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ABSTRACT 

Adolescents, mothers', and fathers' perceptions of family cohesion, conflict, and 

control on the Family Environment Scale was investigated in relation to adolescent self-

report of social competence on the TSBI and a behavioral Interview task. The results 

partially supported Grotevant and Cooper's (1985, 1986) model of individuation that 

postulates that both connectedness and separation to the family is associated with 

adolescent social competence. Adolescents' perceptions of family cohesion and conflict 

were significantly related to their self-report of social competence. However, father's 

perceptions of family cohesion were negatively related to adolescent social competence 

for sons. In addition, father's perceptions of family conflict were positively related to 

adolescent social competence. These findings suggest a rather complicated relationship 

exists between fathers and adolescents and should be examined in future research. The 

findings did not support Bengtson and Kuyper's (1971) "generational stake" model that 

postulated that parents tend to overestimate positive family characteristics and 

adolescents tend to underestimate positive family characteristics. Nor did the findings 

support the hypotheses that similar perceptions of the family among mother, father, and 

adolescents are related to adolescent social outcomes. 
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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

Adolescent-parent relationships and the family's role in the development of 

adolescent competencies have historically been central to much of the theorizing and 

research on adolescence. During the last several decades, many investigators have 

contributed to our understanding of the nature of the relationship between adolescent and 

parent and the way in which these, in turn, relate to adolescent development. 

One area that has as yet received little attention is the relationship between 

congruence among family members' perceptions of the family and adolescent 

development. There is reason to believe that congruence may be an indicator of family 

relationships and interaction patterns, and that it may be related to adolescent 

competencies. One theoretical model suggests that re-negotiations in the adolescent-

parent relationship resuh from emerging perceptual discrepancies as children enter the 

adolescent period, and conflict resulting fi-om these discrepancies. However, we know 

little about the nature of these associations between perceptual congruence and 

competencies over time or how they might vary depending upon factors such as 

adolescent and parent gender. 

This current investigation addresses the above by exploring the congruence of 

mother, father, and adolescent perceptions of the family and the manner in which 

perceptual congruence relates to self-report and behavioral social competence indicators 

among a group of older adolescents. 



Conceptual Background 

Parent-Child Relationships in Adolescence 

G. Stanley Hall has been credited with designating adolescence as a period of 

"storm and stress." Continuing in this tradition, Anna Freud (1948,1958) postulated that 

conflict with parents during adolescence was inevitable and crucial for the adolescent to 

complete the developmental task of separation from parents. In essence, Aima Freud 

influenced how the pop-culture as well as the research community viewed the "storm and 

stress" of the parent-adolescent relationship. 

It is important to recognize that adolescence is a part of a developmental process 

that is shaped by the society in which the person is developing. Erikson's psychosocial 

theory (1950, 1959, & 1968) offers a perspective on human development and how an 

individual changes and meets the demands of society. Unlike Freud's neurotic conflict, 

Erikson viewed development as normative crises that a person constantly resolves and re-

resolves as the individual develops through the life cycle. In addition, rather than 

concentrating on the id as Freud did, Erikson (1950, 1959, 1968) focused on the ego and 

how it creates and integrates a sense of identity. When the focus is on the ego rather than 

the id, society's demands play a more important role in individual development. The ego 

must constantly adjust itself to the conditions of reality in the individual's particular 

environment. Erikson's (1950) "Eight Stages of Man" were characterized as "ego 

qualities which emerge from critical periods of development by which the individual 

demonstrates that his/her ego, at a given stage, is strong enough to integrate the timetable 

of the organism with the structure of the social institutions." (p. 246). 



Erikson's epigenetic principle states that "anything that grows has a ground plan, 

and that out of this ground plan the parts arise, each having its time of special 

ascendancy, until all parts have arisen to form a functional whole" (1959, p. 52). An 

individual must develop specific ego capabilities at these critical periods from infancy to 

late adulthood. Development within each stage is crucial in order to meet the demands 

society places on the individual. Each successive step, then, is a potential crisis because 

of the radical change in perspective. Crisis is used here in a developmental sense to 

connote not a threat of catastrophe, but a turning point, or a crucial period of increased 

vulnerability and heightening potential, and therefore, the ontogenetic source of 

generational strength. 

To Erikson, each step consists of the widening of the social radius~the number 

and the kind of people to who she/he can respond meaningfully on the basis of ever more 

highly differentiated capacities. The developmental crisis is resolved by the necessity to 

manage new encounters within a given time allowance. A new sense of estrangement 

awakens, along with the awareness of new dependencies and new familiarities. A 

specifically new psychological strength emerges that is the foundation for all fiiture 

strengths (Erikson, 1968). 

Each specific step in Erikson's psychosocial development process systematically 

builds and relates to previous crises, then leads to the next set of developmental tasks. In 

addition, each crisis depends on a biological timetable, social demands of the individual's 

environment, and achievement of the previous developmental crisis. Each successive 

crisis has to integrate all previous crises (Erikson, 1950). Ego qualities which emerge 

from critical periods of development have criteria (identity is one) by which the 



individual demonstrates that her/his ego, at a given stage, is strong enough to integrate 

the timetable of the organism with the structure of social institutions (Erikson, 1968). For 

instance, Kacerguis and Adams (1980) found evidence that adolescents that were identity 

achieved were more likely to have intimate relationships. 

In adolescence, the critical task is the formation of an identity or the answer to the 

question "Who am I?" The adolescent must achieve a balance between self-perceptions 

and commitment to a role approved by society. Erikson (1968) liked to utilize the term 

identity with many connotations. Identity could express a conscious sense of one's 

unique identity, an unconscious striving for sameness and continuity, or a confirmation of 

society's ideals. The sense of ego identity then is the acquired confidence that the inner 

sameness and continuity prepared in the past are matched by the sameness and continuity 

of one's meaning for others, as evidenced in the tangible promise of a career and social 

acceptance (Enkson, 1950). 

Erikson's (1950) identity stage in adolescence coincides with Freud's genital 

stage of psychosexual development. Similar to the previous stages of psychosocial 

theory, Erikson expanded on Freud's psychosexual developmental perspective to 

consider a broader range of implications such as physical, social, and psychological 

changes that take place in adolescence. Adolescence offers a moratorium of choices to 

place trust and faith in while "finding oneself in a wave of technological, economic, or 

ideological trends" that form the basis for career choices (Erikson, 1959 p. 129). Erikson 

(1950) believed adolescence was marked by ideological identification with peers and 

reduced involvement in family affairs, and increased parent-adolescent disagreements. 

With adulthood ahead, adolescents are concerned with how they appear to others, such as 



peers and parents, compared with how they view him/herself The importance of 

connecting with adult roles and career ideals becomes integrated with previous strengths 

and skills. In this new search for an adult identity, adolescents tend to refight previous 

identity crises. Unfortunately, sometimes the youth appoint their parents or well-meaning 

adults as adversaries (Erikson, 1968). 

Adolescence is least stormy when the adolescent identifies where his/her 

competency lies and decides on an occupation and role within society. Society pushes the 

adolescent to choose both a new set of aduh-like socially prescribed behaviors, as well as 

a role within society. Commitment to a social and occupational role that incorporates the 

adolescent's ideological attitudes, values and beliefs is a crucial aspect of adolescence. It 

is most beneficial to the adolescent when both peers and parents affirm their identity 

(Erikson, 1968). 

Alternatively, if the adolescent does not find a specific role to play in society, 

he/she is remains within the identity crisis and is plagued by a sense of role 

confusion/identity diffusion. Several options exist for this adolescent. He/She might 

sample various role or career interests in his/her search. Alternatively, she/he might settle 

on a career role based societies or parental expectations. However, the adolescent in a 

state of role confusion may rebel and chose a role deemed unacceptable by society that is 

termed by Erikson (1968) as negative identity formation. 

Contemporary view on parent-adolescent relationships. Investigators 

subsequently have concluded that the need for separation from parents in adolescence 

coexists with feelings of closeness to the family (Kandel & Lesser, 1969; Lemer & 

Knapp, 1975). Despite earlier notions that separation and conflict characterized the 



parent-adolescent relationship, research evidence reveals that adolescents also report a 

need for connection with parents (Kandel & Lesser, 1969). Kandel and Lesser's (1969) 

study of Danish and U.S youths found that both separation and cormectedness existed 

between parents and adolescents. Adolescents reported feelings of closeness particularly 

to their mother. Furthermore, feelings of independence from parents were correlated with 

closeness to parents and positive attitudes toward them. Kandel and Lesser's (1969) 

findings of both separateness and connection in the parent-adolescent relationship led 

researchers to re-examine the prevailing "storm and stress" paradigm that focused only on 

the separation process in the parent-adolescent relationship. 

Grotevant and Cooper (1985, 1986) proposed a model for conceptualizing identity 

formation that built on Erikson's conceptualization of identity formation and two decades 

of subsequent research such as Kandel and Lesser (1969), and Marcia (1976). Grotevant 

and Cooper (1985, 1986) utilized Erikson's developmental framework for identity 

formation combined with a contextual systems perspective that was process-oriented. The 

identity formation process is affected by many factors such as family, peers, school, and 

society by which the adolescent forms his/her identity. The adolescent is constantly 

making choices within her or his contextual environment that affects the process at every 

step of development. Grotevant and Cooper (1986) stress the interdependencies of the 

contextual components within the adolescent's system, such as the relationships between 

family, school, friends, and church. Grotevant and Cooper (1985) specifically noted that 

that the interactions within the family system were important to both family relationships 

and adolescent development of identity. 



Grotevant and Cooper (1985, 1986) conceptualized a model of individuation that 

encompassed characteristics of both separation and connectedness in the parent-

adolescent relationship. Grotevant and Cooper (1985, 1986) proposed that individuation 

does not require disengagement from the family, but that it occurs as a function of both 

separateness and connectedness within the family relationship. Their proposed 

dimensions of separateness were self-assertion-the ability to have a separate viewpoint 

from one's parent and to articulate it, and autonomy ~ the ability to express 

distinctiveness of self from others. The two dimensions of connectedness were mutuality-

-being respectful and sensitive of others' ideas, and permeability—expressing openness 

and responsiveness to others' viewpoints. The older adolescents' relationships with their 

parents were characterized by a gradual transformation that involved increased 

responsibility for the adolescents and the development of a more egalitarian relationship 

(Grotevant & Cooper, 1986). 

Grotevant and Cooper's (1986) model of individuation has fostered a body of 

literature on how the dimensions of separateness and cormectedness operate within the 

parent/adolescent relationship. Schneider and Younger (1996), for example, examined 

how different levels of separation and connectedness in the parent/adolescent relationship 

were related to adolescent outcomes. They found that relationships characterized by 

separation/alienation without connectedness were highly correlated with negative 

outcomes for the adolescent, such as deviance, truancy, and risk-taking. 



Adolescent and Parent Perceptions of the Family 

Perceptions of the family have been considered as fundamental to adolescents' 

views of themselves in relation to society. From a symbolic interaction theory 

perspective, the adolescents' interpretation of a particular event is a tool for 

understanding both the process of socialization and the self (Paikoff, 1991). Cooley 

(1902) asserted that adolescents come to understand themselves via their perceptions of 

their actions and the consequences of these actions within the family. 

In support of this conceptualization of adolescent social development, George 

Herbert Mead (1934) theorized that the concepts of mind, self, and society developed in 

conjunction with one another to form the basis of symbolic interactionism. Two abstract 

components of the "self included the "I," which was both internal and subjective, and the 

"me," which encompassed environmental motivation for behavior. The "mind" is the 

interaction between the "I" and the "me" that creates mental constructs and symbolic 

thought. As the "mind" socially interacts in its environment, it creates its own social 

constructs, which are collectively termed "society." 

The "me" is created as the child interacts within the family. The "me" develops 

through social interactions with family and friends, whose roles she/he starts to imitate 

(Mead, 1934). As the role-playing becomes more sophisticated, the child simultaneously 

plays several roles. The child develops tactics of behavior for many situations she/he 

encounters. The tactics are more successful if the child's perceptions of the situation are 

similar to those of the individuals he/she is interacting with at the time. The child begins 

to internalize the expectations of family, friends, and society. The "me" now understands 
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the interdependent relationships in its environment. The child creates a behavioral 

repertoire for specific situations and evaluates consequences of his/her behaviors in these 

situations. Mead (1934) labeled this process as forming the "generalized other." In 

adolescence, the "me" relies on the perceptions of adolescents in conjunction with their 

impressions of society. 

Perceptions of the family during adolescence became a popular topic in the 1960s 

and early 1970s as concepts from Symbolic Interactionism and Freudian theory were 

used to corroborate the existence, significance, and the peril of a "generational gap" 

(Paikoff, 1991). These theories assume that adolescents intentionally disagree with their 

parents' beliefs regarding politics, religion, and other social issues. As mentioned 

previously, theorists postulated that these divergences were a healthy and adaptive part of 

adolescent development because the adolescent must separate from his/her parents to 

become an adult (A. Freud, 1958). However, very little research supported the existence 

of a "generational gap." Indeed, researchers found evidence of similarities between 

parents' and adolescents' values and beliefs (Lemer & Knapp, 1975). Bengtson and 

Kuyper (1971) noted that the "generational gap" is perceived to be greater for 'people in 

general' (the 'cohort gap') than it is for 'people in my family' (the 'lineage gap'). 

From the "generational gap" Zeitgeist, Bengtson and Kuyper (1971) conceived a 

perspective aptly entitled the "generational stake" model of family interactions. 

According to this model, parents tend to overestimate positive family characteristics 

because of the commitment and time they have invested in their role as a parent. 

Adolescents underestimate positive family characteristics because they want to express 

their uniqueness. The "generational stake" model has been the basis for research on a 



variety of family quality measures such as cohesion, separateness, independence, 

affection, understanding, enjoyment, and confidence. Middle-age parents consistently 

overestimate the degree of attachment, understanding, and communication in the family 

compared to their adolescents (Bengtson & Kuyper, 1971; Niemi, 1974; Callan & Noller, 

1986). This research suggests that two separate relationships are being measured: one 

perceived by the parent, and the other perceived by the adolescent. 

Methodologically, it is important to note that the "generational stake" model 

speaks to mean differences between samples of parents and adolescents. The 

"generational stake" model does not examine the correlation between perceptions of 

family members. Average or mean differences could exist between groups of parents and 

adolescents, even with strong correlations among perceptions of family members. 

Support for the "generational stake" model has not been consistent. In some 

studies, mean differences between groups of adolescent and parent in perceptions of the 

family have not been found, contrary to predictions from the 'generational stake' model. 

For instance, adolescents' mean ratings of family closeness and cohesiveness are no 

different than parents' rating of family connectedness (Demo, 1991). Jessop (1981) found 

that the mean differences of groups of parent and adolescent were similarly positive 

views for familial closeness, and both rated family cohesion as moderately high. 

In correlational studies, on the other hand, congruence in the perceptions of 

mothers and fathers is well documented. Studies that include both parents find that their 

perceptions of the family environment, specifically characteristics such as cohesion, 

independence, attachment, and separateness, are significantly and positively correlated 

(Carlson, Cooper, & Spradling, 1991; Lemer & Knapp, 1975). Additionally, mothers' 
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and fathers' perceptions of both themselves and their adolescents' behaviors have been 

found to be similar (Callan & Noller, 1986; Thurber & Osbome, 1992). Parents' ratings 

of their adolescents' self-image, attitudes and beliefs are significantly similar to both 

those of their spouses and those of the adolescents (Lemer & Knapp, 1975; Offer, Ostrov, 

& Howard, 1981). 

Correlational studies also find that adolescent and parent pairs have similar views 

of family connectedness. Smetana (1991), studying family conflict, control and 

connectedness between mothers and adolescents, revealed that adolescents and mothers 

had similar positive perceptions of family closeness across adolescence. Both mothers 

and adolescents also felt they "got along" and communicated very well. Both mother and 

adolescent rated conflict frequency and severity as moderate. Family control was found 

to have a curvilinear relationship, in which less conflict was linked with moderate levels 

of control by mothers. However, adolescents perceived more control by mothers than was 

reported by the mothers. 

Family conflict has been found to be a component of the individuation process 

(Lempers & Clark-Lempers, 1992; Shantz & Hobart, 1989). In Lempers and Clark-

Lempers' (1992) study of the parent and child relationship throughout adolescence, 

parents were perceived as highly important sources of affection and support even though 

the adolescent rated the relationship as high in conflict. Conflict is viewed as a way in 

which the adolescents can assert and distinguish themselves fi-om their parents. In 

addition, conflict is also a way for the adolescent express distinctiveness and uniqueness 

from the family. This type of conflict is usually expressed within families that are also 
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high in cohesion and connectedness (Lempers & Clark-Lempers, 1992). In this instance, 

conflict is part of the connecting dimension-the negative side of connecting. 

The mother's contribution to the adolescent's development has been examined 

more thoroughly than the father's contribution. When both parents are consulted, parents 

and adolescents have similar views of parental contributions to the family and parental 

activities. Family members rated mothers as more involved than fathers in parenting 

activities such as support, proximity, and regulation. This finding has been supported in 

the literature regardless of ethnicity, age of child, and family structure (Henry & 

Peterson, 1995; Lemer & Knapp, 1975; Paulson & Sputa, 1996). 

The theoretical and conceptual importance of examining both parents' and 

adolescents' view of the family was highlighted by Lemer and Knapp (1975). In this 

study, comparisons were made between parents' and adolescents' reports of their 

attitudes and beliefs and adolescents' perceptions of their parental beliefs. It was found 

that adolescents' attitudes and beliefs were more similar to actual parental reported 

beliefs than to the adolescent's perceptions of parental attitudes and beliefs. Jessop 

(1981) reported that adolescents consistently exaggerate their need for separation and 

independence within the family. Therefore, if researchers merely rely on reports by 

adolescents, the parent/adolescent relationship will be characterized by a higher degree of 

discrepant perceptions than actually exist. In order to understand how family processes 

contribute to the development of adolescents, it is necessary to examine the perceptions 

of each family member. 

Many researchers theorize that fundamental developmental differences between 

adolescents and parents account for the discrepancies in perceptions of the family. Jessop 
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(1982) examined why agreement between parents and adolescents varies across topics. 

With a sample of 3,988 adolescents and their parents, Jessop (1982) found that there may 

be methodological factors involved; parents' and adolescents' answers were more similar 

when questions on the family were objective, unambiguous, and salient to the respondent. 

Role of Perceptions in Adolescent Development 

Because of discrepancies between ideal and actual expectations of both parental 

and adolescent behavior, there must be open communication and flexible expectations in 

order to transform the relationship between parents and adolescent. Collins (1990) 

proposed a model of how the family adapts based on the discrepant perceptions as the 

adolescent develops. Changes in parent-child relationships during adolescence reflect an 

especially rapid altering process during transition periods. Both parents and adolescents 

frequently violate and modify their expectations of each other as the adolescent develops 

more elaborate physical, social, and cognitive skills. 

Alteration of the parent-adolescent relationship involves gradual adjustments to 

the relationship. Families move toward a more balanced power structure as the adolescent 

moves toward adulthood. Frequently, there is a discrepancy between the behavior parents 

expect from their adolescent and the adolescent's actual behavior. Adolescents become 

aware of their parents' fallibility and strive for autonomy in their decision-making 

processes. Parent-adolescent conflict may result fi^om these discrepant perceptions, but 

this conflict may be positive if it leads to developmentally appropriate adjustments within 

the relationship. Change in the relationship signifies adaptation as the adolescent moves 

toward adulthood. 
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Social Competence 

Social competence has been conceptualized in many ways throughout the last 

century. An early definition of social competence, or social intelligence, was simply "the 

ability to act wisely in human relations" (Thomdike, 1920). General intellectual ability 

\\ as seen as the main component of social competence because of its contribution to 

social memory, social insight and social knowledge, which were seen as the three 

components of social competence (Keating, 1978; Kosmitzki & John, 1993). 

Contemporary conceptualizations (e.g., Schneider, Ackerman, & Kanfer, 1996) argue 

that social competence should not be seen as a monolithic entity but as a constmct with 

several independent dimensions. These dimensions incorporate extroversion, warmth, 

social influence, social insight, social openness, and social appropriateness. Most of these 

dimensions are more closely related to personality than to intellectual ability (Schneider 

etal., 1996). 

In this investigation, social competence is defined as the ability to know one's 

personal strengths, such as social skills and behavioral responses, to maximize positive 

developmental outcomes (Chu & Powers; 1995; Clausen, 1991a; Waters & Sroufe, 

1983). The goal of maximizing positive social outcomes for adolescents is a cmcial 

component of adolescent social competence. Waters and Sroufe (1983) examined how 

an adolescent coordinates his or her personal and environmental resources in order to 

attain adaptive social goals. Personal resources are those within the individual, such as 

cognitive resources (e.g., ability to utilize abstract thinking), affective resources (e.g., 

self-image), and behavioral resources (e.g., behavioral repertoire). Environmental 

resources are those outside the individual, such as family, friends, and organizations. 
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Individuals draw upon these environmental resources in order to support and coordinate 

personal resources and to attain positive personal goals. Consequently, social competence 

must be seen as a multidimensional construct. 

Self-perceptions of social skills are an important aspect of social competence. 

Schneider et al. (1996) found that adolescents' perceptions of their social competence 

were more related to personality and self-esteem dimensions than cognitive dimensions. 

When adolescents rated behaviors they viewed as socially competent, the behaviors they 

rated as being most relevant to social competence were those that characterized 

extroversion, warmth, social appropriateness, and social openness. Schneider et al. (1996) 

concluded that researchers should utilize measures of self-report, behavioral data, and 

personality factors to obtain a more valid picture of an adolescent's social competence. 

Family Perceptions and Social Competence 

Family Perceptions and Adolescent Social Competence 

Collins' (1990, 1991) findings revealed that adolescents' perceptions are 

important to their developmental outcomes. Adolescents who perceive their family as 

high in relatedness, cohesion, and connectedness report significantly higher levels of 

general and social competence, as well as emotional autonomy (Frank, Avery, & Laman, 

1988; Frank, Pirsh, & Wright, 1990). Bell, Avery, Jenkins, Feld, and Schoenrock (1985) 

found adolescents who report high levels of closeness within the family tend to have 

higher levels of social competence. In a study on male delinquency with an at-risk 

adolescent sample, Kuperminc, Allen, and Arthur (1996) found that the adolescents' 

perceptions of both connectedness and autonomy in the family were positively correlated 
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with adolescent social problem solving skills and academic competence. Wills and Cleary 

(1996) found that the adolescents' perceptions of positive parental support and 

communication were positively correlated with behavioral coping skills and general 

competence. 

Parents' perceptions also have been linked to adolescent social competence. Henry 

and Peterson (1995) discovered that fathers' perceptions of parental satisfaction were 

linked more strongly to adolescents' reported social competence than any other measure 

of the adolescents' abilities. Mothers' parental satisfaction was more highly correlated 

with her perception of her adolescent's social competence than with any other adolescent 

factors. Thus, mothers and fathers appeared more satisfied when adolescents acquire 

increased levels of social competence that allow them to provide adult-like 

companionship (Henry & Peterson, 1995). 

Congruence of Family Perceptions and Social Competence 

Although many studies, as discussed earlier, have exammed correlations and 

mean differences between adolescents' and parents' perceptions, few studies have 

examined congmence in family perceptions as these relate to adolescent social 

competencies. In this study, congmence is conceptually defined as the parent and 

adolescent having similar views of family characteristics. Statistically, congmence is 

measured by significance and magnitude of correlations between perceptions' of family 

members. The importance of congmence/incongmence as a predictor of adolescent 

competencies is determined by the significance and effect size of the joint effect 
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(interaction term) between parent-parent or parent-adolescent perceptions (Carlton-Ford, 

Paikoff, & Brooks-Gunn, 1991). 

Offer et al. (1981) examined both parent-adolescent and parent-parent congmence 

in family perceptions as they related to adolescent self-image and vocational/educational 

goals. The sample consisted of 160 families with adolescents who were 15-17 years old 

randomly sampled from suburban Chicago high schools. Their findings revealed that, for 

both males and females, the more similar the father-adolescent and mother-adolescent 

perceptions of the family, the more positive the adolescents' perceived self-image and 

social relationships. Offer et al. (1981) found that adolescents and their parents had 

similar perceptions of both the adolescent's self-image and vocational/educational goals. 

The researchers concluded that similar perceptions of the adolescent's self-image are 

positively influenced by family communication. These findings indicate that similarity 

among family perceptions is related to both consistent parent-adolescent communication 

and adolescent positive self-perceptions. 

Morrison and Zetlin (1988) studied 30 families with handicapped and 30 families 

with non-handicapped adolescents to compare perceptions of cohesion, adaptability, and 

communication between parents and adolescents. They found that the higher the degree 

of similarity between the parents' and adolescents' perceptions of family cohesiveness, 

the better the communication pattems within the family for both groups. Additionally, a 

positive correlation existed between the adolescent's rating of family communication and 

family cohesion. Morrison and Zetlin (1988) concluded that families that frequently 

communicate are more likely to have congment views of the family and to view family 

cohesion as positive. 
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Holmbeck and O'Donnell (1991) examined adolescent-mother perceptions of 

family cohesion and conflict related to adolescent decision-making and behavioral 

autonomy with an ethnically diverse longitudinal sample that was, 60% African-

American and 40% Caucasian. Findings revealed that, when the adolescents and mothers 

have discrepant perceptions of the amount of conflict, both family cohesion and 

adolescent behavioral autonomy are low. Holmbeck and O'Donnell (1991) concluded 

that, during the process of realigning discrepant views of the family, autonomy and 

conflict might dismpt family cohesion until resolution and adaptation of family 

perceptions occurs. 

Carlson et al. (1991) investigated shared and distinct views of the family by 

parents and early adolescents in relation to several outcome measures such as scholastic 

ability, self-esteem, social acceptance and general conduct. Fifty-eight families that were 

from mostly Caucasian, middle-class, and intact participated in the study. The Family 

Environment Scale was utilized as the family predictor variable, and the Self-Perception 

Profile for Adolescents was utilized to measure perceived self-competence of the 

adolescent. Although adolescents, on average, viewed their families as high on cohesion 

and independence compared to the FES norms, they perceived their families as 

significantly less cohesive and independent than their parents did. The relationship 

between congmence of adolescent-parent perceptions and adolescent competencies 

varied with adolescent gender. For males, congmence with parents' perceptions of family 

cohesion was negatively correlated with perceived self-competence. For females, 

congmence with fathers' perceptions of family cohesion was correlated with positive 

adolescent self- ratings of social acceptance and scholastic ability. These findings lend 
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support to the premise that similar perceptions of the family connectedness provide social 

support to adolescent females, whereas males' perceptions of family cohesion need to be 

distinct from those of their parents to promote self-competence. Similarity of perceptions 

of family conflict for both mother-adolescent and father-adolescent pairs was positively 

correlated with self-competence measures of self-esteem and conduct for both boys and 

girls. Carlson et al. (1991) concluded that congment views of family conflict were 

indicative of families with open communication pattems that lead adolescents to be more 

socially competent and possibly to lessen negative consequences associated with family 

conflict. Carlson et al. (1991) also discovered that adolescents' perceptions of their 

families diverged from their parents' perceptions in areas consistent with individuation, 

but they held similar perceptions to parents in domains such as family cohesion and 

conflict. 

Summary. Rationale, and Hypotheses 

The general conceptual model for the linkages between family relationships and 

adolescent social competence in this study comes fi"om the work of Grotevant and Cooper 

(1985, 1986). In their model, a combination of family connectedness and encouragement 

of individuality fosters individuation and adolescent competencies. The selection of 

family relationship dimensions in this study was guided by this and subsequent work by 

others (Allen et al., 1994; Chu & Powers, 1995; Rice et al., 1992; Romig & Bakken, 

1992; Shantz & Hobart, 1989). Consequently, the focus here is on family cohesion and 

conflict (also sometimes labeled as connecting, affective closeness, relatedness, with the 

negative component being family conflict) and individuation (fostering autonomy and 
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independence with the negative component as family control). The specific family 

functioning variables included in the study to measure connections are family cohesion, 

which would be positively related to social competence, and family conflict that would be 

negatively related. The family functioning variables used to measure individuation are 

family independence which would be positively related to social competence and family 

control which would be negatively related. 

Social competence in this study is defined as the ability to know one's personal 

strengths and the ability to respond to social situations in order to maximize positive 

outcomes (Chu & Powers; 1995; Clausen, 1991b; Waters & Sroufe, 1983). A multi-

method approach is used to assess adolescent social competence through self-perceptions 

and observations of behavior in social interaction situations. 

Previous research has found that adolescents' perceptions of the family are 

correlated with social abilities (Colhns, 1991, 1990). For instance, the adolescent's 

p)erceptions of family cohesiveness are positively correlated with measures of adolescent 

social competence. Closeness to the family as reported by the adolescent is frequently 

correlated with outcome variables such as adolescent social competence, self-esteem, 

social abilities, and educational attainment (Bell et al., 1985; Carlson et al., 1991; Collins, 

1991; Demo, 1991). Smetana (1991) found that mothers and adolescents viewed cohesion 

as high even though they rated conflict frequency and severity as moderate. Family 

control was found to have a curvilinear relationship, in which mothers linked less conflict 

with moderate levels of control. Parents' perceptions of the family also have been found 

to be correlated with adolescent social and general competence (Henry & Peterson, 1996). 
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Adolescents' perceptions of the family are an important link to understanding their 

personal outcomes (Collins, 1991). Consequently, hypothesis I and II are: 

I. Adolescents' and parents' perceptions of family cohesion and family 

independence will be positively related to adolescent social competence. 

II. Adolescents' and parents' perceptions of family control and family 

conflict will be negatively related to adolescent social competence. 

Research on similarities of family perceptions has examined two aspects of 

congmence. One involves mean differences between adolescents and parents on ratings 

of the family. The generational stake hypothesis states that parents tend to overestimate 

positive family charactensties because of the commitment and time they have invested in 

their role as a parent, whereas adolescents underestimate positive family characteristics 

because they want to express their uniqueness. Therefore, hypotheses III and IV are: 

III. Mothers and fathers will perceive higher levels of family cohesion, 

control, and independence than do adolescents. 

IV. Mothers and fathers will perceive lower levels of conflict than do 

adolescents. 

Another aspect of congmence is the magnitude of the correlation among family 

members' perceptions of the family. A gap in our knowledge exists about how 

similarities or differences among adolescent and parent perceptions contribute to 

adolescent social competence. In most studies, the sample is limited to either adolescents 

or parents. The family may be seen differently depending on whose perceptions are 

measured (Collins, 1991; Iderbitzen, 1994; Jessop, 1981, 1982; Lemer & Knapp, 1975; 

Paulson & Sputa, 1994, 1996). 
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In the few studies that have examined this type of congmence in conjunction with 

adolescent social competence, three found that congmence between family perceptions 

were positively related to adolescent competencies (Offer et al., 1981; Morrison & Zetlin, 

1988; Holmbeck & O'Donnell, 1991). The fourth study reported some differing 

outcomes depending on the adolescent's gender (Carlson et al., 1991). 

In discussing their findings, these investigators speculated that congmence in 

perceptions of the family promotes more open communication pattems between family 

members. Family processes that reflect opermess and understanding between the dyadic 

relationships help build these social skills for the adolescent to utilize outside the family. 

Congment perceptions between parents and adolescents regarding the family reflect 

relationships where attitudes, beliefs, and ideas can be openly expressed. Based on this 

research, hypotheses V, VI, and VII are: 

V Similarity of perceptions of mothers and fathers on the four dimensions of 

family functioning will be positively related to adolescent social 

competence. 

VI. Similarity of perceptions of adolescents and mothers on the four 

dimensions of family functioning will be positively related to adolescent 

social competence. 

Vn. Similarity of perceptions of adolescents and fathers on the four dimensions 

of family functioning will be positively related to adolescent social 

competence. 

Because gender has been found to affect these relationships (Carlson et al., 1991), 

the effect of the gender of the adolescent on these relationships will be explored. 
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CHAPTER II 

METHOD 

Sample 

The sample was obtained from studies conducted at two large southwestem 

universities. The data utilized were part of a larger study on family factors related to 

interpersonal competencies in late adolescence. Questionnaires were completed on a 

volunteer basis by 2,313 freshman students during pre-registration for the fall semester. 

Students were recmited during freshmen orientation seminars via informational meetings 

and mailouts. 

This study is based on this stage 2 subsample of 288 freshman students, 274 

mothers, and 234 fathers. The students were given a small financial incentive ($5.00) to 

complete additional questionnaires and perform two behavioral role-taking activities. The 

whole process took about an hour and a half with the student performing the behavioral 

tasks first then completing the additional self-measures. Questionnaires also were mailed 

to the families to be completed by each parent. These families were primarily Anglo 

(94%), two-parent (85%), middle-class families. The majority of the parents (55% of the 

mothers and 74% of the fathers) had bachelors or advanced degrees. Seventy-two percent 

of the fathers and 38% of the mothers had 'white collar' occupations such as being the 

owner of a small business, executive/owner of a large business, or in a profession 

requiring a bachelor's degree or an advanced degree. Occupations were based on 10 

categories that ranged from professional job (executive) to blue collar work (factory 

worker), to homemaker for women with the same scale for men excluding the selection 
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of homemaker. The primary source of income for the students was familial support (60% 

of the men and 73% of the women). 

Instmments 

Measures 

Family individuation and connectedness. The current investigation utilizes the 

subscales Cohesion, Conflict, Control, and Independence subscales of the Family 

Environment Scale (Moos, 1981) to measure the dimensions of connectedness to the 

family and separateness fi^om the family from the theoretical perspective of Grotevant 

and Cooper's (1985, 1986) model of individuation. The FES is an 90-item scale that has 

ten subscales that include cohesion, independence, conflict, expressiveness, achievement 

orientation, active-recreational onentation, moral-religious emphasis, organization, and 

centrality. Family cohesion and family conflict were utilized to examined the dimensions 

of connectedness to the family. The family cohesion subscale probed family togetherness, 

closeness, and connectedness to the family with 9 questions such as "There is a feeling of 

togetherness in our family." The family conflict subscale of the FES was also utilized 

based on research findings that indicate congment perceptions of family conflict 

influence adolescent competence (Carlson et al., 1991; Holmbeck & O'Donnell, 1991). 

Family conflict was examined with questions such as " We fight a lot in our family." In 

addition, the "generational stake" perspective (Bengtson & Kuyper, 1971) suggests the 

idea that parent-adolescent conflict, although declining in late adolescence, is still a 

developmentally important phenomenon to examine. The subscales family independence 

and control were examined to understand whether the family fostered individuality, 
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independence and separateness or the family utilized control of the adolescent rather than 

independence. The family independence subscale consisted of 9 questions such as "In our 

family, we are strongly encouraged to be independent." The family control subscale also 

contained 9 questions that probed the level of control within the family with questions 

such as There is one family member that makes most of the decisions in our household." 

The internal consistency of the ten subscales of the FES subscales ranged from 

.64 to .78 (Forman & Hagan, 1984). The two-week interval test-retest reliabilities of 

individual scores on each subscale ranged from .68 to .86. Forman and Hagan (1984) also 

found that the intercorrelations among subscales indicate that the different subscales of 

the Family Environment Scale are measuring different but related aspects of the family. 

The Family Environment Scale is a widely used measure to study the family. A 

variety of studies have focused on the validation of this measure. Forman and Hagan 

(1984) found consistent differences between normal and distressed families, with 

distressed families scoring significantly lower on family integration scales (Cohesion, 

Expressiveness, Support) and higher on the Conflict scale. 

Adolescent Social Competence. The Texas Social Behavior Inventory was 

utilized to measure perceived social competence of the adolescent (Helmreich, Stapp, & 

Ervin, 1974; alpha for this sample = .92). The subscale for adolescent social competence 

consists of thirty-two declarative statements. Adolescents rate themselves on 32 items 

such as "I feel confident of my social behavior" on a Likert scale ranging from 1 ("not at 

all characteristic of me") to 5 ("very much characteristic of me"). The higher the summed 

scores, the more the adolescent feels he/she is socially competent. The test-retest 

reliability over a two-week interval was .94 for males and .93 for females (Hehnreich et 
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al., 1974). The scale is internally consistent and seems to display a high degree of 

constmct validity, based on comparisons with other measures of social competence 

(Helmreich etal., 1974). 

The behavioral task was an Interview task developed by Avery (1976). The 

student met with the researcher and was given a one-paragraph description of overall 

procedures and a consent form. The researcher informed the student of the hour and a 

half time length and the $5.00 payment. After the student signed the consent form, the 

researcher escorted the student to the Interview task. In the Interview task, all students are 

given the same job description and resume to be utilized in an interview role-playing 

situation. The student was asked to role-play the part of someone applying for a job as a 

High School Representative for Texas Tech. The student was told to treat the interview as 

realistically as possible. The interviewer asks the student seven questions that employers 

frequently ask individuals applying for a job such as "What are your strengths and 

weakness or why do you feel qualified for this position?" The student's task was to 

convince the interviewer that he or she is the person most qualified for the job. The 

student was told that the session would be videotaped, but their identity would remain 

confidential. The student was asked to fill out a short questionnaire after the session. 

Two trained raters rated the videotape of the Interview task for a general "smooth 

and natural" rating and effectiveness ratings. The smooth and natural rating consisted of a 

20-point scale. The raters were asked to judge "To what degree did the subject's 

contribution to the interaction seem smooth, natural, and relaxed?" The ratings ranged 

from 1 (not at all) to 20 (extremely). For the effectiveness rating, the raters were asked to 

judge "How effective was the subject in the Interview?" The ratings ranged from 1= (not 
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at all effective) to 7 (extremely effective). The interrater reliability for both ratings was 

.90 for the Interview task. The mean was calculated for the rating of general "smooth and 

natural" and effectiveness, and was utilized as the behavioral task variable. 

Demographic Variables 

Gender of the adolescent was included in the analyses because Carlson et al. 

(1991) found results suggest that family fimctioning was perceived differently depending 

on both the adolescent and parent gender. Three other demographic variables were 

included based their relationship to the criterion variables: father's education, father's 

occupation, and hometown population (See Table I). Father's occupation was coded as 

either (1) 'white collar' (owner of a small business, executive/owner of a large business, a 

professional requiring a bachelor's degree or an advanced degree), or (0) 'blue collar' 

group (unskilled worker, semi-skilled worker, service worker, skilled worker or 

craftsman, or salesman, bookkeeper, secretary, office worker). Father's education was a 

continuous variable ranging from completed grade school (1) to completed doctoral 

degree (6). The hometown population variable ranged from 10,000 or under (coded as 1) 

to over 400,000 (coded as 6). 
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CHAPTER III 

RESULTS 

Preliminary Analyses 

Control variables were chosen based on their correlations to the criterion variables 

(see Table 1). Reliability coefficients ranged from .59 to .75 for Family Cohesion with 

one item removed from the subscale (see Table 2), from .69 to .76 for Family Conflict 

with one item removed, and from .56 to .63 for Family Control. Separate means and 

standard deviations for male and female adolescents were also calculated on all predictor 

and cnterion variables (see Table 3). The correlations between the family members on the 

FES family variables were moderate (see Tables 4 and 5). The subscale of Family 

Independence was not used in this study because the alphas were extremely low ranging 

from .29 to .50, and these could not be improved through item deletion. 

Tests of Hypotheses 

The first and second hypotheses were tested by 6 separate regressions. Each 

regression included the demographic variables of father's occupation, father's education, 

and hometown population. All predictor variables of family cohesion, conflict, and 

control were centered, and in a second step, interaction terms were added. These were 

gender by all family perception variables, and family perception variables in all possible 

combinations (adolescent with mother, adolescent with father, mother with father). All 

statistically significant beta coefficients were consistent in sign with the zero-order 
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correlation coefficients. The criterion variables were either adolescent self-report of 

social competence on the TSBI or the Behavioral Interview Task rating. 

Hypothesis I predicted that adolescents' and parents' perceptions of family 

cohesion are positively related to adolescent social competence. This hypothesis was 

tested with two separate regressions based on whether the criterion variable was the 

adolescent report on the TSBI or the Behavioral Interview Task (see Tables 6 and 7). The 

hypothesis was supported for adolescents' perception of family cohesion for the TSBI, F 

(1, 215) = 10.10, p < .002, b = 55 but not for the Behavioral Interview Task, nor for 

mothers' reports of family cohesion for either of the criterion measures. However, one 

significant interaction with gender was found for father's perceptions of family cohesion 

on the TSBI, F (1, 209) = 3.78, p < .05. Separate regression analyses by gender indicated 

that father's perceptions were significant for men, F (1, 95) = 3.84, p < .05, but not for 

women. It is notable that fathers' cohesion scores were negatively, not positively, related 

to adolescent males estimate of their social competence (b = -.74). 

Hypothesis II predicted that adolescents' and parents' perceptions of family 

conflict and control are negatively related to adolescent social competence. This 

hypothesis was tested with 4 regressions based on whether the predictor variable was 

family conflict or family control and the adolescent report on the TSBI or the Behavioral 

Interview Task (see Table 6 and 7). This hypothesis was supported for adolescents 

perceptions of family conflict predicting adolescent self-report on the TSBI F (1,215) = 

7.02, p < .009, b = -.43, but not for the Behavioral Interview Task. Fathers' perceptions 

of family conflict also were related to adolescent self-report of social competence F (1, 
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215) = 10.97, p < .001, b = .59, but not in the predicted direction. There were no 

significant findings for family control or mothers' perceptions of the family. 

Hypothesis III predicted mothers and fathers would perceive higher levels of 

family cohesion and control than do adolescents. This hypothesis was tested with mixed 

model ANOVAs, with adolescent gender as the between group variable and family 

member as the within group variable. There were no significant differences among family 

members in any of these analyses. However, mean scores (see Table 3) were in the 

predicted direction for family cohesion (mothers' mean = .86; fathers' mean = .86; 

adolescents' mean =83). Mean scores were also in the predicted direction for family 

control (mothers' mean = .53; fathers' mean = .52; adolescents' mean = .47). 

Hypothesis IV predicted mothers and fathers would perceive lower levels of 

family conflict than do adolescents. This hypothesis was also tested with a mixed model 

ANOVA as described above. There were no significant differences in family members' 

perceptions' of family conflict.. Mean scores were not in the predicted direction for 

family conflict (mother's mean=.30, father's mean = .27, adolescent mean =.29). 

To test hypotheses V, VI, and VII about similarities of family members' 

perceptions and their relationship to adolescent social competence, interaction terms were 

added to the regression model (adolescent x mother, adolescent x father, and mother x 

father). Only one significant interaction of family members' perceptions occurred in these 

analyses. The interaction of mothers' and fathers' family cohesion scores predicted 

adolescent social competence for the TSBI, F (1, 209) = 3.94, p < .05. This was a small 

effect, and a plot of the interaction revealed no discernible relationship with the criterion 

variable. Therefore, it is concluded that hypothesis V, VI, and VII were not supported. 
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Table 1 

Correlations Among Control Variables and Criterion Variables 

Criterion 
Variables 

Control Variables 

Female Adolescents Male Adolescents 

Adolescent 
Self-Report 
On TSBI 

Adolescent 
Behavioral 
Interview 
Task 

Father's 
Education 

.0538 
.5031 

157 

.1892* 
.0184 

157 

Father' s Hometown 
Occupation Population 

.2200** -.0036 

.0061 .9648 
154 151 

-.0048 .1634* 
.9530 .0465 
154 151 

Father's 
Education 

.0869 
.3239 
131 

-.0852 
.3533 

131 

Father' s Hometown 
Occupation Population 

.1987* -.0481 
.0233 .5852 
130 131 

.0027 .0173 

.9530 .8450 
130 131 

P< 05, **p<.01 
Note: The first number listed is the pearson correlation, the second is the p values, 
and the third is the sample size. 
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Table 2 

Alpha Coefficients for Family Environment Subscales By Family Member 

Predictor 
Variables 

Family Members 

Female Adolescents Male Adolescents 

Adolescent Mother Father Adolescent Mother Father 

Cohesion .75 .67 .72 .75 .60 .59 

Control .63 .57 .59 .59 .50 .50 

Conflict .69 .69 .73 .71 .74 .76 

Independence .50 .27 .29 .48 .29 .34 
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Table 3 

Mean and Standard Deviations for Family Adolescent Social Competence Variables 

Female Adolescent 
n Mean SD 

Male Adolescent 
n Mean SD F 

Adolescent Cohesion 157 .850 .208 131 .793 .235 4.83 .029* 

Mother Cohesion 153 .859 .180 122 .848 .176 0.27 .606 

Father Cohesion 126 .864 .195 114 .855 .172 0.16 .693 

Adolescent Conflict 157 .295 .240 131 .287 .238 0.07 .794 

Mother Conflict 

Father Conflict 

153 .299 .224 

126 .279 .234 

Adolescent Control 157 .451 .235 

122 .294 .250 0.03 .856 

114 .264 .243 0.24 .627 

131 .485 .230 1.55 .213 

Mother Control 

Father Control 

TSBI 

Interview Task 

153 .509 .218 

126 .520 .222 

157 2.59 .518 

155 5.29 1.44 

122 .548 .208 2.36 .126 

114 .511 .212 0.12. .733 

131 2.62 .582 0.16 .690 

130 4.66 1.50 12.66 .0004*** 

p<.05, **E<.01,***p<.001 
Note:The F value column represents the ANOVA value for the differences between the 
male adolescents family scores and the female adolescent family member scores. The p 
V alue column represents whether the differences were significant. 
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Table 4 

Correlations Among Predictor Variables for Female Adolescents 

Adolescent Mother Father 

Cohesion Conflict Control Cohesion Conflict Control Cohesion Conflict Control 

Adolescent 

Cohesion 

Conflict -.45*** 

Control -24** .15 

Mother 

Cohesion .30*** -.19* -12 

Conflict -.07 .36*** -.01 -.23** 

Conn-ol -.06 .15 .35*** -.12 .15 

Father 

Cohesion .30*** -.23** -.11 .48*** -.20* -.19* 

Conflict -.13 .40*** .06 -.17 .60*** .15 -.21* 

Conn-ol -.04 .08 .32*** -.09 .12 .56*** -.20* .23** -

* p < .05, **p < .01, ***p < .001 
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Table 5 

Correlations Among Predictor Variables for Male Adolescents 

Adolescent Mother Father 

Cohesion Conflict Confrol Cohesion Conflict Control Cohesion Conflict Confrol 

Adolescent 

Cohesion 

Conflict -.53*** 

Conn-ol -.07 .14 

Mother 

Cohesion .31*** -.23** -.03 

Conflict -.13 .41*** .15 -.37*** -

Control -.01 .04 .25** -.18* .17 

Father 

Cohesion .16 -.04 -.008 .45*** -.13 -.19* 

Conflict -.04 .28** .16 -.13 .51*** .15 .20* -

Conn-ol -.04 ,06 .19* .01 .01 .45*** -.05 .21* 

* p < . 0 5 , **p<.01,***p<.001 
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Table 6 

Regression Analyses for Adolescent Self- Report of Social Competence 

Cnterion Variable 

Adolescent Self-Report 
Social Competence 

Predictor Variables 

Gender 

Father's Education 

Father's Occupation 

Population 

Adolescent Cohesion 

Mother Cohesion 

Father Cohesion 

b 

-.01 

-.09 

2Q*** 

.01 

.55*** 

.21 

-.24 

R̂  12 

Test of Model 

Gender 

Father's Education 

Father's Occupation 

Population 

Adolescent Conflict 

Mother Conflict 

Father Conflict 

R̂  

Test of Model 

F(7,215) = 

-.07 

-.02 

.30*** 

.00 

-.43** 

-.17 

.59** 

.13 

F(7,215) 

= 4.16 

= 4.6C 

*** 
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Table 6 continued 

Criterion Variable Predictor Variables 

Adolescent Self-Report 
Social Competence Gender 

Father's Education 

Father's Occupation 

Population 

Adolescent Control 

Mother Control 

Father Control 

Test of Model 

-.07 

-.07 

.00 

-.07 

.03 

-.03 

.07 

F (7, 215) = 2.30' 

•p< .05 , **p<.01,***p<.001 
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Table 7 

Regression Analyses for Adolescent Social Competence Behavioral Task 

Criterion Variable 

Adolescent Social 
Competence Behavioral Task 

Predictor Variables 

Gender 

Father's Education 

Father's Occupation 

Population 

Adolescent Cohesion 

Mother Cohesion 

Father Cohesion 

R-

Test of Model 

Gender 

Father" s Education 

Father's Occupation 

Population 

Adolescent Conflict 

Mother Conflict 

Father Conflict 

R̂  

Test of Model 

ic
r 

.50** 

.11 

-.29 

.13* 

.31 

-.63*** 

.29 

.07 

F (7, 215) = 2.30* 

49** 

.11 

-.25 

.12* 

.32 

-.37 

.47 

.07 

F (7, 215) = 2.37* 
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Table 7 continued 

Criterion Variable 

Adolescent Social 
Competence Behavioral Task 

Predictor Variables 

Gender 

Father's Education 

Father's Occupation 

Population 

b 

.51* 

.12 

-.28 

.12* 

Adolescent Cohesion .11 

Mother Cohesion .02 

Father Cohesion .23 

R̂  .07 

Test of Model F (7, 215) = 2.18' 

*p<.05, **p<.01,***p<.001 
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CHAPTER IV 

DISCUSSION 

The basic premise of this study was that perceptions of the family relate to 

adolescent social competence. Several family theoretical perspectives, such as Grotevant 

and Cooper's (1985, 1986) model of individuation, and "generational stake modef 

(Bengtson & Kuyper, 1971; Bengtson & Troll, 1978) were utilized to predict how 

perceptions of family functioning relate to adolescent social competence. Building on 

these family theoretical premises, predictions also were made about how similarities or 

differences among adolescent and parent perceptions relate to adolescent social 

competence. In most studies, perceptions of the family are limited to the adolescents or 

the mother's reports. This study contributed by including adolescents, mothers, and 

fathers perceptions' of the family, and testing how each of these perceptions, individually 

and in conjunction with each other, are associated with adolescent social competence. 

According to Grotevant and Cooper's (1985, 1986), model of individuation, both 

family cormectedness and family separateness variables are dimensions of the family that 

are related to adolescent social competence. Empirical investigations (Collins, 1990, 

1991; Frank, Avery, & Laman, 1988; Frank, Pirsh, & Wright, 1990) have found that 

adolescents' perceptions of the family affect their own social outcomes. In other research, 

fathers' and mother' perceptions of parental satisfaction were linked more strongly to 

adolescents' reported social competence than any other measure of the adolescents' 

abilities (Henry & Peterson, 1995). 

It was hypothesized that adolescents' and parents' perceptions of family cohesion 

are positively related to adolescent social competence, and adolescents' and parents' 
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perceptions of family control and conflict are negatively related to adolescent social 

competence (hypotheses I and II). The results supported the prediction that the 

adolescent" s perception of the family relates to his/her own social competence. For both 

family cohesion and conflict, adolescent's perception of the family predicted his/her own 

self report of social competence on the TSBI, but not on the Behavioral Interview Task. 

Findings that adolescents' perceptions of the family on the FES are linked with the TSBI, 

could be because both the FES and the TSBI rely on perceptions of the adolescent. The 

Behavioral Interview Task relies on an independent observer to rate the adolescent social 

competence. The Behavioral Interview Task also is geared toward more instrumental 

social competence whereas the TSBI covers more general interpersonal and peer social 

competence. In addition, this study utilized only the ratings of "general smooth and 

natural" and "effectiveness," perhaps other behavioral ratings in the Behavioral Interview 

Task could have been more highly correlated to the predictor variables. 

Both previous findings and theoretical pjerspectives support the idea that an 

adolescent's ĵ erception of the family are important to his/her own outcomes (Collins, 

1990, 1991; Grotevant & Cooper, 1985, 1986; Frank et al., 1990). These findings support 

previous empincal findings that adolescent's perceptions of the family are related to 

perceptions of social competence (Carison et al., 1991; Collins, 1990, 1991; Demo, 

1991). This could be because the adolescent's reality is based his or her own perceptions, 

so only the adolescent's perceptions of the family influence her or his own social 

competence. 

With regard to parental perceptions, the only significant findings were for fathers' 

perceptions of family cohesion and conflict in relation to the TSBI. However, significant 
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findings for fathers' perceptions were not in the predicted direction. Fathers' cohesion 

scores were negatively, not positively, related to adolescent sons' estimate of their social 

competence. This finding is a replication of Carison et al. (1991) study that also used the 

FES as the family variable and investigated adolescent self-competence. One possible 

explanation for this finding could be that if the father's perception of family cohesion is 

high this indicates a family that is more enmeshed, and the son has had less of an 

opportunity to use his social skills outside the family. Since the sample consists of 

adolescents that are just entering college, the father's perception of family cohesion 

might be influenced by the fact that his son is moving away from home. In addition, it 

might be more important for the son to differentiate himself from the family than for the 

daughters, so this might be related to the father's perceptions of family cohesion. 

(Carlson et al., 1991). The absence of knowledge about this relationship could be due to 

the difficulty of getting fathers to participate in research. However, adolescents do rate 

their relationship with their father as important (Paterson et al., 1994; Paulson & Sputa, 

1996; Rice, Cunningham, & Young, 1992), and the absence of the father relationship for 

adolescents can lead to negative consequences (Wills & Cleary, 1996). 

Father's perceptions of family conflict were positively not negatively related to 

adolescent self-report of social competence. A possible explanation for this finding could 

be that the father's perception of family conflict could be influenced by a reciprocal 

process between the father and adolescent. The adolescents may use conflict as a way to 

develop social competence by expressing her/his own beliefs and opinions, so the father 

perceives that family conflict is high. The process of individuating from the father 

through conflict could be an important step in "standing up for oneself for the 
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adolescents. However, it is important to remember that the context of the family conflict 

is important. For instance, if the conflict is occurring within the context of supportive and 

connected family relationships rather than an emotionally distant and less cohesive 

family, the adolescent will have more positive social outcomes (Grotevant & Cooper, 

1985, 1986; Wills & Cleary, 1996). Without observing the interaction, it remains a 

difficult task to understand how conflict operates within the family and how it relates to 

adolescent social competence. 

These findings give substance to the idea that fathers make unique and important 

contributions to the family and to the adolescent's social environment. Previous findings 

of Carlson et al. (1991) revealed that for father/son relationships, family cohesion was 

negatively correlated with perceived self-competence. However, in another study, 

adolescent attachment to fathers was found to be related to social competence for both 

Caucasian and African-American adolescents (Rice, Cunningham, & Young, 1992). 

Attachment to the father was linked more strongly for sons than for daughters, suggesting 

that a complicated relationship exists between father and son. The results of this 

investigation highlight the need to include fathers in research on the adolescents and the 

family, and not assume that just getting the perceptions of the adolescent and mother is 

representative of the family environment. 

Conflict is another area of family functioning that needs to be examined more 

closely. Both Anna Freud (1958) and Erikson (1968) viewed conflict as a necessary part 

of adolescent development that allowed the adolescent to move away from the family to 

become an adult. However, Kandel and Lesser (1969) found that adolescents report the 

need to be connected and close to the family even with high amounts of conflict. Lempers 
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and Clark-Lempers (1992) found that families that are considered high on connectedness 

also reported high amounts of family conflict. They suggest this could be a mechanism 

that promotes or reflects individuation from the family. 

Collins (1990) suggested that parent-adolescent conflict may result from 

discrepant perceptions of parents and adolescents, but this conflict may be positive if it 

leads to developmentally appropriate adjustments within the relationship. Change in the 

relationship signifies adaptation as the adolescent moves toward adulthood. These 

suggestions may explain why the father's perception of family conflict was positively 

related to adolescent social competence. Holmbeck and O'Donnell (1991) concluded that, 

during the process of realigning discrepant views of the family, autonomy and conflict 

might dismpt family cohesion until resolution and adaptation of family perceptions 

occurs. These findings would support this investigations findings that the father's 

perceptions of family cohesion is negatively related to adolescent social competence. 

Both previous findings and the findings of this study highlight the need for researchers to 

take a closer look at how conflict and cohesion operates within the family. 

Turning to hypotheses III and IV, according to theoretical formulations by 

Bengtson and Kuyper (1971) parents tend to overestimate positive family characteristics 

because of the commitment and time they have invested in their role as a parent. 

Adolescents underestimate positive family characteristics because they want to express 

their uniqueness. Methodologically, the "generational stake" model speaks to mean 

differences between samples of parents and adolescents, not correlations between 

adolescent and parents perceptions' of the family. 
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It was hypothesized that mothers and fathers would perceive higher levels of 

family cohesion and control and lower levels of family conflict than adolescents would. 

Analyses yielded no significant results for these predictions. Adolescents and their 

parents did not perceive family cohesion, control, and conflict differently. 

Support for the "generational stake" model has not been consistent. Adolescents' 

mean ratings of family closeness and cohesiveness have been found to be no different 

than parents' rating of family connectedness variables in some studies (Jessop, 1981, 

1982: Paikoff, 1991). In addition, the samples of most Anglo, middle-class families have 

more positive family characteristics than the average Family Environment Scale norms, 

so the mean differences of the conflict and control between parents and adolescents could 

have been lessened (Carlton et al., 1991). Discrepancies in perceptions also might vary by 

age. This study utilized a sample of college-aged adolescents, so their perceptions of the 

family might be more similar to their parents than that of younger adolescents. In their 

study of perceptions of parenting through adolescence, Paulson and Sputa (1996) found 

that adolescent and parents perceptions were more similar as the adolescent moved 

toward adulthood. 

With regard to hypotheses V, VI, and VU, there are several possible explanations 

for the lack of findings on similarities between adolescent and parent perceptions of the 

family and social competence. Reliabilities for the Family Environment subscales of 

cohesion, conflict, and especially control were lower than expected for this investigation 

which could impact the results of these hypotheses. Roosa and Beals (1990) found that 

most coefficients for the Family Environment subscales were below the acceptable level 

for practical or research use, and there was considerable variation in the reliabilities 
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across type of stressed family. If another family measure or family behavioral data could 

have been utilized for this study, differences between congment/incongment family pairs 

could have produced stronger linkages between perception's of the family and adolescent 

social competence. Another possibility could be that another outcome measure such as 

self-esteem, self-concept, self-monitoring, or other outcome measures could be linked 

with congment perceptions of the family. 

Summary and Conclusions 

In summary, the adolescent-parent relationship and its impact on adolescent 

development has received much empirical attention since G. Stanley Hall characterized 

adolescence as a time of "storm and stress." As a foremnner in theorizing about 

adolescence, Erikson (1950) beheved adolescence was marked by ideological 

identification with peers and reduced involvement in family affairs, and increased parent-

adolescent disagreements. With adulthood ahead, adolescents are concerned with how 

they appear to others, such as peers and parents, compared with how they perceive 

themselves. This investigation examined several theories concerning adolescent and 

parental perceptions of the family and its impact on adolescent competencies. 

From Erikson's conceptualization of identity combined with a contextual systems 

perspective, Grotevant and Cooper (1985, 1986) theorized a model of individuation 

where both connectedness and separation exist jointly within the family during 

adolescence. Their model of individuation was utilized dually by guiding the choice of 

family variables for the study (family cohesion, independence, control, conflict), and 

providing hypothesis to be tested. Another theory tested in this investigation was the 
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-generational stake" model that states adolescents perceive lower levels of family 

connectedness and higher levels of family separation than their parents perceive. Finally, 

this investigation sought to fill the empirical gap in our knowledge about the relationship 

between adolescent and parental congment perceptions of the family and social 

competence. 

Findings revealed that, as predicted, adolescents' perception of both family 

connectedness and family separation impacted adolescent social competence. In addition, 

father's perceptions of the family connectedness also impacted adolescent social 

competence, although not in the predicted direction. However, there was no significant 

relationship between mothers' perceptions of the family and adolescent social 

competence. When testing the "generational stake" model, results also indicated that 

there were no significant differences between adolescent, mother, and father's 

perceptions of family connectedness or separation. Finally, there was no support for the 

hypotheses relating to congmence in family perceptions with adolescent competencies. 

The main limitations of this study are in the two areas of the sample and the 

reliability for the Family Environment subscales. As discussed previously, the sample 

was homogenous in ethnicity and income, and the findings of this study should only be 

generalized to similar populations of families. In addition, this sample was collected in 

the early I980's, although more recent studies have had similar results to this 

investigation. In addition, the reliability coefficients for the Family Environment 

subscales utilized for this investigation were only moderate. The subscale of 

Independence had to be removed because the reliabilities were low. Consequently, this 
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investigation only utilized two measure for family connectedness (family cohesion and 

conflict subscale) and one measures of family separation (family control). 

This investigation has revealed several important findings and brought to attention 

several directions for future research. The finding of no significant differences between 

how the adolescent and their parents perceive the family is notable because it suggests the 

possibility that as adolescents move toward adulthood their view of the family becomes 

similar to that of their parents. These findings could suggest that adolescents in the 

college years can take a more adult perspective of the family. Although most college 

students are still financially dependent on their parents in this sample, these adolescents 

developmentally could have the cognitive abilities and multiple perspective taking skills 

of adults. These skills could account for the similar views of the family by both the 

parents and adolescent. Communication also could be better between family members 

when parents view their adolescent as older and more adultlike, so parents and adolescent 

can have similar perceptions of the family. 

The most important finding in this study is the relationship between the father's 

perceptions of the family and adolescent social competence. Researchers have routinely 

neglected the father's contribution to adolescent development in the past for several 

reasons. The difficulty recmiting fathers for research, adolescent report on greater 

closeness and contribution of mothers than fathers, and the high divorce rate and 

occurrence of single-mothers raising adolescents have all resulted in researchers 

minimizing the father's unique contribution to adolescent social development. The 

current findings suggest future research should examine the father's contribution to 

adolescent development particularly social outcomes. 
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However, based on the findings in this study it is clear that the father-adolescent 

relationship is a complicated one. A qualitative study on the father and the adolescent 

relationship would be an ideal possibility to better understand the processes involved in 

the development of the father-adolescent relationship as the adolescent moves toward 

adulthood. The communication processes and dynamics between the father-adolescent 

could be more closely examined with a qualitative study. If researchers are better able to 

describe and understand the father-adolescent relationship, it could provide valuable 

clues as to how the father-adolescent relationship relates to the adolescent social abilities. 

With the present findings, the process behind the adolescents' need to individuate, 

especially from the father, needs to be investigated with further research. 

Future research should also examine family conflict and its role in the 

development in adolescent competencies. Family conflict has been treated in a variety of 

ways by researchers. It has been viewed as the negative of family cohesion when family 

conflict is high. It has also been viewed as a separating process by both Erikson (1950) 

and Anna Freud (1958) as a necessary component of becoming an adult. However, family 

conflict also can be seen as a separating variable within the context of a close and 

cohesion family relationship (Grotevant & Cooper, 1985, 1986; Lempers & Clark-

Lempers, 1992). Both discrepant and congment perceptions of family conflict have been 

examined in relation to adolescent competencies, however researchers still do not have a 

clear understanding of the relationship. Family conflict should be investigated within the 

separate family dyad relationships. For instance, congmence of family conflict 

perceptions in the son-mother and father-daughter relationship may lead to positive 
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adolescent outcomes, whereas discrepant perceptions between son-father also may 

influence adolescent competencies. 

Directions for future research specifically on the family and adolescent social 

competence would be to utilize other measures of family connectedness and 

individuation rather than the Family Environment scale to find linkages to adolescent 

social competence. It would also be interesting to examine whether a behavioral measure 

of family interaction would be more highly correlated with the Behavioral Interview Task 

than family self-report. Although the Behavioral Interview Task produced no significant 

findings, it would be interesting to examine the relationship between other adolescent 

outcomes such as career-orientation, identity-status, and self-esteem and social 

competence behavioral tasks. Another interesting area research could be whether 

adolescents' and parents' perceptions of adolescent social abilities are similar. 
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APPENDIX A 

STUDENT QUESTIONNAIRE 
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PLEASE READ AND SIGN BEfORE PRCXEEDItlC 

CONSENT F0W1 

I h«reby give my consent for ir.y participation in tht project entitled Treshinan Survey 
Study. " I understand that the person respons^la for this project is Cr. Nancy Sell 
(~4:-2S96) . : understand t.''.at the purpose of this project is to nather in^omatior about 
inconinq freshn«n students and their faeilies so that the university vill be able to plan 
rroqrars <ind activities tc meet Che needs of enterine; students. I understand chat this 
prefect involves cnmpletina a cuestionnsire which includes typical census type questions 
and questicns about my fajrily ar.d iry attitudes. 

I ur.dersc.nnd that xv Anxvers on the questionnaire are confidential. I understand chat 
chis project reoiires chat I write my naire on the cover sheet co the questicnraire in order 
c.̂ AC ;,-I format ion from parents and students may be conbined, but that a number will be 
assic-nec tc TT answers and ry raine will be completely removed from the questionnaire. Z 
unc'crstand C-.at chis prefect is concerned with the answers of freshmen and psrents as a 
Ci'rcup. and rot with Che answers of individuals. 

I -r.ierscanri C-.ac Cr. Sell cr her authcrired representative aorees co answer any 
i.nquiries I -ay have corcemir*; t.he procedures and Cl-.at I may contact the Texas Tech 
Lnivcrsi^y Inscicutional review i.carri fcr che Pretecticn of Human Subjects by writing 
them :r. cAre cf the Office o: research ServiceSi Texas Tech Oniversity, Lubbock, Texas, 
"9^C9, cr by calling 74:-5:T9. 

Alchouan Chic projecc cannot cause physical injury to you. ch.̂  fcllowmq stater.ent 
13 Tcr\.i.:ea zv che u-.i'.crsicy: If chis research prcjcct causes any p.hysical injury to 
.ou, creatrtnc js net recessarily available at Texas Tech Cniversity cr t.he Scudent 
• c^iti: Center, or any rrmian cf insurance applicable to the institution arc iis personnel. 
• ;.-.ancijl ccr.rons.icic.-. :cr any such injury T.ust te provided chrcuqr. ycur ov-n insurance 
; rocrar. ;-rchei inforration about chete iratters ray be ootairec frcn Cr. J. Knox Jones, 
.'r. . 'ice President fcr "^eseareh and Cradu.-.ce fcudies, '42-2152, .".oom 119. Administration 
buildi.-.q, Texas Tech Lnivenity, LubtccK, Texas TiA09.' 

: understand that I -ay rot deri'-c therapeutic treatment from particiraticn in this 
study. : -ndcrstar.i. that I cay discontinue this study at any time I choose without 
penalty. 

Sicr.if-rr o: Pircicicanc: Date: 

Sianacurc oi TrcKct rircctor: ' ''/l.-^i^cr .-/ : -CJA 

Sianature cf Vitncss: 

iDeAse ravr! rorecnc witness ycur sicnature and sign here) 
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INSTRUCTIONS 

The purpose of chis task is Co measure people's performance in a 
job interview sicuacion. In a different room chere is an individual 
who will interview you for a position as a Texas Tech University High School 
Representative. A description of the job is attached to these directions. 
You should familiarize yourself with the position description so that 
you will be better able to perform in che interview. 

It has been our experience that all Texas Tech students, regardless of 
their academic major, are qualified for the position. Your, task, 
however, is to convey to the interviewer that you are the best qualified 
individual for the position and that they should hire you over all other 
individuals that they will be interviewing. The interviewer will ask you 
a number of job related questions in an attempt to assess your potential 
for the position. Use whatever approach you think would be best in your 
interview but remember that you will only have about 10 minutes to talk with 
the interviewer, so keep your responses clear and to the point. 

The individual who does the best job in the interview, as measured 
by his or her ability to convince the interviewer Co hire him/her and co 
give him/her che highesc possible scarcing salary will get $25.00 so treat 
the interview seriously and do che best that you can. 

We have found in che past that many job applicants are unsure how to 
respond to certain questions in che incerview becasue chey do not have 
enough information about the interviewer to know how he or she will react 
to their answer. Consequently, we have also attached a brief resume of 
the interviewer's background which you may use to help you in formulating 
your responses if you so desire. 

Take a few niinutes now co read over the job description, and interviewer 
resume if you choose, until the assistant escorts you to the interview. 
Remember, your goal in the interview is to convince che incerviewer chat 
you should be hired for che posicion and given che highest possible starting 
salary. 

If you have any questions, please ask the assistant who gave you 
this information. ' 
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Texas Tech University 
Oepartment of Home and Family Life 

EMPLOYER NAJIE Texas Tech University 

POSITION(S) AVAILABLE: 

One position available for a male or female in any major as 
a summer High School Representative for Texas Tech University. Duties 
would involve traveling to secondary and private schools to inform 
graduating seniors of the educational opportunities here at Texas Tech. 
The inividual would be expected to interact extensively with secondary 
school guidance counselors, teachers, and students. 

Some training would be necessary for chose noc familiar with all of 
the University's facilities. 

QUALIFYING REQUIREMENTS: 

No minimum G.P..A.. or term scanding. 

WIIEN POSITION AVAILABLE: 

Beginning Summer, 1981. 

Box 4170/Lubbock. Texa$ 79409 / (806) 742-3000 
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Texas Tech UniversiCy 
Employment Division 

Name: 

Address: 2024 35ch Screec 
Lubbock, Texas 

Marical Scatus: 
Married, 
Two children 

Educational Background: 

Texas Tech University 
Degree: B.A., 1978 

Date: September 3, 1978 

(Revised, 12/10/79) 

Employee Dept: Placement 

Employee Position: Interviewer 

Memberships: 

Vice President, Local 121 (AFL-CIO) 
Equality for U'omen Council of Texas 

Extracurricular Accivicies: 

Vocer regiscration volunceer 
Direccor, CaCholic Vouch Service of Cencre County 
Sundav School Teacher 
Spores: swxnur.mg, hiking, volleyball 

Work Experience: 

1978—present: 

Summers, 1975, 1976 

Job Placemenc InCerviewer, Placement Office, 
Texas Tech University, Lubbock, Texas. 

Wildlife management trainee, Departmenc of 
Environmencal Resources, iiarrisburg, 
Pennsylvania . 
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GrcetcT r e s t s 3 in El C c n t r o , atrkin-.-. r.n-:c i t i J '.iic: \:U:ht i icrson. I n t r n d u c j . - .TI; ' . 
Ask S to co.T.e wi th you u r s t a i r c i.o L.ni. '..:iitiii.; n.n-i . As you /̂ o 'ip ^ho OI'.-A'.• .^r, 
rnake t h e s e pointSJ ' ( l ) Vou w i l l . - iv j him î a.-.'::r.rtpt-..-.on of the rf:ccarr.h t-'-̂ _'_'-
to rcail uhon vou '-oh \.\r.-\:\irs,, il) -n .-lU, ir. MX'X.). trJ.a'. about 1 / hourc 'o f i - . i"" . 
( p i l o t s ; ; i l l cni;- t:ii;rs"30 in inu tca ) , .-na ( l ) •..TI--.". the; -"Inich evert.h^.r.'-. you .;-11 
-ry than :55.CO. 

r..fl.r.*o-r -^fipt*; o in •..•iit.iiv"; rnnrn, i.hoii '•••.aiiu oni, .•. tl(;:;ot.".'.i)t-.i on of "-.ha '•J'xr^k" aloti • 
•.;itM a ccnscn t .'"urn. i'-:ivi.̂  .i iv.:ii (nut. . i . . i . ; l l ) .i.vui ...'-IM'; to clir.i thu cori::o.T:. 
i't:Il 3 t h a t i f cvcr-ythiu' : .-..•ii!\L.s a l l r.u'hi.; li-.' j. 'iould :Ar:n the c o n s e n t . 

•""i-icn consen t i s sl.^:ncd, ^;rciM.cr w i l l ,;iv''. .-.Mt V..c. --.itori.al:: fo r tJ-.c i r i t r r v l c ; tr.-.Ui 
( l ) d i r e c t l o n r : for th(: t-'̂ -;'.: 
(wJ d e s c r i p t i o n of the Job 
(3} i n t c r v i i i w e r ' 3 resume (MaUc :-,-.u;c I t ha.T the j-L^ht n\mc on I t ) 

Then sayi HEU.̂  AflE Til!:: DTHKCTIOri:! rO.'J YO'Jll T.\:Ji:. I 'LL BE HACK IN A ^^.l 
HINUTfiS rO SEE l'.' YOU il.'WIi' ALT OULISTlOr.'.'o. :̂0 JU.̂ T 3TAY ^HM!-::). 
I T ' S IMPOUTAIIT 7011 TAE ?UH1'03.E3 OF T:-'..'-: liT/FEaiMEtTS THAT VOU STAY 
TA MERE WHILE VOU'H!': ;.'A1TII!G ran TKKM TO 3?AnT. 

: r e e t c . - r o e s t o n k c sure cvex-ybedy IT. roady . Inr . j rvi .cuor i s .coated a t des!: i" l^.-. 
3Qe?.:ccr i s a t the c o n t r c l r . . The :iviin'ci:r on tiiu -r.no coun te r Iz n o f j a . 

C l v i the 5 5 minutes to review the .-.n-wCi-lalj, th^^n 'o o^e!: and ar.k r.ln i f b.o l" -.hr-vi 
I f i)ot, ' .":iv.; :-i,.i .T. I'liw more r\inuT. .-o ( n o t mo.-; th-ii 1 0 ; , then a sk : 

CO YO'-I !L\VE A.\'Y QU-ilSi'lOnS? 

A3 / j rco tc r takeii 3 to rl-.c l.-.b, '!-.c .-: i.: t o ld Ll./.t the i:iL<:i.-vieuer -.Jill l a t r c d u - e 
hi.T.self ( o r hercelz") , 

G r e e t ^ r o reas the l . n Aocr r'ov :ho .T , 'cuit doc:3 u c i '•:o i n . •̂ .'hut the door •;;ohir.'L :-ii-. 

SyifC.uci.- tv.rn-. oa tiie vldcnta;; , : •.ihoa liic- Li rnt ' - r - . My ror:,-.. ,-\nd thoJJTt r r -v ieu^r 
3tar.dc ;.r;, l!:tr'- tnco.- r̂ M'. Jr.l t*. ' .tos a r; irid r.nahir, u-i I a.->ic.-̂  -•:> to rake :'. :-•••'.' i:: 
T-.'.- ci---\ir to r.!r.; • u I; -vL .>.c,-'•.: U:r.t . iti torvn-wcc 'h .Ti c o n t i n u e s l,•l̂ !̂l •ciMji-.. 

•,;hcn L.-.e 3 i s bcir.-^ l.\i i>r,t ' oi;:i',ii ^h'.̂  do<n:j Iho •-'ccet.r.T '-000 to s tand outr-,:.do -i.,; 
Ido door , -ail t;n: bijcaiv.-r note: ; taju: i:oi!aH.i aamb<.: . ..nd t u r n s off tin: t a u e , 

Gvocte r 'uiker. 3 iMck t o ualLla;-; roon and .;ive;; him liie I n t e r v i e w task quosLionnair '^: 
I ' : : COIIIG Tu 30 C!-:J:CK O:! .•U.-O'L-HE.T .T1"..IDEUT NCU, .-.O I F VOU'LL JUST FILL T : I I 3 Z'.y 
\rr.n£ I'M V";O:;E, I ' L I I'Z ?AC;C I:I A I't:; KiHi;:'!^. 

3.-C'3ter It-avos i-eom (.•slr.atiii;,' door ) and r.Qcr, zo '.at to n.a!:-; su re everyone i.i rcari.y. 
3j2:.r:(.;r .shoald to s e a t ed in l a b . Int-.orvi eu •̂ - s:iou.ld Vo at, the -:Qr.tro.!.3. . ^ . ' / j - : 
wriitc-n down the - t a r t i . " - :-.n-^^;:r en tno '.a;;',.'. <-.::==-i1"̂ ;-.i-i-«-v-c-.i'0 .lulniJii, 
wyvc-ii~ij:wo:_-;fttL!:ii:^^ aio::.~ '..-ivh tlic bjwl :"or dr^'-fin^ l o t s . Jf^Uu. .'ufiij M^.-.^..^^-^.. 

t . O - H / * * 

C r e e t e r r e t u r n s to wail.in", room and a f t e r eol lcotL: : ; : M:-! Lntorviow ta.sk qi-.esMcnn.-. I r n , 
a.-.ks the S to i.c;..-- : 0 th-; i -b a.-;ain. 

G r ^ c t c r e n t e r s U b , . lii ' i . ir-.1,^ ; o r t:.'.;.-.j' to .nit ;::.-..ii.-•..-iv^-,t.-ti<n*.i>«'. Intrcdv.cc t;rj 
SncaK'jr and the S uj -..ija ot.l.cr, u.:in.; :"ir.;l. :-,.i,;u:r. :'!.:n ::ay to 3 : 
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INTSR'/IEWZR QUESTIONS 

rEHHAPS BEFORE WE BEGL-I, I .SHOULD BRIEFLY DISCUSS SOME OF MY CONCERNS ABOUT J03 

INTERVIS'^ SITUATIONS, (pause) 

1 HAVE FOUND THAT MANY APPLICANTS BRING UP ONLY THEIR STRENGTHS FOR THE POSITION, 

OMITTEIG THEIR WEAKNESSES WHICH ARE ALSO IMPORTANT TO KNOW. I THINK THAT IT IS ̂ /ERY 

IMPORTANT THAT I GET A REALISTIC PICTURE OF YOU SO THAT I CAN BETTER TELL IF YCU ARE 

SUITED FOR THE POSITION — AND ALSO SO YOU CAN SEE 17 THIS IS REALLY THE POSITION TH.\T 

YOU WANT. THIS OUTLOOK SHOULD HELP PREVENT HASTY DECISIONS ON EITHER OF OUR PARTS. 

1. PERHAPS YOU GOULD GP/E ME SOr-E IDE.\ WHY YOU COULD DO A GOOD JOB AS A IZGH SCHOOL 

REPRESENTATIVE? (Nod, keep eye contact, look interested and Impressed.) 

IT SOUNDS Lr<E YOiJ'RE QUALIFIED FOR THE JOB! 

2. COULD YOU DISCUSS FOR A JMLN'UTE WHAT YOU HAVE LEARNED FROM OTHER JOBS OR EXPERIZICES 

THAT WOULD BE PARTICULARLY .HELPFUL TO YOU IN THIS POSITION? (Nod, smile, keep eye 

contact, look interested.) OK. 

3. WE GEI^ERALLY .HIRE ONLY MALES/FEMALES (opposite sex) FOR THIS POSITION. CAN YOU THIM 

OF ANY REASONS WHY WE SHOULD MAKE AN EXCEPTION IN YOUR CASE? (Do not make it sound 

very negative—if they ask, it's because evaluators in other parts of the countr-/ 

have Lidlsated that men generally have more success than women at this job, but we 

want to hire the most qialified people—regardless of sex.) OK. 

^. WHAT ASPECTS OF YOUR EDUCATIONAL BACKGROUND r2RE AT TEXAS TECH WOULD KELP YOU i:? A 

POSITION OF THIS TYPE? (Do not nod head, smile, or look interested. Glance away, 

shuffle throuĵ h papers, etc. Let them finish the response, but then move imnediatel-

into the next cuestion) 

5. OH, I WANTED TO ASK YO^ HOW OLD YOU ARE? (indicating the subject should respond ( s 

with his/her age.) HOST OF O^R APPLICANTS ARE OLDER THAN THAT—I'M WONDERING I? 

YOU HAVE THE NECESSARY MATURITY FOR THE JOB, (Concerned, questioning voice.) 

(If subject does not respond, ask«) WHAT DO YO^ THINK? (Regardless of response, 

say in an unconvinced tonei) .HM, I DON'T KNOW, 

6. WHAT WOULD YOU CONSIDER TO BE YOUR MAJOR WEAKJIESS FOR THE POSITION? (:fod) c:<. 

7. PERHAPS YOU COULD SUM UP T.HE INTSR'/IEW BY GÎ /ING ME WHAT YOU CONSIDER TO BE YCUR 

MAJOR STRENGTH FOR THE POSITION. (Nod) OK. 

(As you rise to Initiate shaking hands, sayj) THANK YOU, I .APPRECIATE YCU CCMI.'.'G 111. 

1? YOU WOULD STEP OUTSIDE NOW, PLEASE, SOMEONE WILL BE THERE TO TELL YOU WHAT TO DO 

NEXT. (Direct the subject to the door.) 
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Do noc '--rice 
in chis space 

30) 4 

o 

) 

') 

Here are some questions about your family, j 

If True, vrite 1 in the space to the left oi che question. 

If False, write 2 in the space to the left of the question. 

1. Family members really help and support one another. 

2. Family members often keep their feelings to themselves 

3. We fight a lot in our family. 

4. We don't do things on our own very often in our family. 

5. We feel it is important to be the best at whatever you do. 

6. We often talk about politictl ard scciaZ problems. 

7. We spend most weekends and evenings at home. 

8. Family members attend church, synagogue, or Sunday School 

fairly often. 

9. Activities in our family are pretty carefully planned. 

10. Family members are rarely ordered around. 

11. We often seem to be killing time at home. 

12. We say anything we want to around home. 

13. Family members rarely become openly angry. 

14. In our family, we are strongly encouraged to be independent. 

15. Getting ahead in life is very important in our family. 

16. We rarely go to lectures, plays, or concerts. 
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17. Friends often come over for dinner or to visit. 

18. We dcn'c say prayers in our family. 

19. We are generally very neat and orderly. 

20. There are very few rules to follow in our family. 

21. We put a lot of energy into what we do at home. 

22. It's hard to "blow off steam" at home without upsetting somebody, 

23. Family members sometimes gee so angry they throw things. 

24. We chink chings out for ourselves in our family. 

25. How much money a person makes is not very important to us. 

26. Learning about new and different things is very important 

in our family. 

27. Nobody in our family is active in sports, Little League, etc. 

28. We often talk about the religious meaning of holidays. 

29. It's ofcen hard to find chings when you need them in our house. 

30. There is one family member who makes most of the decisions. 

31. There is a feeling of togetherness in our family. 

32. We cell each other about our personl problems. 

33. Family members hardly ever lose their tempers. 

34. We come and go as we wane Co in our family. 

35. Ve believe in competition and "may the best man win." 

36. We are not chat interested in cultural activities. 

37. We often go co movies, spores evencs, camping, ecc. 

38. We don'c believe in heaven or hell. 
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If True, write 1 In che space co che lefc of che quescion. 

If False, wrice 2 in che space co che lefc of che quescion. 

39. Being on cine is very imporcanc in our family. 

^0. There are sec ways of doing chings ac home. 

41. We rarely volunceer when someching has co be done ac home. 

42. If we feel like doing someching on che spur of che momenc, 
we ofcen Jusc pick up and go. 

43. Family members ofcen criticize each ocher. 

44. There is very llccle privacy in our family. 

45. We always strive to do things jusc a little better che nexc cime. 

46. Ue rarely have intellectual discussions. 

47. Everyone in our family has a hobby or two. 

48. Family members have strict ideas about what is right and wrong. 

49. People change cheir minds ofcen in our family. 

50. There is a scrong emphasis on following rules in our family. 

51. Family niembers really back each ocher up. 

52. Someone usually gees upsec if you complain in our family. 

53. Family riiembers someclaes hit each other. 

54. Family members almost always rely on themselves when a 
problem comes up. 

55. Family members rarely worry abouc job promocions, school 
grades, ecc. 

56. Someone in our family plays a musical inscrumenc. 

57. Family members are not very involved in recreational 

accivicies oucside of work or school. 

58. We believe chere are some chings you jusc have co cake on faich. 

59. Family members make sure Cheir rooms are neac. 

60. Everyone has an equal say in family decisions. 

61. There is very little group spirit in our family. 

62. Money and paying bills is openly talked about in our family. 

63. If there's a disagreement in our family, we cry hard co 
smooch chings over and keep Che peace. 

64. Family members scrongly encourage each ocher co scand up 
for cheir rights. 

65. In our family, we don'c cry chac hard to succeed. 

66. Family members somecimes accend courses or cake lessons for 
some hobby or incerest (outside of school). 
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67. In our family each person has different ideas abouc what 
is right and wrong. 

6a. Each person's duties are clearly defined in our family. 

69. We can do whatever we want to in our family. 

70. We really gee along well wich each ocher. 

71. We are usually careful abouc what we say co each other. 

72. Family members often cry Co one-up or ouc-do each other. 

73. Ic's hard CO be by yourself wichouc hurcinj; soneone's 
reelings in our household. 

74. "Work before play" is che rule in our family. 

75. Watching T.V. is more important Chan reading in our family. 

76. Family members go out a lot. 

77. The Bible is a very important book in our home. 

78. Money is not handled very carefully in our family. 

79. Rules are pretty inflexible incur household. 

80. There is plenty of time and attention for everyone in our family. 

81. rhere are a lot of spontaneous discussions in our family. 

82. la our family, we believe you don't ever gee anywhere 
by raising your voice. 

83. '-'e are noc really encouraged co speak up for ourselves in 
our family. 

84. Family members are ofcen compared wich ochers as co how well 
chey are doing ac work or school. 

85. Family members really like music, arc and literature. 

86. Our main form of entertainment is watching T.V. or listening 
CO radio. 

87. Family members believe chac if you sin you will be punished. 

88. Dishes are usually done immediacely afcer eating. 

89. You can'C get away with much in our family. 

90. Family members often go to the library. 
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xovzc\''^l, 
$C ScALe^ 
5C I '5) 

SC2 

SC5 

<;c^ 
6c r 
66 6 
5 6 7 
5C2 
$c^ 
$C 10 

laava blanX 
2 1 Not at all characteristic 

2 Not veri' characteristic 
3 Slightly charactaristic 

4 Fairly characteristic 
5 Vary much charactaristic 
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^C u 

6c 13 

5C 14. 

6C 15-
6C If. 
5C 17 
6C IS 
SC n 
6C 20 

5C i l 

5 C 2 J 
«9C 24 
6C zr 
6C24, 
5C 27"" 

9S. I am not likely to speak to people vir.cil they apealc to r.a. 

99. I would describe mysalf as socially unskilled. 

100. X frequently find it difficult to dafand ny point of view 

whan confronted with the opinions of others. 

101. I would be willin; to dascriba oysalf as a pretty strona personality. 

102. When I work on a cosDittea I like to take charge of things. 

103. I would describe nysalf as salf-confidant. 

104. r usually expect to succeed in the things I dc. 

105. I feel confidant of ny appearance. 

106. X aai a good laixar. 

107. I feel comfortable approaching someone in a position of 
authority over ma. 

108. X enjoy being around ether people and seek out social 
encounters frequently. 

IOC. WTien in a group of people, I have trouble thinking of the 
right things to say. 

110. When-in a group of people, I usually do what the others want 
rather than make suggestions. 

111. When I an in disagreement with other people, my opinion 
usually prevails. 

:i:. : feel confident of my social behavior. 

113. 1 feel I can confidently approach and deal with anyone I r.eet. 

114. I would describe myself as one who attempts to raster situations. 

lis. X would describe myself as happy.. 

116. 'ether people look up to me. 

117. X tnjoy being in front of large audiences. 

118. When I Met a stranger, I often think that he is better 
than X aa. 

119. X en]oy social gatherings just to be with people. 

120. It is hard for me to start a conversation with strangers. 

121. People seem naturally to turn to me when decisions have tc be mace. 

i:,''. X cake a point of looking other people in the eye. 

123. I feel secure in social situations. 

114. I like to exert my influence over ether people. 
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APPENDIX B 

MOTHER'S QUESTIONNAIRE 
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• "^^^ questionnaire was designed to gather information from Mothers about 
their child who is entering college this year. Please conplete this form if you 
are the Mother, Stepmother, or Female Guardian of a freshman student at this 
university. When both parents are present in the home, Fathers will also be asked 
to complete a questionnaire so that we may get the perspectives of both parents. 
The information you provide will be very helpful to this university in planning 
programs and activities for new students. You will be asked questions about your 
child when he/she was young, about your child at the present time, and about your 
4.amily in general. The reason we are asking these questions, including some about 
your child during infancy, is not because we think that there are any right or wrong 
ways to raise children. However, we do feel that experiences and preferences of 
a child, even early in that child's life, may have implications for the type of 
programs and living situations in college which lead to the best adjustment of that 
child. Different students have different needs; and if colleges were better able 
to meet these needs, perhaps students would be happier in college and would be 
less likely to drop out after a brief period of time. 

Your answers on this questionnaire aure confidential. Your name will not be 
associated with your answers. Yo\ir child who is entering as a freshman student 
will also be asked to complete a questionnaire. Because of the need to match the 
responses of parents and students, you are asked to PRINT your name and the name 
o: your child in the space below. After you turn in the questionnaire, a number 
will be assigned to your questionnaire and this page will be removed completely from 
the rest of t.he questionnaire. We are interested in the responses of freshmen 
students and parents as a group, not in the responses of individuals. 

YOUR FULL MAME (PLEA.SE PRINT CLEARLY) 

FULL NAME OF YOUR CHILD (PRINT) 
(Freshman at this university) 

FULL r.'AME CF CHILD'S FATHER (PRÎ ^̂ ) 

If the child's father is deceased, not living in the home, or will not te able 
to complete a questionnaire for some other reason, please indicate this in the space 
above. 

y.ost of t.he questions en the questionnaire look like this: 

LO) 1. My present residence is: 
1 Within the city limits of this university town 
2 Outside of the city limits of this university town 

You are to write the appropriate number in the space in the left margin. If 
you live inside town you would write the number 1_. Otherwise, you would write the 
.".umber 2_^ Please write all numbers clearly and carefully. Pay no attention to the 
r.ixxrber in parentheses r.e.xt to the space on the left. It does not correspond to the 
question r.̂ rrer and is only for computer purposes. 

Before proceeding to complete the questionnaire, please read the Consent 
Forr, on t.'-.e next page. This is a standard form that is required by the university 
wnenever people are asked to complete a questionnaire or participate in a project. 
We thank you ir. advance fcr your time. Please do not consult with other mernbers 
of your family in completing this form. 
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(80) 
l eave blank 

us: 

i n SCALB r̂ "" here 

M T I (S) _ 

y^i c _ 

H7 

M l it _ 

M l 2[ 

H1 2H- ( 2 a ) _ 

H I 2 5 (29) 

H I 24 

H I 31 

Following 
Fcr each. 

are a r 
please 

statement is true 
your favily. "~~" 

1 " True 

unbar 
place 
> and 

of statements that 
a 1 in 
a £ if 

the 
the 

0 

space to 
describe 
the left 

fasiilies. 
if 

statement is f*i»« 

• Falsa 

the 
as applied to 

49. Family nenbers really help and support one another. 

50. Family members often keep their feelings to themselves. 

51. v'e fight a lot in our family 

52. We don't do things on our own very often in our lasiily. 

53. We feel it is important to be the best at whatever you do. 

54. Ke often talk about political ar.d social problems. 

tS. i.'e spend most weekends and evenings at heme. 

56. Farily members attend church, synagogue, or Sunday School fairly often. 

57. Activities in our family are pretty carefully planned. 

55. Faiuly nembers are rarely ordered around. 

59. We often seem to be killing tine at hor.e. 

60. We say anything we want to around home. 

61. Family members rarely becoite openly angry. 

62. In our family, we are strongly encouraged tc be independent. 

63. Getting ahead in life is very important in cur family. 

64. We rarely go to lectures, plays, or concerts. 

65. Friends often come over for dinner or to visit. 

66. We don't say prayers in our family. 

67. We are generally very neat and orderly. 

6fl. There are very few rules to follow in our family. 

c9. We put a lot of energy into what we do at home. 

"C. It's hard to "blow off stean" at hone wit.hout upsetting somebody. 

"1. Family members sometiires get so angry they Ihrow things. 

72. We think things out fcr ourselves m our fonily. 

73. Kow much coney a parson maJces ia not very inportent to u«. 

74. Learning about new and different things is very important 

in our family. 

75. Nobody in our family la active in sports, U t t l e League, etc. 

76. We often talk about the religious meaning of holidays. 

77. It's often hard to find things when you need them in our house. 

78. There is one family member who makes most of the decisions, 

79. There ia a feeling of togetherness in our family. 

80. We tell each other about our personal problems. 

81. Farily members hardly ever lose their tempers. 
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M141 

MIU 

f^l^[ _ 

Hir4 (60) 

83. We coca and go as we want to in our faoily. 

83. We believe in competition and "nay the best man win." 

84. We are not that interested in cultural activities. 

85. We cften go to movies, sports events, camping, etc. 

R6. We don't believe in heaven or hell. 

87. Being en ties is very important in our family. 

88. There are set ways of doing things at home. 

89. v.'a rarely volunteer when something has to be done at home. 

90. If we feel like doing something on the spur of the iroirent. 

we often just pick up and go. 

91. Family members often criticize each other. 

92. There is very little privacy in our family. 

93. We rlways strive to do things just a little better the r.ext tire. 

'.i. We rarely have intellectual discussions. 

95. :>/erycne in our family has a hobby or two. 

96. Family members have strict ideas about what is right and wrong. 

97. People change their minds often in our family. 

98. There is a strong emphasis on following rules in our family. 

99. Family members really back each other up. 

100. Screore usually gets upset if you complain in our family. 

101. Family members somctlmea hit each other. 

102. Family members almost always rely on themselves when a 
problem comes up. 

fl J jTj'S" 103. Family members rarely worry about ]ob promotions, school grades, etc. 

104. Someone In our family plays a musical instrument. 

105. Family members are not very involved in recreational activities 
outside of work or school. 

106. We believe there are some things you just have to take on faith. 

107. Family members make sure their rooms are neat. 

108. E\.-eryone has an equal say in family decisions. 

M l ^I 1C9. There ia very little group spirit in our family. 

110. Money and paying bills is openly talked about in our family. 

111. If there's a disagreement in our family, we try hard to 
* siBoth things over and keep the peace. 

112. Family members strongly encourage each other to stand up 

for their rights. 

112. In our family, we don't try that hard to succeed. 

M-f fL IM. Family members sometimes attend courses or take lessons for some 
1 IJ o w ^^^^^ ̂ ^ interest (outside of school). 

115. In our family each person has different ideas about what is 
right and wrong. 

116. Each person's duties are clearly defined in our racily. 

117. we can do whatever we want to in our family. 

118. we really get along well with each other. 
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M l 7 r .-9, _ 

SCOT& z ' ; j ' 

H I 7t (5) 

H7?I _ 

HT9? f̂ 2' _ 

11?. We are usually careful about what we say to each other. 

120. Family taembers often try to one-up or out-do each other. 

121. It's hard to be by yourself without hurting someone's 

feelings in our household. 

122. "Vork before play" is the rule in our family. 

123. Hatching T.V. is more iiportant than reading m our family. 

124. Family members go out a lot. 

125. The Bible is a very important book m our heme. 

12fi. .Money is not handled very carefully in our family. 

127. Rules are pretty inflexible in our household. 

128. There is plenty of time and attention for everyone in our family. 

129. There are a lot of spontaneous discussions in our family. 

130. In cur fioily, we believe you don't ever get anywhere by raising 
your voice. 

131. We are not really encouraged to speak up for ourselves m our family. 

Hi i^ (") _ 

M T ^ o (19) _ 

True 0 - False 

133. Faauly nambers are often compared with others as to how wall 
they are doing at work or school. 

133. Faauly members really lilca music, art and literature. 

134. Our n\ain form of entertainment la watching T.V. or listening to radio. 

133. Faadly members believe that if you sin you will be punished. 

136. Dishes are usually dona iamediately after eating. 

137. You can't get away with much in our family. 

138. Family members often go to the library. 
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APPENDIX C 

FATHER'S QUESTIONNAIRE 
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• ^estionnaire was designed to gather information from Fathers about 
tneir child who is entering college this year. Please conplete this form if you 
at the Father. Stepfather, or Male Guardian of a freshman student at this 
university. When both parents are present in the home. Mothers will also be asked 
to complete a questionnaire so that we may get the perspectives of both parents. 
The information you provide will be very helpful to this university in planning 
programs and activities for new students. You will be asked questions about your 
child when he/she was young, about your child at the present time, and about your 
family in general. The reason we are asking these questions, including some about 
your child during infancy, is not because we think that there are any right or wrong 
ways to raise children. However, we do feel that experiences and preferences of 
a child, even early in that child's life, may have implications for the type of 
programs and living situations in college which lead to the best adjustment of that 
child. Different students have different needs; and if colleges were better able 
to meet these needs, perhaps students would be happier in college and would be 
less likely to drop out after a brief period of time. 

Your answers on this questionnaire are confidential. Your name will not be 
associated with your answers. Your child who is entering as a freshman student 
will also be asked to complete a questionnaire. Because of the need to match the 
responses of parents and students, you are asked to PRINT your name and the name 
of your child in the space below. After you turn in the questionnaire, a number 
will be assigned to your questionnaire and this page will be removed completely from 
the rest of the questionnaire. We are interested in the responses of freshmen 
students and parents as a group, not in the responses of individuals. 

YOUR FULL NAME (PLEASE PRINT CLEARLY) 

FULL NAME OF YOUR CHILD (PRINT) _ _ ^ 
(Freshman at this university) 

FULL NAME OF CHILD'S MOTHER (PRINT) 

If the child's mother is deceased, not living in the home, or will not be able 
to ccinpiete a questionnaire for some other reason, please indicate this in the space 
above. 

Most of the questions on the questionnaire look like this: 

.2) 1. .My present residence is: 
1 Within the city limits of this university town 
2 Outside of the city limits of this university town 

You are to write the appropriate number in the space in the left margin. If 
you live inside town you would write the number 1_. Otherwise, you would write the 
number ̂ . PJease write all numbers cleaurly and carefully. Pay no attention to the 
number in parentheses ne.xt to the space on the left. It does not correspond to the 
question number and is only for computer purposes. 

Before proceedLig to complete the questionnaire, please read the Consent 
Form on the next page. This is a stamdard form that is required by the university 
whenever people are asked to complete a questionnaire or participate in a project. 
We thank you in advamce for your time. Please do not consult with other members 
of your family in completing this form. 
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i pE SCALS. 

VI 1 '51 _ 

T^ L -
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"Fl It — 

HM 

•p l 2If (:s)_ 

P I 2r(29) 

f l al — 

Following are a number of statements thet describe families. 
rcr each, please place a ^ in the space to the left if the 
statement is true, and a £ if the statement is false as applied to 
your family. ~ 

I • True 0 - False 

49. Family members really help and aupport one another. 

50. Family members often keep their feelings to themselves. 

51. We fight a l o t in our family 

52. We don't do things on our own very often in our family. 

53. v'a feel i t Is im^rtant to be the best at whatever you do. 

54. We often talk about po l i t i ca l ar.d social problems. 

55. t.'e spend most weekends jmd evenings at home. 

56. Family members attend church, synagogue, or Sunday School fairly often. 

57. Activit ies in our fasUly are pretty carefully planned. 

58. Family masvbara are rarely ordered around. 

59. We often seem to be k i l l ing time at home. 

60. We say anything we want to around home. 

61. FaiUly members rarely become openly angry. 

62. In our family, we are strongly encouraged to be independent. 

63. Getting ahead in l i f e i s very important in our family. 

64. We rarely go to lectures, plays, or concerts. 

65. Friends often coma over for dinner or to v i s i t . 

66. We don't say prayers in our family. 

67. We are generally very neat and orderly. 

68. There are very few rules to follow in our family. 

69. We put a lot of energy into what we do at home. 

^0. I t ' s hard to "blow off steam" at hoce without upsetting scmebody. 

71. Family members sometimes get so angry they throw things. 

72. We think things out for ourselves in our fanily. 

73. How much noney a person makes i s not very important to us . 

74. Learning about new and d i f f e r e n t things i s very inportant 
in our faoii ly. 

75. Nobody in our family i s a c t i v e in spor t s , L i t t l e League, e t c . 

76. Wo of ten ta lk atoout the r e l i g i o u s meaning of h o l i d a y s . 

77. I t ' s o f t en hard to find things when you need them in our house. 

7a. There i s one family member who makes most of the d e c i s i o n s . 

79. There i s a f e e l i n g of togetherness in our family. 

80. We t e l l each other about our personal problems. 

81 . Family members hardly ever l o se t h e i r tempers. 
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82. We coaw and go aa we want to in our faaily. 

83. We h«liev« in competition and "may the best man win." 

rJ 3Q 34. We are not that interested in cultural activities. 

85. We cften go to movies, sports events, canping, etc. 

86. We don't believe in heaven or hall. 

87. Being on time is very important in our fasily. 

88. There ar« set ways of doing things at hone. 

___ 89. We raraly volunteer when something has to be done at home. 

__ 90. If we feel like doing soeiething on the spur of the moment, 
we often just pick up and go. 

•PJ41 

9 1 . Family awabers o f t en c r i t i c i z e each o ther . 

92 . There i a very l i t t l e privacy in our faaiily. 

93 . We always s t r i v e to do th ings j u s t a l i t t l e b e t t e r the next t i e e . 

I* J ^ B 94. We rare ly have i n t e l l e c t u a l d i s c u s s i o n s . 

^ ^ 9S. Everyone in our f a a i l y has a hobby or two. 

96 . Family sMibars h a w s t r i c t ideas about what i s r i gh t and wrong. 

___ 97. People change t h e i r minds o f ten i n our f a a i l y . 

98. There i s a strong eo^hasis on fol lowing rules in our fas i i ly . 

rj j \ 99 . Faai ly meabers r e a l l y back eech other up. 

100. Sotteor.e usua l ly g e t s upset i f you complain in our family. 

101. Faai ly mesibers soBetimfls h i t each other . 

102. FaKily neabers almost always re ly on themselves when a 
problea comes up. 

P"f 5 5 * ( 5 9 ) 103. f a a i l y meabere rare ly worry about job promotions, school grades, e t c . 

^ 1 ^^ (60) ___ 104. Someone in our faai ly plays a misical Instrument. 

^__ lOS. Faaily mambers are not very involved in recreational ac t i v i t i e s 

outside of work or school. 

106. We bellev* there are some things you just have to take on fa i th . 

107. Faaily members make sure their rooew are neat. 

___ 108. Everyone has an equal say in faskily decisions. 
V7 L\ ^"* '^*'* 1* very l i t t l e group s p i r i t in our faai ly . 

110. Menay and peylag b i l l s i s openly talked about ia our faa i ly . 

___ 111. If there's a diaagreesMat ia our faai ly , we try hard to 
saeoth thiage over and keep the peace. 

U 2 . Faskily members strongly encourage each other to stand up 

for their r ights . 

___ 113. In ouz faa i ly , we don't try that hard te succeed. 

V^ bL m. Family members sometimes attend courses or take lessons for some 
hobby or interest (outside of school). 

_ _ 11! . In our faai ly each parson has different ideas about what i s 

right and wrong. 

_ _ 116. Sach person's duties are clearly defined ir. our faa i ly . 

117. ve can do whatever we want to in our family. 

118. We really get along wel l with each other. 
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P i 71 _ 

P I 7r(79) 

FSCOPE 2. (80) 

f 17^(5) _ 

:pjf3<i2, _ 

F l ? 4 (13) 

lis. Ka are usually careful about what we say to each other. 

120. Family members often try to one-up or out-do each other. 

121. It's hard to be by yourself without hurting someone's 

feelings in our household. 

122. "Vork before play* is the rule in our family. 

123. Watching T.V. is mora important than reading in our family. 
leave 
2 

-^ — 

write 

blank 

— 

here 

134. 

125. 

126. 

127. 

128. 

129. 

130. 

Faadly members go out a lot. 

The Bible is a vary important book in our home. 

.voney is not handled very carefully in our faaaly. 

Rules are pretty inflexible in our household. 

There is plenty of time and attention for everyone in our family. 

There are a lot of spontaneous discussions in our faauly. 

In cur family, we believe you don't ever get anywhere by raising 
your voice. 

131. We are not really encouraged to speak up for ourselves in our family. 

p j ^0 «") _ 

132. 

133. 

134. 

135. 

136. 

137. 

138. 

Fasiily meabers are often compared with others as to how well 

they are doing at work or school. 

Faaily meabers reelly like music, art and literature. 

Our main fcrm of entertainment is watching T.V. or listening to radio. 

Family numbers believe that if you sin you will be punished. 

Dishes are usually done imnediately after eating. 

You can't get away with much in our family. 

Family members often go to the library. 
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