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CHAPTER I 

INTRODUCTION 

Current social and economic problems in the United 

States are necessitating the expansion of the vocational 

home economics program in the secondary schools to Include 

not only education for family living but also sound train

ing programs for competency in home economics related 

occupations. Since qualifications for teachers in train

ing programs for home economics related occupations differ 

somewhat from qualifications for teachers in the regular 

homemaklng programs, prospective teachers for these 

training programs for occupational preparation need to be 

identified before effective occupational training can be 

offered by the schools. 

The Statement of the Problem 

The problem of the study was to gain information 

regarding the supply of people in a selected area who are 

qualified or who may be qualified with additional educa

tion to teach In programs preparing youth and adults for 

occupational competency in jobs requiring home economics 

knowledge euid skills. Questions pertinent to the problem 

were as follows; 



1* How many. If any, prospective teachers for 

tralnizig pirograms for home economics related 

oooupatlons are available In a selected area 

surrounding Lubbock, Texas? 

2. Is Interest in teaching in wage-earning 

training programs generally distributed among 

the home economics x»elated occupational 

groups being included In this study? 

3. Will an analysis of academic and experiential 

background indicate the need tor additional 

education In order to qualify for teaching in 

wage-earning training programs for home eco

nomics related occupations? 

Purposes of the Study 

The purposes of the study were twofold! (1) to 

Investigate In a selected area the supply of teachers 

available for employment in programs which prepare youth 

and adults for occupations that require home economics 

knowledge and skills and (2) to armlyze the prospective 

teacher's college home economics preparation and her pro

fessional. Industrial, and/or business work background. 

Scope and Limitations of the Study 

Investigation of the area supply of prospective 

teachers was limited to Lubbock County and the eight sur

rounding adjacent counties. The occupational training 



programs on the 8econdaz*y level for which prospective 

teachers were identified were limited to the occupational 

programs for which training Is authorized by the Texas 

Education Agency for both the Co-operative Part-time 

Training Program and the Pre-employment Laboratory Train

ing Program. In addition, three adult level training 

programs as authorised by the United States Office of 

Education were Included in this study. 

The sample consisted of members of the Texas Tech

nological College Home Economics Ex-Students Group of 

Lubbock, Texas, members and prospects of Lubbock area Home 

Economists In Homemaklng, homemaklng teachers from the 

selected area, and home economics graduates from the 

selected area who were known to the homemaklng teachers. 

Respondents Included majors In all home economics content 

areas. Full time teachers at Texas Technological College 

or retired home economists were not included in this 

study. Only home economics graduates from an institution 

approved for the preparation of vocational homemaklng 

teachers were Included in this study. 

Definition of Terms 

For the pux*poses of this study the following terms 

have been defined: 
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Lubbock area includes Lubbock County and the 

eight surroimdlng counties of Crosby, Floyd, Hale, Lamb, 

Hockley, Terry, Lynn, and Garza. 

Traininĝ  programs for occupational preparation 

are home economics courses of study conducted under spe

cific requirements made by the Texas Education Agency and 

the United States Office of Education to prepare youth 

and adults for gainful employment. Wage-earning training 

programs, job training programs, and training programs 

for gainful employment will be used in this study to mean 

the same as training programs for occupational prepara

tion. 

Need for the Study 

High unemployment levels and the changing nature 

of job opportunities in the United States have caused 

recent nationwide concern. This concern is felt specifi

cally by leaders in business, industry, and politics, as 

well as in education, and generally by the public at 

large. The shift In employment openings, from unskilled 

and semi-skilled jobs to jobs requiring more preparation, 

highlights the need for more education and training for 

occupational competency. This fact is evidenced through 

a study of statistics related to national employment. 

Rice [1:230], for example, predicts, for the period 

between 1960 and 1975» no change in the number of jobs 
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available for the unskilled worker, a slower than average 

Increase in the number of serai-skllled Jobs, an average 

increase in the number of skilled jobs, and a faster than 

average increase in the number of jobs for service work

ers. The actual percentage of unskilled jobs is expected 

to drop from 10 percent of the labor market opportunities 

today to only 5 percent of the labor market opportuni

ties by the end of the 1960»8 [2:14]. 

In the 1960's, twenty-six million youth will enter 

the labor force [2:13]. Because the labor force, as pre

viously Indicated, will require more education and spe

cific abilities of the prospective workers, the present 

picture of school age youth points to the need for their 

training for the available jobs. 

Although the student retention rate for the 

schools has increased, approximately one-third of the 

young people who enroll in the fifth grade do not gradu

ate from high school. Statistics indicate a higher unem

ployment rate for the high school dropout than for the 

high school graduate [2], The lack of a high school edu

cation handicaps the dropout in his search for a job. 

According to Sofokidis, "Dropouts are concentrated in job 

areas which require the least skill—the type of employ

ment opportunity that is fast disappearing from the 

American economy" [2:15]. 



Many of the high school graduates will be only 

slightly better prepared for the job market than the 

dropouts. Many of the high school ourrloulums are cen

tered on preparation for college, although large numbers 

of high school graduates do not attend college [3]. Many 

high school graduates who begin college do not complete 

their studies and find It necessary to enter the labor 

Biarket at the unskilled or semi-skilled level. Venn [4:158] 

states that our educational system is too narrowly con

ceived and must be overhauled if the nation is to solve its 

major economic and social problems. Educators have begun 

to Investigate ways In which secondary education can be 

made more relevant to the world of work that the majority 

of high school students face. Sofokidis says, "For the 

child who must be prepared to earn a living in today's 

labor market, courses in vocational training must be made 

more available" [2:22]. She further states that a great 

need exists to increase motivation for education and 

training among the three million children receiving pub-

lie assistance, in order to break the dependency cycle 

for these young people from disadvantaged families. 

Rice [1] points out that the average man can 

expect to change jobs six or seven times during his work

ing life. Some of these job changes may require re

training; therefore, the school should be prepared to 



meet the training and re-training needs of adults at the 

post-high school level [1]. 

The Vocational Education Act of 1963 defined the 

scope of this concern by stating that the people to be 

served are 

. . • persons of all ages in all communities of the 
State—those In high school, those who have completed 
or discontinued their formal education and are pre
paring to enter the labor market, those who have 
already entered the labor market but need to upgrade 
their skills or learn new ones, and those with special 
educational handicaps. [5:221] 

Sofokidis describes the Vocational Education Act 

of 1963 as an important response to some of the primary 

causes of school dropouts. She concludes, "The new work-

study program is a response to the special needs of youthl^^ 

from low-income and other disadvantaged groups" [2:25]. 

The Importance of Job training for youth, as 

cited above, is well documented and recognized. Also, 

large numbers of women, many in their thirties and for

ties, are finding it necessary, or desirable, to spend 

part of their lives in some wage earning occupation. The 

estimated Increase in the number of women entering the 

labor force in the next decade is 30 percent [5:221]. 

Many of these women will find it necessary to upgrade 

their skills before entering the labor market. These and 

other socio-economic Influences affecting women are making 

it necessary for vocational home economics to broaden its 
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program to Include not only education for family living 

as It Is now taught but also training for occupational 

coR^eteney. To serve the diverse groups of people, home 

economics related training programs for occupational 

preparation may be offered In the following settings: 

(1) In the upper**8ec<»idary grades, (2) In a post-high 

school program, (3) In the junior or community college, 

and (4) In an adult education program [6]. 

Although figures show that many school dropouts 

occur In the ninth or tenth grades [2], It is likely that 

vocational counseling could guide potential dropouts into 

prerequisite courses In the ninth and tenth grades. The 

prerequisite courses would qualify the students for the 

occupational preparation training programs offered in the 

eleventh and twelfth grades. The possibility of entering 

a wage-earning training program might serve the student 

as an incentive to remain in school. 

A common Interest of educators and businessmen in 

meeting the needs of the high school dropout, of the col

lege student in need of technical training, and of the 

adult in need of training or re-training, led to a con

centrated effort to attack the problem. The United 

States Office of Education directed a series of work con

ferences in 1963, bringing together national leaders in 

adult education, in home economics and other branches of 



vocational education, and in other national organizations 

and agencies [7]. 

In these conferences nine home economics related 

service occupations were selected for further study. 

They were classified as community focused occupations 

using home economics knowledge and skills, for the pur

pose of training workers for community agencies and busi

ness; €Lnd home focused occupations, for the purpose of 

training workers for employment in homes [7]. 

Similar occupational groups have been approved by 

the Texas Education Agency for inclusion in the secondax*y 

schools [8:56]. Before training for any of these occupa

tions Is offex*ed by the schools, it is necessary to 

establish the community need for trainees of these pro

grams by means of a survey. According to the Texas 

Education Agency, 

These surveys must be designed to provide employment 
data and forecasts as to need for employees in an 
occupation, or related occupational groups, at the 
time the applying school requests approval of a pro
gram or programs, and such annual needs in the future 
projected for three years. [8:2] 

If a community need for trainees for any of these 

occupations is established as a result of a survey, other 

steps to be taken will Include locating qualified teachers 

and adequate facilities necessary to provide for the 

preparation of students. Courses of study [7^9,12] are 

available from the United States Office of Education. 
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Included In these suggested training programs are brief, 

general statements regarding teacher qualifications and 

teaching facilities. Suggestions given in the training 

programs are to be used as guides only, since the programs 

should be adapted to fit the unique needs and resources 

of the particular community. 

In summary, it Is the belief of the writer that 

there is a need to investigate the area supply of pro

spective teachers for these training programs. This 

belief is based on the present employment situation, the 

occupational training needs of the high school students 

and adults, and the possible Inclusion of these training 

programs for home economics related occupations in the 

Lubbock area schools. 

Basic Assumptions 

This study is based on the following assumptions: 

1. Members of the Texas Technological College 

Home Economics Ex-Students Group of Lubbock, 

Texas, members and prospects of Lubbock area 

Home Economists in Homemaklng, homemaklng 

teachers from the selected area, and home 

economics graduates from the selected area 

who are known to the homemaklng teachers will 

be available sources to help locate persons 
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qualified or partially qualified to teach in 

these programs. 

2. The qualifications set forth by the Texas 

Education Agency will be those required for 

prospective teachers of programs to prepare 

youth and adults for occupations that require 

home economics knowledge and skills. 

Hypotheses 

The following null hypotheses were tested in the 

1. There is no significant relationship between 

academic preparation and expressed Interest 

in teaching training programs for home eco

nomics related occupations. 

2. There is no significant relationship between 

experiential background and expressed inter

est in teaching in training programs for home 

economics related occupations. 

3. There is no significant relationship between 

the age range and expressed Interest in teach

ing in training programs for home economics 

related occupations. 

Review of Literature 

The trainees, for whom these wage-earning training 

programs were designed, may be secondary school students 
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or adults in need of training or re-tralnlng [7»9,12]. 

These trainees may represent widely varying cultural 

groups. Including those from culturally disadvantaged 

backgrounds. Rlessman [13] and others have emphasized 

the fact that our educational system, as organized, pri

marily serves the needs of middle class students. Greater 

emphasis on vocational training programs for occupational 

preparation may help to correct this Imbalance by making 

education more relevant to the life situation of those 

who may face unemployment, or underemployment, without 

specific wage earning skills [2]. 

The attention of many educators has been focused 

recently on effective teaching of disadvantaged youth. 

Educators and psychologists have recognized that many 

times when teachers who were effective in suburban, middle 

class schools were transferred to urb£m, slum areas, these 

teachers were not effective with the disadvantaged chil

dren and youth. Other teachers seemed to be effective 

with disadvantaged students. According to Downing [14], 

the methodology successful with middle class adolescents 

results in chaos when working with disadvantaged adoles

cents. Rlessman [13] and others have made efforts, for 

the purpose of improving the instruction of the disad

vantaged learner, to analyze the special factors that 

seem to be Involved. A review of these and other factors 

may point to certain teaching practices that may 



13 

distinguish an effective teacher In a training program 

for occupational preparation. These factors are as fol

lows: cultural differences, styles of learning, effec

tive methods of teaching, and characteristics of adult 

students. 

Cultural differences 

The beginning point for this investigation is 

with disadvantaged people themselves [ISsxill]. Caution 

should be used in making generalizations because the dis

advantaged people az*e an extremely heterogeneous group. 

For example, Johnson states, "Probably the truest state

ment that can be made concerning the characteristics of 

the socially disadvantaged children Is that there is a no 

more diverse group In the nation" [15s257]. 

Wattenburg points out these diversities by stat-

Ing, 

What is known about that (urban) type of deprivation 
cannot be applied without great modification to com
munities in abandoned mining areas or sub-marginal 
farming regions. For example, whereas schools in 
the "slum areas" of big cities usually have high 
dropout rates, some of the lowest dropout rates are 
in ghost towns. Again, the core segments of metro
politan complexes are troubled by family disintegra
tion, relative normlessness, and social isolation. 
In hill country, we find tlght-knlt communities with 
strong ties at almost every level from faunily through 
church to county. [16:16] 

California studies of the Latin-American low 

Income groups may be relevant for Lubbock, Texas and the 

surrounding area. These studies indicate that the 
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Latin-American group is the most likely of all ethnic 

groups to drop out of school. Where other groups are in 

the majority, however, the Latin Americans are more likely 

to stay in school [17]. These facts may be relevant to 

the local situation because the Latin Americans enrolled 

in the Lubbock Public Schools In the 1964-65 school year 

represented 15.94 percent of the school population [18]. 

In spite of the differences within the low Income 

groups, there are distinguishing features which may iden

tify the disadvantaged student. Many of these features 

may be rooted in the conditions of life imposed by pov

erty and the resultant lowering of self-esteem. Among 

these identifying features are low academic achievement, 

a high transiency rate, deviant language patterns or 

blllngualism, irregular school attendcince, discipline 

problems, and lack of communication with parents [19]. 

The foregoing statement does not nean that all disadvan

taged youth evidence these characteristics; rather, it 

indicates that these characteristics are found more often 

among disadvantaged groups than among people who have more 

resources. 

These characteristics have become evident with 

the increasing separation of disadvantaged groups from 

the mainstream of economic and social life. According to 

Harrington [20], a culture of poverty has emerged. 
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The concept of culture presented by Hall has 

Important implications for the teacher. Hall defines 

culture as a communication system that determines (1) what 

Is to be learned and (2) how one goes about learning [21]. 

Since most teachers do not belong to this culture of pov

erty, difficulties of communication arise. To be effec

tive, a teacher must find ways to communicate with 

students; therefore, he must understand their culture, or 

communication system. 

The method of communication that the teacher uses 

should be one which the student understands. As stated 

previously, the disadvantaged pupil tends to be non-verbal 

in the formal way acceptable to most teachers. Moreover, 

as Wattenburg points out, they are suspicious of fluency 

because they have been victimized by word manipulators, 

tricky salesmen [16]. 

Styles of learning 

Related to the lack of verbal fluency is the dis

advantaged learner's inability to read at grade level. 

This Inability has been identified by Rlessman [13] as 

the cause of much of the learner's poor academic achieve

ment, as commonly measured in secondary schools. 

The findings by Rlessman have been substantiated 

by Tullis [22] in a comparative study of Negro, Latin-

American, and white school children in a west Texas 
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community. Tullis found that the Negro and Latin-American 

groups achieve best in subjects relatively non-verbal in 

nature [22:63i66]. Tullis concluded that the lack of 

social and cultural opportunities may have an adverse 

effect on reading scores. 

In addition to being unable to read well or 

express his thoughts fluently, a disadvantaged student 

is not accustomed to learning by listening [23]• The 

teacher, therefore, cannot rely too heavily upon the 

lecture-discussion methods of teaching; the teacher cannot 

expect the student, unassisted, to gain a great deal of 

information from printed matter. 

This observation by Rlessman [23] that the disad

vantaged student is not accustomed to learning by listen

ing is attributed to the belief that disadvantaged chil

dren have a visual-physical orientation in learning. 

Rlessman [23] describes physical learning as a potential 

strength of disadvantaged people. Havlghurst [25] cau

tiously points out that although disadvantaged students 

are physically oriented and can therefore perceive in a 

superior manner, it has yet to be proven that students 

from low Income families are superior in any positive 

respect to other students. Many of the strengths of dis

advantaged students are not functional in terms of aca

demic achievement [25]. Teachers need to understand this 

fact to avoid student frustration [26]. 
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Havlghurst*s and Lander's viewpoint is shared by 

Wilkerson [27], who states that the belief that disad

vantaged students have learning assets has yet to be sys

tematically documented. More research is needed to deter

mine the oharaoteristlcs of intellectual functioning of 

disadvantaged people [27]* 

Although educators have disagreed on the relative 

benefits of physical learning, none have denied the sig

nificance of this style of learning for the teachers and 

students. The students like to do and see rather than 

talk and hear. This fact might suggest a great number of 

possibilities to the teacher of wage-earning training 

programs. 

Effective methods of teaching 

The use of projected materials has proven success

ful with the physical learner [13]. To be most effec

tive, this requires careful selection by the teacher of 

relevant materials, preparation with the class before 

showing, skillful handling of the equipment, and evalua

tion of the experience after showing. 

Other useful teaching techniques are those of 

demonstration, the use of bulletin boards, exhibits, and 

displays. Role playing has proven to be an effective 

technique with the physical learner [13]. This technique 

offers many possibilities to the teacher, especially in 
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the following areas: (1) developing an understanding by 

the students of job responsibilities and (2) developing 

desirable student attitudes toward their roles as workers. 

The opportunity for the student to practice in laboratory 

sessions what has been learned is Important. 

The physical learner is a slow learner, according 

to Rlessman [13]. He further states that once the ini

tial warm-up period is over, the student is quite persist

ent and does not like to change activities often. This 

observation may Indicate to the teacher that large blocks 

of time might be allowed for a given type of activity. 

This procedure Involves, not mastery of a technique, but 

rather, an understanding of the physical learner. 

Methods of teaching which Involve games or a game 

format have been enthusiastically received by disadvan

taged students [13]. Rlessman believes that the success

ful use of the games method is due to the fact that games 

have definite rules that must be followed, usually Involve 

extra-verbal communication, and are concerned with direct 

action and visible results [13]. 

Caution should be employed in the use of games, 

however. The spirit of competition that may be aroused 

through the use of games should be reasonable and con

trolled [26]. Qrambs [28] warns that students may not be 

motivated to compete with each other because competition 

causes alienation of the winners. She states that other 
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students may be their only natural friends, not parents 

or teachers. A feeling of belonging should be encouraged, 

Rewards for group effort and group achievement may be 

better than individual rewards [26,28]. 

The careful use of vernacular language or expres

sions has been suggested by Rlessman [29]. He emphasizes 

that vernacular language or expressions should not be 

used in conversation, since this would be patronizing. 

Rather, carefully selected examples might be used in the 

formal lesson to arouse Interest and make the material 

relevant [29]. 

Grambs [28] suggests the use of resource people 

who belong to the same racial group as the student. This 

not only might help to gain the student's Interest, but 

it might also have a positive effect on his self-esteem. 

Firm discipline is an important element in the 

classroom. Disadvantaged students may mistake kindness 

for weakness [14], This statement does not mean that the 

discipline must be harsh; it means that the discipline 

should be consistent, with clear rules, and an understand

ing or agreement between teacher and students [13]. 

Several educators have observed the importance of 

a one-to-one relationship between teacher and student in 

the classroom, Shapp [30] points out that when the 

teacher offers individual guidance, the student is helped 

with his problems just by knowing that someone is 
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interested. This same kind of assistance is frequently 

offered In middle class homes by parents and siblings; 

whereas, this aid may be missing in lower class homes [16]. 

The ability to Identify with the underdog is con

sidered by Rlessman to be an Important factor in the 

effective teaching of the disadvantaged learner. Rlessman 

[13:873 states that this ability is not confined to any 

group and may be possessed by a person with a middle class 

background as well as a person with a lower class back

ground. 

The teacher needs to have values and stand for 

them. At the same time, middle class teachers should 

accept students with differing values [31]. It is diffi

cult for a teacher to establish rapport with a group 

whose values are significantly different from the 

teacher's values, but if the teacher is to be effective, 

he must find a way to accomplish this. 

Teachers should learn appropriate methods for 

teaching disadvantaged learners, and should also develop 

an effective teaching style, as distinguished from method, 

according to Rlessman [29]. He has also observed that 

successful teachers may be vastly different [32], 

Characteristics of 
adult students'" 

Since some of the wage-earning training programs 

are designed not only for youth but also for adults [9,12], 
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a teacher of training programs for home economics related 

occupations needs an understanding of factors affecting 

adult learning. According to Fay, 

Once we recognize and understand the major psycho
logical characteristics of adults, it is not diffi
cult to adjust teaching methods and approaches to the 
learning situation so that they are effective with 
adults. [331190] 

The psychological characteristics that determine 

the differences between learning in childhood and adult

hood are identified by Fay as follows [33]: 

1, An adult's concept of himself has matured. 

A child may see no limit to what he can 

accomplish; an adult may recognize his weak

nesses more clearly. Many adults, however, 

have a tendency to underestimate their 

ability, 

2, Although adults and children have many needs 

in common, certain needs which are Important 

to the teaching-learning situation may differ. 

The mature person has among his needs com

munity and economic status, vocational suc

cess, and success as a parent. Children and 

youth need affection, adult approval, peer 

approval. Independence, and self-respect. 

3, An adult is more likely to act on the basis 

of what he thinks is expected of him. 
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conforming to his role as he sees it; younger 

persons are less inhibited. 

4. A mature person's Interests and activities 

may have become highly specialized, 

5. Generalized anxiety Increases with age. This 

anxiety may be caused by confusion or diffi

cult working conditions and may interfere 

with the learning process. According to 

Fay [33]t younger persons are less affected 

by stress. Other authorities, however, empha

size the point that younger persons are very 

subject to stress. 

Adults do not expect homework, according to 

Levenson [34]. The teacher may need to review with the 

adult student techniques of doing homework and insist on 

its completion [34], 

As in teaching high school students, the teacher 

of adults might Include his students in every phase of 

the program, from the formulation of objectives, through 

teaching the program, to deciding on the evaluation pro

cedure [35]. This would Involve the teacher's adapting 

himself to a different role than that of "master" and 

"pupil." The teacher would still be in control of the 

teaching-learning situation, but to be effective, the 

teacher would need to be secure and imaginative [33]. 
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Th« importance of personal teacher contacts with 

adult students to maintain interest and attendance is 

•aphaaised by Hawk [36], who conducted an experimental 

px*ogram in personal Improvement for Latin-American women 

in Lubbock, Texas. She attributes the importance of per

sonal teaeher contacts to the fact that Latin-American 

women are not "joiners" and do not readily accept respon

sibilities involved in organizations [36:97]* 

Teacher qualifications 

Another primary requirement for an effective 

teacher is a thorough understanding of the subject matter, 

according to Combs [37]. Relnwald states, "Home economies 

subject matter and skills are the underlying foundation 

for the occupations to be offered at the secondary as well 

as the adult levels" [33:31]. 

A baokgz*ound of home economics is also considered 

important by the United States Office of Education for 

the teacher of training programs for home economics 

related occupations [7,9,12]. Three of the available pro

gram guides [7,9,12] for the wage-earning training 

programs state that a qualified teacher is a home eco

nomics graduate. One of the three guides [9] offers an 

alternative of a degree in social work. Of the remain

ing two guides, one states that a qualified teacher has 

an education In home economics or social work [10]; th? 
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other guide specifies that the teacher shall have college 

level courses In clothing [12], A college home economics 

background is further emphasized by the Texas Education 

Agency which requires that "teachers as a minimum shall 

have the baccalaureate degree in home economics from an 

institution appi»oved for the preparation of vocational 

homemaklng education teachers" [8:55-57]. 

In addition to having a background of college 

home economics subject matter, work experience is con

sidered an important qualification for the teacher of 

training programs for home economics related occupations 

[7,9,12]. The Importance of practical experience is 

illustrated in the following statement: 

The teacher of a wage-earning program must have the 
insight bom of experience which will enable her to 
provide the student with a realistic picture con
cerning requirements for success, obtaining and 
holding a job, and effective employer-employee 
relationships. Of prime importance is the teacher's 
ability to transmit a sense of Job pride resulting 
from skillful perfonnance, [6:15] 

The Importance of practical experience is further 

emphasized in one guide [9], which states that experience 

is necessary to Insure accuracy of information being 

taught. The Texas Education Agency, also, requires that 

the teacher have specialized training and occupational 

experience related to the occupation being taught [8], 

All of the wage-earning programs that have come 

to the writer's attention have been planned and taught 
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by professional home eoonomlsts. In some instances the 

teachers compensated for their lack of business experi

ence by working closely with prospective employers regard

ing the requirements of the job or by careful observation 

of each work station in an attempt to determine the exact 

requirements of the occupation being studied [36], 

A study of the literature reveals that many home-

making teachers have attended special college programs 

for preparation of teachers before organizing and teaching 

wage-earning programs [6,38], Supplementary, intensive 

college level programs for teachers appear to be an impor

tant part of the teacher's preparation. 

Training programs 
in the schools 

Training for employment in the upper secondaury 

grades has been accon^lished in pilot studies in a number 

of ways. Some training programs in the comprehensive 

high school, such as in Pittsburgh, Pennsylvania, have 

been taught by the homemaklng teacher as separate pro

grams [38], Some Kansas high schools have offered sepa

rate wage-earning programs. Training for employment has 

taken other forms in Kimsas [39]. Other schools have 

Incorporated the training for employment as units in the 

homemaklng program. All Instruction in wage-earning pro

grams in Kansas was given by homemaklng teachers whose 
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special preparation for teaching these programs consisted 

of attending a seminar during the preceding suimaer [39]. 

Thus, a survey of literature reveals much diversity in 

the experimental training programs for home economics 

related occupations that have been offered, both in the 

eontent of the programs and in the relationship of the 

training programs to the existing homemaklng programs in 

the secondary schools. 

In Texas, secondary schools in preparation for 

employment in occupations related to home economics may 

be offered in the following three programs: the Co

operative Part-time Training program, the Pre-employment 

Laboratory Training program, and the Programs of Occupa

tional Training, The Co-operative Part-time Training 

program consists of classroom study and related, super

vised work experience. The Pre-employment Laboratory 

Training program consists of classroom study and related, 

supervised laboratory experience. All Texas Education 

Agency teacher requirements mentioned previously are for 

these two types of programs [8]. 

The Programs of Occupational Training have a 

heavy emphasis on remedial work in modified and ungraded 

academic subjects combined with occupational training in 

various areas, some of which may be related to home eco

nomics. Requirements for teachers of the occupational 

phase of this program are as follows: 
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Teachers of occupational training phases of the pro
gram shall have a minimum of two years of successful 
employment experience in one or more occupational 
fields for which training is being Included in the 
program. In addition, they should have a baccalaure
ate or higher degree from an accredited college or 
university, or meet requirements for vocational 
teachers in the occupational fields for which train
ing is conducted. [8:87] 

The Co-operative Part-time Training program and 

the Pre-employment Laboratory Training program are 

designed for trainees who have the qualifications neces

sary for successful training and employment. The Programs 

of Occupational Training are designed for students who 

have academic, socio-economic, or other handicaps that may 

prevent the student's success in regular programs of voca

tional education [8]. 

Summary and Conclusions 

Guidelines have been established for the organi

zation of programs to prepare youth and adults for occu

pations requiring home economics knowledge and skills and 

the selection of teachers for these programs. If train

ing programs are to be initiated, a beginning step will 

be to locate teachers who are qualified by having an ade

quate academic and experiential background and an 

expressed interest in teaching in training programs for 

home economics related occupations. 

The literature reviewed indicates that teachers 

of wage-earning training programs may need an understanding 
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of the cultures of disadvantaged people and an understand

ing of the psychological characteristics which affect 

adult learning. In addition, there are certain qualifi

cations specified by the Texas Education Agency for the 

teacher of training programs for home economics related 

occupations. 

Along with locating prospective teachers for wage-

earning training programs, plans might be in progress 

regarding additional education for these teachers to 

qualify them for teaching in the training programs. An 

analysis of the academic and experiential background of 

persons expressing an Interest in teaching in wage-eaz*nlng 

training programs may point to the kind of educational 

program needed to prepare qualified teachers for training 

programs for home economics related occupations. 



CHAPTER II 

PROCEDURES FOR THE STUDY 

Basis for Selecting Sample 

Home economics graduates in Lubbock County and the 

eight adjacent counties were selected to participate in 

the study. The names of home economics graduates were 

secured from the following lists: 

1. Texas Technological College Home Economics 

Ex-Students Group of Lubbock, Texas, 

2. The Lubbock area Home Economists in Homemaklng, 

a branch of the American Home Economics Assod-

atlon, 

3. Homemaklng teachers from the selected area as 

listed in the Directory of Homemaklng Teachers 

in Vocational Programs [40], and 

4. Home economics graduates in the selected area 

who were known to the previously mentioned 

homemaklng teachers. 

In compiling the list of names to participate in 

the study in the fourth method, flyers (Appendix A) request 

ing the names of home economics graduates together with 

stamped addressed envelopes were distributed by the staff 

of the Home Economics Education Department of Texas 
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Technological College at a meeting of Area I homemaklng 

teachers. Teachers from the selected area were asked to 

give naimes of home economics graduates living in their 

respective communities. Names secured in this manner were 

combined into a comprehensive list. 

Preparation of the Instrument 

The data for the study were collected by the use 

of a questionnaire (Appendix D). The Instrument was 

designed to collect information of the following five 

types: personal, academic background, teaching or exten

sion service experience, business experience, and Interest 

in teaching in programs for occupational preparation. 

The personal information requested Included the 

name, address, and phone number of the respondent. The 

questions requested an indication of the age group and 

the present occupational status of the respondent as well 

as the age groups of children who were living at home. 

Information sought on the academic background of 

the respondents Included the highest educational level 

completed, the academic major, the approximate number of 

courses in the various content areas in home economics, 

and the number of courses completed in sociology and 

psychology. Space was allowed for the listing of names 

and locations of colleges attended. 
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The number of years of teaching or extension ser

vice experience with elementary, secondary, college, and 

adult age groups was requested of each person answering 

the questionnaire. Respondents were also asked to indi

cate which of several teaching methods they had used in 

their teaching. 

The number of years of business experience, either 

professional or semi-professional, in various areas was 

also sought in this instrument. The areas of business 

experience on which Information was desired represented 

the wage-earning training programs being included in this 

study, 

The degi*ee of interest the respondent had in 

teaching in wage-earning training programs was investi

gated in the following ways: (1) the respondent was 

asked to check a statement Indicating her feelings toward 

instructing people who were training or re-training for a 

service occupation; (2) to indicate her degree of inter

est in teaching in each of the wage-earning training pro

grams being considered in this study; and (3) to indicate 

her Interest in further education for teaching in each 

wage-earning training program. 

The instrument was developed by the writer through 

a study of literature pertinent to effective teaching of 

low income, disadvantaged groups, adult learners, and the 

general and specific qualifications of teachers of programs 
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to prepare youth and adults for occupations requiring home 

economics knowledge and skills. The questionnaire was 

p3?e-tested by a selected group of home economics graduates 

in a graduate class at Texas Technological College, Revi

sions were made as Indicated by the pre-test. 

Collection of Data 

The questionnaire, an information sheet, and a 

letter explaining the study were sent to the home econom

ics graduates selected to participate in this study. 

Copies of the letter. Information sheet, and questionnaire 

are Included as Appendices B, C, and D, A total of 268 

questionnaires was mailed in the selected area, 

A period of thirty days was allowed for the return 

of the instruments. As the questionnaires were returned 

they were checked for completeness of answers. The ques

tion number five regarding the number of courses completed 

in various content areas was incomplete in twenty-six 

questionnaires. If the respondent was a graduate of Texas 

Technological College, this information was available on 

Academic Record Cards in the School of Home Economics, 

Eighteen questionnaires were completed by the writer by 

referring to these Academic Record Cards. The remaining 

eight questionnaires were discarded because of the incom

pleteness of answers. The college or university from 

which the respondent graduated was checked in the 
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Directory of Homemaklng Teachers in Vocational Programs 

[40] to determine if the college or university was approved 

for vocational education. The questionnaires were then 

numbered from 1 to 16? consecutively. The Information on 

the instrument was coded for transfer to IBM cards. One 

observation was discarded during data processing due to 

ineoB̂ ) lateness. 

Treatment of Data 

The Pearson product-moment correlation was used 

to determine relationships between variables. The IBM 

7040 computer was used for the correlation program and 

for obtaining means and standard deviations. After find

ing the correlation coefficient, a standard significance 

of correlation table was used to determine the signifi

cance of the correlation. In entering the table, two 

degrees of freedom were subtracted from the number of 

cases. Null hypotheses were rejected If correlations 

were found to be significant at the ,05 level of sig

nificance or less. 

In order to gain further insight, tabulations 

were made and percentages were calculated using the IBM 

1620, Model 2, Tabulations were made on some items by 

using the card sorter and counter. 



CHAPTER III 

ANALYSIS AND INTERPRETATION OF THE DATA 

A questionnaire, designed to determine the degree 

of Interest in teaching in a home economics related wage-

earning training program, was sent to 268 home economics 

graduates in Lubbock County and the eight surrounding 

adjacent counties. However, there were no responses from 

one county. The total number of questionnaires returned 

was 175 or sixty-five percent. Eight incomplete question

naires were not used. One observation was discarded 

during data processing due to the loss of a card. The 

results of this study are based on replies on the remain

ing 166 questionnaires. 

Tabulations were made and percentages were calcu

lated to gain insight regarding characteristics of the 

sample. The data were further analyzed to determine the 

significance of relationships between expressed interest 

in teaching in home economics related training programs for 

occupational preparation and (1) academic preparation, (2) 

experiential background, and (3) age range of the 

respondent. 
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Analysis of the Sample 

The percentage of the population in each age group 

was not known. The number and percentage of the responses 

in each age group are shown in Table 1. 

TABLE 1 

NUMBER AND PERCENTAGE OF RESPONDENTS IN EACH AGE GROUP 

I l l ' I I'llll'l ' M B 

Age Group Number Percentage* 

Under 22 years 1 1 

22-30 years 54 33 

31-40 years 52 31 

41-50 years 35 21 

51-64 years 24 14 

65 yeaz^ or over 0 0 

Total 166 100 

•Rounded t o nearest whole percent 

S ix ty - f ive percent of the responses came from per

sons forty years of age and younger. These responses may 

represent a true picture of the population or they may 

indicate a greater Interest in the study on the part of 

the younger respondents. This question w i l l be analyzed 

further in the discussion of Table 21 , page 59. There were 

no responses from persons s i x t y - f i v e years of age or over. 

Persons in th i s age bracket would have been eliminated 
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from the study alnoe the retirement age in Texas is sixty-

five years. 

Table 2 shows the number and percentage of respond

ents in each occupational group: 

TABLE 2 

OCCUPATIONAL STATUS OP RBSP0NDENT3, 
NUMBER, mX> PERCENTAGE 

mmmmzmmmmammMmaa 
Occupational Status 

smmmxummma 
Number Percentage* 

Full-time hiMsemaker 

Employed part time in a non-
home economics related occu
pation 

Employed part time as 
professional home economist 

Employed full time In a non-
home eeoncHsios related 
occupation 

Employed full time as 
professional home economist 

Total 

59 

19 

15 

26 

166 

36 

11 

16 

28 

100 

•Rounded to nearest whole percent 

Full-time homemakers represent the largest single 

group of respondents, followed by those employed full time 

as professional home economists as the second largest 

group. However, respondents who indicate some form of 

employment represent 64 percent or sllcjhtly less than two-

thirds of the total number of people respondin*^. 
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The age groups of the reapondents* ohildren living 

at home are shown in Table 3s 

TABLE 3 

AGE GROUPS OF MINORS LIVING AT HOME, NUMBER 
AND PEBCBNTAOE OF RESPONDENTS 

Age Groups of Minors 

None 

Pre-sohool 

Elementary 

Secondary 

Pre-achool and elementary 

Pre-sehool and secondary 

Elementary and secondary 

Pre-sohool, elementary, 
and secondary 

Total 

Number 

64 

23 

11 

24 

14 

3 

Z2 

5 

166 

Percentage* 

39 

14 

7 

14 

8 

2 

13 

^ 

100 

•Hounded to nearest whole percent 

The greatest number and percentage of respondents 

indicated that they had no children living at home within 

the age groups requested* This group Includes respondents 

with children over high school age as well as respondents 

with no children. Respondents with pre-school age children 

only and secondary age children only, represent the two 

largest groups. Responses from persons indicating that 

they have elementary and secondary age children living at 
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home comprise the third largest group. Respondents repre

senting the smallest groups are those indicating that they 

have pre-school , elementary, and secondary school age 

children l i v ing at home. 

Table 4 shows the educational l eve l of the 

respondents: 

TABLE 4 

EDUCATIONAL LEVEL OP RESPONDENTS, NUMBER, 
AND PERCENTAGE 

Educational Level Number Percentage^ 

Bachelor's Degree 143 86 

Master's Degree 2^ 14 

Total 166 100 

•Rounded to nearest whole percent 

The questionnaire used in th i s study was mailed 

only to home economics graduates. The majority of the 

respondents indicate they have Bachelor's degrees. A 

small percentage of the respondents indicate they have 

Master's degrees. No repl ies were received from persons 

with Doctor's degrees. 

The academic majors of respondents are shown in 

Table 5: 
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TABLE 5 

ACADEMIC MAJORS OF RESPONDENTS, NUMBER, 
AND PERCENTAGE 

Academic Major 

Applied Arts 

Clothing and Text i les 

Food and Nutrition 

Child Developi»ent and 
Family Relations 

Home Management 

Home Econ(»Bics Education 

Other 

Total 

Number 

9 

25 

18 

3 

1 

99 

11 

166 

Percentage* 

5 

15 

11 

2 

1 

59 

_ 1 
100 

•Hounded to nearest whole percent 

The majority of the persons participating in this 

study were home economics education majors. Only one 

major was recorded for each person. If a person indi

cated a double major, the first major on the questionnaire 

was recorded. Thus, most of the double majors are recorded 

as clothing and textiles majors or food and nutrition 

majors since these majors are listed on the questionnaire 

before home economics education, which usually comprises 

the second major. Clothing and textiles majors represent 

the second largest group with food and nutrition majors 

the third largest group. The groups considered under other 
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majors include those Indicating a major in general home 

economics, extension service work, and those who did not 

indicate a major on the questionnaire. 

Table 6 shows the number and percentage of respond

ents who have had one or more courses in sociology and/or 

one or more courses in psychology: 

TABLE 6 

NUMBER AND PERCENTAGE OF RESPONDENTS WHO HAVE HAD 
COLLEGE COURSES IN SOCIOLOGY AND PSYCHOLOGY 

caaasBBBasoBaHaaBKaBBaoHBaBBBKB 

Subject Number Percentage• 

Sociology 131 79 

Psychology 147 88 

•Rounded to nearest whole percent 

The majority of persons participating in the study 

report having had one or more courses in sociology and one 

or more courses in psychology. More persons report having 

taken courses in psychology than sociology. 

Some experience in school teaching was indicated 

by 76 percent of the respondents as shown in Table 7. 

Many respondents indicated experience with more than one 

educational level. 

The majority of respondents indicate some school 

teaching experience in senior high school. Eighty-four 

percent of the respondents report teaching experience in 
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secondary schools. School teaching experience seems to be 

generally distributed among all educational levels with 

experience in college teaching being least often reported. 

Almost one-fourth of the respondents reported no school 

teaching experience. 

TABLE 7 

NUMBER AND PERCENTAGE OF RESPONDENTS 
WITH TEACHING EXPERIENCE 

School Groups Number Percentage* 

No Teaching Experience 

Elementary 

Jr, High 

Sr. High 

College 

Adults 

Total 

41 

32 

49 

91 

11 

-32 

259 

24 

19 

29 

55 

8 

21 

156 

•Rounded to nearest whole percent 

Note: Total percentage exceeds 100 due to some 
respondents reporting teaching experience in more than 
one area. 

Experience by the respondents in the use of teach

ing methods listed in the questionnaire is Indicated in 

Table 8. As stated in the directions on the questionnaire, 

indications of the use of these methods of teaching did not 

need to be confined to school teaching experience but may 

have been used in any area of education. 
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TABLE 8 

METHODS OF TEACHING USED BY RESPONDENTS, 
NUMBER AND PERCENTAGE 

Method of Teaching Number Percentage 

Showing projected materials 122 73 

Demonstration 136 82 

Hole Playing 95 57 

Preparation of bulletin board 129 78 

Other exhibits or displays 127 77 

Direction in developing 
specialized skills 123 74 

None of these 18 11 

•Rounded to nearest whole percent 

All methods of teaching included on the question

naire are reported used by a majority of the respondents. 

Role playing appears to be the least used method and demon

stration the most used method. Only 11 percent of the 

persons participating in the study indicated that they 

have used none of these methods of teaching. 

Business experience in the areas Included in this 

study was reported by only 37 percent of the persons 

returning the questionnaire. Many respondents indicate 

experience in more than one area. Table 9 shows the busi

ness experience of participants in the study. 
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TABLE 9 

NUMBER AND PERCENTAGE OF RESPONDENTS 
WHO HAVE BUSINESS EXPERIENCE 

Business Area Number Percentage^ 

No business experience 

Child care 

Clothing maintenance 

Planning or construction of 
home furnishings 

Planning diets 

Food service 

Housekeeping 

Managing family home 

Caring for an elderly person 

Preparing family meals 

Total 

105 

23 

12 

7 

12 

22 

4 

3 

4 

11 

203 

63 

14 

7 

4 

7 

13 

3 

3 

3 

mmmmmmmm 

124 

•Rounded to nearest whole percent 

Note: Total percentage exceeds 100 and number 
exceeds 166 due to some respondents reporting business 
experience in more than one area. 

Child care is the area of business experience most 

often indicated by the respondents. It is closely followed 

by food service although the percentage indicating experi

ence in all areas of business is very low. Respondents who 

reported business experience in managing a family home rep

resent the smallest group. It is possible that the number 
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of respondents who indicate business experience in the 

areas of housekeeping, caring for an elderly person, and 

managing a family home is low because these are non

professional jobs of low status, A majority of the 

responses to this section of the questionnaire indicate 

no business experience. 

Table 10 shows the expressed feelings of the 

respondents toward teaching the type of group likely to 

be training for a service occupation: 

TABLE 10 

FEELINGS EXPRESSED BY RESPONDENTS TOWARD TEACHING 
PEOPLE WHO ARE TRAINING OR RE-TRAINING 

FOR A SERVICE OCCUPATION 
III,'... .iii; 1... ' •HiLiiiiii • m m III III III II II I I iiiiiiiiii HI m i i f i i n — n ." • • • '< • • 

aati|Ml>MHM>a>WHMaHMa«iM>aa«iaaMaHalM«aMni*a««aiWH«>MM^^ 

Expressed Feelings Number Percentage* 
•«iM«B«a>aaMMMaMM«iM«i«nai«ia)aM>MBMaMaaMaMMMMia^ 

Very Interested 53 32 

Interested 58 35 

Uncertain 22 13 

Doubtful 16 10 

Not interested 17 10 

Total 166 100 

•Rounded to the nearest whole percent 

More than two-thirds of the respondents indicated 

that they were interested or very interested in teaching 

this type of group. Only 20 percent of the persons 
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answering the questionnaire indicated that they were either 

doubtful or not Interested. 

The degrees of interest in teaching in the various 

wage-earning training programs are shown in Table 11 along 

with the mean interest ranking to indicate the over-all 

preferences of the respondents: 

TABLE 11 

PERCENTAGE* OF RESPONDENTS INDICATING VARIOUS DEGREES 
OF INTEREST IN TEACHING IN WAGE-EARNING TRAINING 

PROGRAMS 

Training Program 

Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Food Service Employee 

Household Employee 

Visiting Homemaker 

Companion to an 
Elderly Person 

Family Dinner 
Service Specialist 

Degree of Interest 
Not Slightly Very 
Int. Int. Int. Int, 

42 20 

35 22 

42 20 

57 16 

61 14 

62 17 

51 20 

62 20 

60 17 

22 

20 

25 

15 

17 

16 

22 

11 

15 

16 

23 

13 

12 

8 

5 

7 

7 

8 

Mean 
Interest 
Ranking 

2 

1 

3 

5 

7 

8 

4 

9 

6 

•Rounded to nearest whole percent 

As shown in Table 11, the training program for 

the occupation of Clothing Specialist is a teaching 
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preference, followed by the training programs for Child 

Care Aide and Home Pumiahlngs Aide. The fact that the 

least degree of interest was shown in teaching the train

ing programs Companion to an Elderly Person and Household 

Employee may perhaps be due to the low status of these 

occupations as discussed on page 44. 

Interest shown by respondents in receiving further 

training before teaching a wage-earning program is shown 

in Table 12: 

TABLE 12 

NUMBER AND PERCENTAGE OF RESPONDENTS WHO EXPRESS 
AN INTEREST IN FURTHER TRAINING BEFORE TEACHING 

WAGE-EARNING TRAINING PROGRAMS 

Training Programs 

Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Food Service Employee 

Household Employee 

Visiting Homemaker 

Companion to an Elderly 
Person 

Family Dinner Service 
Specialist 

Number 

64 

74 

65 

48 

37 

34 

47 

34 

41 

Percentage* 

39 

45 

39 

29 

22 

20 

28 

20 

25 

*Rounded to nearest whole percent 
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The greatest number of people participating in 

this study indicate an interest in receiving further 

training to teach the training program Clothing Special

ist, The second preference of the respondents is Home 

Furnishings Aide, closely followed by Child Care Aide, 

Interest in receiving further training to teach in wage-

earning training programs corresponds somewhat to Interest 

in teaching in wage-earning training programs as shown in 

Table 11 (page 45). 

Analysis of the Study 

The independent variable in the hypotheses is 

expressed interest in teaching in training programs for 

home economics related occupations. The questionnaire 

was designed to reveal the degree of interest in nine 

selected training programs. Although the hypotheses were 

not stated separately for each training program, the data 

obtained allow analysis of the significance of the rela

tionships of the dependent variables to each training 

program considered in the study. The three dependent 

variables are as follows: academic preparation, experi

ential background, and age range of the respondent. 

In testing the significance of the relationship 

between Interest in teaching In training programs for 

home economics related occupations and academic prepara

tion, it was necessary to designate the content area to 
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which each occupation was related. These relationships 

are shown in Table 13. 

TABLE 13 

CONTENT AREAS RELATED TO WAGE-EARNING OCCUPATIONS 

Content Area Related Occupations 

Child Development and 
Family Relations 

Clothing and Textiles 

Food and Nutrition 

Home Management 

Home Economics Education 

Applied Arts 

Child Care Aide 
Visiting Homemaker 
Companion to an 
Elderly Person 

Clothing Specialist 
Home Furnishings Aide 

Dietitian Aide 
Food Service Employee 
Family Dinner Service 
Specialist 

Household Employee 
Visiting Homemaker 
Companion to an 
Elderly Person 

All Occupations 

None 

These designations were made on the basis of the 

major content emphasis or emphases in each training pro

gram. With the exception of applied arts, the significance 

of the relationship of each content area to its related 

occupations will be considered. 

Correlations between an academic background of 

clothing and textiles courses and interest in teaching in 

wage-earning training programs are shown in Table 14; 
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TABLE 14 

CORRELATIONS BETWEEN CLOTHING AND TEXTILES COURSES 
AND INTEREST IN TEACHING IN WAGE-EARNING 

TRAINING PROGRAMS 

r 

- . 029 

.133 

.107 

- . 1 0 8 

- . 1 1 4 

• 028 

- . 010 

Level of 
S ign i f i cance 

n , s . 

n . s . 

n . s . 

n . s . 

n . s . 

n . s . 

n . s . 

Training Programs 

Child Care Aide 

*Clothing Specialist 

•Home Furnishings Aide 

Dietitian Aide 

Food Service Employee 

Household Employee 

Visiting Homemaker 

Companion to an Elderly 
Person .089 n.s. 

Family Dinner Service 
Specialist -.121 n.s. 

•Denotes those occupations related to Clothing 
and Textiles content areas. See Table 13 (page 48). 

Although the training programs Clothing Specialist 

and Home Furnishings Aide show the highest positive corre

lations, these correlations do not reach the level of sig

nificance and the null hypothesis is not rejected for the 

content area of clothing and textiles. Correlations 

between a background of clothing and textiles courses and 

interest in teaching in the training programs related to 
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the food and nutrition area as shown in Table 14 show a 

negative relationship below the level of significance. 

The correlations between interest in teaching in 

training programs and the content areas are lower in the 

area of clothing and textiles than any other content area. 

The current emphasis on creativity in college level cloth

ing courses rather than on economy and the high degree of 

skill development that would be taught may contribute to 

the lack of interest in teaching in clothing related train

ing programs. As shown in Table 11 (page 45), Clothing 

Specialist and Home Furnishings Aide rank first and third 

respectively as teacher preferences. The information in 

Tables 11 (page 45) and 14 (page 49) indicates that 

although clothing related training programs rank high as 

teacher preferences, those persons most interested in 

teaching the clothing related training programs are not 

necessarily those persons with the most college level cloth

ing courses. 

Correlations between an academic background of food 

and nutrition courses and Interest in teaching in wage-

earning training programs are shown in Table 15: 
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TABLE 15 

CORRELATIONS BETWEEN POOD AND NUTRITION COURSES AND 
INTEREST IN TEACHING IN WAGE-EARNING 

TRAINING PROGRAMS 

Training Programs 

Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

•Dietitian Aide 

•Pood Service Employee 

Household Employee 

Visiting Homemaker 

r 

-.155 

-.155 

-.163 

.318 

.316 

.049 

-.070 

Level of 
Significance 

n.s. 

n.s. 

.05 

.01 

.01 

n.s. 

n.s. 

Companion to an Elderly 
Person -,06l n,s, 

•Family Dinner Service 
Specialist .196 .05 

•Denotes those occupations related to Food and 
Nutrition content areas. See Table 13 (page 48). 

Interest in teaching in the wage-earning training 

programs Dietitian Aide, Food Service Employee, and Family 

Dinner Service Specialist is related to an academic back

ground of food and nutrition courses at the .05 level of 

significance or less and the null hypothesis is rejected 

for the content area of food and nutrition and the train

ing programs related to food and nutrition. Family Dinner 

Service Specialist shows a lower level of significance than 
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the other food and nutrition related courses. This fact 

may be due to the probability that Family Dinner Service 

Specialist training program is less specialized and less 

professional than the other food and nutrition related 

training programs. 

The clothing and textiles related training program 

Home Furnishings Aide shows a significant negative rela

tionship, although only at the ,05 level. Also showing a 

negative relationship at slightly less than the level of 

significance are the training programs Clothing Specialist 

and Child Care Aide, 

The degrees of relationships between an academic 

background of child development and family relations 

courses and Interest in teaching in training programs for 

home economics related occupations are shown in Table 16, 

Interest in teaching in the training programs 

related to the child development and family relations con

tent areas is related to a background of child development 

and family relations courses at the ,01 level of sigjnifi-

cance and the null hypothesis is rejected for the area of 

child development and family relations and the training 

programs related to the content areas of child development 

and family relations. 

In addition, significant correlations are shown 

between an academic background of child development courses 

and Interest in teaching in the training programs Household 
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Employee and Food Service Employee, The correlations with 

interest in teaching in all the training programs are gen

erally higher in the area of child development and family 

relations than in the other content areas. This may be 

because child development and family relations courses are 

more people-centered thaui other content areas and have a 

strong orientation toward sociology and psychology which 

is more easily applied to teaching in wage-earning training 

programs, 

TABLE 16 

CORRELATIONS BETWEEN CHILD DEVELOPMENT AND FAMILY 
RELATIONS COURSES AND INTEREST IN TEACHING IN 

WAGE-EARNING TRAINING PROGRAMS 

Training Programs 

•Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Food Service Employee 

Household Employee 

•Visiting Homemaker 

•Companion to an Elderly 
Person 

Family Dinner Service 
Specialist 

r 

.373 

.095 

.143 

.142 

.175 

.256 

.227 

.317 

.142 

Level of 
Significance 

.001 

n.s. 

n.s. 

n.s. 

.05 

.01 

.01 

.01 

n.s. 

•Denotes those occupations related to Child Devel
opment and Family Relations content areas. See Table 13 
(page 48). 
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Correlations between Interest in teaching in the 

wage-earning trctining programs and an academic background 

of courses in home management are shown in Table 17: 

TABLE 17 

CORRELATIONS BETWEEN HOME MANAGEMENT COURSES AND 
INTEREST IN TEACHING IN WAGE-EARNING 

TRAINING PROGRAMS 

Training Programs 

Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Food Service Employee 

•Household Employee 

•Visiting Homemaker 

•Companion to an Elderly 
Person 

Family Dinner Service 
Specialist 

r 

,190 

,121 

,162 

.107 

.075 

.179 

.209 

.217 

.128 

Level of 
Significance 

.05 

n.s. 

.05 

n.s. 

n.s. 

.05 

.01 

.01 

n.s. 

•Denotes those occupations related to Pood and 
Nutrition content areas. See Table 13 (page 48). 

Since correlations significant at the .05 level of 

significance or less are shown between a background of 

home management courses and the home management related 

training programs, the null hypothesis is rejected for the 

content area of home management and the related training 
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programs. Interest in teaching in the Child Care Aide and 

Home Furnishings Aide training programs is significantly 

related to a background of college courses in home manage

ment, although the level of significance is rather low. 

Correlations between interest in teaching in the 

wage-earning training programs and an academic background 

of courses in home economics education are shown in Table 

18: 

TABLE 18 

CORRELATIONS BETWEEN H0I4E ECONOMICS EDUCATION COURSES 
AND INTEREST IN TEACHING IN WAGE-EARNING 

TRAINING PROGRAMS 

Training Programs 

•Child Care Aide 

•Clothing Specialist 

•Home Furnishings Aide 

•Dietitian Aide 

•Food Service Employee 

•Household Employee 

•Visiting Homemaker 

•Companion to an Elderly 
Person ,261 ,01 

•Family Dinner Service 
Specialist .086 n,s. 

r 

.117 

.157 

.211 

.109 

.081 

.208 

.132 

Level of 
S igni f icance 

n . s . 

n . s . 

.01 

n . s . 

n . s . 

.01 

n . s . 

•Denotes those occupations related to Home Econom
ics Education content areas. See Table 13 (page 48). 
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Since significant correlations are shown between 

a background of home economics education courses and an 

Interest in teaching in the training programs Home Fur

nishings Aide, Household Employee, and Companion to an 

Elderly Person, the null hypothesis is rejected for these 

training programs related to the content area of home 

economics education. The null hypothesis is not rejected 

for the other training programs and the content area of 

home economics education. 

Correlations between business experience and 

Interest in teaching in wage-earning training programs 

are shown in Table 19. 

Since correlations significant at the .05 level 

or less are shown between business experience and the 

training programs Child Care Aide, Clothing Specialist, 

and Food Service En^loyee, the null hypothesis is rejected 

for these three training programs and related business 

experience background. However, the level of significance 

for Clothing Specialist and Food Service Employee is rather 

low. The null hypothesis is not rejected for the other 

training programs and business experience background. In 

general, the business experience background of the respond

ents does not appear to be highly related to interest in 

teaching in wage-earning training programs in this study. 
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TABLE 19 

CORRELATIONS BETWEEN INTEREST IN TEACHING IN WAGE-EARNING 
TRAINING PROGRAMS AND BUSINESS EXPERIENCE 

FOR THE RESPECTIVE TRAINING PROGRAMS 

Training Programs 

Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Food Service En^loyee 

Household Employee 

Visiting Homemaker 

Companion to an Elderly 
Person .043 n.s. 

Family Dinner Service 
Specialist .069 n.s. 

r 

• 261 

,178 

.008 

- .064 

.178 

.032 

.077 

Level of 
Significance 

.01 

.05 

n . s . 

n . s . 

.05 

n . s . 

n . s . 

Correlations between school teaching experience 

and Interest in teaching in wage-earning training programs 

are not significant except on the adult level. Table 20 

shows correlations between teaching experience with adults 

and Interest in teaching in wage-earning training programs. 

The null hypothesis is rejected for the relation

ship between interest in teaching in the training programs 

Food Service Employee, Household Employee, and Visiting 

Homemaker and teaching experience with adults. The null 

hypothesis is not rejected for the relationship between 
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Interest in teaching in the other training programs and 

teaching experience with adults. Teaching experience with 

adults appears to be slightly more related in the study to 

Interest in teaching in wage-earning training programs than 

related business experience. 

TABLE 20 

CORRELATIONS BETWEEN TEACHING EXPERIENCE WITH ADULTS 
AND INTEREST IN TEACHING IN WAGE-EARNING 

TRAINING PROGRAMS 

•MMMIIIikMaiMtM«BlHaaMaMW«HMB«aMnM«aMM^Ma»MnMBWaMiaMiMBWMMMBHB 

Training Programs 

Child Caz*e Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Food Service Employee 

Household Employee 

Visiting Homemaker 

Companion to an Elderly 
Person .140 n.s. 

Family Dinner Service 
Specialist .098 n.s. 

r 

.086 

.154 

.134 

.086 

.170 

.255 

.208 

Level of 
Significance 

n.s. 

n.s. 

n.s. 

n.s. 

.05 

.01 

.01 

Correlations between age group and interest in 

teaching in wage-earning training programs are shown in 

Table 21: 
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TABLE 21 

CORRELATIONS BETWEEN AGE GROUP AND INTEREST IN TEACHING 
IN WAGE-EARNING TRAINING PROGRAMS 

Training Programs 

Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Food Service Employee 

Household Ei^loyee 

Visiting Homemaker 

CoR^anion to an Elderly 
Person —,116 n,s. 

Family Dinner Service 
Specialist -.187 -05 

r 

- .164 

- .293 

- .278 

- .074 

- ,088 

- ,074 

-•068 

Level of 
Significance 

.05 

,01 

,01 

n , s . 

n . s . 

n , s . 

n . s . 

The null hypothesis is rejected for the relation

ship between age group and Interest in teaching in the 

wage-earning training programs Child Care Aide, Clothing 

Specialist, Home Furnishings Aide, and Family Dinner Ser

vice Specialist, The correlations shown at the ,05 level 

of significance do not Indicate a high degree of relation

ship, although they are statistically significant. The 

negative correlations indicate a negative relationship with 

the age of the respondent. Although the other correlations 

between age group and the training programs are below the 
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level of significance, the correlations indicate that the 

younger respondents tend to be more interested in teaching 

in all the training programs than the older respondents. 

Table 22 shows the relationship between interest 

in teaching in wage-earning programs and Interest in 

receivlns further training before teaching in wage-earning 

training programs: 

TABLE 22 

CORRELATIONS BETWEEN INTEREST IN TEACHING IN WAGE-EARNING 
PROGRAMS AND INTEREST IN FURTHER TRAINING FOR TEACHING 

IN WAGE-EARNING TRAINING PROGRAMS 

Training Programs 

Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Pood Service Employee 

Household Employee 

Visiting Homemaker 

Companion to an Elderly 
Person 

Family Dinner Service 
Specialist 

r 

.649 

.591 

.637 

.711 

.698 

.641 

.645 

.704 

.586 

Level of 
Significance 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

A high degree of relationship is shown between 

teaching in wage-earning training programs and interest 
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in receiving further training before teaching. Tables 12 

(page 46) and 22 (page 60) indicate that college level 

programs for prospective teachers in wage-earning training 

programs would be desired by persons participating in this 

study. 



CHAPTER IV 

CONCLUSIONS AND RECOMMENDATIONS 

The purposes of this study were as follows: (1) to 

investigate in a selected area the supply of teachers 

available for employment in training programs which prepare 

youth and adults for occupations that require home econom

ics knowledge and skills and (2) to analyze the prospective 

teacher's college home economics preparation and her pro

fessional, industrial, and/or business work background. 

A questionnaire designed to reveal information 

about the respondent (her interest in teaching in a wage-

earning training program, her academic background, and her 

experiential background) was mailed to 268 home economics 

graduates in a nine county area. Although 175 question

naires were returned, results of the study were based on 

166 observations. 

A total of 58 variables was correlated on the IBM 

7040 computer using a Pearson product-moment coefficient 

of correlation program. Percentages were calculated on 

the IBM 1620 computer. Model 2. 

The following were conclusions drawn from this 

study: 

62 
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1. Interest in teaching in training programs for 

home economics related occupations appeared 

to be related generally to academic background. 

Exceptions to this statement are the clothing 

and textiles and the home economics education 

content areas. 

2. Nearly two-thirds of the respondents reported 

no business experience. 

3. Interest In teaching in training programs for 

home economics related occupations appeared 

to have little relation to the business back

ground of the respondent. Exceptions to the 

foregoing statement are in the areas of child 

care, clothing maintenance, and food service. 

The two latter business areas did not show a 

high degree of relationship to Interest in 

teaching. 

4, Approximately three-fourths of the respondents 

had some school teaching experience, 

5, Teaching experience with adults appeared to be 

somewhat isolated to Interest in teaching in 

wage-earning training programs, 

6, The methods of teaching listed on the ques

tionnaire appeared to be used generally by 

most of the respondents. 
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7. Interest in teaching in training programs 

appeared to be highly related to interest in 

college level courses for further preparation 

for teaching, 

8. Although the majority of the respondents 

reported college courses in sociology and/or 

psychology, a significant number did not 

report having had these courses, 

9. Over one-third of the respondents had no chil

dren living at home. 

10. Younger respondents appeared to be somewhat 

more Interested in teaching in home economics 

related occupations than the older respondents. 

11. The clothing related training programs and the 

Child Care Aide training program were the three 

most preferred training programs for teaching. 

12. Most respondents appeared to be very interested 

In teaching the type of group likely to be 

training for the home economics related service 

occupations considered in this study. 

13. There appeared to be considerable interest 

among the respondents in teaching in a training 

progrfiim for home economics related occupations. 

The following recommendations are offered: 

1. Since interest in teaching in training programs 

appeared to be strongest among younger 
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respondents, undergraduate as well as graduate 

programs might be developed to prepare 

teachers, 

2. Some form of business or occupational experi

ence might be provided in a systematic manner, 

since most respondents seemed to lack this 

qualification. This might be a college level 

course similar to student teaching and might 

Include experience in several occupations to 

prevent professional obsolescence. The empha

sis might be on the understanding of job 

3*equirements and the quality of the occupa

tional experience rather than quantity. 

3. Courses might be offered which provide teaching 

experience with low income groups of people and 

with adults. As these occupational training 

programs are Included in the local schools, 

this experience might be a part of student 

teaching or In addition to student teaching. 

4. Preparation of prospective teachers for train

ing programs for home economics related occu

pations might Include, as a unit, a study of 

the sociology of disadvantaged people. 
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5. Further study might be made of the interest 

of (1) home economics undergraduates and (2) 

former home economics students who did not 

graduate. In teaching in training programs 

for home economics related occupations. 
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APPENDIX A: FLYER GIVEN TO TEACHERS IN THE AREA SELECTED 
FOR STUDY AT MEETING OF AREA I HOMEMAKING TEACHERS 

TEACHERS IN THE COUNTIES OF CROSBY, FLOYD, GARZA, HALE, 

HOCKLEY, LYNN, LUBBOCK. LAMB, AND TERRY — 

WE WOULD APPRECIATE YOUR HELPI 

Home economics in the secondary schools is expanding to 

include training for occupational competency. There is a 

need to identify prospective teachers of training programs 

for occupational preparation, A survey will be made in 

this nine county area of home economics graduates to 

determine the degree of Interest in teaching in these 

training programs. 

We need the names and addresses of home economics college 

graduates in your community. We would appreciate your 

helping us obtain this information, A stamped, addressed 

envelope will be provided for your convenience in returning 

this information. 
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APPENDIX B: COVER LETTER TO QUESTIONNAIRE 

I wish to ask your cooperation in a study that I am doing 
as a part of the Master's degree requirements in the Depart
ment of Home Economics Education at Texas Technological 
College, This study is concerned with the expansion of the 
vocational home economics program at the secondary and adult 
levels to Include, not only education for family living, 
but also preparation for occupations using home economics 
knowledge and skills. 

Before schools can offer training to people for home econom
ics related occupations, prospective teachers will need to 
be identified. The qualifications for teachers of Job 
training programs differ somewhat from qualifications for 
teachers In the regular homemaklng program. Teaching in a 
job training program may offer possibilities for part time 
work. 

Participation in this study would Involve completing a ques
tionnaire regarding your academic background and your work 
experience. This would require approximately fifteen min
utes of your time. All information would be considered 
confidential and the results would be revealed only in group 
statistics. There will be no attempt to correlate a person 
with a particular job, 3[ would appreciate your cooperation 
in this study whether or**not you think you wouldlTe immedi"̂  
aCely Interested in teaching in a JoS^trainlng program. 

If you are willing to cooperate with this study, please com
plete the form at your earliest convenience and return it 
in the enclosed stamped, self-addressed envelope. 

Sincerely yours. 

Betty Malone Wagner 
Graduate Student 

L, Ann Buntin 
Head of Department of 
Home Economics Education 

Enclosure 
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APPENDIX C: INFORMATION SHEET ACCOMPANYING QUESTIONNAIRE 

TRAINING PROGRAMS WHICH PREPARE FOR EMPLOYMENT IN 

OCCUPATIONS UTILIZING HOME ECONOMICS 

KNOWLEDGE AND SKILLS 

Community needs determine which, if any. Job training pro
grams will be offered in the schools. The following is a 
partial list with job descriptions of occupations which use 
home economics knowledge and skills: 

^» Child Care Aide: Assists in the care of young children 
in establishments meeting minimum standards for licens
ing child care centers, 

2. Clothing Specialist; Alters, cleans, presses, repairs, 
and constructs garments. 

3. Home Furnishings Aide: Assists in the construction of 
draperies and other accessories for the home. 

4. Dietitian Aide; Works under the direction of a dieti-
tion In a hospital or home for elderly persons. 

5. Food Service Employee: Assists in preparing and serv-
ihg "foods in public institutions. 

6« Household Employee: Performs household duties in home 
or business. 

7. Visiting Homemaker; Assists the mother, or other family 
members in carrying out home duties to keep the family 
life as normal as possible in times of emergency. 

8. Companion to an Elderly Person; Assists in caring for 
older personsTy keeping them comfortable and helping 
with daily routines. 

9 Family Dinner Service Specialist: Assumes responsibility 
IrTTIahFningT^puip^ia^ preparing, serving, storing, and 
cleaning up after family meals. 
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APPENDIX D; QUESTIONNAIRE 

ARE YOU A PROSPECTIVE TEACHER FOR HOME ECONOMICS RELATED 

OCCUPATIONAL PREPARATION TRAINING PROGRAMS? 

Purpose; To investigate the area supply of teachers for 
home economics related occupational preparation training 
programs. 

Directions: Indicate appropriate answer with a check (.̂) 
°^ number. The questions are grouped in five parts. It 
TIB important for the accuracy of tne research study in 
wEich you are participating to respond to every item. 
Return completed form in enclosed stamped, self-addressed 
envelope. 

PART I: PERSONAL INFORMATION 
(circle one) 
Miss 
Mrs. last name TlriF middle home phone 

Address 
street town state 

1. Age Group 
( ) under 22 years 
( ) 22-30 years 
( ) 31-40 years 
( ) 41-50 years 
( ) 51-64 years 
( ) 65 years or over 

2. Present Occupational Status 
( ) Full time homemaker 
( ) Employed part time in a non-home economics related 

occupation 
( ) Employed part time as professional home economist 
( ) Employed full time in a non-home economics related 

occupation 
( ) Employed full time as professional home economist 
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3. Age Groups of Minors Living at Home 
None 
Pre-school 
Elementary 
Secondary 
Pre-school and elementary 
Pre-school and secondary 
Elementary and secondary 
Pre-school, elementary, and secondary 

PART II: ACADEMIC BACKGROUND 

*̂ Indicate with a check (v̂ ) the highest educational level 
you have completted. 

1 year college 
2 years college 
3 years college 
Bachelor's degree 
Master's degree 
Doctor's degree 

5» Indicate with a check (y) your major field or fields. 
State the numbe'r or approximate number of coTlege courses 
you have had in the following content areas: 

Major Courses Content Areas 

Applied Arts 

Clothing and Textiles 

Food and Nutrition 
Child Development and 
Family Relations 

Home Management 

Home Economics Education 

Sociology 

Psychology 

Name of college and location: 
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PART III: TEACHING OR EXTENSION SERVICE EXPERIENCE 

6. Have you had professional teaching or extension service 
experience with the following groups? State number of 
years to the nearest one-half year. 

years Elementary 

^ears Jr. High 

years Sr, High 

years College 

^ears Adults (other than college) 

7. Indicate with a check (O methods you have used in 
teaching or working with groups of people on either a 
professional or volunteer basis, 

) Showing of projected materials (fllmstrlps, movies, 
slides) 

) Demonstration (explanation of methods of food prepa
ration, etc) 

) Role Playing (skits, plays) 

) Bulletin board displays (preparation of posters, 
teaching aids) 

) Other exhibits or displays (arrangement of display 
cases, etc) 

) Direction in developing specialized skills (sewing 
in zippers, etc) 

) None of these 
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PART IV: PRACTICAL EXPERIENCE 

8. Have you had business experience in the following areas? 
liSii f̂ag number of years, (Business experience may 
include professional or semi-professional work with 
utility companies, department stores, hospitals, homes 
for the elderly, child care centers, commercial or 
Institutional food service, etc) 

Number 
of Years Areas 

Child Care 

Clothing Maintenance 

Planning or Construction of Home Furnishings 

Planning Diets 

Food Service 

Housekeeping 

Managing Family Home 

Caring for an Elderly Person 

Preparing Family Meals 

PART V: INTEREST IN TEACHING PROGRAMS FOR 

OCCUPATIONAL PREPARATION 

9, Check (i^ the statement which best describes your feeling 
toward instructing people who are training or re-training 
for a service occupation. 

) I would enjoy teaching this type of group. 

) I might like to teach this type of group. 

) I am uncertain at the present time, 

) I doubt that I would like to teach this type of group, 

) I would not like to teach this type of group. 



79 

10, Make an (x) to the left indicating your degree of inter
est in teaching in the occupational preparation training 
programs listed below, if any of these programs should 
be offered in the future. Please indicate your degree 
2j Interest in teaching in each program. Indicate (x) 
also, your Interest in further training for teachingTn 
each of the program areas. 

Interest in 
Teaching 

V
e
r
y
 

I
n
t
e
r
e
s
t
e
d
 

I
n
t
e
r
e
s
t
e
d
 

S
l
i
g
h
t
l
y
 

I
n
t
e
r
e
s
t
e
d
 

N
o
t
 

I
n
t
e
r
e
s
t
e
d
 

Training Program 
Areas 

Child Care Aide 

Clothing Specialist 

Home Furnishings Aide 

Dietitian Aide 

Food Service Employee 

Household Employee 

Visiting Homemaker 

Companion to an Elderly Person 

P€unlly Dinner Service Specialist 

Interest 
in 

Further 
Training 

Yes No 

11. ( ) Check M if you would like a report of the results 
of this study. 

Please check to see that you have answered all questions. 

signature dat< 


