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ABSTRACT 

My purpose for this study was to explore how a young adolescent and her father 

select for and discuss adolescent literature. As part of this study, I explored reading 

response theories, and the importance of adolescent literature and reading. The reasons 

for selecting this study included the importance of parental involvement in their 

children's reading, and how important it is for parents to talk about books with their 

children, especially adolescent children who are embarking upon a stressful period of 

their lives. 

Qualitative methodology provided a design for research that attempts to describe 

and understand educational phenomena and to better understand and describe students' 

learning through researchers observations, investigations, and document the environment 

in which the leaming occurs (Creswell, 1994; Glesne & Peshkin, 1992; Goetz & 

LeCompte, 1984; Guba & Lincoln, 1989; Lincoln & Guba, 1985). This study focused on 

the phenomenological approach. 

The results of this study have shown me that I am a controlling person and need to 

change. 

V l l l 



CHAPTER I 

PsTRODUCTIOX 

The leaming process begins in infancy. The early years of life set the stage for 

later development. Studies show the importance of stimulating children (Henderson, 

1987; Henderson & Beria, 1994; Faber & Mazlish, 1980). Everything you do with a child 

is a leaming experience for a child's young mind (Henderson, 1987). 

Children's minds are like sponges, soaking up as much information as possible. 

Hearing stories can be an interesting experience for children. Reading stories can build a 

positive attitude towards reading and leaming to read TFaber & Mazlish, 1980). Reading 

books to children increases their listening and speaking skills, letter and symbol 

recognition, abihty to form and use more complex sentences, understand words and 

ideas, and develop positive attimdes towards reading (Henderson, 1987). The American 

Federation of Teachers suggests, "Reading is a fundamental skill upon which all formal 

education depends. Research now shows that a child who doesn t leam the reading basis 

early is unlikely to leam them at all. Any child who doesn't leam to read early and well 

will not master other skills and knowledge, and is unlikely to flourish in school or in life " 

(1999. p. 4). 

Instilling the love of books will help create an interest in leaming to read. Infants 

should be introduced to books beginning as early as birth (Henderson, 1987; Henderson 

& Berla, 1994). Babies enjoy sharing books while cuddhng on a parent's lap. Even 

though the infant cannot understand evervthing that is being read to hear, they are 

leaming many w ords that will form the basis for language later. 



There is nothing more valuable than a quality education, and literac\ is a 

fundamental step to a good education and good jobs in the marketplace (Olmstead & 

Rubin, 1981). But the sad tmth is that many of our nation's adults and children go 

through life without ever leaming to read. The American Federation of Teachers 

proclaimed, "In today's society, the child who doesn't leam to read does not make it in 
life. If children don't learn to read with comprehension, if they don't leam 
to read fluently enough to read broadly and reflectively across all content 
areas, if they don't leam to read effortlessly enough to render reading 
pleasurable, their chances for a fulfilling life - by whatever measure: 
academic success, financial stability, the ability to find satisfying work, 
personal autonomy, self-esteem are practically nil" (1998, p. 2). 

The reader-response position is the idea that the literary work comes into being as 

such only in the context of reading. According to Rosenblatt (1938, 1995), "the process 

of understanding a [literary] work implies recreation of it, an attempt to grasp completely 

all the sensations and concepts through which the author seeks to convey the qualities of 

his sense of life. Each of us must make new synthesis of these elements with his own 

nature" (p. 133). 

Therefore, several factors go into the invention of a reading of a literary text. 

Initially, the production of a text at one level is a 'trace' of the author's "experience and 

imagination." As soon as the text has been removed from the author's immediate control 

through publication, however, the author "is outside the immediate, intimate reading 

circle. A body of words exists, the author's intentions threaded within them, waiting for a 

reader to respond to them to enliven them. The words, in effect, have no symbolic 

meaning-are only marks on the page-until the reading event occurs" (Karolides, 1992, 

p. 10). A reading of a text is "dynamic" in the sense that "[w]hat the reader makes of the 



verbal signs reflects shifts in the denotation and connotation of words as w ell as 

differences in the images called forth an in the social and psychological attitudes and 

behaviors of readers" (Karohdes, 1992, p. 14). Reading then becomes an "experience" 

controlled by the reader's "past experiences and current circumstance, regional origins 

and upbringing, gender, age, past and present readings," as well as by "'the given moment 

- the situation, the mood, the pressures, and reasons (perhaps, teacher's directions) for 

reading, the stance taken toward the reading" (Karolides, 1992, p. 15). 

Like other human activities, reading is a complex, multi-leveled experience. If I 

was asked to read something, say a fairytale like Cinderella for example, there are a 

number of questions someone could ask me, questions that would bring out information 

from different levels of my reading experience. If you asked me "what was the story 

about?" or "what is the story about?" my reading would be for content. Reading for 

content is the first level of understanding. 

If you asked me a different question, however, like "what does the story mean?" 

then you force me to think and read the fairytale at another level completely. You are 

asking me not for the content alone (though that obviously is still important), but you are 

asking me to interpret what I read. Reading for interpretation is the second level of 

comprehension. To answer this question, a summary of content is inadequate. 

Finally, you might ask me yet a third question: "Did you like the stor>?" or "What 

did you like about the story?" Such questions force me to read and think at yet a third 

level, a level of evaluation. And while I may ask these questions of myself, I also wonder 

if they are the questions that my daughter, Sarah, would be able to answer. Is my 



daughter at this level in her reading? Would we have the same interest in the stor\ ? 

Would my daughter and I have the same or similar response? Would we be able to 

summarize the content? Would we have similar answers to this question? 

With these thoughts in mind, I decided to investigate the following questions: 

1. What adolescent fiction do a father and his daughter select for each 
other to discuss together? 

a. For what reasons do participants select books for each other? 
b. What differences exist between the adult and adolescent 

perception of the particular pieces of adolescent literature 
selected for the study? 

2. What happens in literature discussions between a father and his 
daughter when they talk about particular pieces of adolescent fiction? 

a. What types of talk occur? 
b. What interactions play out in the discussions? 

Purpose of Studv 

My purpose for this study is to explore how a young adolescent and her father 

select for and discuss adolescent literature. As part of this study, I will explore reading 

response theories, and the importance of adolescent literature and reading. Before this, 

however, I will discuss my reasons for undertaking this research. Those reasons included 

the importance of parental involvement in their children's reading, and how important it 

is for parents to talk about books with their children, especially adolescent children who 

are embarking upon a stressful period of their lives. 



Importance of Parental Involvement 

There is overwhelming evidence that a parent's involvement in a child's 

education makes a very positive difference. In the past, often an unstated assumption was 

made that "parent involvement" meant "mothers' involvement." New research shows that 

the involvement of both mother and father is important (United States Department of 

Education, 1999). If families do not provide the necessary support and resources that 

their children need to increase their chances of succeeding in school, then their children 

are placed at increased risk for school failure (Macoby, 1992). 

It is well documented that family involvement is positive for both students and 

schools (Henderson & Berla, 1994; Wilhams, & Chavkin, 1989). Thirty years of research 

shows that students benefit by achieving higher grades, better attendance and homework 

completion, more positive attitudes toward school, higher graduation rates and greater 

enrollment in college (United States Department of Education, 1999; Henderson & Berla, 

1994; Olmstead & Rubin, 1982; Griffith, 1997; Roberts, 1992). 

One measurement of enhanced performance in school includes student grades, 

although the students' enjoyment of school and their involvement in extracurricular 

activities rank equally important as their academics (Olmstead & Rubin, 1982). After all, 

children who enjoy school are more likely to perform better academically and to remain 

in school (Csikszentmihalyi, 1990). Additionally, participation in extracurricular 

activities reduces the risk of poor behavior, dropping out of school, becoming a teen 

parent, and using dmgs (Zill, Nord & Loomis, 1995). Schools benefit by improved 



support from families and gain better reputations in the community from families that are 

involved (Henderson & Beria, 1994). 

Tvpes of Parental Interactions with Children 

Researchers agree that mothers and fathers interact differently with their children 

(Parke, 1995; Lamb, 1986; Pmitt, 2000; Becher, 1984; Petit, 1989). Fathers spend 

proportionately more time playing with their children; mothers spend a greater proportion 

of their total time with their children in care taking activities (Lamb, 1986). Because 

mothers spend a greater amount of time overall with their children, they may actually 

spend more time playing with them than do fathers, yet care taking is still what best 

characterizes their time, while play best characterizes the fathers' overall time with their 

children. Fathers and mothers also play differently with their children, with fathers much 

more likely to be rough and tumble (Parke, 1995; Hetherington & Parke, 1993). For 

several decades, researchers in children's issues have tended to focus on mothers and 

children. In a similar manner, many federal agencies and programs have also focused 

almost exclusively on mothers and their children. In 1995, President Clinton issued a 

memorandum requesting that all executive departments and agencies make a concerted 

effort to include fathers in their programs, policies, and research programs where 

appropriate and feasible (Clinton, 1995). The new attention devoted to fathers was not 

intended to lessen the focus on the important role that mothers play in their children's 

lives, but rather to highlight the fact that fathers are important, too. Summarizing a wide 

range of studies, Parke concluded, "Fathers are tactile and physical and mothers tend to 



be verbal, didactic, and toy mediated in their play. Clearly, infants and young children 

experience not only more stimulation from their fathers, but a qualitatively different 

stimulatory pattern" (1995, p. 33). Although, a father's contribution to his children's 

development is not well documented (Parke, 1995), research suggests that the roles 

fathers and mothers assume in the family are not identical, nor are the ways in which the\ 

interact with their children (Parke, 1995; Lamb, 1997, 1981). 

It is not only fathers' interactions with their children that influence them. Radin 

(1981), in her review of the importance of fathers to children's lives, concluded that there 

are many channels through which a father may influence his children's cognitive 

development, including "through his genetic background, through 
his manifest behavior with his offspring, through the attitudes he 
holds about himself and his children, through the behavior he 
models, through his position in the family system, through the 
material resources he is able to supply for his children, through 
the influence he exerts on his wife's behavior, through his ethnic 
heritage, and through the vision he holds for his children" (1981, 
p. 419). 

Importance of Fathers 

Research has shown that fathers, no matter what their income or cultural 

background, can play a critical role in their children's education. When fathers are 

involved, their children leam more, perform better in school, and exhibit healthier 

behavior (United States Department of Education, 1999). Even when fathers do not share 

a home with their children, their active involvement can have a lasting and positive 

impact. Thus, fathers need to take a more active role in their child's education. 

Extensive research exists on the importance of parental involvement in children's 
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education (Henderson & Beda, 1994; Henderson, 1987; Wilhams & Chavkin, 1989; 

Roberts, 1992). For instance, relatively few studies have discussed the individual 

contributions that mothers and fathers make to their children's schooling. Psychologists, 

however, are increasingly reaching the conclusion that fathers, as well as mothers, 

influence children's social, emotional, and cognitive development. Following are some 

areas in which fathers' involvement has significant effects on children. 

Modeling adult male behavior. Fathers demonstrate to their children that male 

adults can take responsibility, help to establish appropriate conduct, and provide a daily 

example of how to deal with life, how to dress, how to regulate closeness and distance, 

and the importance of achievement and productivity. If they have an active religious or 

spiritual life, fathers, like mothers, can serve as models in that area as well (Hoffman, 

1971). 

Making choices. Children pick up from their fathers a range of choices about 

everything from clothing to food to devotion to a great cause. This promotes positive 

moral values, conformity to mles and the development of conscience (Hoffman, 1971). 

Problem solving abilities. Research shows that even very young children who 

have experienced high father involvement show an increase in curiosity and in problem 

solving capacity. Fathers' involvement seems to encourage children's exploration of the 

world around them and confidence in their ability to solve problems (Pmett, 2000). Sarah 

has become a confident adolescent through our interactions. She has the ability to solve 

problems that arise for her with some assistance. She likes to try on her own before 

asking for assistance. She will give suggestions to solve the problem when discussing 
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with her. Sarah had a situation at school w ith her Grade 3 teacher: she gave us 

suggestions on solving the situation before taking steps to resolve it. 

Providing financial and emotional support. Economic support is one significant 

part of a father's influence on his children. Another is the concrete form of emotional 

support that he gives to the children's mother. That support enhances the overall qualitv 

of the mother-child relationship, for example when dads ease moms' w orkloads bv 

getting involved with the children's homework (Abramovitch cited in Lamb. 1997). 

Highly invoh ed fathers also contribute to increased mental dexteritv- in children, 

increased empathy, less stereotyped sex-role beliefs and greater self-control. When 

fathers are more activelv involved, children are more likely to have solid marriages later 

in life. (Abramovitch cited in Lamb, 1997). Sarah has a great compassion. She will give 

anything away if someone needs it. She enjoys giving rather than receiving. Sarah is a 

verv' unique child in this respect. 

As a father, I take an active role w ith the school and the educational endeavors of 

mv- daughter, Sarah. I tr\' and volunteer as much as time will allow, I tr\ and eat lunch at 

least twice per month and talk with her teacher concerning anv' problems or issues. This 

has been a positive part of my daughter's life and mine. Although Sarah has suggested 

that I could be spending too much time at her school. When discussing this, she has told 

me that other parents do not or are not as involved in the school. Sarah still wants my 

involvement and does not want me to change. 



Importance of reading 

It is never to early or to late for parents to begin reading with their children. I 

believe there is no more important activity for preparing my daughter to succeed as a 

reader than reading aloud together. We filled story times with a variety of books. I tried 

to be consistent, patient, and watched her flourish. At just a few years of age, Sarah 

began looking at pictures, listening to her own voice, and pointing to objects on 

cardboard pages. I guided her by pointing to the pictures, and saying the names of the 

various objects. By drawing attention to pictures and associating the words with both 

pictures and the real-world objects, she began to leam the importance of language. She 

learned to love the sound of language before she even noticed the existence of printed 

words on the page. Reading books aloud to Sarah stimulated her imagination and 

expanded her understanding of the world. It helped her develop language and listening 

skills and prepared her to understand the written word. With the rhythm and melody of 

language becoming a part of her life, leaming to read was as natural as leaming to walk 

and talk (Parker, & Wuelser, 1995). 

Even after Sarah began to read by herself, it was still important for us to read 

aloud together (Resnick, 1987). By reading stories that were on her interest level, but 

beyond her reading level, I stretched her understanding and motivated her to improve on 

her skills. My goal as a parent is to motivate my daughter to want to read so she will 

practice reading independently and, thus, become a more fluent reader. I believe this 

happens when children enjoy reading. To help her become more independent, I can help 

her find the tools she needs to succeed in life by giving her access to information through 
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the printed word, conversations, and taking a vital interest in her education, which are 

absolute necessities. 

Knowledge is power, and books are full of it. But reading is more than just a 

practical tool. Through books we enrich our minds; we relax and enjo}' some precious 

leisure moments (Herber, 1985). With parent's involvement and help, children can begin 

a lifelong relationship with the printed word, so they grow into adults who read easily and 

frequently whether for business, knowledge, or pleasure (Petit, 1989). It is no secret that 

activities at home are an important supplement to the classroom, but there's more to it 

than that (Taylor, 1993). There are things that parents can give children at home that the 

classrooms cannot give. Children who are read leam to love books. Over the years, these 

children will have good memories to treasure. They remember stories that made them 

laugh and stories that made them cry. They remember sharing these times with someone 

they love, and they anticipate with joy the time when they will be able to read for 

themselves (Taylor, 1993). By reading aloud together, by being examples, and by doing 

other activities, parents are in a unique position to help children enjoy reading and see the 

value of it. 

I have read to my daughter from the day she was bom and instilled in her a love a 

reading. She would not go to bed without several books being read to her. She looked 

forward to this time together. I gave her the opportunity to choose the books that she 

wanted to hear. I gave her the opportunity to participate in the reading by showing her 

the pictures and the written words. As I say I, my wife also participated in this process. 

She has the same values on reading as I do. She was a big part in the processes that took 
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Today, however, there is an even greater focus, especially in light of school 

situations that have occurred in the past few years. Not only do I need to be watchful in 

knowing the location of my daughter, I must maintain a leading presence in her life and 

lead by example. I believe that a parent who is aware of and respects his child's feelings 

will promote better communication with her. Thus, I must begin b\ talking (and continue 

talking) with my daughter. A great w ay to build relationships with children is to ask them 

about their interests, needs, feelings and opinions. Sometimes, as a parent, I try to deny 

Sarah's' feelings and give advice or judge. When this happens, I try and feel the way she 

does. As Haim Ginnott (1969) said, "Many people have been educated out of knowing 

what their feelings are." As a parent I need to acknowledge and respect Sarah's feelings 

and views. 

From an early age, I held discussions with Sarah as much as possible. I would tell 

Sarah stories about when she was a baby; about how one of the happiest days of my life 

and her mothers' was when she was born. I would talk about family members to help her 

connect with her heritage. I would answer Sarah's questions, even when they seem 

tedious. I would be sure to listen. Two-way interaction promotes confidence and security. 

and a secure child is one who will open up and communicate. Reason only flows as the 

issue of feeling. This is a key insight and it's easy for me to avoid. It seems safer locked 

inside the abstracfions of my mind than to engage in the mess of feelings. Rosenblatt, 

however, shows us that discussion requires a healthy mix of both, which is why her 

literature involves much more than the working out of some intellectual puzzle 

(Rosenblatt, 1938). 

12 



what their feelings are" (p.26). As a parent I need to acknowledge and respect Sarah's 

feelings and views. 

From an early age, I held discussions with Sarah as much as possible. I would tell 

Sarah stories about when she was a baby; about how one of the happiest days of m\ life 

and her mothers' was when she was bom. I would talk about family members to help her 

connect with her heritage. I would answer Sarah's questions, even when they seem 

tedious. I would be sure to hsten. Two-way interaction promotes confidence and security, 

and a secure child is one who will open up and communicate. Reason only flows as the 

issue of feeling. This is a key insight and it's easy for me to avoid. It seems safer locked 

inside the abstractions of my mind than to engage in the mess of feelings. Rosenblatt, 

however, shows us that discussion requires a healthy mix of both, which is w hy her 

literature involves much more than the working out of some intellectual puzzle 

(Rosenblatt, 1938). 

I have found discussions do not need to be formal. In fact, it is often during 

informal activities that my daughter seems comfortable enough to express herself We 

chat while setting the table for dinner, during a long car ride, or as we do a project for 

school. By staying in touch with what the person is telling us, rather than judging or 

feeling ourselves superior, the authority of our position as parents and teachers can be 

used to enforce the idea that the person is entitied to their own likes and dislikes. This is 

the beginning point of democratic discussions of literature (Pradl, 1991). What we can 

expect, as children use language to make knowledge of literature their own, is a two-w av 

process: they will be both putting old familiar experience into words in order to see new 
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patterns in it and trying to make sense of new experience by finding a way of relating it to 

the old, previous experiences. (Barnes. 1976). Bames (1968) puts it: "We should strive 

not for the acceptance of one voice, but for an active exploration of manv voices" (p. 3). 

As my daughter gets older, we talk now about school, friends and extracurricular 

activities. To avoid the typical "nothing " answer, I know I need to be specific. I ask her 

who was absent today, who she played with, who she sat with at lunch, or what books she 

read in the library. Finding out who her best friend is, and whether she is having anv' 

trouble leaming or getting along with others increases her confidence to continue with the 

communication. 

Importance of Understanding Adolescence 

Adolescence is a difficult time for many young people. There are many 

distractions that arise in their lives. Most adolescents want to be in the 'cool zone'. They 

do not want to participate in school nor are they especially interested in their parents. 

They think that school is not cool and is a major nuisance. Peer pressure plays a major 

role in their thinking. Peer pressure can be described as the influences and pressures 

adolescents feel from their peers (Atwater, 1988). Those peers, whom adolescents look to 

for approval and support, have been noted as inevitable and necessary for adolescent 

development (Conner, 1994). Peer groups provide opportunities for practicing new 

behaviors and developing necessary social skills for future interactions (Atwater, 1988). 

Peer pressures can range from positive influences, such as academic and athletic 

achievement, to negative influences, such as dmg and alcohol use. 
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Peer pressure does exist. In fact, it has been shown that the need for acceptance is 

as strong as biological drives (Conner, 1994). Two factors that help adolescents resist 

negafive peer pressure are high self-esteem and self-confidence (Conner, 1994). Peer 

pressure has an effect on dmg and alcohol use. One study from 1995 shows, 84% of 

adolescents who tried drugs did so because of peer pressure (Dupre, Miller, Gold, 

Rospenda, 1995). Adolescents rate peer pressure as one of the top three reasons for using 

dmgs and alcohol (Dupre al., 1995). It is quite apparent that peer pressure does in fact 

exist. 

Adolescents experience pressure from all domains. Negative peer pressure has 

always been a factor in adolescence. However, the flip side is that there is also positiv e 

peer pressure. Studies of peer pressure indicate that most teenagers feel that their friends 

are likely to pressure them not to use dmgs or not to engage in sexual activities (Conner. 

1994). There are also positive pressures to participate and excel in athletics, music, and 

various other types of extracurricular activities (Conner, 1994). This can be viewed as a 

way for adolescents to become better rounded, exploring positive domains other than 

academics. 

There needs to be transitions in place for the adolescent student. Adolescents 

need schools that demonstrate a non-negotiable commitment to their intellectual growth, 

academic success, and healthy development. Schools and families work together to 

deliberately diminish disparities in students' leaming and achievement, and to provide 

opportunities for adolescent/student to develop the knowledge and skills needed for 

participation in their schools and communities. The transition to adolescence needs to be 

15 



as smooth as possible with support from family and school. The classrooms need to be 

characterized by high expectations, challenging content, and appropriate materials; has 

teachers who are well qualified to teach their subjects at the middle level and are 

effecfive in engaging early adolescent learners; leam from a curriculum that is based on 

high standards for w hat all students should be able to perform; be able to be taught in 

ways that encourage active, inquiry-based leaming and that are relev ant to real-world 

problems which are adapted to students' different cultures and skills (Education Worid, 

hic, 2000; U.S. Department of Education Task Force, 1999; Oakes, 1985). 

Girls and Adolescence 

Today, adolescent girls are faced with a unique predicament. Although progress 

related to gaining equal rights for women and girls has considerablv- broadened the range 

of choices girls have in living their lives, adolescent girls lack precise role models and 

expectations as they consider the variety of roles now open to them in contrast with more 

generally accepted expectations for girls in the past. Although these girls are expected to 

"have it all," few role models or guidelines exist. Interventions with adolescent girls 

must address this predicament, for it is an important factor of adolescent girls' transition 

(American Psychological Association, Task Force on Adolescent Girls, 1995). 

In the past and present, adolescent girls have leamed that their needs for closeness 

and relatedness conflict with the competitive attitudes that drive success, yet thev- are 

expected to achieve in this society, in effect, being forced to choose between being tme to 

themselves or realizing their goals. The increasing political interest for adolescent girls is 
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a positive sign for the future. The advent of women into politics is a step that can improve 

their situation, and encouragement to do this must take place at the formative adolescent 

level (American Psychological Association, Task Force on Adolescent Giris. 1995). 

Adolescent girls are more involved with school and have a closer bond with their 

teachers and friends than adolescent males. Although, they still face the pressures that 

males face at school. These pressures include sexual harassment and a feeling of not 

being safe in the classroom. More research is needed in this area. 

Importance of Adolescent Literature 

Literature is all around. Adolescent literature is abundant. There should be no 

problems with reading difficulties. Adolescent literature covers all genres and interest. 

The opportunity is available for adolescents in literature were not availability for their 

parents. Although, it seems they do not understand this concept of availability. The 

opportunities that exist in the year 2001 for adolescent literature is amazing. There is 

more written word/books for adolescent that there should not be any troubles; research 

shows that reading difficulties in the schools among adolescents is on the increase 

(United States Department of Education, 1999). Adolescents need to take a hard look at 

what they're doing and take action with support from the schools and parents. 

As in Collins's report, intrinsic motivation, which involves having an interest in 

content and wanting to leam for learning's own sake, is a theme that mns through 

research on improving adolescent reading skills. According to Guthrie, Alao, and 

Rinehart (1997), intrinsic motivation for literacy and other academic subjects declines in 

middle school (p. 12). Teachers, however, can help students regain their motivation and 
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improve their reading performance by connecting reading assignments to real-w orld 

leaming experiences. In addition, Guthrie and his colleagues believe that teachers must 

give students self-directed activities, invite collaborative leaming, and allow for varied 

forms of self-expression. 

Nancy Farnan (1996) contends that reading skills will improve only when 

literature leaves lasting impressions on the students and when students begin to monitor 

their own understanding. When they realize that they do not understand what they are 

reading, they must be capable of mobilizing strategies to correct the problem. Students 

master these skills when they actively constmct meaning, leam more about themselves 

and others, read from a variety of sources, and view reading as an enjoyable experience. 

Researchers agree that to improve the reading skills of adolescents, teachers should 

consider using any medium that stimulates students' interests and involvement in 

language. As Nancy Colhns (1996) says, "The only way to improve reading skills is to 

read" (p.3). 

Biases Brought to the Studv 

One of the biases I must contend with is the stereotype that has long limited the 

options of girls and boys. Viewing science and math as things boys did and art and dance 

as things girls did. It is noted girls get better grades and go on for post-secondary 

education in greater numbers than boys. As a society, we continue to value activities 

traditionally done by men more than we value those done by women. Although, society is 

going to be more supportive of the girl who wants to be assertive and athletic or to 

become an investment banker than the boy who wants to be quiet and reflective or to 
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become a childcare worker. It is clear that one factor shaping the gender framework 

currentiy in use is a concem that being a "good student" is closely identified with girls, 

many boys won't want to be good students. 

Another stereotype I have is the fear that boys who do "girl" things will somehow-

become "less manly." When caring, nurturing, and the expression of feelings are seen as 

"girls' stuff and "girls' stuff is seen as not good for boys, boys are at emofional risk. 

This is not about being "masculine" or "feminine." It is about having the courage to 

change tradition. Without this courage neither boys nor girls will have all the choices 

they deserve. 

Another stereotype/bias I possess suggests that parental participation will/can 

only enhance the leaming of reading and education, in general. The family make up is an 

important issue. My definition of a family is having a father and mother living under the 

same roof. Existing studies have identified a number of factors that are associated with 

parental involvement, many of which are also associated with how children do in school. 

Among these are a child's grade (or age), family stmcture, parental education and 

socioeconomic status, and matemal employment. Two-parent families tend to be more 

involved than single-parent families. The difference may be due partly to differences in 

socioeconomic status, but also because there is an extra parent available to become 

involved (Scott-Jones, 1984). More highly educated parents and parents with higher 

socioeconomic status are more likely to be involved in their children's schooling than less 

educated parents and parents with lower socioeconomic status (Zill & Nord, 1994; 

Stevenson & Baker, 1987). It is possible that less educated parents feel more infimidated 
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by the school setting or that they have had bad experiences with school that make them 

reluctant to become involved. Mothers who work full time and those who are looking for 

work tend to be less involved in schools than mothers who work part time (Zill & Nord. 

1994), at least in part because matemal employment competes for time that could be used 

participating in school activities. 

I believe, however, that these biases can be overcome, and through this study I 

have found many of them challenged. 
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CHAPTER n 

LFFERATURE REVIEW 

Introduction 

The basis for this chapter is to explore the literature that is available regarding 

reader response, issues of gender, adolescent literature, and cross generational reading 

and responses. Through this exploration of the literature, my intent was to find support 

for issues connected to parent-child reading relationships. Specifically, that a young 

reader is more capable when supported by a parent, adult, teacher or other "more capable 

peer" (Vygotsky, 1978). With this support, the young reader can become a more fluent 

reader. Eventually, the adult will gradually release this support so the young reader can 

take ownership and become independent. This release of support is called scaffolding, is 

defined as, "'providing assistance to students on an as-needed basis with fading assistance 

as their competence increases" (Pressley, Hogan, Wharton-McDonald, & Mistretta, 1996, 

p. 138). 

Transactional Theorv 

Rosenblatt developed the transactional theory of reading. In it she conceives that 

any literary work is not as an object, but an experience shaped by the reader under the 

guidance of the text, which she defines as "printed signs in their capacity to serve as 

symbols" (Rosenblatt, 1986, p. 8). The poem is an event in time that comes about through 

a transaction between the reader and the text. The details of Rosenblatts' work are not 

particularly well known among literary theorists, although it is gaining importance. 
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Transactional theory, as it applies to literary criticism and the teaching of literature, 

suggests a "reciprocal, mutually defining relationship" between the reader and the literarv 

text (Rosenblatt, 1986. p. 12). Rosenblatt argues that the term "interaction" conjures a 

picture of separate objects encountering one another but remaining essentialh 

unchanged, like billiard balls bouncing off one another, and thus is an inadequate and 

misleading label for the mutually shaping exchange between reader and text. Thus, her 

use of the word transaction proposes that the relationship between reader and text is much 

like that between the river and its banks, each working its effects upon the other, each 

contributing to the shape of the poem (Probst, 1987). Rosenblatt was the pioneer of 

transactional theory. Several other authors on literar>- theorists expanded this theory- to 

include reader response theories (Fish, Iser, & Probst). Probst (1987) cites that an 

exchange—a transaction—is more accurately characterized by Annie Dillard's metaphor. 

She writes, "The mind fits the world and shapes it as a river fits and shapes its own 

banks" (1982, p. 31). Transactional theory proposes that the relationship between reader 

and text is much like that between the river and its banks, each working its effects upon 

the other, each contributing to the shape of the literature. The epistemologv at the base of 

transactional theory returns the responsibility for leaming to the student (Probst, 1987). 

Knowledge, especially knowledge of literature, is not something to be found, not 

something the teacher can give to the student. Rather, it is to be created bv' the individual 

through exchanges with texts and other readers (Probst, 1987). Wolfgang Iser (1989) 

describes transacfion as, "Literary texts inifiate 'performances' of meaning rather than 

actually formulating meanings themselves" (p. 9). The text in the absence of a reader is 
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simply print, it does not become a poem until the act of reading makes it one. Iser (1989) 

in his phenomenological theory of transactional reader response argues that although the 

reader fills in the gaps as the author's intentional acts impose restrictions and conditions 

on the reader. 

Fish (1980) explores what he believes really happens in the act of reading. Fish 

defines his own approach as "an analysis of the developing responses of the reader in 

relation to the words as they succeed one another in time" (1980, p. 3). His concem is 

with what the text does as opposed to what it means. Much of his work can be seen as a 

reaction against the ceremonial that characterized the age of New Critical theory, which 

held that meaning was embedded in the content of a given text (Fish, 1980). He suggests 

that, "The context for the discussion is the question of whether formal features exist prior 

to and independently of interpretive strategies "(Fish, 1980, p. 6). From this point in 

Fish's career, his theories evolve placing meaning solely within the attitude of those 

receiving the text. Fish claims that it is the interpretive community that creates its own 

reality. It is the community/classroom that invests a text, or for that matter life itself, with 

meaning. Those who claim that meaning is to be found in some etemal superstmcture or 

substmcture of reahty he labels "foundationahsts." (Fish, 1980). 

Probst (1987) sees transactional theory placing a great deal of emphasis on the 

role of the reader. "If meaning resides not in the text but rather in the enactment by the 

reader, then the discussion of literature demands consideration of the mind of the 

individual reader or groups of readers" (1987, p. 23). Such a conception affirms the 

significance of the unique reader, suggesting that reading should not be submission to the 
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text or an effort to suppress the personal and idiosyncratic in a search for a purified 

reading, uncontaminated by the reader's individuality (Probst, 1987). Transactional 

theory insists that the reader's individuality must be respected and considered; that 

readers initially understand a work only on the basis of prior experience. They cannot 

make sense of a text except by seeing it in the light of other experiences, other texts. The 

reader's background, the feelings, memories, and associations called forth by the reading, 

are not only relevant, they are the foundation upon which understanding of a text is built. 

And so transactional theory invites the reader to reflect upon what he/she brings to any 

reading, and to acknowledge and examine the responses it evokes (1987, p. 31). 

Transactional theory places a great deal of emphasis on the role of the reader. If 

meaning resides not in the text but rather in the enactment by the reader, then the 

discussion of literature demands consideration of the mind of the individual reader or 

groups of readers (Probst, 1987). It requires us "...to see the reading act as an event 

involving a particular individual and a particular text, happening at a particular time, 

under particular circumstances, in a particular social and cultural setting, and as part of 

the ongoing life of the individual and the group" (Rosenblatt, 1985, p. 12). 

Bessler (1999) supports Rosenblatt's theory, building reader-response theory as 

how meaning is created through the transaction between the reader and a text. The reader 

-h the text = meaning (the reader is an active participant with the text in creating meaning) 

(Tighe, 1998). This theory allows for a wide range of legitimate responses, but there are 

some limitations as well. Readers utilize the gaps (blanks in the text that the reader must 

fill in), which are said to exist whenever and wherever a reader perceives something to be 
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missing between words, sentences, paragraphs, stanzas, and chapters (Iser, 1978). The 

purpose of reading, then, can be to alter the reader's assumptions and characteristic ways 

of viewing the world. This often times results in self-discovery, whereby the reader 

achieves a "reading" that agrees with or expands her feelings or beliefs about the world. 

The reader manipulates linguistic elements of the text in order to extract meaning. The 

reader also brings outside knowledge to the text, and uses this information to derive 

meaning from the text. Through Bessler's theorizing, reader-response theory and the 

transactional nature of reading merge, although differences still exist. 

Reader Response 

Rosenblatt (1938) first proposed reader-response theory in her book. Literature as 

Exploration. She stressed the relationship between literature and reader begins at the 

student's social, emotional, and cultural humanity. She suggests that the written text 

exists in transactions with specific minds, and that reading any literary work is a unique 

experience involving the mind and emotions of some particular reader. "The literary 

transaction in itself may become a self-liberating process, and the sharing of our 

responses may be an even greater means of overcoming our limitations of personality and 

experience" (Rosenblatt, 1984, p. 38). 

Reader-response theory is the logical examinations of the aspects of the text that 

stimulate, shape, and guide a reader's response (Karolides, 1992). According to reader-

response criticism, the reader is a producer rather than a consumer of meanings. In this 

sense, a reader is a hypothetical constmct of standards and expectations that can be 
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original or projected from the work and may even be said to be a part in the work (Fish. 

1990). Because expectations may be mined or fulfilled, satisfied or fmstrated. and 

because reading is a temporal process involving memory, perception, and anticipation, 

the charting of reader-response is extremely difficult and perpetually subject to 

constmcfion and reconstrucfion, vision and revision (Iser, 1989). Beach (1993) suggests 

from Iser's work that the value of focusing on how students' responses are invited by the 

texts. Beach further explains by having students express free writing or 'think-aloud' 

responses, students could discuss how specific aspects of the text evoke specific 

responses (1993, p. 24). 

Reader-response criticism, however, does not denote any specific theory. It can 

range from the phenomenological theories of Wolfgang Iser and Roman Ingarden, both 

of whom argue that although the reader fills in the gaps, the author's intentional acts 

impose restrictions and conditions, to the relativistic analysis of Stanley Fish, who 

argues that the interpretive strategy of the reader creates the text, there being no text 

except that which a reader or an interpretive community of readers creates. 

There are theoretical assumptions that also affect the reader response theory. 

Literature is a performative art and each reading is a performance, similar to 

playing/singing a musical work, enacting a drama, etc. Literature exists onh' when it is 

read; meaning it is an event. The literary text possesses no fixed and final meaning or 

value; there is no one "correct" meaning. Literary meaning and value are "transitionally'' 

created by the interaction of the reader and the text. According to Rosenblatt, a poem is 
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"what the reader lives through under the guidance of the texf' (1984, p. 38). The 

"poem," on the other hand, is what happens when the text is brought into the reader's 

mind and the words begin to function symbolically, evoking, in the transaction, images, 

emotions, and concepts. That symbolic functioning can happen only in the reader's mind. 

It does not take place on the page, in the text, but in the act of reading (Rosenblatt, 1984). 

From Rosenblatts' work, several theories have emerged in regards to the reader 

response theory. 

Particular Reader Response Theories 

The particular theories of reader response mentioned here could be somewhat 

loosely characterized as sharing a concem about how readers make meaning from their 

experiences with the text. Reader-response theories include multiple ways of knowing 

about the world and the stances readers take as they read (Beach, 1993). Some of the 

more prominent reader-response theories follow, and I explain these theories as part of 

this section: 

• Psychoanalytic/Psychological Response 

• Phenomenological/Textual Response 

• Stmcturalist View 

• Post-Stmcturalist View(s) 

• Social Theory 

• Cultural Theory 
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Psvchoanalvtic Response 

The reader responds to the core fantasies and the symbolic groundw ork of the 

text in a highly personal way; while the text contributes material for inner realization 

which can be shared across consciousnesses (as we share fundamental paradigms, 

symbols, etc), the real meaning of the text is the meaning created by the individual's mind 

in response to the work, at the unconscious level and at a subsequent conscious level, as 

the material provided by the text opens a path between the two, causing richer self-

knowledge and realization (Tompkins, 1980). Norman HoUand (1973), the leading 

advocate of psychoanalytic perspective of response, states, "in reformulating our 

subconscious experience into a conscious understanding of fantasy themes, readers are 

applying their own unique personality or identity style" (p. 6). The readers' identity style 

represents his or her unique, consistent way of coping with experience (Beach, 1993). 

For example, a reader who is a perfectionist may attend to every detail in the text. 

Phenomenological Response 

The text functions as a set of instmctions for its own processing, but it is as 

well uncertain, need to be completed, to be tangible. The 'reality' of the text lies 

between the reader and the text: it is the result of the language between the literature and 

reader. Phenomenological response theorist such as Georges Poulet, Roman Ingarden 

and Wolfgang Iser are primarily interested in the relationship between the consciousness 

of the perceiver/reader and the perceived text, in how an object itself "intends" to be 

28 



perceived to describe the way readers apprehend texts b> losing themselves to the 

writer's or speaker's own way of perceiving reality (Beach, 1993). 

Poulet's phenomenological response theory suggest that readers "bracket out" 

their preconceptions and assumptions in order to achieve an intense engagement with 

these ways of perceiving (Beach, 1993). In contrast to Poulet, Roman Ingarden argues 

that the reader assumes a more active role in order to "concretize" the text (Beach, 1993). 

For Ingarden, the text is composed of strata, or layers of various schemata, cognitive 

frames, scripts, or scenarios representing prior knowledge that readers use to selectively 

attend or recall particular aspects of the text (Ingarden, 1973). For Iser in his response 

theory, draws on the idea of gap filling. Iser describes the text as a set of incomplete 

instmctions to be completed by the reader. The reader begins to develop strategies, such 

as predicting and constmcting, to fill in the gaps. To fill in the gaps, the reader develops 

a "wandering viewpoinf within the text (Beach, 1993). In Iser's model, readers are 

therefore consciously aware of their own strategic processing of texts (Beach, 1993). 

Stmcturalist/Textual View 

Decoding the text requires various levels of competence, competence in how 

texts work, in the genre and tradition of the text, as the work is constmcted according 

to sets of conventions that have their basis in an objective, socially shared reality. (Beach, 

1993) The 'meaning' then depends largely on the competence of the reader in responding 

to the stmctures and pracfices of the text and which operate implicitly (i.e.. they affect us 
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without our knowing it); the competent reader can make these explicit (Tompkins, 1980). 

Beach (1993) states that the text conventions are "constitutive" rather than "regulative," 

for example, they constitute rather than regulate a form or genre. Roland Barthes (1974), 

with his work on "intertextuality," distinguishes between the 'work' as an object that has 

its own closed meaning and the 'text' whose meaning is constituted by the readers' 

application of a range of intertextual links. Barthes (1974) argues that the reader 

'rewrites' the text based on his or her own intertextual knowledge, suggesting that the 

reader, is himself or herself constituted by a plurality of textual connections. The more 

the readers' reads, the more "knowing-how" knowledge they acquire. Applebee (1978) 

suggests that students best "learn" literature simply from spending time reading 

Post-Stmcturalist View(s) 

Meaning is indeterminate, is not 'in' the text but in the play of language and the 

degree of conventions in which the reader is immersed, the reader constmcts a text and 

participates in this play, driven by the instabilities and meaning potentials of the semantic 

and symbolic aspects of the text. Fish (1980) states that the reader belongs to an 

interpretive community that will teach the reader to see a certain set of forms, 

topics and so forth; his is one view that refers to the world of discourse of the reader as 

being the determining factor. In various sorts of post-stmcturalist reading the reading 

process may involve the reader's countering and/or re-interpreting prevailing views, 

depending on various things, including: the force of the direction of the text to the reader; 

the potential reconceptualization, freeing-up of meaning the text can effect; the openness 
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to the play of language and meaning of the reader (Foucault, 1980; Mosenthall & Kimil, 

1991; Porter, 1992). The text may 'deconstmct itself, i.e., the reader may experience or 

see that the language of the text implicitly undermines its own assumptions, the real agent 

here as in all post-stmcturalist positions being the reader, open to polysemy (multiple 

meanings and the sliding and interplay of signs), in her 'own' (socially shared) world of 

discourse, in a worid discursively and socially constmcted (Tompkins, 1980). 

Social Theorv 

Each of us responds to the text according to social roles of 'student', 'son', 

'daughter', 'teacher', 'parent' and 'researcher' as suggested by Beach (1993, p. 103). 

James Paul Gee notes we therefore associate different ways of responding with different 

social roles and contexts, which suggest that responding is a leamed social process (1988, 

p. 209). The incentive to formulate one's responses is often driven by the social need to 

share those responses (Beach, 1993). In sharing the responses, certain ways of 

responding may be associated with certain social roles in the classroom, community or 

family. Concem with the social aspects of response to the text is also related to issues of 

censorship (Beach, 1993). Advocates of censorship suggest that certain behaviors 

become prominent from reading certain texts. The argument is that there is a cause and 

effect relationship between reading texts and behaviors and/or attitudes (1993, p. 110). 

Social theories of response suggest, however, that the reader responses are shaped by 

their social roles and attitudes defined by family, school and community (1993, p. 110). 

31 



Another social perspective is that of the dialogics or dialogic criticism. Central to 

dialogic theory is the idea that the meaning of any utterance depends on the situation in 

which it is used (Bakhtin, 1981). Bakhtin (1981) suggests that the meaning of an 

utterance has two levels of dialogue: intemal dialogue (inward) and extemal dialogue 

(outward). For Bakhtin, dialogue is central to existence. If you make an utterance, than 

you are responsible for what you said. In this perspective, it is better to be dialogic rather 

than monologic. Monologic is more fixed and has a single perspective. Dialogic 

perspective has multiple layers of meaning to utter. 

Another relevant social perspective is that of the speech-act theory. This theory 

are interested in how language means within the social context of everyday conversation 

(Beach, 1993). Speech-language theory suggests that the meaning of language is 

constituted by how it is used in specific contexts. In regards to reading, the speech-act 

theory posits that knowledge of speech-act conventions with knowledge of textual/genre 

conventions to make inferences about the dialogue embedded in the text. 

Social theories play an integral part in the process of reading. Social theories 

suggest that we play social roles in the community, school, family and with our peers. As 

a reader, I must take responsibility for my actions towards the text. 

Cultural Theorv 

This theory assumes that readers respond according to 'subject positions' acquired 

from socialization by cultural institutions (Beach, 1993). According to cultural theorist, 

Edgar Schein, as cited in Beach (1993), that cultural practices are evident at three levels: 
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• Artifacts- are visible behaviors that reflect a cultural climate or st>le. 
• Values-members cite certain values to justify behavior. 
• Assumptions/Paradigms-underlying assumptions that members take for 

granted (p. 112). 

From the post-stmcturalist theory, Foucault cites that discourses or discursive 

practices, shared by institutions, constitute relationships among persons according to the 

institution such as power, status, and rights (Beach, 1993). Discourses limit the 

definition of language to ways legitimate only the speech community. Speech 

communities try and persuade other speech communities to make their discourse 

legitimate. Literary criticism is a discourse practice often distinct from the writing or 

production of the text (Beach, 1993). Powerful people in this institution gain more than 

the lower status, although it seems they should have some equality. Education is a 

discourse as it serves the educators' authority not the student. James Porter argues that 

readers and writers are participants in a process of continually negotiating knowledge and 

tmths as 'probable, local and temporary' (Beach, 1993). From this, readers acquire 

certain 'reading formations' or 'subject positions'. Reading formation is an ideological 

stance that constitutes certain subject positions or desired way of responding (Bennett and 

Wollacott, p. 115). Various institutions to adopt certain reading formations influence the 

reader that the reader is part. The reader begins to develop cultural meaning within their 

cultural institution. 

Thus, these theories suggest that the reader is part of certain cultural communities 

and institutions; becomes a part of these entities and is influenced to respond according to 

these entities. In my study, I relied most heavily on the social aspects of reader-response 
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and cultural aspects in terms of how my daughter and I interacted in dialogue about the 

pieces of literature we read. 

Reader Response and Young Readers 

Reader-response theory implies that through responses to carefully crafted 

questions, students can develop a more meaningful understanding of what they read. 

Rosenblatt (1938) states that students need to be given the opportunity and the courage to 

approach literature personally, to let it mean something to them; young readers should be 

made to feel that the response to books, even though it may not seem to resemble the 

standard critical moment, is worth expressing. 

One way to apply reader-response theory is to think of the different attitude or 

stance one takes when reading (Karolides, 1992). Hunt and Vipond (1984) suggest that 

students typically adopt one of three different types of stances: 'information-driven', 

story-driven', and 'point-driven'. In adopting an 'information-driven' stance, readers 

are reading primarily for the information. In adopting a 'story-driven' stance readers are 

responding primarily in terms of enjoying the story and less concemed about inferring the 

story's significance. In adopting the 'point-driven' stance, the reader is responding in 

terms of interpreting the text's meaning. Karolides (1992) also suggests that it is not 

necessary to ask a quesfion from each paragraph for each time the student is assigned a 

reading. 

It is important, however, to move young people through the paragraphs so they 

can enhance their understanding of the content. For example, critical thinking is often 

paired with personal response that helps students examine their meaning using their 
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personal ideas and analyzing the author's technique (Karolides. 1992). In order to reflect 

on their own responses, students need to leam to move between their assumptions and 

perceptions of texts (Beach, 1993). Garrison and Hyde (1991) found in their research, 

proficient readers leam to shuttle back and forth between 'reader-based' engagement 

responses to a text and 'text-based' percepfions of those aspects of the text associated 

with those reactions. Keep in mind, refining understanding of what we read is a higher-

level thinking skill and requires constant modeling and monitoring (Karolides, 1992). 

The teacher is a great source of modeling by demonstrating a tentative stance to invoke a 

response from the students (Beach, 1993). Journals can help students generate responses, 

define analogies and discover meaningful problems from the texts giving the teacher a 

monitoring tool (Patton, 1987). 

With young readers, Karolides tries to attempt comprehension or initial 

understanding in order to gain the gist of what one has read or what one has understood 

from reading the material for the first time. This is the constmction of meaning, the 

foundation of reading comprehension (Karolides, 1992). Many times this "first read" is 

just enough to tell if it is necessary to read more or to read something different. In a 

classroom, this attitude can help the teacher determine if students have a basic 

understanding already or if student need to revisit the text to obtain that basic 

understanding. If students demonstrate good comprehensive understanding, the teacher 

should consider asking questions using the other areas to help model ways students can 

enhance their comprehension. There is no formula for the number of each type of 
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question that should be asked. The types of questions asked should be based on what 

types of enhanced meaning the students need to develop (Karolides, 1992). 

Role of Adults in Meaning-Making 

Whether or not the text is read aloud, after the reading, the adult intermediary uses 

all personal knowledge about individual readers and brings all available literary, 

educational, sociological, and communications knowledge to bear in studying the 

meaning-making situation. The task of the adult intermediary is to help develop and 

maintain the interpretive community and to ensure that each participant finds both private 

and public space within that community (Fish, 1980). The intermediary will observe 

outward behaviors for clues to literary response, provide ample time for the experiencing 

of personal felt meanings, and encourage young people to enter into discussion with 

confidence in and respect for both their own initial meanings and those of others. 

Once the process of meaning making moves from the private to the public 

domain, the role of the adult intermediary (teacher, parent) is both to keep the discussion 

going and make certain there is time for reflection, to encourage young people to share 

their own meanings and to listen to the meanings of others; and, finallv. to refer readers 

back both to the text and to their own lives in an effort to track their own processes of 

meaning-making. The entire procedure then is one of metacognition in which participants 

are assisted in gaining an awareness of their own thought processes as meanings grow 

and are shaped both personally and socially (Tighe, 1998). There is ordinarily a 

movement toward some kind of shared meaning, but not all will ascribe to it. Ev en if it 
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were unanimously shared, that meaning itself would be an event in time and would shift 

and change to some degree, even within the same interpretive community. 

A group of readers together in a reading environment, often a classroom or a 

library, may be thought of as an interpretive community (Fish, 1980). Although this is a 

community of readers, a particular reader's experienced in the consciousness of that 

reader and not necessarily shared. No one else can participate in that first act of meaning 

making even if all are listening to a reading of the same story. If an adult intermediary is 

reading aloud, the quality (tone, emphasis, enthusiasm, etc.) of the reading may influence 

young people mean making. One fmitful area of research is to study responses to 

different readings of the same text. 

Gender and Reading 

Beach (1993) suggests that it may be the case that gender differences shape the 

purpose for responding in the classroom. Deborah Tannen, as cited in Beach (1993), that 

women use conversation primarily to create and sustain relationships, while males use 

conversation to complete task. In the classroom, the female responses are more for social 

relationships while the male responses are more tasks orientated. Cherland (1992) agrees 

with these findings, suggesting girls speak a "discourse of feeling" focusing on emotions 

in their talk about literature and boys tend to speak a "discourse of action" that is 

concemed with logic and legality of the literature. In this study, Cherland observed sixth-

grade children in an affluent, middle class suburban community in westem Canada. 
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Readers' gender roles and attitudes- their culturally acquired male or female 

orientation- influences responses. Gender differences in responses are related to 

differences in purposes for reading (Beach, 1993). The practice of assigning masculine 

gender to neutral terms comes from the fact that every language reflects the prejudices of 

the society in which it evolved, and English evolved through most of its history in a 

male-centered, patriarchal society. When readers pick up something to read, they expect 

different conventions depending on the time in which the material was written. Writers 

need to be not only aware of the conventions of what readers may expect, but also be 

conscious of the responses words may elicit. In addition, writers need to know how the 

shifting nature of language can make certain words awkward or misleading. 

Beach supports the work of Tannen by concluding that gender differences in 

response serve to demonstrate how readers' and viewers' responses are constituted by 

cultural socialization associated with 'doing gender'. 

Barrs and Pidgeon (1993) suggest girls read more than boys, both child and adult 

males and females read very different kinds of material and girls generally achieve higher 

in reading and writing at all ages. These statements are virtually tmths, widely 

acknowledged and accepted, yet they illustrate a fact almost totally neglected by the 

education system-that there is a gender difference in reading (Barrs & Pidgeon, 1993). 

Simpson (1996) explored the educational contents in which boys and girls make their 

reading choices, which she found that girls read more and read narrative almost 

exclusively, while boys read less but in a wider number of genres. The implications of 

sex as a key determinant in reading achievement and interest are significant for teaching 
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language arts. How do we select the books available to children? Does the primarily 

female culture of the classroom affect children's attitudes towards reading"? And what 

influences do parents and teachers have on a child's early reading? 

Barrs and Pidgeon (1993) suggests that some of the differences between boys' 

and girls' reading behavior may be explained by the kinds of books teachers traditionallv 

use in the classroom. Girls are less inclined to choose to read information texts, and this 

disinclination may reflect both an unwillingness to engage with the "other world" that 

print gives access to - the world outside the self, the outer world of action and physical 

reality - and a feeling that this kind of way of engaging with the world is somehow 

incompatible with their sense of themselves as females. 

Girls' less extensive experience of recreational reading in this area may mean that 

their ability to engage with certain kinds of leaming is less developed. Theorists suggest 

that girls may lack the spontaneous concepts which are often taken for granted in some 

curriculum areas, and on which later academic leaming will build (Barrs & Pidgeon, 

1993). And unless their reading of texts other than fictional texts is given more deliberate 

support, and their appreciation of other genres more positively encouraged, they may find 

themselves handicapped when they come to use their reading in their leaming across the 

curriculum. In all this, teachers are not neutral. They may, unconsciously, collude with 

students, perhaps by tacitly conveying the view that some kinds of reading are much less 

important than others. It is clear children's views of males and females as readers, 

initially their experience of their parents, and thereafter of the other adults whom they 

come into contact with sets their attitude in place for reading in the future. 
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Psvchologv of Adolescents 

Adolescents face complex identity crises and moral conflicts today because there 

are mixed cultural definitions of "health" and "strength of character." On the one hand, 

we hear a message to be humble, to show stoicism, selflessness or sacrifice. Carol 

Gilhgan and others (Gilligan, Ward, & Taylor, 1988; Lemer, 1989) remind us, however, 

that silence, conformity, or submission can occur at too high a cost to selfhood. 

Separation accompanies the development of identity during adolescence (Kroger, 1989). 

Yet, independence evolves in connection to family, peers, and society (Conger, 1991; 

Steinberg, 1993). Silence, distance, and severing family ties can lead to over 

identification with the peer group, identity confusion, and excessive rebellion (Steinberg, 

1993). The challenge for teachers and students is to foster strength of character in 

education as we bridge theory and practice. Understanding the conflicts and changes of 

adolescence moves us closer to that goal (Stringer, 1997). 

Research indicates that self-esteem decreases during early adolescence, 

particularly for young women (Atwater, 1992). Combined with the increase in family 

conflict during early adolescence, these changes heighten adolescents' need for peer 

approval. Conformity to the peer group peaks at approximately twelve to fourteen years 

of age (Steinberg, 1993). Collectively, these changes make adolescents targets for 

psychological intimidation. 

Individuals' responses to conflicts, pressures, and setbacks partially determine the 

outcomes of tests of character. How does the search for identity mold a person's "strength 
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of character"? Erik Erikson proposed that during the fifth psychosocial stage of 

development, adolescents face a "normafive crisis" that involves a stmggle to achieve an 

authentic identity. According to Erikson, identity development is a lifelong process that 

assumes special significance at adolescence. Adolescents need to experiment and test 

different roles before they make a commitment to a career, political system, or religion. 

Erikson and James Marcia emphasize that in our complex society, this time of 

experimentation, the moratorium, is cmcial for identity achievement (Atwater, 1992; 

Conger, 1993). Erikson defines one component of identity achievement as "fidelity" 

(Kroger, 1989). After experimenting with different roles and value systems, the person 

who develops fidelity makes an ideological commitment, discovers someone to believe 

in, or finds a cause to be tme to without blindly obeying others. 

Emotional autonomy may accompany identity achievement. One step in the 

development of emotional autonomy is the de-idealization of parents (Steinberg, 1993). 

The individuals who achieve emotional autonomy handle criticism, hurdles, and setbacks 

constmctively by developing their own inner strengths and self esteem (Atwater, 1992). 

With the development of identity and emotional autonomy during late adolescence, such 

individuals are less dependent upon parent or peer approval. 

The conflicts presented in Lawrence Kohlberg's and Carol Gilligan's research on 

moral development pose two tests of character conflicts. One conflict centers on the 

decision to conform to authority or disobey in order to preserve the rights of the 

individual. A second conflict is to balance a rational focus on rights and laws with an 

ethic of care and concem for human relationships. According to Kohlberg, the moral 
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decisions of adolescents and adults in the United States often reflect the conv entional 

level of moral development. This level encompasses Stage 3 and Stage 4. At Stage 3, 

people win approval by pleasing others, being a good son or daughter, remaining loyal to 

the family or the peer group and conforming to social norms. It also addresses an 

individuals' duty to a larger group such as the conmiunity (Conger, 1991). Kohlberg 

proposed that relatively few people attain the highest level of moral development. At this 

post conventional level, people base their moral decisions upon internalized principles. 

Human dignity, fairness, and justice are central concems. Individuals no longer view 

authority as "all-knowing" and they recognize that unjust laws must be defied. If faced 

with a conflict between society's mles and their conscience, individuals at the post 

conventional level follow their consciences. 

Carol Gilligan challenged Kohlberg's' theory by providing a complementary 

vision of moral maturity (Gilhgan et al., 1988). She proposes that the highest level of 

moral development for men and women involves integrating the emphasis upon justice 

with an ethic of care. The justice orientation provides impartial focus on rights, laws, and 

society. In contrast, the care perspective offers a more personal focus on relationships and 

attachment to others. Through these orientations, the adolescent develops change within 

its' self, although, will need more developmental changes to become an adult. 

Identity crises and moral conflicts can promote positive change and growth in the 

adolescent. In response to crises, the adolescent may resist intimidation. Their defiance of 

authority empowers their own sense of self, preserves their integrity, and promotes their 

moral commitment to fairness and justice (Stringer, 1997). Intimidation, fear, and the 
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loss of innocence can also create setbacks or stunt growth. Erikson proposes that when a 

person does not achieve identity, he or she experiences identity confusion. Although 

expressed in numerous ways during early adolescence, identity confusion as a long-term 

outcome of the fifth psychosocial stage may lead to adolescents' isolation, chronic 

delinquency, dmg abuse, or suicide. Adolescents' also express identity confusion over 

identification with the peer group (Muuss, 1988; Steinberg, 1993). Without 

experimentation, individuals may prematurely choose an identity that parents or peers 

select for them. According to James Marcia, individuals who make a commitment to a 

career, religion or political system without experiencing a crisis illustrate identity 

foreclosure (Atwater, 1992). 

Intemal change provides more connection between thinking and action, so as the 

adolescent changes their intemal thought patterns through the stages then it can only 

improve their educational experience (Stringer, 1997). In the textual theory, Iser implies 

that the adolescent begins to fill in the gaps which in tum changes their intemal thought 

patterns, shaping their reader-response to the text (Iser, 1987). 

Young Adult Literature 

Young adult literature (YAL), also known as adolescent literature, is written for 

and about teens. Some of the common characteristics found in adolescent literature are 

the teenage main character and a plot that relates to teenagers' problems or events in their 

lives. The story is presented from an adolescent's point of view so that the reader can 

understand the way in which teenagers relate to the people and events in their lives. 

There are more elements that make young adult literature tmly unique. Most young 
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adolescent novels usually have fewer than 200 pages, include an adolescent main 

character that is independent and emotional and reflect adolescents' speech through the 

use of adolescent dialect, including their slang (Vandergrift, 1990). 

Young adult literature is often thought of as a great gap between the wonderfully 

exciting and engaging materials for children and those for adults-just as young adults are 

often ignored in planning library facilities and services (Vandergrift, 1990). There is, 

however, a wealth of fiction created especially for teens that deal with the possibilities 

and problems of contemporary life as experienced by this age group. These contemporary 

problem novels reflect the troubled times in which young readers are coming of age, but 

young people also need to laugh at themselves and at their world and to escape that world 

in flights of fancy (Nelms, 1988). 

With greater freedom in both content and form, young adult literature is moving 

into a closer connection with adult literature, and fluent readers in this age group may 

read primarily adult books (Nelms, 1988). Societal changes and the mass media have, in 

some ways, pushed young people to an earlier maturity, or at least a facade of maturity. 

What might once have been thought appropriate for a fourteen-year-old is now 

appropriate for a considerably younger reader (Vandergrift, 1990). Often, however, what 

is perceived as knowledge or maturity is only at a surface level, and young readers need a 

great deal of time for the distancing and reflection possible through literature. 

Through story a reader can confirm one's own life experiences, illuminate and 

gain insight into those experiences, and vicariously expand and extend them (Beach, 

1993). Although each of us must walk alone, authenticate our experiences, and make our 
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own meanings and sense of tmth in the world we know; there is always that tension 

between the uniqueness of the person and the commonalties of the human condition 

(Nelms, 1988). 

Merging adolescent psychology and young adult literature can onl}' help teachers 

and parents to gain a more accurate knowledge about a teenagers problems and 

vulnerabilities (Stringer, 1997). To understand the problems that are faced by the 

adolescent, the teachers and parents need to encourage more reading. This needs to take 

place within school and out of school. 

In and Out of School Reading 

Several studies point to the importance of out-of-school reading (Anderson et al., 

1988). The Commission on Reading, based on its review of these studies, concluded: 

"Research also shows that the amount of reading done out of school is consistently 

related to gains in reading achievement" (Anderson et al., 1985, p. 7). That same review 

suggested that there was extremely wide variability in the amount of independent reading 

that students did at home. It was determined, however, that most students spent very little 

time reading at home. About half of the students read for only four minutes or less per 

da}'. Clearh' there is substantial reason to try to increase the amount of reading that 

students do outside of school. 

The studies cited above establish the importance of out-of-school reading. A study 

by Taylor, Frye, and Maruyama (1990) suggested that the amount of time students are 

engaged in silent reading in school might be even more important than reading at home. 
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The importance of in-school independent reading is also supported by major reviews such 

as Anderson, Hiebert, Scott, and Wilkerson (1985) and Adams (1990). Anderson et al. 

concluded: "Research suggests that the amount of independent, silent reading that 

children do in school is significantiy related to gains in reading achievement" (1988, 

p. 76). These researchers go on to note, however, that most students spend very little 

school time engaged in silent reading-an average of only about seven minutes a day in the 

primary grades and about fifteen minutes in the intermediate grades. The obvious 

conclusion to be drawn is that the amount of time students read independently in school 

needs to be significantly increased. 

Independent reading is one necessary aspect of literacy development. The 

National Assessment of Educational Progress (NAEP) has documented the association 

between students who read for fun in their free time and reading achievement. Students in 

grades 4, 8, and 12 who read more frequently for fun had consistently higher average 

reading proficiency scores than those students who read less often. 

If teachers can encourage more independent reading at school and parents 

encourage more reading at home, the adolescent will only improve on their reading skills. 

The family needs to take an active role in making this happen. 

Familv and Reading 

Parents are bombarded with advice on educating their children; home schooling, 

public school, private school, or tutoring. It's an endless debate that many adults 

participate in at some point. I think, however, that most adults agree that we want 

46 



children to have an appreciation for reading and literature. This can prepare them for 

college, working and life in general. One way to do this is reading aloud to children. "The 

single most important activity for building the knowledge required for eventual success in 

reading is reading aloud to children" (National Commission of Reading, 1999). 

Children around books will improve upon their skills. The memories associated 

with stories they loved will be with them for a lifetime. Children then leam that books are 

special. When my daughter was young, I would show her how to tum pages and "help" 

her read building a foundation for the love of reading before she could even grasp it. 

The best thing adults can do is set examples for children. If they see us reading, 

and enjoying books they will want that too. When parents do not set an example, children 

often grow up with no interest in books (Hynds, 1990). Children need to see that reading 

is fun, and not a chore or something to be dreaded. An idea that a family can do together 

is to set up story times. Sarah and I always read before bedtime. Our story time w as a 

special time and it was never pushed aside. When they are older they can take tums 

reading too. I believe this is a tradition that will make an impression on children. It is a 

special time they will never forget. Story telling is an art every parent can leam (Hynds, 

1990). And, contrary to many people's notion of maturity, a child is never too old to be 

read to. In fact, while kids are usually reading independently by age seven, research 

suggests that reading aloud to children is the most important factor in predicting success 

in school (Short, 1999). 

Making this a family event can increase communication throughout the adolescent 

years when young people often move away from their parents. Having discussions on 
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books, each family member can have an opportunity to choose a book for reading aloud. 

This gives the family an opportunity to talk about the issues that affect them and their 

world. The more family involvement, educational experiences become more enjoyable. 

As the theories suggest, communication and conversation among the family and school 

can only improve the educational experience. 

Since my research consisted of literature discussions between my daughter Sarah 

and myself, the importance of knowing how reader-response and transaction theories, 

along with the importance of the literature written for young people, is paramount to this 

study. Also understanding the role that family, and particular family members, play in 

the development of a young person's reading ability, and her ability to discuss texts, is 

essential to this research. 
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CHAPTER m 

METHODOLOGY 

To answer the questions I have about how a young adolescent and her father 

discuss adolescent texts, I constmcted a research design that would fit the questions of 

my study. In the following chapter, I will describe the concepts of gaining access, the 

site of the study, the participants involved in the study, and the qualitative methodology I 

selected to use for my research design. 

Gaining Access 

Lofland and Lofland (1984) believe that researchers are more likely to gain 

successful access to situations if they make use of contacts that can help remove barriers 

to entrance; if they avoid wasting respondents' time by doing advance research for 

information that is already part of the public record; and if they treat respondents with 

courtesy. Because researchers are asking participants to "grant access to their lives, their 

minds, [and] their emotions," it is also important to provide respondents with a 

straightforward description of the goals of the research (p. 25). Gaining access for my 

research was quite simple since my daughter and I were the only two participants of the 

study. I did, however, discuss my interest in this research with my daughter. She agreed 

to participate in the study with very little persuasion. She actually thought that it would 

be interesting and something to tell her friends at school. I do understand that if this 

contained more participants and was based in another setting, that I would have to gain 

permission from all involved and it would have taken more time to gain permission. 
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Participants 

Qualitative research typically entails in-depth analysis of relatively few 

participants for which a rich set of data is collected and organized (Bogdan & Biklen, 

1992). The researcher must explain his or her presence and purpose to the participants, 

gain their confidence and cooperation, and develop and maintain mutually acceptable 

relationships (Bogdan & Biklen, 1992). Random sampling is not used in qualitative 

research. Instead, participants are selected with the idea that they are best suited to 

provide appropriate information for the study. In this study, my daughter Sarah was 

chosen due to the research of dad and daughter interacting with literature. 

Sarah 

Sarah is a ten-year-old who enjoys reading and listening to her music. She likes 

to play Barbies with her friends. Since she is an only child, her ability to entertain herself 

is excellent. It seemed from the time she was born that she would sit and play, watch 

movies or listen to music with great satisfaction to herself. Once she obtained the joy of 

reading this became her past time. She would sit for hours, and still does, with her books 

reading or being read to. Although, her greatest enjoyment is being around horses, as she 

enjoys riding. Although, she enjoys time alone, Sarah also has many past times that 

include group activities. She is on a soccer team where she is goal tender. She plays the 

violin and is in the youth symphony. As well she has begun playing the piano, something 

she has self-taught. She loves to be with people as much as by herself and seems at ease 
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with all ages. She loves to be helpful and please people. Sarah has asthma and this 

seems to be the only thing that she is self conscious of However has been involved with 

a group at a local hospital and is leaming how to control her ow n health and has w orked 

with the younger children to help them build self esteem. 

Sarah has been in the Lubbock Independent School System since the first grade. 

She enjoys the Accelerated Reader program; in this program the children read a book of 

their choice and level then take a test on a computer to determine if they have 

understanding of the text. Sarah at one time had read almost all the books in the library 

from her assessed level. It was not until near the end of the study however, that Sarah 

entered into a classroom in which the teacher picked the book and everyone read it. 

Portions of the text were read aloud in school. Portions as an assignment at home, then 

they discussed it in the class before moving on to the next chapter. It was at this time that 

I noticed a change in how Sarah approached her interaction with the study material. 

Mvself-Researcher and Father 

I enjoy reading and playing computer games. 

I enjoy spending time with Sarah and thought that this would be a good 

opportunity for us to interact on a different level. Although, Sarah and I have read books 

together, we really did not discuss them on a level like we did in this study. I selected 

myself as a participant because I wanted to read and discuss adolescent texts with my 

daughter. 
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As a father, I try to combine toughness with tendemess. I enjoy Sarah's company 

and I am not afraid to set firm but fair limits. Families where all adults are highly 

invested in child rearing yield higher self-control and cognitive growth in their children 

(Rossi, 1984, p. 8) My wife and I cooperate in child rearing and homemaking. "Families 

have major responsibilities for teaching, interpreting, and enforcing the culture's 

expectations" (Seward, 1991, p. 218). 

I'm the type of father has always been around. The number of fathers who choose 

this role is increasing. Many fathers today recognize that family life can be rewarding and 

that their children need their involvement. 

These changes in social attitudes mean that men have more options for meeting 

their obligations as fathers and husbands. Some men will express their feelings more 

openly, while others will be more reserved; some will enjoy the companionship and play 

of very young children, while others will prefer involvement with older sons and 

daughters. Fathers do not have to try to fit a certain stereotyped pattern. 

Yablonsky (1982) cites that a man's fathering style is influenced by some or all of 

the following forces: his enthusiasm for being a father, his own father's behavior, the 

images of how to be a father projected by the mass media, his occupation, his 

temperament, the way family members relate to each other, and the number of children 

he has. No single style of fathering or mothering, no matter how ideal it appears, is right 

for everyone. 

Regardless of my personal style, I am interested in having a satisfying 

relationship with my daughter. Although I might not be able to put it into words, I know I 
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am important to Sarah. Schutz (1979) suggests that a good relationship needs three 

things: involvement, respect and influence, and affection. 

The first step in any relationship is the feeling by both persons that the other is 

interested in them and wants to be with them (Schutz, 1979). I started to prepare for this 

kind of relationship before Sarah was ever bom. I began my involvement and was 

interested in my wife's pregnancy and made preparations for the Sarah's birth. When 

Sarah was bom I was the first to hold her. In countless small ways, I demonstrated 

involvement -1 gentiy touched and played with Sarah, held and talk to her. By doing 

these things I sent a clear and emphatic message: I want to be you. I am interested in you. 

I enjoy being with you. You and I have a relationship that is important to me (Schutz, 

1979). 

Every child wants to sense this type of involvement from his or her father and 

mother. Without it, a child feels isolated and rejected. The foundation of the relationship 

cmmbles. Sarah had all this and more. I was a stay at home dad for three and a half 

years and read and played with her from the beginning. As a result, it seems Sarah 

prefers me as her play partner, though in a stressful situation it was more likely for her to 

tum to her mother. This preference could be due to fathers spending a greater proportion 

of their time playing with their children than mothers (Lamb, 1981). Lamb (1981) noted 

that about 40 percent of a father's times with his young children were spent in play in 

contrast to about 25 percent of the mother's time. Even though fathers may spend less 

total time in play than mothers, their type of play and their apparent interest in that type 

of involvement make them attractive play partners. I would not change the years that I 
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stayed home with Sarah. This is why we have a strong relationship and will continue to 

be strong through my involvement. 

Philosophv of Education 

I also selected myself for this study due to wanting to be a part of the educational 

community as an educator/teacher. As an educator, there are four areas that make up my 

philosophy of education. 

Purpose 

I believe these focus areas are the mainstay of education, in general. I believe 

these areas create partnership between schools, families and the community/govemment. 

It's my duty as a facilitator to make information meaningful and relevant by integrating 

curriculum, always beginning with a solid foundation of knowledge. To develop the 

ability to live in a complex and changing world, our students must be prepared to quickly 

acquire new information, become adept at problem solving and develop critical-thinking 

skills. 

They are listed as follows: 

A. Student Rights/Responsibility, 

B. Discipline, 

A. Curriculum, 

D. Role of Govemment/Parents in Education. 

Student Rights/Responsibilitv. It is my belief that every child should have equal 

access to a formal education. The education should be tailored to the student's needs, in a 
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safe, well-equipped environment. The result of the education should instill in students a 

desire to keep (enjoy) leaming for the rest of their lives, and to provide skills for the 

student to be an asset to society, to the best of his/her ability. 

The student must also be responsible and realize that formal education should not 

be taken for granted. There must be a willingness to leam, and there must be mutual 

respect for their fellow classmates (students) and educators. The ideals need/should be 

taught at home and reinforced at school. There needs to be a balance between both 

entities. I believe that each child is an individual that is valuable in his or her own way 

and should feel that he or she is making a valuable contribution to their education. 

Attention should be focused on each student's individual feelings, talents, and unique 

abilities. As individuals, students come from a variety of backgrounds, learn in 

many different ways, and have different of levels of knowledge and development. 

Teachers should take the time to get to know each student individually in order to 

identify and meet the needs of each student. 

In order for a teacher to really be able to teach his/her students effectivelv, he/she 

must know them on a personal level. This means knowing where they come from, how 

they leam best, and when something is bothering them. When a teacher has effective 

interpersonal relationships with the individual students, the students know that the teacher 

cares about them. Not only do the students feel cared for, they also recognize that their 

teacher cares about whether or not they succeed in the classroom. This is important to 

students because there are obviously some who do not have parents that show interest in 

their lives. 
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Discipline. There needs/should be a compromise between the stmctured, 

authoritarian style and the classroom where the instmctor has little or no discipline. With 

both extremes I believe the leaming potential is reduced. The classroom must be flexible 

for student/teacher interaction, and to provide an environment for mutual respect. For 

example, the students should not be intimidated into silence by an authoritarian, nor 

should the classroom stmcture breakdown because an instmctor cannot handle the 

problem students. I believe there is a "happy medium." 

Classrooms should be positive, happy environments surrounded by a glow of love 

and excitement. The ideal classroom is diverse, but combined with a sense of harmony. 

An inclusive, least restrictive environment is important because it challenges all students 

socially, emotionally, and academically. The environment should provide positive social 

interaction and promote creative independence. The classroom should be organized, 

efficient, print-rich, and adapted to the needs of all students. 

In order for a student to leam effectively, it is important for a teacher to maintain 

organization and possess management skills. If a leaming environment does not contain 

organization or management, it is very difficult for students to leam effectively. If a 

teacher does not have this quality, a lot of leaming time is wasted and students often find 

themselves bored while waiting for the class to begin. 

Challenging students should provide them with an opportunity to probe be\ ond 

the surface of information. Each student should be presented with some information and 

then be able to ask why it is important and how w ill it effect them. 
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Education should be interactive between a student and teacher. The leaming 

should be a two-way path providing greater understanding for everyone involved. An 

interactive, hands-on approach to education should involve the use of technology and real 

life exercises. A classroom should not be considered just a room with four walls; rather it 

should be considered any place where leaming can occur. I think outside classrooms are 

an integral part of education. Students can leam a great deal by interacting with their 

natural surroundings. 

Curriculum. I agree that the educational curriculum must enforce student 

participation by way of classroom discussion and completion of assigned homework. 

Weekly testing (i.e. quizzes) of material is also important to reinforce leaming (extemal 

reinforcement). The curriculum must include practical applications in order for the 

students to leam "life skills". I also agree that altemative assessments will work, 

especially in the Elementary Education classroom, which gives the students the 

opportunity for success with their leaming. Additional the curriculum should try and 

remedy motivation problems, and the short attention spans common today. In short, make 

education interesting and practical. 

Role of Government/Parents in Education. In order for Public Education to 

survive, the govemment must reduce the range of funding differences between the "poor" 

and "rich" school districts. Disparity of over four hundred percent in some cases is 

intolerable and will strengthen the notion that the Public Schools are no longer effective 

in many parts of the country. I believe however that the total blame cannot be placed on 

the shoulders of the govemment, since education is the main responsibility of parents. 

57 



The government's role is to provide resources and to maintain uniform standards. There 

must be ongoing dialogue between the parents and the teacher/administrators of the local 

school district, along with strong parental involvement in the local schools (it needs to be 

encouraged). Parents along with educators should create a curriculum that fulfills the 

local needs of the community and meets national standards. Success in the Elementary 

Education classroom will hinge on the involvement of the parent, teacher, administrators 

and the govemment. 

To be a successful teacher one must be inviting, facilitating, patient, creative, 

responsible, hard working, dedicated, loving, cheerful, understanding, observant, 

organized, tmstworthy, and respectful. A teacher must also be a positive role model, easy 

to communicate with, and responsive to problems. A teacher should also challenge each 

student while carrying high expectations for them and tmly believing that each student 

can achieve success inside and outside the classroom. 

I feel that adaptability is an important characteristic for a teacher to possess for 

many reasons. The first of those is because not all students leam from the same style of 

teaching. If a teacher fails to realize this and uses the same style of teaching day in and 

day out, then he/she has failed in their responsibility as a teacher. Therefore, a teacher 

must adapt to different teaching styles in order to help the student leam better. Teachers 

also need to be adaptable because of all the new resources becoming available to them 

through technology. The world is constantly changing because of all the progress made 

through technological advances. Accordingly, teachers should adapt their teaching styles 

58 



to suit and take advantage of everything offered. This way, they are not afraid to try new 

things and in the end, students may get more out of a lesson. 

Undivided from my philosophy of education is the fact that each student is unique 

and should be treated as such. That doesn't mean we have to dilute our curriculum to 

insure the success of our students, outcomes should be clearly stated, expectations set 

high, and assessment should be continuous. Instmction should be relevant to the students' 

environment and give them the opportunity to explore their own ideas, for success 

influences self-concept-self-concept influences leaming and behavior. To insure this 

success, creation of partnerships between teachers, parents, schools, and community is 

vital in the growth of a child. Active involvement through communication and 

cooperation by all of the groups above can insure the development of each student. 

Through this active participation, students should develop the respect for themselves 

including other people in our multicultural society. 

I believe a stmctured curriculum, parental involvement, reasonable discipline and 

parity in classes will be an effective way to teach. The curriculum however should have 

enough flexibility to allow for practical applications and allow for the teacher to devise 

ways to motivate the students. 

Finally, I believe that as teachers, we must be genuinely concemed for the welfare 

of each and every student to the best of our ability, time, and resources. 
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Setting 

Bogdan and Biklen (1992j describe settings as going to the participant and 

spending time in their territorv-in schools, playgrounds, their hangouts and home (p. 79). 

These are the place as where the participants do what thev normallv- do, and it is these 

natural settings that the researcher wants to study (Bogdan & Biklen. 1992). The 

researcher becomes a part of the participant's worid, although, is often detached. The 

setting I selected for my smdy was my own home because it was the most convenient for 

both Sarah and I. Because of this arrangement, however. I could not remain detached 

from Sarah's world since it is also my own. In this study, I became a full participant even 

as I attempted, futileh, to be an observer at times. 

Qualitative Research 

For this smdy. I have chosen to use methodology anchored in a qualitative 

approach. Qualitative research is a broad term, which encompasses a varietv- of strategies 

including literature circles and interviewing. Taylor and Bogdan (1984) describe 

qualitativ e research as following the phenomenological tradition, which "is committed to 

understand social phenomena from the actor's own perspective ' (p. 28). This tv-pe of 

research can be characterized by five traits: (1) the natural setting is the direct source of 

data and the research is the key instmment; (2) the written results are descriptive; (3) the 

focus is on process rather than simply outcomes; (4) data is analyzed inductively; and (5) 

"meaning" is of essential concem (Bogdan & Biklen, 1992; Creswell. 1994). 
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No nice neat definition really summarizes qualitative research. It's as much a 

perspective as it is method. What qualitative approaches have in common is a reliance on 

the written or spoke word or the observable behavior of panicular people being studied as 

the principal sources of data for analysis. The purpose of such research is a greater 

understanding of the world as seen from the unique viewpoint of the participants being 

studied (Bogdan & Biklen, 1992). 

Because qualitative research is often defined by how it differs from quantitative 

research it may be helpful to compare the two approaches. A major difference lies in the 

fundamentally different assumptions about the goals of research. For example, Morgan 

and Smiricich define qualitative analysis as "the nonnumerical examination and 

interpretation of observation for the purpose of discovering underlying meanings and 

pattems of relationships" (1980, p. 496). This is in opposition to quantitative research, 

whereby "the numerical representation and manipulation of observations for the purpose 

of describing and explaining the phenomena that those observations reflect" (p. 496). 

The differences between the two approaches, then, result because each is defining 

problems differently and each is looking for different solutions or answers. As defined 

above, qualitative methods lend themselves to discovering meanings and pattems while 

quantitative methods seek causes and relationships demonstrated statistically, a 

theoretical perspective, positiv ism, which is concemed with facts, prediction, and 

causation and not the subjective nature of the groups or individuals of interest. 

Researchers in the qualitative mode seek understanding through inductive analysis, 

moving from specific observation to the general. 
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Qualitative methodology provides a design for research that attempts to describe 

and understand educational phenomena and to better understand and describe students' 

leaming through researchers observations, investigations, and document the environment 

in which the leaming occurs (Creswell, 1994; Glesne & Peshkin, 1992; Goetz & 

LeCompte, 1984; Guba & Lincoln, 1989. 1985). There are several approaches within 

qualitative research. My study focuses on one approach, the phenomenological approach. 

Research Design 

The purpose of the phenomenological approach is to illuminate the specific, to 

identify phenomena through how they are perceived by the participants in a situation 

(Bogdan & Biklen, 1992). In the human sphere, this normally translates into gathering 

'deep' information and perceptions through inductive, qualitative methods such as 

interviews, discussions and participant observation, and representing it from the 

perspective of the research participant(s) (Bogdan & Biklen, 1992). Phenomenology is 

sometimes considered a philosophical perspective as well as an approach to qualitative 

methodology. Phenomenology is a school of thought that emphasizes a focus on people's 

subjective experiences and interpretations of the world (Guba & Lincoln. 1994). That is. 

the phenomenological qualitative researchers approach looks to understand how the 

world appears to others. Phenomenological approach can be applied to single cases or 

larger samples. The main interest of this approach is the understanding participants from 

their point of view. In this case, I wanted to understand the phenomena of my own 
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discussions with my daughter, and how our ages, and genders, may dismpt our 

discussions about adolescent text. 

Another important element of qualitative research is the constmctivist theory that 

implies the idea that students connect new information to existing ideas (Piaget, 1964). 

The constmctivist theory of leaming supports this study as I attempt to understand one 

early adolescent reader and her responses to selected books. Qualitative methods were 

utilized to document this study while seeking to discover unique and common pattems or 

themes (Goetz & LeCompte, 1984). Methods used in this study were literature circles and 

interviewing which were utilized to investigate this connection. Qualitative assumptions 

that supported this stud}- included an emphasis on process, researcher as an instmment, 

the interest in meaning and data analysis (Creswell, 1994). I chose qualitative research 

due to the unique ability to provide insight to the underlying issues most pertinent to m}' 

study. It allowed me to change areas of exploration as the study progressed. Using this 

process allowed me to be flexible in the gathering of my data. 

Research Questions 

A qualitative methodology was appropriate for this study. My attempt was to 

determine how my daughter and I discussed adolescent literature we selected for each 

other. Through interviews that used open-ended questions, I explored how we talked to 

each other about literature, the reasons we selected particular pieces of adolescent 

literature for each other, and the meaning I constructed from the choices we selected and 

discussed. The interview questions, literature circles and document analysis guided the 
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study. The following table explains the data techniques I employed to explore the 

questions of my study: 

Table 3.1 Techniques Chart 
Questions 
What adolescent fiction do a father and his 
daughter select for each other to discuss 
together? 

For what reasons do participants select 
books for each other? 

What differences exist between the adult 
and adolescent perception of the particular 
pieces of adolescent hterature selected for the 
study? 
What happens in literature discussions 
between a father and his daughter when 
they talk about particular pieces of 
adolescent fiction? 

What types of talk occur? 

What interactions play out in the 
discussions? 

Source of Data 

Literature circle 
Interview 
Document Analysis 
Sarah's Joumal 

Literature circle 
Interview 
Document Analysis 
Sarah's Joumal 

Discussion of Data Sources 

Qualitative research has multiple methods for collecting empirical data to answer 

research questions, which can include literature circles, interviews, and document 

analysis (Vierra, Pollock & Golez, 1998). Other methods that can be used but were not 

implemented in this study are field notes, observation and archives. Which of the sources 

used in a particular study depends on the nature of the research question and on practical 

considerations. 

Literature Circles. Literature circles are small, temporary discussion groups 

comprised of students who have chosen to read the same story, poem article, or book 
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(Short. Harste, & Burke, 1996). While reading each group-determined portion of the text 

(either in or outside of class), each member prepares to take specific responsibilities in 

the upcoming discussion, and everyone comes to the groups with the notes needed to help 

perform that job. The circles have regular meetings, with discussion roles rotating each 

session. When they finish a book, the circle members' plan a way to share highlights of 

their reading with the wider community; then they trade members with other finishing 

groups, select more reading, and move into a new cycle (Creswell, 1994). Once readers 

can successfully conduct their own wide-ranging, self-sustaining discussions, formal 

discussion roles may be dropped. 

Literature Circles offer readers the opportunity to become literate. We w ant 

students not only to love reading but also to think actively and critically about what they 

read. In literature circles readers become critical thinkers as the}- engage in ongoing 

dialogue about their reading. Short, Harste, and Burke (1996) assert that through the 

conversations and dialogues within literature circles, "readers have the opportunity to 

explore their half-formed ideas, to expand their understandings through hearing others' 

interpretations, and to become critical and inquiring thinkers" (p. 479). Readers begin to 

see pieces of literature as part of a larger whole and become aware of diverse 

perspectives on similar topics in their search for connections among the books circle 

members have read. 

Interviews. Interviews are another popular technique for collecting data. With 

this technique, the researcher simply asks what the student does or how- the student 

approaches a given task (Spradley, 1980). The interview is used to gather descriptive data 

65 



in the participant's own words so the researcher can develop insights on how the 

participants interpret some piece of the worid (Vierra, Pollock, & Golez, 1998). The 

interview method has the advantage that it allows the interviewee to express freely the 

processes he or she uses and is sometimes the only method a researcher can use to 

determine certain information (Ericsson, 1980). Good interviews are those in which the 

participant is at ease and talks freely about their point of view that produces rich data for 

the study (Briggs, 1986). 

Transcriptions. All literature circles and interviews were audio taped and 

transcribed for analysis purposes. The interviews with this outside researcher were an 

hour and half each, our literature discussions on each book were approximately twenty-

five minutes in length, transcribed to 160 pages of data. All interviews were transcribed 

as well and all data is in the appendix. 

Document analvsis. Document analysis is another data collection device used in 

qualitative research. This entails using artifacts from the participants, which are 

produced by the participants that describe the participant's actions, experiences and 

beliefs (Taylor and Bogdan, 1984). These could include self-portraits, texts, diaries, 

transcripts and hterature discussions (Taylor and Bogdan, 1984). In this study, Sarah and 

I used self-portraits, journals, and transcripts of our literature circles as our document 

analysis. 

Adolescent Literature. Five pieces of adolescent literature were selected for this 

study. Two were selected by me for my daughter to read, two were selected by Sarah for 

me to read. One was selected by an outside source (researcher) for both of us to read. 
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These books cross genres to include traditional literature, realistic fiction, and science 

fantasy. Our selections also included both genders. The following is a list of those texts: 

• Tangerine (Bloor, 1997), 

• The Giver (Lowry, 1993)- Newbury Award winner, 

• Gathering Blue (Lowry, 2000), 

• Ella Enchanted (Levine, 1996)- Newbury Award Winner, 

• Littie Women (Alcott. 1898V 

Sarah chose Ella Enchanted and Littie Women. I chose Tangerine and The Giver. 

The outside researcher selected Gathering Blue. These pieces of adolescent literature 

will be summarized in chapter four when I discuss my analysis. 

Quantitative Analvsis of Data 

Bogdan and Biklen define qualitative data analysis as "working with data, 

organizing it, breaking it into manageable units, synthesizing it, searching for pattems. 

discovering what is important and what is to be leamed, and deciding what you w ill tell 

others" (1982, p. 145). Qualitative researchers tend to use inductive analysis of data, 

meaning that critical themes emerge out of the data (Patton. 1990). From the analysis of 

my data five themes with subcategories emerged. Qualitative analysis requires some 

creativity, although the challenge is to place the raw data into logical, meaningful 

categories; to examine them in a holistic fashion; and to find a way to communicate this 

interpretation to others (Bogdan & Biklen, 1982). 
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Analysis begins with identification of the themes emerging from the raw data, a 

process sometimes referred to as coding (Strauss & Corbin, 1990). During coding, the 

researcher must identify and tentatively name the conceptual categories into which the 

phenomena observed would be grouped. The goal is to create descriptive, multi

dimensional categories, which form a preliminary framework for analysis. Words, 

phrases or events that appear to be similar can be grouped into the same category. These 

categories may be gradually modified or replaced during the subsequent stages of 

analysis that follow. As I analyzed the data from the literature circles, interviews and 

documents, I began the process of coding by using colored highlighters. Each color 

highlighter represented a particular theme and subcategory. 

As I broke down the raw data into manageable pieces, I devised a plan for 

identifying data pieces according to their speaker and the context. The particular 

identifiers developed may or may not be used in the research report, but speakers are 

typically referred to in a manner that provides a sense of context (Brown, 1996; Duffee & 

Aikenhead, 1992; Sours, 1997). Quantitative research reports are characterized by the 

use of "voice" in the text; that is, participant quotes that illustrate the themes being 

described. I used the raw data from the literature circles as primary data for the study. 

The next stage of my analysis-involved re-examination of the categories identified 

to determine how they are linked, a complex process sometimes called "axial coding" 

(Strauss & Corbin, 1990). The discrete categories identified in coding are compared and 

combined in new ways as the researcher begins to assemble the "big picture." The 

purpose of coding is to not only to describe but, more importantly, to acquire new 
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understanding of a phenomenon of interest. Therefore, causal events contributing to the 

phenomenon; descriptive details of the phenomenon itself; and the ramifications of the 

phenomenon under study must all be identified and explored. During axial coding the 

researcher is responsible for building a conceptual model and for determining whether 

sufficient data exists to support that interpretation. Once I analyzed the data, I went back 

and re-analyzed and from this two new themes emerged from the data. 

Finally, I translated the conceptual model into a story line that will be read by 

others. Ideally, the research report will be a rich, tightiy woven account that "closely 

approximates the reality it represents" (Strauss & Corbin, 1990, p. 57). 

Although the stages of analysis are described here in a straightforward fashion, in 

practice they may occur simultaneously and repeatedly. During axial coding the 

researcher may determine that the initial categories identified must be revised, leading to 

re-examination of the raw data. Additional data collection may occur at any point if the 

researcher uncovers gaps in the data. In fact, informal analysis begins with data 

collection, and can and should guide subsequent data collection. 

As described earlier, themes or categories emerge from the data. With my study, 

I reviewed the data several times to get a sense of what was discussed in the interviews to 

develop my themes. This was a most difficult task. I found this difficult due to the fact 

that I had not done anything like this before in my educational endeavors. Although, 

revisiting the data on numerous occasions, the process did not seem as difficult. I began 

with a number of themes/categories then narrowed down to a more manageable analysis. 
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Throughout this chapter, I use excerpts from our literature discussions and 

interviews to support my analysis; "W" will represent me, "S" will represent Sarah and 

"H" will represent the outside researcher. 

Triangulation 

The interviews, literature circles, and document analysis helped me to triangulate 

the data (Spradley, 1980, Hammersley & Atkinson, 1981). Triangulation is a form of 

comparative analysis. Reliance upon multiple sources of evidence helped to establish the 

confirmability of qualitative research findings. The technique of data triangulation holds 

that a robust assertion is established when more than one source of data coincides (Yin, 

1994). 

By using three methods of data collection I was more able to fleshed- out this 

inquiry. Bogdan and Biklen (1992) recommend "holding back attempts at full-fledged, 

ongoing analysis," yet realize that in most qualitative research "some analysis must take 

place during data collection" (p. 154). 

Throughout the study, I utilized the constant comparative method of analysis to 

constmct categories from the data collected. "Analysis is shaped both by the researcher's 

perspectives and theoretical positions and by the dialogue about the subject that one 

cannot help but enter" (Bogdan & Biklen, 1992, p. 156), thus in many respects analysis is 

an interpretation influenced by the researcher and in accordance with my study, reader 

response. 
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Tmstworthiness 

Guba and Lincoln (1994) proposed four criteria forjudging the soundness of 

qualitative research and explicitiy offered these as an altemative to more traditional 

quantitatively oriented criteria. They felt that their four criteria better reflected the 

underlying assumptions involved in much qualitative research. 

Credibilitv. The credibility criterion involves establishing that the results of the 

qualitative research are credible or believable from the perspective of the participant in 

the research. Since from this perspective, the purpose of qualitative research is to 

describe or understand the phenomena of interest from the participant's eyes, the 

participants are the only ones who can legitimately judge the credibility of the results 

(Glesne & Peshkin, 1992). Credibility depends less on sample size than on the richness 

of the information gathered and on the analytical abilities of the researcher (Patton, 

1990). It can be enhanced through triangulation of data (Patton, 1990). To make my 

study credible, I_used triangulation of the data and tmst of the participant, Sarah. If tmst 

were not there then I would have to build a tmsting relationship with the participants. 

Transferabilitv. Transferability refers to the degree to which the results of 

qualitative research can be generalized or transferred to other contexts or settings. From 

a qualitative perspective transferability is primarily the responsibility of the one doing the 

generalizing (Glesne & Peshkin, 1992; Goetz & LeCompte, 1984). The qualitative 

researcher can enhance transferability by doing a thorough job of describing the research 

context and the assumptions that were central to the research. The person who wishes to 

"transfer" the results to a different context is then responsible for making the judgment of 
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how sensible the transfer is (Glesne & Peshkin, 1992; Goetz & LeCompte, 1984). hi 

regards to transferability, within this study, another researcher should be able to replicate 

the results with very little problem. 

Dependabilitv. The idea of dependability emphasizes the need for the researcher 

to account for the ever-changing context within which research occurs (Guba & Lincoln, 

1989; Lincoln & Guba, 1985). The research is responsible for describing the changes 

that occur in the setting and how these changes affected the way the research approached 

the study. Essentially, dependability is with whether we would obtain the same results if 

we could observe the same thing twice. Although, we can't actually measure the same 

responses twice, by definition, another researcher could reaffirm the results of my study. 

Confirmabilitv. Qualitative research tends to assume that each researcher brings a 

unique perspective to the study. Confirmability refers to the degree to which the results 

could be confirmed or corroborated by others (Creswell, 1994). There are a number of 

strategies for enhancing confirmability. I can document the procedures for checking and 

rechecking the data throughout the study. Another researcher could take a "devil's 

advocate" role with respect to the results, and this process can be documented. The 

researcher can actively search for and describe and negative instances that contradict 

prior observations (Creswell, 1994). After the study, I conducted a data audit that 

examines the data collection and analysis procedures and makes judgments about the 

potential for bias or distortion (Taylor & Bogdan, 1984). 

To further confirm the results, Sarah and I used member checking. Member 

checks is going to the source of the information and checking both the data and the 
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interpretafion. Member check assesses the intent of respondents, corrects errors, provides 

additional volunteer information, puts respondent on record, creates an opportunit}- to 

summarize which is the first step to data analysis and assesses the overall adequacy of the 

data in addifion to individual data points (Erlandson, Harris, Skipper, & Allen, 1991). 

The fact that I have worked with my daughter throughout the study promotes tmst 

and openness. Sarah knows me, and at this age is still willing to talk openly with me 

about her experiences. 

Assumptions 

In keeping with tmstworthiness, I also had to look at the underlying assumptions I 

brought to the study. Some of my basic assumptions that underlie this research include: 

(1) Parents and teachers influence the success of education of early adolescents. (2) 

Parents and teachers need to be aware of the problems that face adolescents during this 

developmental stage. (3) Parents, adolescents and teachers need to work together for the 

adolescent to be successful. (4) Parents, adolescent and teacher must maintain a positive 

attitude towards the educational goal. 

These assumptions are different from my biases. I brought these assumptions to 

the study as a concemed parent for the education of my daughter, Sarah. My thoughts are 

that all concemed need to form a triangulation of support for the education of our 

children. When we as parents work together with the teacher and school then the 

adolescent's educational endeavors will be positive and this support can only produce a 

system that is geared towards the adolescent. 

This study started in early January of 2001 and ended in May of 2001. 
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CHAPTER TV 

RESULTS 

Introduction 

The basis for this chapter is to discuss the analysis of the data from the interviews, 

literature circles and documents to understand how a young adolescent and her father in 

this case, my daughter and I, discussed five pieces of adolescent literature. 

In this chapter, I review the selected adolescent literature and the analysis of the 

data with the themes/categories that arose from the study. Through this process my intent 

is to find support for issues connected to parent-child reading relationships and the 

questions that directed this study. First, however, I summarize the five pieces of 

adolescent literature my daughter and I selected and discussed. 

Books Used in Studv 

Five pieces of adolescent literature were selected for this study. Two were 

selected by me for my daughter to read, two were selected by Sarah for me to read. One 

was selected by an outside source (researcher) for both of us to read. These books cross 

genres to include traditional literature, realistic fiction, and science fantasy. Our 

selections also included protagonists of both sexes. Sarah chose Ella Enchanted and 

Little Women. I chose Tangerine and The Giver. The outside researcher selected 

Gathering Blue. 
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The Giver 

Winner of the Xewbery Award for 1991. The Giver (Lown.-, 1991) is the stor\' of 

a Utopian society where there are no choices. Ever}one has his or her place in the world 

assigned according to gifts and interests they possess and a job for which he or she is 

suited emotionally, physically and mentally according to the Utopian leaders. The elderly 

are lovingly cared for as are the newest members of this place. Every family has a 

mother, father, and two children, one of each sex. There is much laughter and obvious 

joy. There is no mdeness, no crime and no disease. In essence, the society we find there 

seems ideal. 

We see it all through the eyes of Jonas, a twelve-year-old boy about to receive his 

life's assignment along with others of his age group. To his astonishment he is given the 

most respected job of all. He is to be trained to become the "Receiver of Memory". In 

this Utopian society, Lowry has created a people who do not wish to be burdened w ith 

memories. They also don't want to make decisions or changes, which in the past, have 

led to disaster. Thus, they have assigned one person to keep all the memories of historv. 

their own and that of all experience. 

As part of the Receiver's job. Jonas will eventually to listen to the Elders' 

proposals and just tell them whether or not their proposals are feasible, based on the 

lessons of history. The Giver, who is to train Jonas, sets about giving memories to Jonas. 

He does so through all of the senses. Jonas leams of war and hate, of snow and trees, 

color and pleasure and pain; all of which are not present in his current society. He also 

learns of the horror all around him. Jonas leams the tmth of the society that he lives in. 
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He finds out what they do the elderly when they want to be released and to babies that do 

not fit into the society. He has an attachment to one particular baby that does not fit into 

the society, so Jonas finds the courage to leave with the baby and go to the other side. 

When asked why I chose this adolescent text for Sarah, I stated that I wanted her 

to experience a text that had a male perspective. 

Tangerine 

Tangerine (Bloor, 1998) is about a seventh-grade boy named Paul Fisher, whose 

family moves to a residential community in Florida from Texas. Paul is always in the 

shadow of his older brother Eric, a first-class place-kicker, who is the pride of his 

community, and on his way to a champion football career. The only thing Paul has is his 

soccer team, on which he ultimately cannot play because of his bad eyesight. When 

natural disaster destroys Paul's school, he transfers to a new one, setting life-changing 

events into motion and opening his eyes to the horrible secrets of his family. 

Bloor explores several important social issues or themes from the perspective of a 

seventh grade boy named Paul. Paul's insightful and amusing commentary on life in 

Tangerine, Florida instantly captures the interest of the reader. He tackles a visual 

disability, two deaths, interracial friendships, and a troubled relationship with his brother 

as he settles into his new home and school. Although it is difficult to imagine that a 

young person could face all of these issues and others in one school year, it is still 

possible. The constant barrage of events makes this novel enjoyable and engaging. The 

reader is unable to put the book down because he/she cannot wait to leam what will 

76 



happen next. The wide range of issues also increases the likelihood that the reader can 

relate to events and characters in the novel. 

Thorough character development, Bloor adds to the high level of interest in this 

adolescent text. Paul, his mother, and his Hispanic classmates are vers- realistic 

characters. Paul is presented as thoughtful, honest, and firiendly. He is not a nerdy 

character who w ears glasses and ever\^one dislikes him. He is a w ell-rounded bo} w ho is 

an excellent soccer goalie. He also unintentionally becomes involved in a lot of difficult 

simations. Paul's mother is also a reahstic character. She is the t}pe of mom who joins the 

Homeowners Association and refers to neighbors bv the stvle of house thev live in a verv 

amusing way. The Hispanic smdents on Paul's soccer team are vivid characters as well. 

Most five on citrus farms and have littie monev. Even though Paul is genuine in his 

actions and feelings towards his classmates, an underlving tension due to racial, cultural, 

and financial differences still exists. His classmates are reluctant to accept this white boy 

from the rich side of town, but evenmall} they do. It is Paul's interest in and respect for 

the lives of his Hispanic peers that permits friendship to develop. These characters and 

their complex relationships help make this novel entertaining and compeUing. 

Even though Bloor describes many difficult and tragic issues in his novel, he 

leaves the reader with an optimistic ending that is far from "preachy." Paul is ultimately 

able to leam from the events he is involved in, and the reader can leam from these as 

well. The reader can leam about interracial relationships and the life of the citms grow er. 
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I chose this adolescent text for Sarah based on the male character due to Sarah 

enjoying playing soccer. Again, I wanted Sarah to experience a text that has a male 

character: 

W-So (pause) hum. Well I guess I wanted to give Sarah a male perspective 
because from reviewing some of the books that she has read over the years that, 
basically they've been female based. So maybe subconsciously or you know there 
was something there that said hey, she needs to see a different picture or a 
different view. 
H-Why is that important or why would that be important? 
W-Well I think just to be well rounded and um you know and everything. I'm just 
trying to think you know yeah she would need a male perspective. (035) 

Ella Enchanted 

Winner of the Newbery Honor Medal for 1997, Ella Enchanted (Levine, 1997) 

puts a few new twists on the old Cinderella story. Still set in a far away land in a far away 

time, the story gives us a Cinderella who has a distinctly modem feel. 

Lucinda, a fairy, did not intend to lay a curse on Ella. She meant to bestow a gift. 

When Ella cried through her first hour of life, her tears were Lucinda's inspiration. 

Shaking her head sympathetically at Ella's mother, the fairy touched Ella's nose. Her gift 

was obedience. Ella must obey any order she receives. It's a curse that keeps her rebelling 

in any way she can to balance out all the orders she has to follow, including an order 

from her mother never to tell anyone of the curse. Though this order is supposed to 

protect Ella as anyone can imagine of what would happen if ill-intentioned people got 

wind of Ella's gift. It also proves a burden, for Ella can never explain her odd behavior to 

anyone 
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Following the traditional story, Ella's mother dies and her father, a cold, 

conniving trader, remarries almost immediately. His new wife has lots of money, but very 

littie heart, and her two daughters are awful. Ella is sent off to boarding school with the 

gnls, where the older sister, Hattie, figures out through dumb luck that Ella will do 

everything Hattie tells her to. Hattie makes the most of the situation. Three people keep 

Ella's spirits up, her family's longtime cook, Mandy, who is a fairy and capable of pulhng 

off a speU from time to time, Ella's only friend at boarding school, Areida, and Prince 

Char, heir to the throne of Frell. The Prince and Ella develop a mutual fondness that goes 

beyond friendship, but Ella knows she can never marry the Prince because her curse 

would prove too dangerous for him. What if the Prince's enemies discovered that Ella had 

to obey whatever she was told? She could be made to tum on the Prince in a heartbeat. 

Ella dreams that one day Lucinda will lift the spell so that Ella may be free from 

her curse of obedience. Her search for Lucinda and her freedom takes her on a joumey 

through a land of elves and ogres, to a giant's wedding, and back to Frell, where the 

Prince is planning a ball. Ella attends the ball but does not end up with the prince. 

Sarah chose this book for me to read, as she wanted me to experience a female 

dominated adolescent text: 

W-Well is that one of the things why you chose the book because it was a 
Newbery winner? 
S-Yeah and it has a Newbery award and stuff and it was... (251) 

Little Women 

Little Women (Alcott, 1889, reissued 1994) is a tale of four independent sisters of 

differing temperaments. It centers on the four sisters and their trials from being rich to 
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poor. With their father away fighting in the Civil War, Marmee (mother) is left alone to 

care for the four daughters; the volatile and imaginative Jo; the sophisticated Meg; the 

compassionate Beth, and the romantic Amy. The giris share a bond that no outsider can 

penetrate, although there are some willing to make the attempt, most of which are men. 

There's Laurie, a neighbor with a passion for the piano who becomes a friend to all the 

Marches and eventually marries Amy; John Brooke, a poor tutor who is smitten with 

Meg; and Professor Bhaer, a German immigrant who develops a friendship with Jo. 

I think the title has been unattractive for men over the generations that they feel 

this is a terribly 'girly' story. But it is actually a wonderful classic tale about family where 

men's roles are just as important and deeply involved in the story. It is full of emotion and 

such excellent characters whose appeal triumph the years. 

Sarah selected this text for me to read. Sarah wanted me to experience how it 

would be like to be female, since this was also a female dominated text: 

S-Ok they were Ella Enchanted and Little Women and the reason I picked them 
was because I've already read them at school because they were AR books and so 
I took [AR] tests and everything on them and another thing is because he's never 
been in a girls life before. 
H-You're trying to give him ideas about 
S-Yeah he's never he's never had to wear the dresses, curl his hair all he has to do 
is get a comb with some water on it and go shook he's done. Right? So that's the 
reason I gave him the two books and well in one Ella Enchanted its kind of going 
back to castle times? And so not many people know about that and stuff and so 
um give more knowledge to him I guess and stuff like that so. (298) 

Gathering Blue 

Gathering Blue (Lowry, 2000) is about a young girl name Kira, left orphaned and 

physically flawed in a civilization that shuns and discards the weak. Kira faces a 
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frighteningly uncertain future. She has alwavs thought her survival was allowed bv the 

fierce protection of her mother, whose death begins the novel, and b} the honored 

position of her late father, killed by beasts during a hunt. Her neighbors are hostile and 

no one but a small boy offers to help. 

When The Council of Guardians summons her to judgment. Kira prepares to fight 

for her hfe. But the Council, to her surprise, has plans for her. Blessed with an almost 

magical talent that keeps her alive, the Kira faces new responsibilities and a set of 

mysteries deep within the only world she has ever known. Kira is a gifted weaver who 

has been given the task of restoring and extending the tapestry-story told on the 

ceremonial robe wom by the Singer during the annual presentation of the Song, a ritual 

enactment of human history from creation through its cycles of prosperity and famine, 

peace and devastation. In the course of her work she meets Thomas, a young man who 

has been given the work of restoring and carving the staff the Singer holds to guide him 

through his long performance, and Jo, a little girl being taught the Song in order to follow 

the elderly Singer in his (as Kira discovers, to her horror) chained footsteps. On her quest 

for tmth, Kira discovers things that will change her life and her world forever. 

The outside female researcher selected this text for both Sarah and me to read 

because it connected to the future like The Giver, had a female character, and was newly 

published. The researcher felt that neither Sarah or I would be familiar with it, and she 

wondered what, if any. intertextual cormections we would make between this book and 

The Giver, which was also written by Lowr}'. 
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Major Themes 

The themes I constmcted from the literature circles, interviews and document 

analysis of the five pieces of adolescent are; (1) Parental Dominafion, (2) Talking about 

Books, (3) Gender Issues, (4) Emerging Voice, and (5) Leaming from Each Other. 

Parental domination is control of the parent over the child. The parent tells and makes 

the child do thing that the child might not want to do. The next theme, talking about 

books is our discussions conceming the selected adolescent texts. This includes how we 

discuss the texts and if we used the proper words to describe the texts. Gender Issues are 

those issues that include are biases towards the genders and the assumptions that we 

brought to the study conceming gender roles. Emerging voice is that of Sarah wanting to 

be heard. Emerging voice includes not only raising your voice to be heard in the 

discussions but also to be heard and understood. The final theme, leaming from each 

other is what Sarah and I gained from our discussions. This theme was the most 

interesting to me. That I could learn from Sarah was a new experience for me, and I am 

now surprised by the idea that I could not leam from my young adolescent daughter. 

Some themes connect to each other. For instance, 'teaching' and 'resistance' are 

interconnected as I did some teaching through our discussions and Sarah showed 

resistance by giving single word answers or through her attempts to end the discussions. 
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Parental Domination 

As I began my analysis, this theme generated the most data support. 

Krantz (1994) states that domineering parents exercise power. The parents can 

appear to be emotionally cold and usually do not giv e the child praise or show much 

interest in the child's activities. This often causes the child, most often boys, to be 

socially withdrawn around other children. Nodelman (1992) cites that children do submit 

to our ideas about what it means to be childish, and do show us the childish behavior we 

make it clear to the child we w ish to see, simply because they rarely have the power to do 

anything else (p. 32). Nodelman (1992) suggest that exercising power over the weak in 

this way might be perceived as bullying. If children are indeed weak enough to be so 

easily overwhelmed by their parents' power, then they are weak enough that our 

unquestioning willingness to exercise that power in the blind faith that it's good for them 

implies some moral weakness in the parent (p. 32). 

My dominance in the literature circles started with the order of the books to be 

discussed for the smdy. I strongly suggested that we start with the books I selected for 

the study. Sarah seemed to be in agreement and did not show an} resistance to the order. 

I chose to have us discuss Tangerine (Bloor, 1998) first, then The Giver (Lowr}'. 1991), 

followed by Sarah's selected texts of Ella Enchanted (Levine, 1997), and Little Women 

(Alcott. 1889, reissued 1994). Gathering Blue (Lowrv\ 2(X)0) was the last discussion to 

take place 

In the following exchanges, the passages suggest my parental dominance of m} 

daughter, Sarah. I informed Sarah which order the books would be discussed, the one I 
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selected for our discussion, and I in each discussion always began the questioning. This 

is how we began the first two literature circles; 

W-Well first off we're going to discuss Tangerine um I guess we can start with 
what you thought of the book, Sarah. What did you think of the book? (001) 

W-All right, Sarah we're going to discuss the book The Giver since we uh since 
we both read it. Will you just tell me what you thought about The Giver? (001) 

This continued throughout our discussions. I took the lead role in all five 

discussions of the adolescent texts, even Sarah's selected texts. The following examples 

represent this control over our discussions; 

W- All right this is Ella Enchanted. We're going to discuss Ella Enchanted. 
Sarah, maybe you'd like to uh talk about Ella Enchanted and about its'... (229) 

W-The next book we're going to talk about is Little Women. You get to ask some 
of the questions. Yes you do. (162) 

I felt this domination was also positive, however, as I used it more as motivation 

for both Sarah and I. We needed a starting point from which to begin and end and I 

simply took on that role. Of course, this could be my bias as an adult, becoming a 

dominating partner in the relationship through the control of the dialogue itself 

Controlling Dialogue 

A sub-category of the theme parental domination was controlled dialogue. 

Controlled dialogue is similar to the social theory of reader response in that it attends to 

the ways that the meaning of responses is constituted by specific social literacy events 

(Beach, 1993). If the literacy event is controlled it would create certain behaviors. 

Controlling the dialogue would be the controlled literacy event. Under my control, Sarah 

84 



actively participated but was not thoroughly engaged in the event. She adopted a certain 

social role but not as leader or facilitator. She took or was regulated to the social role of 

participator in the discussions. I assumed the role of facilitator or leader, and as such I 

influenced her responses. In the following exchange, my answer to the question is quite 

longer than Sarah's response. I did not give her a chance to fully answer the question that 

were asked; 

W-No, well I, did you enjoy reading the book? 
S-Yeah. 
W-Well because I enjoyed reading the book and that's why I chose the book 
because you know I like Jonas and you know he was brave to uh you know to do 
what he did. He was brave to mn from the community that he lived in. You know, 
he wanted to experience more and you know he thought there was more out there. 
So um you know I enjoyed reading the book. I thought Jonas was pretty brave and 
pretty strong. Well see the other things that stuck out in your mind? (061) 

In this exchange from Tangerine, I continued; 

S-Would you read it again? 
W-Um yeah I probably would. I probably would. 
S-Would you like recommend it to anybody. 
W-Um hum. I would uh recommend it to everybody and anybody that really 
enjoyed reading I would recommend it to them. It would be a good book for them 
to pick up. So what were your thoughts on it? Did you enjoy reading the book? 

S-Yeah. I liked it? (005) 

Inadvertently, I pressured her for the answer that I was looking for and tried to get 

her to response in particular ways. Sarah could have resisted by not participating, by not 

listening attentively or by challenging my involvement with her. She did not resist, 

however, but participated in her role as follows. This was prevalent throughout our 

discussions. At times, I even attempted to tried to draw Sarah out, as in the following 

passage about The Giver; 

W-Well, What was good about it? 
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S-I don't know, everything. 
W-Well just tell me littie bits about maybe something that you liked or you know 
one of the main things that sticks out. 
S-I like all these comfort objects 'cause it's sort of like my puppy dog. 
W-What was her comfort objects? It was a hippo? 
S-I think 
W-I think it was. (016) 

If we look at the psychoanalytic view of reader response, the readers' identity 

style represents his or her unique, consistent way of coping with experience (Beach, 

1993). I wonder, however, if this how Sarah would participate, if I did not control the 

dialogue as I did. 

Other times I tended to summarize for Sarah. Once Sarah stated her opinion or 

answered a question, I would reiterate back to her on what she said. In the following 

excerpt, Sarah mentions the characters in Gathering Blue, from which I extended and 

made inferences about my own reading of the text; 

S-There was two twins and the bigger one lived. 
W-Right so if you were in that's what so in this book it was almost the same that 
if you were not healthy, then you were released or you were brought to the field 
where the beast would um but Kiera being not perfect her mom fought for her to 
stay alive and they probably wanted to keep her alive because she probably had 
this you know skill as a weaver as a stitcher at an early age. You know so they 
though hay we could probably use her down there. 
S-And then they put them at the end of the book they put them in rooms where 
they the she fixed the coat and than he fixed the stick. 
W-Um hum. (461) 

Another issue of control in this passage also shows how I controlled the dialogue 

through evaluation. Throughout our discussions my use of language with the word 

'right' was constant. I used this as a space filler, but more importantly I also used it to let 

Sarah know that her response was "the" correct response. This is in opposition of 

literature circles, where in the tmest sense, there is no right or wrong answer. Our 
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discussions should have been a free flow between equal partners. This did not happen in 

our discussions. In this excerpt from The Giver. I use the word right as a space filler: 

S-I didn't like 'cause when they were talking about release at first I thought they 
were just like you know you would just go up there and say I want to get released 
and stuff and they were just you go until you die. 
W-Right and where would you go if the} were released you? What did you 
thought before you knew what released was? (038) 

This controlling behavior of mine continued even when discussing the novels Sarah 

selected, as in the discussion of Little Women: 

S-It's they went to a picnic and its sort of like a teddy bear picnic and stuff they 
brought their dolls and everything and it was funny because you know cause Jo 
she didn't want to carry a doll so she just didn't and one of the sister's doll's head 
popped off so she breaks it into pieces. 
W-Right. I think that's in that book. I think that's part of the book. Um hum. w ell 
can you know relate to any of the stuff that's going on? (242) 

I looked for a correct response from Sarah during our discussions. I have to 

wonder if, as an adult. I believed I had the right to evaluate her performance m literature 

circles. This need for "correctness" leads into the next subcategor}- of control through 

quesfioning. 

Control through Questioning 

I began each discussion first and then continued controlling the discussion by 

asking questions throughout Sarah's and my time together. In fact, I initiated each of the 

discussions of the novels through questioning. The data would suggest that I wanted to 

have the pow er over our interactions. Despite my good intentions toward checking for 

understanding, my pattern of questioning did littie to verify if an} real leaming was 

taking place. More often then not, the questions w ere aimed at eliciting an answer 
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predetermined by me, as opposed to a tme investigation or discussion. The data also 

suggest that Sarah figured out what I wanted to hear, repeated it to further the dialogue, 

but did not intemalize the knowledge or connect the "answer" to any larger context of 

meaning. 

This dialogue structure set up an imbalance of power in a number of ways. Most 

obviously, I initiated all interactions, which sent a message to Sarah that I have the right 

to speak at any time, while she must wait to be engaged or recognized by me. This 

communicated to Sarah that I decide what knowledge is valuable and at what pace the 

discussion should move. Sarah was cut off from raising related issues or personal 

concems of her own. She may have had difficulty in processing previous information 

because my model for language interaction focused on my priorities and actions rather 

than making room for her needs and insights. The following exchange shows my control 

through questioning of Louisa Alcott, the author of Littie Women; 

W-Well this book is almost isn't it autobiographical? Doesn't Louise (Alcott) 
wasn't she one of the sisters? 
S-I think, yeah. I think that she was one of them 

W-Wasn't she the oldest or something? (282) 

This type of questioning is consistent throughout our discussions. I pursued my 

questioning on a continuous basis. Although, Sarah was given the opportunity to ask 

questions, I was in control and exercised that control when I chose; as is apparent in this 

exchange from Gathering Blue; 

W-Right in the beginning of the book and I guess what we should say is in this 
book too the longer you lived what would happen? What would happen? (369) 
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It did not matter who selected the book to read; I did most of the talking through 
c 

what I would label my lengthy monologues. 

Talking About Books 

The second theme I constmcted from the data involves how Sarah and I talked 

about the novels. This theme also entails using language of literar}, such as genre to 

describe the type of novel we were discussing or plot to discuss the events in the novels. 

In our discussions, Sarah and I did not use literary language. Our discussions are based 

on how texts are discussed without the use of literature's specialized vocabulary. 

Another aspect of this theme deals with connecting to the novels. Sarah does a 

better job of connecting to the texts than I did. This is possibly due to the fact that I am a 

private person and I do not like to reveal personal information conceming myself. It ma} 

also have to do with the role I filled in the discussions. Although, I feel comfortable 

around Sarah, the data revealed that at the time of our discussions I did not think this was 

important. Research states that this is an important aspect of literature circles. 

Literarv Elements 

Sarah I discussed all the novels b} dialoguing about then literary elements. We 

did not, however, use the words in the specialized vocabulary of literature context of our 

discussions. We discussed setting in two of the novels. Setting, the story's location in 

time and place connects with the underlying idea that it ties the plot, characters, and 

setting together into a meaningful whole. This exchange from the book. Little Women, 

shows how we did discuss setting: 
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S- The clothes were different because it was back in the 1900's. 
W-It was the thirties or twenties I think the book was written in. Um, What other 
thoughts do you have on the book? You enjoyed reading the book. (255) 

We discuss the time period, but neither Sarah nor I mention the word "setting." 

Looking at it now, we are even incorrect in relation to the setting of Littie W omen, which 

is set during the Civil War. 

In another discussion of setting in the text. The Giver, we discuss elements of 

what makes this setting unique but again, we do not mention the word itself: 

S- They had a speaker. 
W-Yeah, they had a speaker and everybody knew everybody. There was no 
crime. You know they didn't have any crime in the city. 
S-Only the giver was allowed to tum on and off his it were he just had a little 
thing and they didn't have it. He could go in there and you know I w ant it all now 
and I want (?) (084) 

As these excerpts show, Sarah took a lead role in discussing this literary element. 

But I wonder why neither one of us used the proper terminology. Yet, this lack is again 

revealed in our discussions of plot. 

We discussed plot in each of these books. Defined as, the storyline, plot consists 

of the rising action, the conflict developing, the climax, and the falling action or 

resolution of the story. Sarah and I discussed this concept in each of the texts, but again 

talked around the word. In this first exchange Sarah and I discuss elements of the plot in 

The Giver; 

W-Well I guess some of the names (?) you know-1 just thought Jonas was you 
know- was brave and you know to leave and a strong individual. Um } ou know 
and I think even some of the things that were happening in the book too that um 
you know they had different roles for men and women. You know the role of 
Jonas' mother, which wasn't really Jonas' mother, is like a family that w as put 
together. 
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S-Yeah cause they fnst picked like they picked the mom, his dad and his mom 
and its like ok you gu}'s are going to get married and then this other lad}' then they 
had these kids and they say ok you guys are going to and all of the families have 
two kids. 
W-Um hum. 
S-A boy and a girl. (117) 

Sarah and I agree that in the society that Jonas lives, there are different roles that 

everyone plays, which is one of the major concepts of the book. And while we did not 

use plot to name what we were discussing. I would suggest that this instance, it may not 

have been necessary since we didn't elaborate on the action or events of the book. 

Another example of our discussions of plot is Tangerine; 

S-Yeah because his other team mates you know you read about their games and 
they would all go out there and punch people and kick people or 
W-Bite people and smff 
S-Yeah and go out but that was the [school] before it wouldn't do that. The one I 
think it was Window Lake or something the one he went to before Tangerine? 
And it didn't do that they would just go out there play soccer blah blah blah blah 
blah and then come back and 
W-So why do you think he transferred? Because of the... what was it? Because of 
S-The mudshde? 
W-The mudslide? 
S-No, the sinkhole. (108) 

In this exchange, Sarah and I discuss one of the important tuming points in Tangerine 

that of the sinkhole at the main character's school. If this had not of happen, then the plot 

would have been totally different. Yet, we do not elaborate on how important this event 

is, nor do we use literary vocabulary to describe this event. And while it may not seem 

necessary, I do wonder when readers of any age accommodate this specialized 

vocabulary (literary language) into our speaking. 

A third text that we discussed plot was Ella Enchanted; 
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S-What's ok I forgot if this happened in this book or another fair book I read but 
she would clim-b down the window and tried to escape from her room? 
W-No I don't think, no I don't think it was this book. 
S-'Cause in one of the books I read it was a fairy tale too and it was sort of 'cause 
yeah when she was trying to mn away she climbed down her window 'cause she 
had the ivy thing growing up or something and she got in her I think in her worst 
clothes or something and went down the ivies and tried to find her. (357) 

In this exchange, Sarah talks about the plot of another book and related it to Ella 

Enchanted. Although, this intertextuality is not part of the definition of plot, it does relate 

to genre, which often prescribes a plot stmcture. 

Genre relates to a particular type of literature, such as mystery, fairytale or 

realistic fiction. Holman and Harmon (19860 define genre as "distinct types or 

categories into which literary works are grouped according to form or technique or, 

sometimes subject matter" (p. 220). In our discussions, we only mention this in only one 

particular text, Ella Enchanted; 

S-Well there wasn't really a hero but there's a prince and every and mostly every 
fairly tale the prince is the hero but in this one it wasn't actually the prince. (366) 

In this exchange, Sarah mentions the genre of fairy tales, but doesn't use the term. I also 

talk about elements of genre; 

W-So giants can marry and you know uh (pause) other than you know anything 
can happen in a fairy tale so. What else do you add? What else do you think was 
happening that you enjoyed in the book? (347) 

I also do not use the word genre, even though I am familiar with it. Even as I continue 

the conversation by mentioning one particular genre-in this case, fairy tale-I again miss 

the opportunity to perhaps help Sarah advance her knowledge of literary elements, for 

example from Ella Enchanted; 
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W-Well but again what we we're this is a fairy tale so anything can happen in a 
fairy tale. 
S-Yep (343) 

The importance of using literary language in our discussions with young people or 

other readers is that we can have a common language to talk about novels. In essence, it 

gives the young person or other reader to be on the same level. 

Throughout our discussions, Sarah took the lead role in discussing the literary 

elements of the novels. From this, I have to think that Sarah has a better understanding of 

the elements of the texts. Through her knowledge, Sarah pulls me into the texts and tries 

to help me along. When looking at how I discuss the novels, I do not use literary 

vocabulary. Obviously, how we read these books and what we found important to 

discuss, were very different. 

Discussing Author 

Another aspect of the theme. Talking about Books that we discussed is that of 

author. This is not a literary element. Sarah and I talk about the authors' name rather 

than his tone or voice. Sarah and I mention two of the authors' names of the text in our 

discussions, once in connection to The Giver: 

W-Whereas Lowry, she really didn't you know she's good at letting us think 
about what's happening in the book so but some of the other stuff did you enjoy 
reading the book? (097) 

And a second time with Little Women; 

S-Two big ones, two little ones. Uh I have a question for you. Would did you like 
the Louise May Alcott? Did you like the book? (210) 
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S-In the very first of the book they have a picture of Louise May Alcott where she 
was like where she was bom and during when she was a teenager and stuff and 
then. 
W-Well this book is almost isn't it autobiographical? Doesn't Louise wasn't she 
one of the sisters? (279) 

In these exchanges, Sarah and I point out only two authors and their connections to their 

novels. We didn't mention the other authors, as we were not as familiar with their work. 

Sarah had read another book by Lowry and I enjoy her wrifing style. 

Attending to the Text 

Attending to the text involves comprehending the text. Comprehending involves 

having an understanding of what is happening in the text. To become successful in 

comprehending the information what is read, strategies are needed that can help detect 

the stmcture of text. From our discussions emerged likes/dislikes of the texts, inference 

we made of the texts, intertextuality between texts, interpretations and clarifying. 

Discussing our likes/dislikes was a part of all selected texts. In discussing our 

likes and dislikes, it gave us a better understanding of the novel. Sarah and I disclosed 

these through questioning of one another from the excerpt from Gathering Blue: 

W-So what was your favorite part in the book? 
S-I like when she got her mom's stuff from Matt and than she could wash Matt 
and his dog there and then Matt ran away. 
W-Yeah well he didn't know what a bath was. Yeah that was funny I uh kind of 
liked that. I think my favorite part of the book was, you know I had a couple of 
spots, and it was that Kiera wasn't afraid to go and fight this wicked Spandera or 
whatever this lady with the scar, wasn't afraid to fight her in court. And the 
second was finding her father I think was great. 
S-At first I didn't know what they meant 'cause he was looking. I thought they 
meant that he was just looking into space or something and then I finally looking 
back at memories cause his eyes were all white. (493) 
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In this exchange, Sarah and I reveal our favorite parts of Gathering Blue. Interestingly, 

we were in agreement. I was surprised that Sarah and I were in agreement with the same 

part of the book. It showed me that adults and adolescents can have a common interest in 

books. 

Sarah discusses a dislike with a part of The Giver; 

W-Well what was the thing you thought about when you were reading? What 
popped into your mind? 
S-I didn't like 'cause when they were talking about release at first I thought they 
were just like you know you would just go up there and say I want to get released 
and stuff and they were just you go until you die. (035) 

The importance of likes/dislikes to Sarah and I was it gave us a common interest 

in the books. We both had likes and dislikes for each novel, and sometimes we were in 

agreement and other parts we were not. 

Inference is the process of creating a personal meaning from the text (Keene & 

Zimmermann, 1997). It involves combining prior knowledge to what you are reading. 

Sarah and I made some inferences during our discussions, 

W-Right. But I don't think you know Paul was a different comes from a different 
breed and probably comes more you know on the mother's side because I don't 
think Eric would have been able to blend in with uh the other players like Paul 
S-Yeah like put it different ways, say Arthur [Paul's friend] and Paul, Paul was 
the oldest and then Eric [Paul's older brother] was the youngest. If he went over 
there and he was all I'm the coolest I'm the coolest in the place and blah blah blah 
blah blah, then you know Tino [Paul's new friend] or one of those would have 
came over and been like ok you're dead, (makes a sound of shooting) (218) 

Sarah and I talk about Paul in Tangerine and infer how things would be different if he 

was the oldest. We infer on all five adolescent texts, although Sarah used this strategy 

more. 
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Holman and Harmon (1986) define intertextuality as, " a text that refers to it or 

other texts and not to any reality outside the confines of itself or the general system of 

texts to which it may belong" (p. 260). Intertextuality is comparing one particular text to 

another text. Sarah does this well through out our discussions. She showed me through 

our interactions and I followed her lead. I do not know why I did not do this more. For 

example from Tangerine: 

W-And how Paul overcame that. 
S-If you think of like you know the when and it sort of connects with another 
book I've read in Reading. It's called Maniac Magee 'cause there you know if 
you think of back there is a line between them right? And that was sort of like 
after (?) but its still like where Tangerine was like um where ever Paul lived, 
don't go there. But when he transferred over there 'cause thinking of Tino and 
everything I'm you know there was like Elisa or someone on his team and she 
sounded her last name well not really her last name but her first name, made her 
sound made her sound like she was like sort of African or Asian and see so you 
had different like Tangerine was like the other people side. (208) 

In this dialogue, Sarah shows me that Tangerine could be compared to another text. 

S-There's a text-to-text connection between Ella Enchanted and Sleeping Beautv 
because the fairy, there are three fairies in Sleeping Beauty and you know in fairy 
tales there's always a fairy and then when you had a baby the all these like give 
them like presents and stuff? And so the three fairies gave Sleeping Beautv all 
presents and Lucinda gave Ella Enchanted a present. (278) 

Sarah also displaces intertextuality in the text, Ella Enchanted. 

Sarah used intertextuality more consistently throughout our discussions than I did. 

My thinking at the time was I knew the use of intertextuality but did not think Sarah 

would have an understanding. This was proven wrong as Sarah had a better grasp on the 

meaning and use than I did. My assumption that adolescents are not aware of what is 

happening during discussions of literature is wrong. 
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With interpretation, Sarah and I looked at a particular aspect of the text and 

interpreted it so it would make sense to us. Again, Sarah showed that she was skilled in 

this read of the text, excerpt from Tangerine: 

W-Yeah the sinkhole. Because with the sink hole and he had the transfer why do 
you think the other players did that? Why do you get into another person's 
thought like that? 
S-Well I think that they did it before he came. 'Cause and you know they were the 
ones liked, at the player too. But two of them said they were looking at like I 
don't know like headless man and like no ax man, they were looking at the ax 
man and then these people the other came by but I think they were sort of mad at 
him because you know like what ever school his other school was at they what-
do-you-call-it they told on them they're like I think its some guys from Tangerine. 
That's what they said so I think they were a little mad at him. A little mad at 
having them on the team. And mad at their coach too for letfing him 'cause its 
like they would call him, what did they call him? (122) 

Sarah interprets this exchange by explaining what happened to Paul when he is 

transferring to his new school due to the sinkhole. Sarah shows that she was engaged in 

the book when reading and had an understanding of the book when finished. The 

leaming for me, as a father, that I can follow the lead of my daughter when discussing 

books. 

The last strategy we engaged in was clarifying. Clarifying is making a certain 

part of the text more understanding through discussion. With this strategy, questions are 

asked to come to a conclusion of the part of the book that needed clarifying. Sarah and I 

both participated in clarifying all five adolescent texts, for example from the discussion 

of Ella Enchanted: 

S-She was 
W-Her mom had to work so 
S-She would pick up little pieces and stitch them together. 
W-Right she worked in the um what was it 
S-Thread 
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W-The weaving 
S-Yeah weaving 
W-Shop or something you want to call it the weaving shop. 
S-The weaving room. 
W-The weaving room. And she would pick up all the 
S-Scraps (437) 

In this exchange, Sarah and I discuss back and forth about Ella and what she did to come 

to a better understanding of our discussion. This showed me that I can learn from my 

daughter through discussions of books. 

Throughout this theme I noticed that Sarah and I talked superficially concerning 

the literary elements and our attention to the text. From the data I saw that Sarah has a 

better understanding conceming these issues. This could be due to her education and her 

love of reading. I took on the role of teacher throughout our discussions. This 

necessarily is not a negative thing but, as a father, I need to reevaluate my interactions 

and discussions with Sarah. This reevaluation will help make future discussions more on 

an equal level. 

On several occasions in our discussions I avoided issues that emerged. This 

avoidance of the issues is important leaming for me. I need to reevaluate this process to 

face the issue before they become problems for my daughter and my future students. For 

example in the book Tangerine; 

S-It was ok it was good actually. 
W-Well what a 
S-It was long 
W-It was long. But what else did you think about the book? 
S-Like it was it was a good but a long book. 
W-Well what other stuff was happening in the book, did you enjoy 
reading it? (010) 

In this exchange, I avoid talking about the length of the book. 
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What I also need to reevaluate is my assumptions conceming gender, and how 

they play a role in my interactions and discussions with others, but especially my 

daughter. 

Gender Issues 

Gender issues that emerged from our discussions consisted of our biases toward 

the role gender played in our selected books. Both Sarah and I had biases toward gender 

in the novels. The subcategories that emerged were talking about the characters in the 

books and our assumptions about gender roles. The subcategory talking about characters 

includes how Sarah and I describe the main characters in response to their gender. Our 

assumptions about gender roles portray our biases towards gender. 

In a society, which is rife with gender stereotypes and biases, children regularly 

leam to adopt gender roles, which are not always fair to both sexes. Spitz (1999) cites, 

"As children and adults, our ways of seeing are shaped by that which is necessarily lies 

outside our awareness at any given time. But this fact does not mean that we should 

abdicate our right to learn as much as possible about the sources of our views or forfeit 

our right to question, and possibly revise them. As guides for young children in a 

democratic society, such ongoing cultural interpretation seems a civic obligation as well 

as a privilege" (p. 164). As children move through childhood and into adolescence, they 

are exposed to many factors, which influence their attitudes and behaviors regarding 

gender roles. These attitudes and behaviors are generally leamed first in the home and are 

then reinforced by the child's peers, school experience, and television viewing. The 
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strongest influence on gender role development, however, seems to occur within the 

family setfing, with parents passing on, both openly and inferenfially their own beliefs 

about gender to their children. The following excerpt from The Giver depicts Sarah as 

wanting to discuss the stereotypically girl things: 

W-Well just tell me littie bits about maybe something that you liked or you know 

one of the main things that sticks out. 
S-I like all these comfort objects 'cause it's sort of like my puppy dog. 
W-What was her comfort objects? It was a hippo? 
S-I think... (015) 

In this excerpt from Tangerine, Sarah wanted to stay away from discussing anything 

about blood and dying; 

S-He had a blood thing you know what it is called? 
W-A blood clot? 
S-Uhh yes. 
W-And what other parts? 
S-When the guy dies. 
W-When the guy dies? That kind of wasn't very neat. Um what other stuff did 
you would you recommend this to a friend or anything like that to read? (026) 

Sarah wanted to discuss more about the 'nicer' things in The Giver and Tangerine 

rather than what I thought to be the main issues. This seemed prevalent throughout our 

discussions of the literature. In essence, Sarah discussed safe issues regarding the 

characters in the selected texts. I think Sarah felt more comfortable discussing safe 

issues because she does not like to talk about things that are disgusting in her view. I did 

not pursue this questioning due to have an understanding of this from Sarah. This could 

be a gender bias, as adolescent girls like to talk about the 'finer things' than discuss 

'blood and gore." 
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Talking about Characters 

In this subcategory, I noticed how Sarah and I discussed more of the characters 

and the roles they played within the texts in regards to gender. Both Sarah and I have 

issues regarding gender of the characters and towards us. This is clear from our 

discussions with an outside researcher, who interviewed us about the books we selected 

for the other to read; 

H-Did you notice that your protagonists are both male? 
W-No (laughing) 
H-(laughing) What do you think about that phenomena? 
W-WeU I think that's actually quite interesting, that is. It wasn't even a thought, 
when I chose the books. 
H-Right 
W-So (pause) hum. Well I guess I wanted to give Sarah a male perspective 
because I you know from reviewing some of the books that she has read over the 
years that you know basically they've been they've been female based. So maybe 
subconsciously or you know there was something there that said hey you know 
she needs to see a different picture or a different view. 
H-Why is that important or why would that be important? 
W-Well I think just to be you know well rounded and um you know and 
everything. I'm just trying to think you know yeah she would need a male 
perspective. 

In this exchange with the outside researcher, I have this need for Sarah to see the world 

through a male perspective. 

In the following exchange with the outside researcher, Sarah wants me to view the 

world from a female point of view. These are based on our assumptions that we both 

need to have a female and male view of our world: 

H-Laughing, ok did you think he needed that education? 
S-Well (pause) well sort of 'cause you know he needs to know about girls and 
things and 'cause he's out numbered um and sort of he doesn't because he 
probably leamed it 'bout I don't know stuff like that when he was a kid or 
something but you know it's sort of good to have a little bit more than you don't 
already know. 
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Numerous studies analyzing children's literature find the majority of books 

dominated by male figures. For example, Emst (1995) did an analysis of tides of 

children's books and found male names represented nearly twice as often as female 

names. Emst also found that even books with female or gender-neutral names in their 

tities in fact, frequently revolve around a male character. Many classics and popular 

stories where girls are portrayed usually reflect stereotypes of masculine and feminine 

roles. Such gender stereotypes are prevalent not only in mainstream children's books but 

also in Newberry and Caldecott medal winners. 

Assumptions about Gender Roles 

Children's books frequently portray girls as acted upon rather than active (Fox, 

1993). Girls are represented as sweet, naive, conforming, and dependent, while boys are 

typically described as strong, adventurous, independent, and capable (Emst, 1995; Jett-

Simpson & Masland, 1993). Boys tend to have roles as fighters, adventurers and rescuers, 

while girls in their passive role tend to be caretakers, mothers, princesses in need of 

rescuing, and characters that support the male figure (Temple, 1993). Often, girl 

characters achieve their goals because others help them, whereas boys do so because they 

demonstrate ingenuity and/or perseverance. If females are initially represented as active 

and assertive, they are often portrayed in a passive light toward the end of the story. Girl 

characters that retain their active qualities are clearly the exception (Rudman, 1995). 

Thus, studies indicate that not only are girls portrayed less often than boys in children's 

books, but both genders are frequently presented in stereotypical terms as well. 
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Gender bias exists in the content, language and illustrafions of a large number of 

children's books (Jett-Simpson & Masland, 1993). This bias may be seen in the extent to 

which a gender is represented as the main character in children's books and how that 

gender is depicted, as in this excerpt from Ella Enchanted: 

S-No not really. 
W-No, no heroes nobody came to the forefront of saying without this hero then 
the book wouldn't have been that interesting? 
S-Well there wasn't really a hero but there's a prince and every and mostly every 
fairly tale the prince is the hero but in this one it wasn't actually the prince. (366) 

Sarah's comment concerning the Prince is always the hero is a bias of the literature. 

In this exchange, Sarah and I discuss changing one of the female characters in Little 

Women to a male: 

S-If Jo was a boy and her name was Joseph 
W-Well and they call her Jo. And the friend that was next door was a girl. Would 
the out-of course the outcome would be different than what the outcome was. Um, 
you know I think Jo would have been Jo would have been different um in all 
aspects of 
S-It would be like she wouldn't have long hair, it wouldn't 
W-She might have long hair but you know she wouldn't have been having the 
leader of some of their clubs or picnics and stuff like that. I think the book would 
have been totally different. I think Jo would have been lost in the shuffle. I mean 
he would have been lost in the book. That I don't think there would have been any 
um 
S-Just like the first part. It was like and we have a brother named Jo and Joseph 
but we call him Jo and blah blah blah and then the rest would just be little girls. 
(339) 

In this exchange, I portray to Sarah that Jo would have a different role in the 

family if she were male. The situation would have been different if a male was part of 

the family. This is an assumption from my perspective as I portray to Sarah my belief 

that if there were a male in the family than it would not only change the family stmcture 
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but a male would not participate in the female acfivities. Again, I'm assuming that 

picnics and clubs are female activities. 

In this exchange from Little Women. Sarah describes that if Jo was a male than 

she would be more 'rowdy' than her sisters: 

W-Yeah 
S-It's they went to a picnic and its sort of hke a teddy bear picnic and stuff they 
brought their dolls and everything and it was funny because you know cause Jo 
she didn't want to carry a doll so she just and one of the sisters dolls head popped 
off so she breaks her into pieces. (240) 

In this exchange, Sarah discusses the stereotypical role of a female in literature. 

Sarah mentions dolls, teddy bears and going on a picnic as girl things to play with and to 

do. 

In this exchange from Tangerine, Sarah informs that she played soccer with 

males: 

S-1 wear glasses and I don't wear goggles. 
W-Well yeah but he played men's. 
S-I play men's. (049) 

Sarah mentions that even though she played soccer, she did not wear all the gear 

Paul wears to play soccer. She states that she played with males on her team and played 

opposite males and she still did not need all the gear. My assumption that I try to get 

across to Sarah is that Paul plays in a tough male soccer league and he needs to be 

protected and underlying, is that a female soccer league is not as tough as a male league. 

Gender stereotypical roles are constraining to both genders. Just as girls are 

trapped in passive and whiny roles, boys and men are rarely described as people 

demonstrating emotions of sadness and fear, having hobbies/occupations that are not 
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stereotypically male and in roles where they aren't competing or meeting high 

expectations. These stereotypes limit boys' and girls' freedom to express themselves 

(Fox, 1993; Rudman, 1995) and pressure them to behave in ways that are 'gender 

appropriate' rather than ways best suited to their personality. In this exchange from The 

Giver, I describe Jonas using gender bias terms: 

W-Well because I enjoyed reading the book and that's why I chose the book 
because you know I like Jonas and you know he was brave to uh you know to do 
what he did. He was brave to mn from the community that he lived in. You know, 
he wanted to experience more and you know he thought there was more out there. 
So um you know I enjoyed reading the book. I thought Jonas was pretty brave and 
pretty strong. Well see the other things that stuck out in your mind? (058) 

In this exchange, I express a stereotypical role of the male being brave and strong. 

In my description of a male, I portray to Sarah that she needs to have these characteristics 

to function in the world, as a whole. The assumption is that if Sarah does not have these 

traits than she will stmggle for survival. Although, I have this assumption, I do think that 

Sarah can do anything she wants and can have these characteristics. 

Many researchers and authors argue that readers identify with characters of their 

own gender in books. Therefore, the relative lack of girl characters in texts can limit the 

opportunity for girls to identify with their gender and to validate their place in society 

(Fox, 1993). The manner in which genders are represented in children's literature 

impacts children's attitudes and perceptions of gender-appropriate behavior in society. 

Sexism in literature can be so insidious that it quietly conditions boys and girls to accept 

the way they 'see and read the world,' thus reinforcing gender images (Fox, 1993). This 

reinforcement predisposes children to not question existing social relationships. At the 

same time, however, books containing images that conflict with gender stereotypes 
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provide children the opportunity to re-examine their gender beliefs and assumptions. 

Thus, texts can provide children with altemative role models and inspire them to adopt 

more equal gender attitudes. 

From the data, I have leamed that I have gender biases that I need to reevaluate 

and overcome. I need to take a closer look at my relationship with Sarah and make 

changes that fir for the both of us. 

Emerging Voice 

As the study went on, Sarah began to take more of a lead in our discussions. I 

continued to control but as she became more confident of her own thinking, she began to 

assert herself more in our discussions. She asked questions throughout, but our fourth 

discussion she began questioning first. This could have been due to her knowing the 

procedure of our discussions and wanting to take a risk with her comfort level or it could 

have to do with a feeling of ownership, since she liked Little Women the best and had 

selected for me to read. This exchange from Little Women shows Sarah initiating the 

discussion through her questions: 

S-Ok, did you like it? 
W-I uh I actually did. I enjoyed once I started into, I enjoyed reading it. You 
know there were some parts in that I you know it got slow but over all I enjoyed 
reading it. 
S-Which one of the girls did you like the most? 
W-I like the one that was outspoken the one that was really you know uh almost 
the bully of the family or whatever. 
S-Yeah, Jo. (173) 

Sarah became the facilitator of this discussion. At this point in our discussions, Sarah 's 

comfort level was high due to the fact that this was her selected book. My feeling, at the 
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time, was that of excitement. I wanted Sarah to take some ownership in discussions. I 

wanted Sarah to have a feehng of accomplishment. Through her questions, I think she 

gained this feeling. 

Because of her love for this book, Sarah couldn't wait to see how I felt about this 

book. Sarah enjoyed taking the lead. She did not want to relinquish it. Sarah seemed to 

have a clear understanding of the procedure of interviewing. From this excerpt of Little 

Women, Sarah continued her lead role in the discussion: 

S-Anything else? 
W-I don't know, like you said I just uh some of their I think the book you know I 
haven't read Little Men but I think that the uh book would will be totally different 
than uh you know Little Women. I think Littie Men of course will be totally 
different then Little Women but because I think just the way they handle 
themselves. Men handle themselves differently in situations so I think you know 
that'll be a I guess an interesting comparison. I would be to see um. (298) 

In this discussion, Sarah started the process by asking the first questions. Sarah 

was enthusiastic about her new role in our discussions. She gained confidence in her 

voice and in her participation. I was hearing Sarah's voice in our discussions. Her voice 

became strong which increased her self-assurance in our interactions. I overcame an 

assumption and described her voice as strong. 

With Sarah's emerging voice, she not only attended to everything that was 

happening in our discussions, she was also leading. If she had not listened than she 

would not have been able to take the lead in the discussions. Listening is done not only 

with ears, but also with eyes and through body language. Sarah demanded this of me. 

Looking directly at Sarah and giving her my undivided attention during our discussions, 

she was able to mimic the procedure I had established for our discussions. Sarah was also 
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able to put her feelings into words that I could understand. From her emerging voice and 

this interaction, I noticed another change in Sarah. She began fighting for control, for an 

equal part of the discussion. 

Fighting for Control 

Once Sarah became comfortable with taking the lead, I tried to take it back. I 

wanted to be in charge and ask the questions or lead the discussions. Sarah did not want 

to let go of her new found skill. For example, in our discussion of Littie Women, Sarah 

shows her new skill throughout our dialogue. These are some of the statements she made 

in that discussion: 

S-And, can I say something? 
S-Ok, did you like it? 
S-Would you read any of the other classics? Like? 
S-anything else? 
S-We'll end on this 

In these exchanges, Sarah fought for control or wanted to maintain the control. Sarah did 

not want to surrender her new skill. She wanted to continue being heard. Her questions 

were leading, open-ended and appropriate for our discussions. 

About the fourth and fifth book discussions, Sarah began this fighting for control. 

She took control of Little Women and Gathering Blue. Reviewing the data, however, I 

noticed she had attempted to assert herself with the other literature discussions, but I 

always overpowered her fledgling voice. Sarah did not become discouraged and waited 

for her time to enter in the discussions with her emerging voice, which happened during 

the discussion of her favorite book. Little Women, and the book selected by the outside 
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researcher. Gathering Blue. I believe this "timing" had to do with ownership and gender. 

Since the outside researcher was female and had selected Gathering Blue, which had a 

female protagonist, Sarah felt more sure of her leadership. She had also accommodated 

my expectations for discussing the texts. It was time for her to lead. 

By her close observation, she understood what was being communicated during 

our discussions. I did not pass judgment on her questioning. While I was listening, I did 

not try to do so without deciding whether what I was hearing was "good" or "bad". 

Children leam most from the examples they see and hear, not from being told what to do 

or how to feel. Allow them to speak without intermption (National Education Association 

of the United States, 1987). It is never too early or late for parents and children to leam to 

talk to each other with mutual respect and openness. Because we fought for control, 

another aspect emerged from the data-that of resistance. 

Resistance 

As the study came to an end and we entered into our final discussions, Sarah 

began to show resistance to any further things I asked her to do as part of this study. 

Giroux (1983) considers resistance a response to the educational system, a response 

rooted in 'moral' and 'political indignation', not a psychological dysfunction. Resistance 

is not a negative response but a positive response from the student. It is showing the 

individualism of the person. Sarah's resistance to further participate in the study was her 

way of stating that she had enough. Sarah believed she has done what was expected and 
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that she did not want to do anymore. From several exchanges with Sarah, I noticed she 

was becoming resistant. The following excerpt from Gathering Blue and Ella Enchanted: 

S-Are you finished? 
S-I just liked reading it. It was good. 
S-I don't think there is anything else you can actually pull out 'cause you told 
most of it. 
S-Anything else? 

In these exchanges, Sarah's resistance became evident. In one exchange, she informed 

me that I had controlled most of the discussion and there was nothing more for her to say 

or discuss. I did not pick up on this resistance and continued my control. This exchange 

from Ella Enchanted continued to show Sarah's resistance but I did not pick up on it and 

continued my questioning; 

S-No, no, no. Not me. For you? 
W-Like you said just over all I you know I enjoyed reading it and I thought it was 
uh quite interesting and um 
S-Yep, yep that's what I thought, that's all. 
W-Yeah like you said there's nothing other no other thoughts or anything like 
that? 
S-I can't think of anything else, can you? (341) 

From the this exchange, Sarah showed that she has an emerging voice and wanted it to be 

heard, even if it was through resisting the procedures I had established at the beginning of 

the study. Her resistance was not overly direct, however, but underlying. 

I noticed this resistance closer to the end of our discussions. This is possible due 

to Sarah getting tired and wanting the process over. Sarah wrote a note in her joumal 

informing me that she did not want to participate as she was finished. Although she did 

mention that, she would give one more effort to complete the study. By giving her some 

space and not being confrontational, the possibility of her returning to the study, if 
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necessary, will be likely. Sarah states that she is bored with the study and is glad that it is 

coming to an end. Sarah's words- "I read the books and talked about them and answered 

all the questions and now I'm done. I don't want to talk about them anymore. I want to 

do something else." 

When looking at the themes I constmcted from the data, the final theme emerged; 

Learning from each other. 

Leaming from Each Other 

Leaming from each other is what Sarah and I gained through the interviews, 

literature circles and document analysis. It is what we brought to these discussions and 

what we walked away from the discussions. It is what we expected to obtain through our 

interactions and perceptions. Collins (1991) describes expectations as anticipating future 

meanings from your perceptions. In the psychological theories of response, the reader 

constmcts visual images when they read. These visual images are your perceptions of the 

text. Sarah is expected to respond in the matter that my perceptions were set. This, again, 

comes back to the control issue. I want, to enhance Sarah's perceptions by giving her 

mind. Sarah wanted to also enhance my perceptions on leaming. MacLeod (1987) cites 

that expectafions involve assessments of one's desires, abilities, and the character of the 

opportunity stmcture. Expectations are tempered by perceived capabilities and available 

opportunities. Our perceptions of the text are tempered by our abilities to the text and the 

opportunities available. From these perceptions, the subcategory emerged, Sarah's 

'Teaching'. 
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Sarah's 'Teaching' 

Sarah's 'teaching' happened through our interactions. These interactions gave me 

the opportunity to gain valuable leaming. Sarah started her teaching through her reading 

strategies; 

S-I would just like I'd read a littie bit and then I'd put it down and go play and 
then come back and read some. 
W-And that works that worked good for you? 
S-Um hum 
W-Doing it that way? 
S-Um hum "cause sometimes I'd just get bored of reading and so I'd have to go 
play 
W-Yeah I think we finished it up on Sunday. 

S-On Sunday (564) 

Sarah's strategy on reading was interesting. That she would read a littie and then place 

the book down and come back to it. Sarah and I started the book at the same time, 

although she finished before me using this strategy. From this strategy, in Little Women, 

Sarah put herself in the text, which blurred reality and fiction; 

S-just like the first part. It was like and we have a brother named Jo and Joseph 
but we call him Jo and blah, blah, blah and then the rest would be just little girls. 
(318) 

I never attempted this type of connection to any of the books. Another bias, that this is 

just what females do-become a part of the book. Females can relate to books more with 

feelings than males. This bias of mind, however, can be very limiting for males, and for 

the boys who will be my students. 

Sarah's next teaching was her connecting to life. She gave personal feelings 

throughout our discussions. As each of the following passages reveal, Sarah made the 

text her own; 
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The Giver 

S-I like all these comfort objects 'cause it's sort of like my pupp} dog. (012) 
S-At first it was like any book I read and stuff like that and then it was real 
creepy. 'Cause you know if something happened here it would be w eird to leave 
all your friends and family. 
S-It sort of like when you have leftovers hke a lot of leftovers you can put them 
on plates and just sfick it out like in a microwave or oven and just let it. 
S-It was funny 'cause I didn't cause at first I thought when I heard Asher's 
[Jonas' friend] name I wouldn't imagine anybody called Asher. (100) 

Tangerine 

S-The soccer part. Except for his goggles, I didn't get why he had goggles. 
W-Well because he wore glasses. 
S-1 wear glasses and I don't wear goggles. 
W-Well yeah but he played men's. 
S-I play men's. 
W-No with glasses on. (pause) So his goggles were to protect to protect his eyes 
because he had really bad eyesight. 
S-Oh Ok, can I ask you a question? 
W-Um hum 
S-Because I play soccer and I've played goalie with my glasses. How come he 
had to wear goggles and I can play goalie with my glasses? 
W-Well because his eyes were really bad and he had thick glasses 

S-Oh, he had those ones that went over like that much? (059) 

These exchanges are from several of the texts, shows how Sarah connected the 

literature to her life and was more personally involved with the text. I did not become 

personal with any of the selections because the characters did not relate to me in any 

particular way. 

Another part of this is Sarah connecting to the real world with the texts; 

Gathering Blue 

W-Um I don't know, whatever any thoughts that you had or you know um. No. 
S-Except that he talked like a Texan. 
W-You think he talks like a Texan? 

113 



S-Like 'wacha' and stuff like that. He goes me got sucker from you and stuff like 
that some people. I got sucker from candy shop and stuff like that. That's how 
they talk. 
W-So you thought he talked like a Texan. Well that's interesting. 
S-(can not hear response) 
W-Well some of them do have a you know a drawl or an accent or whatever but 
that's an interesting thought. 
S-But that's all I know. (582) 

Tangerine 

S-But at first it looked like Buddy Holly. He looked like if you were just to look 
at the cover and you were trying to predict it you would probably think it was 
about Buddy Holly's littie when he was littie or something. 
W-Well that's pretty interesfing just from the picture that would be uh your 
prediction. 
S-Yeah I thought it was about Buddy Holly a few times like what doing making 
me read a book about Buddy Holly? 
W-Well that's pretty neat um 11 didn't think that 
S-What you 
W-when I first picked up the book. I thought it was I thought my first prediction 
when I first picked up the book and read it, I thought well this book is going to be 
about tangerines. It's going to be about growing tangerines and where you grow 
them and how you grow them and he you know this person was on the cover. 
(079) 

From these exchanges, I saw that Sarah connected events in literature to the real world 

and made them a part of her own knowledge base. Again, I did not do this as Sarah did I 

only connected the novels to the world only once and this could be because of Sarah's 

lead. She was indirectly teaching me how to connect to literature. This never happened 

before-in these discussions or in my past. While Sarah's teachings were through 

demonstrations, I think what I "taught" was more didactic. 
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Dad's 'Teaching' 

My lengthy answers constmcted my teaching for Sarah. My teachings were not 

like Sarah's. My teachings were lessons rather than informal demonstrations. I selected 

one book to give examples of my lessons, it was a book selected by Sarah, Ella 

Enchanted; 

S-What did you think of the first part like Lucinda and stuff 
W-Well I uh Lucinda had had good intentions to a certain extent where some of 
her spells but she didn't know the consequences that that it could cause. Like you 
know Lucinda would put thought this gift of obedience was you know the biggest 
thing that anybody could give to a person and you know but she didn't know the 
consequences when she gave you know the giant the gift of you know you'll 
never spend any time apart and always love each other she never thought I guess 
that's what it was that there was no thought by Lucinda into what the 
consequences were. (272) 

W-And Ella's pretty. She has a pretty face on the cover. Um, I enjoyed reading 
the book. I thought that, you know, some of the trials and some of the hardships 
that Ella had because of the curse, you know, made it difficult. But I think it 
made Ella a, you know, a good person. And she tried to do everything to get rid 
of the curse. (311) 

W-But anyway I think that part was you know wasn't it was interesting for her to 
talk to the animals and to get away from the animals so they wouldn't eat her and 
then she you know was um the prince and coming along and the prince and she 
helped the prince out with these um these mangy beasts. And I really I another 
part that I liked another part that I like was the uh the uh giant's wedding and I 
think that's that was quite interesting how friendly and how open they were with 
with strangers an stuff. So there was again a lot of a lot of things to leam from 
you know from the book of what some of the hardships that Ella went through 
and um you know and that it didn't hinder her or it didn't make her uh a recluse or 
anything she continued trying to live a normal life. 
Um what other parts did you like? (338) 

In these exchanges, I presented lessons to Sarah rather than having an open conversation 

or discussion with her. It was continuous throughout the study. My didactic style might 

have contributed to Sarah's resistance. Not giving her the opportunity to be on an equal 
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playing field could also have contributed to her resistance. The themes, as stated 

previously, are inter-connected. Control was intertwined with my lessons. 

Concluding Thoughts 

This analysis of the data was an eye opening experience for me. It showed me 

that I am not the person I thought I was with Sarah. While I take my job as parent very 

seriously and I want to help Sarah negotiate the world and even as I want to give her the 

answers to world problems, I know I can't do this. As I want to shelter her from all harm, 

I know it will be a difficult task. Through our discussions and interactions I gained 

valuable information conceming myself. 
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CHAPTER V 

DISCUSSION AND CONCLUSION 

In this study, I explored how my daughter, Sarah, a young adolescent and I 

discussed five pieces of adolescent literature. As part of this study, I explored reading 

response theories, the importance of family in the reading event, the importance of 

adolescent literature and reading and the importance of the role a father takes in the 

educational experiences of children. Through interviews, literature circles and document 

analysis, I gathered data to analyze the processes of how a father and daughter read 

together. 

In this final chapter, I will review the questions that directed this study and the 

understandings I gamered from this investigation. I also look at the implications of the 

study, suggestions for further study, and the importance of this study to others and 

myself. 

Reviewing the Questions 

Two large questions formed the basis of my study. They guided the study, and I 

reviewed the questions while I collected and analyzed the data. The questions also 

served as a framework for understanding my findings. These questions, however, were 

not the only questions that arose during my discussions with Sarah, but they were the 

most important to my study. The other questions that arose during the study I discuss 

later in this chapter. 

The questions that guided this study were; 
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1. What adolescent fiction do a father and his daughter select for each other to 
read and discuss? 

a. For what reasons do the participants select books for each other? 
b. What differences exist between the adult's and adolescent's perceptions of 
the particular pieces of adolescent fiction selected? 

2. What happens in literature discussions between a father and his daughter when 
they talk about particular pieces of adolescent fiction? 

a. What types of talk occur? 

b. What interactions play out in the discussions? 

I gathered data to answer the questions through literature circles, interviews, and 

document analysis. Literature circles between my daughter Sarah and I as sole 

participants became the most important data for understanding our interactions. Formal 

interviews between Sarah and myself, Sarah and the outside researcher, and the outside 

researcher and I, helped me understand more deeply the issues relevant to this study. 

Document analysis in respect to the five pieces of adolescent literature allowed me to 

contextualize my understandings. 

Selecting Texts 

As I began this study, I wanted to select two pieces of adolescent literature for 

Sarah that she would enjoy reading. I selected the texts on the premise that if I enjoyed 

reading the books then Sarah would, also. I also had to consider Sarah's accelerated 

reader level that is set by the school. I really did not want to have Sarah read a book that 

she might not understand. I also did not want to choose a book that did not at least 

challenge her. I leamed several lessons about selecting texts in the study. I realized that it 
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was okay for me to select texts for Sarah and for Sarah to select texts for me because I 

was giving away some control as a father and parent. 

The first lesson I leamed was that authors for young people will never again get 

away with patronizing them; that the days of the imposing presence, the control and 

overbearing voice, which relates the story and the moral to an audience, are gone. 

Today's young reader is equipped to find his or her own answers to the questions or 

issues raised, and have difficulty to having the right answer given to them. 

The second lesson I leamed relates to gender in adolescent literature. Through 

my pemsal of the research on adolescent literature, I found that researchers suggest that 

readers identify with characters of their own gender in books. Therefore, the relative lack 

of girl characters in many young adult books can limit the opportunity for a girl, and in 

this case Sarah, to identify with her gender and to validate her place in society. The 

manner in which genders are represented in children's literature impacts children's 

attitudes and perceptions of gender-appropriate behavior in society. Bias in literature can 

be so subtle that it quietly conditions boys and girls to accept the way they "see and read 

the world,' thus reinforcing gender images (Fox, 1993). This reinforcement influences 

children to not question existing social relationships. 

At the same time, however, books containing images that conflict with gender 

stereotypes provided me the opportunity to re-examine my gender beliefs and 

assumptions. Many pieces of adolescent literature can provide girls with altemative role 

models and inspire them to adopt more equal gender attitudes. Sarah showed me that it 

was okay to read books that have female protagonists. 
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I also leamed that gender stereotypical roles are constraining to both genders. Just 

as giris are trapped in passive roles, boys are rarely described as people demonstrating 

emotions of sadness and fear, having hobbies/occupations that are not stereotypically 

male and in roles where they aren't competing or meeting high expectations. These 

stereotypes hmit boys' and giris' freedom to express themselves (Fox, 1993; Rudman, 

1991) and pressure them to behave in ways that are 'gender appropriate' rather than ways 

best suited to their personality. 

I also realized that as a new teacher, I would select texts for to read and enjoy. 

Ideally, all students' books used in my classroom will have well-rounded male and 

female characters. I also know, however, that I may not have much control over the 

children's books used in my class, as districts often restrict their purchases to what will 

be least controversial or most familiar to the selection committee. Despite these 

constraints, it is possible for me to take active steps to ensure the availability of books 

that promote gender equity among the sexes. This means I will have to actively look for 

books portraying girls/women in a positive light with active, dynamic roles. I will also 

need to look for books and stories that do not portray either gender in a stereotypical 

manner. Rudman (1995) recommends gender-neutral books where individuals are 

portrayed with distinctive personalities irrespective of their gender, achievements are not 

evaluated on the basis of gender, occupations are represented as gender-free, clothing is 

described in functional rather than gender-based terms, females are not always weaker 

and more delicate than males, individuals are logical or emotional depending upon the 
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situation and the language used in the text is gender-free. I now know how important this 

is to my own relationship with my daughter and to the students I will teach in the future. 

I will also have to choose books that have counter-sexist attitudes imbedded in 

them, such as feminist texts that can help children recognize gender-stereotypical 

messages. By combining traditional and non-traditional books, I can also spark 

discussions of how genders are portrayed in different books (Jett-Simpson & Masland, 

1993). 

Regardless of the type of books I chose, however, I have leamed through this 

study the message of respect for both genders should be contained in the texts I use with 

young people, including my daughter. It is equally important that I avoid books that have 

vocal messages on gender equity, as students tend to reject books that preach. In Beach's 

(1993) words, "laboring the point kills the point of the laboring" (p. 43). 

Selecting for the Other 

Gender issues also played an important role in why Sarah and I selected particular 

books for each other. I thought I was selecting books that would interest Sarah. I 

wanted Sarah to experience books that I found interesting. Sarah has such a love of 

reading; I wanted to offer her books that were unique in a sense, away from the books 

that she normally reads. My thinking was for Sarah to extend herself, however, still 

having an interest. 

I believe that as soon as a text is read, however, the joy of reading may be lost 

because the particular text may not be of interest to a reader, who will then hurry to finish 
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the book and dismiss the content of the text. I was a little worried about that when I 

selected the two books for Sarah to read. For the text to be enjoyed by anybody, it must 

be of interest to her and must be able to keep her interested. This interest would then 

allow the reader more understanding of the author's intention. The book can be explored 

to a certain limit to perhaps develop the reader's interest, however if no interest is 

established, the book should be abandoned. And I did not want this to happen during this 

study with Sarah. 

I also knew that the joy of talking about any of the books would be lost if they 

weren't of interest to either Sarah or me. We would not attempt to relate to any of the 

characters, and we would therefore not be able to fully imagine what the author intended 

to be accommodated either of us during the reading event or the discussion afterward. If 

we read our selected books in a hurry, then the joy of reading would be lost because we 

would more than likely glance over the words just enough to understand the plot but 

would not go into detail. I think the details in books are important since they help create 

tone and mood. These details also would help Sarah and I imagine ourselves as the 

characters we read about. I am not sure Sarah thought about these same things when she 

selected particular texts for me to read, but I know these were considerations I needed to 

be mindful of when choosing the pieces of literature for her. 

Another element I considered was reading level. Although, I stayed within 

Sarah's "prescribed" reading level from school, I was more interested in attending to her 

interest level. My experience with my daughter gave me the confidence that the books I 

selected would interest her. This experience paid off as she enjoyed reading the selected 
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books. Her experience also was important for her in selecting her books. She knew my 

interest and selected appropriately. 

While the above aspects of selecting books for Sarah were important to me, the 

largest consideration as revealed by the data was that of gender. I selected books that had 

male protagonist for Sarah to read and enjoy. Although, I did this unconsciously, I 

wanted to toughen up Sarah and prepare her for the world. Sarah, on the other hand, 

selected books with female protagonists. She selected these books because she wanted 

me to see the world through a female perspective. Sarah wanted to teach me about the 

female world. 

Another finding from the data was how Sarah and I discuss the books. We did 

not use literary vocabulary terms. We discussed the books by using more informal 

language and not the specialized literary vocabulary that goes with literature. We both 

have limited knowledge conceming the use of literary vocabulary. 

Differing Perceptions 

Thinking about the differences that exist between my and Sarah's perception of 

the particular pieces of adolescent literature selected for the study caused me to 

reevaluate how I think about young people, literature, and reader response. I know I need 

to become more involved—more connected—with the pieces of literature I read with my 

daughter or with young people in my classroom. I perceive books to be teaching tools. 

Sarah sees them as ways to understand the world and connect to her life 
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What interests me most in these texts is how authors utilize certain character" s 

within their given environment to portray the worid around them. The characters' 

instincts and representations are a wonderful window into how they, as, authors, perceive 

"people" and how these people interact with their surroundings and often characters are 

either rewarded or punished for their actions through consequences in the plot. Through 

books, we can see how the authors expect their characters to behave in relation to the 

world. And often this behavior is dictated by gender, race, or sometimes socio-economic 

status connecting to this, I leamed how readers bring their biases to the text, and thus may 

see some of their blatant sexism, classism or racism. Through adolescent literature, 

however, we can examine these issues. I must be very careful as parent and teacher to be 

aware of these biases and my perceptions 

All of the books Sarah and I read present gender roles that we can accept or 

challenge. At the very least we can discuss them. They present to us a reflection, 

however inaccurate it may be, of the world we live in and the biases inherent within it. 

For me to recognize and deal with these ideas, I must continue to discuss them through 

real-life situations or through the literature I encounter. Only by dividing obvious 

examples of these gender biases will I ever be able to abandon them. Each author 

presents to Sarah and I an image of the world and then displays the principles they hold 

dear by controlling their characters within it. It is by considering these images and 

principles that we will be fully able to understand the views present around us and 

thereby form a more educated one of our own. Ernst wrote, ".. .changes in children's 

books often come long after they have been seen in reality" (1981, p. 76). I, as parent 
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and teacher, have the responsibility to dialogue with young people such as Sarah, so that 

she will have the critical thinking skills to explore and challenge such biases in the future. 

The differences that exist between the texts selected are the main characters. I 

selected main characters that were male, Sarah selected female main characters and the 

female outside researcher selected a female main character. My selections were done on 

an unconscious level. I did not select the books on the main characters. I selected on 

interest. 

For example, Tangerine presents us with a gender bias we encounter more 

commonly the real world than in literature that of the athletic, mean spirited adolescent 

male. Erik's outbursts are well documented in the book, and though I will not rehash 

them, I will say that they are tragic. Bloor's character is persecuting towards his little 

brother for his own amusement and spite. Erik's ability to cover his tracks and allow 

everyone to believe he is a "normal" young man tums him into a scheming character in 

this text. Erik fits the joclc/bully role perfectly and Bloor amplifies this by using Paul's 

voice in his writing. Paul deems Erik's goals as "The Erik Fisher Football Dream" and 

even comments on his love life. "I guess Paige and Tina want to date football players, so 

these two will do. Erik and Arthur want to date cheerleaders, so these two will do" 

(Bloor, 1997, p. 39). Erik now is shown to us as a materialistic social climber with no 

regard for anyone but himself The egotistical Adonis we now see serves as the villain to 

the sensitive and humble Paul. Bloor does this because to the modem reader the 

dominant male character is very easy to hate, what with his well-documented oppression 

of every other major group he encounters. 
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Bloor further stereotypes the Fisher family. He is attempting to mock our 

stereotypes of the nuclear family through the over-the-top nature of this family. This is 

an approach that I have not encountered and found most enjoyable. Bloor has a tendenc} 

to write many of the family interactions in a rather lighthearted tone, which adds humor 

to the story and allows us as readers to laugh at the ridiculousness of our own 

preconceived notions about what a family "should" be. By showing us the increased 

version of our stereotypes Bloor hopes to show us how silly they tmly are. 

In this exchange, I noticed the sexism. I wanted my daughter to have a differing 

view of the male perspective. Sarah mainly likes to read female dominated books and 

subconsciously I selected books with males, as I wanted her to read texts that were male 

dominated. I wanted Sarah to discover texts that had a male perspective. This gender 

difference was also apparent with Sarah's selection. Sarah wanted me to read texts that 

were female dominated. She wanted me to experience a female point of view: 

H-All right, Walter, tell me why you chose the books you chose. 
W-Well I chose The Giver and Tangerine because uh I found them interesting. 
H- Why? 
W-Just the contents that was in them. That uh you know they held me on the edge 
and I wanted to continue reading them because I wanted to find out what would 
happen in the end. 
H-Did you notice that your protagonists are both male? 
W-No (laughing) 
H-(laughing) What do you think about that phenomena? 
W-Well I think that's actually quite interesting. That is, I that wasn't even a 
thought, when I chose the books. 
H-Right 
W-So (pause) hum. Well I guess I wanted to give Sarah a a male perspective 
because I you know from reviewing some of the books that she has read over the 
years that you know basically they've been they've been female based. So maybe 
subconsciously or you know there was something there that said hey you know 
she needs to see a different picture or a different v lew. (029) 
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hi this exchange between Sarah and the outside researcher, they are discussing the 

books chosen by Sarah. Sarah explains that she selected the books because I needed to 

read books about females. I need to have an understanding of what a female goes 

through in a particular day. This quite interesting from Sarah's point of view for me to 

look at life from a girls' view. I think all males need to take a step back and look at it 

from a female point of view; 

H-Ok, Sarah. Talk about the two books that you chose for your Dad to read and 
why you chose those books. 
S-Ok they were Ella Enchanted and Little Women and the reason I picked them 
was because I've already read them at school because they were AR books and so 
I took tests and everything on them and another thing is because he's never been 
in a girl's life before. 
H-You're trying to give him ideas about... 
S-Yeah he's never he's never had to wear the dresses, curl his hair all he has to do 
is get a comb with some water on it and go shook he's done. Right? So that's the 
reason I gave him the two books and well in one Ellen Enchanted its kind of 
going back to castle times? And so not many people know about that and stuff 
and so um give more knowledge to him I guess and stuff like that so. 
H-So. Ella Enchanted you did because of the time period as well of the female 
protagonist right? 
S-Um hum. 
H-Why Littie Women? 
S-See he [my dad] has nine children in his famil}- right? 
H-Uh huh. 
S-And only there's only like three or four girls in his um what-do-you-call it, 
family. And the rest are boys and I think some of the boys stayed in the basement 
and didn't have contact with girls very much but... (309) 

Sarah and I have different views on why we selected the books that we selected and on 

gender issues. I gained effective information from Sarah conceming how I interact with 

a young adolescent. This was a valuable piece of leaming for me, and something that I 

must continue to be aware of in my experiences as a teacher in the future. 
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Lessons Leamed from Sarah through Discussion 

I leamed a lot from my literature circles with Sarah. B}- interacting and 

discussing things with her, she has shown me how to interact in a peaceful, kind, and 

caring manner. She is the future, therefore I must teach myself to keep her positive view s 

in mind, and add that optimism to my own thinking, and leam from my past mistakes that 

they don't reoccur. In essence, I must combine the knowledge, experiences, opinions, 

and thoughts of these interactions and discussions with Sarah to become a better father, 

listener, and teacher. 

Interactions 

From our literature circles, I also leamed about how I interact and discuss books 

with Sarah. This experience has shown me that I like to be in control of conversations 

and I must forego that control and pay more attention to Sarah by following her lead. 

Sarah has given me the insight to change my attitude towards the young adolescent 

leamer. 

The understanding I constmcted from this study leads me to think about how 

parents, teachers, and adults can be more successful and positive if they seek to 

understand their own expectations about the role literature plays in their adolescents' 

lives. As a parent, I was unaware of the human being that I am. I am not the person I 

thought I was. I found that I controlled the discussions because I thought I could and had 

a right to do so. My status as a parent and adult allowed me to believe this assumption. 

This is uncomfortable feeling leaming about myself I now know I need to take a closer 
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look at my interactions with Sarah and give her and other young people the opportunit} 

to express their opinions and ideas. Our interactions need to be on an equal lev el and this 

means I need to continually challenge the power relations between students and teachers. 

Tvpes of Talk 

Trites (1997) reminds us that during discussions with children, it is important to 

validate both feminine and masculine voices, and to listen to dissenting individual 

opinions. I need to recognize that young people may have attitudes that are gender-

biased. I also need to remember that young people need to be allowed to make choices 

that are in agreement with their own personalities, and that should be empowering. It is 

also important for me to acknowledge that rethinking gender roles cannot be achieved in 

a day but is an ongoing process. 

Speaking for Sarah 

To evaluate my self as an educator and father at the on set of this study I would 

not have had many suggestions for myself Now as the material is in print and being 

examined I find that I am surprised at my own behavior in both regards. In review of my 

discussions with Sarah, I found my self, speaking for Sarah. She in retum taught me as 

great a lesson in this one study as I may have leamed throughout my education as a 

teacher. Quietiy she was patient and waited for her chance to emerge. She represents in 

this study the voice of the leamer, the student and I the teacher, the parent. Sarah taught 

me that without the interest of the student, without the interaction of the student the 
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teacher couldn't facilitate leaming. I reassessed myself and have leamed far more than I 

expected, about myself, what I need to do to be an effective role model, teacher and 

parent. I found in review of the interviews, that my behavior was much more controlling 

than I hope to be as a teacher. More leading, telling Sarah what she thinks instead of 

asking or nurturing her in her thoughts. In an attempt to help her succeed I was blocking 

her attempts to voice her thoughts. I realized that I do not want to tell my students what to 

think but allow them the time and freedom to make their own discoveries. Foster an 

environment that will give them the comfort level to ask questions, explore different 

points of view, make up their own minds and change them if they please. I feel I entered 

this with a philosophy of education and felt I was following it. The material pointed out 

to me, better than if someone had, that in my zealous to have my student experience fully 

the text that I was not always allowing that to happen. This has brought me to a new 

understanding of my own behavior and how it affects others. Through this I hope in the 

future to use this lesson to better fashion my behavior and style to reflect my philosophy 

for the success of the student. 

Implications 

Not only do I feel I need to change as a result of this study, but the educational 

system needs to change towards the students as well. Teachers need to create an 

atmosphere that maintains students' interest and self-respect. Teachers need to listen to 

the student in a matter that is not over controlling, giving a voice to the student. Teachers 

need to negotiate the curriculum, which meets the needs and concems of all students, 

regardless of gender, class or race. In making the curriculum responsive to the needs of 
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the students, the teacher needs to eliminate the gaps between the skills of the students and 

maturity level. Negotiation between teacher and parent and between teacher and student 

will only enhance academic success and bridge the gap. This will make the students 

more comfortable with their leaming and success will be the end result. Teachers need to 

eliminate gender stereotyping from the classroom and the curriculum. Before using 

strategies to identify gender stereotypes and develop gender-equitable perceptions among 

children, it is important for teachers to first recognize and articulate their own attitudes 

(Rudman, 1995). Then they can guide children to be critical thinkers by using 

scaffolding strategies which could include collectively analyzing gender assumptions in 

the text; raising questions about main characters and their portrayal by asking children to 

reverse the genders of individuals (Temple, 1993); having children guess a writer's 

gender on the basis of the story they have just hear (Lawrence, 1995); asking children to 

use gender-neutral names in the stories they write and read this aloud to other students so 

that they can guess the protagonist's gender (Lawrence, 1995); have children adopt the 

opposite sex's point of view about a very gendered issue (Lawrence, 1995). In essence, 

teachers need to be willing and open to change before change can occur. This will not 

only have an impact on the education of all students but on society as a whole. 

Society needs to start bridging the gap among schools. American society is not as 

open as I (we) like to think it is. I believe gender plays an enormous role in our future 

endeavors and pursuits. Being male or female has its' own set of expectations. For 

example, the greatest musicians, doctors, and scientists are generally males. Since being 

either gender has no influence on intelligence, I can only conclude that society has a 
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stereotypic behavior. This significantly hampers or encourages results from males or 

females. Other stereotypic attitudes include the physical ability of females to accomplish 

tasks. It is generally conceived that males are stronger and more athletic than males; this 

may not be necessarily true. Another thing society sees, is that females are usually more 

conscientious about their appearance. An example is when females put on makeup, and 

spend copious amounts of time on their hair. In general, society shows much stereotype 

towards different genders, in which much is not true, or at least not to that fullest extent. 

In general, these constraints that society places on people, has led males and 

females to think of themselves differently and unequally. For example, females will 

usually take more care in their hair, makeup, and physical appearance. Whereas males 

will no pay such close attention. They will be more likely to do things such as talk about 

cars, since this is what male "talk" about. 

As the centuries have progressed, there has been less and less prejudice towards 

women. For example, women now have the right to vote, and to make decisions for 

themselves, but unfortunately, the majority of high-pay and high-tech jobs are still male 

dominated. Even after all this evolution, there is still much to be done about the 

situation. I believe that now the world is increasingly becoming more technology 

dominated, most jobs will require post-secondary education. Since intelligence has 

nothing to do with gender, I believe that females will play a more active role in these 

high-tech positions. Slowly, but surely, females will eventually rise up and become 

equal. But for the situation to start improving immediately, I believe females should see 
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themselves as greater than what society perceives them to be, and start making 

themselves more heard. 

Suggestions for Further Studies 

My increased understanding of differing views of literature leads me to areas of 

study further. I would like to expand on my current study involving up to ten more 

participants and compare to my findings. It would be interesting to look at son/mother 

interactions with selected texts. 

Other studies might also look at how dialogue changes as the parent and child 

grow older. Are there developmental issues in familial relationships that become 

apparent through discussion? Another area of research could explore how much adults, 

especially parents, know about adolescent literature and how that knowledge impacts 

their relationships with children. A final idea for a study involves how parents and child 

would explicitly talk about gender bias and stereotyping through the use of adolescent 

text. 

Importance of Studv 

Sarah's role in this study was important and vital. She showed me how the study 

was about me through our discussions and interviews. Sarah showed me I need to listen 

more and let her voice and future students voice be heard. 

Adults and young people really need to talk to one another. With an open line of 

communication, adults and young people can learn how to discuss their thoughts and 

feelings on what they read. Adults and young people can explore their gender biases with 
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discussion, which can be open and honest. Adults and young people need to be active 

risk takers and accept challenges and understand how and why they leam. We can leam 

together by accepting each other as willing participants. We need to realize that young 

people have a voice and as adults, we need to listen. 
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APPENDIX 

H-Alright Walter tell me why you chose the books you chose. Please name them because 
this is all transcription material. 

W-Well I chose The Giver and Tangerine because uh I found them interesting. 
H- Why? 
W-Just the contents that was in them. That uh you know they held me on the edge 

and I wanted to continue reading them because I wanted to find out what would happen 
in the end. 

H-Ok. I have a question for you. 
W-Ok 
H-Did you notice that your protagonists are both male? 
W-No (laughing) 
H-(laughing) What do you think about that phenomena? 
W-Well I think that's actually quite interesting that is. I that wasn't even a 

thought, when I chose the books. 
H-Right 
W-So (pause) hum. Well I guess I wanted to give Sarah a a male perspective 

because I you know from reviewing some of the books that she has read over the } ears 
that you know basically they've been they'v e been female based. So maybe 
subconsciously or you know there was something there that said hey you know she needs 
to see a different picture or a different view. 

H-Why is that important or why would that be important? 
W-Well I think just to be you know well rounded and um you know and 

everything. I'm just trying to think you know yeah she would need a male perspective. 
H-Why? 
W-(Sigh) 
H-I'mjust asking 
W-You're just, you're going to make this difficult on me as much as. Oh it's been 

a long day and I'm not telling you anything. Um just because you know and I don't want 
to uh I don't want to sound you know sexist because I've leamed from the classes that 
I've taken here at the College of Ed you know to have that open mind again sometimes I 
was the only male in the classroom that's you know to a certain extent it's male 
dominated and she needed to uh have a different view or have a different look at you 
know uh at a male figures. 

H-Ok I have a question. If these books had female protagonists and taken one at a 
time how do you think they would be different? 

W-Ok so if we looked at the um The Giver and it w asnt Jonas or it was you know 
Jonnie or something. 

H-Um hum 
W-Um I really think the whole outcome would be different in that book. I don't 

think and again I don't want to sound sexist but I really think I don't think the female 
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would have at the end I think she would have submerged under the pressure and I think 
she would have just (noise) excuse me. Yes. 

H-Submerged under the pressure. 
W-Yes, I don't think she would have left. I don't think she would have wanted to 

go you know- um to break the mold or break the boundary or break like Jonas did because 
Jonas wanted to see the over the mountain. He wanted to experience something new and 
he wanted to save the baby and I don't think if it was a female she would have she w ould 
have saved the baby of course but I don't think she would have left. I think she w ould 
have just submerged under the pressure I think she would have sta} ed there and the same 
thing with Paul. They were kind of in the 

H-In Tangerine 
W-Yeah, in Tangerine. They were kind of in the same you know the same boat if 

we can use that as a as a example that's. That Paul was in um a tough situation in his 
family and if it was a female that was Paul I think you know we wouldn't she wouldn't 
have uh I dont think the book would have been written because I because w ho wants to 
read about a female soccer player who has a brother that is a football star. 

H-Um hum 
W-That's who you know as a male that's what I would want to read. I don't want 

to read about Paula and her escapades as a female soccer player which she had the same 
experiences as as Paul. So (pause) I guess the outcomes would have been different. 

H-Ok. So it sounds hke you're comparing these two characters and saying prett} 
much that their situations were similar. 

W-Right 
H-You think? Alright, so talk about the universal themes or the lessons here. I 

mean what you are telling me is that these books are v er}- similar for you. 
W-They and they were. They were quite similar because the}- were both put in 

situations of to react and what should I do and I you know um I need to make a decision 
and a quick decision on the family and with my friends and that w as the same thing that 
was Paul and Jonas needed to make a quick decision, needed to say ok I need to go. And 
so yeah that's why they were similar because you know decisions needed to be made. 

H-Ok, so oh go ahead 
W-So but I was going to go back revert back to male female. I think it would have 

been a a drawn out process because they want to look at everything along the wa}' instead 
of making a rash decision. 

H-Ok, so you've got these two books. Two of them for your daughter. 
W-Um hum. 
H-What do you think you might be trying to tell your daughter through these 

texts? 
W-Just to you know that she can even though even though she is female, that you 

know she can look at this and draw on it and sa}' hey I can make a quick decision too. I 
can make a decision to better my self or to better society or you know- just to better 
ev^erything and so that just gives her a different perspective to say ok let me put myself in 
their shoes 

H-Um hum 
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W-and I can do that. And I guess another thing too was uh with Paul that she 
enjoys soccer so you know that was a probably another drawing factor too. 

H-So you think Sarah would leam as much from these male protagonists as she 
would say would from another protagonists. 

W-Sure she'd probably leam uh you know how to be to react in the situation and 
how to uh you know to look at the situation and leam from that. 

H-Ok, those two books, I don't know if people consider them controversial. You 
might want to speak to that but did you notice any situations where well you see your 
daughter in these books did you say is there a little I don't know I don't know or 
whatever? 

W-No, no and there actually wasn't because I really did think that uh you know 
Sarah would enjoy the books because of their content. Because of you know the 
situations each individual the leading player was put in and so you know yeah that never 
came into play because I enjoyed them and you know they had my attention and I didn't 
want to put the books down, I wanted to get finished. I wanted to get to the end and I was 
hoping that when Sarah picked up the books um that she would have the same reaction. 

H-Ok, which leads me up to the next question. Were there any things that you 
noticed in Sarah that made you know that you made the right selection or maybe not a 
good selection? 

W-Um, No actually probably looking back at it now that's some of the probably 
some of the graphics in in each book that uh you know that uh cause Sarah's not into the 
blood and gore kind of stuff so I guess some of the stuff in the books were maybe I could 
have chose different books but I knowing Sarah I knew that she could handle it. 

H-Did you observe anytime when she was reading? Like did you see her reading 
W-Yes, 11 did actually and you know she was uh quite enthralled with Tangerine 

and you know finished it pretty quickly. You know I think it took her probably about a 
week I guess, six days to finish the book. Um The Giver, she's still working on. 

H-Ok 
W-That's um we haven't discussed it or talked about it but I think she's having a 

little bit more difficulty to grasp on to. 
H-So how would you sort of negotiate that difficulty with her? As a parent. 
W-I, as a parent, I've uh you know she hasn't said anything but what I would tell 

her is just to uh you know to continue reading the book and you know if there are some 
stuff that she doesn't understand or you know she really doesn't want to uh to be a part of 
that she could underline it or keep her or fold the paper the page down and you know we 
could look at it and discuss it. 

H-So do you think that's what you wiU do? 
W-More than likely that's what I'll probably do with The Giver because 

Tangerine she went through fine and actually her teachers she had it at school and her 
teacher was uh pretty impressed that she had a book that wasn't AR and so. 

H-Its ours. 
W-And the teacher actually made a comment that um she hadn't read the book but 

she looked through it and and it caught her attention. So she was going to go out and 
purchase it and read it. 
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H-Oh we'll convert the world then. Um, think about The Giver and Tangerine 
separately now. 

W-Ok 
H-And what I'd like you to do is think about what points in the book would you 

want to discuss with Sarah? 
W-I think one of the points with Paul in Tangerine, would be um having to leave 

a school and go to a different school and how he adjusted to that and how he made 
friends and you know how he helped friends out in such a short time span. And that's 
probably one of the areas that I would talk to uh discuss that with her and 

H-Why? 
W-Because she's been through it. You know she she has a gone from one school 

to another to another school and she's adjusted well. But you know as a parent you know 
we really never discussed it. How she'd fit in and how everything you know she'd come 
home and say every things going fine I met some new friends and um there's a few- other 
areas in Tangerine too that uh you know with the brother and his friends um accidentalh 
killing his another football player or something. 

H-Getfing killed 
W-Getting killed and I'd probably discuss that with her and get her feelings on the 

matter and um in The Giver I would probably discuss when he was given you know the 
supreme receiver of of emotions or I can't remember what's the name receiver. 

H-Being chosen as the receiver. 
W-Being chosen as the receiver and what that meant to Sarah and what she 

thought and how was it a special thing or maybe it wasn't so special. And uh him leaving 
and her thoughts on him leaving and heading into a new world. And see there's again a 
culmination too with those books. 

H-Ok 
W-You know uh Paul leaving his school and gong to a new one and Jonas leaving 

and going into a new world. I mean there are so many similarities between them. 
H-Ok, you mentioned reading them both that you liked these books do you think 

there's a subconscious thing going on with you and leaving? 
W-I uh oh exactiy. I totally agree with that. Um because I really don't think in my 

own life that I traveled around to uh different areas that 11 don't think I really found my 
niche where I want to live. You know so yeah I'd that's it right there. 

H-Ok, so connect that to Sarah then. 
W-Well Sarah's had to travel along with us. 
H-Ok 
W-and she's had to experience a lot of different things along the wa} and um you 

know she's adjusted well and such a short time span and hopefully you know my hope is 
that it doesn't affect her in adulthood or anything but right now she you know she is the 
same with leaving. You know it's time to leave Dad. It's time to leave Lubbock and its 
time to be somewhere else. 

H-So she's ready. 
W-Um hum 
H-So what do you think about that? 
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W-Um I think that's it's positive you know that uh that she wants to leave 
because we are eventually going to move somewhere and that's really a positive stance 
that she has because I uh you know I wouldn't want to take her pulling and fighting and 
screaming and yelling to a different place. 

H-Ok I have one more question and then I have an assignment for you. Um are 
there any books that you've read in the last couple of years that maybe you would feel 
hesitant to give Sarah or if you don't have any particular examples what types of books 
would you feel hesitant about? 

W-Um I probably would you know I would probably shy away from some of the 
what I mentioned before some of the blood and guts and stuff because she really doesn't 
like that. Um any books that I've read in there really isn't because most of the books that 
I've read there is some meaning to or some moral to it and um none that I've read. 

H-Alright, thanks. 
END OF INTERVIEW WIIH WALTER AND HOLLY 
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H-Ok I forgot to say the date with your Dad so I'm going to say the date is 
January 23, 2001 and I'm with Sarah. 

S-Um hum 
H-Ok, Sarah. Talk about the two books that you chose for your Dad to read and 

why you chose those books. 
S-Ok they were Ellen Enchanted and Littie Women and the reason I picked them 

was because I've already read them at school because they were AR books and so I took 
them tests and everything on them and another thing is because he's never been in a girls 
life before. 

H-You're trying to give him ideas about 
S-Yeah he's never he's never had to wear the dresses, curl his hair all he has to do 

is get a comb with some water on it and go shook he's done. Right? 
So that's the reason I gave him the two books and well in one Ella Enchanted, its kind of 
going back to castle times? And so not many people know about that and stuff and so um 
give more knowledge to him I guess and stuff like that so. 

H-So, Ella Enchanted you did because of the time period as well of the female 
protagonist right? 

S-Um hum. 
H-Why Little Women? 
S-See he has nine children in his family right? 
H-Uh huh. 
S-And only there's only like three or four girls in his um what do you call it, 

family. And the rest are boys and I think some of the boys stayed in the basement and 
didn't have contact with girls very much but. 

H-Keep your dad in the basement, I like that idea. 
S-Yeah um and see and so its sort of like there's more than one girl and they're all 

different ages and one Jo she is sort of like um half Tom boy or something and the rest 
are girls and they always just get on to her and I was just making me another thing 
because he's not a girl and then sort of 'cause of the my mom's (?) she want's to be a boy 
thing and stuff like that and so. 

H-Do you think that Little Women was probably a better book to use then say 
another book with a girl protagonist? 

S-Yes! 
H-Why? 
S-Because if I would have picked um let's say I picked one of my books called 

(pause) uh Mary Kate and Ashley Mystery story, he wouldn't like it because see its two 
girls, they're older than me, and sometimes they have a little bit of weird stuff in there 
and see I just like it and all but you know if you if I would have picked that then he 
would have probably thought why did she do this or something something like that and 
see the reason that I picked Little Women is because it has more stuff and it they are 
doing more than just going oh there is a mystery I have to solve it. Blah, blah blah blah. 
Ok we solved it. 

H-Ok, Do you know what time period Little Women happens in? 
S-No I do not. 
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H-Was it today? 
S-No. 
H-So it was in the past? 
S-Yes. 
H-Ok, you find it interesting that you chose to books that I would consider 

historical fiction. 
S-Yes 
H-Why do you think you chose two pieces of historical fiction? 
S-Well see most of my books are modem right so they are about people in today 

and sometimes you know you get fired of things that happened today sometimes and so 
you like to read about history and Emma Enchanted its sort of like she's a princess right? 
And so and she has a spell and there's not you know Salem witch trials and all that and 
right there and so its sort of good to read about that stuff more and more. To leam more 
about it and leam more about what kind of spells she had on her and Little Women is I 
don't know see the reason is I don't know what kind of school if it was a ten room school 
or a one room school that he went to so that's sort of so if you went to like a school that's 
what would I call it like a modem school now then reading that would be good cause he 
wouldn't know what one room school would be like to. 

H-Well it sounds like you chose these books to educate your dad. 
S-Pretty much yeah. 
H-Laughing, ok did you think he needed that education? 
S-Well (pause) well sort of 'cause you know he needs to know about girls and 

things and 'cause he's out numbered um and sort of he doesn't because he probably 
leamed it 'bout I don't know stuff like that when he was a kid or something but you know 
it's sort of good to have a little bit more than you don't already know. 

H-I agree. Um when you said that you're dad is out numbered is he outnumbered 
where? 

S-'Cause there's my mom, there's me and there's our cat so 
H-So he's living with females. 
S-Yes, except for one dog. That's a boy. 
H-Um, are there particular things that say in your life that you wish your dad 

knew because you're a girl? 
S-Um (pause) um there is and then there isn't. Because you know you want them 

to know some stuff and then you don't want them to know all. 
H-Uh huh 
S-And so its sort of like I want you I want him to know certain things but I don't 

want him to know everything that happens in my life like coming up to him and giving 
my whole life biography. I don't want to do that so like see I can walk up and I can say 
(pause) blah blah blah blah blah that's all I want you to know. 

H-Right 
S-I don't want you to know my 
H-Don't tell him because he is going to listen to this tape so we won't tell him if 

you don't want him to know. 
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S-1 don't want him to know like certain things that's right so. There are things 
that he doesn't even know. 

H-Ok one particular things we can talk about on the tape what particular things 
would you want him to know. 

S-See like when people get mad at me or something I sort of like sink say like I 
can be happy at one point and then I do something wrong and someone will get like real 
mad at me and stuff and I can just go and I can be at down at ground level once I was up 
at the sky or something. 

H-Right and you want him to know about that. 
S-Yeah. 
H-Ok other things you want him to know? 
S-Um no not really. 
H-Ok the other thing I'd like to ask you is and we're getting pretty close here 

'cause you don't want to tell him this particular things but you mentioned that you don't 
want him to know like girl things. 

S-Yeah 
H-Can you give me an example of girl things you don't want your dad to know. 
S-Um 
H-Now remember we don't want to give details 'cause then your telhng him. 
S-Right like stuff (pause) huh see like if you have like a cmsh on somebody at 

school you don't want him to know that. That's like a mom thing not a dad thing. 
H-Ok, why is that? Why do you think that is? 
S-Because you (pause) ok I hate to say this but guys don't know how to deal with 

that 'cause they don't want to give their girls away to some boy they don't know they 
want to meet 'em and mom's '11 just like fine blah blah blah blah whatever. 

H-Ok. Do you think that reading the two books Ella Enchanted and Little Women 
that it might give your dad a clue about those kind of things you don't want to talk about? 

S-Um hum. 
H-Can you talk a little bit more about that instead of uh huh? 
S-Well its 'cause Ella Enchanted she is like she'll like she starts out as a baby 

that's when the story begins and when the story's done, she's teenager preteen 
somewhere along there and she has the spell that's cast on her, is she can't she's has 
some a disorder that she's she'll be stubbom and stuff like that and its sort of and Little 
Women sort of like that but its not really that 'cause in Little Women, they have all the 
different girls and you could and just two girls could start fighting and everything like 
that and that's pretty much and that's just almost the same 'cause there's about five or six 
little women I don't I forget how many. Four little women and they're each different ages 
and Ella Enchanted there is just one but its good to know all the different things. 

H-Ok. Um which of the which of the Little Women did you like the best? 
S-Meg. 
H-Talk about that. 
S-Meg, she is sort of the mature one but one you see once they get 'cause in the 

story Meg's story 'cause they write little biographies on them and I was read I read 
Meg's story and in Meg's story every time they walked home from school, Jo would be 
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mnning off with the boys always beat the boys in races right and so Meg was the one to 
tell her stop don't get your dress dirty, don't get all your panty hose tom and stuff and 
Meg would usually be the one telling people what not to do and what to do. 

H-Um hum 
S-And she's like the teenage one she knows what do she's been and sort of the 

more mature the more mature than the little ones and stuff 
H-Do you think, why do you think you like Meg the best I mean your talking to 

me about she is the one who told them what to do and not what to do. 
S-Um hum 
H-Do you think she's talking to you too or do you want to be like her? 
S-I want to be like her. 'Cause I want to be able to you know not be bossing 

people around or anything but to tell them when they do something wrong like if they 
make a mistake on a paper and I didn't and tell them on that's wrong and not them start 
griping at me and everything and so and then if they get something (pause) like to tell 
them what not to do, is so if they say well at school and they say oh well I want to beat up 
this person after school and I say well why are you there's no point to it because you're 
both going to get in trouble anyway and if there's a big group around you, you're all 
going to be in trouble so. 

H-Kay, do you think that Ella was a lot like Meg? Or no. 
S-Well, there's a bit similarity. Because she is Ella is well yes there is a matur the 

because Ella and Meg are both teenagers they're mature and then there's a (phone 
ringing) whole lot that's not because 'cause they are different time periods (phone 
ringing) right and Ella she at first (phone ringing) Meg she didn't have anything (phone 
ringing) no spell the Salem witch trial was like way back (phone beep) and she and Ella 
did so there's some (pause) there's some similarities and non similarities. 

H-What do you think (pause) the biggest lessons Ella could teach your dad about 
being a young girl? 

S-Well um she could teach him um about 'cause she was lived in this big brick 
steel what ever you want to call it, type house and we live in a little wooden house now 
and so it would teach him like how to like live in one of those and teach him how to be 
like princess and stuff 'cause she had a carry here gown and walk down the stairs all 
neat and everything like that and go to balls and when they and he's never done any of 
that. He hasn't ever lived in a castie, he hasn't been a princess he hasn't he has never 
been in a dress room he has never put on makeup he doesn't even have to use a curling 
iron. 
END OF SIDE ONE 

H-What do you think Meg could teach your dad? 
S-Well he she could teach him to 'cause she could teach him to "cause she was 

having to leam how to (pause) do sort of leam she was trying to leam how to sew and 
he's never sewn he's never sewn. He's seen me sew but never tried it himself not even 
with the machine. 

H-Right 
S-And so she was trying to do that and he she could try to teach him that and also 

she was every she would always try to keep her little sister out of trouble and say go play 
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with your doll or I'll help you fix your doll. He do (pause) se cause I don't play with 
dolls that much so he wouldn't know how to fix a doll or how to like mend tom legs or 
something. That's things mom would do so like push a Barbie's head on or something 
like that. 

H-And its important that he know these things? 
S-Yeah 
H-Why? 
S-Because its sort of (pause) its sort of (pause) I'm trying to think of what I was 

trying to 'cause I forgot. Um well anyway cause you know when my mom was working 
and he was stay at home dad, and we lived at Corpus. He needed to know how to do 
those because you now its an everyday thing when you're a little girl or littie kid when I 
was like when I was little I always played with dolls. They were the whole thing in my 
life so... 

H-Right 
S-He needed to know how to do that. It was an everyday thing I needed to ask 

him to get a dress on a doll or put a head on a doll or something like that. 
H-Ok um what books what part of the books would you really want to talk your 

dad about? 
S-Um. 
H-Like what's one think in Ella Enchanted that you want to point to your dad and 

say let's talk about this. 
S-It would be the part about when it's the very first part. 'Cause it tells about sort 

of like the whole it gives you a thing cause it says her mom died and his mom is still alive 
but his dad dies and I wouldn't want to talk about that because he knows he his mom is 
still alive. He doesn't know how it is not living with a mom. 

H-Right 
S-But he knows how it is not living with a dad and sees I don't know anything 

about that. But he knows sort of that that's dad so talking we would talk about his mom 
but if his mom had died her when like he was a baby or something. 

H-So you wouldn't mind hearing from your dad about maybe some of the issues 
or concems about guys having a parent die or whatever. Is that what you're trying to say? 

S-Sure. 
H-Ok what about Little Women? What one thing in that book would you want to 

talk to your dad about? 
S-(Long pause) It would be one room school house. I uh I like the idea of a one 

room schoolhouse. Why I want attention but there are so many kids. But there is one on 
one attention there's like you the teacher and she can say well blah blah blah blah blah 
and you can say ok I go that instead of just the teacher be talking to someone else and 
you'd be Miss Miss hello Miss and I'm here I need to talk to you and she's like ok. 

H-Are there any parts of the books you don't w ant to talk to your dad about'!' 
S-Um (pause) 
H-Like if he said Sarah I want to talk about this part. Is there any part you would 

go ohh I don't really want to talk to my dad about that part. 

152 



S-Um its um well yes. 'Cause it says in the book a the very beginning we're like 
when I said I would like to talk to him about his mom dicing or someone dicing in his 
family, it also tells about like 'cause it was when she was bom so her hair was all wet and 
everything. I wouldn't want to talk about that. 

H-The birth. 
S-Yeah so that gives me the creeps, I don't like hearing about things like that with 

blood and uh. 
H-Ok, all right lets see. 
S- There's not that stuff in Little Women 
H-So Little Women you wouldn't mind talking about anything 
S-I wouldn't mind if unless there's a part that he's like oh I really like this and I 

was like I really didn't. Sort of like that. 
H-Ok um are there any books that you've read recentiy that you wouldn't want to 

talk to your dad about or feel weird about talking to your dad about that? 
S-Um um 
H-Ok so you wouldn't mind talking to him about any books? 
S-Um um 
H-Ok, is there a difference between boys and girls? 
S-Yes. Ok let me tell you some things about different then boys and girls. Girls 

are like I um they like doing their hair, the makeup, the bands, the things like that the 
CDs about what Brittny Spears and things like that and stuff 

H-In your class and 
S-Yeah. 
H-And (?) go ahead sorry. 
S-and the boys they're like ok I don't like these I don't like N' Sync but I like 

Brittany Spears. I don't like her music but I like her and then its like well I don't like 
sitting in front of a TV your trying to watch a like there's say a two hour concert on 
Brittany Spears and you want to watch it right? 

H-Yeah 
S-and if you have like a brother or sister or something they walk in its like right a 

boy a brother so you have a brother, he walks and he's like there's a football game on 
channel 23 ore something like there's a ball game on channel 22, there's a soccer game 
on, see I like soccer but if see I like playing it but I don't like watching it so if there's a 
he walks in and there's a soccer game on whatever channel ok then I'd be like if I had a 
TV in my room I'm in my room if anybody needs me. Which I do so that's what I do all 
the time dad walks in oh there's a football game on blah blah blah channel oh I'll be in 
my room if anybody needs me. 

H-Ok now I'm going to change it a little bit because you said there are some 
differences between boys and girls. What if the girl in Ella Enchanted wasn't Ella but 
really Allen Enchanted. How would that change the story? 

S-Well it would change it 'cause it would be see if it I like reading about girls see 
but I like the books he picked out. But I like reading about girls if it has the pretty girl on 
the cover, I'm into it. If it has if it has a boy on the cover its like ok fine just push it back 
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into the shelf But if it has a giri, I would take it out. But if it was Allen Enchanted, it just 
wouldn't make sense 'cause Allen Enchanted Allen and Enchanted don't go together. 

H-(laughing) ok 
S-And one more thing. The and see it wouldn't work because you know he would 

be off on ships all the time and you would hear about his ship stories and Ella, you hear 
about her land stories and what she has to do when she's as being princess and getting 
ready for balls and (?) 

H-Ok and if the four little women were little men, how would that change? 
S-There is a story actually called httie men. 
H-I know, I know. 
S-I've never read it though but if they were littie men, fine with me. I read Little 

Women I would want to read Littie Men too. 
H-Do you think Meg would be different if her name was Mike. 
S-Yes a lot because see she but she it might he might still have the mature 
H-Uh hum 
S-kind of tell people what to do thing but he might just be acting more more 

boyish and not really care a lot about what people do but it if Mike was as girl or a boy it 
would be if she was a girl then that's girl because she would have all the she would hav e 
to leam to do all the girls but if she was a boy thing she wouldn't have to leam how to 
use a curling iron, makeup, sewing, sewing machine things like that. How to use like how 
to use or wear a dress or wear 

H-Right 
S-Yeah 
H-So if the four sisters were four brothers, how do you think their behaviors 

would change toward each other? 
S-Oh it would be like just like sort of I think it would be like modem day because 

today you know brothers get along sometimes and then don't get along so it would be 
like they I think they would be fighting a lot and then sometimes like each other but if 
some if one of 'em said one word that upsets the whole thing 

H-Um hum 
S-its 
H-Chaos? 
S-Yeah, Its ok bye. 
H-You said one thing and this is my last question. But you said if the four sisters 

were four brothers, it would be more like modem times. Right? 
S-Yes 
H-So do you think girls have changed a lot since the time of Little Women? 
S-Well yes because now girls don't have to wear dresses all the time they can 

wear skirts, pants, skorts things like that, jeans and they don't have to wear pretty blouses 
and wear up all the time and put makeup all the time and see unless you're going out to a 
fanc}- place, that's the only time you have to do the whole stuff. But now they changed 
because they may they use different things for like making it. They use cotton and the}-
use whatever and they dye the clothes instead of just leaving 'em white or painting them 
pink or something. 
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H-Ok. Um by the way Little Women happened during the Civil War so it was just 
so you know. Alright, thanks Sarah. 
END OF INTERVIEW OF SARAH WITH HOLLY 
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H-What's the littie bitty part in Tangerine. 
S-Well 'cause like see he had 'cause in I don't know when it was w hat 

date it was or anything but Paul wrote it in his note book that Lois had got into 
and this is sort of a blood clot and see I'm not that t}pe person. I hate band aids. . 

H-Your mom's a nurse isn't she? 
S-A pharmacist too but I know my mom wants me to grow up and be a 

nurse I just I can't deal with that. If I was like a surgeon or something I couldn't I 
would be like I can't do this someone taking over for me. Ok here. 

H-Hum 

W-Well first off we're going to discuss Tangerine. I guess we can start 
with what you thought of the book Sarah. What did vou w hat did \'ou think of the 
book? 
S-It was ok. It was good actually. 
W-Well what a... 
S-It was long. 
W-It was long. But what else did you think about the book? 
S-Like it was it was a good but a long book. 
W-Well what other stuff was happening in the book, did you enjoy reading it? 
S-Yes. I did there was a couple of nasty parts. 
W-And what parts were they? 
S-Do I have to say them? 
W-Just tell us what parts you thought that weren't that were uh or what ever. 
S-He got his thingamagig? 
W-He had his what? 
S-He had a blood thing you know what it is called? 
W-A blood clot? 
S-Uh. yes. 
W-And what other parts? 
S-When the guy dies. 
W-When the guy dies? That kind of wasn't very neat. Um, what other stuff did 

you would you recommend this to a friend or anything like that to read? 
S-Well I would but I wouldn't give them my book because I kind of wrote in it. 
W-Ok. 
S-I wrote stuff that I wouldn't want them to see but I w ould recommend it to 

them, but if it was like one of m}- friends and they are the same as me they wouldn't they 
don't like the nasty parts and stuff I'd still tell them just to read and skip. 

W-Ok. Well I enjoyed reading the book. I thought the uh the book had a lot of 
stuff to offer and talk you know about Paul and the trials of moving and the trials of 
going to a new school and making friends and stuff and so you know I think it w as a 
good book that I would use in my classroom. So }'0u would recommend it to your 
friends? 
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S-Yeah 
W-What are the um were there any other areas that you kind of enjoyed in the 

book? What areas did you enjoy? 
S-The soccer part, except for his goggles I didn't get why he had goggles. 
W-Well, because he wore glasses. 
S-1 wear glasses and I don't wear goggles. 
W-Well, yeah but he played men's. 
S-I plays mens. 
W-No, with glasses on. (Pause) So his goggles were to protect to protect his eyes 

because he had really bad eyesight. 
S-Oh Ok, can I ask you a question? 
W-Um hum 
S-Because I play soccer and I've played goalie with my glasses. How come he 

had to wear goggles and I can play goalie with my glasses? 
W-Well, because his eyes were really bad and he had thick glasses. 
S-Oh, he had those ones that went over like that much? 
W-Yeah, he had really thick glasses and he needed to and they were probably 

expensive too, so I'm sure his parents didn't want him to break them. 
S-But at first it looked like Buddy Holly. He looked like if you were just to look 

at the cover and you were trying to predict it you would probably think it was about 
Buddy Holly's little when he was littie or something. 

W-Well, that's pretty interesting just from the picture that would be uh your 
prediction. 

S-Yeah I thought it was about Buddy Holly a few times, like what [is he] doing 
making me read a book about Buddy Holly? 

W-Well that's pretty neat um I didn't think that. 
S-What you... 
W-when I first picked up the book. I thought it was, I thought my first prediction 

when I first picked up the book and read it, I thought well this book is going to be about 
tangerines. Its going to be about growing tangerines and where you grow them and how 
you grow them and he you know this person on the cover was... 
S-A farmer or something like that. 
W-Yeah grew up on a farm and they that's what they were going to talk about. 
S-You thought it was like a fact book. 
W-Well, kind of like a fact book. I didn't think it was going to be as interesting as it was. 
S-Well see when I first read that he was like he had to wear all this like he has to wear 
more than me because he was wearing elbows and gloves and knees. 
W-Um hum 
S-See but I wear shin guards and kneepads and gloves but I don*t wear an elbow and 
goggles and stuff 
W-Well probably he just you know uh... 
S-Wantedtobe.... 
W-Wanted to be protected and protect him more. 
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S-Yeah because his other team mates you know you read about their games and they 
would all go out there and punch people and kick people or... 
W-Bite people and stuff 
S-Yeah and go out but that was the [school] before it wouldn't do that. The one I think it 
was Window Lake or something the one he went to before Tangerine? And it didn't do 
that they would just go out there, play soccer blah blah blah blah blah and then come 
back and ... 
W-So why do you think he transferred. Because of the... what was it? Because of ... 
S-The mudslide? 
W-The mudslide? 
S-No, the sinkhole. 
W-Yeah the sinkhole. Because with the sink hole and he had the transfer why do you 
think the other players did that? Why do you get into another person's thought like that? 
S-Well I think that they did it before he came. Because they were the ones liked as player 
too. But two of them said they were looking at like I don't know like headless man and 
like no axe man, they were looking at ax man and then these people the other came by 
but I think they were sort of mad at him because you know like what ever school his 
other school was at the what-do-you-call-it, they told on them they're like I think its some 
guys from Tangerine. That's what they said so I think they were a littie mad at him. A 
little mad at having them on the team. And mad at their coach too for letting him 'cause 
its like they would call him, what did they call him? 
W-I can't 
S-I can't remember 
W-Four eyes or 
S-No it wasn't anything about it they called his friend Jesse or Joey, Joey. Um Tuna but I 
forget what they call him 
W-Ok so what other what any characters that really stuck out? Other 
S-Well his brother and his brother's friend. 
W-Um hum. 
S-They were wacko. 
W-Well I... 
S-They were mean. 
W-I 
S-'Cause you know when the guy got stmck by lightening and got killed? They went in 
the back yard after that like when Paul was talking on the phone with his friend Joey 
'cause that was his brother and talking on the phone with him and they ran out and he 
was they're all man he got stmck by lightening, ha ha ha. 
W-Yeah, that's one of the parts that I didn't like either. I didn't like that part because... 
S-I thought it was mde. 
W-You know... 
S-It was his brother. 
W-Yeah I really think um I really think Paul's brother was 
S-I think he was like Eric 
W- Eric, yeah. I think Eric was just a you know, just a real idiot. 
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S-(gigghng) 
W- throughout the whole book because you know how he 
S-Yeah... 
W-wanted to beat up and 
S-share his football drinks 
W-You know he beat up on people and he walked on people and he did this and that 
S-But when he got humiliated he was mad he's all why did you do that to the ball now. 
He was ah, ok. 
W-But I think it was 
S-But the guy the guy too the guy always paid attention to Arthur [Paul's friend] and Eric 
but never Paul. Mom's the one who would pay attention to Paul. 
W-Paying attention to Paul. So do you think Paul was a mommy's boy? Or do you think 
he was 
S-WeU he no he wasn't reaUy a mommy's boy he wasn't he wasn't really like when a 
boy like that but he wasn't really a daddy's boy either so I don't know he's a momma's 
boy but 'cause he really wasn't 'cause he it wasn't 
W-Well he 
S-every time we get in the car or every time like you're practically connected. He wasn't 
like practically on top of his mother every second of his life so I wouldn't say that. 
W-I I don't think so either. I would agree with you on that point. But I just think there 
was a lot good leaming good leaming throughout the whole book um how to get along 
and you know how to get along with people of color. You know because he grew up on 
the other side of town 
S-Yeah. 
W-and its yeah. 
S-I thought 'cause thinking of Joey you know Joey his I forget his last name but it was he 
had it sounded like a Mexican name. 
W-Right 
S-So I thought his 
W-They were Hispanic or Puerto Rican or something like that. 
S-that Joey was some sort of Mexican from some land that speaks Mexican or something. 
W-Well, he can be from you know Puerto Rico or he could have been you know from the 
South America. Venezuela or something like that but it had a uh good leaming 
S-Right. 
W-It had a good leaming where of you know the intermixing of um one part of town with 
the so called wrong side of the tracks and ... 
S-And see how... 
W-And how Paul overcame that. 
S-If you think of like you know the when and it sort of connects with another book I've 
read in Reading. It's called Maniac Magee 'cause there you know if you think of back 
there is a line between them right? And that was sort of like after but its stiU like where 
Tangerine was like um where ever Paul lived, don't go there. But when he transferred 
over there 'cause thinking of Tino [Paul's new friend] and everything I'm you know there 
was like Elisa [Paul's friend] or someone on his team and she sounded her last name well 
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not really her last name but her first name, made her sound made her sound like she was 
like sort of African or Asian and see so you had different like Tangerine was like the 
other people side. 
W-Right. But I don't think you know Paul was a different comes from a different breed 
and probably comes more you know on the mother's side because I don't think Eric 
would have been able to blend in with uh the other players like Paul 
S-Yeah like put it different ways. Say Arthur [Paul's friend] and Paul. Paul was the oldest 
and then Eric was the youngest. If he went over there and he was all I'm the coolest I'm 
the coolest in the place and blah blah blah blah blah, then you know Tino or one of those 
would have came over and been like ok you're dead. (Makes a sound of shooting) 
W-Probably would have got some more bmises more than he wanted. So what's your 
S-Sort of getting tackled 
W-What kind of what's your overall your overall take on the thing? 
S-Its good. That's my overall think. 
W-Yeah. 
S-Again but it would take a long time. 
W-Ok I think we will end with that. 
END OF INTERVIEW 

W-Alright, we're going to discuss Ella Enchanted. Sarah maybe you'd like to uh talk 
about Ella Enchanted and about its... 
S-Well its. It has a Newbury Award. 
W-Well one of the things with Ella Enchanted when I started reading I got half way or 
you know almost half way through the book and it just reminded me of you know a fairy 
tale. Um what was it uh Snow White 
S-Snow White, Sleeping Beauty 
W-Yeah Sleeping Beauty that's what it reminded me of. It was you know that's 
S-Thumbalina 
W-Um Hansel and Gretel I mean it just reminded me that it was kind of a fair tale. 
(Pause) 
S-And, can I say something? There's here if you look on the back of the books mostly on 
every time it tells you it says whatever whoever's name it is and it says it would be 
Newbury Honor, Winny is the author and it'll tell you the books like this lady it says 
(pause) Carrie Cushman, author of the Newbury Medal winning, Gathering Callburg. 
(Pause) and that's 
W-Well is that one of the things why you chose the book because it was a Newbury? 
S-Yeah and it has a Newbury award and stuff and it was... 
W-And whose the main character in the book? 
S-Mostiy Ella. 
W-Mostly Ella and what was uh (pause) you know just what was it about Ella? 
S-She had a curse um yeah she had a curse and it's a gift, it was a gift given by Fairy and 
it says it was a gift of obedience. 
W-And so Ella had to listen to everything. 
S-Um hum. 
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W-If somebody gave her a command she then she had listen to that command? 
S-What did you think of the first part like Lucinda and stuff 
W-Well I uh Lucinda had good intentions to a certain extent with some of her speUs, but 
she didn't know the consequences that that it could cause. Like you know Lucinda would 
put thought this gift of obedience was you know the biggest thing that anybod} could 
give to a person and you know but she didn't know the consequences when she gave you 
know the giant the gift of you know you'll never spend any time apart and always love 
each other, she never thought I guess that's what it was that there was no thought by 
Lucinda into what the consequences were. 
S-There is a text-to-text connection between Ella Enchanted and Sleeping Beauty 
because the fairy, there's three fairies in Sleeping Beauty and you know in fairy tales 
there's always a fairy and then when you had a baby the all these like give them like 
presents and stuff? And so the three fairies gave Sleeping Beauty all presents and 
Lucinda gave Ella Enchanted a present. 
W-Um hum. 
S-That which was a spell 
W-And, I think it was you know if it wasn't for the maids, the I guess that's what you 
would call it the maid, um who was a fairy herself, there wasn't for her, I don't think Ella 
would have been able to uh you know live a somewhat normal life. I think one of the 
parts that I didn't like was the actually the two you know the two step sisters or the you 
know the her two friends. That's you know one caught on that she always had to obey 
and the other one just didn't have any realization of you know of what was happening 
around her and I guess that's where the connection was when the dad was loosing money 
as a trader and he was going to marry and he then she would have the two ugly 
stepsisters. And I guess and with the glass slipper and stuff so the analogy of uh you 
know and Snow White or not Snow White, Sleeping Beauty or Cinderella. One of them. 
Cinderella. Uh I guess that where the connection was for me. What do you think of do 
you like reading fairy tales? 
S-No, not really but I just like reading Ella Enchanted but 
W-Well why do you like reading Ella Enchanted? 

S-It was just 'cause it first caught like cause everytime our teacher's tell us in 
school to read the back before we check out a book or read the first page of it so I flipped 
to the first page 'cause I read it as an AR book right? So I flipped to the first page of it 
and I read it and it sort of was like fairies things like that. I like and also I like any book 
with a pretty girl on the front and Ella's pretty. 

W-And Ella's pretty. She has a on the cover. Um 11 enjoyed reading the book I 
thought that uh you know some of the trials and some of the uh hardships that Ella had 
because of because of the curse you made it difficult but I think it made Ella a you know 
a good person and she tried to you know do everything to get rid of the curse. 

S-What characters did you not like? 
W-I didn't like the I didn't like the two stepsisters and I didn't like um the what 

were, not the gremlins or whatever when she had to she was going to find her dad and 
went through the woods and she was the only one that could talk to the 

S-Yeah. 
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W-Yeah to the animal and stuff and what were they called? What were they? 
Were they um 

S-The monsters? 
W-Yeah something like that but they were worse than gargoyles, I think I uh 
S- Well, ... 
W-But anyway I think that part was you know wasn't it was interesting for her to 

talk to the animals and to get away from the animals so they wouldn't eat her and then 
she you know was um the prince and coming along and the prince and she helped the 
prince out with these um these mangy beasts. And I really I another part that I liked 
another part that I like was the uh the uh giant's wedding and I think that's that was quite 
interesting how friendly and how open they were with strangers and stuff So there was 
again a lot of a lot of things to leam from you know from the book of what some of the 
hardships that Ella went through and um you know and that it didn't hinder her or it 
didn't make her uh a recluse or anything she continued trying to live a normal life. 
Um what other parts did you like? 

S-Um, mostly the same as you. I thought it was sort of weird 'cause I didn't know 
giants could get married. 

W-Well but again what we we're this is a fairy tale so anything can happen in a 
fairy tale. 

S-Yep 
W-So giants can marry and you know uh (pause) other than you know anything 

can happen in a fairy tale so. What else do you add? What else do you think was 
happening that you enjoyed in the 

S-What's ok I forgot if this happened in this book or another fair book I read but 
she would climb down the window and tried to escape from her room? 

W-No I don't think, no I don't think it was this book. 
S-'Cause in one of the books I read it was a fairy tale too and it was sort of 'cause 

yeah when she was trying to mn away she climbed down her window 'cause she had the 
ivy thing growing up or something and she got in her I think in her worst clothes or 
something and went down the ivies and tried to find her. 

W-Ok, well who do you think uh was there any heroes in this book? 
S-No not really. 
W-No, no heroes nobody came to the forefront of saying without this hero then 

the book wouldn't have been that interesting? 
S-Well there wasn't really a hero but there's a prince and every and mostly every 

fairly tale the prince is the hero but in this one it wasn't actually the prince. 
W-Ok, um any parts that you disliked in the book? 
S-Other than Fr— other than when Frannie the fairy Lucinda gave her the spell 

that was the only part I didn't like. 
W-ok, um anything else? What else do you think? 
S-Um 
W-Would you, I would recommend it in my class you know as a teacher, I would 

recommend it as a book to read you know and um just because some of the some of the 
leaming you know that you know you can be friends with 
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S-Its like having a girifriend and stuff 
W-that are different and stuff 
S-Having her curse is sort of like having ok Ella Enchanted well if Ella Enchanted 

was a real person and like in modem life in today well if she had something like that it 
wouldn't be as like 'cause I have asthma and no one really cares but its sort of like that. 
Its just like her having 

W-So do you think, you're saying that the curse that Lucinda put on her was like 
having (pause) 

S-A disorder 
W-having a disorder. Having a medical problem. 
S-Like (pause) I don't know what else there is so I picked on asthma. 
W-Ok. (Pause) um all right I'm just trying to think of anything else in the book 

that we can 
S-I don't think there is anything else you can actually that you can pull out 'cause 

you told most of it. 
W-Alright well and if not we can come back and we can discuss it again. 
S-We'll end on this. 
END OF INTERVIEW 

W-Alright, Sarah we're going to discuss the book The Giver since we uh since we 
both read it. Will you just tell me what you thought about The Giver? 

S-It was good. 
W-Well, What was good about it? 
S-I don't know, everything. 
W-Well just tell me little bits about maybe something that you liked or you know 

one of the main things that sticks out. 
S-I like all these comfort objects 'cause it's sort of like my puppy dog. 
W-What was her comfort objects? It was a hippo? 
S-I think 
W-I think it was. 
S-I don't know. 
W-Well who was your favorite character? 
S-The girl friend. 
W-Girlfriend? Can you remember her name? I can't remember her name either. 
S-You have red hair. 
W-Well why did you like her? 
S-Oh Fiona, that's her name. 
W-Fiona. Well why did you like Fiona? 
S-Just because she can be nice and stuff like that. 
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W-Well what was the thing you thought about when you were reading? What 
popped into your mind? 

S-I didn't like 'cause when they were talking about release at first I thought they 
were just like you know you would just go up there and say I want to get released and 
stuff and they were just you go unfil you die. 

W-Right and where would you go if they were released you? What did you 
thought before you knew what released was? 

S-I thought they were just like if they have family right? They'd just go over there 
and they stay there and stay there until they died. 

W-Oh, ok. 
S-But then I finally read about the release and they were like giving them the shot 

thing and it would kill 'em and then they would put them in a plastic box and throw them 
in the trashcan. Yuck. 

W-Um, so you didn't like that part of the book. 
S-No 
W-No, well I, did you enjoy reading the book? 
S-Yeah. 
W-Well because I enjoyed reading the book and that's why I chose the book 

because you know I like Jonas and you know he was brave to uh you know to do what he 
did. He was brave to mn from the community that he lived in. You know, he wanted to 
experience more and you know he thought there was more out there. So um you know I 
enjoyed reading the book. I thought Jonas was pretty brave and pretty strong. Well see 
the other things that stuck out in your mind? 

S-Um um I'm trying to think. At first 'cause at first I didn't know 'cause it says 
where they were when in the first part where it says they had to like this jet was going 
over but it was like a wrong tum (?). 

W-Well, when I first actually read the book one of the things that stuck in my 
mind was that I just thought that it was a closed community almost like uh um you might 
understand, or what ever almost like a cult, um you know where you weren't allowed to 
leave and only the leaders went into the community and that were my thoughts when I 
first started reading it was saying ok this is a cult, it's keeping them, it's mind control, 
and you know they're not going to uh .. . 

S- They had a speaker. 
W-Yeah, they had a speaker and everybody knew everybody. There was no 

crime. You know they didn't have any crime in the city. 
S-Only the giver was allowed to tum on and off his it were he just had a little 

thing and they didn't have it. He could go in there and you know I want it all now and I 
want (?) 

W-Well and the giver was the one that took on all the feelings and all the thoughts 
and everything in the community. And that was a huge job and for Jonas to be picked you 
know for that job I mean you know they must have thought he was special. Um you know 
I think the book has a lot to offer and I think the book has um just a lot of things 
happening you know do they live by an airfield? Is do they is it an island they live on? 
You know is it in a valley? Um whereas Lowrey she really didn't you know she's good at 
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letting us think about what's happening in the book so but some of the other stuff did v ou 
enjoy reading the book? 

^ S-It was funny 'cause I didn't cause at first I thought when I heard Asher's 
[Jonas's friend] name I wouldn't imagine anybody called Asher. 

W-Well I guess some of the names (?) you know I just thought Jonas was you 
know was brave and you know to leave and a strong individual. Um you know and I 
think even some of the things that were happening in the book too that um you know they 
had different roles for men and women. You know the role of Jonas' mother, which 
wasn't really Jonas' mother, is like a family that was put together. 

S-Yeah 'cause they first picked like they picked the mom, his dad and his mom 
and its like ok you guys are going to get married and then this other lady then they had 
these kids and they say ok you guys are gonna and all of the families have two kids. 

W-Um hum. 
S-A boy and a girl. 
W-Yeah so. You know I thought that um the family stmcture or just the family in 

general like you know the mother was a judge and the father worked in the nursery as the 
releaser or whatever. 

S-No he was the nurturer. 
W-The nurturer and you would think that's should be a um you know a woman's 

job or what ever but uh Louis Lowery changed the roles around of each member in the 
family. 

S-Yep. (Pause) 
T-Um but anything else that you know that was uh 
S-No 
W-Happening in the book? You know any other thoughts or any other questions 

that you have about the book? 
S-No 
W-No, nothing else? Ok. Did you, did you know some of the things when you 

were reading it or whatever when you were saying oh. I really don't like the book and I 
don't like this and I don't like that you know. But it sounds like you were ok with it. 

S-At first it was like any book (?) and stuff like that and then it was real creapy. 
'Cause you know if something happened here it would be weird to leave all your things. 

W-Yeah but there was no cars, everybody drove a bike. You know I mean all the 
food was prepared and they left the dishes outside their door and somebody came by and 
picked up their dishes and washed it for them. You know so they didn't um 

S-It sort of like when you have leftovers like a lot of leftovers you can put them 
on plates and just stick it out like in a microwave or oven and just let it. 

W-I know I thought it was a good book. A good book to read. Any other final 
thoughts? Nothing else to 

(END) 
H- Ok this is Little Women. 
W-The next book we're going to talk about is Little Women. You get to ask some 

of the questions. Yes you do. 
S-Ok, did you like it? 
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W-I uh I actually did. I enjoyed once I started into I enjoyed reading it. You know-
there were some parts in that I you know it got slow but over all I enjoyed reading it. 

S-Which one of the giris did you like the most? 
W-I like the one that was outspoken the one that was really you know uh almost 

the bully of the family or whatever. 
S-Yeah, Jo. 
W-Jo yeah. That's whom I enjoyed um some of the things that you know that 

were happening for her. Overall I think you know the book was really interesting. It was 
you know uh um chronicle it was a good chronicle of the you know of the lives of the 
sisters and I think the family and the it described well the hardships you know that the 
fanulies went through during you know the depression and you know that it was difficult 
starting over you know they had lots of money and then all of a suddenly they didn't have 
any. So the difficulties of starting over. 

S-Would you read it again? 
W-Um yeah I probably would. I probably would. 
S-Would you like recommend it to anybody. 
W-Um hum. I would uh recommend it to everybody and anybody that really 

enjoyed reading I would recommend it to them. It would be a good book for them to pick 
up. So what were your thoughts on it? Did you enjoy reading the book? 

S-Yeah. I liked it? 
W-Well who did you um 
S-I liked Meg. 'Cause she's pretty, she's tall. But you see her cause I read her just 

'cause I did sort of a biography. They'll take em out sometimes and I read that and it was 
she was like she was like the boss it was like ok we got to talk do this and get your sisters 
and something like that. 

W-Was she, she was the oldest wasn't she? 
S-Yeah. 
W-Yeah 
S-She's 
W-There was four sisters. Four little women. 
S-Two big ones, two little ones. Uh I have a question for you. Would did you like 

the Lousia May Alcott? Did you like the book? 
W-Did I like the way she wrote the book? 
S-Yeah 
W-And stuff? 
S-Yeah 
W-Yeah I you know I think the book is well written and well put together and um 

it has a flow to it and like you said at times there you know I think it was just me that I 
wanted to be finished with it and um there was times that I didn't want, I couldn't put the 
book down. That I wanted to you know read on to see what was going to to happen to one 
of the sisters. You know when uh they were off in Paris or with the aunt or you know 
they were waiting for their father to come home and you know when Jo cut off all their 
hair and sold it and stuff You know like I said it uh shows all the stmggles and things 
that happened in the family. 
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S-Would you read any of the other classics? 
W-If I had the opportunity I probably would. 
S-Little Men 
W-Littie Men I'd probably read that and um yeah but um. Um so tell me what 

was your favorite. 
S-The part my favorite? 
W-Yeah 
S-It's they went to a picnic and its sort of like a teddy bear picnic and stuff they 

brought their dolls and everything and it was funny because you know cause Jo she didn't 
want to carry a doll so she just (?) and one of the sisters doUs head popped off so she 
breaks her into pieces. 

W-Right. I think that's in that book. I think that's part of the book. Um hum, well 
can you you know relate to any of the stuff that's going on? 

S-To Jo. 'Cause during P.E. we have to mn and stuff like that and she would 
always go and play like baseball or something with the boys or what ever the boys are 
doing she was always out there. 

W-Um hum 
S-The clothes were different because it was back in the 1900's. 
W-There were thirties or twenties I think the book was written in. Um what other 

thoughts do you have on the book? You enjoyed reading the book. 
S-I read some of the biographies in cause the have different books about them like 

they have Jo's presents. Meg's book and stuff like that. 
W-Ok, well like I said I thought that it was a good book and you know I um you 

know we enjoyed some of the friend. What was the friends' name? Charles was it? 
S-I think it was Lorrie. 
W-Lorrie or something, yeah. Um you know some of his adventures were quite 

interesting in that he uh you know how he fit into the family and how his uncle fit into 
you know into the scheme of things. You know everybody should have a friend like 
Lorrie. You know that he was enjoyed giving presents and he enjoyed you know being a 
part of their family and stuff so I think you know it good to have neighbors and friends 
like that. 

S-In the very first of the book they have a picture of Louisa May Alcott where she 
was like where she was bom and during when she was a teenager and stuff and then. 

W-Well this book is almost isn't it autobiographical? Doesn't Louis wasn't she 
one of the sisters? 

S-I think yeah. I think that one or one of them. 
W-Yeah she was the oldest or something? 
S-That's Jo right there and Meg was the oldest. 
W-Right I think she was she was um gets in as one of the sisters that's how she 

ended up creating the book. Um 
S-Anything else? 
W-I don't know, like you said I just uh some of their I think the book you know I 

haven't read Little Men but I think that the uh book would will be totally different than 
uh you know Littie Women. I think Little Men of course will be totally different then 
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Little Women but because I thmk just the way they handle themselves. Men handle 
themselves differently in simations so I think you know that'll be a I guess an interesting 
comparison. I would be to see um 

S-That's how when she was asking me how Dr. Holly was asking me she was she 
was saying um if the Little Women mmed into Littie Men would it be the same tiling? 
Would I still like Meg? And I said I wouldn't know 'cause I have never read the book 
and I've never... 

W-Well exactly I have never read the book either so I think uh um its going to be 
different because I think in each simation the uh um you know of course in the end is 
going to be react differentiy you know in situations. You know um you know as much as 
Jo wanted to be the tom boy and wanted to be um you know the son that they never had, 
um still wasn't it wouldn't be it wasn't the same as having a son. You know because he 
would have been you know he would have reacted differentiy and it wouldn't have been 
um well I guess we could look at a lot of different things. If Jo was a boy. Say he was a 
boy in three and he had three sisters. 

S-K Jo was a boy and her name was Joseph. 
W-Well and they call her Jo. And the friend that was next door was a girl. Would 

the out, of course, the outcome would be different than what the outcome was. Um, you 
know I think Jo would have been Jo would have been different um in all aspects of 

S-It would be like she wouldn't have long hair, it wouldn't 
W-She might have long hair but you know she wouldn't have been having the 

leader of some of their clubs or picnics and smff hke that. I think the book would have 
been totally different. I think Jo would have been probably if Jo had been a boy Jo would 
have been lost in the shuffle. I mean he would have been lost in the book. That I don't 
think there would have been any um 

S-Just like the first part. It was like and we have a brother named Jo and Joseph 
but we call him Jo and blah blah blah and then the rest would just be httie girls. 

W-Right I think Jo would have been lost in the shuffle. Um 
S-For the friend. 
W-Um , right but I think Jo would have been like you said he would have been 

lost in the shuffle of things that's um he wouldn't have been mentioned as much as Jo the 
female. Although yes the book is written about httie women but you know I guess we can 
only speculate on if Jo was a real son like they had would it he would have been 
mentioned probably a lot less than Jo the female. 

S-That's all 
W-Any other, any other thoughts on the book? 
S-No, no, no. Not me. For you? 
W-Like you said just over all I you know I enjoyed reading it and I thought it was 

uh quite interesting and um 
S-Yep, yep tiiat's what I thought, that's all. 
W-Yeah like you said there's nothing other no other thoughts or anything like 

tiiat? 
S-I can't think of anything else, can you? 
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alright 

dog. 

W-Like I said, 1 enjoyed reading the book and uh it was interesting to read and 

END 

W-Well the next book that we're going to discuss is. . . 
S-Gaaaathering Blue. 
W-Gathering Blue by Lois Lowery. Um. 
S-Kira and um what's his name Otis the main character. And the littie boy and his 

W-The little boy and his dog. 
S-I think it's 
W-Matt's, Matt's ranch was the name of the dog. 
S-And I like the part when she got her new roommate in the little castie or 

something and probably my favorite sitting outside, "we can not go into my room" 
Ranch house small bug. 

W-Well again Lois Lowery brings to you know to the head w ave of you know 
like a closed community. 

S-She likes reading about closed. 
W-Yeah and she puts a distinction you know either you're rich or you're not rich. 

So she brings her you know her community and her status in either you have lots of 
money or you don't have any money. So that's unique you know one of the unique things 
of Lois Lowery. 

S-Our first year we didn't have any money. 
W-Right in the beginning of the book and I guess what we should say is in this 

book too the longer you lived what would happen? What would happen? 
S-The richer you'd get? 
W-No. Your name got bigger. 
S-Oh yeah, cause it was saying like when you were a toory girl 
W-Yeah your name was Kur and then when she got older she was Kiera and then 

she probably would be Kierella or maybe whatever I mean it would like her friend Anna. 
You know it probably started with Ann and then Anna and then Anna Bell and then Anna 
Belle because she was you know four centuries or four centuries old or something. 

S-And Thomas he could probably started with Tom 
W-Tom 
S-and then go to Thomas. 
W-He was a two syllable one. Remember they talked about two syllables. 
S-Um hum. 
W-You know, as you got older your name would become Kiera and then Kera, 

Tom, Thomas. Mat, Matthew. He became Matthew in the book. 
S-Um hum 
W-So her distinction her you know her writing is uh is really interesting like you 

said the same as in her other book^ The Giver and you read what was the name of the 
other book that you read? 

S-I read a couple pages of Number the Stars. It was... 
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W-Wasit... 
S-It was sort of like that they hved in the city and there's but there's these guards 

on every comer like you couldn't mn you couldn't like you could just walk buy be 
talking but you couldn't like mn up there and be like hi 

W-Ok. 
S-And they lived in an apartment building. Except its wasn't really an apartment 

building it had like you would go in there and it was all a kitchen, a bedroom, a dinning 
room and a bathroom. 

W-And that was it. But in this book. Gathering Blue. . . 
S-All their houses they were like a shack thing 'cause it was like... 
W-You're what they called the cots. 
S-Yeah. 
W-They probably had just had uh you know um just a littie... 
S-Like spices and stuff 
W-Probably just a little one room house or whatever and that was it and they 

called it the cot where they slept and kept some of their belongings. 
S-Like the herds and stuff like that. 
W-Yeah they kept some of their belongings because you like Kiera didn't was not 

rich and they were the workers you know she was... 
S-She was 
W-Her mom had to work so 
S-She would pick up little pieces and stitch them together. . . 
W-Right she worked in the um what was it 
S-Thread 
W-The weaving 
S-Yeah weaving 
W-Shop or something you want to call it the weaving shop. 
S-The weaving room. 
W-The weaving room. And she would pick up all the... 
S-Scraps. 
W-Scraps for the women that worked in there. So again Lois Lowery comparing it 

to The Giver, makes it almost like a closed community and you know makes it like ok 
there's a distinction, the upper and the lower classes um you know that if you um in her 
other book in The Giver if you were not healthy then you were released if you had any 
type of ailments. 

S-It was like the baby in The Giver. 
W-Right if you had... 
S-There was two twins and the one got the bigger was the one that lived. 
W-Right so if you were in that's what so in this book it was almost the same that 

if you were not healthy, then you were released or you were brought to the field where 
the beast would um but Kiera being not perfect her mom fought for her to stay alive and 
they probably wanted to keep her alive because she probably had this you know skill as a 
weaver as a stitcher at an early age. You know so they though hay we could probably use 
her down there. 
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S-And then they put them at the end of the book they put them in rooms where 
they the she fix the sewers rather than he fixed the stick. 

W-Um hum. 
S-And they in the sewer they would just go up there an sing the house. 
W-They had gathering the one day of the year again comparing it to The Giver, it 

was you know like the day of celebration every year and The Giver is the same as 
gathering brew. It was the day of gathering. And I guess you know I never thought of 
what the title meant. Gathering Blue. That's you know now that we've read the book. We 
know what Gathering Blue was. That she was didn't know how to make blue threads so 
she had to gather the stuff from Anna Bell who was an old weaver or an old stitcher and 
gather all the information from her on how to make colored thread although you know 
Kiera her mom was teaching her and taught her the mine and basic stuff 

S-Um hum 
W-So what was your favorite part in the book? 
S-I like the when they when she got her mom when the guy was (?) with her. You 

can wash Matt the dog here and then Matt ran away. 
W-Yeah well he didn't know what a bath was. Yeah that was funny I uh kind of 

liked that. I think my the favorite part of the book was you know I had a couple of spots 
and it was that Kiera wasn't afraid to go and fight this wicked spandera or whatever this 
lady with the scar wasn't afraid to fight her in court. And the second was finding her 
father I think was uh 

S-At first I didn't know what they meant 'cause he was looking. I thought they 
meant that he was just looking into space or something and then I finally looking back at 
memories cause his eyes were all white. 

W-Right that he um 
S-That he was blind. 
W-That he was blind and it was quite interesting to you know to find out that the 

guy that (?) Kiera, Jamison was the guy that blinded her father. So maybe you know 
Jamison had a you know a stake in keeping Kiera alive too. So yeah two of my favorite 
parts were you know where her not being afraid and her finding her father and that page 
again Lois Lowery came out with a really strong you know strong person in Kiera that 
she was strong and brave that she went through her you know her mother's death in the 
field by herself but you know it was good that she had her friend and you know that in 
the dog brain. You know its good to have friends and he helped you know save some of 
her stuff when she was in the field with her mother. What were some of the other some of 
the other thoughts that were happening? You know some of the other things that you 
were you know when you were reading were you thinking of some other stuff in the book 
you know that were happening? Anything else that, you know, in your book when you 
were reading that was happening for you? 

S-No. 
W-What were some of the other areas that in the book that you liked. Or did you 

like reading it? 
S-I just liked reading it. It was a good book. 
W-Ok. 
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S-I liked the book but I don't there are no other spots. 
W-So you know that was Kiera the main character or was um you know the 

council you know were they the main characters? 
S-She was the main character. 
W-She was the main character and you know and uh you know how she wanted 

to help Alex and you know in The Giver and she wanted to help out the baby. Singer you 
know the next person that was going to take over the singing the role of singer you know 
that she wanted to help out the, and be a friend of you know the child. You know that was 
comparably to Jonas in The Giver how he you know decided to uh mn with what was the 
name of the baby and Abraham? 

S-Um hum 
W-Was it Abraham? I think so, I'm not sure I think that's his... 
S-They were trying, the one? 
W-The one that he ran with. But like you said there was a you know there were 

some comparisons there but I think Gathering Blue you know was there a lot of 
difference differences between both books. I just think that overall that you know it was a 
good book. It was well written um you know there 11 didn't want to put the book down 
because I wanted to know what's happening. You know it got me it got me thinking, you 
know what what's going to happen in the next chapter or on the next page or even the 
next paragraph. 

S-Um hum 
W-Was that happening for you? 
S-I would just like I'd read a httie bit and then I'd put it down and go play and 

then come back and read some. 
W-And that works that worked good for you? 
S-Um hum. 
W-Doing it that way? 
S-Um hum, because sometimes I'd just get bored of reading and so I'd have to go 

play. 
W-Yeah I think we finished it up on Sunday. 
S-On Sunday. 
W-Yeah we both finished at the same time on Sunday and ... 
S-Are you finished? 
W-Um I don't know, whatever any thoughts that you had or you know um. No. 
S-Except, that he talked like a Texan. 
W-You think he talks like a Texan? 
S-Like 'wacha' and stuff like that. He goes me got sucker from you and stuff like 

that some people. I got sucker from candy shop and stuff like that. That's how they talk. 
W-So you thought he talked like a Texan. Well that's interesting. 
S-Yes, I did. 
W-Well some of them do have a you know a drawl or an accent or whatever but 

that's an interesting thought. 
S-But that's all I know. 
W-Ok, alright so nothing else? Any other final or closing thoughts on the book 
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S-Nope. 
W-Gathering Blue? 
S-No 
W-Ok,alright, I think that's it. 
END 

H-Today is March 30, 2001 and I'm with Sarah. Ok, Sarah tell me about what you 
thought about the books your dad selected for you. 

S-It was they were good neat books. 
H-In what ways were they good and which ways were they neat? 
S-Uh because The Giver because it was how they chose everything like really 

they chose their mom and dad and stuff like that and then um Tangerine because it sort 
you're reading his joumal and stuff like that so. 

H-Ok what do you think why do you think your dad chose those books for you? 
S-I don't know. 
H-Well make a guess. 
S-He cause he read them? 
H-Yeah, well that's a good reason but why would he choose them for you when 

he could have chosen 27 other books? 
S-Um, he probably thought they were good and he said Aw Sarah would like 

these books, something like that. 
H-And why do you think he would think Sarah would like these books? 
S-Um, I don't know. 
H-Well, do you think he was trying to tell you anything in particular? 
S-No. 
H-He just said here are some good books, read them kid. 
S-(laughing) No. 
H-(laughing) So why do you think? Why do you think he chose those books for 

you then? 
S-'Cause he was 'cause he I chose two girl books for him and he wanted to 

choose two books for me that were um a boy or a guy. 
H-So you think it had to do with the male protagonist? 
S-Yeah 
H-And he chose these books ok. So now here's and interesting question then. 

Why would he want you to read about boys? 
S-I don't know. 
H-Just make an educated guess. 
S-Oh ok. Um because I chose two for him that were all girls and that we were 

supposed to do how like the difference between boys and girls type of thing. 
H-Oh so you think that was the motivation for your dad is to help you see that 

there are differences between boys and girls? 
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S-Yeah 
H-So what differences did you notice based on Jonas and 
S-Paul. 
H-Paul 
S-Something like that. Um, I'm trying to think about this. 
H-ok 
S-Because it was (pause) um 'cause I'm not a I'm not a boy right 
H-Uh hum 
S-and so maybe he just wanted to he wanted to show me how you would live a 

life like if you were a boy or something like that. What you would have to do and stuff 
like that, like you would have to help do all the like chores and stuff like that. 

H-Do you think that these boys lived normal boy lives? 
S-Not Jonas. Not Jonas. Paul was normal but Jonas he had his mom and dad 

picked and then they had Lilly and him picked so and then he got his job picked and he 
didn't want like he couldn't go to college or anything or well I'm going to find this 
profession and then he was going to have like his wife picked for him everything like 
that. 

H-So, let's go back to that question about what are the differences between the 
boys in these books and the girls in your books. 

S-In my books there's more than well Ella Enchanted well it's sort of like Jonas 
because its 'cause The Giver is sort of like magic type thing and then Ella Enchanted its 
all magical and stuff like that and Little Women and Tangerine were sort of alike because 
they are normal they live normal lives they don't have to like go for a lease and they can 
just live a long and die when they want to. 

H-Alright, so lets go that area where its like ok what if Jonas had been a girH 
How would things have been different? 

S- Um, he probably wouldn't have liked his brother as much as he did because he 
liked his brother a lot he liked 

H-a girl 
S-He played football and everything and... 
H-That's Paul. 
S-Yeah 
H-We're talking Jonas. 
S-Oh Jonas? 
H-What if Jonas had been a girl? 
S-Um it would have been a lot different and if Jonas's little sister was a boy it 

would have been a lot different because usually you know they would have shared a 
room or something 'cause in like a lot friendlier to each other and stuff like that. 

H-So if Jonas had been a girl, he and Lily would have been better friends? 
S-Yeah cause you don't ever hear really that much in the book it was all Jonas. So 

maybe if it was a boy and he was a girl maybe he would have been like better friends and 
it was it would have been. . . 

H-What if Lily had stayed a girl? So you were just saying that if Jonas had been a 
girl he and Lily would have been closer. 
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S- Yeah 
H-Ok, ok just making sure of that. All right, what other kind of differences do you 

think would have happened? 
S- They would have shared, I think they would have shared the same interests him 

and her and Lily and like you know usually they were playing with dolls or something 
that Lily was doing and stuff like that which he never had anybody to play with so. "Cept 
for at school. 

H-Alright, any other differences? No? 
S-No 
H-She would have had the same job that Jonas had and all that? 
S-Um hum 
H-Ok, um what if Paul had been a girl? 
S-Um, she Paul he wouldn't have liked his brother as much because you know the 

brothers pick on their little sisters all the time like that so maybe because if Paul was a 
girl that they wouldn't that he would like his brother that much because he'll come home 
and just act weird all and stuff like that with all of the. 

H-The moment I want you to talk on tape there are some new noises. Ok so but do 
you think Paul and his brother liked each other? 

S-Not really because when Paul talked about his brother he was always like in 
trouble or always going with his friend Arthur and you never and then and then when you 
were talking about him he was oh he's the greatest and stuff like that if he were talking to 
his parents and its like never Paul was the greatest and whenever Paul did it. . . 

H-But do you think it would have been worse then if Paul had been a girl? 
S-Yeah because they would have been probably like if his soccer practice had 

been ballet lessons or something like that and he had like a big competition and its all like 
well Eric has a football game so we're going to the football game and not your ballet 
thing and so it would have been a lot worse because he had something to go to why don't 
you go to that? 

H-Ok, do you think if Paul had been a girl that Eric would have treated him in the 
same way when he was younger? You remember Paul had problems with his (?) because 
of Eric right? 

S-Um hum 
H-Do you think that would have happened if Paul had been a girl? 
S-Um maybe. Because they act like it was the same thing but maybe not because 

he might have not did it. Because you know maybe his mom told him if Paul is a girl 
maybe she told them like don't make Paul do that or something like that or if he was a 
boy the mom never told him to do (pause) well the mom practically never told him to do 
anything so. 

H-So you think the mom would/might be more protective if it had been a girl? 
S-Yeah 
H-Ok 
S-She had two boys. 
H-So, let's take a look at all four characters. We have Paul and Jonas, Ella and 

then well we actually have four girls, in Little Women. 
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S-So that's eight 
H-Seven 
S-Seven 
H-Five, six, seven, seven 
S-Yeah 
H-Two boys and five girls. 
S-Um hum 
H-Ok, so what differences in these books did you notice between girls and boys? 
S-Um the way they dress. Girls always like very like 'cause in Ella Enchanted and 

stuff she was always dresses dressed in dresses and everything like that same in Little 
Wonien and usually when you see a boy they're probably not going to be in a dress so. 

H-No chances are 
S-(laughing) 
H-Do you that are the only differences are the way they dress? 
S-And, their looks. Girls look like girls have wear all the makeup and stuff and 

put their hair up in bows and you know boys wouldn't do that and that's (pause) 
H-So that's still looks do think there is anything different about the way they 

acted or anything? 
S-Um yeah. Because usually, (pause) they were there's a saying there's, I'm 

trying to think of how to get this out. (pause) They're the same in their feelings like they 
can have happy, sad stuff like that but they're a difference in like occasions, like 
occasions where they go to and stuff like that. Like because ghls they go to picnics and 
stuff like and like teddy bear picnics or something like that and usually boys they didn't 
want to go so they usually were probably played basketball or go to a football game or 
something like that. So, different occasions to go to. 

H-So let's go back to that question about if those are differences, why do you 
think your dad might have chosen those two books for you? 

S-To see like what a boy's life is? 
H-Um hum why would you think it would be important for you to know that? 
S-Because I'm a girl and I've never lived a boys life. 
H-Right so why is it important to know about boys lives? 
S-It's not but maybe he just wanted me to read them because it was saying oh 

maybe you should same thing I said, maybe you should like them or something like that 
or maybe you should just like reading and sort of in Tangerine and stuff like that its sort 
of like keeping a diary or something like that and so maybe that's why he wanted me to 
read that one. The Giver I don't know why. Maybe because we keep memories and some 
other person don't but. . . 

H-So is that important to keep memories? 
S-Um yeah 
H-Ok 
S-Yeah, remember things like when you are two or one or something like that. 
H-Ok, I have another questions for you and I'm trying to think of it because you 

said something that made me wonder. Do you think your dad deliberately chose boys for 
vou to read about? 
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S-Yesssss. Y-E-S 
H-Why? 
S-Uh, Because again I'm not a boy and I don't know how to live a boys hfe and 

don't know how thev would live it or anvihing like that what thev would do... 
H-So 
S-Stuff like that 
H-Does your dad want you to live a boy's life? Is that the deal is that what you're 

tr}-ing to say? 
S-Nooooo. No no no no no. 
H-Ok, so then wh}- would it be important for your dad, if he deliberately chose the 

boys for yah, 
S-Um hum 
H-why would he want you to know about a boy's life? 
S-Who knows why? 
H-We ought to make an educated guess then. 
S-Um 
H-'Why would you think? What is your opinion? 
S- Probably, wants me to leam how to build something you know. 
H-Do you think he might w ant you to like become closer to him? 
S-I am closer to him. I'm like practically a magnet to him. (laughing) 
H-So then why then you would have an understanding of a boys life w ouldnt 

you? 
S-Sort of 
H-So... 
S-(pause) I'm trying to think 
H-I just think its interesting let me teU you what I'm thinking so that might help 

you. I think it's interesting that your dad chose boys for you and you chose girls for him 
S-See because I only had two books out... 
H-Um hum 
S-and I didn't want to give him Mar} Kate and Ashley you know because it 

would be like weird. And of course that books all tom up because I've read it so many 
times. 

H-Um hum, you ever read about boys besides the ones your dad gave you? 
S-No 
H-How come? 
S-I'm reading a book about boys right now. 
H-And (pause) what are you thinking? 
S-It's good because its mostly about the cat like but the cat's a boy too so. 
H-Um hum. What's it called? 
S-Time Cat 
H-Um 
S-You can travel different places. 
H-If you had to choose did you choose that book or did your teacher ask vou do 

it? 
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S-I chose that book. 
H-So you do read about books w ith boys in them. 
S-Most of the time yeah like Beverly Cleary books they have them all the time in 

there. 
H-Yeah so but you said at first no you wouldn't read about boys and then your 

saying weh no I read about them all the time. So what? 
S-I'm like sometimes I read about them. Its not like every time I go to the library 

it's like Where's all the books about books or anything like that. 
H-Uh huh but your favorite books are about 
S-Giris 
H-Um hum. Because? 
S-Or horses. 
H-Girls and horses 
S-Girls because like if there was a really pretty girl on the cover and I read the 

back of the book and I say oh that's good and there was a girl on the cover I say oh I'll 
get that. 

H-Because it looks good. 
S-Yeah 
H-What if she's an ugly girl on the cover? 
S-Its still a girl. 
H-So you'd read it. So you'd read it? 
S-Um hum 
H-Ok so if you're you're attracted more to girls. 
S-Um hum 
H-But your dad chose you boys. 
S-Um hum. At first I didn't, if I didn't know better, cause at first I thought this 

was Lois Lowry. Because she puts people on her cover that's not even her so I was like 
cause at first I thought it was Luis like with the un in it so it was like oh that must be him 
he's writing about himself or something and then in Gathering Blue and I w as like ok its 
about that's her so she's writing about her. And finally I figured out that wasn't' it. 

H-Of the five books which ones your favorite? 
S-Oh, (pause) Um, Little Women or Ella Enchanted. 
H-So they are your favorites? 
S-Yeah 
H-Ok nobody's feelings are going to be hurt here. 
S-Ok 
H-Lets list them one, two, three, four and five. 
S-Oh ok. 
H-First you like 
S-Little Women 
H-Ok, then 
S-Ella Enchanted 
H-Uih huh then 
S-Tangerine 
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H-Ok 
S-The Giver 
H-Uh hum 
S-Gathering Blue 
H-Why Gathering Blue? 
S-I don't know I didn't get it. 
H-Oh 
S-Well I got it but I didn't get it. 
H-Ok 
S-It's sort of weird 'cause its in that Gathering Blue it was funny I thought he 

talked like a Texan 'cause you know they talk weird and sometimes they don't finish all 
their sentences so that's why I put it last 'cause I didn't get when he was talking or when 
anybody else was talking I was like ok whatever. 

H-So when do you think this happens? 
S-Like time period? (pause) Um just the two Lois Lowery books or all of 'em? 
H-Lois Lowery's book Gathering Blue. 
S-Gathering Blue (pause) Nineteen (pause) twenty? 
H-Before us. 
S-Oh... 
H- In the past? 
S-Yeah 
H-Ok it happened in the past. When does The Giver happen? 
S-Way way way in the past where 
H-In the past? 
S-Like in the country, country. 
H-Ok and this is more recent than there. 
S-Yeah they had places to go people to see. 
H-WeU, here's that's another interesting thing. Let's take a look at that. We've 

got five books here. Which one took place first chronologically? Do you know what that 
means? Time order. 

S-Yeah Right. Ella Enchanted 
H-Ok that came first and then 
S-Littie Women 
H-and then? 
S-The Giver 
H-Ok 
S-Gathering Blue 
H-Uh huh 
S-and Tangerine. Tangerine's more modem modem day. 
H-Uh, what if I told you I thought that The Giver and Gathering Blue were in the 

future? 
S-(pause) That's weird. Unless I was a psychic I wouldn't know that. 
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H-Ok, So, you think your dad chose the books, I'm just making sure I want to 
recap here, chose the books deliberately with boys in them so that he would help sort of 
understand what boys lives are like. 

S-Uh huh. 
H-And you can't figure out why he would do that? 
S-Um 
H-Why do you think it would be important to know about a boys life? 
S-Ok I'm going to change that answer. 
H-Ok 
S-I think he picked those two well Tangerine because its modem day right? So I 

like reading about modem day mostly. But The Giver because its in either in the future or 
in the past. 

H-Um hum, because 
S-(pause, laughing) 
H-So he's giving you a book in the present, and he's giving you a book in a 

different time period 
S-Books in the past. 
H-So why? 
S-Because maybe he thought it was going to be fun for me like to read two books 

about boys and like what they're lives were and like how they lived it and what the 
hardships they go through and stuff like that and 

H-Uh huh 
S-and what time period it was and stuff like that. 
H-Ok 
S-I changed my whole thought. 
H-That's ok you're just working this out. That's what I'd expect you to do that 

"cause I ask hard questions. Um, I'm still stuck, I'm stumped on this why is it important 
for you to know about boys lives? 

S-I DON'T KNOW! (laughing) And I don't have a little a guess either. 
H-Well we're talking that was your dad but lets talk about you. Why would you 

think it would be important to know about boy's lives? Between you and me. Why should 
we know about boy's lives? 

S-To I'm trying I was thinking but no that's wrong. 
H-Try it. Just try it out loud. 
S-Um I was thinking that maybe 'cause they were like they were both happy in 

their lives and stuff like that maybe he wanted me to live a happy life that I already have. 
But 

H-He may think you might have some this might help you with understanding 
that you have a happy life? 

S-Yeah 
H-Ok 
S-Because they didn't like when they were hurt they were like got cheerful all of 

a sudden so . . . 
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H-Well do you think that maybe he was trying to show you through these two 
books with these boys that you, in comparison, you have a happy hfe. too? 

S-Um hum 
H-Ok. Alright, well that's your dads answer. Now there's you and me. Why 

should we know about boy's lives? You see any reason for if̂  
S-No. 
H-How come? 
S-Some of the stuff its like the boys don't want you to know about it so. 
H-And you say, you say you don't have to know about. 
S-Right but he probably does want me to know about it and 
H-I'm talking about you and me, we can forget your dad. 
S-Oh ok 
H-I'm saying between you and me why should we know about boys lives? 
S-There's no reason to. 
H-So we can live our lives without knowing about boys? 
S-Yeah (pause) 
H-No, qualifiers there? Yes I don't need to know about boys. 
S-Right. 
H-Ok 
S-laughing 
H-Alright thanks Sarah you did a good job. 
END OF INTERVIEW WIIH SARAH. 
H-It is still March 30 and now I am with Walter, ok why do you think your 

daughter chose those two books for you? 
W-Why? Um because she um I guess she thought they were interesting and that 

they would be interesting to me. Um and um 
H-Honestiy? 
W-Honestiy. 
H-No I'm saying were they interesting. So now I'm tuming to you and saying 

were they interesting to you? 
W-Yes they were actually. I was um, especially Little Women there were you 

know a few times that it was like ok lets get this stuff over with but there was a more 
times where I was like ok I want to continue to reading this chapter so to see what's 
going to happen at the end of it. For Jo or Meg or whatever and uh Ella Enchanted its it 
was interesting but it was it just didn't you know it wasn't like ok I want to continue 
reading it was like get through this book. 

H-Ok, In order to do this project. 
W-Yeah 
H-Um so, you think she picked those books she thought they were interesting and 

she thought you would think they were interesting. 
W-Right 
H-Any other reasons? 
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W-Um basically most of her books are female books so and I you know I think 
that's why um the books were chosen to because of that. Because its female and she 
wanted me to experience something different, I guess. 

H-Different than? 
W-Um, than I guess some of the other books that I have read in the past that w ere 

um you know male dominated or uh both male and female. 
H-Ok, alright here's a question I asked Sarah as well. Um what differences would 

have taken place in the books if the characters had been flip flopped in that I mean if 
Jonas had been a female or Ella had been a male or lets do it that way. If Ella had been a 
male. 

W-Ok, well I think that with The Giver that uh you know that at the ending of 
course would have been totally different because uh and don't take this wrong or 
anything like that but. . . 

H-I'mjust the I'm just the 
W-Your just the . . . 
H-the researcher, there you go. (laughing) 
W-I I you know I don't think a female would have taken that step like Jonas did 

to get away from the community to um move on to something else. I don't think a female 
would have done that. I think a female would have just decided ok this is my duty and I 
have to do it. That's society anyway. I mean in Ella Enchanted um I just think some of 
the stuff that was happening in the book probably would never have happened. 

H-Because. 
W-Um, you know because it it's a female book. And 
H-Your going to have to be a little bit clearer than that. 
W-I know if it was if it was just some of the activities. I'm trying to think of 
H-You know, you can be as sexist as you want because we need to get honest 

here. I'm the objective 
W-I am being honest 
H-I'm the objective researcher. 
W-Ok, now I am being honest that's why I am being honest. That if Ella was you 

know Ella or whatever and Elton 
H-Ok, Elton Enchanted, I like that, go ahead. 
W-If it was Elton then um you know I think um yeah I'm just trying to think some 

of the things that happened in the book you know with Hanzel and Gretle or whatever 
that um Elton probably would have you know just she'd been late being a typical male he 
would have said hey you're on your own I'm out of here you know you got to make your 
own way um and that's the same thing in The Giver too. But I think though with Lois 
Lowry if we look at the other book that we read. Gathering Blue there's a lot of you 
know similarities in that book. 

H-Between? 
W-Between between Kiera and Jonas. You know when I read that book I was like 

wow ok you know she Lois Lowery always you know in both books, gave us a distinct 
society. You're either upper or lower, and um you know that if you didn't fit into the 
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mold then you were released in The Giver or you were taken to the fields for the beast 
you know so um there was a lot of similarities in that book. 

H-Well what if Kiera had been a male? 
W-Um if Kiera was a male, oh I don't again, I think uh you know that she Kiera 

wouldn't have been working in the uh picking up scraps of weaving or whatever she pro, 
he wouldn't have been working in there he would have been more into uh hunting and 
stuff like that. 

H-So the whole book would have changed because . . . 
W-Yeah oh yeah you know it totally would have changed, totally changed. 
H-What if Paul had been a girl in Tangerine? 
W-In Tangerine if Paul was a girl um you know that that actually I think some of 

some of the stuff would have stayed the same. I really do I think if it was Paula, Paula 
could have still played soccer and still played nets and still wom big glasses and still 
would have had the same things that were happening um to Paul would have been 
happening to Paula. Um you know having an ugly brother and stuff you know and friends 
and changing school I really uh I really think a lot of the stuff would have probably 
stayed the same. 

H-Do you think that Eric would have done to Paula what he did to Paul when 
those when they were young? 

W-Oh exactly. Yeah because I think that was just Eric's personality or whatever 
just to be nasty like that. 

H-Ok what if Little Women had been well there is such a book as Little Men. 
W-Well yeah but again but that's' what I you know uh I discussed with Sarah that 

uh you know I never read the book Little Women but if we would have changed some of 
the names and even if we would've took let's say Jo, ok would have been the son that 
was the son, I think Jo wouldn't have been the main character. I think he would have 
been lost in the shuffle and it would a just concentrated on the three girls and poor Jo 
would have been would have been lost but it would have been a whole lot different if the 
neighbor the boy were a girl. So then Jo would have become more of a character a main 
character if the if what's his name in that book in Little Women.^ Charlie, Charles? 

H-The guy next door and that ended up falling in love with Amy? 
W-Yeah, with Amy the youngest. What was his name Charles? I think so. 
H-Was it Charles? 
W-Yeah 
H-Well I bet you if you'd get your girl in here she'd know it. 
W-She probably would. 
H-She'd know it right away. I don't think, Charles doesn't sound right. 
W-It doesn't? 
H-Oh Lorry. His name was Lorry 
W-Lorry 
H-For Lawrence, that's it yeah 
W-That's right. So if it was a Lorrie and Jo was a boy, then you know that would 

have been totally different for Jo. 
H-Right. They would have been buds. 
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W-Right they would have been buddies. 
H-Alright, of the five books lists them in order the way you liked them. 
W-No doubt The Giver has the number one position. I thoroughly enjoyed it. Um 

number two would be Gathering Blue um number three would be um (pause) 
H-The Giver 
W-Tangerine 
H-(laughing) Its that eyeglass sort of the one with the glasses, ok 
W-Yeah, Tangerine and um Littie Women and Ella Enchanted. 
H-Ok. Then here's the next question. Um well why didn't you like I could ask 

why you didn't like Ella Enchanted but you sort of explained that already and that's the 
question I asked Sarah was why she didn't like she liked Gathering Blue the least and it 
was she just didn't understand it. She didn't. . . 

W-That surprises me because we had a really good conversation on it. 
H-(laughing) 
W-We had a really good. . . 
H-That reminds me where do you think you have the best conversations? 
W-Um I think it was with Tangerine. I think it was uh we had a really good 

conversation with Tangerine and uh 
H-I got to ask where these two... 
W-And we had a good conversation on Gathering Blue. 
H-Um ok. 
W-She really didn't much care for The Giver 
H-Um hum. 
W-It uh it took her a lot to read and finish that book and I don't think it was over 

her level or anything like that but it was just some of the stuff that was happening but 
again when she got into it I think she enjoyed it. 

H-Ok what made those two conversations better than the others? 
W-Well she could relate to Paul. 
H-Um hum. 
W-Not in the sense with brothers and sisters and stuff like that but just relate to 

some of the things that were happening in school. Changing schools, she's done that 
recently. She plays soccer and enjoys playing soccer um you know and meeting new 
friends and stuff like that so I think she could really relate to Paul. 

H-Um uh what do you think you've leamed from having these conversations with 
Sarah? 

W-Oh um (pause) gosh just that she you know that 
H-Its almost like the idea of parent and child style thing. It's a really global 

questions. Either specific or global any way you want to go on that. 
W-Well just the time that we that we have to spend on the books were you know a 

big thing. Um, and just getting her opinion on the books that we've read and you know 
not trying to uh and just taking her thoughts and stuff into consideration and not just 
saying hey look this is a really good book and I enjoyed reading it you should enjoy 
reading it too. 

H-Um hum. Do you think you will continue to ask that? 
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W-Oh yeah, sure thing. I think it really was you know that it was an interesting 
experience and I think Sarah enjoyed it too. 

H-Um hum. What do you think you leamed about conversations between adults 
and young people? 

W-Um (laughing) A lot of likes. Well Dad it's like this. Well hke like, so... 
H-(laughing) 
W-Some of the leaming some of the lingo that's happening uh you know in 

Elementary school preteens right now um and just some of their thinking on some of the 
stuff that were happening in the book. 

H-Time periods. Look at, I'm going back now to where we were with Sarah but I 
had to go there for a few minutes. Time periods. List in order when the time when these 
books occurred for you. Like what was the earliest book? Earliest time period. 

W- Earliest time period? That the fu-st time I picked up the book? Is that w hat you 
mean? 

H-No its like Sarah and I talked about the present vs. the past vs. the future and all 
of that stuff so what are the time periods of these books? 

W-What are they? 
H-What's the furst one? The furthest back. 
W-The furthest back um would probably be Little Women. 
H-Ok. And then? 
W-And and then uh probably Ella Enchanted and then it would be Gathering 

Blue. The Giver, and uh Tangerine being . . . 
H-So you think The Giver and Gathering Blue are in the past too. 
W-Oh well I think they are kind of in the middle. You know well they are in the 

middle that's why I put them in the middle. I don't think that they are in the past but you 
know they are the future too so. 

H-They are future too? 
W-Yes 
H-You want to explain that to me? 
W-(laugliing) No 
H-(laughing) Because I'm having a hard time with this Walter. 
W-No 
H-Littie Women happened in the furthest past? 
W-Right 
H-Then Ella Enchanted 
W-Then Gathering Blue and then The Giver and then Tangerine. 
H-So Tangerine is present? 
W-Right. 
H-So you don't think that The Giver or Gathering Blue will happen in the future 

or futuristic tales? 
W-Yes I'm saying yes they are. 
H-Well then how can Tangerine if it's in the present 
W-Well.. 
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H-be after them? How come your daughter understood this question and v ou 
don't 

W-I don't know. I'm just trying to think of this. I'm like ok.(laughing) Now I'm 
sweating oh no don't write that, I was just joking. 

H-Setting you know we have settings here right'!' 
W-Right we have settings. 
H-Ok which is the earliest setting? You're saying Little Women and Ella 

Enchanted. 
W-Right 
H-and then the setting of . . 
W- The setting of Gatherins Blue. 
H-Is when? Give me a year. 
W-A year? Um it could have probably have happened in you know the 60's. 
H-Ok, 1960's ok so it would have happened but it won't happen in 2045? 
W-No. 
H-Ok that's what I see now. 
W-Ok. 
H-And then The Giver happened, give me a year. 
W-Well, a probably in the 70's. Let's say around the 70's that you know that The 

Giver was happening. 
H-Ok. 
W-Ok? 
H-And then Ok. (laughing) Ok then I'm going to come back to you; I'm going to 

say exactly what I said to Sarah ok? 
W-Ok. 
H-Ok. Would it surprise you if I if I told you that these are both futuristic novels? 

The Giver and Gathering Blue? 
W-No, it wouldn't surprise me. But you know now oh wow you know to that 

extent but it um it does surprise me then they are futuristic. 
H-In what way? 
W-Um well just the you know um some of the language that's used and some of 

the you know the way they uh the author described things and stuff It seemed like its 
back there. 

H-hil960'sand70's? 
W-Yeah 
H-In what country are we talking about? 
W-Um w e're probably talking you know over um you know in some of the last 

developed countries. 
H-Alright. 
W-Where they still hold old women as uh in high esteem and stuff like that. 
H-Ok. I think that's it because Sarah went around in circles about why do you 

think your dad chose this book for you and she thought it was about boys and you were 
trying to teach her about boys and so we're trying we went around and around in circles 
about why is it important to know about boys and its not. (laughing) 
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W-(laughing) Well that's good. Well that's a bonus. 
H-Ok 
W-alright 
H-Well that's it um I have to ask her these four questions about what were the 

best conversations and why but um 

END OF E^TERVmW 
H-. . .talked about four things Sarah that I forgot to ask you. You talked about five 

books right? 
S-Um hum 
H-Which do you think were the best conversations? About the books you know 

what books do you think were the best conversations? 
S- Like people talking to people in the books? 
H-No, no you and your dad. When you talked about Gathering Blue and Ella 

Enchanted and Little Women. Tangerine. The Giver. Which conversation was the best 
conversation between you and your dad? 

S-Ella Enchanted and Tangerine. 
H-Ok talk about those, why were those the best ones? 
S-We talked a lot longer. Um and they were just good and fun to do and fun to get 

them over with so we didn't have to go ok we're going to do this tonight and it was like 
(uhh) 

H-Was it hard you didn't want to talk to your dad about these books? 
S-I did but I didn't like if my favorite show is on you do never intermpt me. 

(laughing) 
H-Oh. Those are mles you should tell your dad then. If he doesn't know right? 
S-He knows that he just does it. 
H-Ok, so Ella Enchanted was the best conversation and Tangerine. 
S-Yeah 
H-and that's because you spoke longer? 
S-Yeah 
H-Ok any other reason? 
S-No 
H-Just because they were longer conversations/ 
S-Um hum 
H-Ok what did you leam from having these conversations with your dad? 
S-How he liked the books I chose like how he liked reading about girls and stuff 

cause usually he just reads like AVI books and stuff like that. 
H-Ok so do you think you'd want to have more conversations with your dad? 

About books? 
S-Not, about books but different things. 
H-But not books? 
S-No 
H-Why not? 
S-Unless we had to. 
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H-So you don't like talking about books with your dad? 
S-I I do don't think I don't I just don't always want to say oh have you read this 

book oh have you did this book. 
H-Right but in the future you wouldn't mind talking to your dad about the books? 
S-Yeah, like if I'm reading a book and I say oh maybe you would like to read this 

one or something like that. 
H-And you got in a conversation about it? 
S-Uh I wouldn't tell him every detail but yeah. 
H-Well if you said here's a good book you might want to read it would you want 

to talk to him after he read it? 
S-Yeah 
H-Ok, Why? 
S-Just to see what he thought of it. See if he thought the same thing I did about it. 
H-Alright what do you think you leamed about how adults talk about books and 

how young people talk about books? 
S-Young people use like small littie words like and but stuff like that and then dad 

use like all these big humungous words I can't even say it. It's like I don't know. 
H-Well were they words you understood when he used them? 
S-Not really but. Yeah I can I asked him what they were why he was trying to say 

and he put it in kid talk. 
H-Um K. So that's the only thing you leamed that you have different vocabulary? 
S-yeah 
H-anything else? 
S-And different thoughts about different books. 
H-Do you think that is an adult thing and a kid thing or do you think that's a 

father thing and a daughter thing or? 
S-It's adult and kid thing. 
H-Ok, why do you think it's an adult and kid thing versus a father and a daughter 

thing? 
S-Because because if you're reading a book with an adult or something. Like if 

I'm reading a book with my mom or something like that she'll always say what do you 
think about that and du du du, and I'll say that was neat what they did and she'll go I 
thought that was sort of good what they did to and stuff like that. 

H-So you think adults think differentiy about the books? 
S-Yeah, see like if I was reading any book like a picture book or something and 

then I ask a question and say well they did it because blah, blah blah blah blah right 
H-Rigth 
S-And I'll say oh I thought that and then I don't now I think its good or now I 

think is bad or now I think its hilarious. 
H-So you think adults help you understand the book better? 
S-Yeah 
H-Ok 
S-Because we're reading a book in class and at first you don't know because its 

about the orphan train right? 
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H-Right uh hum. 
S-and at first you don't know anything about it so when }ou read the books its 

good and our teacher will help us and well the books not going to be about her brother's 
or sisters any more its going to be about her and her little brother or something like that. 

H-And that helps you understand the book better? 
S-Because it tells you like you're looking for you favorite character say your 

favorite character like (pause) worse name to think of but Ashley. 
H-Ok 
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