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ABSTRACT 

 This case study explored the perspectives of a hybrid learning experience in the 

2021 Texas Tech University agricultural communications Block capstone experience. 

This study utilized a qualitative, intrinsic case study design featuring a student 

questionnaire as well as student, teaching assistant and faculty interviews. Both the 

questionnaire and interviews focused on the participant’s perspectives of the hybrid 

learning experience used in the 2021 Block and questions for each were created using the 

Five R’s and capstone elements in Andreasen’s (2004) Model for the Integration of 

Experiential Learning into Capstone Courses (MIELCC). Results indicate participants 

achieved several components of the Andreasen’s Five R’s and Capstone Elements of the 

MIELCC with the hybrid learning experience but that some elements, such as 

communication and teamwork, need improvement. This study also shows that the 

instruction method, face-to-face, hybrid, or online, impacts a student’s ability to apply the 

capstone elements and incorporate the Five R’s and affects the student’s success of a 

capstone course. This study recommends modifications be made to the MIELCC to 

represent common instruction methods and how one, or a mix, can be applied in capstone 

courses to apply the capstone elements. This study also recommends that the Block return 

to a face-to-face structure with hybrid lessons and assignments that provide students a 

chance to build digital and remote skills to reflect a hybrid or remote workforce. Future 

research should be conducted to evaluate the hybrid learning experience in other capstone 

courses, particularly in agriculture communications or education. Future research should 

evaluate student camaraderie and its impact on capstone courses. 
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CHAPTER I 

INTRODUCTION  

COVID-19 Pandemic and Higher Education  

 In the spring semester of 2020, the COVID-19 pandemic caused disruption in 

institutions of higher education across the United States. Colleges and universities had to 

quickly shift operations mid-semester and continue to educate students (Smalley, 2021). 

The pandemic threatened almost every aspect of college life such as enrollment, 

classroom structure, athletic events, and public gatherings with both immediate and long-

term challenges during a time of extreme uncertainty and with very little preparation.  

Colleges and universities also saw financial impacts from refund to students for 

room and board, decrease in conferences, less endowments and donations, several other 

income factors (Economist Intelligence Unit, 2020).  

Another major impact found by the Economist Intelligence Unit (2020) is the 

major shift to an online or hybrid workplace and consequently, an online or hybrid 

classroom. Companies and organizations quickly had to move to a hybrid or fully online 

office to comply with federal COVID-19 guidelines. Brynjolfsson et al. (2020) found that 

around half of those they survived were working from home and 35% of those surveyed 

shifted from working in an office to working from home. Dr. Gad Levanon, adjunct 

professor at NYU and a U.S. labor markets contributor to Forbes, states that the biggest 

impact of COVID-19 could be the “new normal” of remote work. Levanon (2020) states 

that pre-pandemic roughly 5% of full-time employees worked remotely. He now suspects 

that figure will now settle at 20-30%.  
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From the beginning, COVID had an impact on colleges and universities across the 

nation. Courses shifted to online teaching methods within weeks and changed institutions 

of higher education and their plans for academic instruction (Smalley, 2021). According 

to the College Crisis Initiative (CCI), an online database with plans for academic 

instruction, 1,442 academic instruction plans reported 452 fully or primarily online 

courses; 446 fully or primarily in person courses; 320 hybrid courses; 227 TBD or other 

plans in the Fall of 2020.  CCI then looked at academic instruction plans in Spring 2021, 

534 primarily or fully in person courses; 589 primarily or fully online courses and 293 

hybrid courses were reported (Figure 1.1).  

  

Figure 1.1. College Crisis Initiative Fall 2020 and Spring 2021 Academic Instruction 

Plans   

 The COVID-19 pandemic changed both the workforce and higher education 

classrooms the impact it had on higher education is still felt and continues to impact 

colleges and universities. The American College Health Association (2020) predicted the 

pandemic will impact academics and instruction plans for several years, particularly on 

0 100 200 300 400 500 600 700

Primarily or Fully Online

Primarily or Fully In-Person

Hybrid

Other

2020-21 Academic Instruction Plans
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the continued use and development of hybrid and online instruction. Some colleges and 

universities have plans to keep online learning a huge part of their student’s education 

and maintain flexible online or hybrid classrooms. While it is unlikely colleges and 

universities will shift to completely online learning, online education is here to stay in 

higher education for the immediate future.  

COVID-19 Timeline 

January 20, 2020 – The United States reports its first case of person-to-person 

transmission of COVID-19 (CDC, 2022) 

March 11, 2020 – The World Health Organization (WHO) declares COVID-19 a 

pandemic. (CDC, 2022) 

March 11, 2020 – Texas colleges and universities go online (Andu & Najmabadi, 2020). 

March 13, 2020 – President Donald J. Trump declares a national emergency (CDC, 

2022) and Texas Governor Gregg Abbot declares a statewide 

emergency (Texas State Law Library, 2020).  

March 16, 2020 – Texas Tech University announces it Emergency Remote Work Status 

Operational Phases moving classes online and providing employees 

remote work guidelines (TTU System, 2020).  

March 19, 2020 – Texas Tech May commencement ceremonies are cancelled (Reddy, 

2020).  

April 10, 2020 – Texas Tech announces summer classes to be online (Cantu, 2020). 

June 9, 2020 – Texas Tech announces reopening of campuses and their plan to a safe 

return to campus for students, faculty, and staff (TTU System, 2020)  
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June 24, 2020 – Texas Tech requires facemasks on campus at all times (TTU System, 

2020)  

January 20, 2021 – Texas Tech begins spring semester with COVID policies in place 

(Michaleson, 2021)  

March 4, 2021 – Texas Tech continues required facemasks at all times (TTU System, 

2021)  

April 5, 2021 – Texas Tech announces a return to campus and normal operations (TTU 

System 2021).  

Texas Tech Commitment  

 In June 2020, Texas Tech University issued the Texas Tech Commitment to a safe 

workplace. This commitment provided guidelines and parameters for Texas Tech’s health 

and safety protocols, face coverings, health screenings, sanitation, public events, 

classrooms, and more. Texas Tech faculty and staff were required to socially distance 

their classrooms and were encouraged to adopt a hybrid method of teaching where the 

students would attend in-person and the others would attend online. Using this hybrid 

method of teaching, students would rotate days they attended class in person and days 

they attended online. As the pandemic continued, the Texas Tech Commitment was 

updated eight times to reflect the developments during the pandemic and eventually lead 

to Texas Tech allowing faculty and students to return to full classrooms. (Texas Tech 

University, 2020).  

The Block and Capstone Courses 

 A capstone course is a final assignment(s) or course(s) to help synthesize past 

classes and demonstrate your knowledge and skills (Schritter, 2021). These assignments 
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or course(s) allows students to hone the skills they have learned through the program, 

build their résumé, and improve student confidence in their ability and skills. The 

demand for capstone courses derives from several factors, but mainly from an industry 

demand for students to have experience in their field and a “decay in college education” 

(Wagenaar, 1993). Capstone courses are discussed in further detail in Chapter II.  

The Block was developed by the faculty in the Texas Tech agricultural 

communications program to provide agricultural communications students with a 

capstone experience that wrapped up their undergraduate education. The Block sought to 

accomplish this by provided their students with the experience of creating The 

Agriculturist magazine, a communications campaign for a local non-profit and advanced 

courses in design, writing, and digital communication.  

Need for Study 

As the demand for communications-related careers continues to rise in food, 

renewable energy, and the environment (USDA-NIFA, 2010), there is a demand for 

institutions of higher education to produce graduates who can integrate and apply their 

knowledge and skills to the “real world” (Schwering, 2015). To meet this demand, 

institutions of higher education use capstone courses where students take previous 

knowledge and apply it to real world situations. Primarily, these courses involve 

sequential learning that builds on lower-level classes and leads to a synthesis of that 

knowledge in upper-level courses (Wagenaar, 1993). While designed to provide a real-

world experience, the effectiveness of capstone courses is measured by what students 

receive in terms of career-related experience and professional material. 
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In the Spring 2021 semester, Texas Tech University continued the “Texas Tech 

Commitment” to its students and faculty to provide a safe learning environment on 

campus. The commitment required face masks, social distancing, assigned seating, a 

reduced Spring Break and several more guidelines. These guidelines were adopted to 

help slow the spread of the COVID-19 virus as students returned to campus for face-to-

face, hybrid, and online courses. Regardless of the teaching method, students and 

instructors were expected to follow the health and safety guidelines outlined in the Texas 

Tech Commitment.  

 To adapt to the university’s COVID-19 guidelines, promote student safety and 

reflect the current workforce, the Texas Tech University agricultural communications 

program adapted the Block in Spring 2021 to a hybrid learning experience. While 

students have reported a variety of benefits with a hybrid learning experience 

(Olapiriyakul & Scher, 2006), an evaluation of the 2021 Block capstone experience was 

needed to explore the effectiveness of the hybrid learning experience to see what, if any, 

aspects of hybrid learning should be kept in future Block experiences.  

The importance of this study stems from the uniqueness of the situation with the 

Block being a hybrid learning experience. The Spring of 2021 is the only instance of the 

Block being a hybrid learning experience and perceptions of that experience should be 

gathered to see if any aspects from the Spring of 2021 could be used to improve future 

Block cohorts.  

Statement of the Problem 

In 2015, the Texas Tech agricultural communications undergraduate program was 

ranked as the top program in the nation (Miller, 2015). In an effort to continue the 
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success of the program, agricultural communications faculty members developed the 

Block, which serves as a final capstone experience that applies student’s previously 

learned knowledge and skills to real world experiences. These real-world experiences are 

gained through the development of The Agriculturist magazine, a communications 

campaign, advanced web design, and advanced digital design projects. To continue the 

Texas Tech agricultural communications program and the Block’s success, this study 

seeks to evaluate the Block hybrid learning experience to see if any of the adaptations 

made for the Spring 2021 semester should be used to improve future Block capstone 

experiences.  

Purpose of Study 

 The purpose of this study was to explore perceptions of the hybrid learning 

experience used in the 2021 Texas Tech University Block capstone experience. To 

accomplish this purpose, this research was guided by the following objectives. 

RO 1: Identify if the students and instructors viewed the Block as a career-related 

experience.  

RO 2: Recognize positive aspects of the hybrid learning experience of the Block. 

RO 3: Understand perceived needed improvements of the hybrid learning 

experience of the Block.  

RO 4: Describe recommendations the students, teaching assistants, and faculty 

have for the Block.  

Key Terms  

Hybrid Learning – Courses designed to blend face-to-face learning with online learning 

and encourages self-paced learning. While this term varies by institution, for the 
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Agricultural Communication Block capstone experience it is defined by two days of face-

to-face instruction with two days of online instruction.  

Andreasen’s Five R’s Model – A model designed to evaluate an effective capstone 

course. This model incorporates required learning activities and six educational 

outcomes. 

Five R’s – Five required learning activities that students have for a capstone course to be 

successful. The Five R’s are: receive, relate, reflect, refine, and reconstruct. 

Capstone Elements – Six educational outcomes that students have for a capstone course 

to be successful. The Capstone Elements are: problem solving, decision making, critical 

thinking, critical thinking, and communication.  

Sequential Learning – Style of learning where one area of knowledge is learned to build 

on the next area of knowledge.  

Capstone Course – A learning experience where students to synthesize previous 

knowledge and integrate new information into a experience to solve simulated or real-

world problems” (Crunkilton et al., 1997).  

Ag Comm Block – A experience for students of the Texas Tech agricultural 

communications program that looks to combine previously learned knowledge from the 

student’s past classes and apply it to a real-world experience. The classes of the Ag 

Comm Block are as follows: 

• ACOM 4312 – Advanced Design in Agricultural Media  

• ACOM 4305 – Agricultural Communications Campaigns 

• ACOM 4311 – Convergence in Agricultural Media  

• ACOM 4310 – Development of Agricultural Publications 
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Limitations 

 The first limitation of this study is it was limited to a specific sample that consisted 

of students and instructors of the 2021 Block capstone experience at Texas Tech. 

Students who completed the Block prior to Spring 2021 course were not included in this 

study. The second limitation is that it is assumed that the students, faculty and TAs 

answered the questions honest and completely, but they may not answer truthfully or 

share their complete thoughts and feelings. The third limitation is that students, faculty 

and TAs had already finished the Block so their perceptions after completing the course 

may differ than their perceptions while they participated in the course. Lastly, despite 

multiple attempts the study received limited student participation in the student 

questionnaire and in student interviews. 

Assumptions 

 It was assumed that participants in the study would answer the questions in the 

instrument truthfully and to the best of their ability and that the researcher analyzed the 

data without personal bias.  
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CHAPTER II 

REVIEW OF LITERATURE  

Overview  

 A literature review was conducted to provide background on the developing 

teaching method of hybrid learning in higher education as well as providing context of its 

benefits and limitations to students compared to traditional classroom learning and online 

learning. This chapter then provides background on research related to capstone courses 

and their intention of providing career-ready students. Then, this chapter provides the 

conceptual framework of the Model for the Integration of Experiential Learning into 

Capstone Courses (MIELCC) otherwise known as Andreasen’s Five R’s. 

Hybrid Learning 

 Hybrid learning courses operate under the intention to bridge fully online and 

traditional, face-to-face classes. This teaching method stems from a variety of issues such 

as difficulty transitioning to a fully online classroom format, lack of classroom space, 

budget issues (Biddix et al., 2014) and most recently, complying with COVID-19 student 

safety guidelines (Singh & Arya, 2020). Biddix et al. (2014), said pre-COVID rise in 

popularity of hybrid classes comes from college students viewing their education in a 

broad learning environment rather than a place-based classroom. Students are seeking 

classes that allow flexibility in their learning experience while also making that 

experience more creative and applicable to technology-based industries (Biddix, et al., 

2014). Biddex et al. (2014) also credit the rise in popularity to the increased use of 

technology in the classroom such as online communication, digital file sharing and 

computer use in assignments. The increase in hybrid learning began in the early 21st 



11 
 

century and was built from increased Internet use and online communication technology. 

This increase also stems from a demand from stakeholders that institutions of higher 

education provide more availability to courses and that technology-based learning 

practices be used (Garrison & Hanuka, 2004).    

 There is no shortage of studies that point toward the benefits that students receive 

in hybrid classes. A U.S. Department of Education sponsored analysis of studies from 

1996 to 2008 found differences in learning outcomes between fully online, face-to-face 

and hybrid classes. Notably, students in hybrid classes had higher grades compared to 

those in face-to-face and online classes (Means et al., 2009). Another perceived benefit 

comes from the variety of different ways a class is taught. The combination of face-to-

face lectures, multimedia activities, recorded lectures and online discussions provides 

students with different learning styles a variety of ways to learn the class objectives 

(Khine & Lourdusamy, 2003). Further perceived benefits stem from hybrid classrooms 

applying discussions beyond the classroom, communication that allows equal 

participation and being able to integrate the classroom into the responsibilities of work or 

family for students returning to school from the workforce or containing their education 

while in the workforce (Hiltz & Turoff, 2005). 

 Limitations of hybrid learning stem from issues concerning digital divide, 

availability of technology, institution digital infrastructure, and the cost of hybrid 

learning courses. The digital divide in students is a significant problem for higher 

education, particularly minority serving institutions, first-generation minority students 

and low-income students. These students typically do not have as many digital skills or 

access to adequate technology for academic success (Buzzetto-Hollywood et al., 2018). 
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Other limitations concern the ability of institutions to have the necessary digital 

infrastructure to keep up with the demand for hybrid courses. While most institution of 

higher education currently handle the digital side of these courses adequately, concerns 

about their ability to keep up that infrastructure is related to the increased popularity of 

this teaching method (Hiltz & Turoff, 2005). Lastly, use of hybrid learning is costly due 

to the space, both digital and physical, needed to provide all the learning options to 

students making decisions for these learning environments and faculty investments 

complex for institutions (Xiao et al., 2020).  

Students Perspectives of Hybrid Learning  

 In hybrid courses, students are often looking for convenience of online lectures, 

material, and learning at their own pace and in their space while having in person 

interaction with their classmates and instructors (Lee et al., 2013). Students prefer the 

face-to-face interaction to be optional in hybrid courses and only be used when a student 

is struggling with instruction in the course. These perspectives are also supported by 

Kandakatal et al.’s (2020) study that also found students value the asynchronous and 

immediate access to course resources Kandakatal et al.’s study also found that students in 

hybrid classes reported constant communication with other peers in their course and often 

worked together assignments. Kandakatal et al. (2020) further elaborates that students’ 

report  an increase in their academic performance as well as improvement in the 

efficiency of their problem solving skills.  

 Overall, in a hybrid setting the student is looking for the ability to complete the 

assignment and lessons on their own time and in their own terms. Likewise, students 

prefer that the in-person interaction be on their own terms rather than forced by 



13 
 

instructors (Lee et al., 2013). Students also view the hybrid setting as a way to not only 

increase interaction with other students, but as an opportunity to work together on 

assignments and help those struggling with certain subjects (Kandakatal et al., 2020).  

Teacher Perspectives of Hybrid Learning 

 Teachers familiar with the traditional, in-person method of teaching view the 

online portion of hybrid learning as an alternate way to deliver lessons and classroom 

activities (Lee et al., 2013). They see the biggest benefit is classroom time can be reduced 

by moving coursework of the class workload online. Teachers expect students to be in the 

classroom and learning alongside their classmates asynchronously and view the hybrid 

section as a place where coursework, additional lecture materials and further discussion 

can happen online. To teachers, they hybrid section is not where the core learning 

objective are accomplished, and they view the in-person section the same as a traditional 

face-to-face course.  

 Overall, teachers view the hybrid setting as a way to reduce the in-person 

workload by shifting it online. While it may not be required, they expect students to 

participate in the in-person class time and use the online section to handle assignments 

outside of the classroom (Lee et al., 2013). 

Capstone Courses  

 According to Crunkilton et al. (1997) a capstone course is a learning experience 

that synthesizes previously learned knowledge and then applies it to a real-world 

situation. Not to be confused with a service-learning project, where a student participates 

in a course that provides experience for an individual subject matter, a capstone course is 

designed to apply all previously learned subject matter into one experience that reflects a 
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real-world career or assignment. Essentially, a capstone course is designed to take all 

previous knowledge learned in other courses or service-learning projects and bring it 

together to reflect a realistic job.  

In 1985, the American Association of Colleges’ report Integrity in the College 

Curriculum recommended that capstone courses be implemented into college majors to 

help address the decline in college curriculum. The Integrity report provided a list of 

requirements for a college curriculum to be successful, one of which was listed as “study 

in depth.” Study in depth addresses the need for a student to experience the complexity of 

real-world experience (Wagenaar, 1993). Capstone courses are commonly considered to 

be a part of the “study in depth” requirement because it implies that students should have 

a process where they developed and assess the complex knowledge in a field (Werking et 

al., 1986). Edgar et al. (2011) elaborated on this “study in depth” requirement by stating 

that capstone experience in agricultural education build on this field knowledge through a 

variety of methods and tactics in the classroom such as experiential and sequential 

learning, as well as group projects, that leads to an understanding of “the big picture.”  

Capstone courses in institutions of higher education are used to expose students to 

the theories and methodology of a major and apply it to field experience (Wagenaar, 

1993). The North American Association of Colleges and Teachers in Agriculture 

(NACTA) has published articles detailing capstone courses in all curriculums across 

institutions of higher education (Rhodes, et al., 2012; Andreasen & Trede, 2000; Wright, 

1992). The popularity of these courses stems from its ability to use sequential learning by 

taking previously learned knowledge and apply it to a new knowledge base (Andreasen, 

2004). 
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Success of a capstone course can be viewed from a student’s increased confidence 

of entering the workforce and professional skills (Rhodes et al. 2012). Crunkilton et al. 

(1997) identified five required learning activities and six educational outcomes that are 

crucial for a capstone course to be successful. The required learning activities are project 

case studies or written analyses; small group work; oral communication; and intensive 

writing and industry involvement. The six educational outcomes are problem solving, 

decision making, critical thinking, collaborative/professional relationships, written 

communications, and oral communications. These learning activities and educational 

outcomes are important for students because they teach skills needed to be successful in 

the communications industry.  

 As mentioned in this chapter, popularity of capstone courses comes from their use 

of sequential learning, but another popular aspect of these courses comes from their use 

of experiential learning as well.  

Sequential Learning  

 Sequential learning is the process of building knowledge from lower-level courses 

so that students can obtain a higher level of understanding in upper-level classes 

(Wagenaar, 1993). The emphasis for sequential learning in capstone courses stems from 

the Integrity report previously mentioned and its recommendations of using study in 

depth to provide “final mastery” over disciplines. According to the Integrity report, “The 

Capstone course helps to provide this final mastery experience” (Werking et al., 1986). 

Capstone courses provide students the framework and structure to connect previously 

disjointed information and connect that disjointed information to the course outcome 

(Edgar et al., 2011). This synthesis of previously learned, fragmented knowledge (Table 
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2.1), and its application to the bigger picture is noted as a “crowning experience” at the 

end of a capstone course (Rhodes et al., 2012).  
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Table 2.1 

Fragmented Knowledge Synthesized in the Block 

Fragmented 

Knowledge  

Block Courses 

 Magazine 

Production  

Communication 

Campaigns 

Convergence 

in Ag Media  

Advanced 

Design 

  

Social Media & 

Blogs  

 

X  X  

Video 

Production 

  

  X  

Photography  X    

Design 

Principles  

 

X  X X 

Strategic 

Communication  

 

 

 

X X  

Evaluation & 

Metrics  

 

 X X  

Presentations  

 

 X   

Feature Writing 

 

X    

Writing for Web 

& Social Media  

 

  X  

Technical 

Report Writing  

 

 X   

Communications 

Research  

 

 X   

Website Design  

 

  X  

Print Layout 

 

X   X 

Copyediting  X X X  

X = Fragmented knowledge used in a Block course. 
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Experiential Learning 

Experiential learning can be described as learning through an experience 

(Andreasen, 2004). In this approach to learning, students apply the knowledge from 

previous courses and apply it to a real-world situation or allow them to test theories and 

methodology (Rushing et al., 2014).  While this mode of learning is similar to sequential 

learning because it requires students to use previously learned knowledge, the main 

difference between the two learning modes is experiential learning requires application of 

that knowledge to a situation while sequential learning requires understanding of that 

knowledge. Experiential learning is cited as an essential element in education 

(Andreasen, 2004) and essential to giving students experience in agricultural 

communications programs (Rushing et al., 2014). 

Kolb’s Experiential Model  

With experiential learning being a key component of a capstone course, it is 

important to understand what qualifies as experiential learning. Kolb (1984) developed a 

four-stage model (Figure 2.1) that describes the experiential learning process in four 

principal stages: concrete experiences, reflective observation, abstract conceptualization, 

and active experimentation. With this model, the student first participates in a concrete 

experience. Second, the student steps back from the experience and reflects on what 

happened. Next, the learner connects the previously learned knowledge to the experience 

and understands the concepts associated with that experience. Lastly, the student 

experiments with their new knowledge base and the cycle continues.  
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Figure 2.1. Kolb’s model of Experiential learning (Kolb, 1984). 

Model for Integration of Experiential Learning into Capstone Courses  

 Andreasen (2004) reviewed literature and theoretical frameworks to identify 

theoretical models of experiential learning, define common components of capstone 

courses, and create a model that could be used to introduce and evaluate experiential 

learning in capstone courses. Within his model, the Model for the Integration of 

Experiential Learning into Capstone Course (MIELCC), successful capstone courses 

must include the Five R’s – receive, relate, reflect, refine, and reconstruct.  It describes 

how the Five R’s represent major areas of experiential learning in capstone courses and 
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are designed to, as Crunklinton (1997) described it, “spiral and funnel” capstone 

components that lead students to a higher understanding of the course subject matter.  

Five R’s  

Andreasen (2004) developed the Five R’s to represent major areas of experiential 

learning in the MIELCC and are designed to spiral and funnel the capstone elements 

leading to a higher expertise in the subject matter. 

• Receive: Students must receive an experience either by instructor or 

spontaneously. This term corresponds with Kolb’s (1984) term of “concrete 

experience” and implies that the student must receive some sort of stimulus in the 

capstone course.  

• Relate: Students must relate the experience to previously gained knowledge. 

Capstone courses usually come at the end of a major to bring together knowledge 

learned in lower-level classes and understanding how it applies to an upper-level 

class to bring about a higher understanding of the discipline (Wagenaar, 1993). 

Crunkilton et al. (1997) stated that one of the principal values of capstone courses 

is the need to take fragmented knowledge and bring it all together.  

• Reflect: Students should reflect on the experience they have received and related 

to the experience to recognize personal strengths and weakness and how to apply 

them for a full understanding of the experience (Rhodes et al., 2012; Rushing, 

2012).  

• Refine: After knowledge is related and reflected, it must then be refined to cause 

further understanding of the relevance of this experience and its connection to 

past experiences. “Through refining the received knowledge and conceptualizing 
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it with regards to other experiences, courses, or knowledge the learner begins to 

tie the experience or learning into their educational or experiential paradigm” 

(Andreasen, 2004 p. 56). Refinement gives students more confidence and 

development of skills that are applicable to the discipline (Rushing, 2012).  

• Reconstruct: Students develop a new way of looking at similar experiences or 

problems through a new understanding or knowledge base (Andreasen, 2004). 

The experience is synthesized with previously learned knowledge and skills and 

completed to provide the students with a better understanding of the experience or 

problem. Once this step is completed, the spiral of the Five R’s can be reused for 

additional experiences or problems.  

Capstone Elements 

 Drawing from Crunkilton et al.’s (1997) six educational outcomes, Andreasen 

(2004) developed five capstone elements for the MIELCC (Figure 2.2) – teamwork, 

problem solving, decision-making, critical thinking, and communication. These capstone 

elements are all needed in the capstone course to unify fragmented knowledge and lead to 

the Five R’s and are skills that students should develop during the capstone course.  
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Figure 2.2. Model for the Integration of Experiential Learning into Capstone Courses 

For the capstone course to be successful, each of the Five R’s must be used by the 

students. Students must receive an activity or experience, either by the instructor or 

spontaneously. Students must be able to relate that experience to previously fragmented 

knowledge. Students then will reflect on the experience received and previously gained 

knowledge for a deeper understanding. Students should then be able to refine what they 

have received and move towards a higher expertise. Lastly, the new knowledge or skills 

should be able to be reconstructed by the student (Andreasen, 2004; Rhodes et al., 2012; 

Rushing, 2012). Andreasen (2004) stated once students move toward a higher expertise, 

that the spiral of the Five R’s can be reused and recycled to continue development of new 

knowledge or expertise. Andreasen (2004) also applied Crunkilton et al.’s (1997) five 

essential learning activities – problem solving, teamwork, decision-making, critical 

thinking, and communication into the MIELCC classifying them as capstone elements.  
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Modifications to Andreasen’s (2004) MIELCC  

 Rhodes et al. (2012) recommended modifications to Andreasen’s (2004) MIELCC 

model.  These modifications involve the addition of noise, facilitator and professional 

feedback, and readjustment of the capstone elements. 

Noise 

 Rhodes et al. (2012) suggested adding noise (Figure 2.3) to the model due to its 

representation of situations that could disrupt the experience of a capstone course. “Noise 

can be ubiquitous in the environment of capstone course. It represents the situations when 

the system is hindered as a result of dilemmas such as differences of opinion, 

misunderstood concepts, students’ and instructors’ priority conflicts, unmet deadlines, 

distractions, and decisions that must be made between quality and timeliness in a project” 

(Rhodes et al., 2012, p. 14-15). With the addition of noise, the MIELCC model could 

more accurately show the reality of a capstone course and the complex environments and 

situations that surround it.  

Facilitator and Professional Feedback  

 The researchers also recommended the addition of periodic feedback from 

industry professionals and instructors (Rhodes et al., 2012). This modification looks to 

enhance the MIELCC’s ability to further integrate and unify the knowledge and 

experience in a capstone course.  

Capstone Elements 

 The last modification the researchers recommend is that the capstone elements 

communication and teamwork should be prioritized above the others, with 

communications emphasized before teamwork.  The researchers state the purpose of this 
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modification is that without effective communication, teamwork cannot exist, and that 

teamwork is central to facilitating and improving decision making, problem solving and 

critical thinking (Rhodes et al, 2012).  

 

Figure 2.3. Rhodes et al. (2012) Modified Model for Integration of Experiential Learning 

into Capstone Courses (MMIELCC). 
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CHAPTER III 

METHODOLOGY  

Overview 

 The previous chapter discussed the rise in popularity of hybrid learning and 

capstone courses. With the COVID-19 pandemic affecting how courses are taught in 

institutions of higher education, an opportunity rises to study the effectiveness of the 

hybrid teaching method in capstone courses. The purpose of this qualitative, intrinsic case 

study was to evaluate the effectiveness of the hybrid learning experience used in the 2021 

Ag Comm Block capstone course through the perspectives of the students, faculty, and 

teaching assistants involved. This chapter outlines the methodology used in this study and 

includes the research design, the population and sample, participants, study instruments, 

data collection and data analysis.  

Purpose of Study 

 The purpose of this study was to explore perceptions of the hybrid learning 

experience used in the 2021 Texas Tech University Block capstone experience.  

To achieve this purpose, the research was guided by the following objectives.  

RO 1: Identify if the students and instructors viewed the Block as a career-related 

experience.  

RO 2: Recognize positive aspects of the hybrid learning experience of the Block. 

RO 3: Understand perceived needed improvements of the hybrid learning 

experience of the Block. 

RO 4: Describe recommendations the students, teaching assistants, and faculty 

have for the Block. 
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Research Design 

 This study used a qualitative, intrinsic case study design. A qualitative case study 

was used because of the method’s ability to study a phenomenon using different data 

sources (Baxter & Jack, 2015). As mentioned in the previous chapters, there is limited 

literature on capstone courses taught using the hybrid learning teaching method. A 

qualitative case study allows the researcher to study the Block in a bounded system and 

to examine the Block through various participants interacting with the Block in different 

capacities.  

Qualitative Research  

 Qualitative research gives the researcher the ability to study a problem through 

inductive and deductive data analysis to establish patterns and themes (Baxter & Jack, 

2015). The use of qualitative research is used when an issue needs to be explored through 

the study of a group where the variables or phenomenon cannot be easily identified or 

statistically measured (Creswell & Poth, 2013). To find qualitative data, researchers can 

use a variety of inquiry approaches and information types. The most common inquiry 

approaches for qualitative research are narrative research, phenomenological research, 

grounded theory research, ethnographic research, and case study research. Qualitative 

data is typically collected through four basic information types: observations, interviews, 

documents, or audiovisual materials. The use of these information types and inquiry 

methods helps a qualitative researcher to describe the meaning of a phenomenon for the 

participants that have experiences it (Creswell & Port, 2013).  

 Qualitative research was used for this study because it provided the researcher the 

ability to gain a deeper understanding of the student, faculty, and teaching assistant 
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perceptions of the 2021 Block capstone experience. Using a qualitative approach through 

a questionnaire and interviews allowed the participants to voice their experience in their 

own words. Through the qualitative approach, the researcher was able to collect data and 

apply it to view the participants’ experience through their thoughts, words, and emotions 

rather than a statistical analysis.  

Case Study 

 Ellet (2018) described a case study as “verbal representations of reality that put 

the reader in the role of a participant in the situation” (p. 13). Case studies have one 

common purpose: to represent a situation realistically to the audience so an audience can 

view the situation through a participant’s perspective. A common purpose of a case study 

is to study an issue in the context of a real-life situation or setting (Creswell & Port, 2013; 

Yin, 2009). Case studies often employ several sources of information (i.e.. observations, 

interviews, and audiovisual materials) and create a description of the situation and 

describe common themes within the situation (Creswell & Port, 2013).  

 Case studies have a deep history in research and are popular across many 

disciplines such as psychology, medicine, law, and political science (Creswell & Port, 

2013). There are several different approaches to a case study in both qualitative and 

quantitative research because of its ability to study several situations with a variety of 

different information types. Three variations of case studies exist: single instrumental 

case study, collective or multiple case study, or the intrinsic case study.  

• In a single instrument case study, the researcher selects one issue and then selects 

one case to study and issue (Creswell & Port, 2013). 
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•  In a collective (multiple) case study, the researcher selects one issue, but selects 

multiple cases to study the issue (Creswell & Port, 2013). 

• In an intrinsic case study, the researcher focuses on the case itself because of 

unique or unusual situation happening to that case (Creswell & Port, 2013). 

This study follows an intrinsic case study because of the unique situation 

associated with the 2021 Block capstone experience. The previous Block capstone 

experiences have never been taught in a hybrid teaching method.  The case studied was 

the perceptions and experiences of the students, faculty, and teaching assistant of the 

hybrid 2021 Block. The system of this study was bound by time and place because this 

study focused on the perceptions and experiences of students, faculty, and teaching 

assistants in agricultural communications during the 2021 Block capstone experience at 

Texas Tech University.  

Population/Sample 

 Qualitative researchers in a case study cannot observe everything in a case that 

might be relevant to the issue. Despite not being able to observe every aspect of a case, 

they instead try to obtain a sample that represents all the aspects they could observe (Ary 

et al., 2014). Qualitative researchers select purposive samples, meaning that the samples 

chosen in qualitative research are specific to the study that can provide information 

relevant to the issue (Ary et al., 2014). With the large amount of information gathered in 

qualitative studies, purposive samples are typically smaller in size. Several strategies for 

purposive sampling exist and due to multiple needs of a qualitative study, these strategies 

can be combined or mixed (Ary, et al., 2014).  
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 This study used a combination of stratified purposive sampling and unique case 

sampling to ensure all groups of the case (students, faculty, and teaching assistants) are 

represented to gain a deeper understanding of the hybrid teaching experience in the 

Block. A stratified purposive sample is used to select data from a specific group that is 

purposely selected instead of randomly accepted. Unique case sampling is used to study a 

unique case specific to a certain time and, or place.  

 The population for this study was the students, faculty, and teaching assistants in 

the 2021 Block. The 2021 Block consisted of 40 students, four faculty and four teaching 

assistants. Out of this, 12 students responded to a questionnaire and three students 

participated in the interview. All four faculty members and all four teaching assistants 

participated in the interview. The three groups were chosen for this case because they 

represented different levels of involvement in the Block. The different levels of 

involvement from each group provide perspectives from each group such as students 

participating as learners in the Block, faculty as creators and professors of the Block, and 

teaching assistants providing support to both the faculty and students.  

Participants 

 The following description of participants provides an overview of each group’s 

background and their level of involvement in the Block. These participants provide a 

variety of backgrounds and experiences involved in the Block and the agricultural 

communications industry. 

 In this study, 11 participants were interviewed and nine responses to a student 

questionnaire were analyzed. Out of the 11 participants, four were faculty members 

teaching in the 2021 Block, four were teaching assistants in the 2021 Block and three 
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were students in the 2021 Block. All nine responses from the questionnaire came from 

students in the 2021 Block. These participants represented various levels of participation, 

from the faculty creating and administering the Block to the students receiving the 

learning experience. These participants also provided a variety of backgrounds and 

experiences involved in the Block and the agricultural communications industry. In an 

attempt to protect the identity of these participants, all identifiers were removed from the 

transcripts used for data analysis and are noted as Student, Teaching Assistant or Faculty 

participants. While an effort was made to remove the identifiers, the purposive sample of 

the 2021 Block is small, and some may be able to identify the participants.  

Students 

 The Block capstone experience serves as the final undergraduate requirement to 

complete the agricultural communications major at Texas Tech University. To participate 

in the Block, students must have completed their agricultural communications 

coursework. The purpose of this experience is to build the students’ knowledge base and 

communication skills before graduating, which demonstrates sequential learning. Once in 

the Block, students continue to build their knowledge base and skills while applying 

those skills to real-world experiences such as creating The Agriculturist magazine, a 

communications campaign for a local nonprofit, create a portfolio website, and create a 

magazine story layout.  The student level of involvement in the Block is as learners 

finishing their agricultural communications degree, finalizing their education and skills, 

and gaining experience in the agricultural communications discipline.  
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Faculty  

 As previously mentioned, in 2015, the Texas Tech agricultural communications 

program emerged as the top program in the nation (Miller, 2015). To continue the success 

of the program and to develop career-ready graduates, faculty in the program developed 

the Block. Since 2017, the Block has had five different cohorts and has continued to 

develop and adapt to better serve the students and the program. The same faculty that 

created the Block has taught all five cohorts and have 45 combined years teaching at the 

collegiate level. The faculty level of involvement in the Block serves as the creator of the 

curriculum and as professors that administer the curriculum.  

Teaching Assistants 

 Teaching assistants for the Block are selected based on their skills such as writing, 

software expertise, and design capabilities that apply to the Block. Teaching assistants are 

commonly masters or doctoral agricultural communication students and their roles in the 

Block are to help the faculty in administering the curriculum, grading, and offering one-

on-one assistance to the students. The teaching assistant level of involvement serves as 

faculty and student support in the Block.  

Recruitment 

 All participants of this study were recruited via email and from a list of 

participants of the 2021 Block the primary researcher obtained from an instructor of the 

Block. Students were sent an email, approved by IRB, that detailed the purpose of the 

study and a link to the questionnaire described below. Faculty and teaching assistants 

were also recruited via email that detailed the study and if they would participate in a 

one-on-one interview. 
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Instrument 

Questionnaire 

 For the student participants of this study, a questionnaire consisting of 36 Likert-

type scale questions was developed. The Likert-type scale questions related to the 

students’ perception of the capstone elements, Five R’s and the hybrid learning 

experience in the Block. The questionnaire also had three open-ended questions 

pertaining to the student likes, dislikes, and recommendations for the Block. Lastly, the 

questionnaire consisted of demographic questions and a question asking if the student 

would like to participate in a one-on-one interview to further discuss their perceptions of 

the hybrid learning experience in the Block. The questionnaire was administered through 

the Qualtrics online survey tool.  

Likert-type scale questions regarding the Five R’s were created by the research 

team and designed to reflect the Andreasen’s (2004) Five R’s of receive, relate, reflect, 

refine, and reconstruct. The research team created the scale questions (Appendix B) 

regarding the capstone elements and hybrid learning and were similar to other studies that 

examined the specific elements. Those elements and the studies are: 

• Teamwork: Chorroiparasert (2020) - Learners' perceptions on peer assessment in 

team-based learning classroom. 

• Problem Solving: Chorroiparasert (2020) - Learners' perceptions on peer 

assessment in team-based learning classroom. 

• Decision-Making: Bodkin (2017) – The group decision-making communication 

effectiveness (GDMCE) scale: Development of a new integrated measure for 

evaluating group decision-making effectiveness. 
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• Critical Thinking: Hepner (2011) - Evaluating the critical thinking skills and 

academic characteristics of undergraduate students at two post-secondary 

institutions utilizing two different curriculum models 

• Communication: Tkalac Verčič et al. (2021) - Measuring internal communication 

satisfaction: Validating the internal communication satisfaction questionnaire. 

• Hybrid Learning: (Ozkan & Koseler, 2009) - Multi-dimensional students’ 

evaluation of e-learning systems in the higher education context: An empirical 

investigation 

Interviews 

Semi-structured, one-on-one interviews were used in this study for all faculty and 

teaching assistant participants. Students were also given the option to participate in semi-

structured, one-on-one interviews. For a student to participate in an interview, a yes or no 

question regarding if they would participate in a one-on-one interview was added to the 

questionnaire. Interviews were selected for this study because it allows the researcher to 

gain a larger understanding of interpersonal, social, and cultural aspects of an 

environment (Erlandson et al., 1993). Semi-structured interviews are the most common 

type of interview in qualitative research and are guided by interview guide (Appendix C), 

but exact wording or order of those questions are not fixed (Erlandson et al, 1993). The 

semi-structured interview was selected for this study due to the predicted differences with 

the hybrid learning experience in the Block between the faculty, teaching assistants, and 

students. Questions for the interview were based upon Rushing et al.’s (2014) study. The 

research team adjusted the questions to gain perspectives of the hybrid learning 

experience. Rushing et al’s (2014) study sought to assess student and instructor 
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perspectives of agricultural communications magazine capstone courses across three 

universities. The study used these perspectives to describe what characteristics made for a 

successful agricultural communication magazine capstone course using a qualitative 

interview methodology.   

All interviews were recorded then transcribed for data analysis. The primary 

researcher also took field notes to highlight comments and cross validate participant 

responses. Interviews were transcribed using Otter.ai software, then checked and edited 

to ensure each interview was transcribed verbatim.  

Data Collection 

 Data collection for this study began in May 2021 and was complete in early 

October. Questionnaire data were collected from May to August with four email 

reminders to students were sent out via email during this time. Interviews were conducted 

from August to October. Data analysis started once all faculty interviews were complete 

while the rest of the interviews were analyzed as they were collected   

 Four faculty, four teaching assistants, and three students participated in interviews 

for this study. All interviews with faculty and teaching assistants were conducted in 

person. All three student interviews were conducted and recorded over Zoom due to time 

and location constraints. Each participant was interviewed once, and the interviews lasted 

30 to 45 minutes each. The semi-structured approach allowed for the interviews to vary 

in length based on follow up questions or questions that derived from a participant’s 

response.  

 The researcher’s field notes were examined and used to cross validate 

participant’s responses or provide further insight to any participants’ statements.  
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 For the questionnaire, 12 students responded. After review of the responses, the 

research team removed three responses because they did not contain adequate responses. 

The research team felt that omitting the other three reposes was appropriate due to a 

qualitative study’s need for rational screening (Erlandson et al, 1993). 

Data Analysis 

 Due to there being only 12 student responses to the questionnaire, and only nine 

of those kept for subsequent analysis, the research team decided to remove any Likert-

type scale question responses and only analyze responses to the open-ended questions. 

The primary researcher’s field notes and interview audio-recordings were 

transcribed verbatim. The open-ended responses from the questionnaire were also kept as 

written. Data analysis used direct interpretation to find common themes in the data about 

the hybrid learning experience of the 2021 Block capstone experience. This analysis 

developed overarching themes to look for so the primary researcher could develop 

naturalistic generalizations about the case (Creswell, 2018; Saldaña, 2016). Before 

analysis started, all identifiers were removed from the data and the transcripts were read 

to provide a refresher of interviews and check for any remaining mistakes.   

 The interviews, open-ended questions and field notes were transcribed and 

analyzed through the Delve qualitative coding software. To begin, the primary researcher 

went through each transcript to develop the first codes from the data. After the initial 

coding process, the researcher went through the transcripts again to ensure that any key 

word(s) or phrases were not missed. From these codes, key word(s) and phrases were 

placed into categories based on similarity in key concepts, phrases, and terms. These 

categories were then further refined by members of the research team by further 
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clarification and merging of the categories and data into more comprehensive and broad 

themes. An audit trail was kept, and transcripts were analyzed several times so that the 

researcher could ensure that any important concepts, phrases, or terms were not missed.  

 Direct interpretation allowed the researcher to take apart the data and place it into 

categories that emerged. These categories help the research team establish patterns within 

the data and look for a correspondence between categories and develop those into 

overarching themes (Creswell, 2016). From there, the research team was able to 

generalize the themes and apply it to the case so that others can learn from the singular 

instance of the hybrid learning experience used in the 2021 Block capstone experience.  

Trustworthiness 

 The purpose of naturalistic inquiry is to have an impact on knowledge by adding 

to the overall knowledge base or solving specific problems. To have this impact, ensuring 

trustworthiness is critical to display its truth value, establish a basis to apply the 

knowledge, and allow external judgements (Erlandson et al, 1993). Trustworthiness helps 

strengthen qualitative research and builds upon the accuracy of the findings. Lincoln and 

Guba (1985) organized trustworthiness into four criteria: credibility, transferability, 

dependability, and confirmability. These four criteria were used throughout this study to 

strengthen the results and establish validity.  

Credibility 

 Credibility seeks to determine whether the results of the setting studied “rings 

true” for the population in that setting (Erlandson et al, 1993). Without credibility 

established within the population of that setting and the participants that supplied the 

data, credible results cannot be established.  
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 One way that credibility was established in the study was through triangulation. 

Triangulation creates credibility through the use of multiple sources of data and Lincoln 

and Guba (1985) stated that each source of data should be triangulated by another data 

source. This was achieved by triangulating the interviews of three different groups - 

faculty, teaching assistants and students - participated in the 2021 Block as well as field 

notes and the open-ended responses from the student survey.  

 Another way credibility was established was through peer debriefing of the 

questionnaire and interview guide used to collect data as well as reviewing the categories 

and themes created through the data analysis. With peer debriefing, outside professionals 

review the perceptions, insights and analysis and provide feedback to refine the study 

(Erlandson et al, 1993). Throughout this study, the lead researcher asked professionals 

with more experience in qualitative research to evaluate the instruments, methods, 

analysis, and results of the study.  

 Lastly, credibility was also established by using member checking to ensure the 

results of the data analysis reflected the participants’ perspectives. Member checking is 

used so that both the data and interpretations can be verified by the participants of the 

study. To ensure credibility through member checking once interviews were transcribed. 

The transcripts were sent back to the participants to ensure they accurately reflected the 

participant perspectives. Member checking was also conducted by sending the results and 

themes to the participants and asking them to verify that it accurate represented their 

perspectives. 
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Transferability  

 Transferability, or applicability, is determined in terms of how the findings of a 

study can be applied to other settings or populations. The use of a study’s findings 

requires applicability because over time, the context and the individuals in the study will 

change (Erlandson et al, 1993).  

 Transferability for this study was established through the use of a purposive 

sample that maximized the difference of information collected from the participants in 

that setting. The participants in this study were specifically chosen due to 2021 being the 

only year the Block was administered in a hybrid modality as a result of the Texas Tech 

University guidelines regarding the COVID-19 pandemic.  

Dependability 

 Dependability is the establishment of reliability in a study’s consistency, 

predictability, stability, or accuracy. The establishment of reliability depends on 

replication, or that if the study was repeated of the same instruments, analysis and data 

will yield similar results (Erlandson et al, 1993).  

 An audit trail was created to establish dependability in this study. The audit trail 

consisted of audio recordings, interview transcripts, field notes, any instrument edits, data 

analysis notes, digital copies of coded transcripts, all IRB forms and modifications, the 

semi-structured interview guide, proposal and proposal edits and any other relevant 

digital and physical documentation.  

Confirmability 

 Confirmability is measured by the degree in which a study’s results are the 

product of the study and not the biases of the researcher (Erlandson et al, 1993). To 



39 
 

achieve this, the study should establish objectivity through the methodology that the 

study is open to scrutiny, replicable, and identifies the biases of the researcher. This does 

not assume that the study is free from bias, but rather to trust in the confirmability of the 

data itself.  

 An accurate audit trail used to establish dependability enables an external 

reviewer to judge the results of the study and determine if the results, interpretations, and 

recommendations can be traced to the data and other sources (Erlandson et al, 1993). The 

use of this audit trail helps establish confirmability.  

Investigator Bias 

 The primary researcher of this study is an agricultural communications graduate 

assistant at Texas Tech University in the Department of Agricultural Education and 

Communications. The primary researcher graduated from the Texas Tech Agricultural 

Communications program in Spring 2020 and participated in the 2020 Block. It was 

during that semester capstone courses had to shift to online after spring break in March. 

The primary researcher did not participate in the Block as a TA or in any other role after 

the Spring 2020 semester.  

 Two members of the research team are both faculty in the Texas Tech agricultural 

communications program and professors in the Block. To reduce the investigator bias 

toward the Block, a third researcher was selected to help with this study because she had 

no previous involvement in the Block as a student or instructor. 
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CHAPTER IV 

FINDINGS 

Introduction 

 The purpose of this study was to evaluate the effectiveness of the hybrid learning 

experience used in the 2021 Texas Tech University Block capstone experience. This 

study explored the students’ experience and identify ways the Block could be improved. 

With the 2021 Block being the only instance of the Block taught with the hybrid 

modality, this study sought to see if future Block capstone experiences could use the 

hybrid modality, or any specific aspects of it, to improve the student learning experience. 

In this chapter, information on the participants, findings associated with the research 

objectives, and a summary of the findings are provided: 

RO 1: Identify if the students and instructors viewed the Block as a career-related 

experience.  

RO 2: Recognize positive aspects of the hybrid learning experience of the Block. 

RO 3: Understand perceived needed improvements of the hybrid learning 

experience of the Block. 

RO 4: Describe recommendations the students, teaching assistants and faculty 

have for the Block.  

Findings in Relation to Research Objective One 

 Research Objective One looked to identify if the participants viewed the Block as 

a career related experience. Two themes that emerge was the remote workplace and 

client-based projects in the Block reflected a realistic work environment and prepared 

them for jobs in the industry. 
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Remote or hybrid workplace  

 This theme found how the Block reflected a remote or hybrid work environment 

where employees might be working outside of an office. The COVID-19 pandemic 

forced a dramatic change to modify the way organizations operate, specifically an 

increase in virtual, remote working for employees (Nyberg et al., 2021). All participants 

stated the use of technology such as Zoom or Microsoft Teams, along with the remote 

class time twice a week, reflected a remote or hybrid work environment. Teaching 

Assistants (TA) 2 and 3 both stated the hybrid experience in the Block accurately 

reflected the dramatic shift in the online and remote workplace. TA 3 said, “the online 

portion was timely in consideration of how communication strategies have altered since 

COVID” (TA participant 3, p. 1). Faculty participant 1 added: “The hybrid learning 

experience was invaluable to [the students]” and that the online section “helped them 

with their [online] communication skills” (Faculty participant 1, p. 2 and 4).  

 Student participants discussed how the Block prepared them for careers that are 

currently working with remote employees. Student participant 2 said: 

It's crazy to think that you need Zoom etiquette now, but I think that, because of 

the pandemic, we're only going to keep going further down this road probably. 

Learning how to navigate an online workplace is probably one of the most 

beneficial aspects of [the Block]. I think more comms positions are probably 

going to be remote because, if COVID-19 did nothing else, it showed that you can 

do your job from wherever you are (Student participant 2, pg. 2).  

 

 Student participant 1 added: “I use Teams in all my jobs” and [during my 

internship] we used Zoom and online formats multiple times whenever people are in 

different locations” (Student participant 1, pg. 2). Faculty and TAs also commented on 

how the Block provided students an opportunity to learn and build skills related on online 

professionalism. TA participant 3 said: 
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As a capstone course, this presented the students with a work type of environment 

and to be comfortable presenting themselves in a professional manner in an online 

environment (TA participant 3, pg. 1).  

 

Client-based projects 

 In this theme, participants discussed how the use of client-based projects reflected 

how projects such as a magazine or communications campaign would come together. 

Participants in this study stated that projects such as The Agriculturist magazine and 

communication campaigns with actual clients better prepare the students for jobs while 

providing value to the Department of Agricultural Education and Communications and 

local clients. TA 4 said the use of real-world clients helps prepare students because it has 

“real world implications” and that the material used from their campaigns can be used for 

the department (TA participant 4, pg. 1). TA 2 added: 

This is what a real-world job is going to look like with multiple different projects 

on your plate, working with different team members, being frustrated with some 

of the people that you are working with, and also having to figure out the best 

way to move forward through those hurdles (TA participant 2, pg. 3).  

 

 Participants also discussed how the use of clients builds on each student’s 

individual skills. TA 3 said, “The Block is really focused on the utilizing the strengths of 

each student and preparing them for the type of career or type of communicative 

environment they hope to be in upon graduation.” TA 3 also added, “it is so 

individualized for each student, yet everyone’s individual role is playing to a common 

goal” (TA participant 3, pg. 2).  

Findings in Relation to Research Objective Two 

 Research Objective Two looked to identify the positive aspects of the hybrid 

learning experience from the participant’s perspectives. In this theme, participants 
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discussed several positive aspects of the hybrid learning experience in the Block, but 

common topics were the use of guest speakers, accessibility, and convenience.  

Guest Speakers 

 Both faculty and teaching assistant participants spoke frequently about the use of 

guest speakers in the Block. Both groups discussed how the COVID-19 pandemic 

encouraged them to bring in guest speakers over Zoom. Faculty participant 1 stated: “We 

were able to pull in guest speakers from South Texas, Iowa or lots of places that we 

hadn't been able to do and hadn't thought about doing before” (Faculty participant 1, pg. 

3). 

Participants discussed that bringing in guest speakers currently working in the 

current hybrid or remote work environment provided students firsthand accounts of what 

to expect in the current workforce.  Faculty participant 4 stated that having the guest 

speakers for the class provided the students with a first-hand perspective and “give the 

best practices of [a hybrid] work environment” (Faculty participant 4, pg. 1). Faculty 

participant 4 added:  

Adding those kinds of speakers in was really helpful to instantly reinstate that this 

remote work environment is weird for us now, but it’s something they should 

probably be prepared for if they get into a communications field (Faculty 

participant 4, pg. 1).  

 

Participants also spoke about how guest speakers added to the credibility of the 

Block.  

I have never been a real communication practitioner; I've only gone to school. I 

feel having people in the industry who work in campaigns or with a magazine is 

beneficial. Having people who have published magazines and having people from 

different parts of the industry come in, or for the social media aspect, having real 

social media managers come in and speak about their experiences is helpful so we 

aren't just speaking from an academic standpoint, but speaking from a practitioner 

standpoint (TA participant 4, pg. 5). 
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Accessibility and Convenience 

 Accessibility to the Block was discussed by all participants, but mainly by the 

student participants. Student participants discussed accessibility in terms of still being 

able to connect to the class despite having work, internships, or illness. “Being the 

majority of the students in the Block work or internships, having the flexibility of being 

able to still participant via Zoom is very helpful” (Student Questionnaire 3). TA 4 added 

that the hybrid structure “makes it more accessible” and how students who did not live in 

Lubbock could attend through an online section (TA participant 4, pg. 3).  

 Students also stated they enjoyed the hybrid structure provided them with “days 

off” where they could work from home and did not have to travel to campus but could 

still participate in class.  

“I enjoyed having days ‘off’ when I did not need to get ready, drive to campus, 

get on a bus, and still walk a long distance to the ACOM building. I felt that my 

days off and my days on broke up the week nicely and made the fatigue a little 

less dramatic and stressful by the end of the semester” (Student Questionnaire 9).  

Students further elaborated that these days provided them with more time to work on 

assignments.  

“I liked the time I saved not traveling to and from campus as well as being able to 

use my morning to get more assignments done” (Student Questionnaire 5).  

Faculty participants mainly discussed how they provided more resources and 

greater access to materials in the Block. Faculty participant 3 said: “It forced me to gather 

more materials. I gave them way more resources during the hybrid Block than I ever did 

in past Block courses.” Faculty participant 3 went on to add that the hybrid structure 
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“made me be more structured and more thoughtful about what I gave them” (Faculty 

participant 3, pg. 1 and 4).  

Findings in Relation to Research Objective Three 

 Research Objective Three looked to understand perceived needed improvements 

of the hybrid learning experience from the participant’s perspectives. The emergent 

themes for this research objective were diminished camaraderie in the Block and 

technology issues.  

Diminished Camaraderie  

 Throughout the interviews, camaraderie in the Block was discussed, but was most 

prevalent among the student participants. Students stated that the hybrid structure limited 

the camaraderie in the class. Student participant 2 said: “I did not have the opportunity to 

get to know the class as well as I would have preferred” (Student participant 2, pg. 4). 

Student participant 1 added: 

I think one thing and a lot of us talked about this, and the hybrid model really 

restricted, is how fun the Block is because you're with everyone at once. I had 

never even seen some of the students that were in the other hybrid group (Student 

participant 1, pg. 4).  

 

When the faculty reflected on camaraderie in the Block, it was stated that the 

“lack of daily, one-on-one, in-person was very difficult for some students to overcome” 

(Faculty participant 4, pg. 3). It was also noted that the lack of camaraderie impacted the 

enjoyment of the Block and contributed to the lack of cohesion in the class.  

“I think the general cohesiveness of the class makes a big impact on their 

enjoyment of the Block.” Faculty participant 4 said. Faculty participant 4 added “little 

subgroups developed” and “it kind of created some disjointedness” (Faculty participant 4, 

pg. 1).  
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Responses to the student questionnaire stated, “The only negative thing I saw with 

the hybrid learning experience was not being able to see the other half of the class 

majority of the time” (Student Questionnaire 3) and “I like being in the classroom and 

missed out on the camaraderie” (Student Questionnaire 2).  

 Faculty participant 3 added:  

I missed the interactions between the students. One of the best things about the 

Block is how much of a cohort they really formed, how much how those 

relationships develop. One of the biggest changes we see is the growth in their 

workplace relational skills, like building teams, building these networks, and 

relying on each other for different things for different projects (Faculty participant 

3, pg. 4). 

 

Technology Issues 

 The other negative aspect frequently discussed was the struggles the participants 

had with technology in the Block. Despite the use of Zoom reflecting a realistic 

workplace as discussed earlier in this chapter, frequent responses stated a dislike for 

Zoom. “Personally, I hate Zoom so this was a huge challenge for me” (Student 

Questionnaire 8). Students also stated Zoom “censored the input that you would typically 

put into class” (Student participant 2, pg. 1).  

 Students also described how technology issues made it difficult to ask questions 

and how computers would struggle running multiple programs.   

 In class, it might take two minutes to ask a question how to do something. With 

the hybrid experience, you have to take the time send the email, set up a Zoom 

meeting, get on Zoom, and share your screen and do all that. Then it becomes a 

30-minute process and it was more difficult than just raising your hand and asking 

for help (Student participant 1, pg. 4). 

 

Being online, especially for the design class, was really hard. My computer would 

shut down because I would have Illustrator, Zoom, and other programs open. My 

computer would just stop working. It could not run Zoom and Illustrator at the 

same time (Student participant 1, pg. 1). 
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 Faculty participant 3 added technology issues added to the class confusion. 

Finding in Relation to Research Objective Four 

 Research Objective Four looked to identify recommendations that the faculty, 

teaching assistant and student participant had for future Block capstone experiences. The 

most prevalent themes focused on shifting the Block back to an in-person structure and 

modification of group work.  

In-Person Block Structure 

 The most prevalent recommendation from all participants was that the Block 

should go back to a completely in-person structure. Several participants, particularly the 

student participants, had statements such as “I liked the days I was able to come to class” 

and that “the Block should be face-to-face only” (Student Questionnaire 8 and 1). TA 

participant 4 added: “I feel the online students did not get the same quality of experience” 

and “I don’t like the hybrid structure; I would rather it be either all in-person or all 

online.”  

 Teaching assistants added: “I think with the style of this class, that it should be 

taught specifically just in person. I think the hybrid course brought a lot of positives to it, 

but it was also hard to manage.” TA 4 stated.  “Especially when the students stopped 

caring. My biggest thing is it should be taught in person because students weren’t paying 

attention half the time when they we’re on Zoom” (TA participant 1, 4).  

 Faculty participant 4 stated: "I would avoid the hybrid structure at all costs” 

because students stated they got the most out of class when they were in-person. 
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Modify Group Work  

 Another recommendation from student participants was for the faculty to consider 

modifying the group work. “I think it’s frustrating that I had to rely on people and was 

randomly thrown into a group to get a grade. I’d recommend more individual projects” 

(Student participant 2, pg. 3-4).   

Other Relevant Recommendations 

 While the following recommendations were not frequently discussed, the 

researcher felt that the responses should be noted based on relevance to the study.  

• Experiential learning. Teaching assistants noted that through the use of 

experiential learning, the students “strengths came into play throughout 

different projects” (TA participant 3, pg. 4) and to “keep the experiential 

learning with the real-world campaign with a real client instead of a make 

believe one” (TA assistant 4, pg. 4).  

• Mandatory workdays. Students expressed frustration when it came to 

workdays in the Block because “it is frustration whenever you’re the only 

one in your group there” (Student participant 2, pg. 3).  

• Online Block section. Several participants expressed that if an online 

section is made for the Block, an effort to have them more involved in the 

class should be made. TA participant 4 stated: “I feel like the online 

students did not get the same quality of experience” (TA participant 4, pg. 

4). A response to the student questionnaire also stated that “my roommate 

opted for the 100% online group, and she told me she felt alienated from 

the classroom, her peers, and the faculty” (Student Questionnaire 7).  
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• Block Survey. Throughout faculty interviews, the topic of a consistent 

Block review was discussed frequently. Faculty 3 stated that not only was 

a review for the Block helpful in planning future Block capstone 

experiences, but that “discussing [the Block] after a bit of time really lets 

you look back and see what worked and what didn’t” (Faculty participant 

3, pg. 6). 
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CHAPTER V 

CONCLUSIONS AND RECOMENDATIONS  

Overview 

The previous chapter laid out the emergent themes and data collected from this 

study. This chapter will describe the purpose of the study followed by the conclusions 

and discussions from each research objective. Then this chapter will look into the 

recommendations from the research team for future research, practitioners, and the Block. 

Overall, this section will discuss the Five R’s (Table 5.2) and Capstone Components in 

Andreasen’s (2004) MILECC model that were present in the 2021 Block.  

Purpose of Study 

 The purpose of this study was to evaluate the effectiveness of the hybrid learning 

experience used in the 2021 Texas Tech University Block to evaluate if students received 

a valuable learning experience and see how the Block could be improved. To accomplish 

this purpose, this research was developed by the following objectives. 

RO 1: Identify if the students and instructors viewed the Block as a career-related 

experience.  

RO 2: Recognize positive aspects of the hybrid learning experience of the Block. 

RO 3: Understand perceived needed improvements of the hybrid learning 

experience of the Block. 

RO 4: Describe recommendations the students, teaching assistants, and faculty 

have for the Block. 
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 The conclusions determined from the findings of this study are presented in this 

chapter along with recommendations for future research, the Block, and 

practitioners. 

Conclusions and Discussions 

Conclusions from RO 1. 

 In the analysis of student, teaching assistant and faculty responses to evaluate if 

the Block provided a career-related experience, two major themes emerged: hybrid or 

remote workplace and the used of client-based projects.  

 Remote or hybrid workplace. Participants agreed the Block reflected the current 

workplace with the hybrid learning experience. The COVID-19 pandemic caused 

companies and organizations to shift the way they operate by staggering when employees 

could come into the office or by requiring employees to work remotely (Nyberg et al., 

2021). Student and teaching assistant participants frequently stated the online portion of 

the hybrid learning experience in the Block prepared them for the new realities of the 

workforce. Further discussed was how the hybrid learning experience helped 

participant’s develop professional online skills and become comfortable with new 

technology in the workforce such as Zoom or Microsoft Teams.   

 Client-based projects. All participants discussed that the use of client-based 

projects, particularly The Agriculturalist magazine and the communication campaigns, 

better prepared them for the workforce and to work with clients. With the rise in 

communications-related careers in agriculture (USDA-NIFA, 2010) and the demand for 

students that have skills and knowledge that make them ready for the workforce, the use 

of client-based projects better prepares students for the “real world” (Schwering, 2015). 
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Student and teaching assistant participants stated the “real world implications” that are 

derived from the use of client-based projects in the Block not only reflected an 

agricultural communications career, but also helped students highlight their individual 

strengths in the campaign teams, The Agriculturist magazine, and other projects. 

 These themes indicate the hybrid structure of the Block provided a career-related 

experience to the students, specifically during a change in the workforce due to COVID-

19. As stated in Nyberg et al.’s (2021) study, the change in the workforce to allow more 

hybrid and remote work has opened up new opportunities for employees and employers 

that embrace these changes. It also indicates the use of client-based projects better 

prepares students for the workforce. This follows Schwering’s (2015) study that students 

place in these “real world” scenarios enter the workforce better prepared and more 

desired by organizations looking for career-ready graduates.  

These themes reflect the Receive aspect of Andreasen (2004) MIELCC Five R’s 

that lead to a higher expertise in a subject matter. Conclusions from RO 1 show that 

students received an educational experience that began the process of spiraling and 

funneling the rest of the Five R’s. Some students also reported the use of Refinement and 

Reconstruction in the Five R’s by applying the online communication skills and 

experience received by the hybrid experience in their current jobs or internships. These 

themes also relate to the Concrete Experience stage of Kolb’s (1984) four-stage Model of 

Experiential Learning that stated students must first receive a concrete experience before 

they can begin to apply it to a real-world experience.  
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Conclusions from RO 2. 

 In the analysis of participant responses to identify positive aspects of the hybrid 

learning experience used in the Block, two themes major themes emerged: the use of 

guest speakers and the accessibility and convenience of the hybrid learning experience.  

 Guest speakers. Faculty and teaching assistant participants frequently discussed 

the use of guest speakers during interviews. Both groups stated that the COVID-19 

pandemic forced them to bring in guest speakers over Zoom to follow university health 

guidelines. All participant groups stated that bringing in guest speakers over Zoom was 

highly effective in having a variety of communication professionals from across the 

nation they typically would never have considered to speak to the class. Participants also 

agreed the use of guest speakers added to the credibility of what was being taught in the 

Block and provided the students with realistic perspectives of the current hybrid or 

remote work environment.  

 Accessibility and convenience. Student participants frequently discussed how 

they valued the accessibility and convenience the hybrid learning experience the Block 

provided. The participants discussed how the hybrid structure allowed them to still 

participate in class despite work, internships, or illness. While the hybrid structure 

allowed them greater access, student participants also discussed that it allowed greater 

convenience when it came to projects or assignments. Some student participants 

described how it allowed them to have “days off” where they did not have to travel to 

class and could do assignments on their own time when it did not interfere with other 

commitments.  
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 The accessibility and convenience of the hybrid structure used in the Block 

reflects the Biddix et al. (2014) and Khine & Lourdusamy (2003) studies that show 

students are seeking classes that allow flexibility in their education and a hybrid structure 

allows for a variety of ways for students to learn the class objectives.  

 The use of guest speakers can be tied to the MIELCC model’s (Andreasen, 2004) 

Refine aspect.  Guest speakers that provided students with personal perspectives about 

their experiences which helped students to refine the knowledge given to then throughout 

the Block and expand on the relevance of the experiences provided to them throughout 

the courses.    

Conclusions from RO 3. 

 Analysis of the participant responses to understand perceived needed 

improvements of the hybrid learning experience used in the Block resulted in two major 

themes: the lack of camaraderie in the Block and technology issues.  

 Camaraderie. Majority of student participants reflected they missed out on the 

camaraderie that is typically experienced in the Block further elaborating that the hybrid 

structure limited the in-person interaction in the Block and the overall enjoyment of the 

Block. Described by several student and faculty participants, past Block experiences 

typically provide a unique bonding and networking experience that was missed in 2021 

due to only half the class being present on the days they were allowed to be in person. 

Further elaborating on the lack of camaraderie, faculty participants noted that this led to 

the development of subgroups in the Block and contributed to the disjointedness in 

respect to group work among student teams and communication between faculty and 

students.   
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 Technology issues. Student participants frequently discussed technology issues 

were persistent throughout the Block, especially for those on participating on their 

designated online days in the hybrid structure. Using multiple Adobe programs while 

running Zoom resulted in computer crashes and being disconnected from the class. 

Students also stated the online portion of the hybrid Block made it difficult to ask simple 

questions over Zoom. The technology issues reflect Hiltz and Turroff’s (2005) concern 

over if colleges and universities can maintain the necessary digital infrastructure with the 

increasing popularity of online and hybrid courses. This finding also relates to Buzzetto-

Hollywood et al.’s (2018) study that overall access to technology can impact a student’s 

success and lead to confusion or disjointedness in a class.  

 The results here suggest that although the hybrid structure allowed more access 

for students, it affected the camaraderie within the class and eventually led to 

disjointedness across the participants and confusion within the class. It also suggests that 

while students appreciated learning online communications skills such as Zoom and 

Microsoft Teams, student participants overall described the increased use of technology 

as an issue in the Block hybrid structure.  

These themes reflect a need for the communication and teamwork aspect of 

Andreasen’s (2004) capstone elements in the MIELCC for the hybrid experience of the 

Block. The lack of camaraderie in the Block expressed in the interviews shows 

communication and teamwork was partly missing. Students reported teamwork and 

communication among other classmates and other teams was difficult or non-existent due 

to the in-person and online mix in class participation. The themes show that challenges 

with technology provided students an experience to exercise problem solving, decision 
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making and critical thinking skills, which are all components of MIELCC’s capstone 

elements. 

Conclusions from RO 4.  

 Analysis of participant responses to identify what recommendations the 

participants had for the Block resulted in two major themes: return to the in-person Block 

structure and modification of group work. Other themes also emerged: use of experiential 

learning, mandatory workdays, and the development and improvement of an online Block 

section.  

 In-person Block structure. While participants highlighted positive aspects of the 

hybrid learning experience in the Block, all participants recommended that the Block 

return to a fully in-person structure. Several student participants stated that they learned 

better when they were able to participate in person. Teaching assistant participants stated 

they felt the hybrid structure was difficult to manage, lead to disconnect across the class, 

and students did not get the same quality of an experience when they were online. Faculty 

participants stated the hybrid structure led them to be better prepared for the class, but the 

hybrid structure should be avoided due to the disjointedness it created and their 

preference to teach face-to-face. Some faculty participants also stated they felt they 

taught better in person and that students told them they got more out of the days they 

were physically in the classroom.  

 Modify group work. Several student participants expressed that they wished that 

the group work was modified. Students recommended that the group work have less of an 

impact on their grades and stated that more individual assignments could be used.  



57 
 

 Experiential learning. Teaching assistants frequently stated that thought the use 

of experiential learning students were able to build on their individual skills and apply it 

to their teams and client. It was highly recommended that the Block continue to use real 

clients for the projects and to allow students use their strengths in group projects.  

 Mandatory workdays. Students recommended that workdays in the Block be 

mandatory because several teams would try to meet during workdays but there were 

always students that refused to participate with their team during the workdays.  

 Online Block section. During the 2021 Block, five students elected to participate 

in a fully online structure. Although these students were not interviewed for the study to 

maintain the focus of the hybrid learning experience, several student participants in the 

hybrid structure stated that the online students told them they felt alienated from the rest 

of the classroom. Students recommended greater effort should be incorporated to include 

the online section students with the rest of the class if an online section is ever used 

again. Along with this online section, faculty participants expressed a concern about class 

size and classroom seating capacity and discussed that an online section of the Block 

could be used in the future to accommodate students.   

 The results indicate that although there were positive aspects of the hybrid 

structure, the majority of the study’s participants suggested returning in a face-to-face 

structure for the Block. This does not imply that the hybrid structure should be 

completely removed because of its importance in reflecting the current workforce. Rather 

there should be more in-person learning opportunities for students. The study also 

indicated group work should be modified to highlight more individual work, experiential 

learning should continue to be a priority for the Block, an adjustment of the required in-
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person classroom participation should be considered, and there should be further 

consideration to improve student participation in the online section. 

 The themes and recommendations for RO 4 show a need for improvement of 

Andreasen’s (2004) MILECC in relation to the hybrid learning experience of the 2021 

Block.  

Discussion 

 The findings of this study reflect several components of Andreasen’s (2004) Five 

R’s and Capstone Elements were present in the hybrid learning experience of the 2021 

Block, but some key components were non-existent or need improvement. Specifically, 

the hybrid learning experience of the Block needs to be revised to provide positive 

experiences that reflect the Capstone Elements (teamwork, problem solving, decision-

making, critical thinking, and communication) need to unify fragmented knowledge and 

experiences. While modification and improvement are needed, responses from student 

participants implies the students received an effective capstone experience and that the 

Five R’s of the MIELCC were achieved in the hybrid learning experience of the 2021 

Block. 

Changes to the Model for the Integration of Experiential Learning in Capstone 

Courses 

 Andreasen (2004) created the MIELCC by proposing that successful capstone 

courses should apply Crunkilton et al.’s (1997) capstone elements to incorporate the Five 

R’s: receive, relate, reflect, refine, and reconstruct. While this model is to gauge the 

effectiveness and overall success of other agricultural capstone courses, the current study 

has found the instruction method of the capstone course can impact a student’s ability to 
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apply capstone elements and incorporate the Five R’s, which can impact the effectiveness 

and success of a capstone course.  

 It is recommended that modifications be made to Andreasen’s (2004) model to 

represent different instruction methods and reflect their impact on how capstone elements 

are received by students. Changes should be made by adding a section of Instruction 

Methods, which are face-to-face, hybrid, and online (Figure 5.1.). This modification 

represents common instruction methods used in higher education and how one, or a mix, 

can be applied in capstone courses to apply the capstone elements. 

 

 

Figure 5.1. Proposed changes to Andreasen’s (2004) MIELCC suggested by this study.  
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Recommendations 

 Based on this study and its conclusions, several recommendations for practice and 

research can be made.  

Recommendations for the Block 

 The results from this study led to several recommendations for future Block 

capstone experiences (Table 5.3). The main recommendation is for the Block return to a 

face-to-face structure if university health protocols allow it. While the hybrid learning 

experience provided a variety of positive aspects, the findings indicate the overall 

effectiveness and student learning experience suffered. Instead of a hybrid structure to 

reflect the current workforce, it is suggested to create lessons and assignments where the 

students participate in a hybrid or online structure to highlight the importance of online 

professional skills, working in remote teams, and how to utilize programs like Zoom and 

Microsoft Teams.  

 Bringing in guest speakers over Zoom should continue to be done. This provides 

the faculty members with a wider variety of speakers who can be utilized to highlight 

specific careers, lessons, and give students a unique networking opportunity. In addition 

to these online speakers, faculty members should also invite speakers to visit the class in 

person, which will allow students to network and highlight local opportunities. 

 Another recommendation is to consider the development of an online section of 

the Block. As the faculty participants stated, there is concern about what to do when the 

student class size exceeds the classroom size. Student participants supported eh 

development of an online offering because it would provide them with more accessibility 

and flexibility.  
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 Lastly, it is recommended that an evaluation questionnaire be developed for 

students, teaching assistants, and faculty to complete at the beginning of the Block, after 

the completion of the Block and two months after finishing the Block. This information 

gathered through this process would provide the faculty of the Block with an accurate 

reflection from all levels of participation in the Block. The purpose of the reflection at the 

beginning and end of the Block is to evaluate perspectives and effectiveness of the Block 

over the semester. The purpose of an evaluation two months after the completion of the 

Block is due to participant statements that reflection months after completion allowed for 

better reflection of the Block. Although student participation would decrease in the two-

month evaluation, the perspectives provided could offer insight into how the students are 

using skills learned in the Block in the workforce. 
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  Table 5.2 

Five R’s in the Block  
Five Rs 

 
Participant Feedback  

Receive  “Something they really tried to do was make the 

classroom and assignments experience better 

when you were in class.”  

“I’m sure the experience would have been 

different, but I don’t think it hindered what I 

would have learned otherwise.”  

 

Relate “Knowing how to work those Adobe products 

was helpful.” 

“I think the news writing class was really helpful 

for putting those features and material together 

for the magazine.”  

“That [Ag Advocacy] course really helped with 

the campaigns course.”  

 

Reflect “I was the leader of my group and the leadership 

classes I’ve taken helped with that.” 

“That kind of stretched my leadership and 

management skills.”  

“I kind of based my entire experience around 

photography, like putting the magazine together, 

because that is what was so prominent to me.”  

 

Refine “The photography, design and writing was super 

helpful in creating the magazine.”  

“I had to learn how to speak to my teammates in 

a way I hadn’t before which helped my 

delegation skills.”   

“I developed my soft, interpersonal skills in my 

communication.”  

 
Reconstruct “The online communication portion [of the 

Block] was timely and considerate of how 

communication has altered since COVID-19.”  

“I think more communication positions are going 

to be remote, so you need Zoom etiquette now 

and know how to work remotely.” 

“I use [Microsoft] Teams in all my jobs and this 

summer in [my internship] we used Zoom and 

online formats multiple times with people in 

different locations.”  
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  Table 5.3.  

Summary of Recommendations for Teaching the Ag Comm Block 
Recommendation  

 
Participant Feedback  

Return to a face-to-face structure “I liked the days I was able to come to class.”  

“The Block should be face-to-face only.” 

“I don’t like the hybrid structure; I would rather 

it be either in-person or all online.”  

 

Develop lessons and assignments 

over the hybrid or online workplace 

“The hybrid approach to our classroom actually 

created a more realistic experience of what it will 

be like to be a part of an organization who only 

meet on zoom, only meet virtually, and rely on 

email to carry out the work of their business” 

“You need like zoom etiquette now because of 

the pandemic, and we're only going to keep 

going further down this road probably so 

learning how to navigate an online workplace is 

probably one of the most beneficial aspects.” 

 

Bring in guest speakers over Zoom  “I tried to bring professionals to meet with our 

students, just to talk about working remotely in a 

publication.” 

“Adding those speakers in was really helpful to 

reinstate that this remote environment is weird 

for us now, in that hybrid setup, but it's 

something they should probably be prepared for 

if they get into a communications field.” 

 
Development of an online Block 

section 

“Since the majority of the students in the block 

work or have internships, the flexibility of being 

able to still participate online is very helpful.” 

“We’ll have to make that decision when it comes 

time, but we will either have to have an online 

section or find a larger room.”  
Development of an evaluation 

questionnaire  
“Discussing [the Block] after a bit of time really 
lets you look back and see what worked and 
what didn’t.”  
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Recommendations for Future Research.  

 This study primarily looked at the use of the hybrid learning experience in a 

capstone experience. Few studies have been completed regarding the use of hybrid 

learning in capstone courses. This study could be replicated using Andreasen’s Five R’s 

to study the effectiveness of hybrid learning in capstone experience, particularly in 

agricultural communications hybrid courses. Studies could also be expanded to evaluate 

student performance in hybrid capstone courses compared to face-to-face capstone 

courses. Future research could also explore how student learning types are affected in 

hybrid capstone courses. Lastly, there is little to no research over student camaraderie in 

capstone or student teaching courses and it is recommended that research be conducted 

on overall student camaraderie and how it can be improved in these courses. Future 

research over student camaraderie is critical particularly in terms of student mental 

health. COVID-19’s has shown an increased burden on mental health along with 

academic and personal difficulties paired with distress, increased anxiety and other 

mental health factors (Kecojevic et al., 2020). Camaraderie among students is reported to 

have a positive impact creating strong and supportive relationships with other students 

(van der Riet et al, 2018).  
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APPENDIX B: QUESTIONNAIRE   
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APPENDIX C: INTERVIEW GUIDE  

1. What was your experience like teaching the Block in a hybrid modality during the 

spring 2021?  

2. What changes did you notice from your students from beginning to end?   

 

3. Tell me how the hybrid learning experience in your course made it most realistic 

for the students?  

 

4. Did the hybrid learning experience allow your students to develop or improve 

upon their professional skills?   

 

5. How did the hybrid learning experience relate to previously learned skills and 

were the students able to apply them?  

 

6. What in the hybrid learning experience do you feel help contributed most to the 

development or improvement of those skills? If so, describe activities you felt 

helped contribute most to the development or improvement of these skills.    

 

7. Did this the hybrid learning experience make your students look at (magazine, 

web design, campaigns, graphic design) in a new light?   

 

8. What did you like about the hybrid structure?  

 

9. What did you NOT like about the hybrid structure?  

 

10. If you had the choice of teaching this class in a hybrid structure again, would you? 

Why or why not?  

 

 

 

 

 

 


