree at 75.7%. 

Therefore, it can be detected that the critical growth area of communication skills 

could be enhanced by participating in a collegiate horse judging program. 

The final gap fell under both the professionalism and decision-making/ 

problem-solving skills categories. It was “accept and apply critique and direction in 

the workplace,” which was evaluated by considering “I was able to receive feedback 

and critiques and process it for my improvement.” This reported a mean of 4.56, and 

the highest percent who more than just agreed at the level of 97.2% that horse judging 

helped them in this professionalism skills area. This study evaluated the reaming skill 

areas of self-management and teamwork indirectly dealing with the first four major 

gaps. Self-management skills were evaluated by asking, “I learned to manage stressful 

situations while maintaining my composure and focus,” which reported a mean of 4.58 

and a high result of 95.2% saying that they agree or strongly agree that horse judging 

helped them with this. Teamwork skills were evaluated by investigating the question 

of “I learned the value of hard work and dedication to a common team goal,” which 

reported a mean of 4.57, and 93.8% said they agree or strongly agree that participating 

in horse judging aided in such.  

Overall, in relation to Objective 3, it can be described positively that collegiate 

horse judging program participants believe their workforce readiness skills improved 

through participating in a program. Crawford and Fink (2020) from “Academia to the 

Workforce: Executive Summary” assert that judging as a whole fell at number eight 

among extracurricular activities that build employability skills. Based on the above 

findings, this could be a place that more research could be done for further evaluation. 
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Regarding collegiate horse judging and the top four prevalent gaps, it should be noted 

that high percentages find an affirmative value and growth through such. This 

conclusion would provide credence to the implication that the collegiate horse judging 

programs adequately achieve such critical growth areas. Bolton et al. (2015) that study 

parallel questions were asked comparatively on skills gained on the same five point 

scale of strongly agree to strongly disagree which average over 4.1 across all questions 

in there study results is similar to this study which also average over 4.1 on all 

questions.  

Objective 4 

Participants of the survey were presented with a series question to reflect upon 

the experience and opportunity given by being involved in collegiate horse judging. 

Discussions of these findings were used to analyze Objective 4 about how being 

involved influences networking and relationships in the equine industry. The 

descriptions reflect that the large majority did have previous connections to the equine 

industry at 89.6%, and only 10.4% did not have previous connections. However, there 

is a positive growth from 89.6% who had a prior connection to 95.1% and stated that 

they have some form of current relationship within the equine industry. There was a 

slight decline in the number who have current involvement by 5.6% from those who 

stated that they could network because of the college horse judging program.  

Additionally, 98.6% said they got the opportunity to travel outside their state 

for competition or practice. Results find similarity to Huff (1991) that noted horse 

judging offers students an opening to network with industry leaders and professionals. 

This is paramount in the results that recognized that over 91% could have networking 
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abilities from being part of the collegiate horse judging program. Overall, this study 

concluded that at least a 5.5% positive growth in networking and relationship 

establishment in the equine industry from involvement in collegiate horse judging 

programs.  

Objective 5 

Of the 144 past collegiate horse judgers reported in this study, 48.6% said that 

they placed as either a champion or reserve champion individual. Subsequently, right 

below, 44.9% of people currently working within the equine industry reported were 

either champion or reserve champion. There was a positive correlation established by 

running a Pearson correlation test at the levels of r = .87, n = 58, p < .0001, which 

satisfy Objective 5, identifying if a correlation exists in past students placing as an 

individual at a collegiate horse judging contest in career fulfillment in the equine 

industry. 

Additionally, individuals placing factors could be tested more on other 

variables to report stronger relations. However, the outside factors were not measured; 

college horse judging contests have a rule that you can only compete at a contest one 

time at the college level; therefore, all populations could have the same potential 

contest availability. However, the factor of the school not attending a contest was not 

factored in. Nevertheless, there is a recognizable positive descriptive over the people 

who work within the equine industry who were either champion or reserve champion 

at 44.9%. Then people who do not currently work within the equine industry who 

were champions or reserve champions at 26.1%. Both populations were in the upper 

40% that achieved a top ten or top five awards individually.  
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Program Recommendations 

The findings provide evidence of the versatility of horse judging programs on 

skills, careers, satisfaction, and a variety of networking opportunities. The information 

gained from this study should be used in developing recruitment materials and 

promoting the strength of horse judging programs. Additionally, the information 

should be shared with current students and the agriculture industry as a whole to 

highlight the program's ability to prepare students for future endeavors. Ultimately, 

producing sought-after graduates who possess the skills to become a helpful member 

of society is the goal outside of secondary education. Written communication skills 

were by far the weakest area that was discovered, when added to current evaluation 

team programs, it would be recommended to help with the growth of such skills. The 

overall positive results from this study could help validate the support of judging 

programs by verifying the value of these programs.  

Research Recommendations 

Overall, further research is recommended in this area as seen from the absence 

of literature. Future studies across a broader population are preferred to address the 

limitation and provide greater information needed along with obtaining a greater 

population number. A similar study could be completed in different judging sectors 

and industries such as livestock, meat, or wool judging. Relationships to particular 

skills or job satisfaction could be compared. Addressing different practices and how 

they affect employability skills, by following the guidelines of some contests that 

require written reasons rather than only oral reasons could be beneficial. Additionally, 
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more research is needed involving the motivation behind students and coaching 

efficiency, which could help recruit students and department support. 
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APPENDIX B  
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APPENDIX C 
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APPENDIX D 
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APPENDIX E 

QUALTRICS SURVEY 

 

Horse Judging Background   

 
 
 

 

Have you ever been a participant of a collegiate horse judging program ? 

o Yes  (1)  

o No  (2)  

 
 
 

How many years did you participate on a horse judging team? 

o 0  (1)  

o 1  (2)  

o 2  (3)  

o 3  (4)  

o 4  (5)  

o 5+  (6)  

 
 
At what level if any did you participate in a horse judging contest ? (mark all that 

apply) 

▢ Youth  (1)  

▢ Limited  (2)  

▢ Junior College  (3)  

▢ Senior College  (4)  

▢ N/A  (5)  
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Select the highest achievement you received as an individual competing on a 

collegiate horse judging contest?  

o Champion Individual  (1)  

o Reserve Champion Individual  (2)  

o Top 5 Individual  (3)  

o Top 10 Individual  (4)  

o N/A  (5)  

 
 
 

Select the highest achievement you received while competing as a team member on a 

collegiate horse judging team?  

o Champion Team  (1)  

o Reserve Champion Team  (2)  

o Top 5 Team  (3)  

o Top 10 Team  (4)  

o N/A  (5)  

 
 
 

Did you travel outside your state for a competition or for practice? 

o Yes  (1)  

o No  (2)  

 
 
 

Did you have a prior connection to the equine industry, before being on a horse 

judging team? 

o Yes  (1)  

o No  (2)  
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What part of horse judging did you enjoy the most? 

o Reasons  (1)  

o Halter  (2)  

o Performance  (3)  

o Tests  (4)  

 
 
 

Why did you participate on a horse judging team? 

o To learn new skills  (1)  

o To be involved in a competitive event  (2)  

o To meet people in the industry  (3)  

o Scholarships  (4)  

o All of the above  (5)  

o Other  (6) ________________________________________________ 

 
 
 

To what degree did participating on a judging team influence your success to this 

point in your life? 

o 1 very negative  (1)  

o 2 negative  (2)  

o 3 no influence  (3)  

o 4 positive  (4)  

o 5 very positive  (5)  

 
 
 

Were you able to network with others in the equine industry because of being a part of 

a horse judging team? 

o Yes  (1)  

o No  (2)  
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Do you have any current relationships within the equine industry? 

o Yes  (1)  

o No  (2)  

 
 
Essential Skill Development  

By participating in horse judging 

 

1- Strongly 

Disagree 

(1) 

2- Disagree 

(2) 

3- Neutral 

(3) 

4- Agree 

(4) 

5- Strongly 

Agree (5) 

I learned the 

value of hard 

work and 

dedication to a 

common team 

goal (1)  

o  o  o  o  o  

I developed a 

professional 

public speaking 

ability, which 

can be used to 

reach a variety 

of audiences 

(2)  

o  o  o  o  o  

I learned to 

manage 

stressful 

situations while 

maintaining my 

composure and 

focus. (3)  

o  o  o  o  o  

I learned how 

to maintain my 

personal 

opinion while 

still being open 

minded to the 

suggestions of 

others. (4)  

o  o  o  o  o  
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I was able to 

build 

professional 

relationships 

with people in 

the agricultural 

industry. (5)  

o  o  o  o  o  

I was able to 

build 

professional 

relationships 

with people in 

the equine 

industry. (6)  

o  o  o  o  o  

I was able to 

learn effective 

written 

communication 

skills. (7)  

o  o  o  o  o  

I was able to 

receive 

feedback and 

critiques and 

process it for 

my own 

improvement. 

(8)  

o  o  o  o  o  

 

 
 
Equine Industry Experiences  
 
 

Have you ever had a judging team coaching role? 

o Yes  (1)  

o No  (2)  
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Do you have any current involvement within the equine industry? 

o Yes  (1)  

o No  (2)  

 
 
 

Have you ever worked in the equine industry? (Check all that apply) 

▢ I had an internship  (1)  

▢ I worked in the industry part-time  (2)  

▢ I worked in the industry full-time  (3)  

▢ I have not worked in the equine industry  (4)  

 
 
 

Current Career Information 

 
 
 

Which of the following best describes your current employment status? 

o Employed full-time  (1)  

o Employed part-time  (2)  

o Caring for family full-time  (3)  

o Unemployed, seeking employment  (4)  

o Other (please specify)  (5) 

________________________________________________ 

 
 
 

What occupational category best describes your current career? 

o Directly related to the equine industry  (1)  

o Indirectly related to the equine industry  (2)  

o Nothing to do with equine industry, but within the agricultural industry  (3)  

o Not related to the equine or agricultural industry  (4)  

 
 
How long have you been with your current employer? 
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o Less than 1 Year  (1)  

o 1-2 Year  (2)  

o 3-5 Year  (3)  

o 5-7 Year  (4)  

o 7+ Year  (5)  

 
 
 

Which category best describes your current career? 

o Sales/Marketing  (1)  

o Education  (2)  

o Research/Health  (3)  

o Policy/Law  (4)  

o Training  (5)  

o Current career does not fall into the equine industry  (6)  

o Others  (7) ________________________________________________ 

 
 
 

Career satisfaction 

 

1- Strongly 

Disagree 

(1) 

2- Disagree 

(2) 

3- Neutral 

(3) 

4- Agree 

(4) 

5- Strongly 

Agree (5) 

Most days I 

am 

enthusiastic 

about my 

work (1)  

o  o  o  o  o  

I feel fairly 

well-

satisfied 

with my 

present job 

(2)  

o  o  o  o  o  
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I am 

adequately 

paid for the 

job I do (3)  

o  o  o  o  o  

I consider 

my job 

rather 

unpleasant 

(4)  

o  o  o  o  o  

I feel that I 

am happier 

in my work 

than most 

other people 

(5)  

o  o  o  o  o  

I find real 

enjoyment in 

my work (6)  
o  o  o  o  o  

 

 
 
 

For the current year, what is your annual salary/income? 

o Less than $20,000  (1)  

o $20,000-$49,999  (2)  

o $50,000-$99,000  (3)  

o $100,000-$149,999  (4)  

o More than $150,000  (5)  

o Prefer not to say  (6)  
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Demographics  

 
 
 

How would you describe the current town you live in? 

o Rural 10,000 or less people  (1)  

o Suburban 10,000-49,999 people  (2)  

o Urban 50,000 or more people  (3)  

 
 
 

Highest college degree earned? 

o Associate  (1)  

o Bachelors  (2)  

o Masters  (3)  

o Doctorate  (4)  

o N/A  (5) 

 

Which best describes your gender identity? 

o Female  (1)  

o Male  (2)  

o Other  (11)  

o Prefer not to say  (12)  

 
 

 

 

 


