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ABSTRACT 
 

 When educators speak of deficit mindset they often speak to the conscious and 

subconscious thoughts that individuals may exhibit within the classroom that affects classroom 

instruction. The methods chosen to alter these thoughts can completely change an educator’s 

mind or a campus culture. Utilizing Valenicia’s Six Constructs of Deficit Mindset, the researcher 

involved in the study chose to alter campus participants methods of instruction. The journey of 

the action-research practitioner follows his journey from a small-rural K-12 to a rural high school 

and the introduction of care ethics, social-emotional learning, and culturally relevant teaching 

concepts. The value derived is for the rural campus involved in the study to undergo a 

transformation of the participants for the betterment of student instruction and campus culture.  

 The researcher focused upon the instructional strategies that were being utilized within 

the classroom by the classroom practitioners to effectively measure: 

1. How would the participants alter their classroom instruction after professional 

development concerning culturally relevant practices? 

2. Would there be a positive impact on the classroom abilities and performance of 

marginalized students? 

3. Would there be a positive impact on all students abilities and performances, regardless of 

sub-group? 

Through the action research process the study aimed to determine whether a professional 

development that was made available to participants would allow for the necessary growth for 

the benefit of student achievement. The rural study followed Mintrop’s (2016) “design-based 

school improvement: interventional principles. The research study has qualitative data, that 

includes, classroom observations, post-observation interviews, and pre- and post-study survey 
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results utilizing Dr. K.O. Siwatu’s Culturally Responsive Teaching Self-Efficacy Scale (Siwatu, 

2007). 

 By utilizing an analysis based upon Tesch’s Eight Steps in the Coding Process, the 

researcher was able to formulate specific findings based upon the data (Creswell & Creswell, 

2018). The participants were able to exhibit growth for the benefit of their students through their 

admitted growth in the observation interviews and observed differences in instruction. The 

information gleaned from this study will aid future practitioners in rural schools to create an 

environment where culturally relevant practices are introduced and able to alter teacher 

instruction for the benefit of all students, but specifically marginalized students. 
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CHAPTER 1 

INTRODUCTION TO THE STUDY 

 The current state of education indicates an environment where urban and rural schools 

both face many of the same issues in the context of parents, instructional strategies, and the 

overall social-emotional wellbeing of all students. Educators with the tools to communicate with 

all students are becoming more important than ever to assist students in achieving their lifetime 

goals. One of the tools new and experienced educators are seeking to acquire are in the concepts 

and strategies of culturally responsive learning. Utilizing culturally responsive concepts helps to 

keep teachers from policing the identity of students and allows them to instruct the whole student 

(Khalifa, 2020). In the importance of instructing the whole student the educator becomes an 

individual who is capable of becoming a “warm demander” that allows the student’s 

environment, culture, and learning to become intertwined (Gay, 2002a).       

 The importance of being a “warm demander” can not be overstated. In Maslow’s 

hierarchy safety is one of the most basic needs that an individual must have satisfied to be 

success. The beauty of culturally responsive teaching and care ethics is the invention of a method 

of instruction that can allow teachers to meet the basic needs of all students. Gay (2002b) 

discusses the ability to create classrooms that are conducive to the learning of all students. With 

the differences in students across the nation it is important to find individuals who can not only 

accomplish the task of building relationships through effective instructional strategies, but also 

inspect the success rates of low socio-economic students. Stipek (2006) mentions the importance 

of the social dimensions within classroom etiquette of at-risk youth. At-risk students, as a 

subgroup, continue to rise and with it the necessity for educators who are capable of creating 

positive, lasting relationships as implementation as a classroom strategy.   
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INITIAL (ENA) EXPLORATORY NEEDS ASSESSMENT 

As the principal of a rural, K-12 school in the Texas Panhandle, the researcher worked 

with staff members and administration to conduct a needs assessment to evaluate why certain 

groups of marginalized students were failing to make adequate academic progress from year to 

year.  There were 163 students enrolled Pre-Kindergarten to grade twelve for the 2018-2019 

school year (Texas Education Agency [TEA], 2020).  The student population consisted of 85.9% 

White, 12.3% Hispanic, 0.6% African American, 0.6% American Indian, and 0.6% Two or More 

Races (TEA, 2019). The school had tremendous growth in the number of students and academic 

performance the six years that the principal had been in the leadership position.  The school had 

a history of being a high-performing district, and there had been very little mobility among 

students.  However, the student population and the community population recently saw a rise in 

the mobility of parents, students, and community members.  The economically disadvantaged 

student population was 32.5% or 53 students for the 2018-2019 school year (TEA, 2020).  The 

percentage of economically disadvantaged students would be higher if the school's outreach into 

the community were more successful.  In the past, the school had difficulty in having parents 

return the appropriate paperwork.  The student population with disabilities numbered twenty.  

The number does not include students who are receiving Section 504 and related services. 

To fully understand the problem, an exploratory needs assessment was conducted.  While 

conducting the needs assessment, the researcher noticed that approximately twenty teacher staff 

members were receptive to instructional critique.  The teachers were willing to listen to the 

researcher and his suggestions for improving classroom instruction until it came to student 

motivation and marginalized student populations.  The members of the staff were open to 

changing the way the school operated. However, individual members of district administration 
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and members of the community were still highly resistant to change.  Informal interviews 

conducted during the needs assessment revealed a staff committed to student learning and 

wanted the school environment to change for the better.  The campus administration utilized 

standardized testing results from the past several years and utilized campus curriculum-based 

assessment measures to identify critical classroom instruction areas.  The researcher 

desegregated the information from district administration, campus administration, and teacher 

interviews.  A suitable compromise on improving the campus/district with improved 

marginalized student scores included the teachers receiving necessary professional development 

while also accomplishing the goal of improving the instruction for students who have not 

received adequate education in the classroom in the past.  

Context of the Study 

The rural component of the study was essential.  In exploring the needs of a rural 

community and campus, the researcher had a unique set of challenges.  In a single 

campus/district setting, the individuals making decisions often juggle campus and district 

responsibilities and duties.  Often it results in a process that can become stagnant because the 

essential task of the day might be something that the individual deals with once a year or even 

twice a year.  It creates an environment where the campus administrator may instruct a class one 

minute and leave to deal with an immediate disciplinary matter the next minute.   

According to the National Center for Education Statistics (2006), a remote rural area is a 

"census-defined rural territory that is more than 25 miles from an urbanized area and is also more 

than 10 miles from an urban cluster" (Exhibit A).  Both campuses are classified as rural under 

the Texas Education Agency's (2017) definition of having less than 300 students.  Campus X had 

an enrollment of 136 students Pre-Kindergarten through grade twelve (TEA, 2020.  The campus 
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has minimal racial differences, and the predominant ethnic background is white/Caucasian and 

non-Hispanic.  There is a growing segment of the population that is from the low socioeconomic 

status subpopulation.  

When the opportunity was available for the researcher to change job locations it became 

necessary to see what the campus context would be at the new campus the researcher would be 

leading.  Campus Y has an enrollment of 215 students at the end of October 2021. Campus Y has 

similar racial dynamics as Campus X. Campus Y had a 17.3% of students receiving some type of 

accommodation compared to the 17.6% of the state in the school year for 2019-2020 (TEA, 

2021). The overall campus demographics for students had an initial breakdown of 81. 6% 

Caucasian and 12.1% Latino compared to the state average of 27.0% and 52.8% (TEA, 2021).  

There was also a high percentage of students who received either 504 or special 

education accommodations at Campus X. Campus Y was seeing an influx of marginalized 

students at all campuses. According to Texas Education Agency (TEA) data (2020), Campus X 

had 34 students currently receiving accommodations from the 163 enrolled students for the 

2018-2019 school year.   That would equate to a percentage of 20.8% compared to the state 

percentage of 9.8% of students receiving some type of disability accommodation (Texas 

Education Agency(TEA), 2020). There is a 32.5% rate of students classified as economically 

disadvantaged and 34.4% labeled At-Risk (TEA, 2020).  Campus Y has a 33.3% during the 

2019-2021 school year the percentage of low socioeconomic students (TEA, 2021). 

The preliminary ethnic background of the teacher population at District X tended to fit 

the demographic information of the student population with 87.6% of the staff white, and 10.1% 

Hispanic (TEA, 2020).  All teachers have a bachelor's degree, and 30.2% have attained a 

Master's degree.   Two of the teachers included in the percentage of Master's degrees include the 
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principal and the superintendent. They are the three primary administrators on the campus.  (1) 

The Assistant Principal had numerous added responsibilities of technology coordinator, teacher, 

and football coach.  (2) The Principal was the testing coordinator, Language Proficiency 

Assessment Committee (LPAC) coordinator, and drives the morning bus route.  The 

Superintendent doubles as the athletic director and higher-level math teacher.  Due to the 

complexity of the administrator roles, less attention is focused on the difficulties and problems 

that economically disadvantaged students often face. 

 At Campus Y, the teacher demographics were reported to be 95.4% Caucasian with no 

Latino teachers (TEA, 2021). An argument could be made that the overall makeup of the campus 

instructional staff does not mirror the student population. The demographics from the previous 

school year of 2018-2019 were similar to the 2019-2020 school year as the teachers were 95.9% 

Caucasian and there were no Latino teachers. The success rate of the special education students 

also yields that they are the more marginalized group on the high school campus. There is 

evidence of different issues, but the issues are similar in that the marginalized students on both 

campuses are failing to be addressed by the continuance of lower standardized test scores 

through certain marginalized student groups. The campus has one full time counselor that deals 

with scheduling and counseling aspects, a full-time assistant principal who assists with 

curriculum, and a principal who heads the Student Health Advisory Committee, discipline, 

attendance, and campus finance. 

Another component of the study is Campus Y’s predominant social and community 

structure.  Campus Y has a high Caucasian population.  While this is not uncommon in many 

smaller Texas Panhandle towns, it does become a factor when researching how to improve the 

marginalized student population.  The predominant research speaks of how marginalized 
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students have performed in urban environments with varied racial and cultural backgrounds.  In 

small, rural Texas, the case of marginalized students does not include components of race but 

includes components of class or disability.  

The methodology will be from varying contexts. Mintrop's (2016) Design-Based School 

Improvement provides the principle background for the study. Mintrop (2016) elicits creating 

design drivers to help ensure that the organization's problems are adequately assessed and 

corrected.  By accessing the issues that plague the organization, appropriate interventions can be 

created. The research design should be tight, designed to correct the problems, and be allowed to 

make plausible connections to the collected data (Mintrop, 2016).   

In keeping with the action research process, the research design will encompass an 

insider-action researcher approach.  The insider-action researcher approach allows the research 

to be more personal where the researcher will reflect on his professional "self" (Herr & 

Anderson, 2015).  The close personal relationships encompassed in the study will be of 

importance as the research is conducted.  It created a unique environment as the researcher, and 

the study participants had a clear and transparent form of communication. 

Background for the Research Question 

 Unequitable concerns are often in the realm of education today.  The educational system 

needs to answer for the marginalized and disadvantaged students and following Mintrop's (2016) 

Design-Based School Improvement, information was gathered between July of 2021 and 

November of 2021 from various sources, such as information gleaned from standardized testing 

data from the State of Texas Assessments of Academic Readiness (STAAR) tests for 2016-2019, 

staff member interviews, and field notes kept by the researcher.  Upon investigating the data, one 

of the most significant deficiencies was the special needs students' and economically 
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disadvantaged students' success rate.  Upon looking at student performance data within the 

classroom and testing results, marginalized students struggled to meet the same standards that 

regular education students performed, explicitly working in English Language Arts and writing 

courses.  An equity audit performed in both the 2018-2019 school year and the 2019-2020 school 

year revealed similar statistics for Campus X.  It seemed Campus X was failing to adequately 

meet the instructional needs of marginalized students with classroom instruction. Upon arrival at 

Campus Y, the co-primary investigator was able to discern similar issues. Marginalized students 

struggled on state standardized testing and similar comments towards student achievement being 

low were heard around the campus. Often individuals state, “Oh, it’s just Campus Y.” 

 In speaking with faculty members during informal interview sessions, it became clear 

that there were multiple possible need areas.  It often seemed that there was a lack of unity and 

alignment from the early elementary grades up through the curriculum of the high school 

educators.  There also appeared to be a clear delineation of expectations for students who fit the 

traditional district student mold.  The mold of the conventional student would be white, middle-

class, and from a two-parent home.  Evidence from informal interviews and the researcher's field 

notes demonstrated that educators had a deficit mindset towards low achieving students.  Instead 

of seeking ways to meet the students' needs educationally, the educators blamed the home 

environment or the students' "lack of motivation." One administrator even went as far as to 

suggest that accommodations were a crutch that prevented students from academic achievement. 

Overall, the campus environment and the educators' perceptions were open to change for the 

students' benefit.  For the educators to want to change their thought processes, quality 

professional development is necessary. They were available to the change needed to be 

necessitated by practical knowledge of improving their classroom instruction.  
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 As the study developed, the researcher was given the opportunity to return to a previous 

district of employment as a high school administrator at Campus Y. The knowledge of the 

previous campus allowed the researcher to understand and see many of the same issues that were 

present within the K-12 setting that he had been previously employed. The racial demographics 

of the high school were primarily Caucasian. A preliminary equity audit performed by the 

researcher also exhibited issues within the realm of special needs instruction. Marginalized 

students were receiving inadequate classroom instruction that revealed a need to improve the 

culturally relevant practices within the campus. Upon performing a preliminary equity audit, 

similar problems to Campus X became apparent.  

Problem of Practice 

 The data presented during the needs assessment revealed several issues.  A few of those 

issues could be utilized to design a research study that would benefit a few educators on the 

campus, campus climate, and the administrative focus.  The researcher decided to narrow his 

focus to addressing the deficit-minded tendencies within classroom instruction through culturally 

relevant professional development, specifically addressing culturally relevant teaching strategies 

and social emotional learning. A secondary goal became to create a more inclusive campus 

culture based upon caring for the student as a whole person.  The context-related problem 

presented in the study relates to the failure of the instructional leader to create a campus climate 

that addresses the social-emotional-related concepts to student learning.  In failing to address the 

campus climate, the instructional leader had created an environment that allowed for teachers' 

prevalence to continue breeding a deficit mindset regarding student achievement in the realm of 

instructional strategies.   
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 In examining the campus climate and educators' thought processes during informal 

interviews, it became clear that attributing student failure to the student instead of the classroom 

instruction was the prevailing attitude.  Teachers on the campus would blame student failure on 

their "cognitive deficits or social issues from home" while also questioning low socioeconomic 

students effort (Valencia, 2010.) Through research, professional development, and new learning, 

the instructional leader aimed to improve student achievement in a rural, Texas high school. 

Purpose of the Study 

 The purpose of this action research study is to understand the instructional strategies 

developed during the implementation of culturally relevant instruction for the educators at 

District Y. At the current stage of the research the researcher believes that culturally relevant 

instructional strategies have not been implemented in the classrooms of educators with fidelity. 

As an experienced administrator on the campus, the researcher can use personal relationships, 

previous campus knowledge, and the needs assessment results.  Educator deficit thinking was 

exhibited on campus during the needs assessment by several staff members.  Research-based 

approaches suggest culturally responsive leadership and teaching models, modeling tolerance, 

and care ethics as possible solutions to help to build patience and empathy for marginalized 

students who struggle with classroom material.  Creating a more inclusive campus and 

classrooms will build its cultural proficiency and allow staff members to confront their biases to 

improve their educational environment.  A particular emphasis will be on improving the student 

success for marginalized students impacted by campus educators' deficit mindsets.  

 In addition to improving the district processes, the study aimed to contribute to the 

academic knowledge base.  There are studies on marginalized students, but many of those studies 

have occurred within urban settings and include deficit thinking components regarding racial 
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subgroups.  The research on school settings where marginalized students are primarily Caucasian 

is more limited in scope.  Due to the study being of significance to other educators and 

improving their classroom practices, it is fitting that it benefits and is essential to other 

educational practitioners.  The study aims to provide an action research study filled with the 

experiences and descriptions of a rural, high school principal's journey of implementing 

culturally relevant teaching strategies campus-wide to fight the effects of deficit mindsets.  

Through the action research process, this study aimed to allow teachers to identify their deficit 

tendencies towards students for better classroom instruction and utilize a caring perspective 

through care ethics to improve overall campus morale for the benefit of student achievement.     

Research Questions 

The following research questions will be investigated in this insider action research case 

study: 

1. How will teachers adjust their classroom instructional methods to benefit 

marginalized students through the introduction of social emotional culturally relevant 

learning practices? 

2. By implementing culturally relevant teaching strategies that include social-emotional 

learning and care ethics, what will the impact have on the achievement of 

marginalized students in the study participants classrooms? 

3. How will the implementation of culturally relevant teaching strategies impact overall 

student growth in the study participants classrooms?  

Change Drivers 

 Research of best practice techniques revealed several thoughts the researcher needed to 

consider in designing the intervention strategies to create more culturally relevant classrooms.  
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Change drivers implementing various schemes for increasing culturally relevant teaching 

practices and campus cultural proficiency will help the school/district move from addressing the 

problem to practical outcomes. The equity-relevant design focused on change under leaders' 

control and maintains the leader's role in understanding societal and institutional root causes 

(Mintrop, 2016). Mintrop (2016) also mentions that specific practices that are required must be 

attached to learning to influence instruction profoundly.   

Figure 1 includes Mintrop's (2016) Change Driver Diagram, that is particular to this 

study's rural high school context.  The change driver diagram describes the school's anticipated 

move from the problem to a goal by utilizing specific change drivers.  Figure 1 below illustrates 

how the researcher and the school will attempt to alter teachers' educational philosophy within 

the building regarding instruction and how the proposed shift in organizational thinking will 

occur in the overall campus culture.  At the heart of the change will be learning and altering 

student instruction through culturally relevant strategies that incorporate social and emotional 

learning. A summarization of the change-driver diagram will help create a campus culture that 

includes culturally relevant processes and input from all stakeholders if the study participants 

implemented information from the professional development on culturally relevant instruction 

that provides for social-emotional learning and care ethics effectively.  

 In the designing of the change drivers is the core change in learning which is the 

unlearning of unwanted beliefs (Mintrop, p. 120, 2016). The design of the study must create an 

environment where the campus participants feel comfortable enough with the researcher to alter 

their thought processes towards their own current ways of thinking and be open to changing 

themselves. This can be a difficult task for any individual, but with the buy-in of the campus 

participants guiding the participants it should create an effective environment for the study. 
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Figure 1 

Change Drivers for Insider Action Research Case Study 

Note:  Change Driver Diagram specific to this research context.  Adapted from Design-Based School Improvement:  
A Practical Guide for Educational Leaders (p.125), by R. Mintrop, 2016 Cambridge, MA:  Harvard Education 
Press.   
 
Significance of the Study 

 This study aimed to increase the effectiveness of instructional teaching on the campus 

that the research is occurring.  The insider-action research approach allowed the researcher to 

approach the campus climate as an isolated issue with its viewpoints, successes, and failures.  

The rural, single high school building aspect's significance gave it a real-world application 

component that often does not discuss the educational realm.  Very little research is present on 

rural, high schools with little racial differentiation.  The bulk of scholarly studies and literature 

incorporate concepts within the urban environment, with many students from various cultural 

Problem Change Drivers Goal 

The high school campus 
instructional leader was 
not addressing the deficit 
thinking of teachers within 
the classroom and 
instruction was limiting 
student success; deficit 
thinking was impacting the 
overall negative 
perceptions of the campus 
by all community 
stakeholders 
 

Staff members will create a 
classroom and campus 
culture that is based on 
culturally proficient 
pedagogy, practices of 
social emotional learning, 
and care ethics 
instructional practices that 
improves student 
performance. 

Professional development for 
campus teachers introducing 
concepts related to deficit 
thinking.  
 
Use campus and community 
collaboration to create a 
culturally relevant model that 
addresses the needs, wants, and 
visions of all stakeholders 
 
Implement culturally relevant 
practices within the realm of 
classroom instruction 
 
Implement social-emotional 
concepts to address the needs, 
wants, and visions of all 
stakeholders 
 
Implement culturally relevant 
teaching strategies. That will 
impact student growth 
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backgrounds. Students' marginalization on campuses with minimal racial differences helped give 

context for improving student achievement, especially when the marginalization comes from 

students with special needs or a low socioeconomic background.  The information derived will 

enhance the educational knowledge base on the previous statements.  Other rural, high schools 

will benefit and apply the knowledge gained to improve students' and teachers' performance in 

the classroom.   

 Second, this study could be beneficial for school leaders in other areas of the country to 

increase campus climate and instructional strategies for teachers with a deficit mindset.  If there 

is a better understanding of how to reach rural school teacher's instruction, perhaps another 

leader can utilize the information to increase a struggling teacher's performance on their campus.  

The study analyzed the beginning perceptions of teachers' deficit thinking regarding their 

instructional practices and how it limits student achievement through case study descriptions.  It 

was also be beneficial to understand how their thoughts drive the campus climate.  Utilizing a 

post-intervention process allowed the researcher to see how their viewpoints changed and how 

they believe their students will benefit from the professional development strategically to solve 

their deficit mindset.  Professional development may help solve the secondary goal of creating a 

more inclusive campus climate and classroom instruction through culturally relevant concepts. 

 Another added benefit to the study was the aim for regional educational service centers 

and the state educational agency further to enhance their understanding of social-emotional 

awareness in rural schools.   Often, when individuals look at schools' concepts, they think of the 

universal school setting that many individuals encountered growing up.  The rural setting is a 

very different undertaking.  Class sizes are typically smaller, and the students have a more 

personal relationship with the teacher.  It would seem to make the teaching of marginalized 
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students more manageable, but closer relationships with students and parents often make the 

delicate balance between school and community more difficult.  Policymakers must understand 

how different settings are run.  Understanding the possibility for policy to be adopted more 

sensitive to rural schools and their needs should occur. 

Assumptions 

 The researcher assumed the biggest impediment to student instruction regarding 

marginalized students is deficit thinking.  The researcher witnessed and heard comments 

suggesting that deficit tendencies impacted teachers.  The teachers and members of the 

administration have routinely commented on students' characteristics about the socioeconomic 

background, cultural background, and special needs backgrounds as the reason for the lack of 

marginalized students' performance.  To effectively ascertain whether or not there has been 

growth, the researcher needed to take a before and after look at the participants' mindsets through 

observations and interviews that were decoded and sorted.  Improved classroom instruction for 

marginalized students occurred through observations of instructional teaching, relationship-

building practices, and interviews with teachers about their classroom instruction.   

 The second assumption was that introducing culturally relevant teaching concepts will 

improve marginalized students' classroom instruction.  Culturally appropriate practices are 

research-based in improving student performance.  However, there is little research on how 

culturally relevant teaching influences a small, rural high school in the relevant literature.  Based 

on the research regarding low socioeconomic students and the improvements with culturally 

relevant teaching practices, the researcher assumed an increase in teacher instruction and student 

performance.   
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 The third assumption will be that the increase in culturally relevant practices and social-

emotional practices based around care ethics within the classroom led to more student 

involvement.  The secondary research question will be the impact of the implementation of the 

training for all stakeholders.  Culturally relevant pedagogy routinely asks for the input of all 

stakeholders and utilizes the thoughts of the community.  However, there are still limited 

interactions between certain segments of the community population where the researcher works.  

With culturally relevant pedagogy, the goal and assumption are that community stakeholders will 

feel more open to sharing their thoughts and be open to change.  There is a goal that all students 

will benefit from the instruction.     

Limitations 

 As in any study, there were limitations imposed upon the researcher.  Considering the 

researcher is part of the administration within the district and campus investigated, it brought the 

possibility of personal bias.  The researcher had to ensure that the power-balance of any 

workplace relationship was not utilized.  Concerning the researcher being an administrator, there 

was concern about limiting the personal bias for student behavior, teacher behavior, or personal 

thoughts on community members.  The second limitation that occurred was the small sample size 

that occurs due to the district being rural.  Often times rural districts struggle with the amount of 

information that can be gleaned because there are fewer available study participants. The third 

limitation was the culturally relevant practices that were part of the professional development 

were limited to primarily marginalized students within one racial demographic.  The majority of 

research on culturally relevant pedagogy is based in the urban setting with multiple cultures 

available.  The small rural context within a culturally relevant context is based primarily upon 

one racial demographic. The marginalization occurs with students who are either low 
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socioeconomic or in the special education context.  It will provide a unique set of circumstances 

that will allow the study to provide relevant research within the educational context.  

 Another limitation included in the study was the effect of COVID-19 on students' 

instruction and the effectiveness of the educators' professional development.  To discuss any 

implementation of professional development, the concept of social distancing, and the possibility 

of a virtual professional development became necessary to discuss.  It will also limit the ability 

to perform professional development without alterations.  Teacher safety will be just as 

important as the effect of professional development.  COVID response also alters how the 

educators within the classroom can adjust their instruction. Despite Texas being considered fully 

open to businesses as a researcher the safety of participants must still be paramount. 

Summary 

 The study's context was just as important as the methods chosen for the research and the 

impact upon the campus and the educators who decided to take part.  The rural school context 

added depth to the study for small school administrators who might be having problems with a 

deficit mindset affecting their educators.  Another added component of the study was the 

research filling in gaps for predominantly Caucasian schools but are still seeing a lack of 

instruction for marginalized students.  To assist and change the educators' mindset on the campus 

concerning marginalized students, professional development was the chosen intervention 

method.  The study revolved around the selected problem of practice to alter the school setting's 

core practices (Mintrop, 2016).   

Defining Key Terms 
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The following terms will be vital to understanding the problem of practice and the variables and 

limitations presented in the action research study.  Defining key terms allows for an 

understanding of all essential concepts and ideas presented throughout the study. 

1. deficit thinking: When educators find ulterior thoughts about why a student is not 

successful in the classroom context.  It often manifests itself contextually to the student's 

background, whether racial, socioeconomic, or student ability.  The educator's personal 

beliefs often skew their view on student abilities and result in the educator not giving the 

student their best within the classroom context.  Valencia (2010) notes that when a 

student fails in school at its core, it is because of his/her internal deficiencies and not 

because of anything the school has done.  

2. culturally relevant leadership: Culturally relevant leadership occurs when educational 

leaders exhibit behaviors that improve children's lives and education (Marshall & 

Khalifa, 2018). It allows the leader's campus to focus on the education of the whole child.  

Leaders who follow culturally relevant leadership attempt to create a campus culture 

where all stakeholders' input is valued.  One of the most important aspects is the 

community's utilization and wants and needs (Khalifa, 2018). 

3. culturally relevant teaching:  Classroom instruction is vital to student achievement.  

Culturally relevant teaching concepts focus on the integrity and quality of classroom 

instruction (Cartledge & Kourea, 2008). Teachers also begin to understand how their own 

bias influences their classroom and understand the cultural norm of white, European is 

not practical for students who are not from that background (Cartledge & Korea, 2008; 

Gay, 2002b).  At the heart of instruction remains equity and ensuring all students receive 

a high-quality education.  
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4. cultural responsiveness: As the staff members build their cultural pedagogy, they 

become culturally responsive.  Culturally responsive educators understand a distinction 

between caring about and caring for students (Shevalier & McKenzie, 2012).  It creates 

an environment where all students can succeed. 

5. rural remote: According to the National Center for Education Statistics (2006), a rural 

remote area is defined as a rural territory that is more than 25 miles from an urban area 

and no more than 10 miles from an urban cluster.  As a staff, the district involved in the 

study will classify as a rural, remote area.  The district can, at times, have difficulty 

employing appropriate personnel for positions and tries to maintain staff by employing 

teachers who live in the small town.  Being a rural area has some challenges but also 

positives.  Small class sizes lead to more personalized instruction and the possibility for 

closer relationships between staff and students. 
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CHAPTER 2 

LITERATURE REVIEW 

 This action research study's primary purpose was to provide a case study on a small, rural 

high school principal's trajectory by discovering problematic thinking towards student sub-

groups and how professional development can alter their thought processes and improve their 

teaching strategies. Qualitative data offers the most effective means to show the construction of 

culturally appropriate methods within the educators' repertoire. When the deficit mindset alters 

how educators and students alike feel about learning, it can create a caustic environment in 

which no one succeeds. While there is little research on deficit mindsets in a rural school of 

primarily Caucasian decent, there is plenty of research on social justice, deficit thinking, equity, 

culturally relevant teaching practices, and the school leader's role. The reading illustrates how 

both students and educators can benefit from becoming aware of their mindset and cultural 

practices within the school building. Another purpose of the study was to increase the 

educational knowledge base concerning educators' deficit mindsets in a rural context with 

minimal racial differences among students. 

 In exploring the research questions' context, it will be vital to look at how the research is 

constructed and the participants' historical background. The researcher’s connection to the 

participants and setting is equally important within action research (Herr & Anderson, 2015). 

The problems of practice are often built upon questions that individuals in leadership seek 

answers for at all levels while at the same time moving forward in realistic means for the 

organizations benefit (Mintrop, 2016). In order to develop the study the researcher had to 

remember that a good action research study requires the action researcher to be a good listener 

(Yin, 2018). Studies often do not proceed as planned and minor changes did occur as the 
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researcher remained adaptive while allowing the interventions to remain practical and focused on 

the difficulties of incremental change (Mintrop, 2016; Yin, 2018).  

 Action research and collaborative action inquiry allow the researcher to focus better to 

attending the concept of knowing-in-action and places a greater emphasis on self-reflective 

methods (Coghlan & Brannick, 2014; Herr & Anderson, 2015). Living and working in the 

community creates a bond and understanding that allows a unique perspective to the researcher. 

However, the unique perspective of the researcher also allows for the possibility of distortion on 

how the reality is shaped (Coghlan & Brannick, 2014). It lends credence to the possibility that 

emotions can become a part of the study, however, if the study is grounded in action research 

theory it will allow the researcher to learn to differentiate between experiences and how the 

researcher chooses to deal with the difficulties that arise (Coghlan & Brannick, 2014.)  

The potential for insider bias can occur as the reflection is written through the inclination 

to put a positive comment on the overall study (Herr & Anderson, 2015). Positive outcomes from 

an insider within an organization in an action research study can be the main reason for seeking 

an answer to a question. The amount of information provided from a narrative account provides 

the researcher a more “vicarious experience.” (Herr & Anderson, 2015, p. 76). The biggest 

benefit to insider action research for the participant and researcher is the ability to solve an issue 

or problem that is occurring with Campus Y by designing an intervention to reset or alter the 

undesired behavior within the classroom context exhibited by classroom educators. 

 Another item to remember within action research is recognizing for the study to not to 

proceed as planned. The researcher did have to make minor changes in action research. The 

researcher needed to find assets beneficial to the organization to become an arena for change 

(Mintrop, 2016; Yin, 2018).  The action researcher had to be careful not to let his personal 
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feelings take over while demanding change from the organization and the researcher had to 

remove their own bias from the study (Mintrop, 2016; Yin, 2018). In developing the study the 

researcher needed to remain diligent in concentrating on factors that the researcher could control, 

but also needs to remember the broader societal and institutional root causes of the problem of 

practice (Mintrop, 2016).   

Historical Case Law and School Policy 

 Traditionally sub-groups have been some of the lower performing students when 

examining standardized assessment. However, the most mentioned federal mandate that affected 

the education of sub-groups is IDEA or the Individuals with Disabilities Education Act. IDEA 

became necessary as in 1975 Congress stated that schools were failing to meet the educational 

needs of over 8 million American students (Walsh, Kemerer, & Maniotis, 2014). The states that 

provided funds to public schools would be required to ensure that students with disabilities were 

being provided a "free, appropriate public education" or FAPE. Over the years, several other 

essential items have come about from IDEA. Child Find which ensures that schools do not wait 

on parental request for special education testing, Response to Intervention, or RTI, ensures that 

students are being provided appropriate educational interventions before being recommended for 

special education testing, and Individualized Education Programs are but a few of the items that 

have come from IDEA (Walsh, Kemerer, & Maniotis, 2014).  

 In addition to specials needs requirements, when looking at funding compared to per-

pupil spending, there have been cases showing an inequity towards students from a lower 

socioeconomic class. San Antonio Independent School District v. Rodriguez set a precedent that 

established students from a traditionally poor school district were not given access to the same 

quality of education as those from a higher economic class (Alexander & Alexander, 2012). An 
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argument could be made that of students with a lower socioeconomic status were unjustly 

subjected to educational inequity.  Students who receive an education in a more wealthy district 

are traditionally given access to higher quality education and tools than those in a area of 

poverty.  

 Rose v. Council for Better Education formally recognized adequate education as a 

constitutional right. It stated what the plaintiffs in San Antonio v. Rodriguez said; Students in 

property-poor districts receive inferior educational opportunities to those in property-rich 

communities (Alexander & Alexander, 2012). In looking at the American educational system's 

failures towards students, we must first examine the students' funding inequities. Education is the 

great equalizer in terms of class equalization. If poor students continue to receive inferior school 

funding, then educators and students fight a more significant battle than we believed.   

ESEA 

 The Elementary and Secondary Education Act that was passed in 1965 was the 

preliminary act that began to ensure that all students' rights were addressed within the classroom 

setting. It also marked the beginning of federal involvement in the daily operations of schools 

and school districts (Jennings, 2015). ESEA allowed the federal government to give funds to 

districts through Title I for students located within poverty while at the same time providing an 

example for the later passed Individuals with Disabilities Act (Jennings, 2015; Nelson, 2016). 

Before Title I, poverty was not addressed despite the idea that the United States educational 

system was founded on notions of equity and allowed the nation to put legal guarantees for all 

students to have a good education (Jennings, 2015; Heilig, Cole, & Aguilar, 2010). In addressing 

poverty, the idea was that students from a lower social class could, in effect, change their stars 

and move up the social ladder.  
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 In creating a more equitable educational system, the nation sought to correct the problems 

created through previous decades of education being for the more privileged. In creating ESEA, 

President Johnson added a vital concept to his "War on Poverty" and pushed federal resources 

towards schools to educate the poor and those with special needs.  However, there have been 

issues in ESEA's legacy. There has been a denial of the differences between districts' financial 

accounting and their students' poverty in some instances. In contrast, the nation has expected the 

same level of accountability from said districts and campuses, and it creates a false level of 

equity and equality of educational opportunity for students (Nelson, 2016). It counteracted the 

actual reason the act was passed. President Johnson was seeking to close the equity and equality 

gap. Instead, it created a situation where the haves ability gap continued to rise while the have-

nots and poverty-stricken districts and students continued to fall further behind.  

No Child Left Behind 

 No Child Left Behind ushered in a new level of accountability within the federal 

legislation of educational opportunity. It was the reauthorization of the Elementary and 

Secondary Education Act, and states were given the requirement of meeting standardized testing 

goals to receive federal funds for students' education. No Child Left Behind led to the ambitious 

goal of having 100% of students to meet proficiency on state assessments by specific time 

frames (Singh & Al-Fadhli, 2011). Despite the high-stakes accountability, certain aspects of the 

law have enhanced or denigrated classrooms' educational realm.  

 Some of the controversial issues that have occurred deal directly with No Child Left 

Behind's demands on the school environment's nature and the high-stress level on students, 

teachers, and administrators (Singh & Al-Fadhli, 2011). In particular, teachers increased their 

time at school by working longer hours (Grissom, Nicholson-Crotty, & Harrington, 2014). Singh 
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& Al-Fadhi (2011) utilized interviews with several superintendents that focused on policies, 

strategies, and the means to implement the act and yielded results suggesting low parental and 

community involvement as a significant impediment to achievement. No Child Left Behind also 

had no real effect on schools' class sizes (Grissom, Nicholson-Crotty, & Harrington, 2014). Class 

size is often one component mentioned by educators regarding low-poverty areas inability to 

educate students.  

 Not all findings of No Child Left Behind have been viewed as unfavorable. There have 

been some aspects that have yielded positive outcomes or results. As a result of No Child Left 

Behind, teachers began to shift their instructional focus towards the subjects that the federal and 

state government agencies required to be tested (Dee, Jacob, & Schwartz, 2013). Of significant 

importance was the effect on poverty and low-income areas. Even in areas where economic 

disadvantage has created issues, schools addressed low test scores by adjusting levels of 

instructional time to at least 45 minutes of math and English language arts instruction in the 

majority of schools and 50 minutes of instruction to those high-poverty schools (Singh & Al-

Fadhi, 2011; Dee, Jacob, & Schwartz, 2013). The change in instruction has allowed a movement 

that emphasized test-based accountability to be viewed as a positive despite its controversy 

within the educational community (Dee, Jacob, & Schwartz, 2013).  

 Educators received benefits occurring outside of the classroom as well.  Teachers have in 

healthy school climates reported having higher self-efficacy and said that practices implemented 

a positive change for students by allowing clear and coherent benchmark goals while also 

allowing teachers to perceive greater control of their classroom (Dee, Jacob, & Schwartz; 

Grissom, Nicholson-Crotty, & Harrington, 2014). Federal waivers granted eleven states with 

high percentages of lower-performing students and teacher stress levels to remain lessened when 
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looked at in conjunction with school leaders fostering rich learning environments and building a 

shared sense of responsibility across the educational and campus community (Singh & Al-Fadhi, 

2011; Grissom, Nicholson-Crotty, & Harrington, 2014).  

ESSA 

 The Every Student Succeeds Act has been the evolution of both the Elementary and 

Secondary Education Act and No Child Left Behind.  ESSA allowed for advances in equity by 

protecting the educational rights of high-needs and economically disadvantaged students while 

requiring local education agencies to teach high academic standards to prepare students to 

succeed in post-secondary opportunities (Congressional Digest, 2017). High-needs students 

encompass both special education and low socioeconomic students, as well as other sub-groups.  

In allowing schools to find the means to help student sub-groups, it also allowed for increased 

accountability on local education agencies.  

 With NCLB, the federal government pushed accountability by instituting unrealistic 

expectations on local education agencies.  Many individuals and organizations believed that the 

rigid requirements set teachers and schools up for failure and resulted in a lack of equity for all 

students (Adler-Green, 2019). How ESSA differed was profound. Gone were the expectations of 

100% proficiency by all students within a school. Factors such as attendance, school climate, and 

access to advanced placement classes were utilized to ensure that schools were doing an effective 

job providing quality education to all students (Adler-Green, 2019).  

 While ensuring equity for all students was the goal, there were some differences between 

ESSA and NCLB. ESSA allowed the states to control what they believed was best for students 

(Congressional Digest, 2017; Egalite, Fusarelli, & Fusarelli, 2017). Particular subpopulations 

were given precedence for their success, and equity was paramount for the schools to ensure 
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equity and opportunity for all students. ESSA also sought to ensure common equity standards 

were adopted nationally in education.  However, some states chose not to adopt those standards 

as they believed they were not stringent enough.  

State Law 

Federal law and statutes determine how state educational programs ensure the 

educational rights of marginalized students are addressed.  To fill in the procedural gaps between 

local education agencies and the federal Department of Education, state statutes work to address 

the equity gaps.  In Texas, one of the major cases to ensure marginalized students' rights were 

adequately met was San Antonio Independent School District v. Rodriguez.  Initially a lawsuit 

over property tax and school funding, it has become one of the historically emphasized points of 

emphasis as a beginning to an equitable education. 

San Antonio v. Rodriguez's crux was that students in poorer school districts are 

disadvantaged because of lower property tax bases (Alexander & Alexander, 2012).  The issues 

with the case were that they were addressing the lawsuit did not adequately address the issues.  

The state's funding method was not purposefully inequitable, and the Supreme Court ruled 

against the plaintiffs (Alexander & Alexander, 2012).  As a result of the decision, poorer school 

districts began to bring light to marginalized low socioeconomic students' plight.   

State statutes continue to address federal mandates and laws as a go-between for schools 

and the federal government.  Special education students have protections through a state law that 

addresses the due process hearing to ensure that special education students do not have their 

rights as students violated (19 Tex. Admin. Code § 89.1151).  State statutes also provide that 

students' individualized educational rights are not violated in terms of the Annual Review and 

Decision (ARD) committee (19 Tex. Admin. Code § 89.1059).   
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Texas House Bill 3 was passed in 2019 and ensured that marginalized students' funding 

did not fall by the wayside.  Schools received various funds through different qualifying criteria 

to ensure marginalized students received the type of education they are deserving of (H.B. 3, 

2019).  The compensatory education allotment confirmed that extra funding was accessible for 

schools to raise the standard and remediate students who needed extra attention (H.B. 3, 2019).  

State laws ensure the schools must remain in compliance; however, marginalized student rights 

must also be addressed at the local level to provide quality educational components for all 

marginalized students. 

School Policy 

 Federal and state laws are the guide for local school policy.  Marginalized students are 

given special protections under the law, and many of the same requirements are given to the 

within school policy.  Federal Title I programs are listed on many school websites under EHBD 

(LEGAL) and specifically mention economically disadvantaged students (Independent School 

District EHBD, 2016).  References are given to the federal funds and how the districts can utilize 

the funds to assist in the education of marginalized students on school campuses.   

 The majority of funds given for marginalized students are utilized in technology for 

special education students or compensatory or accelerated services.  CQC (LEGAL) mentions 

providing technology resources to economically disadvantaged students through the technology 

lending grant program (Independent School District CQC, 2016).  Compensatory education and 

accelerated instructional services also allow students from marginalized backgrounds to be given 

much-needed remediation to allow for appropriate education and are addressed through EHBC 

(LEGAL) (Independent School District EHBC, 2016).  Overall, schools must do their due 

diligence and adhere to local policies to ensure marginalized students' dedication and education.  
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Marginalized Students  

 While the federal government has evolved to create a system promoting all students' 

education rather than the privileged, there are still instances when students in particular sub-

groups continue to be marginalized in the educational setting. Special education, racial groups, 

and low socioeconomic students continue to be marginalized by educators who do not 

understand the students' various backgrounds that each teacher is tasked with educating. The 

most significant misunderstanding is that as adults, we often try to alter student behavior without 

engaging students (Dewey, 2011). As educators, there needs to be an understanding that student 

identities develop by others' perceptions within the school building (Crosnoe, 2009).  

  Marginalized students face more than others' perceptions.  Poor students face greater 

stigmatization in primarily White middle-class schools than similar peers face within school 

buildings (Crosnoe, 2009). Low socioeconomics also leads to affecting students on emotional 

and cognitive levels (Moore, 2011). In a system where schools are held accountable for all 

students, it becomes increasingly vital to improve marginalized students' educational expectancy.  

Valencia’s Deficit Thinking Constructs 

 Low socioeconomic students and special education students are often thought of as either 

not capable of success or unwilling to put in the necessary work. Some educators also believe 

that they are performing to potential. Valencia (2010) attributes the thought process attributed to 

this as deficit thinking that typically offers descriptions of behavior in a dysfunctional way that 

refers to deficits, deficiencies, limitations, or shortcomings to individuals, families, or cultures. 

There are six categories to Valencia's deficit thinking components:  victim-blaming, oppression, 

pseudoscience, temporal changes, educability, and heterodoxy (Valencia, 2010). Regarding low 
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socioeconomic and special education students, the two that make the most sense in the rural 

context will be victim-blaming and marginalized students' educability. 

 Many adults who help develop school policy attribute school failure to students and the 

school success to the adults within the buildings (Valencia, 1997). Students who are considered 

failures within the school often come from poor or working-class families and are often thought 

of as 'culturally disadvantaged.' The new construct of the 'culturally disadvantaged' is the 

educational term of 'at-risk.' The term has been entrenched in academic terminology since 1989. 

Much of the changes in education are thought to address the inequities of students who are 

labeled at-risk. The term at-risk comes with a negative connotation, and often students perform 

to the labels that schools address them within the classroom.  Students rarely rise above the 

labels educators give and will perform to the expectations that teachers set for them.  

 Concerning critical theory, students become deposits of the knowledge gifted to them by 

their teachers. The "banking" concept of education subscribes that students’ knowledge extends 

only as far as receiving, filing, and the storing of deposits, and when taken in the realm of how 

teachers treat marginalized students, would attribute success or failure to whatever concepts the 

students have "banked" from their teachers (Freire, 2000). Suppose teachers only expect learning 

to happen in one particular way. In that case, students are expected to work harder to receive the 

information entrusted to them and create a system where the deficit thinkers have failed to 

understand other interpretations for the student's behaviors (Khalifa, 2018; Freire, 2000; 

Valencia 2010). Instead of looking at practical means for solutions to students' failure to meet 

expectations, educators often attribute their misunderstandings to other reasons. 

 Valencia (2010) mentions Ruby Payne's work on cultural poverty but chooses to move in 

an alternate direction to attribute student failure on the educational level. Dr. Payne’s theory 
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attributes many of the issues that plague low socioeconomic students are generational (Payne, 

2013). Dr. Payne (2013) also states that there is a hidden social capital that the lower 

socioeconomic students do not have the cultural knowledge about. It is based on explaining why 

the poor are able or unable to break the “cycle” of poverty. For instance, one example of her 

explanations for disciplining students from poverty is to understand that when a student is from 

poverty discipline is about forgiveness and penance (Payne, 2013). Valencia mentions the lack of 

value for education within lower poverty circles, and he refutes that it is a longstanding myth. 

Valencia (2010) goes on to refute Payne’s work as there is often not a scientific backing in many 

of her claims. An example would be Payne’s claim that students from poverty rely heavily on 

non-verbal cues due to a lack of vocabulary or a lack of the knowledge of basic sentence 

structure and syntax (Valencia, 2010).  

In Campus Y, faculty members have stated on occasion that there is a devaluation of 

education by parents. The previous statement even extends into the administration. Many of the 

parents and students the educators speak of come from a history of poverty and lower 

socioeconomic classes. As a result of their thinking and their traditions they are creating a 

process that continually fails children of color or children from low socioeconomic backgrounds 

and create a system of self-fulfilling prophecies based on student’s own expectations (Valencia, 

1997; Skrla & Scheruich, 2001; Siwatu, 2007). The educators within the building have no 

knowledge that their assumptions are in turn perpetuating misleading stereotypes about students 

from poverty (Valencia, 2010). 

Victim Blaming 

 Blaming the victim within the educational context is an easy way for the educator to 

remove the educational issues from the person teaching and puts the onus of failure on the 
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student. It often occurs when the educator does not understand students’ backgrounds or abilities 

from different races or social statuses. In the past, schools were developed to thwart the learning 

of the oppressed (Valencia, 2010). It removed the educator’s blame and allowed the students to 

fail while the educator did not receive their fault in correcting the issue. The schools had become 

the “system” oppressing the individual. Deficit models began to put the individual at the center 

of their frameworks and created a simplicity to why students were failing (Valencia, 2010). The 

oppressed were caught in a system that created a law of parsimony, where the simplest 

explanation for the behavior in the learning environment was utilized (Freire, 2000, Valencia, 

2010). 

 Educators must admit to themselves their views towards students do not work in all 

instances. Through his research, Valencia (2010) acknowledges that many ethnographic 

researchers of color have begun to shift the blame from students who are not performing 

satisfactorily to the schools lacking unbiased curriculum or providing a caring environment for 

students of color or from a poor background. Acknowledging the differences in the advantaged 

and in the disadvantaged begins to define the differences between social classes and the creation 

of social problems (Valencia, 1997). 

Oppression 

 Deficit thinking in education has multiple examples of policies and practices that have 

kept low socioeconomic students in their place of oppression (Valencia, 2010). Laws initially 

were passed to support people who were considered racially inferior in their area. As we have 

progressed, poverty has been seen to cross barriers of race and class. Segregation began with 

African Americans and progressed to others of color, such as Mexican Americans (Valencia, 

2010). As time has progressed, we have seen some change occurring in part to the belief and 
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understanding of the oppressed to see what types of oppression are happening in their lives. As a 

result, the oppressed (those not of the racial majority) have begun to liberate themselves and their 

oppressors (individuals of Caucasian descent) from their ways of thinking (Freire, 2000). The 

“superiority” that existed slowly has begun to disappear. As racial oppression has become an 

issue for the liberation of ideology and freedom, poverty continues. It has become the “ugly 

word” that no one wants to discuss in education.  

 The oppression that occurs within the educational realm amounts to a form of oppression 

exhibited by thinking in students of color and students from a lower socioeconomic background 

(Freire, 2000; Valencia, 2010). Deficit thinking amounts to a way of refusing to adequately 

educate students who do not fit the traditional white, middle-class mold that is comfortable and 

normalized within the backgrounds of most teachers through their experiences. According to 

Freire (2000), one of the most common tactics of the oppressor is to use the “oppressed” 

dependence to create an even greater level of oppression. The link between deficit thinking, 

educability, politics of oppression, and school failure characterizes deficit thinking as a form of 

oppression (Valencia, 2010). 

Pseudoscience 

 The deficit thinking model comes with researchers understanding that there is a profound 

negative bias that influences people’s actions and perceptions of people from a racial or 

socioeconomic state. Blum (1978) defines it as a process of false persuasions from scientific 

means. It will create an environment where the researcher will not follow the scientific method to 

gain insight into a necessary study (Valencia, 2010). The importance of pseudoscience will be to 

determine whether the educators in the study are basing their information on unsound 



Texas Tech University, Stephen H. Vanderpool, May 2022 
 

 33 

assumptions that do not relate to the student. The terms that they utilize will speak to the student 

unable to perform to a standard based on a personal background criterion.  

 Valencia (1997) mentions that through pseudoscience, deficit thinking commonly 

violates the scientific method. It creates a frame of thought and reference that is not grounded in 

research-based approaches and fails to stand up to criticism.  Hereditarianism, which was 

common from 1900-1930, is one such process of thought based upon genetics that does not stand 

up to the scientific process (Valencia, 1997).  The importance of pseudoscience thought, and 

terminology is that educators often base their thoughts and strategies on either false or not 

scientifically credible research.  It allows unfounded methods of education to continue when 

there is no basis for the thought process. 

Temporal Changes 

 The research’s time and climate will define whether deficit thinking is present (Valencia, 

2010). Deficit thinking has evolved from merely being a genetic pathology to one that also 

considers the prevalent culture. The research from previous decades will look much different 

than the research that is currently done. As a result, it will become essential to evaluate the data 

and the study from a current perspective that includes much of the same research that is useful 

today.  

 The importance of evolving research allows for new thoughts and theories to be 

developed based on past views. As a people, we have become more willing to admit our mistakes 

and admit that we live in a very different world than we used to live. Today’s students and 

educators know more about social-emotional learning and the way it impacts student 

development. We also admit that every student learns differently, and the one size fits all 

approach does not work for all students’ benefit. Moving forward with acknowledging changing 
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times allows educators to alter their perceptions towards students from a low socioeconomic 

background.  

Educability 

 The four goals of behavioral sciences are to describe, explain, predict, and then modify 

the behavior, which falls in with deficit thinking, often offering a “prescription” for dealing with 

the targeted population (Valencia, 2010). In speaking about a specific class’s educability, it 

defines why a student can or will not be successful. It is often given as the reason as to why a 

student will fail within a teacher’s class and is rooted in the perceptions of what educators 

believe a student’s ability is within the educational context (Valencia, 2010). It speaks to the 

reasoning behind why an educator believes a student cannot be successful, and the reasons are 

often either background, home life, or race.  

 A student’s educability can also be related to the teacher’s perceptions that have been 

created throughout their lifetime and education.  Often teachers new to the profession are given 

mentor teachers chosen by the administration, and the older teachers convey their negative 

perceptions onto the new teachers (Thomas-Alexander & Harper, 2017). It also creates a system 

of oppression as veteran teachers often complain of the lack of parental involvement and student 

motivation within students from lower-class levels (Thomas-Alexander & Harper, 2017). As the 

views are passed down, it continues to evolve into more systemic oppression as new teachers are 

indoctrinated into the beliefs of the past based upon the limitations or shortcomings that 

individuals and groups portray towards families and cultures of different backgrounds (Valencia, 

2010). 

Heterodoxy 
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 Another concept that could present itself within the study is how the instructional 

practices differ from the accepted standards. Suppose the educator uses a method of instruction 

that has been practiced for years. In that case, they could be unwilling to admit how ineffective 

their teaching is for students from a low socioeconomic background. Many times individuals or 

groups of individuals who have been oppressed have needed to resort to legal action (Valencia, 

2010). The researcher will have to look to see if a student from a background that is not from the 

accepted economic class is the one who is not receiving the practiced norms within the 

classroom. This is especially true when one thinks about the low socioeconomic students being 

objects acted upon and not individuals who can act upon and transform their learning and world 

(McInerney & Smyth 2014).   

 Accepted practice often becomes the dominant culture within the accepted means of 

thought. The orthodoxy of deficit thinking rests upon the dominant theories of the time 

(Valencia, 1997). As thought has evolved, there have been many more ideas that continue to 

push forward and evolve how deficit thinking has come to present thought processes where 

differing spheres of influence and thought have been allowed to thrive.  Deficit thinking 

continues even to evolve today as more individuals become more comfortable with the term and 

present their evolution of the topic. 

Care Ethics and Culturally Responsive Caring 

 Care ethics follows many the same premises as the hot topic of culturally relevant 

teaching and leadership.  It appeared in the 1990s and is recognized as an approach to moral 

philosophy.  Caring is a characteristic that we all have, and many teachers are classified as 

“carers.” Teachers as carers are interested in the expressed needs of the cared-for and do this by 

being attentive and allow their natural energy to motivate them to listen to the student who has a 
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need that we need to satisfy (Noddings, 2012). However, the best teachers allowed their 

professional and moral judgment to respond to their students’ needs while holding high standards 

and utilizing inclusionary practices in the classroom (Noddings, 2012; Khalifa, 2018). 

 Friere (2000) speaks towards the oppressed being emotionally dependent.  Care ethics 

provides a basis for the student to build a relationship that allows them to understand teachers do 

care about their wellbeing and future which enables teachers to become “warm demanders.” 

Warm demanders have high expectations from students and allow them to utilize the relationship 

built in a comforting space (Khalifa, 2018; Bondy & Ross, 2008). When exploring how effective 

an educator is within the instructional setting, the most effective teachers tend to display 

characteristics that are exhibited of “warm demanders.” Students are held to a high standard, 

have clear expectations, are provided learning supports, and the teachers deliberately set out to 

build positive relationships (Bondy & Ross, 2008).  

 When speaking about care ethics, it is essential to remember that it is not empathy 

(Noddings, 2012). When an educator truly cares for a student, it creates a bond that lasts and 

allows an educator to become a mentor. Creating a caring environment allows the mentor to 

change their classroom to actively engage students while allowing for a different classroom 

image than what is often dictated while advocating for students’ empowerment (Garza, 2009; 

Gay, 2000; Noddings, 2012). The caring environment produced within the school building will 

reach more students than initially realized and allow for an environment that provides for all 

students to succeed.  

 The school’s caring climate also will create an environment for educators that allows for 

their success. School leadership attempts to create an environment that enables teachers to feel 

respected and trusted. It reveals to the educators in the building when they offer the same support 
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to their students that the students are in a better position to succeed, which is especially 

important for at-risk students (Stipek, 2006). Caring teachers will often mimic parents’ behaviors 

and be remembered for stimulating and effecting change (Ferreira & Bosworth, 2001). Overall, 

educators and schools need to be the nexus of a caring community that allows students to be 

physically and emotionally safe in responding to students’ needs as opportunities arise to meet 

all students’ unique differences (Garza, 2009; Ferreira & Bosworth, 2001). 

Culturally Relevant Leadership and Thinking 

 Culturally relevant literature is rooted in the concepts of critical theory. Paolo Friere 

(2000) encompassed it within the oppressed’s ideas being ingrained within the oppressors’ 

dominant culture that they must become enlightened to fight for their liberation. Lisa Delpit 

(2006) echoes the sentiment that we must teach appropriate conventions and strategies within the 

educational context of critical thinking to produce the educated students we desperately strive 

for. Critically thinking about the context of culturally relevant practices from the aspect of the 

oppressed lacking the educational skills to succeed allows teachers, administrators, and other 

educators to see that students need their ability to think critically, specifically within the cultural 

groups that tend to be marginalized and viewed from outside the dominant culture (Delpit, 2006; 

Delpit & Bradley, 2003). When the educators help students think critically, it creates an 

environment where the pedagogy of the oppressed evolves to the pedagogy of people engaged in 

their own liberation (Friere, 2000).  

Students secretly internalize all the concepts and thoughts of their teachers, and a 

negative stereotype is a fixed mindset that allows low achieving students to stay in the realm of 

low achievement (Cartledge & Kourea, 2008; Dweck, 2010). In culturally relevant framework, 

the teacher begins to understand how their instructional practices affect the learning of the 
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student. Altering student mindsets allows students to be more resilient in the classroom. 

Increasing teacher instructional skill is only one part of the solution. As rigor increases, the 

teacher must also address student resilience to create an environment where both teacher and 

student thrive (Yeagor & Dweck, 2012). 

 One of the methods of increasing resilience is also one of the common strengths that is 

brought up within culturally relevant practices, growth mindset. Teaching a growth mindset to 

students raises the achievement of test scores while at the same time allowing for student 

investment within the school, which provides for a rise in the enjoyment of school (Dweck, 

2010). A growth mindset and positive affirming environments are central to creating a culturally 

responsive classroom that thrives on empathy (Cartledge & Kourea, 2008). Gay (2002a) states 

that culturally relevant practices are compatible with many different ethnic groups and are 

successful, especially within their ability to reach marginalized and disenfranchised students. 

The beauty of culturally relevant practices is their ability to reach marginalized students groups 

regardless of background. 

 Culturally relevant practices, culturally relevant teaching, and culturally relevant 

leadership all make a distinction between caring about students and caring for students that allow 

effective educators to respond to their students’ wants and needs by developing deep connections 

that enable students and educators to incorporate self-reflective practices (Shevalier & 

McKenzie, 2012). Incorporating self-reflective practices allows students and teachers to look 

within themselves and alter their critical thinking abilities to improve their futures and education. 

Culturally relevant techniques allow for building collaboration between equitable power-sharing 

relationships of communities and schools that understand the group must function like a “mutual 

aid society” (Khalifa, 2018; Gay 2002b). Often teachers believe that their subject matter and 
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culturally relevant practices are incompatible, but culturally relevant practices reverse trends by 

dealing directly with controversial subject matter and encompass a wide range of individuals and 

sub-groups (Gay, 2002b). 

 One of the benefits of employing culturally relevant practices is the outcome of the 

student’s voice.  By finding and utilizing ways to empower teachers within the classroom, the 

students receive the same guidance and leadership opportunities because the teacher and student 

empowerment become symbiotic (Mitra, 2018). Through the teacher guidance the students are 

better able to advocate for themselves. Another example of good school culture is the ability to 

show the same respect to students that administrators give to the other educators within the 

building. Effective modeling allows teachers to have a voice that enables them to engage in the 

same work with students (Khalifa, 2018). 

 In noting culturally relevant teaching practices, educators are able to have a positive 

effect on the marginalized students in schools. The marginalized can fall into many different sub-

groups. In looking at marginalized students, there is more research on urban environments, urban 

education, and marginalized racial groups. It is harder to find information on primarily 

Caucasian students. Often white ethnicity is unproblematic when it comes to studies unless it is a 

source of racism (Webster, 2008). When a campus is primarily Caucasian, it creates an issue in 

understanding why teachers treat marginalized students differently because race is not the 

dominant issue in regard to deficit thinking. 

 The benefits of culturally relevant practices are seen to be far reaching. Communities 

have seen improvement in a variety of methods due to implementing practices that have been 

advocated by several individuals.  Khalifa (2020) states that while implementing culturally 

relevant practices it is necessary to maintain high expectations. Maintaining high expectations 



Texas Tech University, Stephen H. Vanderpool, May 2022 
 

 40 

also allows the educators within the building to build upon care ethics literature by becoming 

‘warm demanders’ (Gay, 2002a; Khalifa, 2020). As the educators become warm demanders it 

allows all stakeholders within the school district to become more trusting of the school 

environment. In shifting the environment into a communicative environment, the parents, 

teachers, administrators, and community liaisons will see a more positive environment and trust 

will be created on both sides (Khalifa, et al., 2015). In creating the positive environment another 

added benefit will be creating a scenario where the school is not simply a building for education, 

but also a significant part of the cultural community of where it is situated (Khalifa et al, 2015).  

 In speaking towards becoming a ‘warm demander,’ the most important aspect that needs 

to be included for culturally relevant practices is creating an environment of trust between not 

only the student and teacher, but also the teacher and the principal/instructional coach (Gay, 

2002b; Khalifa et al., 2015; Marshall & Khalifa, 2018). A relationship built on trust allows the 

educators in the building to not only reach the students, but also allows for critical self-reflection 

of the teacher regarding their instructional practices (Marshall & Khalifa, 2018; Shevalier & 

McKenzie, 2012). Trust allows instructional strategies to be critically critiqued which in turn 

affects students. When teachers are expected to have high expectations for their own skills the 

trust given to them by administrators will be passed down to students. It is also imperative that 

student expectations are kept high while finding ways to build relationships (Khalifa, 2020).  

Social-Emotional Awareness  

 As education continues to evolve to assist students in becoming better learners, schools 

are investing money into the realm of social emotional awareness. To develop healthy classroom 

environments educators must create classrooms that encompass empathy, leadership skills, and 

humor to assist students in growing to their potential (Cartledge & Kourea, 2008). In creating 
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healthier classroom environments, the educators help to create environments where student self-

efficacy can thrive. The task associated with social emotional awareness is to be careful that 

educators do not create a system of oppression by becoming too much of a warm demander 

(Delpit, 2006). A delicate balance of understanding and high expectations has to be achieved.  

 Building the social emotional awareness of educators is not simply speaking to students 

within the classroom.  A school is a community and as such the parents are a key part of that 

community. Palmer, Noble, and Witanapatirana (p. 17, 2021) speak of “building relationships 

with the community and parents is vital.” A community of relationships assists students in 

becoming more confident in their abilities and assists parents in helping their students to achieve 

at higher levels academically. As the teachers attend to the students emotional needs their own 

motivations will also change (Noddings, 2012). The difficulty in creating change with educators 

in school buildings often lays with the idea that many teachers do not believe that culturally 

responsive strategies and their subjects are interchangeable or that preparing students through 

education is genuinely caring for a student or students (Gay, 2002b; Garza, 2009).  

Erwin (2003) mentions that students need to feel physically and emotionally safe in order 

to learn. At the same time excellent teachers build relationships while also demanding effort and 

mutual respect from all students in the classroom (Bondy & Ross, 2008). What students believe 

about the teachers instructing them matters more than the relationships that are built (Bondy & 

Ross, 2008). To be remembered teachers need to effect change and stimulate growth while also 

building a community that functions as a mutual aid society (Ferreira & Bosworth, 2001; Gay, 

2002b).   

 It should also be stated that most proponents of multicultural education come from higher 

education and are “largely academics who operate in a relatively limited sphere of influence” 



Texas Tech University, Stephen H. Vanderpool, May 2022 
 

 42 

(Gay, 2005, p. 222). Educators today are continuing to find ways to build relationships between 

students and themselves. However, shifts in teacher education are beginning to meet the needs 

and demands of various cultural and ethnic groups (Gay, 2010). “By seeing, respecting, and 

assisting diverse students from their own vantage point teachers can better help them to grow 

academically, culturally, and psycho-emotionally. (Gay, 2018, p. 58). As the educators involved 

in improving their practice come to understand the substantive and process dimensions of 

culturally responsive teaching they are better able to use the cultural resources and cultural 

competence over time and develop better instructional strategies (Gay, 2013). 

Literature Review Summary Findings 

 Throughout history, the American educational system has attempted to find ways to solve 

the equity issues that exist.  Court cases such as Brown v. Board of Education sought to close the 

educational gap within the separate but equal argument.  The Elementary and Secondary 

Education Act allowed the federal government to give funds directly to districts for the first time 

in history (Jennings, 2015). Attempting to solve an equity issue for students from a different 

background than the traditional white, middle-class, two-parent household was the societal norm 

for much of the American public. Title I funds continue today to be given through federal means 

for school districts to address the educational deficiencies of a lack of funding for schools who 

serve traditionally lower socioeconomic students. 

 As time moved forward, the Elementary and Secondary Education Act was still 

important, but the federal government had reached a time when reauthorization was necessary to 

continue supplying districts with much needed financial funds.  President Bush and the United 

States government passed No Child Left Behind (NCLB) to push school accountability to another 

level.  The government had the ambitious goal of requiring schools to meet 100% accountability 
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on mandated standardized tests to receive federal funding (Singh & Al-Fadhli, 2011). The 

unintended consequence was increased stress on all individuals involved in student education. 

 The Every Student Succeeds Act became the next step in federal involvement in 

education.  It continued the federal involvement in student education and allowed for a better 

means of holding schools accountable.  Student emphasis was put on mathematics and English 

language arts education to ensure students were becoming more college-ready.  The federal 

government continued to believe the best way to close the equity gap was to improve the 

emphasis on students who were receiving a sub-par education in lower socioeconomic areas and 

in areas where the “white, middle-class life” was not available.  One of the ways student 

education has continued to be improved is in the realm of classroom education.  With the 

emphasis on allowing marginalized students to receive the same educational benefits as those 

from a more financially stable background, the more likely student lives will translate to a more 

equitable life in the future.     

The deficit thinking model of education allows for marginalized students to receive a 

more equitable education. Marginalized students are incorporated in phrases of race, disabilities, 

and/or class.  Basing a district's difficulties upon a thought process allows educators to realize 

the fallacy in their thoughts and methods of instructing students from a marginalized 

background.  Most educators are not aware of the issues with their teaching methods and beliefs.  

Utilizing Valenica's Deficit Thinking Model allows the first step in realizing the problems in 

how students are being taught. 

 Another means to help create an equitable education is to allow the teacher to develop a 

relationship-based educational approach. Teachers' viewpoints and backgrounds often come from 

white, middle-class backgrounds, impacting how they treat students.  They expect student 
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behavior to mimic how they were brought up and usually begin to believe that student behavior 

is disrespectful.  In actuality, the students are behaving in a way that they have been brought up 

by their cultural backgrounds.  Care ethics and cultural-based teaching and leadership are ways 

for educators to bring the concept of relationships into the educational realm to emphasize that 

the whole child's education is better than teaching only subject-based materials.  A student's 

knowledge base cannot be approached until their basic human needs are met within the 

educational context. 

Theoretical Framework 

 Within much of the deficit mindset of educators they are in direct conflict of providing a 

safe, nurturing environment for the students within the classroom. Maslow’s Theory of 

Hierarchy begins with the most basic of needs and evolves into an individual achieving their 

goals. The deficit mindset of educators is in direct contrast of the middle three levels of what 

individuals need to thrive.  Deficit thinking creates the idea that students that fail do so due to 

developed internal deficiencies (Valencia, 1997).  As educators evolve they must become better 

at understanding and evaluating where a student is within the need for esteem, safety, and 

belonging. Social emotional components within the three areas become vital to improving 

student achievement and self-worth within the instructional context. As educators we must be 

willing to alter the negative aspects that have occurred in lives to allow students the ability to 

seek redemption through learning.  In doing so, their oppressed mind will become enlightened 

and allowed to flourish while creating a new existence for themselves. When students hear that 

they cannot succeed they become convinced of their unfitness in their abilities to learn and in 

turn become self-fulfilling prophecies (Valencia, 2010; Freire, 2000). 

Maslow’s Theory of Hierarchy 
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 At the heart of social emotional learning are the basic concepts involved in Maslow’s 

Theory of Hierarchy. As individuals we naturally seek out how to fulfill our basic needs. When a 

need is fulfilled, we seek to fulfill another need (Alias & Salleh, 2017). Through the levels of 

Maslow’s Theory we move from our basic human necessities to evolving into where we seek 

trust, safety, and our own self-fulfillment. In the classroom, Maslow’s Theory of Hierarchy 

allows for teachers to utilize social emotional learning to connect and meet students’ needs for 

safety, belonging, and esteem. Social emotional learning allows student to build their efficacy 

and as a result visualize success within their mind and the benefits of positive relationships exist 

for both the individual student and the school (Bandura, 1989; Rutledge et al., 2015).  

Social Cognitive Theory 

 Falling into the social emotional needs for students and schools is Bandura’s Social 

Cognitive Theory. Self-efficacy beliefs are critical in the realm of human motivation, affect, and 

action (Bandura, 1989).  In education, we look at students as the receptacles of learning.  They 

are given to educators with the means and abilities to learn; however, they often are not given the 

proper guidance within the classroom.  Educators often anticipate the learning outcomes of 

students.  Bandura (1989) states individuals are the consequences of their actions, goals, and 

plans.  Students in the classroom are no different.  Human agency attributes the steps we take 

through intentional means (Bandura, 2001).  Students, in turn, are agents to their learning. If 

educators want to ensure learning within the classroom, they must be ready to cultivate 

individual relationships with students to ensure success (Garza, 2009). 

Conceptual Framework 

 “Action research is a messy, somewhat unpredictable process, and a key part of the 

inquiry is a recording of decisions made in the face of this messiness” (Herr & Anderson, p. 98, 
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2015). Insider action research also brings about it’s own set of problems and advantages. One of 

the advantages is the ability to know the participants and the problems at a more personal level. 

The more personal knowledge also creates an issue where the researcher must be able to look at 

the whole system rather than from the view of solely a practitioner. With the changes that insider 

action research brings, the rigor of the study is the most important part of the endeavor to alter an 

organization (Mintrop, 2016). Coughlan & Brannnick (2014) suggest that journaling allows the 

researcher to develop their first-person skills within the research paradigm while being able to 

show the researcher’s observations and the experiences. The duality of the researcher’s role also 

becomes more important when the roles are acknowledged at the beginning (Herr & Anderson, 

2015). Fitting into the design and methodology of the study is Mintrop’s (p. 19, 2016) Figure 2 

of the Design development logic model. The framework described by both Mintrop and Herr and 

Anderson allows the researcher to create and implement interventions while utilizing the ability 

to return to the problem and create a new solution to the issues that have arisen.  

Through the ability to define the problem and set the boundaries it will allow the 

researcher to know what is necessary to include or leave out without the process losing its overall 

meaning (Mintrop, 2016). In order to alter the environment that the students and teachers have 

created the researcher must keep the importance of learning. “The core of change, especially in 

educational organizations, is learning” (Mintrop, p. 123, 2016). At the heart of all designed 

interventions and processes the research must be able to support the change or be malleable 

enough to create a system that allows for the change to benefit all students.  
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Figure 2 

Design Development Logic Model 

Adapted from Design-Based School Improvement:  A Practical Guide for Educational Leaders (p.19), by R. 
Mintrop, 2016 Cambridge, MA:  Harvard Education Press.   
 
Literature Review Summary Conclusions 

Effectively solving the equity gap can be a difficult task.  Often there are issues at stake 

that are affecting the equitability of instruction within the classroom.  The issues can occur both 

in the classroom culture and the campus/district culture.  Teachers are viewing obstacles to 

marginalized students from their lens that is often from a white, middle-class view that is not the 

norm for many students (Courtledge & Kourea, 2008). Care ethics and culturally relevant 

teaching practices allow teachers to create lasting relationships and effectively impact student 

education within the classroom.  

The first step to changing education within the classroom context is to admit that there is 

an issue within a district.  When a teacher accepts their classroom strategies are ineffective, 

metamorphosis can occur for both the students and the educator.  Care ethics and caring admit 

there is a continuous search for competence from both the student and the educator (Noddings, 
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1995). The caring mentality allows the teacher an avenue to connect with students by showing 

belief in them in both out of school life with in-school learning while also fostering a relationship 

that helps teachers to overcome the fixed mindset that keeps low-achieving students as low-

achievers in all aspects of traditional education (Bondy & Ross, 2008; Delpit, 2006; Dweck, 

2010).  

 By creating a caring and nurturing environment within the classroom and school 

building, the building employees can begin to address their deficit mindsets within the 

classroom.  Relationship building allows the educator to see the students as individuals and 

people rather than a student who has been sent to school to learn educational material for a 

standardized test at the end of the academic year.  While utilizing a caring mindset establishes a 

relationship and a better way to reach students, it can still be challenging.  Educators must 

remain diligent not to drop their standards through caring and allow students to adopt a mindset 

of oppression (Delpit, 2006; Freire, 2000). As educators, we are allowed to engage young minds 

in ways to cultivate relationships.  As we create relationships, we must be willing to assist them 

in their quests for knowledge (Delpit & White-Bradley, 2003). Care ethics and culturally 

relevant practices begin the process of allowing teachers to address their deficit mindsets and 

create an environment that is based less upon a school-centric approach where educators hear 

parents and students (Khalifa et al., 2015).  
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CHAPTER 3 

METHODOLOGY 

 In deciding the value of the research questions composed in the study the researcher 

began with how to effectively alter adult behavior for the betterment of the campus. There were a 

variety of options to discuss when deciding how to create and interpret the study. When 

evaluating the options for the goal of answering the research questions and improving the 

campus instruction the best choice for the study was to perform an action research study. By 

asking open-ended research questions the best method of design was a qualitative action research 

study that allowed the setting of study to play an integral part (Creswell & Creswell, 2018). The 

benefits of action research as a practice were evident through the study as it created an 

atmosphere of improvement for not only the school, but also the participants who chose to be 

involved.  

Research Design  

 This particular study on a rural, high school fell into "insider action research" based on 

the challenges and descriptions from Coghlan and Brannick (2014), and it followed Mintrop's 

(2016) "design-based school improvement" of intervention and design strategies. To increase the 

study's overall impact, specific parameters were included to create a system that allowed the 

organization to grow and become more beneficial for all involved.  The unique part of action 

research was the data collection usually occurs from individuals collecting information on 

themselves to take a form of developmental action (Coghlan & Brannick, 2014). Mintrop (2016) 

mentions that inquiry is not designed to push participants to increase output within existing 

systems but to learn how to change the procedures to yield better results.   
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 The researcher also had the dual role of being a school leader while collaborating with 

teachers to solve classroom instruction's ethical issues.  The preceding conflict made insider 

action-research the best course for research within the institution.  A few concepts of insider 

action research that differ from traditional action research are (Coghlan & Brannick, p. 140, 

2014):  

1. Knowing how to operate within each role.  

2. Knowing how to translate the appropriate language for each role. 

3. Understanding the difference between organization language and academic language 

4. Learning to adapt to multiple roles and use them as an asset. 

Action research also had a subversive quality allowing for the study to examine everything about 

the organization to lead to change and growth within as it incites action (Coghlan & Brannick, 

2014.) The researcher initially developed interventions to increase overall instruction of special 

education students and low socioeconomic students.  The two sub-groups were the marginalized 

students on the campus that exhibited the most need for advancement within the academic realm.  

During the exploratory needs assessment, the researcher and campus leader spoke with teachers 

who were leading English language arts classes and began to develop a plan for why the students 

were struggling.  Upon investigation of the classroom, instructional methods, and informal 

conversations with the educators, the researcher and the teachers decided to change the initial 

plan to develop a more comprehensive campus plan to improve instruction across the board for 

all teachers educating marginalized students.   

 The collaboration between the staff and the researcher followed Mintrop's (2016) 

intervention design process. Based on the information obtained during the needs assessment, the 

researcher framed a problem of practice suitable for research within the organization.  Multiple 
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stakeholder's viewpoints were received and considered.  The researcher made intuitive theories 

of action defined by explicit action, further refining the problem and change process, and created 

a design-based intervention.  Together, the staff and researcher implemented possible 

interventions and evaluated their prospectus for effectiveness.  While presenting the findings to 

campus/district leaders, the researcher created design principles and summarized opportunities 

for future application or iterations of the design in other contexts. Since the process is iterative, 

the action research process ended and started again within the study. The opportunity to explore 

the study’s contexts existed after the study ended as well.  

 The findings of the insider action researcher’s study were collected and completed 

following case study research applications.  The advantage of utilizing case study research is 

collecting, presenting, and interpreting the data reasonably while also following a clear 

methodological path (Yin, 2018.) In developing the course, the researcher admited that some 

clear limitations and processes had to be followed to allow for change within the organization.  

Yin (2018) mentions that in reporting evidence, the researcher somewhat highlights the methodic 

procedures that occured within a research case study. The study adhered to methodic guidelines 

articulating the how and why the campus needed to address the deficit mindset while also 

allowing the researcher to admit that it was difficult to explain the behaviors without extensive 

in-depth descriptions (Yin, 2018.) The case study enabled the researcher to focus on a rural 

school leader's journey by changing a deficit-minded faculty's thought processes. The study 

provided the educators' appropriate behaviors that could not be manipulated based on direct 

observation of the events and interviews with the participants involved on the local level (Yin, 

2018.) By following Mintrop’s (2016) recommendations and design-based action research, the 

researcher provided more detailed explanations on participants' behavior and the relevance of the 
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literature to the problem of practice.  With the educators' deficit mindset within the building, the 

researcher viewed the participants from a social justice lens with the overarching theme of 

correcting their frames of reference for the students' benefit within the classroom.  Reflecting 

upon the educators' flawed perspectives allows for action upon the campus climate to transform 

it, which will enable the researcher to alter the oppressive reality of the campus climate (Freire, 

2000.)  

    The school's differing attitudes among educators made for rich explanations of the 

participants' abilities, attitudes, emotions, and wants due to the close-knit working relationships 

and detailed information on the participants' improvement journey. By utilizing the participants' 

first-person experience, the researcher showed an accurate picture of how the school used its 

teachers through the informational data obtained (Skrla et al., 2009). Utilizing the information 

provided offered a real personal journey by the researcher and the organization while utilizing 

the benefits of an action research study.  The quality of a project rests on the context, 

relationships, action research process itself, and the outcomes (Coghlan & Brannick, 2014.)  

Overall, the use of insider action research allowed for a study that will be robust in its methods 

and data collection to ensure the investigation was transparent and able to provide a detailed 

description of the problem and possible solutions. 

History of Action Research 

 Action research has evolved over the past several decades to encompass a vast realm of 

research.  Kurt Lewin is credited as the individual who first developed a theory of action 

research (Herr & Anderson, 2015).  The primary advancement concerning Lewin and his 

research was the circle of planning, action, and fact-finding within the research process (Coghlan 

& Brannick, 2014).  Along with Lewin's views and his advances in the social sciences, Frederick 
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Taylor has also contributed to the field of research through his perspectives on time and motion 

studies (Herr & Anderson, 2015).   

 Another look at action research delves into the work of Chris Argyris.  Argyris connected 

the research into action science, incorporating the scientific process back into action research to 

create a more problem-solving method (Herr & Anderson, 2015).  The process within action 

research meant to develop knowledge and a means to solve problems.  Herr and Anderson (2015) 

mention that Argyris's primary concern with action research is that often the study becomes so 

disconnected from the information collected that it is no longer useful. In order to prevent this 

from occurring the co-primary investigator analyzed the information and discussed how the 

participants changed their methods of thinking or instructional strategies.   

 Action research was participatory.  The information collected often drew on the 

individuals within the organization.  According to Herr and Anderson (2015), researchers who 

have participatory research often understand resistance to change will occur and is a very 

powerful occurrence.  As researchers, it was essential for the participants to feel comfortable 

within the study and understand their participation was voluntary.  To emphasize the 

involvement through coercion creates a flawed system and can create issues within the research.   

Concerns of Action Research  

Through the field of education, action research has been particularly valuable.  

Institutional change and professional development are methods for positive aspects of action 

research (Herr & Anderson, 2015).  However, within education, there are still concerns.  Action 

research has become the norm concerning institutional change within the realm of education.  It 

has become commonplace, and there is a concern over its domestication rather than a source of 

empowerment (Herr & Anderson, 2015).   
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 Considering an action-research model for a study, the question was whether or not it was 

an insider action-research process.  Insider action research was very different from an analysis 

performed when the person performing and gathering the information was not from the 

organization.  One of the possible pitfalls that researchers must guard against was believing they 

fully understand the contexts that are occurring within the organization (Coughlan & Brannick, 

2014).  One of the difficulties with the use of insider action research was the understanding of 

the organizational culture evolving.  Organizational culture passed through generations and 

members, and many social norms went unnoticed or taken for granted (Coughlan & Brannick, 

2014).  A final concern when utilizing action research was the manner that the research evolves 

since it was based upon theories.  However, it can develop into its own approach or method 

(Coughlan & Brannick, 2014). Despite the challenges of action research, it provided a method 

for the school leaders and researchers to establish a means for professional development that 

creates a change process to make the organizational structure more effective. 

Benefits of Action Research 

Despite the possible issues with researching within the organization, the benefits 

available to the researcher were just as vital to the study.  Of particular use to the proposed 

research was the ability to confront the oppression of marginalized student groups.  There was a 

process of co-learning that was central to participation within the study and adhered to the 

background and thoughts of Paulo Friere (Herr & Anderson, 2015). The action research also 

contained a local perspective that other investigation methods were unable to provide (Herr & 

Anderson, 2015).   

 Action research lended itself well to the work of Rick Mintrop (2016).  In Design-Based 

School Improvement, Mintrop (2016) mentions creating interventions that are effective and can 
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be utilized within the organization. There must be a practical design knowledge through which 

the research can adhere.  Design-based school improvement was a method of action research.  It 

evolved and moved within the practical design interventions and allowed the researcher to 

understand whether the interventions were effective.  Applicable research was useful in its ability 

to be recreated.  Both design-based school improvement and action research speak to recreate the 

study within other design contexts (Mintrop, 2016; Herr & Anderson, 2015).  

 One of the primary benefits of action research in the realm of organizational and social 

sciences came from the researcher's aspect of being an active participant.  Herr and Anderson 

(2015) state the individual within the study worked under the assumption that the individual was 

both an actor and a participant.  Being within the study provided certain advantages to the 

researcher.  One of the advantages is that the individual performing the study was aware of what 

changes were necessary to create a more productive environment.  As an insider, provided the 

researcher had a quality relationship with the other participants, the researcher understood how to 

create a better environment.  However, one of the concepts to guard against was the action 

researcher being too close to the issue (Coghlan & Brannick, 2014).  The opportunity to serve the 

organization's whole good counters the problem of being too close to the subject (Coghlan & 

Brannick, 2014).   

 Another opportunity presented within the realm of action research was the overall process 

of participating in change of the organization.  The individual performing the analysis was within 

the process of planning, action, reassessment, and another action.  The beauty of action research 

was the ability to alter the intervention if it became necessary.  However, the researcher's ability 

to evaluate and change the organization created a situation where action research was most 

suitable within the research paradigm for the study.   
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 As an inside action researcher, an essential individual concept was how the researcher 

wanted to create actual change within the organization.  Action research was a reflective process 

done by or with insiders within an organization or a community (Herr & Anderson, 2015).  In 

creating the change to benefit the organization, the researcher was also allowed to create a 

system that found the organization altering its abilities and discovering the researcher shifting 

and evaluating the research to establish whether the interventions presented produce the desired 

organizational shift.  If the interventions did not work in the intended fashion, the researcher 

could alter and change the organization again through reassessment and other actions.   

Insider Action Research 

 Many school leadership examples tend to follow data and the disaggregation of data to 

allow students to be as successful in the classroom.  However, the most critical role that the 

campus leader had included the responsibility to build a cohesive and understanding campus 

community.  The community and the relationships that effectively run the school were more 

important than any quantitative or qualitative data.  As a result, the study and its methods had to 

employ standards that allowed for the research questions to be answered and let the data tell a 

story of how it impacted student growth.   

The conditions for action research on an institution were based within being able to see 

what elements have worked or have not worked within the action research study (Mintrop, 

2016).  Being within the institution also brought its own set of issues but set the study up for 

assisting to the solution of a problem allowing the researcher to alter their research when 

necessary while also contributing to science to answer a question (Coghlan & Brannick, 2014; 

Mintrop, 2016). The choice of insider action research allowed for the researcher to discover a 

solution to the question or questions. The professional development aspect as described below 



Texas Tech University, Stephen H. Vanderpool, May 2022 
 

 57 

gave a method for changing the organization while researching how it affects the instructional 

methods of the classroom teachers. Coghlan and Brannick (2014) mention that an “insider action 

research proposal needs to address context, action, research, and the insider process” (p.72).  

The last aspect answers how it affected both the research aspect of the working professional who 

was tasked with maintaining both his presence as an administrator while also being a researcher 

struggling to answer a question about instructional practices.  

Phase I:  Problem of Practice 

 The issue within the school's instructional context is that marginalized students were not 

performing adequately on standardized assessments or within the classroom.  The information 

gleaned from an equity audit provided the basis for the presumption of the problem.  The 

instructional leader did not effectively show the educators within the classroom how their 

mindsets were altering classroom instruction.  To effectively implement change within the 

instructional context, the campus administrator found it necessary to address the teachers' 

thought processes and instructional methods regarding their cultural backgrounds.  The goal was 

that being shown how their mindsets were hindering student success that would lead to a more 

involved instructional classroom for all students, particularly marginalized.   

Through their mindsets and the equity audit and the needs assessment the researcher saw 

four items from deficit thinking that were altering the perceptions and the abilities of the 

educators within the classroom. The educators within the building were consistently blaming 

their victim for not being able to the do the work through either a lack of parental involvement, 

lack of motivation, or lack of ability in the instructional setting. The educators’ victim blaming 

resulted in a system of oppression within the school that continues to push students into 
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remaining in their current educational setting and role. The oppression that exists kept students 

from achieving their potential. 

  Oppression also extended into the mindset of when educators questioned the educability 

of students due to their lack of motivation, home life, or learning disabilities. Phrases have been 

stated about the abilities of special education students as well as the home life of the low 

socioeconomic students. The current state of the community had helped to create a culture of 

oppression that aims to keep the strength of education within the hands of a few who refuse to 

understand how their mindsets have altered the education of the students within their classroom. 

One teacher in particular has continued to state that one grade level will not have one student 

graduate. The teacher is also a well-respected member of the school community. 

In looking at the whole system of thought within the school and the community, there 

was a system of deficit thinking that contributes to the failures of students in the classroom. To 

alter and change the system, the researcher and instructional leader found it necessary to alter 

their mindsets to assist in the future achievement in the classroom. The problem of practice on 

the campus is how the deficit mindsets of the educators in the classroom and community directly 

influence the failures of students within the instructional context. To adequately address the 

deficit mindset, professional development was the suggested form of intervention. Through a 

system of webinars and professional development, the goal was to alter the mindsets of the 

educators and to increase the abilities and learning of low socioeconomic students within the 

classroom context. 

Preliminary Equity Audit 

Campus X 
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 Over the 2019-2020 school year, the researcher performed an equity audit at Campus X.  

Within the school setting and the disaggregation of data, a few alarming statements and 

informational concepts came to the researcher’s attention.  After accomplishing the preliminary 

audit, the researcher dove into the student writing scores for grade seven.  The students over the 

past several years had performed unsatisfactorily on state assessments.  The researcher derived a 

plan to address the students writing deficiencies with the aid of the teachers.  Teachers had the 

responsibility of improving instruction.  The teachers tasked with this responsibility were the 

district dyslexia interventionist, the grades six through eight English Language Arts instructor, 

and the grade seven Writing instructor.   

 Within the preliminary equity audit, educators from grades two through eight that were 

tasked with some form of writing instruction were utilizing a different writing curriculum.  

Through the professional learning communities that consisted of the campus administrator and 

the teachers, they derived a plan to address the curriculum issues.  The teachers and 

administration implemented one writing curriculum from grades four through eight, intending to 

implement the curriculum from grades two through twelve over time.  The teachers attended a 

workshop for training in the selected writing curriculum. 

 The administration based the initial implementation of the writing curriculum on student 

growth within the classroom and standardized writing assessments on the State of Texas 

Assessments of Academic Readiness (STAAR).  The school year of 2019-2020 was interrupted 

during the spring as the COVID-19 pandemic caused the governor to close school buildings to 

in-person instruction.  As a result, the initial implementation was left unfinished, and the 

standardized test scores that were going to yield data for the school did not occur.  
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Campus Y 

After transitioning to District Y and Campus Y, the researcher performed another 

preliminary equity audit on the rural high school campus. The data was similar in nature to the 

results of Campus X. Students who are classified as marginalized struggled to meet standards on 

state mandated tests. Compared to the state data of 73% the special education students were a 

43% passing rate for the campus (TEA, 2021). The English I and English II scores were of 

similar percentages. The economically disadvantaged students were lower than the state 

averages, but did not constitute and inequity as they were less than the 10% deviation.  

Students performed at lower rates on their writing tests from elementary and the junior 

high and across the district it is a concern. The high school has a veteran teacher in both the 

English I and English II tests and traditionally the tests have struggled but not to the extent of the 

junior high and elementary schools. The principals all agreed that with a new superintendent 

coming in that a culture change for academic achievement would be necessary. The principals 

were also tasked with creating an environment where student success was the main agenda as 

deficit comments across the district were paramount over the past several years from teachers 

and administrators. 

Needs Assessment 

During the summer of 2020, the administration at Campus Y began to look deeper into 

the school data from previous years.  The principal noticed that specific subgroups struggled 

within all classes.  Students classified as either low socioeconomic and students receiving special 

education services performed at a lower academic rate than those who were not in either subset.  

The principal looked at previous school years' grades and testing information to see if there was 

a trend.  The trend indicated that students were either special education or low socioeconomic 
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struggled as they progressed through grade levels.  Pairing this information with statements made 

by others in the administration and with teachers' comments, the principal concluded that 

teachers and administration were blaming students' lack of success on home life, lack of 

academic ability, or motivation.  All three indicate deficit mindsets within the building educators 

due to all three being within the realm of victim-blaming (Valencia, 2010).     

Phase II: Designing Interventions 

 As with any study the option for the interventions to take on a life of their own was 

plausible within action research. To design an intervention that encompassed all the necessary 

stimuli to alter an organization the needs assessment and the problem of practice had to be 

aligned to allow for the interpretation of altering the organizations landscape. The researcher 

could not anticipate the alterations that would occur to the research question nor the interventions 

as the study developed (Herr & Anderson, 2015). The chosen interventions were done within the 

collaboration of the issues of the organization.  

 The beauty in designing the interventions was the allowance for action research to alter 

the organization through change.  The designed interventions of culturally relevant instruction 

and social emotional learning were designed to allow the teachers to create a better, more 

inclusive relationship with marginalized student populations.  In the overcoming of the issues 

associated with these students the teachers would be able to alter their instruction to create a 

more inclusive classroom environment. The overall need for professional development is derived 

from the deficit thoughts of the classroom educators with emphasis on the marginalized student 

populations. 

Phase III: Implementation of Interventions 
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 In creating interventions, as with any process, the outcome of the designed interventions 

was the concern (Mintrop, 2016). The implementation created the overall effect of the designed 

interventions. The issues that plague a school or organization became the issues that plagued the 

interventions that were associated with the study. The messiness within action research consists 

of the unpredictability of the study (Coghlan & Brannick, 2014). The interventions took on their 

own life through the study and the researcher’s application of the interventions. The proposed 

intervention was the learning of culturally relevant processes for the betterment of the 

instructional classroom. The interventions became how the students learned new material 

(Mintrop, 2016). The professional development and implementation of culturally relevant, social 

emotional concepts altered instruction to allow the teachers to take care of students basic needs 

and to help them utilize the factors to reach students and influence learning.  

Context and Participants 

School Settings 

 The school in District X is a small rural K-12 located within the Texas Panhandle.  The 

school population was 85.9% Caucasian, 12.3% Hispanic, 0.6% African American, 0.6% 

American Indian, and 0.6% Two or More Races.  There were 163 students enrolled Pre-

Kindergarten to grade twelve for the 2018-2019 school year.  Historically, students at the school 

have been high-performing.  There had been a slow change to the student population concerning 

low socioeconomic students moving into the community.  Being in a rural setting presented a set 

of interesting circumstances.  One of the difficulties was the sample size concerning the teachers 

available for participation within the study.  There were only twenty teachers available on the 

staff, and many wore multiple hats concerning job responsibilities.  Another issue was how to 
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effectively implement professional development to address educators' deficit mindset while 

having limited funds to secure professional development. 

 In terms of educator demographics, the school was predominantly staffed with Caucasian 

educators. The educator’s present in the building match the student demographics of the 

community and the school. The breakdown of the students to teachers would not represent an 

inequity based upon Skrla, et al. (2004) and the suggestion that a deviation of more than 10% 

represents an inequity. Despite the mirroring of the populations by educators and students there 

were instances of deficit thinking that were made from teachers and administrators. Often 

“school superintendents who lead school districts populated by children of color and children 

from low-income homes typically are also strongly affected by deficit thinking” (Skrla & 

Scheurich, 2001, p. 237). To alter the thinking towards what the community expects from the 

school the thoughts had to be altered to understand that the group of students, teachers, and the 

community must act as a mutual aid society (Gay, 2002b).     

 During the initial period of observing the changes that were necessary for District X the 

researcher was offered a new position in District Y when changes occurred in administration the 

new superintendent of District Y approached the researcher to become the next principal of 

Campus Y. It had similar demographics to District X, but there are some differences. One of the 

bigger differences is the marginalized students. The marginalized students are primarily the 

students with special needs who require different instructional needs than what many consider 

the “normal” student. 

 Campus Y located in District Y is a small, rural high school located within the Texas 

Panhandle. The school population is 83.7% Caucasian, 9.6% Hispanic, 0.0% African American, 

1.0% American Indian, and 5.7% Two or More Races (TEA, 2021). There was a total of 209 
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students for the 2018-2019 school year. Based on relevant data obtained from prior experiences 

at the district and through state reports the students struggled to consistently achieve at high 

levels. The students come from a primarily blue-collar background and typically seek 

employment at the neighboring oil and natural gas plants after graduation from high school. 

Students have struggled to see the benefits of post-high school education.   

 The teacher demographics differ from the student demographics in that Campus Y had a 

staff that is comprised of nearly all Caucasian educators. The researcher becoming a part of the 

staff raised the staff members of Latino descent. The occurrence of teachers “not knowing how 

to plan for children who do not fit the mold” was an issue for teachers when the researcher was 

employed previously (Gay, p. 615, 2002a). Another similar thought that became apparent during 

conversations as the researcher returned to employment in the district was that students lack 

motivation and there is a struggle to gain parent involvement (Thomas Alexander & Harper, 

2017). In response to the deficit mindsets the teachers needed to cultivate the individual 

relationships between themselves and students to create a more caring, nurturing environment 

that created reciprocation as students and teachers began to care for one another (Garza, 2009; 

Noddings, 2012). In creating the caring environment the socials dimensions necessary for the 

success of at-risk youth resulted in raising achievement through emotional connection (Stipek, 

2006).    

Community Setting 

 The community of District X, much like the school, has had a history of financially stable 

homes.  Historically the students have come from nuclear families having both the father and 

mother present within the homestead. As times have moved forward and farming has become 

more mechanized the community had seen more low socioeconomic individuals and families 
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move into the town’s city limits. The familial makeup of the families is either from a split 

parenting role or the students are coming from a single-parent household. It has made for an 

interesting dynamic and many of the poorer section of the community refused to fill out the 

paperwork labeling students as free or reduced lunch students. It has also brought in a different 

social mindset as more families were more concerned with survival than with homework.   

 The community of District and Campus Y had some similarities and some differences 

from the community of District X. The low socioeconomic student percentages for both districts 

are approximately 33% (TEA, 2021). The community had a large segment of the population that 

found employment at the local oil and natural gas plants in the area. As a result, there was a large 

blue-collar population that sought to improve their lot in life through hard work and a different 

set of educational values. Many students’ aspirations in life were to obtain employment at the 

plant and work toward advancement in the company. 

Marginalized Populations 

 Marginalized students are given priority within the accountability context of the United 

States Department of Education. As a country, we are continually trying to find ways to close the 

equity gap for those of low socioeconomic status, racial status, or disability. However, in small, 

rural parts of the country, there are still areas that have minimal racial differences. In the school 

context of the study the small, rural town continued to have student demographics that were 

primarily dominated by Caucasian students. This is not to say that those students did not have 

their own sets of problems. It just meant that their deficiencies cannot be primarily categorized 

by race.  

 There was a minimal scope of minority students in comparison with white students 

(Moore, 2011). Many research studies give a blanket grouping to white males, and often those of 
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white ethnicity and class are given significance devoid of meaning except when it comes to race 

(Moore, 2011;Webster, 2008). In researching articles for rural, marginalized students, it was 

difficult to find background information to explain why rural, white marginalized students 

struggle in terms of academic content or accountability. Many research studies dealt directly with 

urban areas and students of color. This made it difficult to obtain information that deals with 

culturally relevant structures and low socioeconomic students who were not from a primarily 

Caucasian ethnic background.  

 Due to the lack of racial disparity in the study’s small, rural town, the marginalized 

student performance was categorized as students who were low socioeconomic or special needs. 

The students who were categorized in these subgroups lack the social and cultural capital that 

their more affluent counterparts were able to enjoy. The results of continuing to educate the 

students in similar ways of the past contributes to a form of classism designed to create a 

systemic form of oppression that does not allow students from all backgrounds to become 

successful. In adopting culturally relevant practices the educators became aware of the privileged 

background they were perpetuating towards students. The low socioeconomic and special needs 

students in a primarily Caucasian school were the marginalized students and their education was 

affected by negative stereotypes and deficit mindsets. 

Participants 

 The participants in the study were teachers from Campus Y, in which the co-primary 

investigator is the campus administrator.  The primary researcher asked all teachers for their 

participation in the study.  To ensure the participants were not coerced by the researcher who is 

also their supervisor, the co-primary investigator used a third party, the primary investigator 

emailed the invitation to the participants. The researcher hoped that there would be at least eight 
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participants for the research study.  The participants age ranged from mid-thirties to mid-fifties 

and ranged in years of experience from fourteen years of experience to 30 plus years of 

experience.  Participants were of Caucasian descent.  For the participation in the study the 

participants were given continuing education credits based on the professional development that 

they received for the length of the online professional development webinars.   

The participants filled out the questionnaire prepared by Dr. Kamau Siwatu (2007) on 

Culturally Relevant Self-Efficacy. The participants filled it out two separate times during the 6-

week study. They filled out the questionnaire prior to the first and last post-observation 

interviews and the participants discussed the impact during each post-observation interview.  

However, to give an accurate representation of whether the study’s participants were affected by 

the culturally relevant practices they learned, they needed to answer questions about their 

background, familiarity with the instructional strategies, and whether or not they believe that the 

classroom instruction was currently culturally relevant for all students. 

Data Collection 

 Within the context of research, the formulation and collection of data were vital to the 

study.  The data needed to be triangulated to establish what the information is informing the 

researcher.  Observation, reflexive journaling, participant interviews, and pre/post questionnaire 

were the chosen data collection method within the study to answer the research questions. Each 

type of data collection played an important part in how the study progressed. The “real-world 

setting” of the research created the opportunity for direct observations (Yin, 2018, p. 121). Post-

observation interviews provided the researcher control with the line of questioning while also 

allowing the personal views of the participants (Creswell & Creswell, , 2018; Yin, 2018). The 

journaling of the researcher allowed notes to be taken in real-time and give the personal views of 
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the researcher. One potential limitation of reflexive journaling could occur with the researcher’s 

own bias due to the insider action researcher process. The reasoning for the use of a pre and post 

questionnaire was the utilization of finding measurement in the change in thinking of the 

participants. However, the types of information collected had their strengths and weaknesses that 

served to create a research study full of robustness and credibility on the attempt to improve 

classroom instruction within a rural school.    

Teacher Observations  

According to Creswell and Creswell (2018), qualitative observation occured when the 

researcher was involved and taking field notes.  The other added benefit of utilizing field 

observation was that the researcher could have varying roles (Creswell & Creswell, 2018).  The 

primary form of data that occurred initially was qualitative observation.  Allowing observations 

to be utilized enabled the study to have information dictated as the incidents and transmission 

were happening while also giving the researcher more firsthand experience with the study 

participants (Creswell & Creswell, 2018).  

As the study was a robust insider action research study, it considered the observer as a 

participant (Yin, 2018). The advantage to the participant observer remained in the researcher 

being able to take on a variety of roles and participate within the study itself (Yin, 2018). Despite 

the added advantage of being within the organization, the researcher needed to be careful of 

being biased towards the events that were occurring and the observed participants reflexivity 

(Yin, 2018). However, the study allowed for action learning in the event that the organization 

was allowed to change what was going on around within the organization because of the events 

located within the research study (Coghlan & Brannick, 2014). 
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The researcher utilized an observation protocol (Appendix A) and conducted three 

observations of each participant during the 6-week period of the study by the researcher.  Each 

observation was 30 minutes in length. The field notes contained information concerning the 

relationships between student and teacher, connection to previous knowledge, and specific 

feedback to students. The more specific the checklist, the better the information that was 

collected through the study. The researcher paid specific interest to the low socioeconomic and 

special needs students within the observations and the interactions between the students and the 

teachers. The three classroom observations were limited to several 30-minute sessions to 

increase the validity and to give the researcher a true perspective for how the professional 

development had affected the teachers recruited for the study.  

Post-Observation Interviews 

The third form of data utilized within the study was post-observation interviews with the 

participants.  The participants had their views and thoughts on what was essential within the 

research and had ideas on how the investigation proceeded.  The overall impact on the 

participants was what gave credence to the study's impact.  The post-observation interviews 

provided evidence to increase the study's credibility and trustworthiness. The post-observation 

interviews were able to take place through a variety of means.  The initial design was for face-to-

face interviews to occur, but if there were limitations to in-person based on COVID-19, the post-

observation interviews would have occurred through a different set of procedures including 

Zoom or another web-based video conferencing software.   

Interviews had a specific set of advantages.  Direct observations of classroom instruction 

occurred. The researcher had walkthrough forms looking for culturally relevant processes and 

pedagogy with specific interest to low socioeconomic students. After classroom observations 
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were completed, the researcher interviewed participants to document how their thoughts 

proceeded through the study (Appendix C). The interviews and observations allowed the 

researcher to gain insight. The goal was the interview data would reveal how the participants felt 

during the process and how they grew due to professional development. 

Three post-observation interviews took place with the participants. The location of the 

interviews was the researcher’s office over a period of 30 minutes. The three post-observation 

interviews occurred after the class observations. There was a beginning post-observation 

interview, a mid-study post-observation interview, and a final post-observation interview. 

Questions were structured to ensure all participants were asked the same questions which 

assisted in coding the information correctly.  The researcher listened for specific components and 

thoughts that dealt with the impact of culturally relevant pedagogy on their classroom 

instruction. Interviews were recorded on the co-primary investigator’s laptop through Zoom web 

conferencing software. The camera was turned off and the researcher only recorded audio. The 

interviews were transcribed verbatim to ensure that all intentions and words from the participants 

were accurate. 

Questionnaire 

 The questionnaire utilized during the pre and post survey opportunities for the 

participants was taken from Dr. K.O. Siwatu’s Culturally Responsive Teaching Self-Efficacy 

Scale (Siwatu, 2007). The questionnaire was given before the study and after the last observation 

within the study to ascertain whether the teachers believed that they had grown through the 

process of the professional development and the study’s length of time to observe their 

classroom teaching. There is the possibility that the educators believed they had improved over 

the course of six-weeks that the observations occurred, but that the researcher may believe that 
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they were not as culturally proficient as the educators believe. The benefit of the post-

observation questionnaires was to see the alteration in the educators throughout the study’s 

timeframe. 

Cultural Observation Rubric 

 The Cultural Observation Rubric was adapted from the T-TESS Observation Rubric that 

is utilized to observe teachers in most districts (Appendix B). The rubric was utilized as a 

method to collect information on the teachers during observation and with direct relation to 

student-teacher interaction. The co-primary investigator was able to utilize the rubric to observe 

teacher interactions with three specific terms involved in the Developing, Proficient, and 

Accomplished domains (Appendix B). The three specific terms were some, most, and all. By 

utilizing the terms the co-primary investigator was able to see whether the participants were 

creating quality relationships with some students, most students, or all students regardless of sub-

group. The terms were also ablet o help the co-primary investigator observe whether the 

participants were assisting some, most, or all students based upon marginalized status.  

 The rubric made it possible for the researcher to triangulate the data of participants that 

was observed within the classrooms. The goal in utilizing the rubric was to make it possible to 

discuss what was observed with the participants in the post-observation interviews to assist in the 

self-growth of each participant. Over the course of the study, the co-primary investigator was 

able to document the growth of each participant. After documentation of the growth the 

researcher was able to utilize the data to ascertain whether the professional development and 

information gleaned would be useful to campuses and districts in the future. It also assisted the 

researcher in informing the participants of whether they were giving the appropriate attention to 

marginalized students during the classroom observations. 
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Procedures and Protocol 

 The procedures and the protocol in the research study were important to keep the 

participants information confidential and also increased the robustness of the research study. All 

electronic information was kept on a password protected computer that also has a fingerprint 

lock on the touch bar. Any digital recordings were be transferred to the locked computer 

immediately after the session concluded and the recordings were deleted from digital handheld 

devices.  

1) Recruitment of participants occurred through an email with teachers located on the campus 

occurring within the study. An explanation of the process of the study and expectations of 

participants was explained (Appendix D). All teachers that were asked to participate signed 

the consent form at the time of recruitment to either state their participation or non-

participation in the research study (Appendix E). The consent form notified the participants 

of their responsibilities during the study, gave permission for recordings as well as notified 

the participant about what the study was seeking to improve across the campus 

demographics (Appendix E).  It also instructed the participant about what would happen to 

their data and whether it could be used in later studies (Appendix E). 

2) In collecting the data, the research study had several layers.  The second step in collecting 

the data occurred through the utilization of the initial diversity self-assessment instrument 

based upon the work of Dr. K.O. Siwatu (2007) on the Culturally Responsive Teaching 

Self-Efficacy Scale (Appendix F) In the questionnaire, the participants discussed their 

classroom environment, knowledge of cultural background, student’s familial structure, 

and primary views regarding culturally relevant instructional practices.  In collecting the 

information, it provided the researcher with a baseline of how the participants aligned with 
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the community standards to help paint a community picture and school setting within the 

rural community context.   

3) Another step in gathering data occurred when the researcher performed the selected 

professional development webinars. The webinars were available online through the US 

Prep National Center. The culturally relevant toolbox webinars were the three selected 

webinars that the participants watched prior to the study beginning. The professional 

development counted for continuing education credit for the teacher's professional 

development record. Staff members not participating in the study were allowed to take part 

in the professional development, but were not be interviewed or observed. The reasoning 

for continuing education credit for participants was to allow a benefit to the participant that 

did not force participation based upon the researcher’s role as a direct supervisor. Other 

methods of observation occurred during classroom instruction. Classroom observation were 

performed by the researcher. The classroom observations occurred in intervals of thirty 

minutes. Three observations occurred. One at the beginning of the study, one at the middle 

of the study, and one at the end of the study. Observations were semi-structured to create a 

scenario where reflexivity was unlikely to occur. Teachers knew the day the researcher 

would be observing, but the time frame needed to be flexible to allow for the researcher’s 

supervisory duties. 

4) After the professional development occurred, the researcher contacted the participants and 

scheduled three observations at the beginning of the study, the middle of the study, and the 

end of the study. The interviews occurred within the researcher’s office and became a post-

observation interview discussing what was observed during the observation. The interviews 

served two purposes.  The first purpose was for the researcher to collect the participants' 
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thoughts on professional development's effectiveness to address the current state of deficit 

thinking on the school campus. The second purpose was to address how professional 

development had changed or altered the participants' current thought processes towards 

how their classroom instruction affected the instruction of marginalized students on the 

campus. An observation protocol was utilized during observations to observe the educators 

who have participated in the professional development. The observation protocol was 

utilized to adhere to what is observed within the classroom at the time of observation 

(Appendix C). The checklist documented the learning environment, how the teacher’s 

classroom policies were evaluated, analyzed the classroom behavior, and behavior of both 

the students and participants.  

After collecting the data, the researcher codified all collected data to analyze and 

conclude what the information was stating about the current instruction within the classroom and 

how effective the professional development was at altering the participants' thought processes 

regarding deficit thinking.  Upon disseminating the information, the researcher concluded what 

the overall effect was on the campus and what learning occurred for the researcher himself.  The 

general process of action research often provides a space for self-reflection and what the 

researcher learned (Coghlan & Brannick, 2014).  To determine whether the professional 

development was a success would be left to the researcher and the participants.  Success is a 

relative term that depends on each individual's thoughts on what constituted success at the time.  

Overall success by the researcher will be viewed on whether the participants understand how 

their views and instructional practices impact students' comprehensive learning who did not 

come from their cultural or societal background.      

Data Analysis 
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 In analyzing the data that became available, the researcher looked towards the 

questionnaire, observation data, researcher journaling, interviews, and documents for recurring 

trends. Utilizing multiple perspectives guarded against viewing the information in a simplistic 

way (Herr & Anderson, 2015). Tesch’s Eight Steps in the Coding Process was utilized for 

teacher observations, interviews, and the questionnaire. The researcher analyzed pre and post 

questionnaires. 

Tesch’s Eight Steps in the Coding Process 

 The study followed the recommendations of Creswell & Creswell (2018) in ensuring that 

specific steps were followed to prepare the data in a way that allowed the researcher to 

incorporate Tesch's Eight Steps in the Coding Process (Creswell & Creswell, 2018).  The Eight 

Steps were as follows (Creswell & Creswell, 2018): 

1. Get a sense of the whole. Read all the transcriptions carefully and jot down ideas as 

they come to mind. 

2. Pick one document and ask yourself, “What is this about?” and think about the 

underlying meaning 

3. Make a list of all topics and cluster together similar topics. Create columns and 

arrange them. 

4. Take the list and go back to your data. Abbreviate the topics as codes and write the 

codes next to the appropriate segment of text. 

5. Find the most descriptive wording for your topics and turn them into categories while 

looking for ways to reduce the total list of categories by grouping them together. 

6. Make a final decision on the abbreviation for each category and alphabetize the 

codes. 
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7. Assemble the data material belonging to each category in one place and perform a 

preliminary analysis. 

8. If necessary, recode your existing data. (p. 196) 

Get a Sense of the Whole 

 In the data collection process, it is important to understand the whole scope of the study. 

In looking at the whole scope of the study it allows the researcher to analyze and answer the 

questions that are necessary to the entire study. As the researcher was looking at the participants 

and the data it allowed the researcher to decide whether the actual problem of practice was being 

addressed. In looking at the whole product it gives the data collection a road map to where the 

investigator is looking. 

Pick One Document 

 In picking one document the researcher is breaking down the information and chunking 

the information into manageable sections. The researcher can ask, “What is this about?” The 

information can be decoded for the underlying meaning that is necessary to understand the 

research questions that are being asked. The researcher’s thoughts are given within the margins 

of the information and breathes life into the data. 

List Topics Together 

 In the data the true story comes from the information that is grouped together. By listing 

the topics together, the researcher can see what similarities or differences exist within the 

information. By having the information grouped together it allows the researcher to create a 

compelling answer to the research questions. One of the methods is to put the information into 

columns or arrange the information by topics (Creswell & Creswell, 2018). Whatever the chosen 
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method for arranging the data it needs to allow the researcher to see the story that the 

information is portraying, 

Go Back to the Data 

 Often as a researcher the first application of the information is not the deepest application 

of the information. By going back to the data and reanalyzing the information it allows the 

researcher to ascertain whether the initial thoughts on the data are the same thoughts as the 

current ones. It also allows the researcher to find new topics that the data may be telling the 

researcher. Abbreviations of the data also allow for appropriate coding of the text (Creswell & 

Creswell, 2018). As new codes emerge from the data, new categories or labels will come to 

fruition. 

Turn Data into Categories 

 When analysis of the information has occurred, the researcher needs to find methods to 

turn the information into categories. Similar data allows the research to reduce the number of 

categories and group the information accordingly. As the researcher continues the connectivity 

of the information interrelationships of the data will become more apparent (Creswell & 

Creswell, 2018). The most descriptive wording is also beneficial in turning the information into 

categories (Creswell & Creswell, 2018).  

Make a Final Decision 

 In making the final decision on the information it allows the researcher to continue to 

group the material into appropriate categories. As the researcher makes decisions on the 

appropriate categories for the information the data delivers the findings that the researcher 

utilizes to create an answer to the research questions. The other added benefit is that diverse 

perspectives that the qualitative information presents (Creswell & Creswell, 2018). Ultimately 
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the final coding of the information determines whether the analysis of the information is easy to 

understand or whether further desegregation of the data is necessary. 

Assemble Data Accordingly 

 As the data is assembled into categories the preliminary analysis of the data occurs 

(Creswell & Creswell, 2018). The interpretation of the data enables the research to answer the 

questions that drove the study. The information that is collected also allows the researcher to 

derive whether the questions have been answered in a suitable manner or whether more 

researcher is necessary. The method of data collection and the categorized information also 

allows for enhanced reliability of the study. 

Recode the Data 

 Recoding of the data may or may not be necessary. Much of whether the data needs to be 

recoded will be determined by whether the data was coded in a coherent manner to allow the 

data to answer the questions. Themes should have already become apparent, but if they are not 

the recoding of the necessary information allows themes to become evident to the researcher.  

Benefits of Tesch’s Eight Steps 

The benefit of following Tesch’s Eight Steps in the Coding Process was in the allowing 

of a researcher to organize and code the material in a way that was understandable to not only the 

researcher, but also to anyone utilizing the research for academic or other purposes. The 

researcher started small with one interview or file and coded one at a time. After coding several 

the researcher was able to return to the original data and categorize the data according to how the 

researcher had codified the information. Analysis of the coding then created more coded groups. 

The researcher could then return to his data and place and perform another analysis and prepare 
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the data for where it belonged.  He could then return as many times as necessary to completely 

codify the information in a way that was legible and of the most benefit to the study.  

The researcher utilized analysis of the information to codify and analyze the data and will 

assisted in the emerging codes of which information speaks to the researcher (Creswell & 

Creswell, 2018).  Keeping within the code themes created from the beginning of the study 

allowed the researcher to ensure the findings represented the diversity of the participants' 

perspectives (Creswell & Creswell, 2018). Codification of information also assisted the 

researcher to observe what patterns the data said in terms of culturally relevant instructional 

strategies and the teaching practices of a small, rural campus’s educators. 

 In analyzing the coding method, the researcher was able to see the information in its 

totality and also be able to deduce how effective the study had been in ensuring the 

trustworthiness of the study.  There have to be steps taken to confirm what the information is 

informing the researcher of without the researcher's own bias or limitations to the study affecting 

the given information.  Using detailed, thick descriptions during the study and in an analysis of 

the data allowed the researcher to take the reader into the study's body to understand the 

problematic issues associated with deficit mindsets within the classroom realm of instruction 

(Creswell & Creswell, 2018).  The study's overall importance was to alter the educators' 

perspective within classroom instruction; however, the only way to truly understand the outcome 

is to have data analysis methods that ensure the researcher's validity and honesty.  

Reflexive Journaling  

 The secondary form of data that occurred was journaling.  Journaling allowed the 

researcher to keep ongoing documentation on the processes and methods occurring within the 

context of the study (Herr & Anderson, 2015).  In keeping the journal, it limited the critique to 
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action research studies and writings documenting the research process rather than the "findings" 

of the research (Herr & Anderson, 2015).  Journaling was an essential part of the process as it 

allowed the researcher to document his own reasonings on the process and the findings at the 

current time of the study (Coghlan & Brannick, 2014).  The researcher had to be able to analyze 

the data in real-time to give the reader an example of what the researcher viewed as necessary.  

The real-time information also assisted in improving the current and future studies. Journaling 

allowed the researcher to keep current information on questions that arose throughout the process 

of the study (Coghlan & Brannick, 2014).   

Maintaining Credibility, Validity, and Trustworthiness 

 Everything within a study inherently deals with the validity and credibility of the process.  

Yin (2018) speaks to four tests a study must undergo: construct validity, internal validity, 

external validity, and reliability.  The constructs were vital to case study research as many of the 

same components need to be adhered to within the realm of action research.  Creswell and 

Creswell (2018) mention construct validity as a method for whether the instruments utilized 

within a study will transfer to other studies.  The internal and external validity is important for 

whether or not the study's findings can be used within similar and external circumstances.  

Often action research expects that it becomes more concerned with the research processes 

rather than the actual findings (Herr & Anderson, 2015).  To ensure the credibility of the action 

research study, the researcher ensured that he stayed within the principles laid out within 

Mintrop's Design-Based School Improvement and adhered to Coghlan and Brannick's (2014) 

suggestions on insider action research.  The researcher selected his dissertation chair with a 

particular purpose and an insight towards small, rural school leadership.  Each member of the 

committee was chosen due to their particular expertise on either deficit mindset or their abilities 
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in assisting with research. Often as an insider-researcher, an external facilitator can help make 

sense an authentic experience (Coghlan & Brannick, 2014). Specific issues associated with 

small, rural leadership often are not understood in the realm of research. Having a particular 

individual who understands the workings of this type of environment can play a pivotal role in 

helping to create a more robust and effective study.  

 The research brought lessons to a rural campus in need of altering the perception of 

marginalized students and their performance. The possible alteration to classroom instruction to 

students from a marginalized sub-group cannot be overstated.  To ensure that the investigation 

remained valid, the study also addressed the researcher and participants' nature.  The researcher 

needed to guard against his own bias towards individual educators and what he believed was the 

best course of action for the school to move towards.  In keeping bias under control it ensured 

that the study was both professionally enriching and valid for the participants.  The researcher 

asked the superintendent to extend continuing professional education credit to all participants in 

an effort to make it an opportunity for both the researcher and the participants to achieve a 

mutual respect and benefit.  

 Overall, the validity of a study had to find methods to remain valid.  The study's validity 

came from its ability to stay relevant within the world of education for rural schools and school 

leaders who choose to find a way to alter the course and sequence of their faculty's methods of 

thinking. The researcher had not seen much information or studies that dealt specifically with 

rural, deficit mindset in the classroom. By doing the study the researcher added to the research 

base and enhanced the validity of how research is done in a rural setting that includes little racial 

differentiation. As a leader, the researcher was able to improve the classroom instruction and 

become a better transformational leader through the process. Without leadership willing to alter a 
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building or district's scope, it becomes difficult to alter the landscape on the ground in smaller 

locations that lack the funds and resources to pursue adequate professional development as rural 

districts are often required to utilize what the Educational Service Centers in Texas are able to 

provide. 

Summary      

 The study and its findings will speak to the rural leader and alter teachers' deficit mindset 

within a community that does not always have the means or funds to find quality professional 

development on current literature. The researcher utilized action research to provide professional 

development to open the thought processes of employees within the organization to how their 

thoughts and instruction hinder the education of marginalized students.   

Also, in the study's working, the leader involved was looking to alter the participants' 

thought processes for the better.  The first step to genuinely creating change within the world is 

to begin with a small spark that lights a beacon.  In most cases, the professional development of 

small, rural schools is left to the leadership to find a way to fit it into the multitude of 

responsibilities that are continually heaped upon the schools' employees.  The employees are 

asked to do more with less.  In the larger districts, funding is an issue in some instances. Still, 

primarily when they are allowed to find professional development of meaning for the staff, the 

funds are available on a much more widespread scale.  Smaller schools are left with finding 

individuals who are willing to move or unable to find jobs in the larger districts.  The opportunity 

to alter the landscape within a small, rural school was not taken lightly.  The study's findings will 

be useful not only in the context of the school the research occured in but will also help to further 

quantify the literature on leadership within the rural context of education.   
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CHAPTER FOUR 

RESULTS OF THE STUDY 

Introduction 

 As stated in Chapter I, the purpose of the study is to address the deficit mindset of rural 

educators on a small, rural campus in the Texas Panhandle.  For the teachers, the participants 

were able to receive professional development in social-emotional learning that also addressed 

culturally relevant teaching practices while allowing them the tools necessary to build their 

cultural competency.  For the researcher, it allowed for a context that is not readily available as 

the students come from primarily one cultural demographic in a rural setting instead of a 

multicultural context and urban setting.  For the campus administrator it allowed him to see the 

effectiveness of increasing student achievement through culturally relevant instructional 

practices.   

 To obtain volunteers for participation in the study an email was sent to the high school 

staff of Campus Y a small, rural school located in District Y of the Texas Panhandle. A third-

party invitation of participation was sent as the co-primary investigator is also the campus 

administrator and supervisor of the teachers of Campus Y. The teachers were given a week to 

respond to the email sent by the third-party and ask any questions of the co-primary investigator. 

After the time frame for recruitment, four participants elected to join the research study from the 

staff members who were sent the email. All participants were assigned a participant letter from 

letter A through letter D at the time of consent to be in the study. Participant letters were 

assigned at random.  

 The participants agreed to receive three professional development webinars, take a pre 

and post-survey, be observed three times, and participate in three post-observation interviews 
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over the course of the study. The co-primary investigator hoped to observe an increase in cultural 

competency of the teachers and also improve the instructional practices of the teachers. The 

webinars were over creating a culturally-inclusive classroom and also addressed components of 

social-emotional learning. The post-observation interviews and survey results may be of benefit 

to future district or campus improvement efforts.  

 As stated previously, the researcher used pseudonyms Participant A, Participant B, 

Participant C, and Participant D in substitution of the participant names. The actual names of the 

participants were omitted from the study and served as a safeguard to maintain the 

confidentiality of the participants. All four participants were female and all four are veteran 

teachers. For the interview the researcher used questions developed for the approval of the IRB. 

Table 4.1 provides an overview of the four participants and their teaching fields. Only one 

participant teaches in a non-core subject field. The other three are in core subjects, but only one 

participant has a subject that is tested on the state standardized tests. 

Table 4.1 

Overview of the Four Participants 

Participant Gender High 
School 
Teacher 

Math Science ELA Other 
Teaching 

Field 

Years of 
Experience 

A Female X   X  18 

B Female X X    14 

C Female X X    30+ 

D Female X    X 30+ 
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Pre and Post-Survey Instrument 

  The first source of data on the participants was the Culturally Responsive Teaching Self-

Efficacy Scale, Culturally Responsive Teaching Outcome Expectations Scale, and the Culturally 

Responsive Classroom Management Self-Efficacy Scale prepared by Dr. K.O. Siwatu (Appendix 

F). The survey was given at the beginning of the study and then given to the participants at the 

end of the survey. The purpose was to see whether the participants felt that through the study 

they were able to achieve a level of growth in their instructional practices and address their bias 

and deficit thinking through culturally relevant and social-emotional teaching practices. The 

beginning information was interesting in itself as it provided an effective ground level 

assessment of the participants minds and how they felt about Culturally Relevant Teaching 

practices. All of the participants believe that in order to effectively change the social mobility of 

a student they must have some level of post-secondary education and none of the participants 

exhibited a fixed intelligence mindset in regard to students (Ylimaki & Jacobson, 2012; Dweck, 

2010).  

Table 4.2 

Cross Tabulation of Pre-Study Culturally Responsive Teaching Self-Efficacy Survey Responses 

Culturally Responsive Teaching 
Self-Efficacy Item 

Participant 
A 

Participant 
B 

Participant 
C 

Participant 
D 

1. Adapt instruction to meet 
the needs of my students 

80 50 80 90 

2. Obtain information about 
my students’ academic 
strengths 

80 60 90 90 

3. Determine whether my 
students feel comfortable 
competing with other 
students 

100 95 90 80 
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Table 4.2 Continued 
 
4. Determine whether my 

students feel comfortable  
competing with other 
students 

80 75 90 80 

5. Identify ways that the 
school culture is different 
from my students’ home 
culture 

75 50 70 70 

6. Implement strategies to 
minimize the effects of the 
mismatch between my home 
culture and the school 
culture 

40 20 75 70 

7. Assess student learning 
using various types of 
assessments 

90 70 70 90 

8. Obtain information about 
my students’ home life 

80 70 50 70 

9. Build a sense of trust in my 
students 

80 97 90 90 

10.  Establish positive home-
school relations 

60 10 80 80 

11. Us a variety of teaching 
methods 

90 30 70 90 

12. Develop a community of 
learners when my class 
consists of students from 
diverse backgrounds 

70 60 90 90 

13. Use my students’ cultural 
background to help make 
learning meaningful  

50 40 70 60 

14. Use my students’ prior 
knowledge to help them 
make sense of new 
information 

70 80 95 90 

15. Identify ways how students 
communicate at home may 
differ from the school norms 

 

70 15 80 60 
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16. Obtain information about 
my students’ cultural 
background 

80 30 70 60 

17. Teach students about their 
cultures’ contributions to 
science 

20 30 25 60 

18. Greet English Language 
Learners with a phrase in 
their native language 

80 20 80 0 

19. Develop a personal 
relationship with my 
students 

90 0 20 60 

20. Develop a personal 
relationship with my 
students 

80 97 90 90 

21. Obtain information about 
my students’ academic 
weaknesses 

80 80 90 90 

22. Praise English Language 
Learners for their 
accomplishments using a 
phrase in their native 
language 

60 - 20 0 

23. Identify ways that 
standardized tests may be 
biased towards linguistically 
diverse students 

70 5 50 0 

24. Communicate with parents 
regarding their child’s 
educational progress 

95 40 80 90 

25. Structure parent-teacher 
conferences so that the 
meeting is not intimidating 
for parents 

90 20 80 90 

26. Help students to develop 
positive relationships with 
their classmates 
 

 
 

90 70 75 90 
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27. Revise instructional material 
to include a better 
representation of cultural 
groups 

90 30 20 60 

28. Critically examine the 
curriculum to determine 
whether it reinforces 
negative cultural stereotypes 

90 40 70 60 

29. Design a lesson that shows 
how other cultural groups 
have made use of 
mathematics 

20 50 50 0 

30. Model classroom tasks to 
enhance English Language 
Learner’s understanding 

70 30 70 40 

31. Communicate with the 
parents of English Language 
learners regarding their 
child’s achievement 

30 0 50 90 

32. Help students feel like 
important members of the 
classroom 

70 80 90 90 

33. Identify ways that 
standardized tests may be 
biased towards culturally 
diverse students 

90 50 50 0 

34. Use a learning preference 
inventory to gather data 
about how my students like 
to learn 

90 20 70 50 

35. Use examples that are 
familiar to students from 
diverse cultural 
backgrounds 

80 50 20 60 

36. Obtain information 
regarding my students’ 
academic interests 

60 90 70 90 

37. Use the interests of my 
students to make learning 
meaningful for them 

90 90 80 90 
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38. Use the interests of my 
students to make learning 
meaningful for them 

90 80 75 80 

39. Implement cooperative 
learning activities for those 
students who like to work in 
groups 

90 75 50 90 

40. Design instruction that 
matches my students’ 
developmental needs 

80 70 80 90 

41. Teach students about their 
cultures’ contributions to 
society 
 

80 10 20 0 

 

Regarding learning about the students, each of the participants believed that they do an 

effective job of learning about the students from the first day of school.  Campus Y has classes 

that are small enough that many of the teachers encounter the students in multiple classrooms. 

However, Participant A was the only educator who stated a mid-level response on obtaining 

student academic interest (Table 4.2). Participant A is also the only one who believes there is 

effective teaching of cultural contributions to society, according to item 41 (Table 4.2). 

Participant A is the one English Language Arts teacher in the study and there seems to be more 

available cultural information with the assistance of literary sources. Participant B and 

Participant C are both mathematics teachers and admitted to having difficulty in designing 

lessons that incorporate culturally diversity and other races contributions to mathematics (Table 

4.1; Table 4.2; Participant B, personal communication, October 15, 2021).      
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Table 4.3 

Cross Tabulation of Pre-Study Culturally Responsive Teaching Outcome Expectancy Survey 
Responses 
     
Culturally Responsive Teaching 

Outcome Expectancy Item 
Participant 

A 
Participant 

B 
Participant 

C 
Participant 

D 
1. A positive teacher-student 

relationship can be 
established by building a 
sense of trust in my students 

100 97 100 90 

2. Incorporating a variety of 
teaching methods will help 
my students to be successful 

100 80 70 90 

3. Students will be successful 
when instruction is adapted 
to meet their needs 

100 80 80 70 

4. Developing a community of 
learners when my class 
consists of students from 
diverse cultural 
backgrounds will promote 
positive interactions 
between students 

90 70 90 70 

5. Acknowledging the ways 
that the school culture is 
different from my students’ 
home culture will minimize 
the likelihood of discipline 
problems 

65 50 90 70 

6. Understanding the 
communication preferences 
of my students will decrease 
the likelihood of student-
teacher communication 
problems 

75 50 100 90 

7. Connecting my students’ 
prior knowledge with new 
incoming information will 
lead to deeper learning 
 

95 95 100 90 
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8. Matching instruction to the 
students’ learning 
preferences will enhance 
their learning 

85 95 80 90 

9. Revising instructional 
material to include a better 
representation of the  
students’ cultural group will 
foster positive self-images 

85 50 80 90 

10. Providing English Language 
Learners with visual aids 
will enhance their 
understanding of 
assignments 

75 70 80 70 

11. Students will develop an 
appreciation for their culture 
when they are taught about 
the contributions their 
culture has made over time 

70 10 80 90 

12. Conveying the message that 
parents are an important part 
of the classroom will 
increase parent participation 

50 10 80 70 

13. The likelihood of student-
teacher misunderstandings 
decreases when my 
students’ cultural 
background is understood 

90 50 40 70 

14. Changing the structure of 
the classroom so that it is 
compatible with my 
students’ home culture will 
increase their motivation to 
come to class 

60 30 40 70 

15. Establishing positive home-
school relations will 
increase parental 
involvement 
 

50 60 60 90 
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16. Student attendance will 

increase when a personal 
relationship between the 
teacher and students has 
been developed 

75 97 90 70 

17. Assessing student learning 
using a variety of 
assessment procedures will 
provide a better picture of 
what they have learned 

85 90 70 90 

18. Using my students’ interests 
when designing instruction 
will increase their 
motivation to learn 

90 95 50 90 

19. Simplifying the language 
used during the presentation 
will enhance English 
Language Learners 
comprehension of the lesson 

90 80 40 70 

20. The frequency that students’ 
abilities are misdiagnosed 
will decrease when their 
standardized test scores are 
interpreted with caution 

50 0 - 70 

21. Encouraging students to use 
their native language will 
help them to maintain their 
cultural identity 

50 50 70 70 

22. Students’ self-esteem can be 
enhanced when their 
cultural background is 
valued by the teacher 

80 70 70 70 

23. Helping students from 
diverse cultural 
backgrounds succeed in 
school will increase their 
confidence in their academic 
ability 
 

80 40 90 90 
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24. Students’ academic 

achievement will increase 
when they are provided with 
unbiased access to the 
necessary learning resources 

80 90 90 70 

25. Using culturally familiar 
examples will make learning 
new concepts easier 

95 70 50 90 

26. When students see 
themselves in the pictures 
that are displayed in the 
classroom, they develop a 
positive self-identity 
 

80 30 50 80 

 

 In looking at the data from Table 4.3, the participants all had similar views in terms of 

matching student preferences to instructional materials. There were similarities in 

communication, however, the participants believed that changing the classroom to mimic student 

home culture is not a way to increase student academic achievement (Table 4.3). The audience 

must remember that there is one prevalent dominant culture in Campus Y. The participants also 

had similar responses in terms of acknowledging home culture would not have a positive 

classroom impact in terms of student learning. However, in interviews all the participants 

admitted that having a connection with students would allow for deeper understanding of 

intellectual material and better retention of academic information (Participant A, personal 

communication, October 8, 2021; Participant B, October 8, 2021; Participant C, October 8, 2021; 

Participant D, October 15, 2021). The information presented in the table and the information 

presented in interviews would seem to contradict each other. The important piece of the research 

becomes that the participants are all committed to increasing instruction and willing to improve 

their instructional practices as evidenced by the responses to item three in Table 4.3.  
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Table 4.4 

Cross Tabulation of Pre-Study Culturally Responsive Classroom Management Self-Efficacy 
Scale 
 
Culturally Responsive Teaching 

Outcome Expectancy Item 
Participant 

A 
Participant 

B 
Participant 

C 
Participant 

D 
1. Assess students’ behaviors 

with the knowledge that 
acceptable school behaviors 
may not match those that are 
acceptable within a 
student’s home culture 

80 40 80 90 

2. Use culturally responsive 
discipline practices to alter 
the behavior of a student 
who is being defiant 

 

30 

 

30 

 

90 

 

90 

3. Create a learning 
environment that conveys 
respect for the cultures of all 
students in my classroom 

80 90 90 90 

4. Use my knowledge of 
students’ cultural 
backgrounds to create a 
culturally compatible 
learning environment 

90 40 50 70 

5. Establish high behavioral 
expectations that encourages 
students to produce high 
quality work 

75 60 100 90 

6. Clearly communicate 
classroom policies 

90 90 100 90 

7. Structure the learning 
environment so that all 
students feel like a valued 
member of the learning 
community 

80 80 75 90 

8. Use what I know about my 
students’ cultural 
background to develop an 
effective learning 
environment 
 

90 50 80 70 
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9. Encourage students to work 
together on classroom tasks, 
when appropriate 

100 100 90 90 

10. Design the classroom in a 
way that communicates 
respect for diversity 

90 60 80 90 

11. Use strategies that will hold 
students accountable for 
producing high quality work 

75 50 100 90 

12. Address inappropriate 
behavior without relying on 
traditional methods of  
discipline such as office 
referrals 

85 50 100 90 

13. Critically analyze students’ 
classroom behavior from a 
cross-cultural perspective 

70 30 50 70 

14. Modify lesson plans so that 
students remain actively 
engaged throughout the 
entire class period of lesson 

90 20 80 90 

15. Redirect students’ behavior 
without the use of coercive 
means (i.e., consequences or 
verbal reprimand) 

75 20 85 80 

16. Restructure the curriculum 
so that every child can 
succeed, regardless of their 
academic history 

80 70 70 80 

17. Communicate with students 
using expressions that are 
familiar to them 

70 80 80 80 

18. Personalize the classroom so 
that it is reflective of the 
cultural background of my 
students 

80 50 50 70 

19. Establish routines for 
carrying out specific 
classroom tasks 
 

90 60 90 90 
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20. Design activities that require 
students to work together 
towards a common 
academic goal 

90 60 50 90 

21. Modify the curriculum to 
allow students. To work in 
groups 

100 70 50 90 

22. Teach students how to work 
together 

90 50 70 90 

23. Critically assess whether a 
particular behavior 
constitutes misbehavior 

90 50 90 90 

24. Teach children self-
management strategies that 
will assist them in 
regulating their classroom 
behavior 

75 30 90 80 

25. Develop a partnership with 
parents from diverse cultural 
and linguistic backgrounds 

60 10 50 70 

26. Communicate with students’ 
parents whose primary 
language is not English 

40 10 70 70 

27. Establish two-way 
communication with non-
English speaking parents 

50 10 70 70 

28. Use culturally appropriate 
methods to relate to parents 
from culturally and 
linguistically diverse 
backgrounds 

70 10 60 70 

29. Model classroom routines 
for English Language 
Learners 

90 10 80 70 

30. Explain classroom rules so 
that they are easily 
understood by English 
Language Learners 
 

90 10 80 90 
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31. Modify aspects of the 
classroom so that it matches 
aspects of students’ home 
culture 

60 30 70 80 

32. Implement an intervention 
that minimizes a conflict 
that occurs when a students’ 
culturally based behavior is 
not consistent with school 
norms 

70 10 70 60 

33. Develop an effective 
classroom management plan 
based on my understanding 
of students’ family 
background 

80 50 80 90 

34. Manage situations in which 
students are defiant 

90 50 100 90 

35. Prevent disruptions by 
recognizing potential causes 
for misbehavior 
 

75 40 100 90 

 

 All the participants being veteran teachers reveals interesting thoughts especially when it 

comes to student discipline. Current discipline practices tend to attempt to alter the behavior to 

minimize student disruption rather than to focus on the consequence to the action. When a 

relationship is available between a student and an educator, it creates a climate that provides 

empathy and often looks different than traditional practice (Noddings, 2012; Garza, 2009). 

Participant B’s responses to preventing classroom disruptions and utilizing student culture were 

particularly interesting in that the responses seemed to dictate that the teacher did not alter her 

classroom instruction based on the student’s homelife or home culture. However, in interviews 

she admitted to trying to establish relationships with students to help diffuse possible disciplinary 

issues (Participant B, personal communication, October 15, 2021). The use of establishing 
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relationships helps to focus on how to effectively alter the students behavior rather than focusing 

on the consequence to the behavior.  

Table 4.5 

Cross Tabulation of Post-Study Culturally Responsive Teaching Self-Efficacy Survey Responses 

Culturally Responsive Teaching 
Self-Efficacy Item 

Participant 
A 

Participant 
B 

Participant 
C 

Participant 
D 

1. Adapt instruction to meet the 
needs of my students 

90 80 80 95 

2. Obtain information about my 
students’ academic strengths 

90 90 90 95 

3. Determine whether my 
students feel comfortable 
competing with other 
students 

100 90 90 90 

4. Determine whether my 
students feel comfortable 
competing with other 
students 

90 80 90 90 

5. Identify ways that the school 
culture is different from my 
students’ home culture 

75 85 80 90 

6. Implement strategies to 
minimize the effects of the 
mismatch between my home 
culture and the school culture 

60 75 85 80 

7. Assess student learning using 
various types of assessments 

90 85 70 90 

8. Obtain information about my 
students’ home life 

80 85 60 80 

9. Build a sense of trust in my 
students 

90 95 90 90 

10.  Establish positive home-
school relations 

70 80 80 85 

11. Us a variety of teaching 
methods 

 

90 90 75 90 
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12. Develop a community of 
learners when my class 
consists of students from 
diverse backgrounds 

85 95 90 90 

13. Use my students’ cultural 
background to help make 
learning meaningful  

75 60 70 70 

14. Use my students’ prior 
knowledge to help them 
make sense of new 
information 

75 90 95 90 

15. Identify ways how students 
communicate at home may 
differ from the school norms 

80 70 80 80 

16. Obtain information about my 
students’ cultural 
background 

90 70 80 90 

17. Teach students about their 
cultures’ contributions to 
science 

50 10 25 60 

18. Greet English Language 
Learners with a phrase in 
their native language 

85 50 80 0 

19. Develop a personal 
relationship with my students 

90 80 20 70 

20. Develop a personal 
relationship with my students 

90 95 90 90 

21. Obtain information about my 
students’ academic 
weaknesses 

90 70 90 95 

22. Praise English Language 
Learners for their 
accomplishments using a 
phrase in their native 
language 

60 50 20 0 

23. Identify ways that 
standardized tests may be 
biased towards linguistically 
diverse students 
 

80 75 60 90 
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24. Communicate with parents 
regarding their child’s 
educational progress 

95 70 80 90 

25. Structure parent-teacher 
conferences so that the 
meeting is not intimidating 
for parents 

90 75 80 90 

26. Help students to develop 
positive relationships with 
their classmates 

90 85 80 90 

27. Revise instructional material 
to include a better 
representation of cultural 
groups 

95 70 30 60 

28. Critically examine the 
curriculum to determine 
whether it reinforces 
negative cultural stereotypes 

95 70 80 80 

29. Design a lesson that shows 
how other cultural groups 
have made use of 
mathematics 

50 70 60 0 

30. Model classroom tasks to 
enhance English Language 
Learner’s understanding 

80 60 70 60 

31. Communicate with the 
parents of English Language 
learners regarding their 
child’s achievement 

30 50 50 90 

32. Help students feel like 
important members of the 
classroom 

80 90 90 95 

33. Identify ways that 
standardized tests may be 
biased towards culturally 
diverse student 

95 80 60 60 

34. Use a learning preference 
inventory to gather data 
about how my students like 
to learn 

95 95 80 70 
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35. Use examples that are 
familiar to students from 
diverse cultural backgrounds 

90 70 25 70 

36. Obtain information regarding 
my students’ academic 
interests 

75 90 75 90 

37. Use the interests of my 
students to make learning 
meaningful for them 

90 90 80 90 

38. Use the interests of my 
students to make learning 
meaningful for them 

90 90 75 85 

39. Implement cooperative 
learning activities for those 
students who like to work in 
groups 

95 80 50 90 

40. Design instruction that 
matches my students’ 
developmental needs 

90 80 80 90 

41. Teach students about their 
cultures’ contributions to 
society 
 

90 50 25 40 

 

In examining the data presented from the post-study survey on the Culturally Responsive 

Teaching Self-Efficacy scale there were several items in which all participants showed growth. 

Items number 5, 23, and 41 showed growth from all participants (Table 4.5). On item number 2, 

all participants showed growth except Participant C (Table 4.5). Evidence to critical self-

reflection was also exhibited within the post-survey. On item number 7 Participant B admitted 

that she was not as far along in assessing various learning styles as she believed she was (Table 

4.5). On item number 27 all exhibited growth, but Participant C did admit that she did have 

difficulty with creating culturally relevant material in the realm of math (Participant C, personal 
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communication, 10/28/2021; Participant C, personal communication, 11/8/2021). Overall to 

exhibit growth would indicate that the study as being productive.  

Table 4.6 

Cross Tabulation of Post-Study Culturally Responsive Teaching Outcome Expectancy Survey 
Responses 
 
Culturally Responsive Teaching 

Outcome Expectancy Item 
Participant 

A 
Participant 

B 
Participant 

C 
Participant 

D 
1. A positive teacher-student 

relationship can be 
established by building a 
sense of trust in my students 

100 100 100 90 

2. Incorporating a variety of 
teaching methods will help 
my students to be successful 

100 90 70 90 

3. Students will be successful 
when instruction is adapted 
to meet their needs 

100 90 80 90 

4. Developing a community of 
learners when my class 
consists of students from 
diverse cultural 
backgrounds will promote 
positive interactions 
between students 

100 100 90 90 

5. Acknowledging the ways 
that the school culture is 
different from my students’ 
home culture will minimize 
the likelihood of discipline 
problems 

80 90 90 90 

6. Understanding the 
communication preferences 
of my students will decrease 
the likelihood of student-
teacher communication 
problems 

 
 

80 80 100 90 
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7. Connecting my students’ 
prior knowledge with new 
incoming information will 
lead to deeper learning 

95 100 100 90 

8. Matching instruction to the 
students’ learning 
preferences will enhance 
their learning 

95 90 80 90 

9. Revising instructional 
material to include a better 
representation of the 
students’ cultural group will 
foster positive self-images 

95 70 80 90 

10. Providing English Language 
Learners with visual aids 
will enhance their 
understanding of 
assignments 

95 70 80 90 

11. Students will develop an 
appreciation for their culture 
when they are taught about 
the contributions their 
culture has made over time 

90 70 80 90 

12. Conveying the message that 
parents are an important part 
of the classroom will 
increase parent participation 

80 50 80 90 

13. The likelihood of student-
teacher misunderstandings 
decreases when my 
students’ cultural 
background is understood 

95 80 50 90 

14. Changing the structure of 
the classroom so that it is 
compatible with my 
students’ home culture will 
increase their motivation to 
come to class 

 
 

70 60 40 80 
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15. Establishing positive home-
school relations will 
increase parental 
involvement 

60 50 65 90 

16. Student attendance will 
increase when a personal 
relationship between the 
teacher and students has 
been developed 

90 80 90 80 

17. Assessing student learning 
using a variety of 
assessment procedures will 
provide a better picture of 
what they have learned 

90 80 75 90 

18. Using my students’ interests 
when designing instruction 
will increase their 
motivation to learn 

95 90 60 90 

19. Simplifying the language 
used during the presentation 
will enhance English 
Language Learners 
comprehension of the lesson 

95 85 50 90 

20. The frequency that students’ 
abilities are misdiagnosed 
will decrease when their 
standardized test scores are 
interpreted with caution 

60 60 50 85 

21. Encouraging students to use 
their native language will 
help them to maintain their 
cultural identity 

75 80 70 80 

22. Students’ self-esteem can be 
enhanced when their 
cultural background is 
valued by the teacher 
 
 
 
 

95 100 75 90 
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23. Helping students from 
diverse cultural 
backgrounds succeed in 
school will increase their 
confidence in their academic 
ability 

 

95 

 

90 

 

90 

 

90 

24. Students’ academic 
achievement will increase 
when they are provided with 
unbiased access to the 
necessary learning resources 

90 80 90 85 

25. Using culturally familiar 
examples will make learning 
new concepts easier 

95 70 60 90 

26. When students see 
themselves in the pictures 
that are displayed in the 
classroom, they develop a 
positive self-identity 
 

90 50 60 90 

 

In looking at the information that was compiled from both the pre-study and post-study 

survey the researcher was able to see a few trends.  Participant B showed considerable personal 

growth on her surveys. The data in the post survey showed several items that she rated much 

higher than in the pre-study survey (Table 4.6). She also took a few categories and was and 

lowered her personal score. In looking at whether the study was successful the researcher has to 

take into account the personal growth the participants felt they showed. 

The second trend that was shown was that from the pre-study and post-study survey 

information that there was growth from Participant C, but in the majority of categories her self-

score showed little growth. Despite her admittance to knowing little about culturally relevant 

teaching practices, she did admit growth in the post-observation interviews (Participant C, 
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personal communication, 11/8/2021). The participant is a veteran teacher who is a quality 

educator, but the researcher wondered if the lack of documented growth on the survey showed a 

lack of instructional worth in the study. To prove that this was the case, further documentation 

and evidence is needed to support this claim. 

Table 4.7 

Cross Tabulation of Post-Study Culturally Responsive Classroom Management Self-Efficacy 
Scale 
 
Culturally Responsive Teaching 

Outcome Expectancy Item 
Participant 

A 
Participant 

B 
Participant 

C 
Participant 

D 
1. Assess students’ behaviors 

with the knowledge that 
acceptable school behaviors 
may not match those that are 
acceptable within a 
student’s home culture 

80 80 80 95 

2. Use culturally responsive 
discipline practices to alter 
the behavior of a student 
who is being defiant 

50 60 90 90 

3. Create a learning 
environment that conveys 
respect for the cultures of all 
students in my classroom 

90 70 90 95 

4. Use my knowledge of 
students’ cultural 
backgrounds to create a 
culturally compatible 
learning environment 

95 70 50 90 

5. Establish high behavioral 
expectations that encourages 
students to produce high 
quality work 

85 80 100 95 

6. Clearly communicate 
classroom policies 

 
 

95 100 100 95 
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7. Structure the learning 

environment so that all 
students feel like a valued 
member of the learning 
community 

90 90 80 90 

8. Use what I know about my 
students’ cultural 
background to develop an 
effective learning 
environment 

95 70 80 85 

9. Encourage students to work 
together on classroom tasks, 
when appropriate 

100 100 90 95 

10. Design the classroom in a 
way that communicates 
respect for diversity 

90 70 80 90 

11. Use strategies that will hold 
students accountable for 
producing high quality work 

85 90 100 90 

12. Address inappropriate 
behavior without relying on 
traditional methods of 
discipline such as office 
referrals 

95 80 100 90 

13. Critically analyze students’ 
classroom behavior from a 
cross-cultural perspective 

85 50 50 80 

14. Modify lesson plans so that 
students remain actively 
engaged throughout the 
entire class period of lesson 

90 50 80 90 

15. Redirect students’ behavior 
without the use of coercive 
means (i.e., consequences or 
verbal reprimand) 
 
 

90 80 85 85 
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16. Restructure the curriculum 
so that every child can 
succeed, regardless of their 
academic history 

85 80 80 85 

17. Communicate with students 
using expressions that are 
familiar to them 

80 70 80 90 

18. Personalize the classroom so 
that it is reflective of the 
cultural background of my 
students 

90 50 50 85 

19. Establish routines for 
carrying out specific 
classroom tasks 

95 100 90 95 

20. Design activities that require 
students to work together 
towards a common 
academic goal 

95 90 60 90 

21. Modify the curriculum to 
allow students. To work in 
groups 

100 90 60 90 

22. Teach students how to work 
together 

95 100 75 90 

23. Critically assess whether a 
particular behavior 
constitutes misbehavior 

90 80 90 90 

24. Teach children self-
management strategies that 
will assist them in 
regulating their classroom 
behavior 

75 70 90 85 

25. Develop a partnership with 
parents from diverse cultural 
and linguistic backgrounds 

70 50 60 80 

26. Communicate with students’ 
parents whose primary 
language is not English 

 

50 50 70 70 
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Table 4.7 Continued 
 
27. Establish two-way 

communication with non-
English speaking parents 

 

50 50 70 80 

28. Use culturally appropriate 
methods to relate to parents 
from culturally and 
linguistically diverse 
backgrounds 

70 50 70 75 

29. Model classroom routines 
for English Language 
Learners 

90 70 80 85 

30. Explain classroom rules so 
that they are easily 
understood by English 
Language Learners 

90 70 80 90 

31. Modify aspects of the 
classroom so that it matches 
aspects of students’ home 
culture 

75 70 70 80 

32. Implement an intervention 
that minimizes a conflict 
that occurs when a students’ 
culturally based behavior is 
not consistent with school 
norms 

75 80 80 70 

33. Develop an effective 
classroom management plan 
based on my understanding 
of students’ family 
background 

80 90 80 90 

34. Manage situations in which 
students are defiant 

90 70 100 90 

35. Prevent disruptions by 
recognizing potential causes 
for misbehavior 

 
 

85 80 100 90 
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On Table 4.7, there was growth exhibited by participants. Participant A showed personal 

growth in terms of modeling routines for English Learners and also the culturally intrinsic parts 

of the survey. She admitted in the post-observation interview that she initially did not understand 

much about culturally relevant pedagogy or social emotional learning, but as the study moved 

forward she realized the necessity of how it can help students regardless of the dominant culture 

within a school campus (Participant A, personal communication, November 10, 2021). 

As with the above scale, Participant B and Participant C exhibited growth. Participant B 

again showed considerable growth and participant C showed minimal growth. The researcher 

wondered if personal bias skewed the results of the post-study survey. Participant D showed 

growth in two concepts. She admitted to tremendous growth in the area of classroom culture and 

English Learners during the study (Table 4.7; Participant D, personal communication, November 

16, 2021). Overall it is important to note that personal growth was measured by the participants 

and the researcher took the data to see where the growth was obvious.  

Classroom Observations 

 The researcher observed the participants three times over the course of the six week 

study. One of the research questions pertained directly to marginalized students. The researcher 

observed the teacher interactions with all students, but paid increased attention to the 

marginalized students within the classroom. The instructional practices were also observed in the 

lessons to see if social emotional practices contributed to increased achievement of marginalized 

students within the classrooms. The researcher was looking at marginalized student growth to 

observe whether the study resulted in effective instructional growth by the educators on Campus 

Y.  

Participant A 
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Participant A is a veteran teacher who is in her 18th year teaching. She teaches honors 

students and regular education students in both sophomore and junior level English Language 

Arts courses. She did state she believes that certain marginalized students tend to “tune out faster 

and seem to lack accountability from home” (Participant A, personal communication, October 

28, 2021). This would evidence bias towards students from marginalized backgrounds. Her 

classroom teaching would stand in direct contrast to the statement as she was observed during 

the first and second observation to assist marginalized students to ensure mastery of the 

instructional concepts (Participant A, personal communication, September 29, 2021; Participant 

A October 10, 2021). She did admit through the pre-survey to struggling with students from 

different cultures as there is one dominant culture through Campus and District Y (Participant A, 

personal communication, September 30, 2021).   

Participant A was observed to treat all students similarly despite differences in 

socioeconomic status. The classroom provided an inviting environment as students felt 

comfortable enough with the teacher to banter back and forth. Teacher and students both 

exhibited smiles and laughter, but the educator was quick to direct students back on task. She 

utilized random methods to call on students to answer questions, but also was able to allow 

students who needed longer the wait time necessary to come to the correct answer. One 

marginalized student tried to avoid classroom participation. The educator calmly walked over 

and assisted the student through the question until he came to the correct answer. 

Participant A was observed in different classes, but the results seemed similar. The 

students interacted positively with the educator in all class periods and classroom disruptions 

were brief if they occurred at all. The teacher moved between all students during the time of 

observation. She called on all students utilizing a random method of pulling popsicle sticks from 



Texas Tech University, Stephen H. Vanderpool, May 2022 
 

 112 

a cup and did not seem to target specific students unless the student needed help to master 

instructional concepts.  

Participant A showed through her post-study survey that she believed she had grown 

significantly in the area of culturally responsive teaching. She seemed to open up throughout the 

survey about how a student’s home culture is related to academic achievement and how it 

influences their abilities to learn (Participant A, personal communication, 11/10/2021). She also 

admitted to how the school culture and her own culture might be different and how her own bias 

can directly relate to difficulties in teaching some students (Table 4.4; Participant A, personal 

communication, November 10, 2021). She stated in the first post-observation interview that 

social-emotional learning is about building relationships and learning about oneself (Participant 

A, personal communication, September 30, 2021). From the first post-observation interview to 

the second she mentioned that marginalized students do not feel the need to participate and are 

hesitant, but she learned to expect everyone to do the same level of work (Participant A, personal 

communication, September 30, 2021; Participant A, personal communication, October 28, 2021).  

One other area that was of particular note was Participant A’s ability to see her own 

personal bias as the study progressed. She mentioned at the beginning of the study that she tried 

not to give her own biases though her lessons (Participant A, personal communication, 

September 30, 2021). In her second and third interviews she stated that in the honors class there 

is not much personal bias in the lessons and that she is able to catch herself on the rare occasions 

that it does occur (Participant A, personal communication, 10/28/2021; Participant A, personal 

communication, 11/10/2021). It is of particular importance that teachers become aware of their 

own personal biases in their teaching as it can affect how students are treated and overall student 
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learning. The ability for an educator to notice his/her bias allows him/her to become a more 

aware of how the wording and thoughts can influence students in a negative or positive manner. 

Participant B 

 Participant B is a veteran math teacher that that returned to Campus Y a few years ago 

after first electing to leave the district for a short time. She teaches various levels of high school 

mathematics and also teaches physics. One strength of the teacher that was observed both in the 

classroom and also in the interviews was her ability to constructively build positive student-

teacher relationships (observation, September 9, 2021; Participant B, personal communication, 

October 15, 2021). The educator is able to create positive relationships with students that other 

educators struggle to build relationships with. The participant did admit to having issues with 

students being defiant and did admit to also having issues noticing when students are beginning 

to misbehave (Table 4.4).  

The teacher was not observed to treat students differently due to socioeconomic status. 

There was I will/We will statements on the board to show the students what was going to be 

expected within the lesson. The first lesson observed dealt with transversals and coordinating 

angles (observation, September 9, 2021). The teacher utilized positive communication as a 

student said, “I’m the smart kid,” and in response Participant B stated “Yes you are” 

(observation, September. 9, 2021).  

 It is important to note that Participant B tries to utilize kinesthetic learning opportunities 

for students.  She openly spoke in interviews of the different way students learn (Participant B, 

personal communication, October 15, 2021). Both of the first two observed lessons involved 

students doing some type of physical movement to assist in learning the material (observation, 

September 9, 2021; observation, October 21, 2021). One of the concerns the participant had was 
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culture being based on socioeconomic status. In keeping with the social and emotional concepts 

she admitted to students wanting to be seen and heard as often their voices tend to be ignored  

when they come from a less privileged background (Participant B, personal communication, 

October 15, 2021).   

 The participant is concerned with student’s needing to feel like they are heard and that 

often educators forget students may have difficulties at the home. She believes that inclusivity is 

an important concept to have within the classroom (Participant B, personal communication, 

October 15, 2021). To understand what students need becomes a difficult process, but it is 

necessary within the classroom and in the campus culture. Personal bias is something the 

participant tries to limit and the longer she has taught the participant admits what is right for one 

student is not right for another student (Participant B, personal communication, October 15, 

2021). 

Participant B showed through her post-study survey that she believed she grew in the 

areas of culturally responsive pedagogy and social emotional learning concepts (Table 4.4). The 

ability for Participant B to utilize culturally relevant materials and notice when they are of the 

dominant culture occurred through her participation in the study. The knowledge of being able to 

notice when something is not culturally relevant will aid the educator in creating a more caring 

and inclusive classroom environment for all students. The educator admitted in the post-survey 

that the value of understanding the students cultural background was important (Table 4.4). 

Many of the statements pertaining to using a student’s cultural background within the classroom 

or speaking to a student in their dominant language saw considerable growth. Item number 23 on 

the Pre-Study Culturally Responsive Teaching Outcome Expectancy Survey asked specifically 

about helping students with diverse cultural backgrounds and increasing confidence in their 
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academic ability (Table 4.3). Participant B started with a somewhat certain status to a completely 

certain status in how important it was from a educational context (Table 4.4). It can be stated that 

Participant B clearly saw an enhanced purpose in creating a classroom built on culturally diverse 

strategies to allow students to succeed at their highest potential. 

As the study moved forward Participant B moved from addressing the fact that the 

classroom needs to be an inclusive unit towards seeing how inclusive classes can be at this point 

in time. Her second class that was observed she stated has taken the time to become a unit 

despite coming from various social backgrounds (Participant B, personal communication, 

11/2/2021). She also stated that her third class observation was very inclusive and allowed all 

students to be included within groups or conversations despite socio-economic status (Participant 

B, personal communication, 11/11/2021). In her post-study survey she also documented growth 

in creating a more inclusive classroom environment which would point to students being in an 

environment where social-emotional learning is of importance.  

Participant C 

 Participant C is a mathematics teacher whose teaching assignment primarily deals with 

honors students. She teachers higher level mathematics classes like pre-calculus, Algebra II 

Honors, and College Algebra. She asks her students to participate at all costs while also being a 

safe zone for students who have misunderstanding of content (Participant C, personal 

communication, October 8, 2021). With her Algebra II honors classes she stated that she notices 

they ask for clarification on misunderstanding of concepts and that they feel comfortable to ask 

her about instructional misunderstandings (Participant C, personal communication, October 28, 

2021).  
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 She feels her classroom is inclusive in its nature and that students are comfortable with 

her teaching style (Participant C, personal communication, October 8, 2021). Her responses in 

the pre-survey would tend to support her statement. It should be noted that in Table 4.4 her 

responses to item 13 and item 25 seem to indicate difficulty building a partnership with parents 

from a different cultural background and there is difficulty in analyzing students from different 

cultural backgrounds than hers (Table 4.4). She did admit to having difficulty with different 

cultural backgrounds in the her second post-observation interview because there is one dominant 

culture in Campus Y (Participant C, personal communication, October 28, 2021).  

 The participant wants to utilize the cultural background of her students, but it seems to be 

difficult since there is a lack of cultural diversity on Campus Y. She focuses on marginalized 

students within the classroom and ensures that they have the same understanding of the material 

as students who have less difficulties learning (Participant C, personal communication, 

September 30, 2021). She was observed within the honors class assisting a low socioeconomic 

student with working through a problem that he has misunderstood (Participant C, personal 

communication, September 30, 2021; Participant C, October 28, 2021).       

Participant C, a veteran math teacher, stated over the course of the study that she does 

have difficulty in getting culturally relevant material because the majority of the content does not 

include culture except for the possibility of word problems (Participant C, personal 

communication, 10/28/2021; Participant C, personal communication, 11/8/2021). Through the 

course of the study she went from limiting broad specific comments being mentioned as a way to 

create inclusivity to showing love and understanding regardless of what students believe 

(Participant C, personal communication 9/30/2021; Participant C, personal communication, 

11/8/2021). The change from limiting broad conversations to love and understanding follows 
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Delpit (2006) in gearing instruction towards understanding and building knowledge towards 

what students do not know as they enter an instructor’s classroom. Changing students’ points of 

view allows the instructor to create a more engaged student which allows Participant C to create 

a rigorous and demanding instructional setting despite the cultural background of the student 

(Dewey, 2011; Participant C, personal communication, 11/8/2021).  

The pre-study survey on the Culturally Responsive Teaching Outcome Expectancy Scale 

in regard to Participant C showed confusion in how native language helps with cultural identity 

(Table 4.3). Participant C had virtually no change on the post-study survey (Table 4.4). There 

was concern that the participant did have personal bias or misunderstanding that did occur 

throughout the interviews (Participant C, personal communication, 10/28/2021; Participant C, 

personal communication, 11/8/2021). She also stated that no personal bias occurs in the 

classroom instruction. There have been occasions where the researcher heard bias from the 

participant based on the students’ socioeconomic status. The teacher does only experience 

honors students which the researcher believes has the potential to skew the results of where the 

teacher has experiences with English Learners or low socio-economic status because of previous 

deficit thoughts from other educators in the students past. Crosnoe (2009) states that poorer 

students are at a greater risk for stigmatization than middle class students and because of this 

reason the goal for Participant C moving forward should be to address the possible bias and 

deficit thinking that is occurring regarding low socio-economic students.    

Participant D 

 Participant D is a veteran teacher of 30 plus years in the Career and Technology 

designation. She tries to be attentive to all students needs. She did admit that she feels culturally 

relevant teaching practices are an area of weakness in her instructional practices (Participant D, 
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personal communication, October 8, 2021). From the first day of instruction, she also admitted to 

trying to promote of culture of inclusivity and mutual respect from teacher to student and student 

to student (Participant D, personal communication, October 8, 2021).  

 Participant D consistently answered to having difficulty with culturally relevant practices 

in her pre-study survey (Table 4.2; Table 4.3; Table 4.4). Throughout Table 4.2 the researcher 

saw several items, including item 29, item 33, and item 23 that evidenced Participant D 

struggling with students’ home cultures and how to effectively implement those needs into the 

students’ assignments (Table 4.2). As stated by the other participants, Participant D saw the 

dominant Caucasian cultural norms as the dominant culture in Campus Y and found difficulty in 

attempting to implement a technology curriculum that incorporated cultural diversity (Participant 

D, personal communication, October 8, 2021).   

 In classroom observation the students were observed to have mutual respect with the 

classroom teacher as there were no students who exhibited aggressive behavior and the teacher 

utilized a calm voice towards all students. During the first observation there was one instance in 

which an African-American student had his hand raised for several minutes while the teacher 

was engaged with another student tending to the other student’s needs. She moved to the African 

American student immediately after she finished with the other student (Participant D, personal 

communication, October 6, 2021).  Slightly later she moved between multiple low 

socioeconomic students to a special needs student and then back to another low socioeconomic 

student.  

 One of the strengths of Participant D before the study was her ability to create a 

sustainable learning environment that is based upon social-emotional concepts and relationships 

with students. Students feel comfortable going to her with personal problems and also for help 
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with schoolwork. Despite her abilities within the realm of social-emotional concepts, she did 

admit that she had not heard much on culturally relevant teaching concepts (Participant D, 

personal communication, October 8, 2021). Through the results of the pre-study survey and the 

post-study survey the data showed the she was able to exhibit growth in the knowledge of how a 

student’s home culture can be an asset to teachers within the classroom (Table 4.4). Items 

numbered 15, 16, 23, and 41 showed significant growth on the self-efficacy scale. Despite the 

lack of culturally diversity on the school campus, the educator admitted through the post-study 

results and through post-observation interviews that students home language and culture can be 

an effective tool in establishing a learning environment conducive to all students being 

successful. The educator also admitted to seeing how standardized tests can be culturally biased 

towards students of the non-dominant societal culture. Item number 33 rose sixty points on the 

self-efficacy scale (Table 4.7). 

 Through the post-observation interviews it became apparent to the researcher that the 

educator pays particular attention to what the students past educational experiences are in 

technology education. She wants to be an effective teacher. In every post-observation interview 

she was asked how to build a classroom that values all cultural groups. Her growth moved from 

redoing the classroom questionnaire she gives at the beginning of the school year to ensuring that 

all student work can be displayed regardless of their current ability level and also to find ways in 

which the students can continue to learn to “want to help each other” (Participant D, personal 

communication, October 8, 2021; Participant D, personal communication, November 16, 2021). 

Participant D improved her knowledge of social-emotional learning and culturally relevant 

practices throughout the study. Delpit (2006) states when appropriate teaching conventions are 

taught critical thinking allows educators to create social beings able to succeed in the world. As 
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Participant D builds her cultural knowledge she will be able to better serve her students and 

break the cycles of oppression that have been created over time despite the presence of only one 

dominant social capital in Campus Y.     

Research Questions 

Question One 

The first research question was how will teachers adjust their classroom instructional 

methods to benefit marginalized students through the introduction of social emotional culturally 

relevant learning practices? In the classroom observations there was not a lot of change from the 

participants. Participant D wanted to improve over the course of the study and asked specific 

questions about what the researcher saw in relation to the instructional practices. The researcher 

pointed out the time frame of the one African-American student holding his hand up and the time 

that it took to address his needs (Participant D, personal communication, October 8, 2021). She 

made it a point to ensure that moving forward that marginalized students were not left 

unattended with their hand raised for an extended period (Participant D, personal 

communication, October 8, 2021).  

Participant A and Participant C were not observed to alter their classroom instructional 

strategies. Both are labeled as dedicated, caring, and effective teachers by the staff. They teach 

honors students and regular education students. Participant A was observed in multiple 

observations to attend to both marginalized and regular education students at a similar rate. Her 

instructional strategies never changed the tone of voice and was willing to exchange comical 

interactions which the students seemed to respond to positively. Participant C has honors 

students and teaches upper level mathematics. She did mention in the second post-observation 
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interview that there was one low socioeconomic student in the class, but that he is gifted in the 

area of mathematics (Participant C, personal communication, October 28, 2021).  

Participant B was of interest during her second observation as her class is her most 

diverse (Participant B, personal communication, November 2, 2021). Despite the differences in 

the students within the class, Participant B believes that students have taken the time to become a 

familial unit and have learned more about one another (Participant B, personal communication, 

November 2, 2021). The students deflect their lack of understanding when the concept gives the 

students trouble within that particular class period. Over time she has adjusted her instruction to 

become a safe place for the students (Participant B, personal communication, October 8, 2021). 

Her self-efficacy survey shows that she does have difficulty utilizing students’ cultural identities 

and adapting it into her instruction (Table 4.2).  

Overall, the teachers did not appear to have much alteration to classroom instruction. 

Being veteran teachers would seem to acknowledge they are effective at communicating with 

students within the class context. The answer to the research question would then need to be 

either revisited after revisions to the professional development or would need to defer to the 

participants answers in the post-observation interviews. As the post-study results and the 

interviews were decoded all the participants stated an increase in understanding of culturally 

relevant teaching practices or social emotional concepts. Based on that information the 

researcher would be able to conclude that they are altering their instructions when the need arises 

and the answer would be to state they are altering instruction within the classroom. 

Question Two 

 The researcher was looking at whether the marginalized students showed growth through 

the progress of the study. The failure report that was available as the study began and after the 
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study ended allowed the researcher to evaluate whether the marginalized student populations 

showed academic growth. The problem with utilizing the instrument that was the failure report is 

that it simply measures marginalized student achievement based on a numerical grade. The 

instrument does not consider whether or not there were multiple absences, the limitations of 

students missing instruction due to COVID-19 related illnesses, or other mitigating factors that 

influence student achievement.  

 The information gleaned from the failure report showed that at the beginning of the study 

there were only two marginalized students on the failure report at the end of the first six weeks 

(Independent School District, Student Failure Report, 2021). The participants were turning in 

their consent forms at the time of this report. During the study the number of marginalized 

students within the participants classes grew to three. The participants were learning about 

social-emotional concepts and how they influence student achievement at this point. The report 

that was taken after the study concluded included fifteen marginalized students (Independent 

School District, Student Failure Report, 2021). The total percentage of marginalized students on 

the failure report was 15% for the entire school based on the calculation of 15 marginalized 

students out of a student body of 215. The percentage of students in the participants classes was 

8% at the end of the study as 7 of the 15 marginalized students were within the participants 

classes (Independent School District, Student Failure Report, 2021). Compared to 3 students in 

participants’ classes at the beginning of the study that would seem to indicate that the 

introduction of social-emotional learning concepts was of no effect on classroom instruction.  

Question Three      

 Measuring the effectiveness of the study on all student performance would include the 

addition of students who are not marginalized to each participant’s classroom performance and 
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comparing it to the classroom performance of the overall school. At the beginning of the study, 

thirty-six students were on the failure report. Of the thirty-six, the participants classes totaled six 

of those students. The percentage was approximately 17% of the total failure report and 3% of 

the overall student body. By the end of the study, there were forty-seven total students on the 

failure report and seven were in the participants classes. The percentage is 14.8% or almost 15% 

of the failure report in the participants classes and 3% of the overall student body (Independent 

School District, Student Failure Report, 2021).  

 The numbers would indicate that there was no overall change in the performance of all 

students within the participants classrooms (Independent School District, Student Failure Report, 

2021). However, during post-observation interviews all participants stated that they grew, and 

the post-study survey results indicate that there was growth from the participants in the area of 

social-emotional learning (Table 4.4). The thought would be that if there was growth on the 

instructional strategies that the classrooms would become a more inclusive place and would 

increase the student achievement that occurred. As the year has moved forward the failure report 

has increased in students, but the participants classes have remained steady. Utilizing that 

information the answer to question three would seem to indicate that social-emotional learning 

concepts and training make the classroom more inviting and understanding and as a result 

increase student achievement. The researcher believes that there needs to be more data taken to 

truly answer whether the study has been successful or if other measures to increase student 

achievement are necessary.   

Synthesis of Data 

Participant A 
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 Participant A showed growth throughout the study. As she moved throughout the study 

she admitted to noticing her own biases. She also admitted to trying to ensure that she utilized 

student cultural background throughout the study. She mentioned she did not want to draw 

particular attention to a students cultural background purposefully, but did want to teach about 

other cultures to help other students understand how it impacts the world and our current level of 

understanding (Participant A, personal communication, October 28, 2021). Throughout the use 

of the Cultural Observation Rubric the researcher noticed that the majority of the data collection 

showed Participant A reaching most or all students during all three observations. Through the 

growth Participant A would be a beneficial member of the staff to help lead a professional 

development into culturally relevant pedagogy.  

Participant B 

 Participant B admitted to tremendous growth throughout the course of the study 

(Participant B, personal communication, 11/11/2021). She also showed the most growth 

throughout the post-study surveys (Table 4.5; Table 4.6; Table 4.7). Participant B was the most 

open-minded throughout the study in the researcher’s opinion and she also has the closest 

relationship to the marginalized students. She teaches the most marginalized low socioeconomic 

students. During her observations she wanted students to understand the material and was willing 

to think outside the box to allow students to be successful. During the initial post-observation 

interview she admitted to knowing that often we see the effects of home life at the school building. 

The researcher is inferencing that she will utilize the training she undertook and proceed to learn 

more about how it can increase her classroom instructional effectiveness. 

Participant C 
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 Participant C is the only participant who had self-efficacy go down on her post-survey. 

The researcher believes this is due in part to her belief that her admitted understanding of 

culturally relevant pedagogy was higher than her actual knowledge on how it affected students 

and her own understanding of culturally relevant pedagogy. As a result, the study should have 

helped Participant C to her own understanding that learning more about culturally relevant 

instruction will assist her in reaching marginalized students. Participant C’s overall content and 

classroom knowledge has assisted her throughout her career. The researcher believes that a more 

thorough understanding of culturally relevant pedagogy will push her abilities as a classroom 

instructor to another level of assisting all student success.  

Participant D 

 Overall Participant D seemed to be the best combination of classroom instruction 

expectations and social emotional learning concepts prior to the research study. One of the 

benefits of Participant D is her ability to gain students trust over a time period. She was also 

ready to adapt her instructional capacities to best serve the needs of all students. During the study 

she was informative and was eager to learn about how to make her classroom a more inclusive 

place. The biggest takeaway from her participation in the study was the ability to keep the 

students at the heart of classroom instruction. The researcher would classify her as a natural 

“warm demander” who encourages students to have high expectations, but also finds ways for 

the students to be held accountable for their actions and to feel safe in coming to her for advice 

on classroom instruction or in the realm of life applicable skills. 

Conclusion 

 The initial purpose of the study was to improve student achievement through social-

emotional learning concepts of teacher instruction in a small, rural high school setting. As 
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opportunities arose and the chance to add to a rural high school’s student achievement occurred, 

the researcher entered a new realm and was able to move the study to advance student and 

teacher achievement to a setting that had many of the same issues. Campus X and Campus Y, 

although different, were similar in teacher deficit thoughts, microaggressions, and student 

treatment. This chapter presented the results of 12 teacher interviews, 12 classroom observations, 

and researcher notes taken during the observations and interviews. Appendix A and Appendix C 

show the forms utilized during observations and the questions that were asked during the post-

observation interviews to ascertain whether there was professional growth on the part of the 

participants. Dr. Siwatu’s Teacher Self-Efficacy scales were utilized in Appendix F to allow the 

participants to gauge their own self-growth through the introduction of social-emotional teaching 

concepts and also were available to the researcher to see where the learning was on the part of 

the participants.  

 Throughout the study there were many interconnected concepts that emerged for the 

benefit of both the researcher, participants, and Campus Y. The classroom success of students 

within the participants classrooms before the study can be traced back to initial concepts of 

creating and maintaining relationships with students (Participant A, personal communication, 

October 10, 2021; Participant B, personal communication, October 8, 2021; Participant C, 

September 30, 2021). The teachers initial preconceived notions of how to build effective 

classroom management often fell into Noddings (2012) and Stipek (2006) that good teachers 

form personal relationships with students to increase the likelihood of promoting a climate where 

all students are valued, respected, and are allowed to flourish without feeling marginalized. 

 The research questions allowed for a theme of ongoing improvement throughout the 

study for the classroom instruction of the participants. Effective learning would include growth 
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in the realm of social-emotional learning, a caring and supportive environment regardless of 

student background, and overall student achievement to reach marginalized students initially and 

all student achievement overall. The data collected from the participants, who were also 

educators on the campus, gave insight into the overall culture of the school moving forward that 

will allow for improvement in the future. The information gleaned from the study will aid the 

researcher/school leader in future planning processes for increased student achievement as the 

educators improve together to create an overall campus devoted to student achievement not only 

academically, but also socially and emotionally.   
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CHAPTER 5 

IMPLICATIONNS FOR FUTURE RESEARCH 

 The following chapter will include information about the study, the study’s purpose, and 

the information provided from the research questions. A general overview of the research 

process, including teacher observations, data gathering, and data analyses will also appear in the 

following chapter. The researcher will also delve into how to improve upon the research that was 

conducted within the study and give input on how he believes the study could have been 

improved or continued upon.  

Overview of the Study 

 The action-research part of the study allowed the researcher to observe teachers from his 

campus to attempt to alter the deficit mindset of educators on Campus Y. The purpose of the 

study was to provide an accurate representation of a small, rural campus’s attempts to improve 

instruction through social-emotional practices. The study was also designed to improve student 

achievement, albeit, on a small scale as the primary focus of the research was designed to 

improve upon the instructional practices of the educators and bring a focus for current practices 

that improve upon student performance through relationship-based means.  

 The study took place over an eight-week period due to COVID complications with one 

participant. The original study was planned to take place over a six week period. Participant D 

was diagnosed with COVID and spent time in the hospital and it slowed the overall research 

process. The study included professional development over Social Emotional Learning and 

Culturally Relevant Teaching Concepts to address the deficit mindset of the participants.  

 Through a campus needs assessment issues pertaining to marginalized students become 

observable. From the observed issues the researcher was able to utilize similar research questions 
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that discussed effective implementation of social emotional instruction in the classroom, the 

achievement of marginalized students within the participants’ classes, and the overall 

achievement of all students within the participants’ classrooms. The following information will 

provide a review and discussion of the three research questions and the findings brought from a 

rural school perspective and how effective a rural schools implementation of culturally relevant 

teaching strategies was in relation to marginalized students and all students.   

Research Questions 

 The research questions were designed with teacher improvement in mind. By altering the 

mindset and instructional capabilities of the teachers the study would alter the teachers’ abilities 

towards student achievement and create an environment where all students could thrive. 

Question One 

 There were three research questions that the co-primary investigator was seeking to 

answer. The first research question was how will teachers adjust their classroom instructional 

methods to benefit marginalized students through the introduction of social emotional culturally 

relevant learning practices? The researcher contended that there was not a lot of change from the 

participants within the classroom realm. This was for a myriad of reasons including their veteran 

status and their abilities to create student relationships from previous experiences. To create a 

more in-depth alteration of the teachers’ abilities more professional development is needed. The 

best way to improve this is by critical self-reflection.  

The hardest parts of growth are involved when individuals have to take a critical look at 

their own thinking. Future research suggestions would include several days of professional 

development that include critical self-reflection. Individuals must be willing to change their 
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approaches and while all the participants seemed to want to do this, the researcher cannot be 

entirely sure of their motivations. 

Question Two 

 The second question focused on the performance of marginalized students. During the 

co-primary investigators time on Campus X the marginalized students were low-socioeconomic. 

After the move to Campus Y the emphasis was on low-socioeconomic, but the more troubling 

inequities were towards special needs students. During the study the researcher realized that 

there was not a true way to measure how the students were improving though the teachers’ 

professional development other than by using the failure report. The co-primary investigator 

believes in growth mindset and often the failure report simplifies the information of student 

success into pass or fail. A more accurate method of measuring student success will be necessary 

to continue the measurement of student achievement in the future. Anyone wishing to recreate 

the study would be advised to find a more quantitative method for the measurement of teacher 

effect on student learning.  

Question Three 

 The third question focused on the overall learning of all students, whether marginalized 

or non-marginalized, across the participants rooms. The researcher initially wanted to look at the 

whole campus and student achievement. However, looking at the whole campus was not feasible 

due to the participation of only four individuals. In looking at how students performed on 

campus reports the researcher was able to see that no discernable difference occurred. The 

participants stated on several occasions that students did perform better. Students appeared to be 

more attentive at times during the period of observation. However, more data is needed to 

measure the overall campus effect that the professional development had on the campus.   
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Major Findings and Conclusions 

 In looking at the results of the study the researcher had to take into account each 

individual research question and the participants observations and answers within the study’s 

context. The study’s theme was to introduce concepts of social-emotional learning and culturally 

relevant pedagogy to a small, rural school in which the main demographic was of one primary 

race. The race in the study’s context was primarily Caucasian, but there were other types of 

marginalization. Deficit mindsets can occur within any context and place. The participants did 

exhibit some bias which was evidenced through interviews and the survey results. There was 

also limited learning on social emotional learning, deficit mindset, and culturally relevant 

teaching practices. 

Study Findings 

Finding One 

 In looking at the study’s results, the researcher discovered that the participants had 

limited or no knowledge of culturally relevant practices. They had been introduced to social 

emotional learning and the benefits of professional development activities within the social 

emotional realm of the initial professional development. Of the four participants three were in 

core classes and one was in the career and technology realm. Being veteran teachers, the 

researcher saw that their successes with marginalized students began with their abilities to build 

relationships with those students. The participants listened to the ideas of their students within 

the classroom which allows them to reach their emotional and intellectual needs as not just 

educators, but also has caring individuals (Noddings, 2012). This will be vital to transform and 

alter campus culture.  
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 The teachers for many marginalized students can act as a pseudo parent figure. In being a 

form of parent figure, it allows the educators to affect the students’ self-efficacy and fill in the 

proxy agency (parental impact) that students might be lacking from the home environment 

(Gomez & Beachum, 2017). In becoming a parental figure for the marginalized students, the 

participants are able to have candid conversations about not only education, but also life. The 

evidence of these relationships occurred within the classrooms of many of the participants with 

their abilities to communicate in a joking way, but also have learning occur with expectations. 

The students were at ease and comfortable enough to engage the teachers in a way that was 

neither demeaning nor condescending and allows the educators within the classroom to look past 

former labels of special needs or low socio-economic (Garza, 2009). Garza (2009) mentions that 

behavior is relevant to each student’s needs and that caring classrooms where all are represented 

allows students to remain more actively engaged. The participants genuinely attempted to create 

environments where students felt comfortable and ready to learn.    

Finding Two 

The primary purpose in creating a study designed around addressing deficit mindset was 

to see how social emotional concepts could alter the landscape of the classroom in a small, rural 

school. The original thought was for a K-12 school with one major demographic to change 

educator mindsets around marginalized students. Campus X and District X showed the 

researcher that there was a viable need for this type of research on the rural setting. When an 

opportunity arose to accept another position the research was in flux. After a preliminary campus 

needs assessment when the researcher accepted the position he realized that Campus Y was also 

very similar in demographics and mindset, especially within the context of one primary 

demographic and marginalized student struggles. Initial teacher comments on Campus Y were 
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also similar to those from Campus X. After assessing the situation the researcher realized that the 

study could continue and alter Campus Y instead of Campus X. 

 Campus Y’s participants took part in the study as a result of wanting to further their 

classroom instructional skills. Despite not having background knowledge about the concepts 

within the study they were willing to take part in the study and enhance themselves 

professionally. All participants saw growth within the study’s concepts. As an action research 

study, the researcher needed to assess whether the study was successful or whether more 

research is needed. Looking through initial data shows that there has been growth among every 

educator in the realm of social emotional concepts. As the participants became more aware of the 

concepts that were being asked their answers within the interviews changed, their classroom 

actions altered slightly, and they admitted to being able to see when something they said within a 

conversation was not true or marginalized a student group. As the educators realized the 

researcher was building their cultural capital and instructional technique there began to be more 

trust between both the participants and the researcher which is a critical step to engaging in 

meaningful work (Marshal & Khalifa, 2018). As both the researcher/supervisor and the 

participants continue to work together there is the opportunity to alter the current mindset of 

other educators on the campus and allow the teachers to create both a growth mindset and 

students who are more resilient in the face of difficult learning concepts (Dweck, 2010).  

Based on Table 4.4 and the information gained in the post-observation interviews the 

study would seem to indicate that it was successful in certain aspects. The goal of the study was 

to introduce the concepts and measure the effectiveness of classroom instruction in a small, rural 

high school. The statistical information on the growth of marginalized students on the failure 

report as mentioned in Chapter Four would indicate that the instruction had a negative effect on 
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classroom instruction. However, the information did not account for the affect of student home 

life, missed instructional time due to a myriad of reasons, and other outside stimuli. As a result, 

the finding should remain inconclusive as more training and concepts needs to be measured to 

show all teachers the benefit of such concepts and a more effective means of data reporting needs 

to be created to measure the effectiveness of the social-emotional learning concepts on deficit 

mindset and instructional strategies of the participants and classroom performance of students.   

Finding Three 

 The participants behaviors and statements about classes became more inclusive 

throughout the study.  Participant A and Participant B both mentioned that they had classes 

where there was a good mixture of low socioeconomic and students from the traditional nuclear 

family. Students came together and effectively communicated and were inclusive and 

understanding of everyone’s beliefs and thoughts. Participant B mentioned that her third 

observation group of students are what would be referred to as a Generation Z group where all 

students are non-judgmental and understanding (Participant B, personal communication, 

November 12, 2021). All participants evidenced growth in inclusivity through the study as 

evidenced their post-study surveys (Table 4.4). 

 Based on the information obtained through the interviews and the surveys would contend 

that the teachers believe in Valencia’s (2010) concepts that all students can succeed and they 

make a conscious effort to build success within the classroom. Participant C mentioned in her 

third post-observation interview that she and her classes have culturally relevant conversations 

about topics in the current news (Participant C, personal communication, November 8, 2021). 

Many students in other classes do not have the difficult conversations with their teachers that are 

necessary to build a successful classroom relationship. In having the difficult conversations that 
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educator and students are showing that they are allowing the students to grow personally and 

able to succeed in realms outside of education.  

Discussion 

 All participants admitted to little to no knowledge of social-emotional concepts or 

culturally relevant practices. In a world that is becoming smaller through the technological 

advancements of the times this could be a concern. Small, rural towns in Texas often have little 

change from one year to the next. Change is also a daunting experience for many individuals to 

go through. As a researcher who has encountered several instances of small town living and 

change it creates a sense of urgency to create an environment where new students who are from 

the outside circle of small town influence can survive and thrive educationally. This section will 

address three parts of providing a solution to the increasing need to move forward and find ways 

for all students to succeed. The three parts presented will be: (a) district level recommendations; 

(b) campus level recommendations; and (c) implications for overall student growth.  

District Recommendations 

 Social and emotional learning concepts can have a positive impact on student learning. 

The best districts and campuses find ways to listen to their students and their other stakeholders. 

Noddings (2012) mentions that listening to students is important pedagogically, emotionally, and 

intellectually while establishing a district and campus climate that listens to all stakeholders with 

empathy. With the district having a high demographic of Caucasian students there would not 

seem to be a need for culturally relevant practices. However, the data informing the researcher 

that none of the participants in the study had much knowledge of culturally relevant or social-

emotional teaching practices would give the thought that the district could utilize professional 
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development on the subject to help aide the educators at the district to become better educators 

for the benefit of all students.  

 To alter the mindset of educators at the campus level there will need to be an emphasis 

from the district level to create a system of goals proposing the benefits of social-emotional 

learning and culturally relevant teaching practices integrated into the district’s overall culture. In 

indoctrinating the campus educators into a new way of thinking it will allow the district to create 

goals that are nonnegotiable in terms of student achievement and classroom instruction (Marzano 

& Waters, 2009). Marzano and Waters (2009) also states the goals will also need to be set and 

understood by the school board. In order to alter the district landscape through the methods of 

social-emotional, culturally relevant teaching concepts the district will hold students accountable 

for high goals with the necessary support structures while the district also responds to student 

needs as different opportunities arise (Stipek, 2006; Garza 2009). The district’s overall goal must 

remain to maintain that students will feel physically and emotionally safe while also holding 

students to a high moral standard and developing the instructional capacity of teachers to combat 

the fixed mindset that is often involved within deficit thinking (Erwin, 2003; Noddings, 2012; 

Dweck, 2010; Valencia, 2010).  

Campus Recommendations 

 In evaluating the campus climate and what is necessary to improve the campus 

instruction the co-primary investigator campus leader needs to introduce social-emotional 

professional development to the entire campus. In creating an environment where growth is 

needed and sustained the campus leader must negate the stereotypes of deficit thinking towards 

marginalized students. In effectively introducing social-emotional and culturally relevant 

teaching practices the campus leader will be able to have the educators on the campus confront 
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their biases towards marginalized students and open up the campus to understanding that 

learning happens in more than one particular way (Valencia, 2010; Khalifa, 2020). The 

introduction through effective professional development will take the labels off of the students at 

Campus Y and allow the educators to engage students at their own instructional levels (Dewey, 

2011).  

 Marginalized students often face more stigma and greater obstacles than the middle-class 

student (Crosnoe, 2009). As Campus Y opens up the minds of the educators in the classroom the 

teachers will incorporate a growth mind-set that will raise student achievement and also the 

enjoyment of students within the school (Dweck, 2010). By incorporating the beliefs set forth by 

the district, the campus leadership, and campus educators the students will be able to alter their 

own mindsets to find a means for meeting higher overall goals and create a new culture the is 

developed on student achievement at the highest levels. As the new culture develops the campus 

should see enhanced student relationships with faculty and increased rigor in classroom 

instruction providing students with the necessary motivation to show increased goals and 

performance.   

 In order to create a new and evolving campus culture the co-primary investigator campus 

leader will need to design a method to implement the growth mindset into student and teacher 

vocabulary. The school will become a caring community that is based upon student effort and 

mutual respect (Ferreria & Boswoth, 2001; Bondy & Ross, 2008). As the campus climate 

changes the students will increase their abilities within the classroom to meet the increased 

expectations. The classroom achievement will also serve a purpose in increasing students own 

beliefs in each other.  In return the campus will become a multi-purpose institution that is there 
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for student success, community success, and become a place where each individual is valued and 

appreciated (Noddings, 1995; Khalifa, 2018; Delpit, 2006). 

Student Growth Implications 

The means for student growth on a small, rural campus begin with the instructional 

concepts that the classroom educators can employ. Often many individuals believe that it is the 

learning of a subject or concept that allows students to be successful. However, when educators 

learn how to create a learning environment where the adults know how to engage students, the 

students will learn to think more critically and build trust creating a community that is not solely 

based on reward and punishment because students test well (Dewey, 2011; Hesbol, Bartee, & 

Amiri, 2020; McDermott, 2007). By utilizing social-emotional learning concepts grounded 

within culturally-relevant teaching the students on Campus Y will be able to have educators that 

create relationships with the purpose of allowing students to effectively learn not only 

instructional material, but also empathy for their fellow students and other school community 

members. 

 In looking at the participants of the study, there was growth from the beginning of the 

study in terms of knowledge of culturally relevant teaching practices and social-emotional 

learning concepts. The introduction of the concepts were developed to combat the deficit 

thinking that was present within Campus Y from the co-primary investigator’s previous 

experience and current experience. All the participants had previous classroom experience and 

were able to connect with students in different ways, which is vital to creating classroom 

success. In order to continue to build a campus climate that is effective for all students there 

needs to be initiatives that are developed to increase the professional development of the 

educators on the campus and in the district to improve their abilities to create lasting 
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relationships and improve classroom instruction. Dewey (2011) states that as we change the 

point of view of the educators we will create a more engaged student who is able to learn at a 

higher rate. Students who are capable of learning at a higher rate will improve their opportunities 

for post-secondary education and possibly alter an entire generation’s future. In order to create 

this type of environment we must consider the vast resources that we have available to altering 

student education and utilize the differences we all have to change the approaches from past 

concepts to effective, modern concepts. (Lang, 2014). 

Principal Preparation Implications 

 As educational preparation has improved there has been an emphasis placed upon 

principal preparation programs to create educational leaders that are willing and able to lead 

campuses based upon the educational needs of the whole child. Many older administrators either 

have not been or were introduced to culturally relevant concepts only recently. In order to place 

the proper emphasis on creating the leaders that are needed principal preparation programs need 

to have extensive training on the topic or be able to bring in the proper individuals to alter the 

educational landscape through culturally relevant instructional concepts.  

 After performing the study, the co-primary investigator recommends would be to have all 

principal candidates take a course on culturally relevant concepts, how to perform equity audits, 

and how to effectively implement the concepts for the benefit of student achievement. When the 

data on schools is presented in a broken down format it becomes easier for all educators campus 

and district-wide to see the patterns that are available on student achievement. Culturally relevant 

teaching concepts allows   

Conclusion   
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 The research study began with the overall purpose of finding a method to address the 

deficit thinking of educators in a small, rural school. The study and research questions were 

created to discuss how teachers would alter their classroom instruction to the needs of students 

through social-emotional learning concepts and culturally relevant strategies. Secondary research 

questions were asked to see how overall student achievement and marginalized student 

achievement was affected throughout the timeframe of the study. A discussion was presented 

that summarized the findings of the study and the outcomes of the study. The chapter concludes 

with the implications for the district and the campus as they continue to implement culturally 

relevant, social-emotional learning concepts in a small, rural high school and a small, rural 

school district.  

 The study addressed the deficit thinking of a rural high school and its implementation of 

culturally relevant teaching practices. It follows the journey of an action research practitioner at a 

new school in which he attempts to bring about a change process with new ideas. The 

participants grew within the study and began to exhibit changes in thinking that were 

documented through their post-survey responses and post-observation interviews. Their 

willingness to participate was not lost on the researcher and in the future, he intends to expand 

the professional development to more individuals for the benefit of all students. 

 While the study is a journey of the co-primary investigator, it also is a journey of the 

classroom instruction in smaller, rural schools who are not often able to participate in 

professional development that impacts overall student achievement and school culture. Most 

professional developments in many rural areas are left to what can be attained at the Regional 

Service Centers. By bringing in a research study the co-primary investigator was able to have a 

small group of participants introduced to concepts that they had very little familiarity with. The 
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overall impact of the study is limited in scope; however, the impact of the study has the potential 

for a far-reaching impact within Campus Y. The conclusion of the study is not the end of 

culturally relevant teaching and social-emotional concepts on this rural high school, but the 

beginning of a potentially bigger shift in thinking for a district with higher aspirations than its 

current standing.   
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Appendices 
Appendix A 

Observation Protocol 
 

Date: _____________________  Observation Site: _________________________ 
 
Time of Observation: _________  Observer Name: __________________________ 
 
 
Rationale for Observing: 
 
 

 

 

 

 

Description of Site: 

 

 

 

 

 

Sketch of Site: 
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Teacher Observation Notes (Teacher Actions/Words): 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Researcher’s Reflection: 
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Appendix B 
Cultural Observation Rubric 

 
Domain Accomplished Proficient Developing 

Academic and 
SEL/CRP 
Expectations 

• Provides 
opportunities for 
all students to 
establish high-
academic and 
SEL expectations 

• Provides 
opportunities for 
all students to 
establish 
relationship with 
the teacher based 
upon care 
ethics/SEL 

• Academic 
Expectations 
challenge 
most students 

• Provides 
opportunities 
for most 
students to 
take initiative 
of their own 
learning. 

• Provides 
opportunities 
for most 
students to 
establish 
relationship 
with the 
teacher based 
upon care 
ethics/SEL 

• Academic 
expectations 
challenge some 
students 

• Persists until 
some evidence 
of student 
mastery 

• Some evidence 
of care 
ethics/SEL and 
relationship 
building 

• Sometimes 
provides for 
some students 
to take 
initiative of 
their own 
learning. 

Student 
Communication 

 

• Provides 
opportunities for 
all students to 
communicate 
with the teacher 
based upon care 
ethics/SEL 

• Anticipates 
possible 
student 
misunderstanding
s and 
proactively 
develops 
techniques to 
address obstacles 
to learning. 

• Provides 
opportunities 
for most 
students to 
communicate 
with the 
teacher based 
upon care 
ethics/SEL 

• Recognizes 
student 
misunderstan
dings and 
responds with 
an array of 
teaching 
techniques to 

• Some evidence 
of 
communication 
with students 
based upon 
care ethics/SEL 

• Communicates 
will some 
students of 
marginalized 
status 

• Provides 
explanations 
that are clear 
and uses verbal 
and written 
communication 
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• Communicatewit
h all students 
regardless of 
marginalized 
status 

• Provides 
explanations that 
are clear and uses 
verbal and 
written 
communication 
that is 
understanding 
and 
acknowledges 
differences in 
home culture 
with all students 

clarify 
concepts. 

• Communicate
s will most 
students of 
marginalized 
status 

• Provides 
explanations 
that are clear 
and uses 
verbal and 
written 
communicatio
n that is 
understanding 
and 
acknowledges 
differences in 
home culture 
with most 
students 
 

that is 
understanding 
and 
acknowledges 
differences in 
home culture 
with some 
students 
 

Student 
Differentiation 

• Adapts lessons to 
address 
individual needs 
of all students. 

• Proactively 
minimizes 
student confusion 
or 
disengagement 
by addressing 
learning 
and/or 
social/emotional 
needs of all 
students. 

• Regularly 
provides 
differentiated 
instructional 
methods and 

• Adapts 
lessons to 
address 
individual 
needs 
of most 
students. 

• Recognizes 
when most 
students 
become 
confused or 
disengaged 
and responds 
to student 
learning or 
social/emotio
nal needs 

• Provides 
differentiated 

• Adapts lessons 
to address 
individual 
needs 
of some 
students. 

• Sometimes 
recognizes 
when some 
students 
become 
confused or 
disengaged and 
minimally 
responds to 
student learning 
or 
social/emotiona
l needs 
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content to all 
students, 
regardless of 
marginalized 
status 

 

instructional 
methods and 
content to 
most students, 
regardless of 
marginalized 
status 

 

• Sometimes 
provides 
differentiated 
instructional 
methods and 
content to 
marginalized 
students. 

 
Classroom 
Culture 
 

• Engages all 
students 
with relevant, 
meaningful 
learning, 
sometimes 
adjusting lessons 
based on student 
interests and 
abilities 

• All students 
collaborate 
positively with 
each 
other and the 
teacher, 
regardless of 
marginalized 
status 

 

• Engages most 
students in 
relevant, 
meaningful 
learning. 

• Most students 
work 
respectfully 
individually 
and in groups, 
regardless of 
marginalized 
status 

 

• Establishes a 
learning 
environment 
where some 
students are 
engaged in the 
curriculum. 

• Some students 
do not respect 
each other or 
students of 
marginalized 
status 

 

Student Input & 
Instructional 
Activities 
 

• Utilizes input 
from all students 
to monitor and 
adjust 
instruction, 
activities and 
pacing to respond 
to differences in 
student 
needs 

• Continually 
checks for 
understanding 
with all students 

• Consistently 
invites 
input from 
most students 
in 
order to 
monitor and 
adjust 
instruction 
and 
activities 

• Monitors 
most student 
behavior and 

• Sometimes 
utilizes input 
from some 
students in 
order to 
monitor and 
adjust 
instruction and 
activities 

• Sees some 
student 
behavior 
but misses 
some signs 
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through 
purposeful 
questioning and 
academic 
feedback, 
regardless of 
marginalized 
status 

 

responses 
for 
engagement 
and 
understanding
, regardless of 
marginalized 
status 

 

of 
disengagement 

• Is aware of 
some student 
responses but 
misses 
some clues of 
misunderstandi
ng from 
marginalized 
students 
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Appendix C 

Post-Observation Interview Questions 

Date: _____________________ Observation Site: _________________________ 
 
Time of Observation: _________ Observer Name: __________________________ 

 

1.  What do I know about social emotional learning in the classroom? What do I know 

about my students’ cultural background? 

 

 

 

 

 

2.  What do I notice about my students’ behaviors during classroom instruction? 

 

 

 

 

 

3.  How do I feel about the classroom and it’s inclusivity?  How am I reacting to 

student behaviors within the context of classroom instruction? 
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4.  Are the conversations I am having promoting inclusivity and diversity?  Do my 

statements inference my personal bias through what I am suggesting students and 

parents do? 

 

 

 

 

 

5. What materials am I utilizing?  Do the materials promote inclusivity and varying 

viewpoints? Do the lessons reflect the students within the classroom?  Do the 

materials include different viewpoints? 

 

 

 

 

 

6. Do I have high expectations for all students? How? 
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7. Do I recognize all students’ cultural backgrounds? How? 

 

 

 

 

 

8. What ways can I continue to build a classroom culture that values the members of 

all cultural groups? 
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Appendix D 

Email Script for Recruitment 
Dear Sir/Madam: 
 
I hope this email finds you well. My name is Dr. Dusty Palmer and I am a professor at Texas 
Tech University in the College of Education.  I am the primary investigator on a research study 
on culturally relevant instructional practices within a high school with special emphasis on social 
emotion learning. I am contacting you on behalf of Stephen H.Vanderpool, the co-primary 
investigator and doctoral student in the Educational Leadership program at Texas Tech 
University. Stephen is a doctoral candidate in the EDLD program and this research is being 
conducted as part of his dissertation.  
Your participation in the study will have no effect on your yearly evaluation as it will be 
performed by an individual other than your campus supervisor.  Your decision to participate or 
not participate in the study will have no effect on your employment. If you volunteer to 
participate in the study, the school has made arrangements for an individual other than your 
campus supervisor to conduct your yearly evaluation for 2021 – 2022 school year. 
 
I am reaching out for your assistance in conducting this research. For this study, I am looking for 
certified teachers who work in a rural, high school environment and would be willing to describe 
their familiarity and classroom instructional practices.  You will be asked to complete a pre and 
post-study questionnaire for a total of 20 minutes each,  participate in three separate professional 
development webinars for a total of three hours, be observed three separate times for a total of 90 
minutes, and complete three post-observation interviews for a total of 90 minutes each. Your 
participation is completely voluntary, and you can stop at any point in the study.  
 
If you feel that you could participate in this study, please feel free to contact me at 
dusty.palmer@ttu.edu or by calling 806-834-4213. You may also contact the Human Research 
Protection Program at Texas Tech University for any questions regarding the rights of 
participants. Their phone number is (806)-742-2064, and their email is hrpp@ttu.edu.   
 
I am truly grateful for your time and consideration in helping me conduct this research. I look 
forward to hearing from you soon.   
 
Thank you, 
 
Dr. Dusty Palmer 
Assistant Professor of Educational Leadership 
College of Education 
Texas Tech University 
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Appendix E 

CONSENT FORM 

Addressing the Deficit Mindset of Rural Educators 

What is this research studying?  
This study will help us learn how rural educators implement culturally relevant instructional 
practices with special emphasis on social emotion learning. 
 
What would I do if I participate?  
In this study, you will be asked to take a pre-study survey and a post-study survey describing 
your familiarity with culturally relevant pedagogy and instructional concepts. You will also 
receive 3 separate online professional development webinars dedicated to culturally relevant 
teaching practices. During the 6-week period the study is performed your classroom will be 
observed by the researcher three times.  The researcher will interview you before the study, 
during the study, and after the study to allow you to discern how your instructional practices 
have changed. If you consent you will also agree to have the post-observation interviews 
recorded on the Co-Primary Investigator’s, Stephen H. Vanderpool, computer via Zoom 
software. The post-observation interviews will also be recorded in the field researcher’s 
fieldnotes.  
 
Can I quit if I become uncomfortable?  
Yes, absolutely. Dr. Dusty Palmer, Primary Investigator and Texas Tech University’s 
Institutional Review Board have reviewed this research project and think you can participate 
comfortably. However, you can skip parts of the research you are not comfortable with and stop 
at any time. You will keep all the benefits of participating even if you stop. Participating is your 
choice. 
 
How long will participation take? 
We are asking for a total of 310 minutes s of your time.  The pre and post study surveys will take 
a total of 40 minutes, the three professional development webinars will take 1 hour each, the 
classroom observations will occur over a total of 90 minutes, and the three post-observation 
interviews will be a total time of 90 minutes. 
 
How are you protecting privacy? 
Your name will not be linked to any material in reports, publications, or presentations.  No one 
other than the researcher associated with this project will have access to the raw data.  All related 
documentation will be stored in the researcher’s locked office and on a password protected 
computer. 
 
What will happen to my data?  
Your information collected as part of the research, even if identifiers are removed, will not be 
used, or distributed for future research studies. 
 
What are the benefits and risks of participating in this research? 
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Your participation in the study will have no effect on your yearly evaluation as it will be 
performed by an individual other than your campus supervisor.  Your decision to participate or 
not participate in the study will have no effect on your employment. If you volunteer to 
participate in the study, the school has made arrangements for an individual other than your 
campus supervisor to conduct your yearly evaluation for 2021 – 2022 school year. 
The benefit to your participation is the opportunity to increase your culturally relevant, social-
emotional learning practices within the classroom. Utilizing the skills will develop your abilities 
in relation to improving student relationships. We appreciate your time and effort with this 
research study.   
 
I have some questions about this study. Who can I ask? 
The study is being run by Dr. Dusty Palmer from the Department of Education at Texas Tech 
University. If you have questions, you can call him at 806-834-4213.  
 
Texas Tech University also has an Institutional Review Board that protects the rights of people 
who participate in research. You can contact them at 806-742-2064 or hrpp@ttu.edu. 
 
 
 
____________________________________________________            ____________ 
Signature of Participant        Date 
 
____________________________________________________          
Printed Name of Participant 
 
 
____________________________________________________            ____________ 
Signature of Co-Primary Investigator      Date 
 
____________________________________________________          
Printed Name of Co-Primary Investigator   
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Appendix F 
Culturally Responsive Teaching Self-Efficacy Scale 

 
Rate how confident you are in your ability to successfully accomplish each of 
the tasks listed below. Each task is related to teaching. Please rate your degree 
of confidence by recording a number from 0 (no confidence at all) to 100 
(completely confident). Remember that you may use any number between 0 and 
100. 

 
 

0 10 20 30 40 50 60 70 80 90 100 
No     Moderately     Completely 

Confidence     Confident     Confident 
At All           

 
I am able to: 

 
 

     1. adapt instruction to meet the needs of my students. 

     2. obtain information about my students’ academic strengths. 

     3. determine whether my students like to work alone or in a group. 

     4. determine whether my students feel comfortable competing with other students. 

 _____   5. identify ways that the school culture (e.g., values, norms, and practices) 

is different from my students’ home culture. 

     6. implement strategies to minimize the effects of the mismatch between my 
students’ 

home culture and the school culture. 

     7. assess student learning using various types of assessments. 

     8. obtain information about my students’ home life. 

     9. build a sense of trust in my students. 

     10. establish positive home-school relations. 

     11. use a variety of teaching methods. 

     12. develop a community of learners when my class consists of students from diverse 
backgrounds. 

     13. use my students’ cultural background to help make learning meaningful. 

     14. use my students’ prior knowledge to help them make sense of new information. 

     15. identify ways how students communicate at home may differ from the school 
norms. 
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     16. obtain information about my students’ cultural background. 

     17. teach students about their cultures’ contributions to science. 

     18. greet English Language Learners with a phrase in their native language. 

    19. design a classroom environment using displays that reflects a variety of cultures. 

    20. develop a personal relationship with my students. 

    21. obtain information about my students’ academic weaknesses. 

    22. praise English Language Learners for their accomplishments using a phrase in 
their native language. 

    23. identify ways that standardized tests may be biased towards linguistically diverse 
students. 

    24. communicate with parents regarding their child’s educational progress. 

    25. structure parent-teacher conferences so that the meeting is not intimidating for 
parents. 

    26. help students to develop positive relationships with their classmates. 

    27. revise instructional material to include a better representation of cultural groups. 

    28. critically examine the curriculum to determine whether it reinforces negative 
cultural stereotypes. 

    29. design a lesson that shows how other cultural groups have made use of 
mathematics. 

    30. model classroom tasks to enhance English Language Learner’s understanding. 

    31. communicate with the parents of English Language Learners regarding their 
child’s achievement. 

    . help students feel like important members of the classroom. 

    33. identify ways that standardized tests may be biased towards culturally diverse 
students. 

    34. use a learning preference inventory to gather data about how my students like to 
learn. 

    35. use examples that are familiar to students from diverse cultural backgrounds. 

    36. explain new concepts using examples that are taken from my students’ everyday 
lives. 

    37. obtain information regarding my students’ academic interests. 

    38. use the interests of my students to make learning meaningful for them. 

    39. implement cooperative learning activities for those students who like to work in 
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groups. 

    40. design instruction that matches my students’ developmental needs. 

    41. teach students about their cultures’ contributions to society
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Culturally Responsive Teaching Outcome Expectancy Scale 
 

Read each statement below and rate your degree of certainty that the behavior 
will lead to the specified outcome. You may indicate your certainty by rating each 
statement on a scale of 0 (entirely uncertain) to 100 (completely certain). The 
scale below is for reference only: you do not need to use only the given values. 
You may assign ANY number between 0 and 100 as your degree of certainty. 

 
 

0 10 20 30 40 50 60 70 80 90 100 
Entirely Very Somewhat Not Too Somewhat Very Completely 

Uncertain Uncertain Uncertain Certain Certain Certain Certain 
 
 
 

    1. A positive teacher-student relationship can be established by building a sense of trust in 
my students. 

    2. Incorporating a variety of teaching methods will help my students to be successful. 

    3. Students will be successful when instruction is adapted to meet their needs. 

    4. Developing a community of learners when my class consists of students 
from diverse cultural backgrounds will promote positive interactions between 
students. 

    5. Acknowledging the ways that the school culture is different from my 
students’ home culture will minimize the likelihood of discipline problems. 
 
    6. Understanding the communication preferences (e.g., the value of eye-contact; 
protocol for participating in a conversation) of my students will decrease the likelihood of 
student-teacher communication problems. 
 
    7. Connecting my students’ prior knowledge with new incoming information will lead to 
deeper learning. 

    8. Matching instruction to the students’ learning preferences will enhance their learning. 

    9. Revising instructional material to include a better representation of the students’ 
cultural group will foster positive self-images. 
    10. Providing English Language Learners with visual aids will enhance their understanding 
of assignments. 

    11. Students will develop an appreciation for their culture when they are taught about 
the contributions their culture has made over time. 

    12. Conveying the message that parents are an important part of the classroom will 
increase parent participation. 
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    13. The likelihood of student-teacher misunderstandings decreases when my students’ 
cultural background is understood. 

   14. Changing the structure of the classroom so that it is compatible with my students’ 
home culture will increase their motivation to come to class. 

     15. Establishing positive home-school relations will increase parental involvement. 

    16. Student attendance will increase when a personal relationship between the teacher 
and students has been developed. 

   17. Assessing student learning using a variety of assessment procedures will provide a 
better picture of what they have learned. 

    18. Using my students’ interests when designing instruction will increase their 
motivation to learn. 

    19. Simplifying the language used during the presentation will enhance English 
Language Learners comprehension of the lesson. 

    20. The frequency that students’ abilities are misdiagnosed will decrease when their 
standardized test scores are interpreted with caution. 

    21. Encouraging students to use their native language will help them to maintain their 
cultural identity. 

    22. Students’ self-esteem can be enhanced when their cultural background is valued by 
the teacher. 

    23. Helping students from diverse cultural backgrounds succeed in school will increase 
their confidence in their academic ability. 

    24. Students’ academic achievement will increase when they are provided with unbiased 
access to the necessary learning resources. 

    25. Using culturally familiar examples will make learning new concepts easier. 

    26. When students see themselves in the pictures (e.g., posters of notable African 
Americans, etc) that are displayed in the classroom they develop a positive self-identity 
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Culturally Responsive Classroom Management Self-Efficacy Scale 

Directions: Rate how confident you are in your ability to successfully 
accomplish each of the tasks listed below. Each task is related to classroom 
management. Please rate your degree of confidence by recording a number 
from 0 (no confidence at all) to 100 (completely confident). Remember that 
you may use any number between 0 and 100. 

 
0 10 20 30 40 50 60 70 80 90 100 

No  
Confidence 

At All 

 Moderately 
Confident 

  Completely 
Confident 

I am able to: 
   1. Assess students' behaviors with the knowledge that acceptable school behaviors may 
not match those that are acceptable within a student’s home culture 
 
   2. Use culturally responsive discipline practices to alter the behavior of a student who is 
being defiant 
 
   3. Create a learning environment that conveys respect for the cultures of all students in 
my classroom 
 
   4. Use my knowledge of students' cultural backgrounds to create a culturally compatible 
learning environment 
 
   5. Establish high behavioral expectations that encourages students to produce high 
quality work 
 
   6. Clearly communicate classroom policies 
 
   7. Structure the learning environment so that all students feel like a valued member of 
the learning community 
 
   8. Use what I know about my students cultural background to develop an effective 
learning environment 
 
   9. Encourage students to work together on classroom tasks, when appropriate 
 
   10. Design the classroom in a way that communicates respect for diversity 
 
   11. Use strategies that will hold students accountable for producing high quality work 
 
   12. Address inappropriate behavior without relying on traditional methods of discipline 
such as office referrals 
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______  13. Critically analyze students' classroom behavior from a cross-cultural perspective 
 
   14. Modify lesson plans so that students remain actively engaged throughout the entire 
class period or lesson 
 
   15. Redirect students' behavior without the use of coercive means (i.e. consequences or 
verbal reprimand) 
 
   16. Restructure the curriculum so that every child can succeed, regardless of their 
academic history 
 
   17. Communicate with students using expressions that are familiar to them 
 
   18. Personalize the classroom so that it is reflective of the cultural background of my 
students 
 
   19. Establish routines for carrying out specific classroom tasks 
 
   20. Design activities that require students to work together towards a common academic 
goal 
 
   21. Modify the curriculum to allow students to work in groups 
 
   22. Teach students how to work together 
 
   23. Critically assess whether a particular behavior constitutes misbehavior 
 
   24. Teach children self-management strategies that will assist them in regulating their 
classroom behavior 
 
   25. Develop a partnership with parents from diverse cultural and linguistic backgrounds 
 
   26. Communicate with students' parents whose primary language is not English 
 
   27. Establish two-way communication with non-English speaking parents 
 
   28. Use culturally appropriate methods to relate to parents from culturally and 
linguistically diverse backgrounds 
 
   29. Model classroom routines for English Language Learners 
 
   30. Explain classroom rules so that they are easily understood by English Language 
Learners 
 
   31. Modify aspects of the classroom so that it matches aspects of students' home culture 
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   32. Implement an intervention that minimizes a conflict that occurs when a students' 
culturally-based behavior is not consistent with school norms 
 
   33. Develop an effective classroom management plan based on my understanding of 
students' family background 
 
   34. Manage situations in which students are defiant 
 
   35. Prevent disruptions by recognizing potential causes for misbehavior 
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TE	XA	S	TECH	UNI	V	E	R	SI	TY	

College	of	Education	
Permission To Use Instrument(s) 

 

Dear Researcher: 
 

You have my permission to use the Culturally Responsive Teaching Self-Efficacy Scale, 
the Culturally Responsive Teaching Outcome Expectations Scale, and/or the Culturally 
Responsive Classroom Management Self-Efficacy Scale in your research. A copy of the 
instruments are attached. Request for any changes or alterations to the instrument 
should be sent via email to kamau.siwatu@ttu.edu. When using the instrument(s) 
please cite accordingly. 

 
• Culturally Responsive Teaching Self-Efficacy Scale 

 
Siwatu, K. 0. (2007). Preservice teachers’ culturally responsive teaching self-
efficacy and outcome expectancy beliefs. Teaching and Teacher Education, 23, 
1086 1101. 

 
• Culturally Responsive Teaching Outcome Expectations Scale 

 
Siwatu, K. 0. (2007). Preservice teachers’ culturally responsive teaching self-
efficacy and outcome expectancy beliefs. Teaching and Teacher Education, 23, 
1086-1101. 

 
• Culturally Responsive Classroom Management Self-Efficacy Scale 

 
Siwatu, K. 0., Putnam, M., Starker, T. V., & Lewis, C. (2015). The development of 
the culturally responsive classroom management self-efficacy scale: Development 
and initial validation. Urban Education. Prepublished September 9, 2015. 

 
Best wishes with your research. 

Sincerely, 

ORIGINAL SIGNTATURE 
AVAILABLE UPON REQUEST 

 
 

Kamau Oginga Siwatu, PhD  
Professor of Educational Psychology 

An EEO/Affirmative Action Institute 
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TE	XA	S	TECH	UNI	V	E	R	SI	TY	

College	of	Education 
 
 
 
April 30, 2021 
 
Dusty Palmer, Ed.D.  
Assistant Professor 
Department of Educational Psychology and Leadership College of Education 
 
Dear Dr. Palmer: 
 
This letter grants permission for Dr. Selenda Cumby to serve as an external committee member  
for Stephen H. Vanderpool (R00762016) towards the completion of his doctoral degree program. 
 
This permission is limited to this student and this degree program and cannot be extended to  
other students or degree programs without a new request being submitted to the Graduate  
School. 
 
Sincerely, 
 
ORIGINAL SIGNTATURE 
AVAILABLE UPON REQUEST 
 
David L. Doerfert, Ph.D. 
Associate Dean and Professor 
 
 
xc:  Kamau Siwatu 

Beth Watson 
Pam Smith 
Bret Hendricks  
Mark Sheridan  
Rachel Frazier 
Vanessa Bara Morin Allison Belisle 
Fallon Chiasson
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