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ABSTRACT 

Middle school counselors under the Texas Education Code (TEC) §33.005 and 

§33.006 must implement a comprehensive school counseling program; counselors are 

responsible for helping students achieve success in school, pursue post-secondary 

opportunities, and lead healthy, fulfilling lives. Through the individual planning 

component, counselors are responsible for planning, monitoring, and managing students' 

educational, career, personal, and social development. COVID 19, virtual instruction, and 

social isolation added significant challenges to middle school counselors' already difficult 

task of helping English Learners navigate post-secondary planning and career readiness. 

The purpose of this insider action research is to identify the necessary knowledge and 

skills middle school counselors need to increase English Learners’ post-secondary 

planning and career readiness by teaching social-emotional competencies. Helping 

students develop social-emotional learning skills is essential in developing a growth 

mindset and identifying personal, cultural, and linguistic assets. In addition, building 

counselor capacity and confidence creates effective campus leaders that can influence EL 

student outcomes. The following research questions guided this study: 

1. What skills, in the individual planning component of the Texas Counseling 

Model, do middle school counselors need to develop middle school ELs post-

secondary planning and career readiness by teaching personal and social 

development?  

2. What knowledge, in the individual planning component of the Texas 

Counseling Model, do middle school counselors gain when developing middle 
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school ELs post-secondary planning and career readiness when teaching 

personal and social development?   

This insider action research followed essential design-based school improvement, 

research methodological principles, intervention strategies advocated and discussed in 

Mintrop (2016) and Coghlan and Brannick (2014). In addition, the researcher collected 

qualitative impact and process data throughout the study. Overall, the impact and process 

data findings identified the growth in counselor knowledge and skills necessary to 

increase ELs post-secondary planning and career readiness and a solid connection to the 

benefits of teaching students social-emotional learning competencies.     

 

Keywords: Social-Emotional Learning Framework, SEL, Individual Planning, School 

Counselor Leadership, Middle School Counselors, Texas Comprehensive School 

Counseling Model; post-secondary planning and career readiness  
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CHAPTER I 

INTRODUCTION TO THE STUDY 

The Collaborative for Academic, Social, and Emotional Learning [CASEL] (n.d.) 

defines social and emotional learning (SEL) as “the processes through which students 

acquire knowledge, attitudes, and skills to understand and manage emotions, set and 

achieve positive goals, feel and show empathy for others, establish and maintain positive 

relationships, and make responsible decisions” (para. 1). According to Dymnicki et al. 

(2013), numerous studies indicate that a sizable proportion of adolescents have 

substantial social, emotional, and mental health challenges that impede them from 

prospering in school and life. In other cases, students' inability to overcome these 

obstacles causes them to engage in risk-taking behaviors, which can frequently result in 

poor academic achievement. Educators can improve students' social, emotional, and 

mental health by developing greater self-regulation skills and fostering a safe, caring, and 

stress-free educational environment that promotes positive decision-making and 

academic success. Education Week, Children Trends Database (2012) as cited in 

Dymnicki et al. (2013) state, according to the National Center for Education Statistics, 

“only 74.9% of public high school students graduate with a diploma in the United States 

(U.S.). In addition, three million thirty thousand public school students dropped out of 

high school in 2011” (p. 5).  

 Dymnicki et al. (2013) further state, “by providing students with comprehensive 

SEL programming characterized by safe, caring, and well-managed learning 

environments and instruction in SEL skills, many of these learning barriers and 
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associated risk factors can be addressed” (p. 5). This study used the Bowers et al. (2018) 

social-emotional leadership framework for school counselors to deliver social-emotional 

strategies that can mitigate students' stressors and help students increase post-secondary 

planning and career readiness knowledge for transition to high school.  

Organizational Context of the Insider Action Research Study  

This study took place in a south Texas school district, referred to as South Texas 

Border ISD. South Texas Border ISD is identified as a B-rated district by the Texas 

Education Agency [TEA] (2019a) located in the Region One Educational Service Center 

area. According to the Texas Education Agency [TEA] and the National Center for 

Education Statistics (NCES) as cited in Texas Education Agency [TEA] (2020), which 

issue classification types for Texas public school districts and are based on factors of 

enrollment, population size, and proximity to urban areas. South Texas Border ISD is 

another central city, suburban large school district. Texas Education Agency [TEA] 

(2020) defines Suburban – Large as “a territory outside a principal city and inside an 

urbanized area with a population of 250,000 or more” (para. 11). South Texas Border 

ISD has 41 schools, three comprehensive high schools, three early college high schools, 

one stand-alone academy of health professions high school, two campuses dedicated to 

serving students of more increased need, one alternative disciplinary center for secondary 

students, eight middle schools, and 23 elementary schools. As of the 2018–2019 school 

year, South Texas Border ISD served 27,998 students, of which 14,346 (51.24%) are 

male, and 13,652 (48.76%) are female. The English Learner (EL) student population in 

South Texas Border ISD consists of 15,451 (55.20%) students, of which 7,204 (48.00%) 
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are female, and 7,809 (52.00%) are male. In addition, the district's student population is 

27,869 (99.50%) Hispanic/Latino, of which 25,980 (92.80%) are economically 

disadvantaged. See Table 1.1 for South Texas Border ISD student demographics, 

including student ethnicity breakdown. Table 1.2 provides district staff information.  

 

 

Table 1.1 

Student Demographics 

Demographic Number Percent 

Gender 
  

Female 13,652 48.76% 

Male 14,346 51.24% 

Ethnicity   

Hispanic  27,869 99.50% 

White      104 00.40% 

African American        10 00.00% 

American Indian           7 00.00% 

Asian           3 00.00% 

Two or More           5 00.00% 

Total Students 27,998  

Note. Adapted from 2018-2019 Texas Academic Performance Report, Texas Education 

Agency [TEA], 2019a.  
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Table 1.2 

District Staff Information  

Staff  Number  Percent  

District Staff 
  

Professional Staff 2,473 58.70% 

Teachers 1,879 44.60% 

Professional Support    421 10.00% 

Campus Administration    123   2.90% 

Central Administration       50   1.20% 

Teacher Ethnicity   

Hispanic 1,819 96.80% 

African American        3   0.20% 

White      30   1.60% 

Asian      25   1.30% 

Two or More Races        3   0.20% 

Teachers by Years of Experience    

Beginning Teachers      74   3.90% 

1-5 Years’ Experience    480 25.50% 

6-10 Years’ Experience    427 22.70% 

11-20 Years’ Experience    644 34.20% 

Over 20 Years’ Experience    255 13.60% 

Number of Students per Teacher      15  

Note. Adapted from 2018-2019 Texas Academic Performance Report, TEA, 2019a. 
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Insider Action Researcher 

This study used an insider action researcher perspective. Mintrop (2016) explains, 

“action research embraces transformative leaders and places them in the center of the 

research endeavor” (p. 193). The researcher has worked for South Texas Border ISD for 

25 years. In the 25 years, I have served South Texas Border ISD as a teacher, counselor, 

and my current position of school counseling director. As the school counseling director, 

I can collaborate not only with over 80 school counselors at the elementary, middle, and 

high school levels, but I also have the opportunity to participate with district leadership in 

district development, planning, and evaluation. With leadership comes the need to make 

the most appropriate recommendations to support student growth and address areas of 

need.  

As a high school teacher, I taught ninth graders, where my love and passion for 

college readiness and student advocacy started; I taught college readiness, employability, 

and problem-solving skills to help students be successful in high school and their post-

secondary journey. My experience as a teacher and counselor helps me understand that 

students not only need academic support but social, emotional, and life readiness skills to 

prepare them to overcome barriers as they move from middle school to high school, 

college, and beyond.    

Background of the Problem of Professional Practice 

 “Nine grade marks a critical juncture in American schooling” (Curran Neild, 

2009, p. 53). According to Curran Neild (2009), “students who do not navigate a school  
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transition well face the possibility of personal and academic turmoil and even falling off 

track for promotion and graduation” (p. 54). Curran Neild (2009) further explains that  

 students who manage the academic demands of the transition to high school have 

 a high probability of graduating four years later. However, those who do not – 

 who fail to earn as many credits as they should during ninth grade – face a 

 substantially elevated risk of dropping out of high school. (p. 53)    

HB 5, enacted in 2013 by the 83rd Texas Legislature, established a new high 

school graduation program – the Foundation High School Program for students entering 

Grade 9 in 2014-2015 and thereafter. In addition, HB 5 changed advisement 

responsibilities for school counselors at all grade levels, elementary, middle, and high 

school. Currently, middle school counselors must develop a graduation plan for each 

student in middle school who was unsuccessful in any part of the State of Texas 

Assessment of Academic Readiness (STAAR) or who is at risk of not graduating within 

five years from the time a student enters high school (HB 5, 2013). HB 5 also calls for 

school counselors at all levels of elementary, middle, and high school to advise students 

and parents about the importance of post-secondary education, coursework to prepare 

students for post-secondary education, and financial aid information and requirements 

(HB 5, 2013). In addition to HB 5, the state of Texas also passed HB 18 enacted in 2015 

by the 84th Texas Legislature that called for school counselors to provide instruction to 

students in Grade 7 or 8 in preparing for high school, college, or a career.  

With the mandates of HB 5 and HB 18, middle school counselors play an 

essential role in career exploration and career advising during the sixth, seventh, and 
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eighth grades to ensure all students transition to high school with increased college 

readiness knowledge. However, the district’s 2018–2019 Texas Academic Performance 

Report (TAPR) indicates the annual dropout rate for Grades 9 to 12 was at 3.6%, which is 

higher than the state rate of 1.9%. Additionally, the district's graduation rate was 85.8%, 

below the state rate of 90% (TEA, 2019a). Even though multiple factors affect the 

district’s dropout and graduation rates, school counselors agree that their role is vital in 

these two accountability measures. Counselors understand that students need to be better 

prepared academically and emotionally to tackle the unexpected challenges they face 

during their journey toward high school graduation.  

Needs Assessment 

According to Mintrop (2016), “designing begins with a perception of a problem, 

something that designers have encountered and believe needs changing and improving” 

(p. 59). Through an exploratory needs assessment (ENA) at South Texas Border ISD, it is 

possible to find a root cause within the school counselors’ responsibilities, for the low 

graduation rate and refine the problem of practice. Because this study focused on the 

leadership role of the middle school counselor and ELs, the ENA explored counseling 

practices to determine how this group of professionals can better prepare ELs in middle 

school that can raise the EL graduation rate. To affect student outcomes at the high 

school level, the work of schools counselors needs to start early. So, how can middle 

school counselors help students be better prepared to transition to high school? How can 

school counselors support ELs? The goal is that the answers to these questions may 

identify contributing factors affecting the EL graduation rate.  
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One way the school counselor can directly affect student outcomes is by 

delivering a comprehensive school counseling program. Advising and educating students 

on career, personal, and social development is a significant component of the Texas 

Model for Comprehensive School Counseling Programs. Because what counselors teach 

within the Texas Model for Comprehensive School Counseling Programs may contribute 

to the low EL graduation rate, it is important to identify deficiencies. The Texas Model 

for Comprehensive School Counseling Programs aligns with Texas state law governing 

the work of school counselors (Texas Education Agency [TEA], 2018) (see Table 1.3).  

 

 

Table 1.3 

 

Overview of the Four Service Components of Comprehensive School Counseling 

Programs TEC §33005 

 

Guidance 

Curriculum 

Responsive 

Services 

Individual Planning System Support 

Provides guidance 

content to teach all 

students how to 

develop 

transferable skills 

for daily living. 

Addresses students’ 

concerns that 

impact their 

educational, career, 

personal, and social 

development. 

Assists students in 

planning and 

managing their 

individual 

educational, career, 

personal, and social 

development. 

Includes indirect 

students services of 

program management, 

support activities 

beneficial to students, 

and program 

accountability. 
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Table 1.3 Continued 

 

Guidance 

Curriculum 

Responsive 

Services 

Individual Planning System Support 

Sample Curricular 

Topics Addressed: 

Post-Secondary 

Planning and 

Career Readiness 

Personal Health  

and Safety 

Sample Topics 

Addressed: 

Academic Concerns 

Attendance 

Bullying, conflict, 

harassment, child 

abuse and neglect 

 

Cross-cultural 

conflict 

Grief/Loss/Death 

issues  

School 

attitudes/behaviors 

Suicide/Self-harm 

Sample Topics 

Addressed: 

Educational: 

strengths, 

uniqueness, 

challenges, and 

academic planning 

 

Career: Career 

interests, options, 

and training, 

interest inventory 

interpretation, and 

application. 

Personal: Strengths 

and talents, 

leadership skills, 

and assertiveness  

Sample Topics 

Addressed:  

Program Management: 

Conduct needs 

assessment and plan 

program accordingly; 

plan guidance lessons 

 

Support Activities:  

Provide relevant 

parent education and 

teacher professional 

development; serve on 

school advisory team  
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Table 1.3 Continued 

 

Guidance 

Curriculum 

Responsive 

Services 

Individual Planning System Support 

  
Social: 

Communication 

skills, social assets, 

responsibility, and 

accountability 

Program 

Accountability: 

Collect and report data 

to support program, 

seek professional 

development 

Sample Counselor 

Domains:  

Advocacy 

Assessment 

Coordination 

Guidance 

Leadership 

Sample Counselor 

Domains: 

Advocacy 

Assessment 

Consultation 

Coordination 

Referral 

Sample Counselor 

Domains: 

Advocacy 

Assessment 

Consultation 

Guidance 

Sample Counselor 

Domains: 

Advocacy 

Leadership 

Professional 

Standards/Ethics 

Program Management 

Note. Adapted from the Texas Model for Comprehensive School Counseling Programs  

TEA, 2018.  

 

 

 

The College Board National Office for School Counselor Advocacy, as cited in 

TEA (2018) recognized that “school counselors are well-positioned to guide all students 

toward college and career readiness” (p. 51). The school counselor plays a pivotal role in 

student success and a gatekeeper to advance classes, college entrance exams, college 

applications, and financial aid. The school counselor's work in each of the four delivery 

components of the Texas comprehensive school counseling model affects student 
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achievement, with individual planning and guidance components being the most 

important when helping students graduate from high school and transitioning to post-

secondary education.  

The ENA convened a team consisting of counselors and district personnel that 

directly work with school counselors to review data and hold conversations to identify 

deficiencies, problematic behaviors, and concerns that could further clarify the problem 

of practice (Mintrop, 2016). Over two different meetings, the team collected and 

reviewed accountability data, discipline referrals, dropout data, and school counselor 

practices and procedures. As a result, the ENA brought to light many of the challenges 

and barriers ELs experiences, such as excessive absences, academic failure, discipline 

problems, retention in elementary grades, and high mobility. Through meetings with 

several school counselors, the team also discovered that middle school counselors did not 

feel adequately prepared to support post-secondary planning mandates. Counselors did 

not think they had the appropriate knowledge and skills to answer all graduation 

requirements or transition to post-secondary education questions.  

Statement of the Problem of Professional Practice  

South Texas Border ISD employs school counselors at the elementary, middle, 

and high school levels who work tirelessly to support students' needs. District counselors 

are professionals who have an excellent disposition for learning and helping students. 

However, after reviewing accountability data, discipline data, district-required counselor 

data, and meetings with counselors, the ENA indicated that school counselors work 

diligently to ensure students succeed academically by providing individual counseling 
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and crisis intervention. Counselors also procure transitional information to ensure 

students have the necessary background knowledge for high school, but efforts fall short 

since not all counselors feel they are experts in the field. Counselors also collaborate with 

campus staff and other district counselors to provide vertical alignment of the counseling 

program, but these efforts are not systemic protocols.  

The problem of practice was evident as middle school counselors continue 

implementing the mandates of HB 5 (2013) and HB 18 (2015). Middle school counselors 

struggle for middle school students to understand the importance of the academic 

decisions they need to make under HB 5 mandates. Counselors believe students do not 

take the information seriously or realize the importance of their decisions. Middle school 

academic decisions and goals affect students’ high school and post-secondary 

opportunities, but counselors feel they do not have the necessary training to help students 

understand these concepts.  

Based on the ENA, the following questions surfaced. First, how can middle 

school counselors help students realize the importance of post-secondary planning? 

Second, how can counselors help students build resilience, growth mindset, and 

determination to succeed academically and emotionally to ensure high school graduation 

and postsecondary enrollment? Based on ENA findings, there was a need to increase 

school counselors’ knowledge and skills to support student learning. If school counselors 

focus on developing students' social-emotional learning competencies, then school 

counselors can increase ELs post-secondary planning and career readiness knowledge 

and increase student outcomes.  
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Purpose of the Study 

The primary focus of this insider action research was to study and identify the 

necessary knowledge and skills middle school counselors in South Texas Border ISD 

need to increase ELs post-secondary planning and career readiness by teaching social-

emotional competencies. Helping students develop social-emotional learning skills is 

essential in developing a growth mindset and identifying personal, cultural, and linguistic 

assets as students transition to high school. The middle school counselor is critical in 

helping students develop social-emotional competencies to improve post-secondary 

planning and career readiness and ultimately raise the graduation rate of ELs.  

Design Parameters of the Study 

This study used an insider action research methodological design as defined by 

Coghlan and Brannick (2014) "a family of related approaches that integrate theory and 

action to address important organizational, community, and social issues together with 

those who experience them" (p. xvii). As the name implies, action research is focused on 

some action or cycle of actions taken, is now doing, or wishes to take by members of an 

organization or group to address a specific problematic issue. The concept is that changes 

occur in the environment or within the participants and researchers themselves, 

depending on the situation. Ideally, it should be in partnership with people interested in 

the issue under research. Mintrop (2016) explains that design development is a systematic 

and disciplined approach to innovative issue resolution in academic institutions. It is 

driven by clear, thoughtful concepts about the adult learning required to achieve the 

desired goals. In addition, design development considers the complexities of specific 
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organizational contexts, stresses both the predicted research quality and the creative 

potential of practical problem solving, and achieves results continuously through trial and 

error. According to Mintrop (2016), “design-based improvement follows the IDEAL 

model of identifying, defining, exploring, acting, and looking back” (p. 19).  

"When educators act as change agents, they need to reduce this complexity and 

decide on the forces, or drivers, they believe will cut through this web of human 

relationships and move it in the desired direction" (Mintrop, 2016, p. 116). The term 

drivers refers to the primary forces that educational authorities believe will have the most 

significant influence on the implementation of desired changes (Mintrop, 2016). The 

researcher used the following change drivers to create change in ELs school counselor 

leadership, social-emotional learning framework, the Texas comprehensive school 

counseling model, and professional development.  

Significance of the Study 

With the American Rescue Plan Elementary and Secondary School Emergency 

Relief (ESSER Fund) release under the American Rescue Plan Act of 2021, social-

emotional learning is important. As campus social-emotional leaders, school counselors 

are in an excellent position to lead the effort of implementing and doing direct instruction 

of social-emotional learning skills to increase students’ post-secondary planning and 

career readiness, especially at the middle school level, where students must make 

important decisions before transitioning to high school. According to the U.S. 

Department of Education (2021) state plan, learning loss and mental health challenges, 

including social isolation, were the significant challenges facing students during the 
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COVID-19 pandemic. Therefore, it is a priority to identify students' social-emotional 

needs and provide support to improve outcomes. The significance of this study was the 

growth of school counselors as social-emotional campus leaders to teach students post-

secondary planning and career readiness competencies. This study may further validate 

the importance of teaching social-emotional learning competencies to improve student 

performance in all areas.    

Research Questions 

 The following research questions guided this study: 

1. What skills, in the individual planning component of the Texas Counseling 

Model, do middle school counselors need to develop middle school ELs post-

secondary planning and career readiness by teaching personal and social 

development?  

2. What knowledge, in the individual planning component of the Texas 

Counseling Model, do middle school counselors gain when developing middle 

school ELs post-secondary planning and career readiness when teaching 

personal and social development?   

Conceptual Definitions of Study Variables and Dimensions 

• College readiness or college and career readiness - College readiness is the 

level of preparation a student must attain in English language arts and 

mathematics courses to enroll and succeed, without remediation, in an entry- 

level general education course for credit in that same content area for a 

baccalaureate degree or associate degree program (Mishkind, 2014, p. 17).  
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• COVID-19 - Coronavirus disease (COVID-19) is an infectious disease caused 

by a newly discovered coronavirus. 

• English learner (EL) - An English Learner is a student who is acquiring 

English and has another language as the primary language. English language 

learners and English learners are used interchangeably and are synonymous 

with limited English Proficient (LEP) students, as used in Texas Education 

Code 29, Subchapter B. 

• HB 5 - House Bill 5 (HB5) was passed by the Texas Legislature in 2013, 

making many changes to the state's curriculum and graduation requirements, 

assessment program, and accountability system. The new graduation 

requirements affect those students going into ninth grade during the 2014-

2015 school year. 

• HB 18 – Texas passed (HB 18) in May 2015. With HB 18, the Texas Legislature 

aims to increase advising to students in middle and high schools. It supports 

HB5, which outlines requirements for student graduation plans.  

• Individual Planning – The individual planning component of the Texas model 

is to guide all students as they plan, monitor, and manage their own 

educational, career, personal, and social development.  

• Post-secondary planning and career readiness – According to College Board, 

it is never too early to start planning for post-secondary education. This means 

educating students on college, the college application process, financial aid, 

scholarships, and the exploration of careers.  
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• Professional development - Professional development is one of the 

requirements for professional school counselors to keep their certification. 

Professional development is critical in counseling to stay current with trends 

and new research for effective practice. Professional school counselors must 

also follow ethical standards that include professional obligations and 

competencies; compliance requires professional development. Additional 

certifications or specific training can help professional school counselors 

increase their knowledge and expertise. 

• School counselor - Professional school counselors have master's degrees and a 

state school counselor certification. School counselors provide specialized 

counseling and guidance in the framework of the Texas Educations Agency's 

Model Developmental Guidance and Counseling Program for Texas Public 

Schools—A Guide for Program Development pre K-12th grade. 

• Social-emotional framework (SEL) - The SEL Framework addresses five 

broad and interrelated areas of competence: self-awareness, self-management, 

social awareness, relationship skills, and responsible decision-making. These 

can be taught and applied at various developmental stages from childhood to 

adulthood and across diverse cultural contexts. 

• Social-emotional learning - SEL is an integral part of education and human 

development. It is the process through which all young people and adults 

acquire and apply the knowledge, skills, and attitudes to develop healthy 

identities, manage emotions and achieve personal and collective goals, feel  

http://devportals.tea.state.tx.us/WorkArea/linkit.aspx?LinkIdentifier=id&ItemID=4207
http://devportals.tea.state.tx.us/WorkArea/linkit.aspx?LinkIdentifier=id&ItemID=4207
http://devportals.tea.state.tx.us/WorkArea/linkit.aspx?LinkIdentifier=id&ItemID=4207
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and show empathy for others, establish and maintain supportive relationships, 

and make responsible and caring decisions. 

• Texas Model for Comprehensive School Counseling Programs – The Texas 

Model aligns with Texas state law governing the work of school counselors.  

Assumptions 

All procedures for this study were conducted following Texas Tech University 

guidelines established by the Institutional Review Board (IRB). It was assumed that no 

study participants were deceptive with their answers and answered all questions honestly 

and to the best of their ability. It was further assumed that this study was an accurate 

representation of the current situation in South Texas Border ISD where the study was 

conducted and that it may lead to a robust school counseling program at the middle 

school level that supports the teaching of post-secondary planning and career readiness 

competencies to improve student outcomes.  

Delimitations 

The participants for this study were school counselors at South Texas Border ISD; 

the district has counselors at the elementary, middle, and high school level, but this study 

focused on middle school counselors only. In Texas, all school counselors must  

implement a comprehensive school counseling program; however, this study focused 

only on the individual planning component of the Texas Comprehensive School 

Counseling Model.   
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Limitations 

 The findings, results, and conclusions of this study were limited to South Texas 

Border ISD. All participants, school counselors in the study, were South Texas Border 

ISD employees too, which may be a limitation. Additionally, the insider researcher holds 

the title of school counseling director, which may pose perceived biases. However, any  

perceived biases due to the relationship between researcher and participants were 

addressed through reflective journaling.   

Chapter I Summary  

This study focused on a professional problem of practice at South Texas Border 

ISD through an insider research methodological design. Through an ENA, the researcher 

and a team of district personnel identified the need to improve school counselors' 

knowledge and skills to teach students post-secondary planning and career readiness by 

teaching social-emotional competencies to improve student outcomes. "When educators 

act as change agents, they need to reduce this complexity and decide on the forces, or 

drivers, they believe will cut through this web of human relationships and move it in the 

desired direction" (Mintrop, 2016, p. 116). This study fdocuse on ELs, social-emotional 

learning framework, school counselor leadership, the Texas school counseling model, 

and professional development to create change.  
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CHAPTER II 

LITERATURE REVIEW 

The primary focus of this insider action research was to study and identify the 

necessary knowledge and skills middle school counselors in a South Texas school district 

need to increase English learners (ELs) post-secondary planning and career readiness by 

teaching social-emotional competencies. Helping students develop social-emotional 

learning skills is essential in developing a growth mindset and identifying personal, 

cultural, and linguistic assets as students transition to high school. The middle school 

counselor is critical in helping students develop social-emotional competencies to 

improve student outcomes and ultimately raise the graduation rate of ELLs. The 

researcher reviewed peer-reviewed scholarly articles primarily through Google Scholar 

from the Texas Tech University library databases. In addition, the researcher reviewed 

federal and private organization reports that may contain relevant information on social-

emotional learning (SEL) and post-secondary planning to support the study’s topic as 

well as dissertations and information from reputable websites such as the collaborative 

for academic, social-emotional learning (CASEL). The researcher further reviewed 

federal and state recommendations of the implementation of SEL through every student 

succeeds act (ESSA), the elementary and secondary school emergency relief (ESSR) 

Fund, and Texas 87th Legislature S.B. 179 relating to the use of public-school 

counselors' work time.  
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Historical Background 

The role of the school counselor has changed over time. “In the beginning, the 

early 1900s, the term for school guidance and counseling was vocational guidance” 

(Gysbers, 2001, p. 97). According to Gysbers (2001), the term vocational guidance was 

“in response to the economic, educational, and social problems of those times and 

concerned the entrance of young people into the work world and the conditions they 

might find there” (p. 97). The American School Counselor Association [ASCA] (n.d.) 

acknowledges the term has evolved to school counselor and leader as the scope of duties 

has changed and evolved.  

Every Student Succeeds Act (ESSA) signed into law by President Barack Obama 

in 2015 provides school administrators and school district leaders the opportunity to 

recognize the value of teaching social and emotional skills. According to Ferguson 

(2016), ESSA opened the door to “establish learning environments and enhance students’ 

effective learning skills that are essential for school readiness and academic success” (p 

74). In addition, with the release of the American Rescue Plan Elementary and Secondary 

School Emergency Relief (ESSER Fund) authorized under the American Rescue Plan 

Act of 2021, SEL is an important focus. School counselors are in an excellent position to 

lead the effort of implementing and doing direct instruction of social-emotional learning 

skills, especially at the middle school level, where students must make important 

decisions before transitioning to high school. According to the U.S. Department of 

Education State Plan, learning loss and mental health challenges, including social 

isolation, were the significant challenges facing students during the COVID-19 
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pandemic. Therefore, a priority of the state plan is identifying students' needs, including 

social-emotional supports and skills.  

At the local level, school districts in Texas, receiving funding from the American 

Rescue Plan Elementary and Secondary School Emergency Relief (ESSER Fund), must 

prepare and publish a Return to In-Person Instruction and Continuity of Services Plan. 

According to the Texas Education Agency, the plan should include information about 

how the district will address students' academic and social-emotional needs.  

English Learners  

 The Texas Education Agency [TEA] (2019b) defines an English learner as a 

student learning English while speaking another language as their first language. 

According to Texas Education Code 29, Subchapter B, ELLs and ELs are 

interchangeable and equivalent with limited English proficient (LEP) students (TEA, 

2019b). According to TEA (2019b) 20% of the over five million students enrolled in 

Texas public schools are ELs; as reported by the Public Education Information 

Management System [PEIMS] (2018-2019) report, Texas students speak over 120 

different languages in its public schools with 90% of those students speaking Spanish. 

According to the U.S. Department of Education (2021), ELs are a student group with 

some of the highest priority needs. First, according to the State Plan for the American 

Rescue Plan Elementary and Secondary School Emergency Relief Fund, Hispanic/Latino 

students were chronically absent in 2019-2020 at a higher rate than the all-students group 

(U.S. Department of Education, 2021). Second, ELs were disproportionately impacted 

during the COVID-19 pandemic due to limited access to literacy development since 
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linguistic plans heavily depended on face-to-face instruction instead of virtual. End-of-

year assessment data also, preliminarily, indicated ELLs taking a Spanish language 

assessment experienced a higher rate of failure (not on grade level) than the all-English 

language reading assessment group.  

 A study by Kim and Garcia (2014) describes the struggles ELs face in high school 

as long-term ELs. A large number of ELs in secondary schools are long-term ELs; they 

have attended public schools in the United States (U.S.) for at least seven years, have 

received English language support services, but have not achieved English proficiency as 

defined by state and federal guidelines. This study primarily addressed the following 

research question: What are the perceptions of long-term adolescent ELLs about their 

language and academic learning experiences in school? In 2012-2013, the researchers 

conducted a qualitative study at Sunshine High School in Pebble Creek Independent 

School District in Texas to collect participant perspectives. The participants included 60 

students identified as LEP, of which 52 spoke Spanish as their home language. The 

participants provided answers to questions that included: (1) information about their 

family backgrounds, (2) their perceptions of their language development and academic 

experiences, and (3) the English language supports received throughout their school 

years. The results indicated that 50% of the participants were born in the U.S. and 

Spanish was their primary language. Results also indicated that more than 50% of the 

participants had been participants in the district's bilingual programs for 10 years or 

more, were retained in elementary school, and had at some point been referred to the 

special education program. Overall, the study’s results showed that the participants' 
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narratives of their experiences, supported by an examination of school documents, 

revealed a pattern of inadequately evolved English proficiency and continuous academic 

failure throughout high school, as evidenced by their results on state assessments (Kim & 

Garcia, 2014). Regardless of their struggles, all participants expressed a determination to 

excel in school. They discussed several areas where they believed they wish to increase 

their performance, such as academic vocabulary and writing skills for college or a career 

since all participants expected to attend college after high school graduation.  

School Counselor Leadership 

 School counselors in middle school are uniquely positioned to help ELLs through 

social-emotional learning skills to transition to high school and pursue their post-

secondary goals. According to Geiger and Oehrtman (2020), the available literature on 

school counseling leadership establishes school counselors as experts who, with the 

unique skills that most school counselors possess, can positively impact the educational 

setting. Implementing a comprehensive school counseling program that supports students 

in their academic, college career, and social-emotional needs using the American School 

Counseling Association (ASCA) National Model: A Framework for School Counseling 

Programs significantly affects student outcomes. "School counselors have been trained to 

specifically address the social-emotional, behavioral, and cultural needs of a student 

population and can assist administrators in selecting and implementing evidence-based 

programs that have the largest impact on students" (Geiger & Oehrtman, 2020, p. 2).  

In the case study outlined in Geiger and Oehrtman (2020), school counselors, as 

part of a school leadership team, developed and implemented a stress management and 
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resiliency training lab (SMART) intervention for students in the K-12 setting as part of a 

multi-tiered system of support. The goal of the SMART Lab, which was a prevention and 

intervention resource for students and teachers who are experiencing dysregulation, was 

for students to develop emotional regulation skills and return to class ready to learn. As 

students visited the SMART Lab, they learned how their bodies responded 

physiologically to a stressful situation. Results included 383 students referred at Tier 1, 

78 students at Tier 2, and 22 students at Tier 3. At Tier 1, students practiced coping 

strategies and set goals for the classroom; also, 745 students received classroom guidance 

related to emotional regulation that included the use of the SMART Lab. At Tier 2, 

students participated in small groups, and in Tier 3, students created goals for emotional 

regulation (Geiger & Oehrtman, 2020). Because school counselors are an integral part of 

school leadership teams, in this case, they were able to implement an evidence-based 

intervention with the campus administration and the campus staff's buy-in. As a result, 

students learned self-regulation strategies that helped them decrease discipline referrals, 

increased attendance, and improve grades. 

In a second study, Carey and Dimmitt (2006), Stone and Clark (2001), as cited in 

Young et al. (2013) state that "increasingly, administrators are acknowledging the worth 

of school counselors and the need to work collaboratively with other educators" (p. 254). 

The study provides support for school counselor collaborative teams to implement 

evidence-based interventions to increase instructional student outcomes. The study 

proposed using the Professional Learning Communities (PLC) framework to provide 

structure to school counselor collaborative teams. DuFour et al. (2010), as cited in Young 
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et al. (2013) defines a PLC "as educators committed to working collaboratively in 

recurring cycles of collective inquiry and action research to achieve better results for the 

students they serve" (p. 255). In the study, Young et al. (2013) describe the successful 

efforts of one middle school counselor collaborative team that reviewed student data, 

collaborated with teachers to decrease the number of students who received Ds and Fs in 

their classes, and together, counselors and teachers developed small group sessions to 

deliver interventions to help the identified students. The results indicated that 12  

seventh grade students and 15 eighth grade students participated in a five-week academic 

intervention program called Success Prep.  

School counselors can make a difference in middle school students' social-

emotional learning skills by providing direct instruction of the social-emotional learning 

framework competencies – self-awareness, self-management, social awareness, 

responsible decision-making, and relationship skills.  

The Role of the School Counselor in College Readiness  

Middle school counselors play an important role in college readiness when 

providing career exploration and career counseling during the sixth, seventh, and eighth 

grades. Students must outline high school graduation plans, select educational pathways, 

and make essential endorsement selections in preparation for high school in middle 

school. Career exploration is vital for middle school students before making these 

important decisions. Middle school counselors are the student's most significant resource 

for these tasks.  
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Glessner et al. (2017) conducted a study in Florida where school counselors used 

an online career exploration tool to measure student’s self-efficacy aimed to measure a 

college intervention for middle school students. The research answered two questions – 

(1) Does participation in the intervention significantly affect the college self-efficacy of 

eighth-grade students while controlling for the pretest? (2) Does participation in the 

intervention significantly affect the career self-efficacy of eighth-grade students while 

controlling for the pretest? The intervention, which lasted four days, used an online 

career exploration tool and a college campus visit. Middle school eighth-graders 

participated in either an intervention group or a control group. Of the 173 participants, 68 

students who did not receive the intervention participated in the control group, and 105 

students participated in the treatment group. The treatment group received instruction 

with the CHOICES program, an online career exploration platform, and a college visit to 

a local community college. Results of the study indicated that students who participated 

in the treatment group had a higher college-going self-efficacy. The authors concluded 

that the significant results of the analyses supported the assumptions that the intervention 

would affect college and career self-efficacy (Glessner et al., 2017). The authors 

recommend further research to include interviews or focus groups with the participants to 

determine their personal experience with the learning and intervention. Glessner et al. 

(2017) also recommend conducting the study with different ethnic groups and a more 

extended period since their study included mainly Caucasian participants in a rural setting 

for only four days.  

 



Texas Tech University, Myriam Téllez, May 2022 

28 

 

Middle school counselors play an essential role in helping students plan for the 

future. According to Gilfillan (2018), school counselors must assist students with their 

college planning, application, and transition. Although research has demonstrated that 

school counselors who work in college preparedness counseling are effective, research 

has also revealed that school counselors, as a group, would benefit from further training 

in this essential component of their work. Middle school counselors especially can 

benefit from professional development in the college readiness aspect to serve all 

students. School counselors need to develop the skills to help students early in middle 

school prepare when making critical academic decisions.  

Social-Emotional Learning Framework 

Today's schools are multicultural and multilingual, with students from a variety of 

socio-economic backgrounds. As a result, educators work with students with varying 

degrees of motivational standards for learning, behaving positively, and achieving 

academic success. Students' ability to succeed in school, careers, and life is enhanced by 

SEL, which provides a foundation for safe and positive learning. The framework consists 

of five core competence areas, (1) self-awareness, (2) self-management, (3) responsible 

decision-making, (4) relationship skills, and (5) social awareness, and are essential 

components of education and human development (see Figure 2.1). Social-emotional 

learning is the process by which both young people and adults acquire and apply the 

knowledge, skills, and attitudes necessary to build healthy identities, manage emotions, 

and accomplish personal and collective goals, feel and demonstrate empathy for others,  

create and maintain supportive relationships, and make responsible and caring decisions 
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(Collaborative for Academic, Social-Emotional Learning [CASEL], n.d.) See Table 2.1 

for a definition of the SEL competencies.  

 

 

Table 2.1 

Social-Emotional Learning Competencies and Definitions 

SEL Competency  Definition 

Self-Awareness The ability to understand one's own emotions, thoughts, 

and values and how they influence behavior across 

contexts.  

Self-Management  The ability to manage one's emotions, thoughts, and 

behaviors effectively in different situations and achieve 

goals and aspirations.  

Social Awareness  The ability to understand the perspectives of and 

empathize with others, including those from diverse 

backgrounds, cultures, and contexts.  

Responsible Decision 

Making  

The ability to make caring and constructive choices 

about personal behavior and social interactions across 

diverse situations.  

Note. Adapted from What is Social-Emotional Learning, CASEL, n.d., https://casel.org/ 

 

  

https://casel.org/
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The Importance of Social-Emotional Learning for Students  

Durlak et al. (2011) explain, as student’s progress from elementary to middle to 

high school, they lack social-emotional skills and become less connected to school, 

adversely affecting their academic performance, behavior, and health. Only 29% to 45% 

of polled students in a national sample of 148,189 sixth to twelfth graders reported 

having skill sets such as empathy, decision-making, and conflict resolution. Only 29% 

indicated that their school offered a caring, encouraging environment. As many as 40% to 

60% of students are entirely disengaged from school by high school. Approximately 30% 

of high school students are also engaged in high-risk behaviors such as substance use, 

sex, crime, depression, and have attempted suicide, all behaviors that interfere with 

school performance and jeopardize their opportunities for success (Durlak et al., 2011). A 

meta-analysis by Durlak et al. (2011) looked at school programs that promote social-

emotional skills, attitudes towards self and others, positive social behavior, behavior 

problems, emotional distress, and academic performance. In addition, the study looked at 

the implementation of social-emotional practices across the curriculum. The researchers 

hypothesized that “(a) SEL programs would yield significant mean effects across skill, 

attitudinal, behavioral, and academic domains, (b) teachers would be effective in 

administering these programs, and (c) multicomponent programs would be more effective 

than single-component programs” (Durlak et al., 2011, p. 4). Results indicated that 

students who demonstrated enhanced SEL skills, attitudes, and positive social behaviors 

demonstrated fewer conduct problems and had lower levels of emotional distress. The 

findings add to the positive findings of other research teams who have conducted related 
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reviews on promoting youth growth or preventing negative behaviors (Durlak et al., 

2011).  

The Importance of Social-Emotional Learning for Teachers 

The crucial role of teacher's social-emotional skills is often ignored in the 

country's current emphasis on teachers' quality. However, ask teachers if they need these 

skills, and they will undoubtedly answer every day (Jones et al., 2013). According to 

Jones et al. (2013), teachers’ and students' social-emotional learning impacts the quality 

of their relationships. Teachers who are adept at managing their emotions are more likely 

to exhibit positive effects and report higher job satisfaction levels than their counterparts. 

It is more likely that teachers who are calm, positive, and content are better able to treat 

students with warmth and sensitivity, even when students exhibit challenging behavior. 

The social adjustment and academic competence of students improve when they have 

high-quality relationships with their teachers. Student engagement in school is reduced, 

and academic achievement is decreased when teachers and students have adverse 

relationships. Second, whether intentionally or unintentionally, teachers serve as role 

models for students in social-emotional learning skills. Teachers deal with stressful 

situations on a nearly daily basis, and students are paying attention. When teachers 

manage their annoyance, maintain control of themselves and the classroom, remain 

focused in the face of disruptions, and shift tactics when necessary, students learn how to 

do the same. Third, teachers' social-emotional learning abilities are likely to impact the 

organization and management of their classrooms. Every teacher understands the 

importance of keeping a calm, structured, and well-regulated environment in the 
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classroom. Effective behavior management approaches and practices that enhance 

motivation, student choice, individuality, and student reflection are examples of such 

environments (Jones et al., 2013). When teachers identify student strengths, hold high 

learning standards for all students, and model good communication skills and the ability 

to listen and empathize, they build environments that promote social-emotional learning. 

Students learn more efficiently in classrooms with a positive social-emotional 

environment. Students show lower levels of achievement and on-task attitudes when 

teachers fail to navigate the social-emotional demands of teaching or neglect the many 

strengths of the various cultures at play in any classroom. Donahue-Keegan et al. (2019) 

believe that socially, emotionally, and culturally knowledgeable teachers are ideal to 

meet and educate students from various backgrounds and social identities. In schools, 

social-emotional skills are essential for real, culturally appropriate, and sensitive teaching 

and learning.  

The Importance of Social-Emotional Learning for Parents  

 Anna Marie Dinallo from the University of New Mexico, Department of 

Language, Literacy and Sociocultural Studies, researched in 2016 to gather and analyze 

the perceptions of Latino mothers involved in a critical family literacy program, Abriendo 

Puertas, designed to foster social-emotional development in elementary school. Dinallo 

(2016) explains the importance of recognizing mental health issues for students at both 

the high school and elementary school levels, but it is less when recognizing mental 

health issues for students in elementary grades. New Mexico schools, in particular, suffer 

from health behaviors for their youngest students. According to the New Mexico-YRRS 
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Survey Report (2013), children and youth aged 10 to 19 years have a proportionately 

higher rate of suicide death than other children do their age in the U.S (as cited in 

Dinallo, 2016). In addition, according to the report, 30.5% of students report feelings of 

sadness or hopelessness (a risk factor for depression), which places them fourth out of 42 

states with such data (as cited in Dinallo, 2016). According to CASEL, as cited in Dinallo 

(2016),  

 social and emotional learning  is the process through which children and adults 

 acquire and effectively apply the knowledge, attitudes, and skills necessary to 

 understand and manage emotions, set and achieve positive goals, feel and show 

 empathy for others, establish and maintain positive relationships, and make 

 responsible decisions. (p. 148)  

The focus of the study in 2016 was on the Abriendo Puertas program, which was created 

in California in 2007 for low-income Spanish-speaking Latino parents with children 

under the age of five. The program's curriculum invites the audience to learn through 

real-life scenarios and collaborative critical thinking. Participants are instructed through 

colloquial culturally-rooted lessons and activities, such as Loteria (bingo), and are 

motivated to explore together and from one another on important issues (Dinallo, 2016). 

The researcher used a Community Based Participatory Research (CBPR) approach to 

work side by side with the community as she worked with parents that had completed the 

Abriendo Puertas program. The study's primary research question was, "what are parental 

perceptions about the program and their children's social-emotional development as a 

result of their participation?" (Dinallo, 2016, p. 151). Participants of the study reported, 
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among other things that, “Involvement in the program allows them to transmit new skills 

to their children, including that of self-regulation through identification of their own 

emotions” (Dinallo, 2016, p. 152). The researcher emphasizes that school parent 

partnerships are not prevalent in the communities; social-emotional learning curriculums 

and strategies have teachers as the primary adult delivering these lessons and not the 

parents. However, Dinallo (2016) emphasizes the benefits of having parents, especially 

the parents of underserved student groups such as Latino Spanish speaking or ELL 

students, understand social-emotional learning competencies to improve their children's 

outcomes.  

The Importance of Social-Emotional Learning for the Community  

The U.S. Department of Education (2021) defines employability skills as “general 

skills that are necessary for success in the labor market at all employment levels and in all 

sectors” (p. 1). According to a 2013 survey of 704 employers conducted by The 

Chronicle of Higher Education and American Public Media's Marketplace, as cited in the 

Committee for Children (2020), half of the employers surveyed said they had trouble 

locating college graduates to hire in their industries; even though candidates had the 

technical skill, they lacked communication, adaptability, and decision-making skills. This 

survey reflects the widening gap between what employers need and the abilities of 

applicants. According to research, the skills taught in SEL curricula have wide-ranging 

benefits that affect children's success in school, career, and life  (Committee for Children, 

2020). Kindergarteners with stronger social-emotional skills, for example, are more likely 

to graduate from high school and college and have stable, full-time employment, as well 
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as be less likely to commit crimes, receive public assistance, or suffer from drug, alcohol, 

or mental health issues (Committee for Children, 2020). The Committee for Children 

(2020) believes "children need to learn social-emotional skills if they are to thrive in the 

workplace of the future" (p. 3).   

The Texas Model for Comprehensive School Counseling Programs 

The Texas Model for Comprehensive School Counseling Programs (Texas 

Model) is designed to assist children in obtaining the benefits of school counseling 

programs in Texas. It is consistent with Texas state legislation guiding school counselors' 

work. The Texas Model offers a process for school counseling programs to address the 

diverse needs of students in Texas school districts. A school counselor can use the model 

to determine a campus's unique needs and build a school counseling program to satisfy 

those needs. Recognizing the critical roles of the entire educational community—

principals, school counselors, teachers, and parents—the Texas Model illustrates how 

each of these positions can contribute to implementing the school counseling programs 

(see Figure 2.1). Additionally, the Texas Model provides a developmental framework for 

a school counseling program curriculum that incorporates students' educational, career, 

personal, and social development at each grade level. The Texas Model, with its four 

major components of guidance curriculum, responsive services, individual planning, and 

system support, is meant to strengthen school counselors' knowledge and skills to deliver 

the programs that Texas children require to succeed (Texas Education Agency [TEA], 

2018).  
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Figure 2.1 

The Texas Model for Comprehensive School Counseling Programs  

 
Note. Adapted from The Texas Model for Comprehensive School Counseling Programs, 

5th Edition, Texas Education Agency, 2018. 

 

 

Professional Development 

 Professional development for school counselors is essential for the continuous 

improvement of professional knowledge and improved skills. School counselors are 

accountable for sustaining and enhancing competencies that support the implementation 

of effective programs. Professional development ever-changing counselor needs are 

identified through current student needs, competency development needs, or school 

counselors' self-determined needs (TEA, 2018).  

Professional Learning Communities 

 DuFour (2004) explained the PLC of educators, whether at the campus or the 

district level, should come together for continuous efforts to improve educational 
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outcomes for students. He also warns that these efforts must be intentional, and educators 

must reflect and identify the big ideas or the core principles that make a PLC successful 

in avoiding failure. Big Idea #1 is ensuring that students learn. DuFour (2004) explains 

Big Idea #1 as a “simple shift from a focus on teaching to a focus on learning” (p. 1). As 

a PLC, the campus staff must be committed to helping all students learn. Three questions 

guide the PLC's work:  

• What do we want each student to learn?  

• How will we know when each student has learned it? 

• How will we respond when a student experiences difficulty in learning?  

Big Idea #2 is a culture of collaboration; teachers must learn to work together and not in 

isolation to ensure they produce deep team learning and collaboration that ultimately 

promotes high student achievement. DuFour (2004) promotes collaborative 

conversations between teachers to discuss "goals, strategies, materials, pacing, questions, 

concerns, and results" (p. 4). Big Idea #3 is a focus on results. According to DuFour 

(2004), "professional learning communities judge their effectiveness based on results" (p. 

5). Therefore, teachers set goals relevant to their classroom and their students and remain 

focused on achieving that goal.  

 DuFour (2004) states, "the professional learning community model is a grand 

design – a powerful way of working together that profoundly affects the practices of 

schooling" (p. 6). Establishing PLC requires hard work and commitment from campus 

staff to ensure the model's sustainability to improve student outcomes.  
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Focus Groups 

 Xerri (2018) explains the use of focus groups in teacher research. Krueger and 

Casey (2000), as cited in Xerri (2018) explain, “A focus group is used when a teacher-

researcher is trying to understand the factors that affect students’ opinions, behavior, and 

motivation” (p. 143). The researcher's goal was to have the participants self-disclose, and 

a significant challenge for the researcher is trust-building with the participant. On the 

other hand, focus groups are a good data collection method since participants are willing 

to share more in a group setting versus semi-structured interviews. 

Action Research 

 

 Coghlan and Brannick (2014) define action research as "a family of related 

approaches that integrate theory and action to address important organizational, 

community, and social issues together with those who experience them" (p. xvii). 

According to Herr and Anderson (2015), action research is an investigation carried out by 

or with insiders of an institution, but never on or against these individuals. The process of 

reflection is similar to that of isolated, spontaneous reflection, and it generally demands 

the collection of evidence to support assertions, as opposed to the latter. As the name 

implies, action research is focused on some action or cycle of actions taken, is now doing, 

or wishes to take by members of an organization or group to address a specific 

problematic issue. The concept is that changes occur in the environment or within the 

participants and researchers themselves, depending on the situation. Ideally, it should be 

in partnership with people interested in the issue under research. 
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Theoretical Framework - Social-Emotional Leadership Framework 

 Social and Emotional Learning is an essential part of education and human 

development. To build healthy identities, control emotions, achieve personal goals, feel 

and display empathy for others, create and sustain positive relationships, and make 

responsible and caring decisions; SEL is the mechanism by which students learn.  

 This study used a social-emotional leadership framework for school counselors to 

deliver social-emotional strategies that can mitigate the stressors students suffer and help 

students increase their post-secondary planning and career readiness knowledge as they 

transition to high school. Bowers et al. (2018) propose, "school counselors can adopt a 

leadership posture that is consistent with the nature of the profession and the needs of 

schools and learners, which in turn might translate into greater quantity and improved 

quality of services delivered" (p. 1). According to Bowers et al. (2018), teachers, 

administrators, and other school stakeholders can benefit from more effective social-

emotional leadership practices. A social-emotional leadership framework can be used by 

school counselors to help them understand and support the ways that adults infuse and 

reinforce SEL potential in their relationships with students and throughout general 

classroom activities. Additionally, school counselors can serve as social and emotional 

leaders for educators, assisting them in regulating their stress and fulfilling their potential 

as educators. In addition, school counselors' disposition and practice as school leaders 

can be grounded in a social-emotional leadership framework, which can challenge the 

restrictive ways in which school counselors are too often regarded and utilized by 

education counterparts in schools.  
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Bowers et al. (2018) explain a social-emotional leadership framework for school 

counselors' model as one based on the notion that school counselors embody SEL 

dispositions and are more likely to commit to consistent SEL actions, resulting in 

valuable outcomes for students and adults. The embodiment of the SEL leadership 

framework must be a genuine representation of the possibilities of school counseling as a 

discipline. Each school counselor must be receptive to the social and emotional 

experiences of others and their own. In addition, school counselors who focus on SEL 

can create a culture of unity and support among students, which is particularly important 

given many public schools' challenging nature (Bowers et al., 2018). 

The social-emotional leadership framework calls for school counselors to be 

skilled and responsive in the social-emotional learning competencies – self-awareness, 

self-management, social awareness, responsible decision making, and relationship skills. 

In addition, social-emotional skills help school counselors develop goals and objectives, 

which inspire and collaborate with stakeholders, generate and sustain a positive climate, 

encourage flexibility, and identify professional identity, all of which align with the 

American School Counselor Association Mindsets & Behavior objectives. Bowers et al. 

(2018) further explain,  

Social-emotional leadership is not a top-down style of influencing the happenings 

 in school; rather, a counselor influenced by SEL is required to apprehend the 

 experiences of others and deepen these experiences in such a way that one might 

 thrive. (p. 3)  
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The social-emotional leadership behaviors for school counselors are those 

behaviors counselors need to become capable social-emotional leaders – affiliative 

behaviors, visionary behaviors, and democratic behaviors. Affiliative behaviors focus on 

those behaviors needed to build relationships with students, teachers, administrators, and 

parents. Visionary behaviors refer to behaviors necessary to visualize, develop and 

implement goals and objectives, and at the same time acquire buy-in from those they 

lead. Finally, democratic behaviors refer to those behaviors necessary to allow school 

counselors to work in teams, collaborate, problem-solve, and provide clear and unbiased 

communication with all. Bowers et al. (2018) propose that “the combination of 

democratic, visionary, and affiliative leadership behaviors, assumed through the SEL 

skill sets, promotes leadership capabilities that achieve transformational leadership” (p. 

6). Figure 2.2 provides an explanation of the social-emotional leadership framework for 

school counselors.  
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Figure 2.2 

Social-Emotional Leadership Framework for School Counselors 
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Conceptual Framework – Design-Based Improvement 

Mintrop (2016) explains that design development is a systematic and disciplined 

approach to innovative issue resolution in academic institutions. It is driven by clear, 

thoughtful concepts about the adult learning required to achieve the desired goals. In 

addition, design development considers the complexities of specific organizational 

contexts, stresses both the predicted research quality and the creative potential of 

practical problem solving, and achieves results continuously through trial and error. 

According to Mintrop (2016), “design-based improvement follows the IDEAL model of 

identifying, defining, exploring, acting, and looking back” (p. 19).  

Design-based improvement, according to Mintrop (2016), follows a logic model, 

which always “begins with the selection of a problem of practice” (p. 17). Once a 

problem of practice has been identified, it must be defined and framed to be addressed. 

When educational leaders consider problems of practice, they rely primarily on their best 

intuition to guide them through the process. They have intuitive conceptions of action in 

their heads. When educational leaders create designs, they make implicit ideas of action 

explicit (Mintrop, 2016). After completing a needs assessment and literature review, 

designers are prepared to construct a theory of action for their proposed intervention. This 

task can be broken down into two parts. First, by examining the symptoms and causes of 

the issue, designers gain a complete picture of the situation they are trying to solve. 

Second, designers must reduce the impact of the factors generating the problem to 

motivate people to engage in change and restructure existing beliefs, attitudes, or 

practices and develop new ones to achieve more effectiveness. As a result, personnel 
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requires a more comprehensive understanding of the change process (Mintrop, 2016). 

Next, designers progress from the theory of action to the design of interventions using 

data to record the project's concept, implementation, and results; leaders determine 

whether or not the intervention was successful and why it was successful or unsuccessful. 

Consequently, by doing research-based design development, designers plan and 

perform an intervention and generate data that can be used to inform future interventions. 

Impact and process data are collected as part of the data collection process (Mintrop, 

2016). Designers are now ready to put their interventions into action. Finally, designers 

derive design principles from their design experiences to extract specific lessons that can 

be applied to other interactions or scenarios (Mintrop, 2016). Figure 2.3 shows the design 

development logic model/  

 

Figure 2.3 

Design Development Logic Model 
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 Educational transformation is a difficult, complex task. "When educators act as 

change agents, they need to reduce this complexity and decide on the forces, or drivers, 

they believe will cut through this web of human relationships and move it in the desired 

direction" (Mintrop, 2016, p. 116). The term drivers refers to the primary forces that 

educational authorities believe will have the most significant influence on the 

implementation of desired changes (Mintrop, 2016). Driver diagrams are maps that 

describe the key drivers of behavior change for a group of people. Such diagrams aid in 

determining which drivers are most likely to have the most impact on the learning or 

unlearning that must occur. Furthermore, driver diagrams make collaborative work 

easier; they serve as a shared visual reference for problem solvers or designers to explore 

potential solutions (Mintrop, 2016). See Figure 2.4 for the Change Driver Diagram. 

 

 

Figure 2.4 
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The focus of this insider design-based action research was to study and identify 

the knowledge and skills middle school counselors in a south Texas school district need 

to increase ELLs post-secondary planning and career readiness knowledge by teaching 

social-emotional competencies. In addition, the researcher used change drivers to create 

change for ELLs, school counselor leadership, social-emotional learning framework, the 

Texas school counseling model, and professional development. The researcher notes the 

following outcomes from the change drivers:  

• English language learners – English language learners are diverse learners 

with unique needs, and in South Texas Border ISD where this study took 

place, they have a low graduation rate. Increasing the post-secondary planning 

and career readiness knowledge of English language learners at the middle 

school level create a better-prepared student's transition to high school and 

ultimately increase their graduation rate.  

• School counselor leadership – School counselors are in a unique position to 

increase students' social-emotional learning skills. Through direct instruction, 

school counselors can teach self-awareness, self-management, social 

awareness, responsible decision making, and relationship skills that will help 

students develop a growth mindset and academic goals for post-secondary 

planning and career readiness for high school and beyond.  

• Social-emotional learning framework – Because of COVID-19 and the 

pandemic, students not only suffered academic learning loss but social-

emotional isolation too. Helping students strengthen and regulate their 
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emotions is very important as students transition back to the classroom. 

Delivering intentional and focused instruction on social-emotional learning 

topics and skills benefits students, especially at the middle school level, as 

they prepare to transition to high school and beyond.  

• The Texas comprehensive school counseling model - The Texas Model offers 

a process for school counseling programs to address the diverse needs of 

students in Texas school districts. A school counselor can use the model to 

determine a campus's unique needs and build a school counseling program to 

satisfy those needs. Through the individual planning component, the school 

counselor can address student competencies to help EL students increase post-

secondary planning and career readiness knowledge.  

• Professional development – The problem of practice for this study is that 

school counselors lack the necessary knowledge and skills to help students 

develop post-secondary planning and career readiness skills. School 

counselors, through PLCs, can develop the necessary knowledge and skills.  

See Figure 2.5 for the Change Driver Diagram for Improving School Counselor Skills. 
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Figure 2.5 

Change Driver Diagram for Improving School Counselor Skills  
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Chapter II Summary 

 

 The literature review in Chapter II supports this study by establishing the 

importance of social-emotional learning for students and by emphasizing the leadership 

role school counselors can have in these efforts. However, even though there is an 

abundance of literature establishing the benefits of social-emotional learning, there is a 

lack of literature establishing the school counselor doing direct instruction of these skills 

to increase EL’s knowledge in the area of post-secondary planning and career readiness.  
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 With the ESSR fund release under the American Rescue Plan Act of 2021, SEL is 

important to help students get back on track and mitigate learning loss. The change 

drivers for this study were ELLs, school counselor leadership, social-emotional learning 

framework, the Texas comprehensive school counseling model, and professional 

development. These drivers were significant in addressing the problem of practice 

identified for this study – one of school counselors at the middle school level lacking the 

necessary knowledge and skills to create change.  
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CHAPTER III 

METHODS AND PROCEDURES 

The primary focus of this insider action research was to study and identify the 

necessary knowledge and skills middle school counselors need to increase ELs post-

secondary planning and career readiness by teaching social-emotional competencies. 

Helping students develop post-secondary planning and career readiness through social-

emotional competencies is essential in developing a growth mindset and identifying 

personal, cultural, and linguistic assets as students transition to high school. The middle 

school counselor is critical in helping students develop post-secondary planning and 

career readiness by teaching social-emotional competencies to improve student outcomes 

and ultimately raise the graduation rate of ELs. 

This study took place in a South Texas school district, referred to as South Texas 

Border ISD, for this study. South Texas Border ISD is identified as a B-rated district by 

the TEA (2019a) and is located in the Region One Educational Service Center area. 

South Texas Border ISD has 41 schools - three comprehensive high schools, three early 

college high schools, one stand-alone academy of health professions high school, two 

campuses dedicated to serving students of more increased need, one alternative 

disciplinary center for secondary students, eight middle schools, and 23 elementary 

schools. As of the 2018–2019 school year, South Texas Border ISD served 27,998 

students, 14,346 (51.24%) male, and 13,652 (48.76%) females. The EL student 

population in South Texas Border ISD consists of 15,451 (55.20%) students, 7,204 

(48.00%) female, and 7,809 (52.00%) males. In addition, the district's student population 
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is 27,869 (99.50%) Hispanic/Latino, of which 25,980 (92.80%) are economically 

disadvantaged. 

Historical Framework of Action Research 

Herr and Anderson (2015) outline the historical perspective of action research and 

its relationship to the philosophical ideas of John Dewey, the most significant 

philosopher, social reformer, and educator of the 20th century. According to Herr and 

Anderson (2015) "the theoretical foundations of action research in education are 

grounded in John Dewey's importance to human experience and active learning in the 

generation of knowledge" (p. 20). McKernan (1988), as cited in Herr and Anderson 

(2015) states, John Dewey’s Progressive movement whose main objective was to educate 

the whole child – meaning, “To attend to the physical, emotional, and intellectual, growth 

is Dewey’s contribution to action research” (p. 21). After a period of diminished attention 

to action research, Lawrence Stenhouse, a British researcher, is credited with renewing 

action research with establishing the Center for Applied Research in Education – CARE 

at Anglia University (Herr & Anderson, 2015).  

Herr and Anderson (2015) outline the circumstances that led to the practitioner 

research movement in North America:   

• Qualitative, case study and ethnographic research in the 1960s challenged 

quantitative positivist research in education, thus legitimatizing qualitative 

research.   

• Successful research outcomes of school-based problem-solving approaches 

instead of large federally funded outside-in studies. 
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• Donald Schon’s (1983) book The Reflective Practitioner urged educators to 

tap into their professional knowledge and share it with others. 

•  Language arts teachers conducted teacher research and wrote from an insider 

perspective.  

• Teacher education programs encourage and highlight teacher research efforts.  

• “The school restructuring movement of the 1980s began to propose 

restructuring schools to create conditions that nurture teacher inquiry and 

reflection” (p. 26).   

Herr and Anderson (2015) define action research as "inquiry that is done by or 

with insiders to an organization or community, but never to or on them" (p. 3). They 

further define action research as a "cycle of actions that organizational or community 

members have taken or are taking, or wish to take to address a particularly problematic 

situation, and it is best done in collaboration with others" (p. 3). McKernan (1988), as 

cited in Herr and Anderson (2015) described it as “a form of self-reflective problem 

solving, which enables practitioners to understand better and solve pressing problems in 

social settings” (p. 4).  

Action research connects to this insider design-based study in its effect of a spiral 

of action cycles as explained by Kemmis (1982), as cited in Herr and Anderson (2015):   

• To develop a plan of action to improve what is already happening; 

• To act to implement the plan;  

• To observe the effects of action in the context in which it occurs; and 
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• To reflect on these effects as a basis for further planning, subsequent action, 

and on, through a succession of cycles (p. 5).  

Research Paradigm 

Mackenzie and Knippe (2006), as cited in Kivunja and Kuyini (2017) explain the 

research paradigm as a "researcher's worldview" (p. 26). Kivunja and Kuyini (2017) 

further define the researcher’s worldview as “the perspective, or thinking, or school of 

thought, or set of shared beliefs, that informs the meaning or interpretation of research 

data” (p. 26). An inherent characteristic of research paradigms is that they reflect the 

researcher's perception of the world in which they live and wish to live. It is composed of 

beliefs and principles that influence how a researcher perceives the world and how one 

interprets and acts within it (Kivunja & Kuyini, 2017). The research paradigm will also 

determine the research methods, the data collection, and the data analysis (Kivunja & 

Kuyini, 2017).  

Epistemology of a Paradigm 

 Kivunja and Kuyini (2017) explain, “In research, epistemology is used to describe 

how we come to know something; how we know the truth or reality” (p. 27). It involves 

the very foundations of knowledge – its nature, forms, and transmission to other humans. 

It focuses on the nature of human knowledge and comprehension that a researcher can 

gain to extend, broaden, and deepen their grasp of the research field (Kivunja & Kuyini, 

2017).  

  Based on Kivunja and Kuyin,( 2017) explanations, the Interpretivist Paradigm 

best fits the subject study of this action research paper. The interpretivist paradigm 
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approach attempts to get inside the head of the participants being researched to 

comprehend and understand what the subject is thinking or the interpretation they are 

making of the situation. Every attempt was made to grasp the participant's point of view 

being observed rather than the researcher. Understanding the individual and their 

interpretation of the world around them is emphasized (Kivunja & Kuyini, 2017). The 

Interpretivist Paradigm, according to Kivunja and Kuyini (2017) "assumes a subjective 

epistemology" (p. 33). "The assumption of a subjectivist epistemology means that the 

researcher makes meaning of their data through their thinking and cognitive processing of 

data-informed by their interactions with the participants" (Kivunja & Kuyini, 2017, p. 

33). However, Herr and Anderson (2015) explain, “at different times, in different social 

contexts, what constitutes valid ways of creating knowledge will vary” (p. 11).  

Ontology of a Paradigm 

 Scotland (2012), as cited in Kivunja and Kuyini (2017) define ontology as “a 

branch of philosophy concerned with the assumptions we make in order to believe that 

something makes sense or is real, or the very nature or essence of the social phenomenon 

we are investigating” (p. 27). The researcher's philosophical assumptions about the nature 

of reality are critical to understanding how they make sense of the data that has been 

collected. Through these assumptions, concepts, or propositions, researchers can gain a 

better understanding of the research problem and its significance, as well as how the 

problem that might be approached to contribute to its solution (Kivunja & Kuyini, 2017). 

For this study, the researcher adopted a relativist ontology. The researcher believes that 

the situation under study contains multiple realities, which can be explored and given 
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meaning through human interactions between the researcher and the research participants 

(Kivunja & Kiyini, 2017).  

Methodology of a Paradigm  

 Keeves (1997), as cited in Kivunja and Kuyini (2017) defines methodology as 

“the broad term used to refer to the research design, methods, and procedures” of the 

research study (p. 28). The Interpretivist Paradigm assumes the methodology is naturalist 

methodology, which means the researcher uses data collected through “interviews, 

discourse, text messages, and reflective sessions and the researcher as an observer” 

(Kivunja & Kuyini, 2017, p. 33). Herr and Anderson (2015) define "The many faces of 

action research as best fits into practitioner research” (p. 2). According to Herr and 

Anderson (2015), the term practitioner research "implies that insiders to the setting are 

the researchers; it places the insider/practitioner in the center of the research" (p. 3).  

Axiology  

 Kivunja and Kuyini (2017) define axiology as the “ethical issues that need to be 

considered when planning a research proposal” (p. 28). The authors further explain 

axiology as “defining, evaluating, and understanding concepts of right and wrong 

behavior relating to the research” (p. 28). In addition, balanced axiology "assumes that 

the research outcome will reflect the values of the researcher, trying to present a balanced 

report of the findings" (Kivunja & Kuyini, 2017, p. 34).  

Study Design 

This study used an insider action research methodological design as defined by 

Coghlan and Brannick (2014) "a family of related approaches that integrate theory and 
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action to address important organizational, community, and social issues together with 

those who experience them" (p. xvii). As the name implies, action research is focused on 

some action or cycle of actions taken, is now doing, or wishes to take by members of an 

organization or group to address a specific problematic issue. The concept is changes 

occur in the environment or within the participants and researchers themselves, 

depending on the situation. Ideally, it should be in partnership with people interested in 

the issue under research.  

HB 5, enacted in 2013 by the 83rd Texas Legislature, established a new high 

school graduation program – the Foundation High School Program for students entering 

Grade 9 in 2014-2015 and thereafter. In addition, HB 5 (2013) changed advisement 

responsibilities for school counselors at all grade levels, elementary, middle, and high 

school. Currently, middle school counselors must develop a graduation plan for each 

student in middle school who was unsuccessful in any part of the State of Texas 

Assessment of Academic Readiness (STAAR) or at risk of not graduating within five 

years from the time the student enters high school (HB 5, 2013). HB 5 (2013) also calls 

for school counselors at all of elementary, middle, and high school levels to advise 

students and parents about the importance of postsecondary education, coursework to 

prepare students for postsecondary education, and financial aid information and 

requirements. In addition to HB 5, the state of Texas also passed HB 18 enacted in 2015 

by the 84th Texas Legislature that called for school counselors to provide instruction to 

students in Grades 7 or 8 in preparing for high school, college, or a career.  
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Based on an exploratory needs assessment (ENA), the following questions 

surfaced. First, how can middle school counselors help students realize the importance of 

post-secondary planning and career readiness? Second, how can counselors help students 

build resilience, growth mindset, and determination to succeed academically and 

emotionally to ensure high school graduation and postsecondary enrollment? Third, 

based on ENA findings, there is a need to increase school counselors' knowledge and 

skills to develop as social-emotional campus leaders to support student learning. If school 

counselors focus on developing students' post-secondary planning and career readiness 

by teaching social-emotional learning competencies, then school counselors can increase 

ELs post-secondary planning and career readiness knowledge and student outcomes. This 

study followed Mintrop’s (2016) three phases design: Phase One: Program Intervention 

Design and Development, Phase Two: School Counselor Leadership PLC Pilot 

Implementation, and Phase Three:  Evaluation and Impact Analysis. The following 

research questions guided this study.  

Research Question 1 

 What skills, in the individual planning component of the Texas Counseling 

Model, do middle school counselors need to develop middle school ELs post-secondary 

planning and career readiness by teaching personal and social development?  

Research Question 2 

 What knowledge, in the individual planning component of the Texas Counseling 

Model, do middle school counselors gain when developing middle school ELs post-

secondary planning and career readiness when teaching personal and social development?   
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Methodology 

This insider action research followed essential design-based school improvement, 

research methodological principles, intervention strategies advocated and discussed in 

Mintrop (2016) and Coghlan and Brannick (2014). According to Mintrop (2016), "a 

design-based approach is appropriate in a work environment that increasingly demands 

that leaders provide evidence for their decisions and the results" (p. 13). The researcher 

collected qualitative data such as interviews, surveys, observations, and reflective 

journaling. Coghlan and Brannick (2014) state, “in action research data comes through 

engagement with others in the action research cycles” (p. 89).  

Participation and Selection 

According to the district’s website (where the study took place), the district has 

eight middle schools. The Counseling Department web page also identifies each middle 

school with three counselors each for 24 potential middle school participants. The 

Counseling Department webpage also had the email address of each counselor. The 

participants in this study were certified state of Texas school counselors with a minimum 

of three years of school counseling experience. With the approval of the district’s 

superintendent, the 24 middle school potential participants were invited to the study in 

the following manner: To minimize any unnecessary pressure on middle school 

counselors to participate, the researcher, who is also the school counseling director, did 

not make the initial contact with the middle school counselors. Instead, the Principal 

Investigator (PI) emailed all middle school counselors an invitational email to participate 

(see Appendix A) and an adult consent form (see Appendix B). Middle school counselors 
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who chose to participate reviewed and completed the adult consent form and returned it 

to the lead PI. Counselors were allowed to contact the PI with clarifying questions or 

details about the study. The lead PI informed the researcher of the name and email 

address of the middle school counselors who accepted the invitation to participate. The 

researcher contacted the participants via email and invited them to a face-to-face 

informational session where the researcher provided clarifying information about the 

study and answered any questions the participants had. Participation in this study was 

limited to middle school counselors of South Texas Border ISD. Their participation was 

voluntary; participants who wished to withdraw from the study could do so at any time. 

There was no perceived conflict of interest with the request to participate in this insider 

action research; even though I am South Texas Border ISD's School Counseling Director, 

I do not conduct the school counselor's yearly evaluation. The school principal conducts 

counselor evaluations at the campus level.  

The selection of potential participants were from those who responded to the 

invitation to participate (see Appendix A) and willing to be part of a School Counselor 

Professional Leadership PLC. An ideal participant selection included at least three middle 

school counselors willing to participate in the School Counselor Leadership PLC.  

Data Collection  

According to Coghlan and Brannick (2014), “in action research, data comes 

through engagement with others in the action research cycles” (p. 89). Additionally, 

Coghlan and Brannick (2014) believe the researcher, through "active involvement in the 

day-to-day organizational processes relating to the action research project," generates 
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learning data (p. 89). For this study, the qualitative data collection instruments consisted 

of pre- and post-surveys, pre- and post-interviews, observations, and reflective journaling 

by the action researcher. The collection of data began immediately upon approval from 

the Institutional Review Board (IRB) committee.  

Survey 

According to Mintrop (2016), “baseline assessment, the metrics need to 

realistically represent existing knowledge, beliefs, practices and so forth, at the time 

when the intervention begins” (p. 173). Therefore, the researcher used guided response 

multiple choice pre- and post-surveys as qualitative data for the study; the pre-survey (see 

Appendix C) determined the counselors’ baseline knowledge of the Texas comprehensive 

school counseling model, individual planning component of the model, social-emotional 

framework, and EL diverse learning needs. The survey was no more than 30 minutes and 

was administered before the School Counselor Leadership PLC workshop, and the post-

survey was no more than 30 minutes and was administered after the PLC workshop. 

Participation in the surveys were voluntary and confidential; the surveys determined a 

baseline and the impact of the School Counselor Leadership PLC intervention by growth 

and a better understanding of the topics.  

Interviews  

According to Mintrop (2016) behaviors and attitudes are perceptible and can be 

“observed or learned about through conversations” (p. 62). The researcher used pre- 

interview (see Appendix C) and a post-interview (see Appendix D) to determine 

participants’ baseline and growth in knowledge of the Texas comprehensive school 
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counseling model, individual planning component of the model, social-emotional 

framework, and EL diverse learning needs. According to Gill et al., 2008, semi-structured 

interviews consist of several key questions that help to define the areas to be explored, 

but allows the researcher or participant to diverge in order to pursue an idea or response 

in more detail (p. 291). The versatility of semi-structured interviews enables the 

researcher to find or elaborate on information that is critical to participants but may not 

have been considered pertinent earlier (Gill et al., 2008).  

Observations 

McClure (2002) defines observation as “an intuitive process that allows 

individuals to collect information about others by viewing their actions and behaviors in 

their natural surroundings" (p. 5). The researcher conducted one-hour observations of the 

participants delivering guidance lessons at their home campuses; the researcher remained 

in the background to facilitate the filling out of an observation rubric (see Appendix E). 

The observation rubric allowed the researcher the opportunity to identify if the 

participants used their new knowledge and skills taught during the PLC workshop to 

generate information relevant to the study (McClure, 2002). 

Reflective Journal  

Herr and Anderson (2015) describe the importance of reflective journaling by 

stating, "the most powerful action research studies are those in which the researcher 

recounts a spiraling change in their own and their participants' understanding" (p. 69). 

Mintrop (2016) further explains that action research has built-in safeguards in the form of 

control and distance and explains that action researchers self-reflect, keep journals, and 
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engage in communication with others, and, in many instances, make study participants 

co-designers for valuable feedback. The researcher kept a self-reflective journal during 

the study to document and reflect aspects of the study. The journal remained in the 

researcher’s possession at all times and under lock and key in the researcher’s office 

when not in use.  

Data Analysis  

According to Mintrop (2016) to add validity and rigor to action research, the 

researcher must self-reflect, "examine their position and decisions self-critically, and 

make them transparent to others" (p. 196). Journaling assists the researcher with self-

reflection, as do written notes and observations. Mintrop (2016) further explains, "data 

analysis may be ongoing and may involve checking with participants about emerging 

hunches, and competing explanations are actively sought and investigated" (p. 195). Data 

analysis was conducted through thematic analysis. According to Braun and Clarke 

(2012), thematic analysis (TA) is a method for systematically identifying, organizing, and 

offering insight into patterns of meaning (themes) across a data set. Through focusing on 

meaning across a data set, TA allows the researcher to see and make sense of collective 

or shared meanings and experiences (p. 57). Braun and Clarke (2012) further state, TA is 

a way of identifying what is common to the way a topic is talked or written about and of 

making sense of those commonalities (p. 57). TA is a six-phase approach to data analysis 

– these include phase 1: familiarizing yourself with the data, phase 2: generating initial 

codes, phase 3: searching for themes, phase 4: reviewing potential themes, phase 5: 

defining and naming themes, and phase 6: producing the report (Braun and Clarke, 2012). 
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Data analysis for this study was coded as described by Braun and Clarke (2012) and 

through the process of collecting and generating multiple data sources, triangulation will 

occur. Yin (2011) defines triangulation as,  

In research, the principle pertains to the goal of seeking at least three ways of 

 verifying or corroborating a particular event, description, or fact being reported by 

 a study; it serves as another way of strengthening the validity of a study. (p. 81) 

For this study, the researcher used evidence from the pre- and post-survey, observations, 

pre- and post-interview, and the researcher's reflective journal to meet the need for 

triangulation and document the study’s outcomes.  

Procedures 

The primary focus of this insider action research was to study and identify the 

necessary knowledge and skills middle school counselors in South Texas Border ISD 

need to increase ELs post-secondary planning and career awareness by teaching social-

emotional competences. Helping students develop social-emotional learning skills is 

essential in developing a growth mindset and identifying personal, cultural, and linguistic 

assets as students transition to high school. The middle school counselor is critical in 

helping students develop social-emotional competencies to improve student outcomes 

and ultimately raise the graduation rate of ELs. Through the implementation of a School 

Counselor Leadership PLC, school counselors can learn, collaborate, and develop as 

campus leaders to deliver systemic post-secondary planning and career readiness lessons 

rich with social-emotional competencies to support ELs as they transition to high school 

and postsecondary education.  
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All participants who agreed to participate in the study completed a consent form 

and returned the completed consent form to the PI via email. The researcher randomly 

selected a minimum of three and a maximum of five participants for the study. The 

participants were invited to an in-person meeting where the researcher provided details of 

the study and answered any questions the participants had. The participants were 

provided a paper-pen guided response multiple-choice pre-survey. The researcher 

collected the pre-survey; the pre-survey remained, at all times, in the researcher’s 

possession in the researcher’s office under lock and key. The post-survey was conducted 

in the same manner. The participants were also be invited to complete a paper-pencil, in 

person, post-survey. Following the survey, each participant was asked to schedule a semi-

structured pre-interview with the researcher. Next, the participants were invited to 

participate in a School Counselor Leadership PLC. The PLC was delivered by a third 

party to give the researcher the opportunity to attend the PLC, take field notes, and 

answer clarifying questions. After the PLC session, the researcher scheduled a one-hour 

observation of the participant at their home campus. At the end of the study, participants  

took a guided response multiple-choice post-survey and scheduled a semi-structured post-

interview with the researcher.   

Design, Development, and Pilot Implementation of Counselor Professional 

Development Through a School Counselor Leadership PLC 

 

The school counselor is a multitasker; the job requires counselors to meet the 

needs of students, teachers, parents, administrators, and the community. The counselor 

must know the curriculum, graduation requirements, assessment, state and national 

mandates, and most importantly, a caring and giving heart. A caring and giving heart 
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allows the counselor to be empathetic to a diverse student population and to advocate for 

equal educational opportunities for all. Counselors are educators uniquely trained in child 

and adolescent development, learning strategies, self-management, and social skills who 

understand and promote success for today's diverse students. South Texas Border ISD 

employs school counselors at the elementary, middle, and high school levels who work 

tirelessly to support students' needs. District counselors are professionals who have an 

excellent disposition for learning and helping students. However, after conducting an 

ENA of school counseling practices, deficiencies were identified. This study focused on 

identifying the necessary knowledge and skills middle school counselors in South Texas 

Border ISD need to increase ELs post-secondary planning and career readiness by 

teaching social-emotional competencies. 

Phase One: Program Intervention Design and Development  

The program intervention design and development requested the collaboration of 

district middle school counselors to participate in a School Counselor Leadership 

Professional Learning Community PLC. The School Counselor Leadership PLC was 

designed in the following stages as outlined in Table 3.1. 
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Table 3.1 

School Counselor Leadership PLC Step/Stages  

Stages Change Drivers Outcomes 

Stage 1 Pre-Survey and Pre-Interview: A pre-survey and 

interview was used to determine the counselors’ 

knowledge/understanding of the Texas 

Comprehensive School Counseling Model, the 

Individual Planning component of the Texas 

Counseling Model, and the EL student needs. 

The results of the pre-

survey and interview will 

determine a baseline for 

skills, knowledge, and 

understanding. 

Stage 2 School Counselor Leadership PLC intervention: 

Review, discussion, and reflection of:  

• Texas Comprehensive School Counseling 

Model 

• Individual Planning component of Texas 

counseling model 

• Social Emotional Learning Framework 

• HB5 and HB18 requirements 

• English Learner needs and teaching 

techniques/approaches 

The results of the 

Counselor PLC 

intervention will build 

counselor capacity and 

understanding 

Stage 3 Observation, Post-Survey, and Post Interview: An 

observation, a post-survey, and a post-interview was 

used to determine the counselors’ growth in 

knowledge and understanding of the Texas 

Comprehensive School Counseling Model, the 

Individual Planning component of the Texas 

Counseling Model, and the EL student needs. 

The observation, post-

survey, and post-

interview results will 

determine the growth in 

skills, knowledge, and 

understanding. 
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Phase Two: School Counselor Leadership PLC Pilot Implementation 

The School Counselor Leadership PLC pilot implementation reviewed the pre-

survey results to determine a baseline of counselor knowledge and understanding for the 

Texas comprehensive school counseling model, the individual planning component of the 

Texas counseling model, and the EL student needs. Next, an outline was developed to 

guide the School Counselor Leadership PLC workshop to a discussion of pre-survey 

results, social-emotional learning framework, the Texas school counseling model, and 

middle school counselor advising requirements under HB5 and HB18. Finally, through 

the help of a third party, the inside action researcher introduced the PLC topics according 

to the steps/stages outlined. The participants discussed, reviewed, and reflected on the 

new learning. The researcher collected process data during the implementation (see Table 

3.2). 

 

Table 3.2 

Intervention Design and Schedule 

Step/ Stage Format Content 

Step 1 Workshop • Review Texas Comprehensive School 

Counseling Model   

• Individual Planning component of the Texas 

School Counseling Model – Identify 

knowledge and skills  

• Student Competencies - Post-Secondary and 

Career Readiness (middle school) 

• EL district data – review, discussion, and 

reflection  



Texas Tech University, Myriam Téllez, May 2022 

68 

 

Table 3.2 Continued 

 

Step/ Stage Format Content 

Stage 1 

(cont.) 

Workshop • English Learners (ELs) – diverse 

learning needs 

• Social Emotional Learning Framework 

(EL student needs) 

Stage 2 Observation  • Conducting observations focused on 

counselor – implementation of new 

knowledge and skills  

• Debriefing observations 

Stage 3 Post survey 

Post interview  

• Results will determine the growth in 

skills, knowledge, and understanding. 

 

 

Phase Three: Evaluation and Impact Analysis  

According to Mintrop (2016) "impact data compare the relevant beliefs, attitudes, 

or practices among study participants at the beginning and end of the study on a common 

metric" (p. 168). The researcher identified initial assessments, other than the pre-survey 

to ensure similar metrics were measured at the end of the study, which include interviews 

and observations. The pre- and post-surveys results were analyzed to determine impact. 

In addition, the researcher kept reflective journaling throughout the action research 

process. 

Dissemination 

Upon its completion, the researcher communicated this study’s results, including 

goals and data with the district leadership team. The goal was to make several 
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presentations across the district to school counselors and other district leaders. The 

researcher also presents the findings of this study regionally and at the state level to 

positively influence the concept of school counselor leadership and student outcomes for 

EL students.  

Limitations 

This study’s findings, results, and conclusions were limited to South Texas 

Border ISD and middle school counselors. All school counselors in this study are middle 

school counselors, which may be a limitation due to the limited number of participants 

rather than an array of multiple grade level counselors. Additionally, the study focused on 

school counselors' knowledge and skills. The researcher did not collect student data; if 

implemented for a more extended period, may account for student data.  

Chapter III Summary  

 Chapter III discussed the methods and procedures this insider action research  

implemented to address the problem of professional practice in South Texas Border ISD. 

Two research questions guided the study:  RQ1- What skills, in the individual planning 

component of the Texas Counseling Model, do middle school counselors need to develop 

middle school ELs post-secondary planning and career readiness by teaching personal 

and social development; RQ2 - What knowledge, in the individual planning component 

of the Texas Counseling Model, do middle school counselors gain when developing 

middle school ELs post-secondary planning and career readiness when teaching personal 

and social development?   
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CHAPTER IV 

FINDINGS AND ANALYSIS  

The purpose of this insider action research was to identify the necessary 

knowledge and skills middle school counselors need to increase English Learners’ post-

secondary planning and career readiness by teaching personal and social development 

through the implementation of the individual planning component of the Texas 

comprehensive school counseling model. Helping students develop social-emotional 

learning skills is essential in developing a growth mindset and identifying personal, 

cultural, and linguistic assets as students transition to high school. The middle school 

counselor is critical in helping students develop these skills to improve student outcomes 

and ultimately raise the graduation rate of ELs. 

As the name implies, action research is focused on some action or cycle of actions 

taken, is now doing, or wishes to take by members of an organization or group to address 

a specific problematic issue. This study utilized an insider action research methodological 

design as defined by Coghlan and Brannick (2014) “a family of related approaches that 

integrate theory and action to address important organizational, community, and social 

issues together with those who experience them” (p. xvii). This study followed Mintrop’s 

(2016) three phases design: Phase One: Program Intervention Design and Development, 

Phase Two: School Counselor Leadership PLC Pilot Implementation, and Phase Three:  

Evaluation and Impact Analysis. 
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Research Questions 

 The following research questions guided this study:  

1. What skills, in the individual planning component of the Texas Counseling 

Model, do middle school counselors need to develop middle school ELs post-

secondary planning and career readiness by teaching personal and social 

development?  

2. What knowledge, in the individual planning component of the Texas 

Counseling Model, do middle school counselors gain when developing middle 

school ELs post-secondary planning and career readiness when teaching 

personal and social development?   

Data Collection and Analysis  

Chapter IV provides an overview of data collection and analysis of data. This 

insider action research followed essential design-based school improvement, research 

methodological principles, and intervention strategies advocated and discussed in 

Mintrop (2016) and Coghlan and Brannick (2014). According to Mintrop (2016), “a 

design-based approach is appropriate in a work environment that increasingly demands 

that leaders provide evidence for their decisions and the results” (p. 13). The researcher 

collected qualitative data – interviews, surveys, observations, and reflective journaling. 

All data, at all times, was kept in the researcher’s office under lock and key and 

electronically on a password-protected computer. Data analysis was conducted through 

thematic analysis.  
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According to Braun and Clarke (2012),  

thematic analysis (TA) is a method for systematically identifying, organizing, and 

 offering insight into patterns of meaning (themes) across a data set. Through 

 focusing on meaning across a data set, TA allows the researcher to see and make 

 sense of collective or shared meanings and experiences (p. 57).  

Participants and Selection  

 The participants in this study were adult, certified state of Texas middle school 

counselors with a minimum of three years of school counseling experience. According to 

the district’s website (where the study took place), the district had eight middle schools. 

The Counseling Department web page identified eight schools with three counselors in 

each school for 24 potential middle school participants. The Counseling Department 

webpage also had the email address of each counselor. With the approval of the district’s 

superintendent, the 24 middle school potential participants were invited to the study in 

the following manner: To minimize any unnecessary pressure on middle school 

counselors to participate, the researcher, who is also the school counseling director, did 

not make the initial contact with the middle school counselors. Instead, the Principal 

Investigator (PI) emailed all middle school counselors an invitational email to participate 

(see Appendix A) and an adult consent form (see Appendix B). Middle school counselors 

who chose to participate reviewed, completed an adult consent form and returned it to the 

lead PI. Counselors were allowed to contact the PI with clarifying questions or details 

about the study. The lead PI informed the researcher of the name and email address of the 

middle school counselors who accepted the invitation to participate. The researcher 
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contacted the participants via email and invited them to a face-to-face informational 

session where the researcher provided clarifying information about the study and 

answered any questions the participants had. Three participants consented to participate 

in the action research study, with the fourth member being the inside action researcher. 

The participants (See Table 4.1) are middle school counselors with more than three years 

of school counseling experience. For this study, the participants are referred to as 

Participant 1, 2, and 3. 

 

Table 4.1 

Participants Information  

Participant Current Position Gender Years of 

Experience in 

Counseling 

Bilingual or 

ESL Certified? 

1 Middle School  

Counselor 

Female More than 10 

years  

No 

2 Middle School 

Counselor 

Female More than 10 

years  

Yes 

3 Middle School 

Counselor  

Female  More than three 

years  

No 

 

 

 

Participant 1 

 Participant 1 holds a master's degree in Guidance and Counseling from the state 

of Texas, has been a school counselor for more than 10 years, and has been a school 

counselor at her current school for more than 10 years. This school year, Participant 1 
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serves as the eighth–grade counselor at her school. Before becoming a counselor, she was 

a special education teacher for more than three years.  

Participant 2 

 Participant 2 holds a master's degree in Guidance and Counseling from the state 

of Texas, has been a school counselor for more than 10 years, and has been a school 

counselor at her current school for more than 10 years. This school year, Participant 2 

serves as the eighth–grade counselor at her school. Before becoming a counselor, she 

taught between 5 and 10 years at the elementary level.  

Participant 3  

 Participant 3 holds a master's degree in Guidance and Counseling from the state 

of Texas, has been a school counselor for more than three years, and has been a school 

counselor at her current school for less than three years. This school year, Participant 3 

serves as the sixth–grade counselor at her school. Before becoming a counselor, she 

taught between 5 and 10 years at the middle school level.  

Educator Survey  

According to Mintrop (2016), “baseline assessment, the metrics need to 

realistically represent existing knowledge, beliefs, practices and so forth, at the time 

when the intervention begins” (p. 173). Therefore, the researcher used a pre-survey (see 

Appendix C) as qualitative data for the study; the pre-survey determined the participant’s 

baseline knowledge of the Texas Comprehensive School Counseling Model, the Texas 

School Counseling Model's Individual Planning component, and the social-emotional 

needs of EL students. The pre-survey, which consisted of 28 questions, was administered 
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before the School Counselor Leadership PLC workshop. The post-survey, which 

consisted of 18 questions, was administered after the School Counselor Leadership PLC 

workshops. The researcher administered the pre- and post-surveys in face-to-face 

meetings with participants at their home campuses. The pre- and post-survey responses 

were compared to determine if growth in understanding occurred.  

Educator Survey Findings  

 All three participants completed the pre- and post-surveys; the pre-survey was 

administered before the School Counselor Leadership PLC workshop, and the post-

survey after the School Counselor Leadership PLC workshop and observation. Pre-

survey results indicated baseline participant knowledge and understanding of the Texas 

Comprehensive School Counseling Model, the Individual Counseling component of the 

Texas School Counseling Model, the social-emotional needs of EL students, and the 

district's EL graduation rate (see Table 4.2).  

 

Table 4.2 

Pre-Survey Results  

 Question Participant 1 Participant 2 Participant 3 

7 How knowledgeable are 

you of the Texas 

Comprehensive School 

Counseling Model?  

Somewhat 

Knowledgeable  

Somewhat 

Knowledgeable 

Very 

Knowledgeable 

10 How knowledgeable are 

you in EL student needs?  

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable  
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Table 4.2 Continued 

     

 Question Participant 1 Participant 2 Participant 3 

11 How knowledgeable are 

you with EL students' 

personal and social 

development?  

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

12 How knowledgeable are 

you with El students' 

needs of individual 

planning for post-

secondary education?  

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

13 How confident are you 

about the meaning of 

post-secondary planning 

and career readiness as it 

relates to your 

counseling role?  

Somewhat 

Confident 

Very  

Confident 

 Very 

 Confident  

22 How confident are you 

that you are preparing 

your EL students for high 

school as it relates to 

post-secondary planning 

and career readiness?  

 Somewhat 

 Confident 

Somewhat 

Confident 

 Somewhat 

 Confident  

24 How confident are you 

that you have all the 

necessary counseling 

skills to provide 

individual planning for 

post-secondary planning 

and career readiness for 

your EL students?  

 Somewhat 

Confident 

  Somewhat 

  Confident 

   Somewhat  

   Confident 

25 How confident are you 

that you have all the 

necessary counseling 

skills to provide 

personal and social 

development for your 

EL students?  

  Very  

  Confident 

  Very  

  Confident 

   Very  

   Confident 
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Table 4.2 Continued 

 

 Question Participant 1 Participant 2 Participant 3 

     

27 How knowledgeable are 

you about the EL 

student graduation rate 

for your school district?  

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

28 How knowledgeable are 

you of the Individual 

Planning component in 

the Texas 

Comprehensive School 

Counseling Model?  

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

Somewhat 

Knowledgeable 

   

 

Post-survey results showed that participants developed a growth in knowledge and 

understanding of the Texas Comprehensive School Counseling Model, the Individual 

Counseling component of the Texas School Counseling Model, the social-emotional 

needs of EL students, and the district's EL graduation rate (see Table 4.3).  

 

Table 4.3 

Post-Survey Results  

 Question Participant 1 Participant 2 Participant 3 

1 How knowledgeable are 

you of the Texas 

Comprehensive School 

Counseling Model?  

Very 

Knowledgeable  

Very 

Knowledgeable 

Very  

Knowledgeable  

3 How knowledgeable are 

you in EL student needs?  

Very 

knowledgeable 

Very 

Knowledgeable 

Very  

Knowledgeable 
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Table 4.3 Continued 

 

 Question Participant 1 Participant 2 Participant 3 

4 How knowledgeable are 

you with EL students' 

personal and social 

development?  

Very 

knowledgeable 

Very 

knowledgeable 

Very  

Knowledgeable 

5 How knowledgeable are 

you with El students' needs 

of individual planning for 

post-secondary education?  

Very 

knowledgeable 

Somewhat 

knowledgeable 

Very  

Knowledgeable 

6 How confident are you 

about the meaning of post-

secondary planning and 

career readiness as it 

relates to your counseling 

role?  

Very  

Confident 

 Very  

 Confident 

 Very 

 Confident 

12 How confident are you that 

you are preparing your EL 

students for high school as 

it relates to post-secondary 

planning and career 

readiness?  

 Very 

 Confident 

 Very 

 Confident 

 Very  

 Confident 

14 How confident are you 

that you have all the 

necessary counseling 

skills to provide 

individual planning for 

post-secondary planning 

and career readiness for 

your EL students?  

     Very  

     Confident 

     Very  

     Confident 

   Very 

   Confident 

15 How confident are you 

that you have all the 

necessary counseling 

skills to provide 

personal and social 

development for your 

EL students?  

      Very  

      Confident 

     Very  

     Confident 

    Very  

    Confident 
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Table 4.3 Continued 

 

 
Question Participant 1 Participant 2 Participant 3 

17 How knowledgeable are 

you about the EL 

student graduation rate 

for your school district?  

Very 

Knowledgeable 

Somewhat 

Knowledgeable 

 Very 

Knowledgeable 

18 How knowledgeable are 

you of the Individual 

Planning component in 

the Texas 

Comprehensive School 

Counseling Model?  

 Very 

 Knowledgeable 

 Very 

 Knowledgeable 

   Very 

 Knowledgeable 

 

  

 Participants demonstrated growth in knowledge and confidence at a rate of 73% 

(22 out of 30), shown by pre- to post-survey responses (see Table 4.4).  
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Table 4.4 

Participant Growth in Knowledge and Confidence 

 

Question 

Did Participant 1 

show growth in 

knowledge  

or confidence?  

Did Participant 2 

show growth in 

knowledge or 

confidence? 

Did Participant 3 

show growth in 

knowledge or 

confidence? 

1 How knowledgeable are you of the Texas 

Comprehensive School Counseling Model?  

Yes Yes Same 

3 How knowledgeable are you in EL student 

needs?  

Yes Yes Yes 

4 How knowledgeable are you with EL students' 

personal and social development?  

Yes Yes Yes 

5 How knowledgeable are you with El students' 

needs of individual planning for post-secondary 

education?  

Yes Same Yes 

6 How confident are you about the meaning of 

post-secondary planning and career readiness as 

it relates to your counseling role?  

Yes Same Same 

12 How confident are you that you are preparing 

your EL students for high school as it relates to 

post-secondary planning and career readiness?  

Yes Yes Yes 

15 How confident are you that you have all the 

necessary counseling skills to provide personal 

and social development for your EL students?  

 

Same Same Same 
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Table 4.4 Continued 

 

 
                         

Question 

Did Participant 1 

show growth in 

knowledge  

or confidence? 

Did Participant 2 

show growth in 

knowledge or 

confidence? 

 

Did Participant 3 show 

growth in knowledge or 

confidence? 

     

17 How knowledgeable are you about the EL 

student graduation rate for your school district?  

Yes Same Yes 

18 How knowledgeable are you of the Individual 

Planning component in the Texas 

Comprehensive School Counseling Model?  

Yes Yes Yes 
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Educator Interviews  

 Pre- and post- 30-minute semi-structured educator interviews were scheduled 

with each participant at their home campus. Participants had the opportunity to ask 

questions before and after the interviews for clarification. The researcher audio recorded 

the interview using the iPhone Voice Memos application with prior permission from the 

participant. Each participant responded to the same series of questions in pre- and post-

interviews. The initial interview provided the interviewee's knowledge and skills in the 

individual planning component of the Texas comprehensive counseling model and their 

understanding of EL student needs. The post-interview allowed the researcher to 

determine if the intervention plan consisting of professional development expanded the 

participant’s knowledge, skills, and understanding of the individual planning component 

of the Texas comprehensive counseling model and EL student needs.  

Educator Pre-Interview Findings  

 All participants responded to all pre-interview questions and all demonstrated 

some knowledge and skills needed to service EL students in the individual planning 

component of the Texas comprehensive school counseling model. Participants' answers 

also showed their belief in ELs need for social-emotional learning competencies to be 

successful during and after middle and high school (see Tables 4.5–4.8).  
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Table 4.5 

Pre-Interview Question 1 

Please describe the knowledge and skills you think are necessary to teach middle 

school ELs post-secondary planning and career readiness. 

Participant Response 

1 The knowledge and skills school counselors need is the language to help 

students understand the vocabulary; I think we need more high school 

information such as endorsements, graduation plans, and credits.  

2 The knowledge and skills that counselors need to teach middle school ELs 

post-secondary planning and career readiness are knowing where they 

come from to help them feel comfortable; I think the skill most needed is 

knowing how to listen.  

3 I think I need to be a well-rounded counselor; I need to be familiar with 

their needs to know how to accommodate their differences.  

 

 

Table 4.6 

Pre-Interview Question 2  

 

Please explain your understanding of the individual planning component of the Texas 

comprehensive school counseling model as it relates to the post-secondary education of 

EL students. 

 

Participant Response 

1 The individual planning component means making sure counselors place 

students in the correct classes and ensure all students in ch504, RTI, and 

Special Education are in the right classes.  

2 The individual planning component of the Texas comprehensive school 

counseling model means bringing in the student individually, giving them 

the confidentiality rules, and making sure they understand.  

3 School counselors’ biggest focus is to help students know themselves and 

to help them decide if they are going to college or a career.  
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Table 4.7 

Pre-Interview Question 3  

 

What social-emotional learning competencies should ELs have to succeed in post-

secondary planning and career readiness?  

 

Participant Response 

1 I think all of them, but if I had to choose one, it would be responsible 

decision-making.  

2 I think the student needs to know how to listen, how to work with people, 

and how to communicate.  

3 As counselors, we need to help students with their social-emotional 

learning. We need to help them meet their needs to address things that 

come up in middle and high school.  

 

 

Table 4.8 

Pre-Interview Question 4 

 

What do you think would make you a more effective school counselor for EL students 

in the area of post-secondary planning and career readiness?  

 

Participant Response 

1 I think I would need more information about financial aid and careers.  

2 For me, as a counselor, knowing more about EL students.  

3 Definitely professional development to help me learn techniques to use 

with ELs.  
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Educator Post-Interview Findings  

 All participants responded to all post-interview questions and demonstrated 

growth in knowledge and skills needed to service EL students in the individual planning 

component of the Texas Comprehensive School Counseling Model (see Tables 4.9–4.13). 

For example, Participant 1 stated,  

 I think my knowledge of the individual planning component has increased. I 

 thought it only meant I needed to make sure I scheduled students into the correct 

 classes, but now I know that the state has outlined student competencies that I am 

 responsible for teaching and those competencies play a role in the social-

 emotional development of students.  

Participants also confidently spoke of increased understanding in their leadership role 

after the professional development received. Participant 3 stated,  

 I really liked the professional development; I think reviewing data and reflecting 

 on what we do and what we are not doing was very helpful to me as a campus 

 leader. When I completed my pre-survey, I thought I was very knowledgeable and 

 very confident about the answers I provided, but I now realize there is so much 

 more I can do and that my lessons have to be intentional. I think I can help my 

 staff come to the same realization.  

 

  



Texas Tech University, Myriam Tellez, month 2022 

86 

 

Table 4.9 

Post-Interview Question 1 

 

How has your knowledge of the Individual Planning component of the Texas Comprehensive 

School Counseling Model grown since the beginning of the study?  

 

Participant Response 

1 I think my knowledge of the individual planning component has increased. I 

thought it only meant I needed to make sure I scheduled students into the 

correct classes, but now I know that the state has outlined student competencies 

that I am responsible for teaching, and those competencies play a role in the 

social-emotional development of students.  

2 I believe that my knowledge in the Individual Planning Component of the Texas 

Comprehensive Counseling Model has grown; I understand its focus is college 

readiness.  

3 My knowledge has grown in the aspect that now I understand what is required of 

me at the middle school level within the Individual Planning component of the 

counseling model. The model outlines the requirements that middle school 

students need to learn, and I can more easily connect those requirements to the 

graduation plans. It has made me self-reflect and determine how I am teaching 

students in middle school; I want to make sure I better prepare them for high 

school.  

 

 

Table 4.10 

Post-Interview Question 2  

 

How has your knowledge about post-secondary planning and career readiness grown since 

the beginning of the study?  

 

Participant Response 

1 My knowledge has increased by helping me understand that the Texas 

Comprehensive Counseling Model has requirements for the post-secondary 

planning and career readiness of students at the middle school level. I feel 

more confident speaking to EL students about graduation requirements, their 

transition to high school, and most importantly, their transition after high 

school and making connections for students to help them understand the 

importance of post-secondary education.  
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Table 4.10 Continued 

How has your knowledge about post-secondary planning and career readiness grown since 

the beginning of the study?  

 

Participant Response 

2 I understand the connection between social-emotional learning and the 

transition to life, and I can better explain those concepts to my students. I 

also understand the importance of helping my students understand the value 

of post-secondary education. I can connect between the four, six, and eight- 

year graduation plans.  

3 The study made me reflect on my counseling procedures; I want to make 

sure I am equitable with all my students. For example, I need to ensure that I 

am helping students complete career interest inventories and take the time to 

interpret the results for them, too; I need to make sure they understand how 

their interests change from year to year.  

 

 

Table 4.11 

Post-Interview Question 3  

 

What new skills did you gain, as a school counselor, because of your participation in the study? 

 

Participant 

 

Response 

1 I have gained important skills as a school counselor. I better understand the 

importance of post-secondary planning and career readiness and how 

important it is for me to deliver that information equitably to my students. I 

also learned that helping my students take a career interest inventory is not 

enough; I must help students take the inventory and help them interpret the 

results. Also, helping my students make connections between the four-year 

graduation plan and how that can transition to a six-year and even an eight-

year plan. Lastly, I now know the importance of being a better resource for 

my EL students.  

2 I think the skill that I most gained is being a better resource to my students.  
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Table 4.11 Continued 

What new skills did you gain, as a school counselor, because of your participation in the study? 

 

Participant 

 

Response 

3 The primary skill that I think I gained was a better understanding of how I 

can be resourceful for my students. I always knew I was a resource to my 

students, but when looking at the EL population, I learned that being 

resourceful means more. It means I need to understand their particular needs 

to help them. This goes hand in hand with being a more equitable counselor 

for my EL students, especially as I help them prepare graduation plans and 

make the connection to six  and eight-year graduation plans.  

 

 

Table 4.12 

Post-Interview Question 4 

 

 How has your participation in the study helped you improve your understanding of EL students?  

 

Participant Response 

1 Absolutely, my understanding of EL students has increased. Looking closer 

at the EL data for the district and now understanding that the EL graduation 

rate is low has helped me understand the need to serve my EL students.  

2 I understand the importance of helping EL students understand by making 

lessons visual and connecting to their language. I also understand the 

importance of better preparing students in middle school to help the EL 

graduation rate.  

3 One of the things I learned through this study is that the EL graduation rate 

is low in our district. So, as a middle school counselor, what can I do to 

improve that? I learned I could support EL students by providing more 

opportunities for group work to ensure they understand the concepts. I 

understand I have to honor the silent period while they process information.  
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Table 4.13 

Post-Interview Question 5  

 

How did the professional development received through the study impact you as a campus 

leader?  

 

Participant Response  

1 I feel empowered to help the campus staff better understand the EL 

graduation rate; I think it is not discussed much at the middle school level 

and I think I can change that. As middle school staff, we can better prepare 

the students for their transition to high school. I also feel I can be a better 

resource to EL parents; it is important that parents become knowledgeable.  

2 As a campus leader, I can help my staff understand the importance of 

listening to EL students’ needs. I think building communication skills in 

both students and staff can help the students too. It is essential to motivate 

the EL student to ensure they believe in themselves to be successful and that 

post-secondary education is possible for them. The EL graduation rate was a 

revelation to me, so helping my campus staff understand that will definitely 

be helpful.  

3 I really liked the professional development; I think reviewing data and 

reflecting on what we do and what we are not doing was very helpful to me 

as a campus leader. When I completed my pre-survey, I thought I was very 

knowledgeable and very confident about the answers I provided, but I now 

realize there is so much more I can be doing and that my lessons have to be 

intentional. I think I can help my staff come to the same realization.  

 

 

School Counselor Leadership PLC Pilot Implementation  

The School Counselor Leadership PLC Pilot Implementation was conducted as a 

one-day six-hour professional development; due to scheduling conflicts, participants 

could not meet for three two-hour professional development sessions and instead met one 

time for a six-hour session. Through the assistance of a third party, the School Counselor 

Leadership PLC focused on the knowledge and skills middle school counselors need to 

increase ELs post-secondary planning and career readiness by teaching personal and 
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social development. The professional development session allowed the participants to 

review the Texas Comprehensive School Counseling Model with a focus on the 

individual planning component. The Texas Comprehensive School Counseling Model 

defines “the purpose of individual planning is to guide all students as they plan, monitor, 

and manage their individual educational, career, personal, and social development” (p. 

97). The model also recommends that school counselors provide parents and guardians 

information on post-secondary options for students. Participants learned and discussed 

the topics and requirements that have been established at the state level through the Texas 

Comprehensive School Counseling Model for the individual planning component. 

Lessons that address the individual planning component should be developmentally, age-

appropriate and school counselors should provide students, teachers, and administrators 

information that highlights these counseling sessions. The School Counselor Leadership 

PLC addressed specific counselor skills and knowledge from the Texas Comprehensive 

School Counseling Model Individual Planning component as outlined in Table 4.14.  

 

Table 4.14 

The Role of the School Counselor   

Individual Planning 

Content Area 

Student 

Competency  

Counselor Skill Counselor 

Knowledge  

Post-Secondary 

Planning and 

Career Readiness  

Students are 

motivated to 

succeed in 

personal 

endeavors.  

The skill to deliver 

post-secondary 

planning and career 

readiness 

information 

equitably to the EL 

students. 

The knowledge of 

connecting social-

emotional learning 

and the transition to 

life.  
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Table 4.14 Continued 

 

Individual Planning 

Content Area 

Student 

Competency  

Counselor Skill Counselor 

Knowledge  

    

Post-Secondary 

Planning and 

Career Readiness 

Students 

demonstrate career 

exploration skills 

The skill to 

interpret and 

communicate career 

interest inventory 

results to the EL 

student.  

Knowing how to 

create, read, and 

interpret a career 

interest inventory.  

Post-Secondary 

Planning and 

Career Readiness 

Students possess 

the knowledge and 

skills to gather 

information for 

post-secondary 

education and 

career planning.  

The skill to develop 

four, six, and eight-

year graduation 

plans for the EL 

student.  

The knowledge of 

making the 

connection between 

four-year 

graduation plans 

and post-secondary 

education.  

Post-Secondary 

Planning and 

Career Readiness 

Students will 

demonstrate 

awareness of the 

importance of post-

secondary 

education.  

The skill to serve as 

a resource for the 

EL student for post-

secondary 

education.  

The knowledge of 

reality check helps 

students understand 

the importance of 

post-secondary 

education.  

Post-Secondary 

Planning and 

Career Readiness 

Students will 

understand the 

relationship of 

academics to the 

world of work and 

life at home in the 

community.  

The skill to develop 

four, six, and eight-

year graduation 

plans for the EL 

student.  

The knowledge of 

making connections 

between course 

selection and career 

pathways through 

CTE.  

 

 

School Counselor Leadership PLC Pilot Implementation Findings  

 All participants attended the School Counselor Leadership PLC Pilot 

Implementation session; the researcher found the participants to enthusiastically 
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participate, collaborate, and reflect on the topics presented. Although the participant’s 

school counselor experience ranged from more than three years to more than 10 years, 

none of the participants had recently reviewed the Texas Comprehensive School 

Counseling Model, in particular, the individual planning component of the model since 

its most recent update in 2018. The participants collaborated in reviewing the model and 

participated in open discussions about what each student's competency meant to their 

lesson delivery. Participant 3 stated, “the more information I know, the more information 

I provide my students, and they become more knowledgeable.” Participant 2 added, “I 

need to make sure I provide post-secondary information in a way that all my EL students 

can understand.” During the professional development session, two of the counselor 

skills that drew much discussion and reflection included: the skill to deliver post-

secondary planning and career readiness information equitably to the EL students and the 

skill to serve as a resource for the EL student for post-secondary education. Participant 1 

stated, “it is important we understand the difference between equality and equity; our EL 

students deserve that we serve them equitably.” Such a statement provoked a discussion 

among the participants including supporting their EL students better. Discussion and 

reflection continued as participants discussed what it meant to be a resource to EL 

students. Much of the discussion focused on knowing their EL students better; even 

though the participants knew how many EL students they serve, they were unsure how 

EL students perform on high school end-of-course exams or how many EL students 

graduate from high school. Participants considered this information vital since they felt 

school counselors could play a significant role at middle school in student preparation 



Texas Tech University, Myriam Tellez, month 2022 

93 

 

both academically, socially-emotionally, and in preparing students for the transition to 

high school and post-secondary education. The findings to the School Counselor 

Leadership PLC Pilot Implementation were positive since the purpose of the pilot 

implementation was for participants to identify the necessary counselor skills for better 

preparing EL students for post-secondary planning and career readiness. The workshop 

resulted in a new understanding for the participants.  

Educator Observations 

McClure (2002) defines observation as “an intuitive process that allows 

individuals to collect information about others by viewing their actions and behaviors in 

their natural surroundings” (p. 5). After the PLC session, the researcher conducted one-

hour observations of each participant delivering a guidance lesson; the researcher 

remained in the background to observe and complete an observation rubric. In addition to 

field notes, the researcher observed, with the aid of an observation rubric for the 

following: (1) Knowledge and Skills of Individual Planning for EL students, 

(2) Knowledge and Skills of personal and social development for EL students, and 

(3) Counselor skills of post-secondary planning and career readiness for EL students. The 

researcher scored in the following manner:  0 points – not observed, 3 points – Observed 

sometimes, and 5 points – Always observed.  

Educator Observation Findings  

 Observations occurred once for each of the participants, and each was scheduled 

after the participants attended the School Counselor Leadership PLC workshop. All 

observations were scheduled at each participant’s convenience and lasted no more than 
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one hour each. Participant observations served to collect evidence that participants 

implemented some or all of the teachings received in the School Counselor Leadership 

PLC workshop. Participants did not alter their scheduled lesson delivery topic, format, or 

timeline; however, they incorporated new learning into their lesson delivery. All 

observations were conducted in November, and the participants delivered lessons on 

Generation TX, a statewide public awareness campaign developed to encourage college 

access which is generally observed during November. The observations were for the 

duration of the class period – approximately 45 minutes.  

 Observations were conducted in middle school classrooms with EL students. 

Participant 1 delivered a lesson to an eighth–grade social studies classroom and centered 

her lesson around Nelson Mandela's famous quote – “Education is the most powerful 

weapon we can use to change the world.” Participant 2 delivered a lesson to an eighth–

grade math classroom, which included hands-on manipulatives to learn main concepts 

and vocabulary relating to post-secondary planning and career readiness. Participant 3 

delivered a lesson to a sixth–grade math classroom. The lesson’s focus was the 

completion of a career interest inventory and how this relates to post-secondary planning 

and career readiness. All participants made appropriate connections between education 

and lifelong learning, and all included personal anecdotes to help students understand the 

value of post-secondary education. Participants connected the School Counselor 

Leadership PLC workshop learning by accommodating the EL students native language 

(in this case Spanish), honoring the silent period by allowing extra time for the student to 

process information before answering, and all participants delivered equitable 
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information to all students. Participant 1 discussed the federal financial aid application 

and the Texas application for financial aid to ensure all students received appropriate 

information. All participants ensured students understood the connection between what 

students were currently learning in middle school by discussing four-year graduation 

plans and how these connect to learning and planning for high school and post-secondary 

two-year and four-year higher education institutions. Students in all three classrooms 

were prompted to identify the social-emotional learning competencies such as responsible 

decision making, self-awareness, and self-management as essential skills to develop for 

success in the post-secondary planning process. Lastly, all participants checked for 

understanding before concluding their lessons. Participant 1 checked students 

understanding by having them participate in a computerized game that tested acquired 

knowledge.  

The observation findings are especially important since the researcher was able to 

identify the essential components the rubric outlined as thought through the PLC 

workshop: the knowledge and skills for the delivery of the individual planning 

component for EL students and the social-emotional competencies the participants used 

to teach EL students to plan for post-secondary education. Participants understand that a 

students' ability to succeed in school, careers, and life is enhanced by social-emotional 

learning (SEL), which provides a foundation for safe and positive learning. 

Questions and Themes  

 This section provides information about the research questions that guided this 

study and outline emerging themes resulting from the review of the data collected from 
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the pre- and post-surveys, the pre- and post-participant interviews, the pilot 

implementation, and the participant observations. According to Braun and Clarke (2012), 

“thematic analysis is a method for systematically identifying, organizing, and offering 

insight into patterns of meaning (themes) across a data set” (p. 57). Braun and Clarke 

(2012) state that a theme “captures something important about the data in relation to the 

research question and represents some level of patterned response or meaning within the 

data set” (p. 63). This study was developed to answer the following research questions: 

1.  What skills, in the individual planning component of the Texas Counseling 

Model, do middle school counselors need to develop middle school ELs post-

secondary planning and career readiness by teaching personal and social 

development?  

2. What knowledge, in the individual planning component of the Texas 

Counseling Model, do middle school counselors gain when developing middle 

school ELs post-secondary planning and career readiness when teaching 

personal and social development?   

Research Question 1 

What skills, in the individual planning component of the Texas Counseling 

Model, do middle school counselors need to develop middle school ELs post-secondary 

planning and career readiness by teaching personal and social development? The 

researcher sought to find evidence-based participant contributions, reflection, and 

feedback to the pre- and post-surveys, the pre- and post-interviews, the observations, and 

the School Counselor Leadership PLC professional development session. The 
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professional development focused on specific counselor skills for the individual planning 

component of the Texas Comprehensive Counseling Model that can help counselors 

develop middle school ELs post-secondary planning and career readiness by teaching 

personal and social development. Professional development for school counselors is 

essential for the continuous improvement of professional skills. In addition, school 

counselors are accountable for sustaining and enhancing competencies that support 

effective school counseling programs. The School Counselor Leadership PLC Pilot 

Implementation was conducted as a one-day six-hour professional development session 

through the assistance of a third party. The professional development focused on the 

knowledge and skills middle school counselors need to increase ELs post-secondary 

planning and career readiness; the session allowed the participants to learn, review, 

discuss, and reflect. In addition, the researcher had the opportunity to collect qualitative 

data through observation and field notes. The most common theme from the various 

qualitative data collection efforts was empowerment.  

Empowerment 

 According to Merriam-Webster.com, the word empowerment (noun) is defined as 

(1) the act or action of empowering someone or something: granting the power, right, or 

authority to perform various acts or duties, (2) the state of being empowered to do 

something; the power, right, or authority to do something. Empowerment was a theme 

that arose throughout the data findings; the researcher found that throughout the study, 

participants had a sense of empowerment that came from discovery and learning. 

Evidence to support this theme was found throughout the data analysis process.  
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In the post-survey, Participant 1 stated,  

 I think my knowledge of the individual planning component has increased. I 

 thought it only meant I needed to make sure I scheduled students into the correct 

 classes, but now I know that the state has outlined student competencies that I am 

 responsible to teach and those competencies play a role in the social-emotional 

 development of students.  

Participant 3 stated,  

 My knowledge has grown in the aspect that now I understand what is required of 

 me at the middle school level within the Individual Planning component of the 

 counseling model. The model outlines the requirements that middle school 

 students need to learn, and I can more easily connect those requirements to the 

 graduation plans. It has made me self-reflect and determine how I am teaching 

 students in middle school; I want to make sure I better prepare them for high 

 school.  

 The School Counselor Leadership PLC Pilot Implementation focused on helping 

participants identify and understand the skills needed to serve EL students in middle 

school under the individual planning component of the Texas Comprehensive School 

Counseling Model.  

Counselor Skills 

 The professional development session focused on the following counselor skills.  

• The skill to deliver post-secondary planning and career readiness information 

equitably to the EL students 
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• The skill to interpret and communicate career interest inventory results to the 

EL student  

 

• The skill to develop four, six, and eight-year graduation plans for the EL 

student 

 

• The skill to serve as a resource for the EL student for post-secondary 

education 

 

Participants responded with a sense of empowerment after learning the new skills.  

Participant 1 stated,  

 I feel empowered to help the campus staff better understand the EL graduation 

 rate; I think it is not discussed much at the middle school level, and I think I can 

 change that. As middle school staff, we can better prepare the students for their 

 transition to high school. I also feel I can be a better resource to EL parents; it is 

 important that parents become knowledgeable too.  

Participants embraced the new skills, and a sense of responsibility contributed to their 

understanding and empowerment. Participant 2 added, “I need to make sure I provide 

post-secondary information in a way that all my EL students can understand.” 

Participant 3 stated, “the more information I know, the more information I provide my 

students, and they become more knowledgeable.”  

Research Question 2 

What knowledge in the individual planning component of the Texas Counseling 

Model, do middle school counselors gain when developing middle school ELs post-

secondary planning and career readiness when teaching personal and social development? 

The researcher undertook efforts to find evidence that the study's learning participants' 

received helped to increase their middle school counselors' knowledge to support student 
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learning. Under the mandates of HB5 (2013) and HB 18 (2015), middle school 

counselors help students understand the importance of their academic decisions in middle 

school; counselors believe students must take post-secondary and career readiness 

information earnestly and understand how these decisions affect their future education  

efforts for high school and post-secondary education. The researcher found that the most 

common theme that emerged from data collected during the study was capacity.  

Capacity 

 According to Merriam-Webster.com, the word capacity (noun) is defined as the 

ability to do something: a mental, emotional, or physical ability. The focus of the School 

Counselor Leadership PLC Pilot Implementation was to build counselor capacity and 

understanding of the individual planning component of the Texas Comprehensive School 

Counseling Model for better student outcomes.  

Counselor Knowledge 

 Staff development included teaching, discussion, and reflection of the following 

counselor knowledge needs.  

• The knowledge of making the connection between social-emotional learning 

and the transition to life  

 

• The knowledge of how to create, read, and interpret a career interest inventory 

 

• The knowledge of making the connection between four-year graduation plans 

and post-secondary education 

 

• The knowledge of reality check helps students understand the importance of 

post-secondary education 

 

• The knowledge of making connections between course selection and career 

pathways through Career and Technical Education (CTE) 
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Post-survey results showed that participants developed a growth in knowledge and 

understanding of the Texas Comprehensive School Counseling Model, the Individual 

Counseling component of the Texas School Counseling Model, the social-emotional 

needs of EL students, and the district's EL graduation rate.  

Participant 3 in the post-survey stated,   

 My knowledge has grown in the aspect that now I understand what is required of 

 me at the middle school level within the individual planning component of the 

 counseling model. The model outlines the requirements that middle school 

 students need to learn, and I can more easily connect those requirements to the 

 graduation plans. It has made me self-reflect and determine how I am teaching 

 students in middle school; I want to make sure I better prepare them for high 

 school.  

When surveyed, participants responded very knowledgeable to questions: How 

knowledgeable are you of the Texas Comprehensive School Counseling Model? How 

knowledgeable are you in EL student needs?  

Data Conclusion 

 Chapter IV summarizes findings captured from qualitative data collection 

instruments such as pre- and post-surveys, pre- and post-interviews, observations, and 

pilot implementation PLC for this insider action research study conducted at South Texas 

Border ISD. The data also captured different themes such as empowerment and capacity 

that emerged through the data analysis. The chapter contains an overview of the study, 

findings, and conclusions addressing two research questions: (1) What skills, in the 
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individual planning component of the Texas Counseling Model, do middle school 

counselors need to develop middle school ELs post-secondary planning and career 

readiness by teaching personal and social development? (2) What knowledge, in the 

individual planning component of the Texas Counseling Model, do middle school 

counselors gain when developing middle school ELs post-secondary planning and career 

readiness when teaching personal and social development? Overall, the data and findings 

were positive, and the participants identified and learned new knowledge and skills 

valuable to address the individual planning component requirements of the Texas 

Counseling Model in the area of post-secondary planning and career readiness to help 

middle school EL students, which addresses the problem of practice identified through 

the exploratory needs assessment (ENA) process. 
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CHAPTER V 

CONCLUSIONS, DISCUSSIONS, AND IMPLICATIONS  

Introduction 

 Chapter V provides an overview of the insider action research and the three 

phases of the study. Chapter V also includes the significant findings, conclusion of the 

research questions, and a discussion and reflection of how district and campus leadership 

and middle school counselors can support post-secondary and career readiness 

development for middle school English learner (EL) students. Finally, the chapter 

concludes with implications and recommendations for further research.   

Overview of the Study 

 This insider action research study arose from an exploratory need assessment 

(ENA) conducted at South Texas Border ISD, where a team of counselors and district 

personnel reviewed data and held conversations to identify deficiencies and concerns that 

could clarify the problem of practice (Mintrop, 2016). Findings from the ENA brought to 

light several challenges and barriers for EL students. Counselors also discovered they did 

not feel adequately prepared to support EL students in their post-secondary planning and 

career readiness preparation at the middle school level. To this effect, the study included 

a School Counselor Leadership PLC Pilot implementation component to provide 

professional development for middle school counselors in the individual planning 

component of the Texas Comprehensive School Counseling Model, the social-emotional 

learning competencies necessary to teach EL students post-secondary planning and career 

readiness, and EL student needs. According to DuFour (2004), educators, whether at the 



Texas Tech University, Myriam Tellez, month 2022 

104 

 

campus or the district level, should come together to improve educational outcomes for 

students continuously. The Texas Comprehensive School Counseling Model outlines 

student competencies for each grade level through the individual planning component, 

including middle school grades. Helping students develop post-secondary planning and 

career readiness and social-emotional learning skills at the middle school level is 

essential in developing a growth mindset to help EL students be successful in their post-

secondary educational planning. The middle school counselor is critical in assisting 

students in developing these skills to improve student outcomes and ultimately raise the 

graduation rate of ELs. According to Mintrop (2016), "When educators act as change 

agents, they need to reduce this complexity and decide on the forces, or drivers, they 

believe will cut through this web of human relationships and move it in the desired 

direction" (p. 116). The term drivers refer to the primary forces that educational 

authorities believe will significantly influence implementing desired changes (Mintrop, 

2016). The drivers for this study were English language learners, school counselor 

leadership, social-emotional learning framework, the Texas school counseling model, and 

professional development. This study followed Mintrop’s (2016) three phases design: 

Phase One: Program Intervention Design and Development, Phase Two: School 

Counselor Leadership PLC Pilot Implementation, and Phase Three: Evaluation and 

Impact Analysis. 

Phase One: Program Intervention Design and Development  

With the approval of the district's superintendent, 24 middle school potential 

participants were invited to the insider action research. To minimize any unnecessary 
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pressure on middle school counselors to participate, the researcher did not initiate contact 

with the middle school counselors. Instead, the Principal Investigator (PI) emailed all 

middle school counselors an invitational email to participate(see Appendix A) and an 

adult consent form (see Appendix B). Three participants, certified State of Texas school 

counselors with at least three years of counseling experience, consented to participate in 

the action research. The fourth member was the inside action researcher. The researcher 

used pre-and post-surveys and interviews to assess the participant’s knowledge and 

establish a baseline for the program intervention design and development and access 

growth. The pre-interview provided the interviewee's knowledge and skills in the 

individual planning component of the Texas Comprehensive Counseling Model and their 

understanding of EL student needs. The post-interview allowed the researcher to 

determine if the intervention plan consisting of professional development expanded the 

participant’s knowledge, skills, and understanding of the individual planning component 

of the Texas Comprehensive Counseling Model and EL student needs.  

Phase Two: School Counselor Leadership PLC Pilot Implementation 

 The School Counselor Leadership PLC pilot implementation reviewed the pre-

survey results to determine a baseline of counselor knowledge and understanding of the 

Texas Comprehensive School Counseling Model, the individual planning component, 

and EL needs. The intervention was conducted as a one-day, six-hour professional 

development delivered through a third party. The intervention’s primary focus was to 

increase school counselors’ knowledge and skills in post-secondary planning and career 

readiness for teaching EL students.   
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 The one-day professional learning community (PLC) session was an in-person 

workshop at one of the district’s staff development rooms. It opened with a welcome 

discussion from the researcher explaining the day’s events and topics. The participants 

had the opportunity to ask any clarifying questions about the study’s processes or the 

day’s events. The participants had an all-day workshop to review, discuss and reflect on 

the Texas Comprehensive School Counseling Model, the individual planning component, 

and the state requirements of student competencies to help EL students develop post-

secondary planning and career readiness.  

  The EL student population in South Texas Border ISD consists of 15,451 (55.2%) 

students, of which 7,204 (48.0%) are female, and 7,809 (52.0%) are male. In addition, the 

district's student population is 27,869 (99.5%) Hispanic/Latino, of which 25,980 (92.8%) 

are economically disadvantaged. With the high number of EL students in the district, the 

participants needed to understand campus and district data. The pre-survey and pre-

interview results indicated the participants had only some knowledge and understanding 

of these areas. With the use of the 2018–2019 Texas Academic Report, the participants 

reviewed campus and district data and reflected upon the numbers, their contributions to 

student learning, and the diverse learning needs of EL students. The discussion also 

allowed for the review of the social-emotional learning framework and how these student 

competencies help the EL student become academically and emotionally stronger.  

Phase Three: Evaluation and Impact Analysis 

The pre-survey and pre-interview provided the researcher baseline data of the 

participant's knowledge and understanding of the Texas Comprehensive School 
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Counseling Model, the individual planning component, and EL student needs. The 

observation and pre- and post-survey results were analyzed to determine impact. 

According to Mintrop (2016), "impact data compare the relevant beliefs, attitudes, or 

practices among study participants at the beginning and end of the study on a common 

metric" (p. 168).  

Process data were collected through the School Counselor Leadership PLC 

workshop and observing participants’ delivery of lessons to EL students; the researcher 

used an observation rubric to capture delivery elements. According to Mintrop (2016), 

”process data capture the implementation of the intervention” (p. 173). The researcher 

also kept a reflective journal to document the participants’ discussion and reflection of 

the PLC workshop.  

Data, collected through pre-survey and interviews, the School Counselor 

Leadership PLC workshop, observations, post-survey, and interviews supported growth 

in participants’ knowledge, skills, and confidence of the Texas Comprehensive School 

Counseling Model, the individual planning component, and EL student needs.  

Major Findings and Conclusions  

 This section provides the significant findings and conclusions of the study and the 

data that support the results. The following research questions guided the study:  

1. What skills, in the individual planning component of the Texas Counseling 

Model, do middle school counselors need to develop middle school ELs post-

secondary planning and career readiness by teaching personal and social 

development?  
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2. What knowledge, in the individual planning component of the Texas 

Counseling Model, do middle school counselors gain when developing middle 

school ELs post-secondary planning and career readiness when teaching 

personal and social development?   

Research Question 1  

What skills, in the individual planning component of the Texas Counseling 

Model, do middle school counselors need to develop middle school ELs post-secondary 

planning and career readiness by teaching personal and social development? Research 

Question 1 was created to address the problem of practice at South Texas Border ISD. 

The ENA identified deficiencies in the counselor skill set necessary to teach EL students 

post-secondary planning and career readiness.  

Findings  

Data findings from the School Counselor Leadership PLC workshop, the 

observation, post-survey, and post-interview demonstrated positive results indicating a 

growth in the skill set of all participants. DuFour (2004) stresses that PLC of educators, 

whether at the campus or the district level, should come together for continuous efforts to 

improve educational outcomes for students. The School Counselor Leadership PLC 

workshop was the intervention used to help the participants build capacity and increase 

their confidence. DuFour (2004) further emphasizes, "the PLC model is a grand design – 

a powerful way of working together that profoundly affects the practices of schooling" 

(p. 6). The School Counselor Leadership PLC Pilot Implementation was conducted as a 

one-day, six-hour professional development that focused on helping participants identify  
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and understand the skills needed to serve EL students in middle school under the 

individual planning component of the Texas Comprehensive School Counseling Model.  

Counselor Skills 

 The professional development session focused on the following counselor skills.  

• The skill to deliver post-secondary planning and career readiness information 

equitably to the EL students 

• The skill to interpret and communicate career interest inventory results to the 

EL student  

• The skill to develop four, six, and eight-year graduation plans for the EL 

student 

• The skill to serve as a resource for the EL student for post-secondary 

education 

Post-Interview findings indicate growth in the participants’ skill set. Participant 1 stated,  

I have gained important skills as a school counselor. I better understand the 

importance of post-secondary planning and career readiness and how important it 

is to deliver that information equitably to my students. I also learned that helping 

my students take a career interest inventory is not enough; I must help students 

take the inventory and help them interpret the results. Also, helping my students 

make connections between the four-year graduation plan and how that can 

transition to a six-year and even an eight-year plan. Lastly, I now know the 

importance of being a better resource for my EL students. 
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Participant 2 also made a positive growth statement, “I think the skill that I most gained 

is being a better resource to my students.” Participant 3 further stated,  

The primary skill that I think I gained was a better understanding of how I can be 

resourceful for my students. I always knew I was a resource to my students, but I 

learned that being resourceful means more when looking at the EL population. It 

means I need to understand their particular needs to help them. This goes hand in 

hand with being a more equitable counselor for my EL students, mainly as I help 

them prepare graduation plans and make the connection to six and eight-year 

graduation plans. 

 Two of the counselor skills that drew much discussion and reflection included 

delivering post-secondary planning and career readiness information equitably to the EL 

students and serving as a resource for the EL student for post-secondary education. 

Participants understood that educators must value and intentionally seek to understand 

their students' diverse linguistic and cultural knowledge, prior experiences, and interests 

to ensure educational equity. In addition, the Texas Education Agency teaches educators 

to support EL students by capitalizing on their students' cultural and linguistic resources 

as a basis for intentional instructional connections, which affect linguistic development 

and academic achievement and create an inclusive environment that ensures students feel 

seen and heard. Participant 1 stated, "it is important we understand the difference 

between equality and equity; our EL students deserve that we serve them equitably." 

Such a statement provoked a discussion among the participants, including supporting 

their EL students better. Discussion and reflection continued as participants discussed 
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what it meant to be a resource to EL students. Much of the discussion focused on 

knowing their EL students better.  

Summary of Findings for Research Question 1  

 The School Counselor Leadership PLC Pilot Implementation findings were 

positive; the purpose of the PLC workshop was for participants to identify the necessary 

counselor skills to better prepare EL students for post-secondary planning and career 

readiness. The workshop resulted in a new understanding for the participants. Participants 

also demonstrated growth through the observation findings, where each participant had 

the opportunity to incorporate new learning into their scheduled lesson.  

Research Question 2 

What knowledge, in the individual planning component of the Texas Counseling 

Model, do middle school counselors gain when developing middle school ELs post-

secondary planning and career readiness when teaching personal and social development? 

Research Question 2 was created to address the problem of practice at South Texas 

Border ISD. The ENA identified deficiencies in the counselor knowledge necessary to 

teach EL students post-secondary planning and career readiness.  

Findings  

 Data findings from the School Counselor Leadership PLC workshop, the 

observation, post-survey, and post-interview demonstrated positive results, indicating a 

growth in the knowledge gained of all participants. Professional development for school 

counselors is essential for the continuous improvement of professional knowledge. 

School counselors are accountable for sustaining and enhancing competencies that 
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support effective programs. Professional development ever-changing counselor needs are 

identified through current student needs, competency development needs, or school 

counselors' self-determined needs (Texas Education Agency [TEA], 2018). The School 

Counselor Leadership PLC workshop was the primary intervention to build counselor 

capacity and increase counselor confidence in delivering post-secondary career readiness 

to EL students. The PLC workshop focused on helping participants identify and 

understand the knowledge needed to serve EL students in middle school under the 

individual planning component of the Texas Comprehensive School Counseling Model. 

Counselor Knowledge 

 Staff development included teaching, discussion, and reflection of the following 

counselor knowledge needs.  

• The knowledge of making the connection between social-emotional learning 

and the transition to life  

• The knowledge of how to create, read, and interpret a career interest inventory 

• The knowledge of making the connection between four-year graduation plans 

and post-secondary education 

• The knowledge of reality checks helps students understand the importance of 

post-secondary education. 

• The knowledge of making connections between course selection and career 

pathways through Career and Technical Education (CTE) 
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Social-Emotional Competencies 

 Staff development also included teaching, discussion, and reflection of the 

following social-emotional competencies established by the Collaborative for Academic, 

Social, and Emotional Learning (CASEL) framework.   

• Self-Awareness – The ability to understand one's own emotions, thoughts, and 

values and how they influence behavior across contexts 

• Self-Management – The ability to manage one's emotions, thoughts, and 

behaviors effectively in different situations and to achieve goals and 

aspirations 

• Responsible Decision Making – The ability to make caring and constructive 

choices about personal behavior and social interactions across diverse 

situations 

• Relationship Skills – The ability to establish and maintain healthy and 

supportive relationships and effectively navigate settings with diverse 

individuals and groups 

• Social-Awareness – The ability to understand the perspective of and 

empathize with others, including those from diverse backgrounds, cultures, 

and contexts 

Post-survey results showed that participants developed a growth in knowledge and 

understanding of the Texas Comprehensive School Counseling Model, the Individual 

Counseling component of the Texas School Counseling Model, the social-emotional 

needs of EL students, and the district's EL graduation rate (see Table 4.3). Participants 
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demonstrated growth in knowledge and confidence at a rate of 73% (22 out of 30), shown 

by pre- to post-survey responses (see Table 4.4). Participant 1 stated,  

 I think my knowledge of the individual planning component has increased. I 

 thought it only meant I needed to make sure I scheduled students into the correct 

 classes. Still, now I know that the state has outlined student competencies that I 

 am responsible for teaching, and those competencies play a role in students' 

 social-emotional development.  

The participant observations were instrumental in the findings; with an observation 

rubric, the researcher identified the counselor knowledge gained through the PLC 

workshop and the integration of social-emotional competencies participants used to teach 

students post-secondary planning and career readiness. All participants delivered their 

lesson by teaching self-awareness, self-management, responsible decision-making, social 

and relationship skills. Participants stressed the importance of making responsible 

decisions in middle school to help students remain connected to school, thus improving 

their post-secondary planning and career readiness.     

Summary of Findings for Research Question 2 

 Findings indicate that participants developed a growth in knowledge and 

understanding of the Texas Comprehensive School Counseling Model, the Individual 

Counseling component of the Texas School Counseling Model, the social-emotional 

needs of EL students, and the district's EL graduation rate. Participants demonstrated 

growth in knowledge and confidence at a rate of 73% (22 out of 30), shown by pre- to 

post-survey responses (see Table 4.4). When surveyed, participants responded very 
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knowledgeable to questions: How knowledgeable are you of the Texas Comprehensive 

School Counseling Model? How knowledgeable are you in EL student needs? In 

addition, with the use of an observation rubric, the researcher was able to identify how 

each participant incorporated the use of social-emotional competencies such as self-

awareness, self-management, responsible decision making, social and relationship skills 

to teach post-secondary planning and career readiness. Durlak et al. (2011) explain that as 

students progress from elementary to middle to high school, the lack of social-emotional 

skills prompts students to become less connected to school, thus adversely affecting their 

academic and behavior performance. Therefore, middle school counselors play an 

essential role in helping students remain connected to the school by teaching social-

emotional competencies.  

Conclusion of Research Questions  

  The primary focus of this qualitative action research study was to identify the 

necessary knowledge and skills middle school counselors in South Texas Border ISD 

need to increase ELs post-secondary planning and career readiness by teaching social-

emotional competencies. Through pre-surveys and interviews, the researcher identified a 

baseline of knowledge and understanding of the Texas Comprehensive School 

Counseling Model, the individual planning component of the model, and EL student 

needs. Post-surveys, post-interviews, and observations provided evidence of growth in 

participants' knowledge and understanding. The School Counselor Leadership PLC pilot 

implementation allowed participants to acquire new learning, review, discuss and reflect 

on the skills and knowledge needed to support EL students in post-secondary planning 
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and career readiness. The importance of teaching social-emotional competencies of self-

awareness, self-management, responsible decision-making, social and relationship skills 

to help students remain connected to school, thus allowing students improved post-

secondary planning and career readiness outcomes. The goal of the research was to build 

middle school counselor capacity by identifying the necessary knowledge and skills that 

would help participants increase EL student outcomes and build confidence in 

participants to become more effective campus leaders. Findings indicate that the 

participants gained knowledge, skills, capacity, and confidence in the Texas 

Comprehensive School Counseling Model, the individual planning component of the 

Texas counseling model, EL diverse student needs, and solidify the importance of 

teaching EL students social-emotional competencies to improve post-secondary planning 

and career readiness. 

According to the Collaborative for Academic, Social, and Emotional Learning 

(SEL) organization, the COVID-19 pandemic worsened emotions of isolation, stress, and 

loss among children, adolescents, adults, families, and communities. Social and 

emotional learning (SEL) is an effective tool for assisting one another during these trying 

times as our communities struggle to address the pandemic's effects on students' learning 

and development. In Texas, school districts receiving funding from the American Rescue 

Plan Elementary and Secondary School Emergency Relief (ESSER Fund) must prepare 

and publish a Return to In-Person Instruction and Continuity of Services Plan. According 

to the Texas Education Agency, the plan should include information about how the 

district will address students' academic and social-emotional needs. We understand now, 
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as students transition back to in-person instruction, that more than ever, the critical nature 

of demonstrating empathy and resilience, establishing relationships beyond distance, and 

mobilizing our collective resolve to develop our schools and communities. School 

counselors, especially at middle school, must ensure that social-emotional learning is a 

foundation to all they teach students, including post-secondary planning and career 

readiness.  

To facilitate school counselors have the time to deliver a comprehensive school 

counseling program to include teaching post-secondary planning and career readiness by 

teaching social-emotional competencies. Texas implemented SB 179. Effective 

September 1, 2021, school districts in the state of Texas must adopt a policy that requires 

a school counselor to spend at least 80% of the counselor's total work time on duties 

included in the school's comprehensive school counseling program under §33.005 (Texas 

Model for Comprehensive School Counseling Programs). Without relieving school 

counselors of non-counseling duties and responsibilities, school counselors cannot have 

the time to deliver the guidance curriculum mandated by Texas Comprehensive School 

Counseling Model as outlined under §33.005. To improve student outcomes, especially 

for the EL student, the school counselor must have the time and autonomy to deliver a 

comprehensive school counseling program.   

Discussion  

 Discussion in Chapter V includes district-level and campus-level considerations 

to support participant learning. The Texas Comprehensive School Counseling Model, the  
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individual planning component and EL diverse student needs are issues that affect 

students in K-12 educational settings and beyond.  

District-Level Considerations  

 District-level administration needs to ensure that incorporating school counseling 

services for all students to meet their academic and social-emotional needs is a priority 

across the district. School leaders need to know and understand the benefits of school 

counseling programs. In addition, district-level administration would benefit from 

increased understanding of the state’s requirements under the Texas Comprehensive 

School Counseling Model and the new requirements of SB 179, which requires each 

school district board of trustees to adopt a policy that requires a school counselor to 

spend at least 80% of the counselor's total work time on duties included in the school's 

comprehensive school counseling program. As adopted by the 87th legislative session, 

school boards SHALL adopt a policy requiring 80% of a school counselor's time to 

deliver the four components of a school counseling program developed under §33.005 

(Texas Model for Comprehensive School Counseling Programs). One of the major 

provisions of the new SB 179 is the provision that administering assessment instruments 

is not considered as time spent on counseling. School counselors spend much of their 

time conducting assessments in many districts, so this provision enhances counseling 

programs across Texas. On the other hand, interpreting data from assessment instruments 

is considered time spent on counseling. These two provisions increase the time  

counselors spend delivering direct instructions to students, thus increasing student 

outcomes.  
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 According to the Texas Counseling Association, SB 179's objective is to provide 

students with increased access to their school's professional school counselor(s). While 

SB 179 requires school counselors to devote at least 80% of their time to implementing 

the Texas Comprehensive School Counseling Model by providing services as defined in 

Chapter 33 of the Education Code, it permits districts to adopt their standards. The Texas 

Counseling Association notes that improved access to school counselors is a critical 

component of improving campus atmosphere, academic performance, and mental health 

care for students.  

 The purpose of the Texas Comprehensive School Counseling Model is to outline 

the duties and responsibilities of school counselors in the state of Texas. School 

counselors deliver counseling services intended to increase student wellness, improve 

academic performance, and increase participation in post-secondary education. In 

addition, counselors prepare students in their academic journey from Grades K-12, 

career, and social-emotional development by teaching social-emotional competencies 

through their guidance curriculum. According to the Texas Education Code (TEC) 

§33.005 and §33.006, school counselors are responsible for helping students achieve 

success in school, pursue post-secondary opportunities, and lead healthy, fulfilling lives. 

As noted by TEA, through individual student planning, a school counselor guides each 

student in planning, monitoring, and managing their educational, career, personal, and 

social development. To achieve this, school counselors work with other educational 

professionals to implement systemic activities that guide students in creating future goals 

and plans. (School Counseling, n.d., Section 1). 
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  District-level administration needs to recognize the importance of servicing 

students through the Texas Comprehensive School Counseling Model. The findings in 

this study support the need for an increased understanding of the individual planning 

component.    

Campus-Level Considerations  

According to Marzano, Waters, and McNulty (2005), as cited in Marzano and 

Waters (2009),  

While one might argue that the actions of a principal do not directly affect or 

cause student achievement since principals do not work with students daily, a 

more balanced and reasonable interpretation is that the actions of the principal are 

an essential part of the mix of activities that in the aggregate have a powerful 

causal effect on student achievement. (p. 2)  

The campus principal must have a vision for delivering counseling services to allow the 

campus counselor(s) the autonomy and flexibility to establish a comprehensive school 

counseling program at the campus level. Without the principal support, the school 

counselor cannot take the necessary leadership role to support the school counseling 

program. Campus staff and students must perceive joint efforts of campus leadership, 

including the campus counselor, to deliver a comprehensive school counseling program 

to include the individual planning component to enhance the EL students' post-secondary 

planning and career readiness. A major outcome of the School Counselor Leadership 

PLC was the participant's awareness of the district's EL graduation rate for EL students. 

The participants reflected on the need to share this information with campus staff to 
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better understand EL students' needs, thus making a more robust connection of meeting 

social-emotional needs. In addition, the participants at the campus level partnered with 

campus teaching staff to improve their instructional strategies to meet the diverse 

learning needs of EL students.  

Reflection  

 According to Merriam-Webster (n.d.) online dictionary, reflection (a noun) means 

a thought, idea, or opinion formed or a remark made due to meditation. This section 

examined self-reflection and self-examination thoughts as an insider action researcher 

and an educational leader and reflected on the participants' learning.  

Reflection as an Inside Action Researcher  

Herr and Anderson (2015) describe the importance of reflective journaling by 

stating, "the most powerful action research studies are those in which the researcher 

recounts a spiraling change in their own and their participants' understanding" (p. 69). 

Mintrop (2016) further explains that action research has built-in safeguards in the form of 

control and distance and explains that action researchers self-reflect, keep journals, 

engage in communication with others, and, in many instances, make study participants 

co-designers for valuable feedback. As the inside action researcher, I maintained a self-

reflective journal to document and reflect aspects of the study. The journal remained in 

my possession at all times, under lock and key in my office when not in use.  

After the Instructional Review Board (IRB) approval, the first entry in my 

reflective journal was my concern over the COVID-19 pandemic and its possible effect 

on the study. According to the World Health Organization [WHO] (n.d.), “Coronaviruses 



Texas Tech University, Myriam Tellez, month 2022 

122 

 

(CoV) are a large family of viruses that cause illnesses ranging from the common cold to 

more severe diseases. A novel coronavirus (nCoV) is a strain that has not been previously 

identified in humans (para. 1). The virus was subsequently named the COVID-19 virus. 

During the 2021-2022 school year, South Texas Border ISD returned to in-school 

instruction; however, COVID-19 continued to strain school personnel. I was concerned 

that COVID-19 would negatively affect recruiting participants and conducting the study's 

data collection and intervention.  

A second entry to the reflective journal was how to solve a scheduling conflict for 

the School Counselor Professional Leadership PLC workshop. Due to scheduling 

conflicts, three small workshops were not possible; the issue was solved by conducting a 

one-day workshop instead of pulling the participants from their school on three different 

occasions. This plan worked better for the participants and the study. The entry to the 

reflective journal reflects my anxiety and efforts to solve the issue. 

Another entry to the reflective journal addressed the stressors of being an inside 

action researcher while continuing to do a job and finding the time to address data 

collection efforts, maintain the confidentiality of the study's participants, and manage 

multiple duties and responsibilities. Entries to the reflective journal included to-do lists, 

time management efforts, and problem-solving strategies.   

Other entries to the reflective journal discuss the process, the mutual respect 

between participants and researcher, and reflection on the learning. For example, I 

learned the importance of immediate documentation, time management, and organization.  
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Reflection as an Educational Leader  

 As a central office administrator and school counseling director for South Texas 

Border ISD, I am responsible for establishing norms, procedures, and professional 

development opportunities for all school counselors. This study provides many new 

opportunities for growth as an administrator, counselor, and member of various 

committees at the district level. I carefully reviewed and reflected upon the results of the 

pre-and post-surveys and the pre-and post-interviews; as a school counseling director, I 

have to ensure the proper and necessary professional development for school counselors 

is available. The participants answered honestly and thoroughly as the study demanded; 

that provided for the PLC workshop to be tailored to their needs. I appreciate the honesty 

the participants demonstrated and the district personnel who participated in the needs 

assessment that eventually led to the problem of practice. Self-reflection is difficult; it 

makes us look at ourselves and our decisions, but it also provides the opportunity for 

renewal and improvement. The participants helped me grow as an educational leader by 

their honesty in their answers to the pre-and post-surveys and interviews. As a leader, I 

have to recognize that if they lacked knowledge and skills in a particular topic, I must 

have played a role in that outcome. As an advocate for counselors, building counselor 

capacity is critical. The School Counselor Leadership PLC provided the participants with 

new learning and awareness, and that growth can only continue to reproduce benefits for 

self, teachers, and students. As a leader, that is humbling.      

 In addition, the PLC workshop provided the participants and researcher the 

opportunity to reflect on school counseling practices, protocols, and needs within the 
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school counseling community at South Texas Border ISD. The need to be more data-

driven was a topic of discussion, as was the need for more learning of EL student needs. I 

was impressed with the participants' eagerness to learn more about the El graduation rate 

and explore ways for school counselors to improve it. Participants were also very 

interested in reviewing data for the number of students that transition to post-secondary 

education. Participants took ownership of the information; they realized they could better 

prepare EL students for high school and enthusiastically began planning better lessons to 

improve the transition between middle school and high school. They requested that this 

information be shared and made available to them yearly. It was evident, to me, as the 

researcher, that the participants enjoyed the learning and welcomed the opportunity to be 

part of the study to help them be more effective counselors to improve student outcomes.  

Reflection of the Learning  

 My first thought in this section goes back to my acceptance into the doctoral 

program; I reflect and realize what a fantastic opportunity I received to be part of it. I 

have grown immensely as an educator and a leader. I am a better district administrator 

and can support school counselors and their school counseling programs because of my 

learning. I appreciate and respect the district personnel, especially the school counselors 

who so willingly participated since the inception of the ENA and, without hesitation, 

reflected upon the needs of students and counselors. Together, we reviewed and reflected 

upon campus and school counseling data that led to a problem of practice and the need 

for professional development for school counselors to better serve the EL student 

population. Through the School Counselor Leadership PLC workshop, I learned to listen 
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and reflect on counselor learning needs. The delivery of professional development needs 

to be intentional; it needs to capture the counselors' needs and understanding.  

Implications and Recommendations for Further Research 

 This section presents implications and recommendations for further research in 

post-secondary planning and career readiness for middle school EL students. It also 

provides recommendations for other research on school counseling and the scope of their 

counseling responsibilities to all students.    

 The findings of this study support the idea of PLCs for school counselors as a 

means for professional development and continuous learning. This insider action research 

study established a School Counselor Leadership PLC to provide training and increase 

participants' knowledge and skills in post-secondary planning and career readiness for 

middle school EL students. The workshop was a one-time professional development 

workshop, but the participants would benefit from continuous professional development 

through PLC and not just a one-time session. The findings indicate school counselors' 

growth in knowledge and skills, so it would be beneficial to repeat the study for 

elementary and high school counselors since it focused only on middle school counselors.  

It is recommended that middle school counselors identify time during their busy 

daily or weekly schedules to learn, collaborate, and plan with fellow counselors to deliver 

intentional and focused post-secondary planning and career readiness lessons for El 

students. Unfortunately, school counselors do not have the luxury of a counselor 

conference period; the planning of counseling activities and lesson preparation typically 

occur before or after school. Identifying the time and structuring it into the daily or 
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weekly counselor schedule would benefit student achievement. In addition, middle school 

counselors would benefit from mentorship from more experienced counselors who can 

provide feedback, modeling, and coaching in post-secondary planning and career 

readiness. The study solicited school counselors with a minimum of three years of 

counseling experience; however, it would be beneficial to recruit beginner counselors to 

compare outcomes based on counselor experience in future research efforts. The PLC 

also revealed other areas where the participants saw the benefit of additional learning or 

research, such as data-driven counselor skills and leadership skills within the Texas 

Comprehensive School Counseling Model components. This study focused on the 

individual planning component. However, the model also included the guidance 

curriculum, and responsive services would benefit from identifying knowledge and skills 

beneficial to school counselors' capacity.  

Chapter V Summary  

 This research aimed to identify the necessary knowledge and skills to help 

participants increase EL student outcomes and build capacity and confidence in 

participants to become more effective campus counselors and leaders. Findings indicated 

that the participants gained knowledge, skills, capacity, and confidence in the Texas 

Comprehensive School Counseling Model, the individual planning component, and EL 

diverse student needs. In addition, the study showed that the learning and understanding 

created during the School Counselor Leadership PLC allowed middle school counselors 

to implement best practices during the delivery of services to EL students.  
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APPENDIX A 

 

INVITATION TO PARTICIPATE 

 

September_____ 

 

Dear Middle School Counselors,  

 

I am a doctoral student at Texas Tech University. I am conducting a research study on the 

counselor skills needed to teach English learners social-emotional competencies and 

college readiness to ultimately increase the EL graduation rate.  

 

Participants will join a School Counselor Leadership PLC that will meet four times. Each 

PLC meeting will be no more than two hours in length and will occur over two months. 

You will be asked to collaborate and participate in the School Counselor Leadership PLC 

led by a third party during the research. The research study is voluntary, and you may say 

no if you do not wish to participate. With your permission, I may use direct quotes from 

participants' comments obtained from field notes, journal entries, or recorded sessions.  

 

If you would like to participate in the research study, please fill out the attached consent 

form and email it to XXXXX@ttu.edu. Upon receiving your consent form, details will be 

emailed to you for an information session before the research study begins. The 

information session is to provide you with background information and expectations of 

the study. If you agree to participate in the study and later decide that you no longer want 

to participate, you can withdraw at any time with no adverse consequences. Your 

personal information is not released, and as a participant, you are not personally 

identified within the study.  

 

If you have any questions or concerns on any aspect of the study, please feel free to 

contact my dissertation committee chair or me.  

Dr. Dusty Palmer, dusty.palmer@ttu.edu, Telephone: (xxx) xxx-xxxx 

Myriam Tellez, Myriam.Tellez@ttu.edu, Telephone: (xxx) xxx-xxxx 

 

Texas Tech University has a board that protects the rights of people who participate in 

research. You can ask questions at (xxx) xxx-xxxx. You can also mail your questions to 

the Human Research Protection Program Office of the Vice President for Research, 

Texas Tech University, Lubbock, Texas  79409, or email questions to hrpp@ttu.edu. This 

study has been approved by the Human Research Protection Program at Texas Tech 

University.  

 

Thank you,  

 

 

Myriam Tellez  

mailto:XXXXX@ttu.edu
mailto:dusty.palmer@ttu.edu
mailto:Myriam.Tellez@ttu.edu
mailto:hrpp@ttu.edu
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APPENDIX B 

 

ADULT CONSENT FORM 

 

 

What is this research studying?  

The primary focus of this research is to study and identify the necessary knowledge and 

skills middle school counselors need in the individual planning component of the Texas 

Counseling Model to develop post-secondary planning and career readiness in middle 

school English learners.    

 

What would I do if I participate?  

In this study, you will sign a consent form and participate in several research activities 

such as a School Counselor Leadership PLC, two interviews, a pre- and post-survey, and 

a 30-minute observation, observed. 

 

Can I quit if I become uncomfortable?  

Yes, absolutely. Dr. Dusty Palmer, a professor from the Department of Educational 

Leadership at Texas Tech University, and Texas Tech University’s Institutional Review 

Board have reviewed this research project and think you can participate comfortably. 

However, you can skip parts of the research you are not comfortable with and stop at any 

time. You will keep all the benefits of participating even if you stop. Participating is your 

choice. 

 

How long will participation take? 

We are asking for no more than ten (10) hours of your time during fall 2021.  

 

How are you protecting privacy? 

Your name will not be in any material in reports, publications, or presentations. No one 

other than the researchers associated with this project will have access to the raw data.  

All related documentation will be stored in the researcher’s locked office or on a 

password-protected computer. 

 

What will happen to my data?  

Your information collected as part of the research, even if identifiers are removed, will 

not be used or distributed for future research studies. 

 

What are the benefits and risks of participating in this research? 

There are no anticipated risks to your participation in this research. We appreciate your 

time and effort with this research study.   

 

I have some questions about this study. Who can I ask? 

The study is being run by Myriam Tellez, a graduate student from the Department of 

Educational Leadership in the College of Education at Texas Tech University, under the 
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guidance of Dr. Dusty Palmer from the Department of Educational Leadership at Texas 

Tech University. If you have questions, you can call him at (xxx) xxx-xxxx or email him 

at dusty.palmer@ttu.edu.   

 

Texas Tech University also has an Institutional Review Board that protects the rights of 

people who participate in research. You can contact them at xxx-xxx-xxxx or 

hrpp@ttu.edu. 

 

 

_______________________________________________  _____________ 

Signature of Participant       Date  

 

                 

_______________________________________________         

Printed Name of Participant 

  

mailto:dusty.palmer@ttu.edu
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APPENDIX C 

PRE-SURVEY 

 

Please answer the following questions. The answers you provide will help establish a 

baseline to understand school counselor knowledge and skills in the Texas 

Comprehensive School Counseling Model for post-secondary and career readiness. Your 

participation is voluntary and the information you provide will remain confidential.  

 

1. What is your current role in the district?  

a. _____ School Counselor 

b. _____ Other  

2. Do you hold a master of Guidance & Counseling?  

a. _____ Yes 

b. _____ No 

3. How many years of experience do you have as a school counselor?  

a. _____ Less than 3 Yrs.  

b. _____ More than 3 Yrs.  

c. _____ Between 5 and 10 Yrs. 

d. _____ More than 10 Yrs.  

4. How many years of experience do you have working as a school counselor at 

your current school?  

 

a. _____ Less than 3 Yrs.  

b. _____ More than 3 Yrs.  

c. _____ Between 5 and 10 Yrs. 

d. _____ More than 10 Yrs.  
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5. What grade level do you serve?  

a. _____ 6th Grade 

b. _____ 7th Grade 

c. _____ 8th Grade  

6. For how many years did you teach before becoming a school counselor?  

a. _____ Less than 3 Yrs.  

b. _____ More than 3 Yrs.  

c. _____ Between 5 and 10 Yrs. 

d. _____ More than 10 Yrs.  

7. How knowledgeable are you of the Texas Comprehensive School Counseling 

Model?  

a. _____ Very knowledgeable  

b. _____ Somewhat knowledgeable  

c. _____ Not knowledgeable   

8. Are you Bilingual or English as a Second Language (ESL) certified?  

a. _____ Yes 

b. _____ No 

9. Do you know how many English Learners (EL) students you currently have in 

your grade level?  

 

a. _____ Yes 

b. _____ No  

10. How knowledgeable are you with EL student needs?  

a. _____ Very knowledgeable  
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b. _____ Somewhat knowledgeable  

c. _____ Not knowledgeable   

11. How knowledgeable are you with EL students’ personal and social 

development?  

a. _____ Very knowledgeable  

b. _____ Somewhat knowledgeable  

c. _____ Not knowledgeable   

12. How knowledgeable are you with EL students’ needs of individual planning 

for post-secondary education?  

 

a. _____ Very knowledgeable  

b. _____ Somewhat knowledgeable  

c. _____ Not knowledgeable   

13. How confident are you about the meaning of post-secondary planning and 

career readiness as it relates to your counseling role?  

 

a. _____ Very confident  

b. _____ Somewhat confident  

c. _____ Not confident  

14. How knowledgeable are you about HB5 school counseling requirements?  

a. _____ Very knowledgeable 

b. _____ Somewhat knowledgeable 

c. _____ Not knowledgeable  

15. Answer the following statement:  I promote a college-going culture in my 

school by teaching ALL my students about post-secondary planning and 

career awareness.     
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a.    _____ 100% of the time. 

b.    _____ 50% of the time. 

c.    _____ 25% of the time. 

d. _____ Sometimes  

e._____ I do not know enough about the subject to teach students.  

16. Answer the following statement:  I promote a college-going culture in my 

school by teaching my EL students about post-secondary planning and career 

awareness.     

 

a.    _____ 100% of the time.  

b.    _____ 50% of the time. 

c.    _____ 25% of the time. 

d.  _____ Sometimes  

e.   _____ I do not know enough about the subject to teach students  

17. Answer the following statement:  I teach and explain high school graduation 

requirements to my students.   

 

a.   _____ 100% of the time. 

b.    _____ 50% of the time. 

c.    _____ 25% of the time. 

d. _____ Sometimes  

e.  _____ I do not know enough about the subject to teach students  

18. Do you know how many credits students need to graduate high school from 

your district?  

a. _____ Yes 

b. _____ No 
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19. I teach social-emotional learning skills to my students.  

a. _____ 100% of the time. 

b. _____ 50% of the time. 

c. _____ 25% of the time.  

d. _____ Sometimes  

e. _____ I do not know enough about the subject to teach to my students.  

20. Do you meet, with your campus counselor colleagues, to plan together 

counseling lessons or activities?   

a. _____ Yes 

b. _____ No  

c. _____ I intend to 

d. _____ I do not intend to  

21. As a campus counselor, on average throughout the school year, what 

percentage of time do you estimate that you spend on the following tasks?   

 

a. Providing direct instruction to my EL students: _____ % 

b. Providing post-secondary education to my EL students: _____ % 

22. How confident are you that you are preparing your EL students for high 

school as it relates to post-secondary planning and career readiness? 

 

a.  _____ Very confident  

b. _____ Somewhat confident  

c. _____ Not confident  

23. How confident are you as a “campus leader”?  

a. _____ Very confident  
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b. _____ Somewhat confident  

c. _____ Not confident  

24. How confident are you that you have all the necessary counseling skills to 

provide individual planning for post-secondary planning and career readiness 

for your EL students?  

 

a. _____ Very confident  

b. _____ Somewhat confident  

c. _____ Not confident  

25. How confident are you that you have all the necessary counseling skills to 

provide personal and social development for your EL students?  

 

a. _____ Very confident  

b. _____ Somewhat confident  

c. _____ Not confident  

26. How knowledgeable are you of EL student needs during and after the 

COVID-19 pandemic?  

 

a. _____ Very knowledgeable 

b. _____ Somewhat knowledgeable 

c. _____ Not knowledgeable  

27. How knowledgeable are you about the EL student graduation rate for your 

school district?  

 

a. _____ Very knowledgeable 

b. _____ Somewhat knowledgeable 

c. _____ Not knowledgeable  

28. How knowledgeable are you of the Individual Planning component in the 

Texas Comprehensive School Counseling Model?  
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a. _____ Very knowledgeable  

b. _____ Somewhat knowledgeable 

c. _____ Not knowledgeable 

29. What did you teach before becoming a counselor?  

a. ________________________________  

 

Thank you for your participation in this pre-survey. 

 

End of Survey 
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APPENDIX D 

POST -SURVEY 

Please answer the following questions to this post-survey. Your participation is voluntary 

and the information you provide will remain confidential.  

 

1. How knowledgeable are you of the Texas Comprehensive School Counseling 

Model?  

 

a.   _____ Very knowledgeable  

b. _____ Somewhat knowledgeable  

c. _____ Not knowledgeable   

2.  Do you know how many English Learners (EL) students you currently have in 

your grade level?  

 

a.   _____ Yes 

b.   _____ No  

3. How knowledgeable are you with EL student needs?  

a.   _____ Very knowledgeable  

b.   _____ Somewhat knowledgeable  

c.   _____ Not knowledgeable   

4.  How knowledgeable are you with EL students’ personal and social 

development?  

 

a.   _____ Very knowledgeable  

b.   _____ Somewhat knowledgeable  

c.   _____ Not knowledgeable   

5.  How knowledgeable are you with EL students’ needs of individual planning 

for post-secondary education?  

 

a.   _____ Very knowledgeable  
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b.   _____ Somewhat knowledgeable  

c.   _____ Not knowledgeable   

6. How confident are you about the meaning of post-secondary planning and 

career readiness as it relates to your counseling role?  

 

a.   _____ Very confident  

b.   _____ Somewhat confident  

c.   _____ Not confident  

7.  How knowledgeable are you about HB5 school counseling requirements?  

a.   _____ Very knowledgeable 

b.   _____ Somewhat knowledgeable 

c.   _____ Not knowledgeable  

8. Answer the following statement:  I promote a college-going culture in my 

school by teaching my EL students about post-secondary planning and career 

awareness.     

 

a.    _____ 100% of the time.  

b.    _____ 50% of the time. 

c.    _____ 25% of the time. 

d. _____ Sometimes  

e.   _____ I do not know enough about the subject to teach students  

9.  Do you know how many credits students need to graduate high school from 

your district?  

 

a.   _____ Yes 

b.   _____ No 

10. I teach social-emotional learning skills to my students.  
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a.   _____ 100% of the time. 

b.   _____ 50% of the time. 

c.   _____ 25% of the time.  

d. _____ Sometimes  

e. _____ I do not know enough about the subject to teach to my students.  

11. Do you meet, with your campus counselor colleagues, to plan together 

counseling lessons or activities?   

 

a.   _____ Yes 

b.   _____ No  

c.   _____ I intend to 

d.   _____ I do not intend to  

12. How confident are you that you are preparing your EL students for high 

school as it relates to post-secondary planning and career readiness? 

 

a.    _____ Very confident  

b.   _____ Somewhat confident  

c.   _____ Not confident  

13. How confident are you as a “campus leader”?  

a.   _____ Very confident  

b.   _____ Somewhat confident  

c.   _____ Not confident  

14. How confident are you that you have all the necessary counseling skills to 

provide individual planning for post-secondary planning and career readiness 

for your EL students?  

 

a.   _____ Very confident  
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b.   _____ Somewhat confident  

c.   _____ Not confident  

15. How confident are you that you have all the necessary counseling skills to 

provide personal and social development for your EL students?  

 

a.   _____ Very confident  

b.   _____ Somewhat confident  

c.   _____ Not confident  

16. How knowledgeable are you of EL student needs during and after the 

COVID-19 pandemic?  

 

a.   _____ Very knowledgeable 

b.   _____ Somewhat knowledgeable 

c.   _____ Not knowledgeable  

17. How knowledgeable are you about the EL student graduation rate for your 

school district?  

 

a.   _____ Very knowledgeable 

b.   _____ Somewhat knowledgeable 

c.   _____ Not knowledgeable  

18. How knowledgeable are you of the Individual Planning component in the 

Texas Comprehensive School Counseling Model? 

  

a.   _____ Very knowledgeable 

b.   _____ Somewhat knowledgeable 

c.   _____ Not knowledgeable  

 

Thank you for your participation in this post-survey. 

 

End of Survey 
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APPENDIX E 

 

OBSERVATION RUBRIC 

 

 

Participant #: ___________________ 

 

Observation Topic 
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Knowledge and Skills of Individual Planning for EL students: 

For example, participant may include all or some of the following during 

the lesson - 

• make it visual 

• build in more group work 

• honor the “silent period” 

• allow scaffolding with the native language 

   

Knowledge and Skills of personal and social development for EL students. 

For example, participant may include all or some of the following during 

the lesson -  

• Self-Awareness  

• Self-Management 

• Responsible Decision Making  

• Social Skills 

• Relationship Skills 

   

Counselor Skills of post-secondary planning and career readiness for EL 

students.   

For example, participant may include all or some of the following during 

the lesson - 

1. The skill to deliver post-secondary planning and career readiness 

information in an equitable manner to EL students.  

2. The skill to interpret and communicate career interest inventory results 

to the EL student.  

3. The skill to develop 4 yr., 6 yr., and 8 yr. graduation plans for EL 

students.  

4. The skill to serve as a resource for EL students for post-secondary 

education.  

   

Points for each category     

Total points for participant   

 


