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CHAPTER I 

INTRODUCTION 

Significance of the Study 

The author as a child enjoyed playing at the home 

of relatives in a second floor room appropriately named 

the "play room." The room seemed huge and offered many 

square feet for running and fantasy building. Years later 

the family of the author moved into that identical house 

and the "play room" became the author's bedroom. The di-

mensions of the room now seemed very confining with little 

room for liveability. The room had not changed, but a 

small child*s concept of space and distance had taken on 

new dimensions. 

The same situation is occurring in society today. 

Changes in the nature and size of the United States popu-

lation are causing societal aspects to take on new dimen-

sions. 

It has been predicted that by 1970 thc population 
1 

of the United States will reach approximately 208 million. 

This is an increase of approximately 15 per cent over the 

prcscnt decade. The magnitude of this increase is 

U. S. Department of Labor, Manpower Challenge 
of the lf60»s, (Washington: U. S. Qovemment Prlntlng 
Ôfflce, Í-OJy, p. 4. 



emphasized by the fact that approximately 76 million people 

were living in the United States in 1900.^ 

Hot only is the total population of the United 

States increasing but thc population proportion by age 

groups is shifting. In 1945 there were 19.4 million chil-

dren between the ages of five and 13 years. The 1964 
4 

census showed 35-2 million in this age group. The total 

number of children undcr l4 years of age in our population 

midway through 1964 was approximately 55-9 million compris-

ing 29 per cent of the entire population.^ 

There is also an increase in the number of United 

States citizens over 65 years of age. In 1900, only four 
6 

per cent of the total population was age 65 or over. In 

the 1960»» this percentage moved to 9 per cent and by 1975, 

it is predicted that nearly 10 per cent of the people in 
7 

the Unitcd States will be in this age group. 

2 
U. S. Department of Labor, Our Manpower Future 

1955-65'--Population Trends - ^g^f Manpower implicatlons, 
(washington: U. S. Govemraent Printing Office, 1957), 
sec. I. 

^ Ibid., sec. III. 
4 
'Ric World Almanac, ed. Harry Hansen (New York: 

World Telegram and the Sun, I965), p. 28I. 
^ Ibid. 

^ Department of Labor, Our Manpower Puture 1955-65 
. . . , 1965, sec. VII. 

' Michael Harrington, Pie Other America, (Balti-
more, Maryland: Penguin Books, Inc, 1903), p. 102. 



Between the afore mentioned segments of the popu-

lation, are those citizens aged l4 to 65, comprising the 

labor force who provide goods and services used by all the 

population. The United States labor force is also taking 

on new dimensions. An anticipated 20 per cent increase 

during the 1960*s will be the largest for any 10 year peri-
8 

od in the history of this country. By 1970, there will 

be approximately 87 million people working fulltime. 

The two greatest changes in the labor market are 

the number of young workers, boys and girls, entering the 

labor force and the increase in the number of women work-

ing. There will be 26 million young workers entering the 
Q 

labor force from I960 to 1970. Therefore, young people 

will account for one out of every four workers in the United 

States by 1970 and one out of every two new additions to 

the labor force. 

More women are working than ever before. In 1964, 

37 per cent of all women, aged l4 or over were in thc civi3-
11 

ian labor force. 
5 
Department of Labor, Manpowcr Challenge of the 

1960«s, 1960, p. 5. 
° U. S. Department of Health, Education and Welfare, 

Welfare Administration, Officc of Juvcnile Delinquency and 
Youth Development, Youth Employment Programs in Pcrspcctivc, 
by Judith G. Benjamin, Seymour Lesh, and Marcia K. Frccdman 
(Washington: U. S. Govemment Printing Office, 1965), p. 2. 

^^ Ibid., p. 1 

^^ U. S. Department of Labor, Women's Bureau, New 
Horizons for Women, by Mary Dublin Kevscrling (Washington: 
U. S. Oovemment Printlng Office, 1964), p. 4, 



It Í8 predicted that by 1970, 30 million women 

will be woziLing, one out of every three workers in the 

labor force will be a woman."̂ *̂  

The Jobs performed by the labor force have also 

changed. Where once the United States had an agrarian 

society with large numbers employed in agriculture, it is 

now an industrial society. Modem labor saving machinery 

is used in manufacturing. In recent years there has been 

an increase in the long term shift away from the output 

13 
of goods íuid toward more services. In addition, there 

has been a shift in employment toward relatively more 

skilled occupations. 

The United States Department of Labor stated: 

Employment will contlnue to grow faster in the serv-
ice industries than in the production industries. 
As our technology advances, proportionately fewer 
workers will be needed to produce the goods we need. 
More workers will be needed to provide the increas-
ing services required as our standard of living 
goes up,"̂  

^^ Department of L̂ .bor, Manpower Challenges of the 
1960»8, 1960, p. 7. 

^3 u. s. Department of Labor, Office of Manpower, 
Automation and Training, Manpower Trainlng--Trends, Out-
look8| and Programs, Manpower Research Bulletin No. 2 
(Washington: u T ^ Govemment Printing Office, 1963), P- 4 

l4 
Department of Labor, Manpower Challenge of the 

1960's, 1960, p. 8. 



Thus summarizing the changes occurring, one finds 

larger proportions of yoianger and older citizens in the 

population. Ttie numbers of youthful and women workers are 

increasing. The United States is needing more services 

performed by skilled laborers. 

Ihe Isíqplications in these societal changes are 

many. Home Econ<saics as a profession has long been con-

15 cemed with strengthening family living. Ttie American 

Home Economics Association has identified as its present 

and future challenge: '*To serve more individuals and fami-
nl6 

lies and serve them more effectively. 

Home Economists are aware that to prepare women 

for homemaking is not enough, more women are now working 

outaide the family home. It is stated by Van Hom that: 

An increasing number of women now assume a dual role— 
that of homemaker and wage eamer. Nany of them 
need preparation for both roles, sincc the profi-
ciency with which a womaui can carry both will help 
determine the quality of hcr home and family life 
and her cffectivencss as a wage camcr.-*-' 

^^ American Home EconcHnics Association, Home Bco-
nomics—New Directions Prepared by the Committec on 
Philosophy and Objectives of HcMnc Economics, (Washington: 
American Home Economics Association, 1959), P- 4. 

16 
Ibid., p. 11. 

17 
Rua Van Hom, "Home Economics Education for 

Wage Eamers.'^ American Vocational Joumal, XXXIX, No. 4 
(April, 1964), p. 24. ~ 



Consequently, the home economist today realizes 

there are more individuals and families to serve than 

ever before. Women who seek employment require training 

to make them conpetent skilled workers. More women at 

work outside the home indicates a growing need for insti-

tutions and workers to care for their children. Ttiese 

same employed women need the help of other workers In main-

taining the family home. Older citizens require assistance 

in caring for themselvcs and their homes. 

Combining the need for preparation for wage earn-

ing by many women workers and the American Home Economics 

AssociatÍon*s challenge "to serve more individuals and 

families . . . " home economists have worked with national 

committees under the sponsorship of the United States De-

pairtment of Health, Education, and Welfare, Office of Edu-

cation in identifying nlne seirvice occupations which re-

quire home economics knowledge and skills. Of the nine 

occupations selected five involve service perfomcd in a 

community situation such as caring for children in a child 

day-care center or serving food in a hospital. The re-

maining four occupations provided employment in family 

homes. Workers in these home and community service occu-
18 

pations are in demand in most scctions of the country. 

1 o 
Rua Van Hom, "Wage Eaming Programs Present 

Hew Opportunities to Home Economists, Thc Candle of Phi 
Upsilon Omicron, XLIX, No. 3(Fall, 1964), p. lf3. 



The names choscn for the coimnunity focused occiQ)a-

tlons were: (1) Child Day-Care Center Worker, (2) Man-

agement Aide in Low-Rent Public Housing Projects, (3) The 

Visiting Honemaker, (4) Hotel and Motel Housekeeping Aide, 

and (5) The Supervised Pood Service Worker. The titles 

selected for the home-focused Jobs were: (1) Clothing 

Maintenance Specialist, (2) Companion to an Elderly Per-

son, (3) Pamily Dinner Service Specialist, and (4) Hie 

19 
Homemaker's Assistant. 

Curriculum guides have been published by the United 

States Department of Health, Education, and Welfare, Office 

of Education, Division of Vocational and Technical Educa-

tion for training workers for these home and community serv-

ice occupations. Ttie curriculum guides were developed as 

a rcBUlt of a sertes of work conferences held in I963 under 

the direction of the Professional Services Section of the 

Nanpower Development ená Training Program, United States 

Office of Education. The wage eaming programs which pre-

pare workers for home and community scrvicc occupations 

requiring home economics knowledge and skills, may be 

adapted to youth or adults. Punds for wage eaming train-

ing have been provided by the Manpower Development and Traln-

ing Act of 1962 and the Vocational Education Act of l̂ ^̂ .""̂  

19 

Ibld., p. 173. 

Ibid., pp. 173-174. 

20 



8 

Itie author is most interested in contributing to 

the growth and development of the home economics wage 

earning program. As a foraer teacher of seconcjí>ry home 

economics whose teaching experience preceded the wage eam-

ing program, many students were observed graduating from 

high school, Lll-equipped for any type of wage earning. 

Currently the author is teaching a United Pund sponsored 

"Clothing Construction" class for women who are presently 

employed in domcstic work. Both of these experiences have 

emphasized the importance of the home econcanics wage cam-

ing program and the role it can play in training workers 

and helping them develop marketable skills, 

P-irposc of the Study 

he home econo lcs progrsm for gainful employment 

needs to be understood to be efíective. The major purpose 

of the study was to create an audio visual presrntation 

on wage eeming in home economics for use in explaining 

the program and motivating future trainees. 

A eeries of colored slides and a tape recording 

were prepared bated on a survey of available literature 

and current interpretations. In an ef-ort to determine 

the effectiveness of the series, the following purposes 

were selccted: 

(1) To detemine the inforaation that selected 

subjects could accurately recall when 



reeponding to a reactionnaire after viewing 

the series; 

(2) To draw conclusions regarding the indicated 

interest of student subjects in the illustrated 

home and community service occupationsi 

(3) Tb evaluate responses made by the selected 

groups and from these indications make recom-

mendations for increasing the use and effec-

tiveness of this type of presentation. 

Scope of the Study 

The scope of the atudy included developing, pre-

senting, and evaluating a series of colored slidcs and a 

tape recording on five occupations of the home economics 

wage eaming program. The subjects were adminietrators, 

counselors, teachers, and students in selectcd educational 

groups in Lubbock County, Texas. 

Hypotheses 

As indicated earlier the major purpose of the study 

was to create an audio visual prcsentation on wage saming 

in home economics and to provide infomation relative to 

the following questions: Will selccted subjects accurately 

recall infomation provided by the presentation? Which 

home and community service occupations will be of interest 

to the student subjects? What recommendations can be made 
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for improving thc use and effectiveness of this type of 

presentation? 

Consequently the following hypotheses have been 

proposed: 

1. The respondents in this study will tend to 

recall facts presented by the colored slide-

tape recorded technique more often than the 

facts presented by only the tape recording 

technique. 

2. The respondents in this study will tend to 

recall the titles of the five occupations 

deøcribed in the slide series more often than 

the titles of the non-described wage caming 

occupations. 

3. The student respondents in this study will 

tend to recall facts stated about youth more 

often than facts stated about other individuals 

or situations. 

4. THie students in this study will tend to indl-

cate more interest in the vage eaming occupa-

tions related to occupations in which youth 

are traditionally eraployed than in non-youth 

related occupations. 

5. The students in this study will indicate a 

preference for an occupation based on a 

personal-individual interest in the work more 
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often than a Job-worker oriented character-

istic. 

Definition of Tems 

Interpretations will be presented and used in the 

study of definitions that have been provided by the United 

States Department of Health, Education, and Welfare, Office 

of Education for eight of the nine home and community serv-

ice occupations requiring h<»ne economics knowledge and 

skills.*̂ -*- Definitions have been adapted for the remaining 

home and community service occupation and aíiher tems used 

in the study. 

Management Aide in Low-Rent Public Housing Projects: 

assists housing managers of local housing authorities in 

orienting residents in housing projects to living in a new 

environment and to making effective use of the resources, 

facilities, and services provided in the project and in 

the ccMmnunity for achieving satisfying family life. 

The Vieiting Homemaker: assists the mother or wife in per-

foming the duties of the horae in order to keep family 

^^ U. S. Department of Health, Ec'ucation, and Wel-
fare, Office of Education, Division of Vocational and Tech-
nical Education, Bulletins OE-87001-8 (Washington: U. S. 
Govemment Printing Office, 1964.) 
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life as nomal as possible when the family is over-

burdened by illness or the strcss of a family emergency. 

Hotel and Motel Housekeeping Aide; perfoms the various 

dutles required for cleaning and aaking up guest rooms 

and other area in hotels and motels. The aide works under 

the supervision of the Housekeeper, the Assistant House-

keeper, or the Nanager. 

The Supervised Pood Service Worker: prepares and serves 

foods, under the direction of the Pood Service Supervisor, 

in institutions such as hospitals, nursing homes, homes 

for the aged, children's institutional homes, and child 

day-care centers. 

The Clothing Maintenance Specialist; under the employer's 

supervision, alters, clcans, presses, repairs, and storcs 

the clothing of families and individuals. 

Companion to s.n Elderly Person; assists the older person 

in meeting his own psychological and physical needs; help-

ing with personal, social, and routine business matters; 

and securing assistance in case of emergency. 

Pamily Dinner Service Specialiat; prepares and serves 

dinners for employed men and women, retired persons, or 

families desiring such service. She comes into the home 

at a specified time, daily or on request, and prcpares 

and scrves dinner at a specified hour. 

The Homemaker's Assistant: under the direction of the 

homemaker, carries on the various responsibilities 
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required for malntaining family life in a pleasant, clean, 

orderly hc»&e. 

The Child Care Worker is a modification of the Child Day-

Care Center Worker for which a training guide had not been 

published at the time of the study. Therefore whether 

employed in a day-care center or a private home, the Child 

Care Worker is responsible for guiding the play and daily 

routine of the children and for preparing and serving 

simple meals and snacks. 

"Useful" Employment refers to that aspect of the homc eco-

nomics education program which prepares youth for the 

vocation of homemaking throiagh the development of those 

understandings, abilities, and attitudes which contribute 

toward effectiveness in the homemaking role.^ 

"Qainful" Employment refers to that aspect of home economics 

education which prepares youth for wage eaming through 

training for service occupations that are related to home 

economics, helping girls leam to successfully carry the 

dual role of homemaker and wage eamer, and aiding students 

in developing personal and social characteristics which 

contribute to employability. '^ 

^^ John Patrick Walsh and William selden, "Voca-
tional Education in the Secondary School," Vocational Edu-
cation, The Sixty-fourth Yearbook of the National Society 
for the Study of Education, Part I (Chicago, Illinois: 
The University of Chicago Press, 19o5), P« 96. 

^^ Ibid. 
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Audio Visual Presentation refers to the 8o colored slidcs 

and the tape recorded narration used in the study to de-

pict and explain the home econrød.cs wage eaming program. 

Reactionnaire refers to the instrument designed for the 

study on which the subjects recorded their reactions to 

20 items pertaining to the colored slide-tape recorded 

presentation. 

Respondents refers to all of the particlpants in the study, 

students and adults, who after viewing euid listening to 

the audio visual presentation completed part or all of the 

Reactionnaire. 



CHAPTER II 

REVIEW OP RELATED LITERATURE 

Qverview of Related Materlals 

Infomation on American Woaenpower 

Today the women of the United States face a dif-

ferent society and llfe than did their grandmothers. 

Therefore, trends In womenpewer will be explored. 

Women are living longer and their average life 

span continues to increase. A baby girl bom in I900 
24 

could expect to live only 48 years. l^ I915 the average 

feminine life span had reached 50 years and continued to 

increase to 69 years by 1945. A girl bom in 1965 
27 

has an average life span of 75 years. ' Women are not 

only living longer but there were as of 1962, 3.5 million 

28 
more women than men of woi^ng age in our society. 

Aiaerican Women, Report of the Prcsident's Com-
mission on the Status of Wcmien, (Washington; U. S. Govem-
ment Frinting Office, I9t>3), p. 58. 

25 
U. S. Department of Labor, Women^s Bureau, Fac-

ing TfflŶ f.a jahniif. Vnmpn« R T.ivftfl Tnrjfty, by Mary Du^n Keyserl-
ing (Washington: U. S. Oovemment Printing Office, I965), 
pp. 3 - 4 . ^ 

American Women. . . . , 1963, P- 58. 
' Department of Labor, Women's Bureau, Facing the 

Pacts about Women*s Lives^oday, 1965, pp. 3-4. 

U. S. Department of Labor, Víomen*s Bureau, I962 
Handbook on Women Workers, Bulletin No. 285 (Washington: 
U. S. ûovemment Printlng Office, 1963), p. 5. 

15 
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One of the important trends for women is marrying 

at an earlier age. Between I890 and I962, the median age 
29 

at marriage dropped from 22.0 to 20.3 years for women. 

The average age of brides in 1964 was 19.5 years. More 

glrls now marry at age 18 than any other age, actually 25 

per cent of all I8 year old girls are married.^ *^^ Due 

to the earlier marriages, many women will have their last 

child by the age of 26.-̂ ^ 

Another Important tread is the increasing number 

of women working. In 1900 approximately 5 million were 
34 employed.'̂  This was I8 per cent of the total labor force 

and 20 per cent of all women of working age. E|y 1920, 

this number had grown to over 8 million women workcrs. 

World VJar II altered these figures drastically and by 1945, 

over 19 million women were employed. This trend continued 

after the war and in June I965, there werc 27.3 million 

women working, 35 per cent of the total labor force and 

^^ American Women, . . . , 1964, p. 58. 

^^ Guin Hall, "A New Look at Women and Vocation," 
American Vocational Joumal, XXXIX, Ho. 4 (April, 1964), 
P* 25. oT 

•̂  Department of Labor, Women's Bureau, Facing the 
Pacts about Wc«nen*s Lives Today, 1965, p. 3-

^^ Bemice Milbum Moore, "Mothers, Homemakers, and 
Wage-Eamers," National Educational Association Joumal, 
LIV, No, 5 (May, 1565), 23. 

^^ Department of Labor, Woraen»s Bureau, New Hori-
zons for Women, 1964, p. 4. 

3^ Department of Labor, Women's Bureau, I962 Hand-
book, 1963, p. 4. 
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38.9 per cent of all ttie women In the populmtion.^ 

ÎJie President*8 Coranission in I963 statedt ''Eight 

out of ten v;om©n are in pald msplojmimt outside the howe 
36 

at 8ome time durlng thelr llves. ..." Keyaørllng es-

timated that almoat half of those enterlng the labor 

force fraa 1964 to 1970 wlll be wrøen.^ 

Coi^inlng marriage and particlpation in the labor 

force ie another iiagportant trend. Noore reported; "Girls 

no longer need to choose between aarriage and motherhood 

on one hand and eiiq>loyMnt outside the home on the other.''^ 

Before Vorld War XI it was the younger and thc unmarried 

woaan who was likely to seek gainfia employment. Hearly 

h&lf of all the wcMen aged 18 to 24 years were at work, 

but after marriage there was a rapid exodus from the labor 
39 

force. 

On the contraiy, the early s ix t i e s found more 

than a third of a l l married women working comprising better 

•-̂ ^ U. S. Departmant of Z«abor, Wamen'a Burec'u, 
Bsckground Facts on Woiaen Workera, (Vasiiirijton: U. S, 
GbveÎETiîienfTHnling 'Office, l 9 ^ ) » p. 1. 

- • > . ' . 

'̂v AiaHPican Women, . . . , 19.>3, p. '^* 
37 

U. S. Department of Labor, Women's Bureau, Chal-
lenges Ahead, by Mary Dubln Keyserling (Washington: tí. Q. 
(kJvirnménTTFrinting Office, 1965), p. 5. 

38 
Moore, Hational F/aucation Assc îlatlQn Journal, 

LIV, fo. 5, p. 22. 
•ao 
"̂ ^ Department of Lobor, Voncn'c Bureau, Faein^o the 

piRCta abcut Woaen/s Iiives Today, 1.65. p. 5» 
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than half of all women workers. Of all the women work-

ers in the labor force in March 1964, married women 

(husband present) accounted for 57 per cent^ single women, 

23 per cent^ widows, 9 per cent; and divorced and married 

women (husband absent), 6 and 5 per cent respectively. 

Pamily responsibilities do not prevent wcanen from 

working. In 1964, the number of aarried women with chil-

dren under age l8 and without children under age l8 was 

41 
approximately the same at 27 million women. Of this 

number, 3^.5 p^^ cent of the women having Hiinor children 

were employed as ccsmpared to 36.3 per cent of the women 

having no children under age l8. It is predicted by 1970, 

there will be 64 million families in which homemakers will 

carry out the work of the home, and among these faailies 

there will be I6.5 million women who v/ill carry both the 

42 
responsibility of homemaking and a Job. 

The following pattem of wcanen at work as de-

scribed by Mlller; the singlc woman works about 4o years; 

the married woman without children has a working period of 

about 31 years; and the married women with children enters 

Department of Labor, Women's Bureau, Background 
Facts on Women Workers, 1965, pp. 1-2. 

41 
Ibid., p. 11. 

42 
Mary Lee Hurt, "Educating for the World of Work-

A Team Approach," Educational Leadership, XXII, No. 4 
(January, I965), p. 225-
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the labor force later and works for approximately 23 
43 years. 

Another trend noted in exploring womenpower in 

the United States was the increase in the median age of 

the woman worker, îîie United States Department of Labor 

reported that in 1900 the median age of women workers was 
44 

26 years. 3y 1940 this median age had reached 32 years 

and in 1964 it was 4l years.^* ̂ ^ 

Contributing factors to this increase in the medi-

an age of women working have been the curtailing of chil-

dren in the labor force and the increase in women workers 

age 45 and over. The United States Department of Labor 

predicted that by 1970, 55 per cent of the women between 

the ages of 45 and 54 will be working due to the low birth 
47 rate of the 1930»s.' 

The increase in the median educational level achieved 

by womcn workers is another important trend. In 194o, eleven 

years was the mediem number of school years completed by 

^3 Jeanne Miller, "Don«t Porget the Girls!" Ameri-
can Vocational Joumal, XXXV, No. 5 (May, I96O), pp. 9-II. 

44 
Department of Labor, Wcsmcn's Bureau, 1962 Hand-

book, 1963, p. 109. 
^^ Ibid. 
46 

Department of Labor, î;oiren*s Bureau, Background 
Facts on Womcn Workers, I965, p. 1. 

^7 u. S. Department of Labor, Woraen's Bureau, 
Today's Woman in Tomorrow's World, (Washington: U. 3. 
Government Printing Office, 19^0), p. 33-
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48 
woaen workers between the ages of l8 to 64 years. By 

1959, this had climbed to 12.2 years. The woaen in the 

labor force in March 1964, had a median of 12.3 years of 

coapleted schooling as cc»ipared to 12.1 years for all 

49 women of that age group in the population. 

The United States Depar'bBent of Labor stated; 

"Chances that a woman will seek paid employment tend to 
»50 

increase with the aaoimt of education she has rcceived." 

Supporting thi8 statement Keyscrling indicated that among 

those women aged l8 to 64 years who have less than eight 

years of schooling, 34 per cent are in the labor force; 

those who have eight or more years, 38 per cent; those who 

have 12 years, 45 per cent; those who are collcge graduates, 

58 per cent; and those women with fivc or morc ycars of 

51 college education, 74 per cent are employed. Thus onc 

can see how this phenomenon would tend to increese the 

educational level of the woman worker in the population. 

The United States Dcpartment of Labor also stated: 

"The amount of education obtained by a woraan influences 

/ifí 
Department of Labor, Women»s Bureau, I962 Hand-

book, 1963, p. 109. 
Department of Labor, Women»s Burcau, Background 

Facts, 1965, p. 2. 

Department of Labor, Women's Bureau, 1962 Hand-
book, 1963, p. 109. 

51 
Department of Labor, Women's Bureau, Pacing the 

Facts about Woraen*s Lives Today, I965, p. 7. 
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strongly the type of Job she can obtain."^^ A survcy of 

years of school completed by ænployed women of selected 

occupational groups in 1964 is sianmarizcd in the following 
53 

table: 

Table 1.—Years of school completed by emiployed women 
by selected occupational group, March I964 (Women I8 

years of age and over) 

asasBae 

Mcdian years of 
Occupational group school completed 

All occupational groups 12.3 

Frofessional, technical, kindred workers l6.2 

Managers, officials, proprictors (except fam) 12.4 

Clerical workers 12.5 

Sales workers 12,2 

Craftsmen, foremen, kindred workers 11.2 

Operatives and kindred workers 10.0 

Service workers (exccpt private household) 11.2 

Private household workers 8.8 

Another important trend in understanding womcn 

power in the United States is the variety of occupations 

^^ Department of Labor, Womcn's Bureau, 1962 Hand-
book, 1963, p. 109. 

^^ Department of Labor, Women's Bureau, Background 
Facts on Women Workers in the United States, 1965, pT 15. 
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now held by women. Women are now working in every one of 

the more than 400 employment categories of the Bureau of 
54 

Census. 

Despite this there are certain occupations which 

still possess the largest numbers of women workers. Hall 

reported in 1964 that two-thirds of the nation's working 

woaen were in one of five occupations either clerical, 

teaching, nuraing, semiskilled factory, and service work.^^ 

The Pre8ident*s Commission comparcd the occupations 

of women in 1950 with I96O to illustrate that new types of 

56 
employment are opening and older typcs are stagnating. 

They found 46 per cent fewer women employed on fams. 

There was an eight per cent growth in women opcratives, 

this small increase was due to automation. The Commission 

reported: "While proportionately fewer of the womcn in 

the work force were eaployed in household employaent in 

1960 than in 1950, the total number of womcn so employed 

57 rose by 24 per cent." 

According to the President's Commission therc were 

large increascs in eaployaent where econoaic growth had 

cih 

Dcpartment of Labor, Womcn's Burcau, Challcnges 
Ahead, I965, p. 5« 

Hall, American Vocational Joumal, XXXIX, No. 4, 
p. 25. 

^ American Women, . . . , 1963, P- 67. 

Ibid. 
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recently accelerated. The following occupations increased; 

professional employment by 4l per cent; clerical work by 

46 per cent; and service Jobs by 48 per cent. The need is 

evident for the skilled worker especially in the area of 

service work. Por the period between I96O - 1970, a 

25 - 30 per cent increase in service occupations has been 
58 

predicted. Blunier has stated that in future years, the 

service industry will grow faster than any other in spite 

of increased mechanization and automation.^^ 

Also an increase in part*time employment scems to 

be a trend in exploring womenpower in the United States. 

Work of less than 35 hours per week is considered part-

time. Most of the increase in women part-time workers has 
. 60 

occurred sincc 1954. In 1958, thrce out of every five 

part*time workers were women as compared to one out of 

three in the full-time labor force. In I965, the United 

States Department of Labor reported that of all women at 

5" Elizabeth Simpson, "TtaBVocational Purposcs of 
Home Economics Education—With Pocus on Education for E:-
ploymcnt," Illinois Teacher of Home Economics, VIII, No. 2 
í 1964-1965 )7~pr^T: 

59 
Glenna Blunicr, 'bpinions of Home Economics Super-

visors on the Wagc Eaming Bnphasis in Horae Economics Edu-
cation at the Secondary Level," Confercnce Proceedings. A 
New Look at the Vocational Purposcs of Horae Economics Edir-
cation, (Urbana, Illinois: Unlversity of Illinois, May, 
T55577P. 65. 

60 
M. F. Baer, "Part-Time Employment for Womcn," 

Personnel and Guidancc Joumal, XXXIX, No. 2(0ctober, I960), 
p. 97. 
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6l 
work 25.4 per cent were employed part-time. 

Various trenda in womanpower have been indicated. 

Women are marrying younger and living longer. The numbcr 

of womcn in our society now exceeds that of men. More 

women are working and working a greater number of years 

than previously. The trained and educated woman worker 

is aore apt to seek employaent. Women are now working in 

almost all occupational areas. 

To complete this discussion, three closely related 

areas to the afore-aentioned trends will be considered: 

(1) reasons for women workingj (2) unemployment among 

women workers; and (3) income and ainiaua wagc protection 

for women. 

In exploring the reasons for more women workers in 

the labor force the effect of earlier marriages was evident. 

By the time meuiy women reach their mid-thirties, their chil-

dren are launched at school and they can realistically an-
62 

ticipate at least another 30 or 35 years of active life. 

Meuller indicated that modem women is being both 

pushed and pulled into economic employment. ^ The pull is 

61 
Departaent of Labor, Women's Bureau, Background Facts, 1965, p. 8. 

Department of Labor, Womcn's Burcau, Facing the 
Facts, 1965, p. 4. 

Changing 
Press, 1 

^ Kate Hevner Mueller, Educating Women for a 
World (Minneapolis: University of Minnesota 
95Í), p. 71. 
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the opportunity for attractive wages and the push is in-

sufficlent funds to meet the family's need and the rise in 

cash outlay to maintain a higher standard of living and 

leisure. 

In considering the economlc need for working, many 

women without husbands are supporting themselves and women 

with husbands present may be adding to the family income. 

In March of I96I, the following relationship was reported 

by the United States Department of Labor between income 
64 

of family and fraction of wives working. In families 

where the income was leas than $3,000, one-third of thc 

wives were working; where faaily income was $3,000 to 

$5^000, two-fifths were employed; and where faraily income 

was 17,000 and over, one-fourth of the womcn were employed. 

Another influencing factor along with the hus-

band's income was the age of the childrcn in the family. 

Table 2 indicates the relationship between age of the 

children, income of the husband, and participation in the 

6B 
labor force by the wife. It is indicated that for those 

women with children under I8 years the lower the incomcs 

of the husband the greater the participation in the labor 

force. The mothers with children six to seventecn years 

Department of I*abor, Women's Burcau, 1962 Hand-
book, 1963, p. 46. 

65 
Ibid., p. 47. 
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old were the most active in the labor force until the in-

come of the husbcuid reached $7,000 and over. Thls higher 

partioipation was very likely a result in some cases of 

increased expenses for the family or the opportunity for 

the wife to work because the children were older. 

Table 2.—Labor Porce Status of Wife by Income 
of Husband, 1961 

Percentage of aarried women (with 
husband present) in the labor force 

Inccmie of husband No children Children Children 
in 1960 Total under I8 6-17 only under 6 

Total 33 37 42 20 

Under $3,000 

$3,000 to $4,999 

$5,000 to $6,999 

$7,000 and over 

34 

39 

32 

24 

32 

46 

42 

33 

50 

48 

42 

30 

27 

25 

18 

10 

The United States Departaent of Labor summarizcd 

the aspect of husband's income as related to wifc's parti-

cipation in thc labor force in this statement. 

Among mothers with husband present in March I96I, 
the largest proportion in the labor force were in 
faailies where husbands eamed less than $5,000 a 
year. Since aore than four-fifths of all working 
mothers are living with their husbands, it can be 
concluded that most mothers who are working arc 
doing so to help pay living expenses.oo 

Department of Labor, Woraen's Bureau, 1962 Hand 
book, 1963, p. 51. 



27 

In higher inccsme families, Westervelt reported 

that in 1958, in faailies with incomes of $7,000 to 

$15,000 fully half of the wives worked sometime during 

the year and half of those who worked had full-time Jobs 
67 

the year round. In these families where expenses are 

increased by the ages of children and where the standard 

of living increases, these wives have also Joined the 

labor force. 

Other reasons for women working beside adding to 

the family income are: (1) more tiae due to the easing 

of household tasks through the use of modem applieuices, 

(2) needs for additional workers in occupations eaploying 

women due to an expcuiding economy; (3) security for old 

agc; (̂ ) self fulfillment; and (5) changes in traditional 
68 69 

attitudes toward women's work outside the homc. * 

Bvidently women workcrs suffer from unemployment 

problems. In June, I965 for all women workers 7.2 per 
70 

cent were unemployed. The unemployment rate among women 

'^ Esther M. Westervelt, "Womanpower-Wanton Waste 
or Wishful Thinking," Vocational Ouidance Quarterly, X, or Wlshful Thln ing,' vocax 
No. 2 (Winter I962), p. 79. 

Department of Labor, Women»s Bureau, I962 Hand-
book, 1963, p. 5. 

69 
Department of Labor, Women's Bureau, Facing the 

Pacts, 1965, p. 7. 
'^^ Departraent of Labor, Woraen»s Bureau, Background 

Facts, 1965, p. 1. 
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was highest for teenage girls with 17.5 per cent unemployed 

More than one out of every seven girls age l4 to 19 in the 

labor force was looking for a Job. 

The final area to be reviewed in relation to the 

afore aentioned trends in womanpower is that of income and 

ainimum wage protection for women. In 1964, the median 

71 
income of year round full-time women workcrs was $3,710. 

72 
This was an increase over the 1961 salary of $2,574. 

Professional, technical, and kindred workers received the 

largeat median income with $5,192 for year round full-time 

employment, while private household ifozicera received the 

73 
lowest, $1,265.00 for full-time year around woi*. 

As reported in 1964, the total number of women 

74 
receiving income was 4l,704,000. This represented 59.7 

per cent of the total population of women l4 years and 

over. The per cent distribution of this income falls in 

the following range; under $1,000, 4o per cent; from 

$1,000 to $1,999, 18.8 per cent; from $2,000 to $2,999, 

13.3 per cent; from $3,000 to $3,999, 10.6 per ccnt; from 

$4,000 to $4,999, 7.6 per cent; and from $5,000 and on up, 

9.7 per cent. 

71 Ibid., p. 2. 

'''2 American Women^ . . . , 1963, p. ^^-

^^ Department of Labor, Women's Bureau, Background 
Pacts on Women Workers, 1965, p. 13. 

7^ Ibld., p. 12. 
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Keyserling iaplied the lower incomes were because 

women are becoaing more concentrated in the lower paid, 

less skilled Jobs and represent a smaller proportion of 

those working in the professional, technical, and kindred 

75 
fields. More women are employed in clerical and service 

occupations, presently lower paying occupations. 

Another factor to be considered in the review of 

incomes received by working women is the minimua wage pro-

tection provided for them. The Prcsident's Commission 

reported that although the Pederal Pair Labor Standards 

Act of 1938 provided a floor under wages for both men and 

women ezigaged in occupations related to interstate com-

merce, there are an estimated 6 million women «aployed in 
76 

intra state work not covered by minimum wage legislation. 

In 1963, the Commission reported that 21 states were either 

without minimimi wage statutes or without such statutes in 

operation. There and elsewhere several million women 

eamed less than $1,00 an hour. Most of these women were 

eraployed in senrLce trades, retailing or domestic service. 

However, by 1965, the District of Columbia, Puerto 

Rico, and 34 states had minimum wage laws in effect, but 

in many of these states the standards were far too low and 

77 
most of the exemptions were unjustifiable. 

"̂ 5 Department of Labor, Women's Bureau, New Hori-
zons for Women, 1964, p. 5. 

Tt> Ainerican Woraen, . . . , 1963, p. 36. 
77 Dcf)íirtaent of Labor, yomen's Bureau, Challenges 

Ahead, I965, '̂. 3. 
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Two new pieces of legislation, Title VII of the 

Pederal Civil Rights Act and the Pederal Equal Pay Act 

are intended to improve the future for women workers, 

The fomer was designed to prohibit discrimination in em-

ployment on the baais oi sex and the latter was intended 

to improve the incoraes of women workers. 

In summarizing this exploration of womenpower in 

the United States, definite trends have been discovered. 

These trends have related areas which have also been re-

viewed. More women are entering the labor force and stay-

ing longer. Some of these wcanen are unskilled €uid are 

concentrating in certain occupations. Economic need keeps 

many women employed. With increasing employment, unemploy-

aent is becoming a greater problem especially for the 

young and untrained. Tîie income level of many employed 

women is low. 

Infomation on Private-Household Workers 
^mmttmmmÊmmmmmmmiammMm'mmmmÊmm^MÊÊÊmømuMimmmmmmmÊmiÊÊmammmÊÊamt^imi^Êmømiitmmi^mi^t^a nn i « — — — > — i — ^ — . » - — i * ^ — — — — ^ 

Due to the nature of the study, a more detailed 

overview was desired on the service workers in the labor 

force who do private household work. This occupation is 

closely related to the home •ervice occupations of the 

home economics wage eaming program. 

75 
Ibid., p. 5. 
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In 1964, there were 2,259,000 privatc-household 

workers employed in the United States.^^ This is an occu-

pation doainated by women as they comprise 97.3 per cent 

of all workers eaployed in private household work. Negro 

workers predoainated in this occupation comprising 64 per 

cent of all workers, white workers accounted for 35 per 
8o 

cent, and other nonwhite workers comprised one per cent. 

In 1960, the median age for all privatc-houschold 
81 

workers was 46 years. Contributing to this was the fact 

that 53 per cent of the women eaployed as private-household 

workers were 45 years and over, 29 per cent were over 55, 

and 10 per cent were 65 years and over. 

The aarital status of the private-houschold workcr 

showed that Just under 4o per cent werc married; slightly 

more than 20 per cent were widowcd, approximately 20 per 

cent were either separated or divorced, and almost cuiothcr 
82 

20 per cent were single. An estimated 250,000 familics 

wcrc headed by private-household workers in 196O. It was 

'^^,, . Department of Labor, Women»8 Bureau, Back-
ground Pacts on Women Workcrs, I965, p. 7. 

80 
U. S. Department of Labor, Womcn's Burcau, 

Women Private-Household Workers Pact Shect (Washington: 
U. S, Govemment Printing Office, 19<3t>;, p. 3. 

•*• I b i d . 

82 
Ibid., p. 4. 

83 
Ibid., p. 2. 
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determined that the private household workcr's husband's 
84 

occupation tended to be either service work or labor. 

Out of the total labor force of women workers, 

the percentage employed in the private-household occupation 

has been declining. In 1940, 18 per cent of all employed 

women were private household workers; this figure dropped 

to 10 per cent for 1950 to 196o.^ By 1964, the percentage 
86 

had further declined to 9*3 pê r cent. 

Alam has been voiced over this decline in private-

household workers in view of the fact more women are work-

ing than ever before and need help in caring for their 

homes and faailies. Time magazine reported: "Ironically 

as the supply of servants is declining, the demand is in-

creasing, not Just because more people can afford them, 

„87 
but because more women are going to work, or want to. 

President I^don B. Johnson in a Presidential statement 

released in I965 in relation to the nationwide Job Develop-

ment Program in service and related fields indicatcd that 

housewives cannot get the help they nced for work in their 

Department of Labor, Womcn's Bureau, I962 Hand-
book, 1963, p. 49. 

^ Ibid., p. 12. 
86 

Department of Labor, Womcn's Bureau, Background 
Pacts on Women Workers, I965, p. 7. 

87 »'Help Wanted: Maybe Mary Poppins, Inc," Time, 
July 9, 1965, pp. 42-43. 
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homee or yards. 

The decline in private-household workers has been 

attributed to many causes, an important one is that of 

lack of status. In I962, Time magazine stated: " . . . 

domestic service has fallen so low on the United States 

status scale--it used to be considered a skilled career— 

that most girls would rather work in a diae store, even at 
8Q 

a lower salary." 

Salzano reported that an aura of degradation has 

seeped into the field of household employment.^ Thoapson 

reported that the word "maid" seemed to be the most dis-

couraging aspect.^ Again in I965, Tiae magazine reported: 

" . . . alaost any kind of Job, even the most numbing me-

chanical asaeably-linc chore, is preferred to the potential 

ly rewarding task of helping to care for a home and chil-

dren."^^ 

88 
U. S. Department of Labor, Womcn's Bureau, To 

Improve the Status of Private-Household Work (Washington: 
U. S. Govemment Printing Office, 1965), p. 2. 

89 
"Help! The Servant Problem," Time, Septerabcr 

21, 1962, p. 64. 
90 

Carlo J. Salzano, "'Aura of Dcgradation* Kceps 
Many from Taking Eínployment as Maids," Lubbock Avalanchc 
Joumal , Nay 3 (Moming), 1965, p. B-11. 

91 
Dorothy Thompson, Are Women Bad Bnployers of 

Other Women?" Ladies Home Joumal, LXXVII, (January, 
1960), p. 11. 

^^ "Help Wanted . . . ," Time, July 9, I965, p. 43. 
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Low wages was another proposed rcason for the de-

cline in percentage of private-household workers. In 

March 1964, the median annual income of year round full-

time women workers in all occupations was $3,710.00.^^ 

By ccMnparison, the median annual income for full-time 

year round private household employees was $1,265. 

The United States Department of Labor indicated 

that in 1963, the total cash income—which included wage 

and self income as well as all foms of social insurance 

and public assistance payments were of such that 91 per 

cent of all wc»nen private-household workers had total cash 
94 

incomes under $2,000 and 68 per cent had less than $1,000. 

The United States Departaent of Labor reported; "Workers 

in private-household employaent are not afforded the pro-

tection of the Pederal minimum wage and hour law nor of 

the major foms of social insurance from which most other 

95 
workers benefit." 

Private-household workers are covered by the Social 

Security Act, but they receive credits toward an old-age 

survivors, or disability pension only if they eam a mini-
96 

mum of $50 from any one employer in a calendar quarter. 

93 Department of Labor, Women»s Bureau, Background 
Facts on Women Workers, 1965, PP- 2 and 13. 

-̂̂^ Department of Lal>or, Women's Bureau, Womcn 
Private-Houaehold Workers Pact Sheet, 1965, p. 1. 

^^ Ibid., p. 5. 
96 Ibid. 
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In 1961, Business Week magazine reported that more than 

100,000 eaployers of domeatic help did not file Social 
07 

Security tax retums for their employees. 

Other ccffliplaints that may have contributed to the 

decline in privatc-household workers concemed transporta-

tion and the amount of work to be done by the employees. 

Time magazine mentioned the time and effort required for 

the private-household worker to travel usually by bus from 

Q8 
the place of residence to the place of work.^ In Thomp-

son's discussion of women's complaints against private-

household work it was reported that the amount of work 

99 
expected from the eaployee was too much. 

Another area which presents problems for both the 

private-household worker and her employer is the lack of 

training of the employee. Tiae magazine reported: "The 

key word is "competent"; too many servants, even when they 

are available, are unwilling and untrained, and it may 

take more time supervising them than doing the work one-
100 

self." Time magazine indicated earlier that those who 

are willing to bc maids and general houseworkers tend to 

97 
"Personal Business--Domestic Help," Business 

Week, Nos. I66l-l674 (September, 196I), p. 125. 
^^ "Help Wanted . . . ," Time, July 9, 1965, p. 42. 

Thompson, Ladies Horae Joumal, LXXVII, (January, 
1960), p. 11. 

"̂ ^̂  "Help Wanted . . . ," Tirae, July 9, 1965, p. 43. 
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be people who are not eaployable as anything else. 

This lack of training is reflected in the educa-

tional level achieved by the private-household worker. 

In 1964, the aedian number of school years completed by 

the private-household worker was 8.8 years while the 

median for all occupations of employed women was 12.3 
102 

years. 

In this statement, the United States Department 

of Labor recognized the need for training: 

Although many household positions cannot be filled 
because of the lack of qualified applicants, there 
are many oneraployed women who can be trained for 
ttíXs occupation and other women and girls who might 
enter the occupation if it were given more dignity.i03 

Efforts are being made by both govemmental and 

nongovemmental agencies to privide training. These ef-

forts range frc»n emall local steps such as a pilot program 

on housekeeping technology offered at the high school level 

to a larger atteapt such as the Chicago Household Employ-

ment Committee which has been meeting regularly sincc 

^Ol "Help! The Servant Problem,'' Time, September 
21, 1962, p. 64. 

^^^ Department of Labor, Women»s Bureau, Bac' • 
ground Facts on Women Workers, I965, p. 15. 

^^3 Department of Labor, Women's Bureau, To Lniprove 
the Status . . . , 1962, p. 1. 
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August 1963."^^^' ̂ ^5 ^ g committee is striving to de-

velop a training program and to raise the status of house-

hold employees. Another example is the work reported by 

the Uhited States Office of Manpower, Automation, and frain-

ing. Eighteen training programs have been established for 

training household employees between June of 1964 and Peb-

ruary, 1965."'"̂ ^ 

Ttie afore mentioned programs are examples of posi-

tive steps taken to provide training for workers and to 

add status to the private-household worker. Time magazine 

listed three other suggested iaprovonents: 

(1) better or at least standardized pay, nomal 
hours, health coverage and other fringe benefits 
coapetitive with business; (2) imaginative pri-
vate enterprise to provide transportation and 
placement service so that iinused labor in one 
area can be moved where the demand is; (3) special-
ization, for the notion of the all-purpose servauit 
aay well be as obsolete as the notion of the all-
purpose doctor.107 

In summarizing, there is an increasing demand for 

private-household workers. Presently the percentage of 

I04 jo p^xm Booher, "Pilot Program in Housekecping 
Technology," Illinois Teacher of Home Econoraics, IX, No. 1 
(1965-1966), pp. 2^-31. 

105 
"Upgrading Status of Household Bnployees,' 

Joumal of Home Economics, LVI, No. 6 (June, 1964), p. 421. 

U. S. Department of Laborc Women's Bureau, 
Suraraaiy Second Consultation on Private-Household Employment 
(Washington: U. S. Govemment Printing Office, 19t>5), p. *. 

^^^ "Help Wanted . . . ,' Time, July 9, 1965, p. 43. 
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woaen workers entering this occupation is declining. There 

is evldence of a need for training programs to equip work-

ers with marketable ekills. It is also evident that the 

position of the private-household worker needs to be given 

more status. 

Infomation on Youth Employment and Education 

The United States Bureau of Census estimated that 

in 1964, there were l4.2 million yoiing peoplc betwecn the 

ages of 14 and 17 years, and I8.7 raillion between the ages 

of 18 and 24 years. 

Viewing these figures from the employmcnt stand-

point, it i8 anticipated that 26 million new young workers 

will enter the labor force during the 1960»s as compared 
109 

to 19 million in the previous decade. By the late 1960»s 

approxiinately 3 million young laborers are expected to 

start their working careers each year.i"*'̂  

Educationally speaking, the youth of this decade 

appear better equipped for thc world of work than the young 

people of prevlous generations. Compulsory school attendance 

^^^ The World Almanac and Book of Pacts, I965, p. 
281. _ — — 

Department of Health, Education, and Welfarc, 
"Youth Bnployment Programs . . . ," I965, p. 2. 

^^^ U. S. Department of Labor, Bureau of Lfbor 
Statistics, Prom School to Work (Washington: U. S. Govem-
ment Printing Offlce, I9t>0), p. 1. 
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laws plus child labor legislation have contributed to in-

creased school attendance. Each year larger numbers as well 

as percentages of the school population graduate from high 
111 

school. 

In the five year period between 1958 and 1963, the 

proportion of I6 and 17 year old youth enrolled in school 

112 
rose from 80.6 to 87.1 per cent. Approximately 54 per 

cent of the workers entering the labor force in the present 

decade will have ccxnpleted high school and 25.6 per cent 

wlU have so.e college tralning.^^^ 

Educators and others concemed with youth are pleased 

over the increased school attendance but at the same time 

are deeply concemed over those numbers of youth still leav-

ing school before graduation. Of the 26 million youth enter-

ing the labor force from I960 to 1970, approximately 7.5 

million will not have completed high school and 2.5 mlllion 
114 

of these will have an eighth grade education or less. 

^•^^ U. S., Department of Health, Education and Wel-
fare, "A New Look at School Dropouts," Health, Education 
and Welfare Indicator, by Jeanette H. Sofokidis and Eugenia 
Sullivan íWashíngton: U. S. Govemment Printing Office, 
April, 19o4), p. xii. 

^ U. S. Bureau of Labor Statistics, Monthly Laboi 
Review, "Employment of School Age Youth," by Harvey R. 
Hamel, Special Labor Force Report No. 42, LXXXVII, No. 7 
(July, 1964), p. 767. 

113 Department of Health, Education, and Welfare, 
"A New Look . . . ," Indicator, April, 1964, p. xiii. 

'^ Departmeat of Health, Educatlon, and Welfare, 
Youth Bteployment Pro-:rams . . . ," I965, p. 3. 
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A high school diploma has not always been so ia-

portant in the working world. Earlier in our country, 

there was little concem over ytouth leaving sch<x>l prior 

to gradiiation because 90 per cent of the working popula-

tion were persons whose secondary education was incompletc. 

The transition from dropping out of school to eaployment was 

simple because over half of the Jobs available required few 

if any skills and little or no education. 

Presently, technological and other changes have in-

creased the amount of training, education, and skill needed 

for aany Jobs especially in the newly eaerging occupations. 

Hamel reported that many of the Jobs which fomerly offered 

beginning employment to young men and women on f ams €uid 

in factories have disappeared and today young workers are 

unable to meet eaployer requirements for available Jobs, 

Unskilled Jobs coraprise about 10 per cent of the labor 

nutrket opportunities today, but this percentage will de-
117 

crease to only five per cent by the end of the 196O*B, 

Posscssion of a high school diploaa influences 

whether a worker may get a Job and it also detcmines the 

115 

^^^ Robert D, Strom, "The Dropout Problem in Rela-
tion to Pamily Affect and Effect," Joumal of Horae Economics, 
LVI, No. 5 (Nay, 1964), p. 299. 

Burcau of Labor Statistics, Nonthly Labor Re-
vlew, LXXXVII, No. 7, 1964, p. 767. 

Departaent of Health, Education, and Welfare, 
"A New Look . . . ," Indicator, April, 1964, p. xiv. 
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incwe of the worker. In 1962 the United States Department 

of Labor indicated that the high school graduate beginning 

hi8 working career at age 18 would eam $46,000 more than 

the high school dropout and $76,000 more than the grade 

school graduate. The eighth grade graduate achieves 

his highest income of $4,403 at 35 to 44 years of age; the 

high school graduate Aropout reaches $5,053 also at age 

35 to 44 years; and the high school gradiiate makes his 
119 

peak income of $6,510 at 55 to 64 years of age. 

Graduating from high school also tends to reduce 

the chances of the worker being unemployed. It was re-

ported that young workers as a whole usually have higher 

uneaployment rates than experienced workers. In 1959 the 

imemployment rate of both young men and young women aged 
120 

16 to 19 in the labor force was 14 per cent. Comparable 

rates for workers over 25 years ranged from three to six 

per cent. 

Por those young people leaving achool before gradua-

tion, unemployment problems seem to be compounded. In 1963 

of all 16 to 19 year-old workers, 17 per cent were 

-j •» o 

U. S. Department of Labor, Bureau of Labor 
Statistics, School or What Else? (Washington: U. S. Gov-
emment Printing Offlce, lyoíf j, p. 9. 

119 
Department of Health, Education, and Welfare, 

"A New Look . . . ," Indicator, April, 1964, p. xv. 
120 

Department of Labor, Bureau of Labor Statis-
tics, From School to Work, 19'^, P- 1. 
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121 
unemployed. The high school dropout experienced a rate 

of unemployaent twice as high as that of the high school 

graduate. 

Pactors which aay contribute to this high rate of 

unemployment for all young workers were: (1) lack of 

work experience; (2) lack of specific skill to offer ir 

the Job market; and (3) lack of an acceptable amount of 
122 

basic education. 

The age at which most students withdraw from school 
123 

Í8 about age 16« This corresponds with the aaxiaum age 

for compulsory school attendance in many states. Thc trans-

fer from Junior high to senior high school takes a large 

toll in school withdrawals. 

Various reasons are proposed for students leaving 

school. Sofokidis and Sullivan said; 

Surveye and observations of school officials over 
the years show that most students say they leave 
school because they "Just aren't interested." This 
may mean that a student is discouraged over his 
progress, that he dislikes a certain subject or 
teacher, or that he sees no value in what he is 
studying. It may mean that he feels excluded from 
the social life of the school. Sometimes teenagers 

•̂ •̂̂  David Rice, "Employment and Occupations in the 
Seventies," Bducationaí Leadership, XXII, No. 4 (January, 
1965), p. 23T: 

^^^ Department of Labor, Bureau of Labor Statistics, 
Prom School to Work, 1960, p. 1. 

^^3 Departaent of Health, Education, and Welfare, 
"A New Look . . . ," Indicator, April, 1964, p. xii. 
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drop out to help with the care of the family or to 
add to the faaily income. Boys, especially sup-
pose they will improve their chances as wage eam-
ers by starting young.i^^ 

The «ujnmer I963 dropout campaign gave similar rea-

sons for students leaving school early.*̂ ^̂  The Illinois 

Drop-Out Study as reported in I960 supported the above 

reasons and gave the following background items in identi-

fying dropouts! (1) low educational attainment of parents, 

step-parents, grandparents, brother, and sistersj (2) low 

occupational level of father; (3) early marriages; and 

(4) high physical mobility of the family. 

The overview of literature has indicated that raore 

youth in the United States are staying in school longer 

thereby preparing themselves for a more secure position 

in the labor force. In view of decreasing unskilled Jobs, 

there is increasing concem over those youth leaving 

school early. 

To obtain infomation on education and employment 

of young women in our society, a study was reviewed which 

was conducted in 1952 to 1957 by the United States 

•^^^ Ibid., p. xvi. 
125 

Ibid., pp. xvi-xvii. 
126 

Nerle B. Kames, "The High School Drop-Out," 
Conference Proceedings, A New Look at the Vocational Pur-
poses of tiome Economlcs Education, (úrbana, Illinois: 
Onlverslty of minols, 1^63), p. 4$. 
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Department of Labor in seven communities throughout the 
127 

country. This study indicates that more girls than 

boys graduated from high school but fewer girls went on to 

college. 

Of the girls who did not finish high school, 26 

per cent dropped out in the ninth grade, 31 per cent in 

the tenth grade, 24 per cent in the eleventh grade, and 

19 per cent in the twelfth grade. Sixteen was the age at 

which the most dropping out occurred. Fbr the entire seven 

areas studied 38 per cent of the girls left school at this 

age, 

The major reason for these girls withdrawing from 

school as determined from school records and personal in-

terviews was indicated as dissatisfaction with school, 

described as "adverse school experience." This included 

failure which resulted in grade retardation, dislike of 

individual teachers, and general lack of interest. 

Narriage was also an iaportant reason for girls 

leaving school. Of the dropouts interviewed in this par-

ticular study, 14 per cent of the girls completing ninth 

grade and over 50 per cent of those completing eleventh 

grade before leaving school gave marriage as the reason. 

The study reported that the increase could be anticipatcd 

127 
' U. S. Department of Labor, Bureau of Labor 

Statistics, School and Early ^ployment Experlences of 
Youth -- , A Report on Áeven Communities 1952-57, Bulle-
tin No. 1277 (Washington: U. S. Govemment Printing Of-
flce, 1960), pp. 1-89. 
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as statiatics show that one-fourth of all women now marry 

before age 18. 

In 1965, Conafay reported that over half of the 
128 

dropouts in secondary schools were girls, The major 

reasons reported were marriage or pregnancy, inappropriate 

curriculuffi, and disinterest In school. 

In 1963, Kames reported that while a girl might 

drop out of school to get married, the early marriage aay 

have been the result of poor parent-child relationahips, 

low acadeaic aptitude, a history of failing grades in 

school, and a feeling of lack of acceptance by peers and 

12Q 
teachers. ^ It was reported that in such instances the 

main cause of the drop out was a combination of all of 

those frustrating factors which prevented the girl from 

obtaining satisfaction in the home and in the school, yet 

the marriage would likely be seen as the cause of the drop 

out. 

It was also found in the United States Department 

of Labor study conducted in 1952 to 1957 that the dropouts 

had taken fewer vocational courses while in school than 
130 

those students who had graduated. This was attributed 

12Ô Katherine R. Conafay, "Homemaking and Wage 
Eaming lîirough Hoane Econoraics,^ Educational Leadership, 
XXII, No. 4 (January, 1965), p. 225-27. 

^^^ Kames, Conference Proceedlngs, A New Look at 
the Vocational Purposes of Home Economics, 19^3, p. 49. 

130 X)epartment of Labor, Bureau of Labor Statis-
tics, School and Early Bnployment Experiences of Youth 
. . . , 1950, p. 23. 
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to the offerlng of most vocational courses during the last 

years of high school, a level which is never reached by 

the early dropouta. 

In relation to Jobs held by the girls In the above 

atudy both the dropouts and graduates irtiile they were still 

in high eohooX were aoit cc»amonly aonployed as salesclerks 
131 

and waitresses. Powell reported in I963 that teenage 

girls woiíted after school at various Jobs from baby-sitting 
132 

to clerking. 

Referring again to the study made in 1952 to 1957, 

the proportion of famale dropouts enterlng the labor force 

was 70 per cent as cosapared with 91 per cent of the high 

133 
school graduates. There was also a difference in the 

type of eaployment obtained. The girl graduates were more 

apt to be eaployed as an office wox^er or in the sales 
134 

area. The dropouts tended to concentrate in the serv-

ice occupations, sales area, and unskilled manufacturing 

and non manufacturing area. 

^31 ibid., p. 24. 

•̂ 32 athryn Summers Powell, "The Adolescent Con-
sumer in Today's Teen Culture," Conference Proceedings, A 
New Look at the Vocational Purposes of Home Economics 
(Urbana, Illlnols; University of T linols, 1963), p. 38. 

Department of Labor, Bureau of Labor Statistics, 
School and Early Employment Experiences of Youth . . . , 
19t)0, p. 20. 

134 
^ Ibid., p. ?9. 
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In Qvmtary it has been indicated that the míijority 

of girls leave school at âîe l6. The reacons given are 

merrlr,:̂ 6 and adverse school experience. The vocational 

guidance and training prograas appear to be oflered too 

late to help thoiíe girls planning to leave school early. 

Ttieir early withdrawal is a handicap in the labor force 

and liaitr their occupatlonal choices. 

Inforaaticm on Youth with Speciel Needs 
mimíKmtmmmmmir>immmmmømmmt^mÊÊÊømiÊÊmimmímmmmmmtti<ll^'''.mmmÊmi'm''i mtmammm^ itnmima'é'- uimi'imn. fi.*'mmmi.*mr.''^<^-<^m'mmmm 

After coapleting the review of llteratu e on teen-

age employment and education, further infomation was de-

sired on the young people in our soclety who comc frcxa the 

lower socio-economic level and who have strong tendencies 

not to cosiplete their secondai-y education Wiis revlew 

was limited to those youth v/hose families are living in 

urban areas 

The urban population in the United States la in-

creacing^ In J9í>.̂» 61 per cent of the American people 
135 

lived in metropolitan areas. B^ 1930, it has been ore-

dicted thst 70 to 75 per cent of the total populøtion will 

be living In or near cities of 50,000 or more. Indicative 

of the trend tcyh'ard urban living is the newly created 

1"^ 
U S Department of Health, Education, and 

Welfare, Offi-ce of Education, School-Home Partncrship in 
;ed Urban Neighborhood?:., by Qcnel? hir>co, feulleTIn 

iS< Depres . 
No 50 (W'a^ingtoh: V & aovemraent Printing Offlcft, 
1964), p. 1 
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Uiiited States Cabinet poet of the Departraent of Housing 

and Urban Renewal.^^ Pirst proposed In 1961, the depart-

ment came into being November 9, I965. 

Within cities changes are taking place. Sections 

have become stratified by income, socio-economic status, 

race, and other social characteristics. Suburban areas 

are being developed and occupied by families xfith higher 

income levels in search of better livlng conditions. 

Into the inner city have ccane the immigrants from 

the surrounding areas. Schreiber said: 

Daily, thousands of these new inmiigrants—Southem 
rural Negroes, Appalachian Nountain whites, Puerto 
Ricans, and Mexican-Americans—trudge into the 
alien industrial cities, weighted with their bag-
gage of disadvantages. They eventually Join the 
lista of the unskilled unemployed and the welfare 
polls; and their children, enrolled in the core-
city slum schools, are quickly eamarked as future 
dropoutCal3r 

This growing inner city is presenting educators 

with a challenge. Shaw indicated that children come to 

school frcsm homes where housing is poor and overcrowded. 3^ 

Parents or relatives of the children have limited vocationíú. 

136 tf^g Administration," Time, January 21, I966, 
p. 19C. ^^ 

-" National Education Association, The School 
Dropout, ed. Daniel Schreiber (W shington: National Edu-
catlon Association, 1964), p. 3. 

138 
Prederick Shaw, "Educating Culturally Deprived 

Youth in Urban Centers," Phi Delta Kappan, XLV, No. 2 
(November, I963), p. 92. 
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and economic competency or may be on relief rolls. Conse-

quently faailies live on low and uncertain incomcs. Tlierc 

Í8 al80 low social and economic expectancy. 

In 1962, Riessman referred to this segment of our 

youth when he said: "Clearly one of the most prcssing 

probleaa facing the urban school today is the 'culturally 
139 

deprived child.»" Riessman further explained that the 

tem "culturally deprived" referred to those aspects of 

aiddle-class culture—such as education, books, fomal 
140 

language—froa which these groups have not benefitcd. 

He also used interchangeably the tems "educationally de-

prlved," "deprived," "underprivileged," "disadvantaged," 

"lower class," and "lower socio-economic" with the "cul-

turally deprived." 

The United States Officc of Sducation uscd the 

tem "culturally deprived" in referring to low-income citi-

zens who residc in dcprcsscd urban ncighborhoods, that is, 
l4l 

the slua sections or transitional areas of the inncr city. 

Kaplan indicated that the tem "culturally deprivcd" 

had bcen replaced with "culturally different" or 

•̂ 39 prank Riessman, he Culturally Dcprived Child 
(New York: Harper and Row, 1902;, p. 1. 

Ibid., pp. 1-3. 

Department of Health, Education, and Welfare, 
Office of Education, School-Home Partnership in Dcprcsscd 
Urban Neighborhoods, 19t>̂ , p. 5* 

T£XAS TLCHNOLOG.CAU C.uu. 

tUDDOCK^ TELXAS 

UBRARY. 
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*'econoaically deprived," in an effort to avoid discounting 
I4P 

the culture of this group. 

In this revlew, youth from low income families in 

urban areas who, due to environaental and other rcasons 

are not benefiting from the middle class school system will 

be referred to as youth with special nceds. In an effort 

to understand more fully their needs, the following char-

acteristics were discovcred. 

These youth witBi special needs live in a culture 

of poverty. Moore stated that approximately 32-50 aillion 

people including 11 nd.llion children live under poverty 
143 

conditions. 

Riessaan furthcr reported that individuals living 

144 
in this culture do not feel a part of society. The Edu-

cational Policies Coramission indicated that this group 

docs not accept nor is given little opportunity to accept 

responsibility for the well-being of their immcdiate com-

munity or the larger society.^^ The services designed to 

1^2 Bemard Kaplan, "Issues in Educating the Cul-
turally Disadvantaged,^ Phi Delta Kappan, XLV, No. 2 
(November, I963), p. 75. 

^^3 Bemicc Milburn Moore, "Pamilies of Aaerica--
Variations on a Theme," he Bulletin of thc National Asso-
ciation of Secondary-School Frlncipals, XLV II, No. 29b 
(Uccember, 19t>4;, pp. 12-13. 

^^^ RicBsman, The Culturally Dcprived Child, p. 27. 

^^5 Educational Policies Coramission, Education and 
the Disadvantagcd Araerican (Washington: National Educa-
tion Associatlon, 19b2), p. 8. 
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help them most—education, public health, police and firc 

protection, sanitation, and publlc welfare may be feared 

and avoided, rather than used. 

These youth live in a physically oriented world. 

Physical puniehment is used for disciplining children and 

other faaily members.^^^ In their religious life, physical 

manifestations of emotions such as hand clapping and sing-

ing are preferred to more dignified iervices. A great 

admiration is held for physical strength and endurancc. 

This culture also has the phenomenon of thc "ex-

tended family." Riessman dcscribed this as unlikc the 

aiddle class faaily of two parents and children, this fami-

ly aay include aunts, uncles, and grandparents.^ All 

aay play an important role in caring for the children of 

the family. Children in this culture also assume adult 

roles at an earlier age--by thc age of 13, the child may 

be expected to do what's manly or womanly. ^ 

After this overview of general characteristics of 

this culture, specific needs that are directly rclated to 

" AllÍBon Davis, "Home Economics as a Forcc in 
Changing the Studcnts' Culture," Tapes from American Home 
Economics Association Workshop; Working with Low Income 
^arailie8--March 15-19, 19^5 (Washington7 D. C.; Thc Asso-
ciation, 10t>5). 

' Riessman, The Culturally Dcprived Chlld, p. 29. 

1^9 Ibid., p. 36. 

149 
Low Income Families—harch 15-19, 19^^ 

Davls, Tepes from AHEA Workshop: Working with 
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educational programs for these youth will be discussed. 

Ttie United States Department of Education indicated that 

in depressed neighborhoods, parents may be so preocc\q)ied 

with bare economic aurvival that they provide little if 

any stiaulation of their childrcn's intellectual growth.^^^ 

Shaw reported that children in this type of neigh-

borhood are poorly prepared and poorly motivated for fomal 

education. Because their parents' Jobs raay require 

little education, the children may assurae that school is 

not important. 

Riessman said that it has always been assumed that 

children and their parents of the lower socio-economic 

level were not interested in education. Typically these 

children are characterized by academic rctardation and 
153 

nonproaotion. "̂  The dropout rate has served as proof. 

Contrary to this, Riessman indicated that there 

was a definite interest in education but in tems of use-
1*54 

fulness and practicality. -̂  Education provides the raeans 

150 
Department of Health, Education, and Welfarc, 

Office of Education, School-Home Partnership in Depresscd 
Urban Neighboiiioods, l9b4, p. 3. 

151 
Shaw, Phi Delta Kappan, XLV, No. 2, p. 92. 

152 
Riessman, The Culturally Deprived Child, p. 10. 

153 
Department of Health, Education, and Wclfare, 

Office of Education, School-Home Partnership in Dcpressed 
Urban Neighborhoods, 19t>4, p. 2. 

154 
Riessman, The Culturally Deprived Child, p. I3. 
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for a more secure vocational future for the young people 

of this culture.^^5 Millard cautions that the individual 

comes into a situation prepared to leam certain things 

and also ready to resist or ignore those social situations 

which seem unrelated to his needs."̂ ^ His needs and his 

goals are fomed frc«a his own life experiences regardless 

of how enriched or deficient this may be, 

Strom explained the inconsistency which seems to 

exist between the interest in education and the high drop-

out rate by saying; "Students are not leaving school be-

cause they are too short-sighted to realize that more edu-

cation would benefit them but because they are leaming 

nothing of value or nothing they perceive as valuable."̂ *̂̂  

Riessman indicated that the desire for education 

was thwarted by the dislike of the school system that of-
158 

fers it. Contributing factors were teacher tumover in 

the schools in the inner city; the middle class oriented 

text books and tests; teachers and counsclors who provide 

little stimulus for the future; the cliques and clubs which 

155 
Prank Riessman, "The Culturally Deprived Child: 

A New View," Educational Leadership, XX, No. 4 (Pebmary, 
1963), p. 343. 

156 
Thomas L. Millard, "Dropouts and thc School," 

Educational Leadership, XXII, No. 4 (January, I965), p. 249. 
-̂' Strom, "The Dropout Problem . , , ," Joumal 

of Home Economics, LVI, No. 5, p. 303» 
158 

Riessraan, The Culturally Dcprived Child, pp. 
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exclude these youth; and the lack of expectation by the 

school ataff of these students. 

Riessman also indicated three educationally re-

lated concepta pertaining to youth with special needs that 

aerit including. First, the concept of the hidden IQj 

second, the slow gifted child; and third, the lack of verbal 
^ ^_,_ 159 
expression. 

In relation to the hidden IQ it has been found that 

when these children who nomally score low on IQ tests were 

prepared prior to taking the test, there was a aarked im-

provement in the score. Preparation also included an ef-

fort to establish rapport between the examiner and the 

children. Reading of the test items to the students while 

they were taking the test also iaproved the scores. 

The second concept proposed by Riessman was that 

of the slow gifted child. In the school systems of our 

society the child who leams quickly is rewarded while the 

one who leams slowly may soon be considered a poor leamer. 

The child who has special needs tends to wozis. on 

academic pmblems in a slower manner. Part of this slow-

ness may be attributed to unfamiliarity with the subject 

and the language. Another reason may be the physical-

oriented world which the child has grown up in. Because 

of the need for doing while leaming, the child with 

^̂ ^ Ibid., pp. 53-88. 
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special needs has been called a physical leamer. Yet our 

society tends to encourage the symbolic leamer. 

The third concept proposed by Riessman pertained 

to verbal expresaion. He reported that this individual 

from the lower socio-economic level seems to have enomous 

difficulty expresaing himself verbally in aany situations 

and has been considered as being non-verbal. To the con-

trary, investigators have found that these youth use a 

great many worda with a fair amount of precision but do 

not use the middle class vocabulary of society spokcn in 

school. 

In suamary of this overview, it is realized there 

is an increasing segment of youth in our society who live 

in enviroments which give them special needs. These youth 

from the lower socio-economic level are not finding ful-

fillment through our present school system. Tíicir need 

for practical education for vocational purposes is not be-

ing met. Our present system of determining IQ and coramuni-

cative akills are ineffective with this physical leamcr. 

As Rtessman indicated instead of trying to convert these 

youth with special nceds into replicas of middlc-class 

children, the problem is to develop an educational system 

broad enough to find a place for a variety of mental 

. , 160 styles. 

^^ Ibid., p. 80. 
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nforaation on Pederal Provisions for Vocational 
tíorae Econonics at the Secondary Level 

Prior to and during the early years of the twentieth 

century the Congress of the United States aade provisions 

which proved to be very iaportant factors in forwarding the 

area of hoae economics. The Morrill Act of l862, the Hatch 

Act of 1887, and the Smith-Lever Act of 19l4 each benefited 

home econc»fiiC8 through the establishment of land-grant col-

leges, the research experiment stations, and the extension 

161 

program. 

During the first decade of the twentieth century, 

vocational education at the secondary level was becoming 

a concem of many people. This concem contributed to the 

passage of the Smith-Hughes Act of 1917, rcpresenting the 

first atteapt by the United States govemment to provide 

means for vocational education at the secondary level. 

Two other short tem acts followed the passage of 

the Sraith-Hughes Act. The George-Rced Act in 1929 author-

ized money to expand vocational education in agriculture 

and in home economics. The George-Ellzey Act of 1934 re-

placed the George-Reed Act and provided additional funds 

to be apportioned equally for training in agriculture. 

161 

(New York 

^^2 ibid., p. 24. 

^̂•̂  Hazel T. Craig. The History of Home Econoraics 
: Practical Home Economlcs, 19^5), PP. 5 and 23. 
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l6^ 
home economics, and trades and industries. 

To replace the short tem acts previously mentioned, 

Congress enacted the George-Deen Act in 1936 which carried 

no expiration date but included annual appropriations for 

vocational education in agriculture, home economics, trades 

and industry, and, for the first time, in distributive edu-
164 

cation. 

In 1946, the George-Barden Act was signed into law. 

It increased the authorization for appropriations for vo-

cational education to $29 million annually. The policies 

of this new act liberalized the provisions for home eco-

nomics education by stating that the ainiaua tiae required 

for each class in home economics could be the sarae as that 

required by the local school for a full unit credit in 
166 

other school subjects. Prior to this one-half of the 

school day had been devoted to home economics or honie eco-

nomics and related work. A conference period with pupils 

was also required in the daily schedule of the home economics 

teacher. 

163 Mayor D. Mobley and Melvin L. Barlow, "impact 
of Pederal Legislation and Policies upon Vocational Educa-
tion," Vocational Education, The Sixty-fourth Yearbook of 
the Natlonal Soclety for the Study of Education, Part I 
(Chicago, Illinois: The University of Chicago Press, 1965), 
p. 187. ngh 

^^^ Ibid. 

^^ Ibid., p. 188. 

•̂ ^̂  Maude Wllliamson and Mary Stewart Lyle, Horae-
making Education in the High School (3rd ed.; New York: 
Applelon-Century-Crofts, Inc, 1954), p. 52. 
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Thus with the enactment of the George-Barden Act, 

the Pederal Govemment's support of hcane economics included 

dasses for students in aecondary schools, classes for out-

of-8Chool youth and adults through adult education programs, 

funds for the preparation of teachers, and provisions for 

administration and supervision."^^ The purpose of the home 

economica program was outlined in the 1948 revision of 

Policy Bulletin No. 1 as quoted by Williamson and I^le; 

The controlling purpose of vocational education 
is to fit for useful employment hence it follows 
that the controlling purpose of vocational education 
in home econcaiics, as provided by the vocational 
acts, is to prepare for the responsibilities and 
activities involved in home-maklng and in achieving 
family well-being. The general objective of voca-
tional education in home economics is to provide 
instructions which will enable families to improve 
the quality of their family life through the more 
efficient development and utilization of human and 
material resources.16o 

In 1963, the Pederal Govemment aigain made provi-

sions for home economics education, in the fom of the 

Vocational Education Act of I963. A new emphasis that of 

•'gainful" employment was introduced into the home cconomics 

education program. Horae economics funds were already being 

used to prepare students for "useful" eaployaent in home-

making by developing those understandings, abilities, and 

attitudes which contribute toward effectiveness in homemaking 

^^7 ibid., pp. 52-54. 
i6fi 

Ibld., pp. 55. 
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Now, provisions had been included to prepare students for 

wage eaming or "gainful" employment. ^ 

The Vocational Education Act of I963 was comprehen-

sive, it not only included training for wage eaming in 

home economics, it included all occupations except those 

generally considered professional or as requiring a bacca-
170 

laureate or higher degree. This act also required each 

State and cc»m&unity to plan its vocational education pro-

gram with concem for the changes taking place in the 

economy. 

The new act did not terminate any of the previous 

vocational acts but it did amend some of them. As an ex-

ample, in relation to home economics any amounts allotted 

for this area under the Sraith-Hughes and George-Barden 

Acts may be used to train persons for gainful employment 

in any occupation requiring knowledge and skills in home 
171 

economics subjects. But after June 30, 1965, a state 

raust use at least 10 per cent of its annual allotment for 

home economics provided under these acts for training for 

gainful occupations, or it must transfer the 10 per cent 

to another allotment. 

^^^ Walsh and Selden, Vocational Education, p. 96. 

'^'^^ U, S. Departraent of Health, Education, and 
Welfare, Office of Education, The Vocational Education Act 
of 1963 (Washington; U. S. Oovemment Printmg urfice, 
19^5), P. 7. 

•*-7l Ibid., p. 24. 
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The Vocational Education Act of 1963 gave authority 

for two different appropriatíons. *̂ ^̂  Pirst, it authorized 

after I966 a peiwanent program of $225 million in addition 

to the programs authorized vmder the Smith-Hughes and 

George-Barden Acts. Second, it authorized provisions for 

two four-year programs in the amounts of $30 to $50 million 

annually. 

The pemanent program was designed to serve four 

categories of ellgible people, '^ They are; (1) persons 

attending high school; (2) persons who have completed or 

left high school but are free to study full tiae in pre-

parlng for a Job; (3) persons who are already in the labor 

aazlcet and need training or retraining and are not receiv-

ing this under the Manpower Development And Training Act 

of 1962, the Area Redevelopment Act, or the Trade Expansion 

Act of 1962; and (4) persons who have handicaps—academic, 

socio-econoraic, or other—that prevented them from succeed-

ing in the regular vocational education program. 

Another aspect of the pemanent program included 

provisions for Area schools for the first time íuid provided 

funds for their construction."^^ To be eligible for such 

"̂ ^̂  Ibid., pp. 8-9. 
173 

Ibid., p. 12. 

Roy Dugger, "The Vocational Education Act of 
1963/' The Bulletin of the National Association of Sccondary-
School yr nclpals, XLIX, Ho. 3^1 (May, 1965), p. gO. 
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funds, the school must offer training opportunities for all 

persons in the area to be served and these opportunities 

must be offered in no less than five occupations. 

The pemanent program also included provisions 

for training and supervision of teachers, supcrvision and 

evaluation of prograas, experimental and demonstration pro-

grams, development of instructional materials, and Improve^ 

ment of State administration, supervision, and leadership; 

all in an attempt to encourage constant improveaent of 
175 

vocational education programs. 

The second phase of the Vocational Education Act 

in which funds have been provided for only four ycars from 

1965 through 1968, has made provisions for work-study pro-

gr«.» and resldental .chools.^^ô ^ ^ „,rk-st«dy program 

Is directed at youth between the ages of 15 and 21 who are 

enrolled full-time in an approved vocational cducation 

program and need eamings to continue their vocational ed-

ucation. No student will be eaployed under the program 

more than 15 hours in any class week or paid more than 

$45 in any month or $350 in any academic ycar exccpt in 

special cases. 

Department of Health, Education, and Welfare, 
Office of Education, The Vocational Education Act of I963, 
1965, pp. 13-14. 

176 
Ibid., pp. 16-18. 
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Tîiis phase of the act also called for the cstablish-

ment of residentlal schools which will provide vocational 

education, room and board and other necessities for certain 

young persons, ages 15-20, who come frc»n crowded slums and 

home environaents that aake it virtually impossiblc for 

177 
them to obtain an education. Although Congress has not 

yet appropriated the fimds for the residential schools, 

the act provided for five such schools for disadvantaged 

or handicapped youth who cannot profit from regular voca-
178 

tional programs. 

It is obvious that new doorways for home economics 

education at the secondary level have been opened. With 

the passage of the Vocational Education Act of 1963, pro-

visions for home economics education have answcred the 

challenge of this decade by offering students prcparation 

for both "useful" and "gainful" employaent. 

Infomation on the Horae EconoBd.cs Wage Kaming Program 

The review of related areas has shown that more 

women are assuaing dual roles—that of homemaker-careerist 

ÉUid assuming these roles at an earlier age. Thc review 

also Bhowed that the service industry is one of thc fastest 

*̂̂*̂  Ibld., pp. 17-18. 

•̂ 78 Dxxgg^Y, The Bulletin of the National Associa-
tion of Secondary-School Princlpals, XLIV, p. 21. 

http://EconoBd.cs
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growing industries in the United States despite autcnnation. 

Vocational education and attitudes toward voca-

tional education are trying to keep pace with occupational 

changes. Programs which prepared for occupations that 

could only be entered upon graduation from high school are 

being altered for those students from culturally and eco-

nomically handicapped hoaes who experience difficulty re-

aaining in school until graduation. Vocational concem 

now includes the school dropout, the potential dropout, 

and the youth with special handicaps. 

All of the afore-reviewed areas have helped con-

tribute to the new emphasis on wage eaming or "gainful" 

employment in home economics. Walsh and Selden idcntified 

three ways that preparation for wage eaming may be achieved: 

(a) by preparing girls for entering thosc scrvice 
occupations that are related to homc economics; 
(b) by hclping girls leam to carry the dual rolc 
of homemaker and wage-eamer with success and satis-
faction; and (c) by helping students achieve em-
ployability—through the improvemcnt of personal 
appearance, through developing skill in human re-
lations and in the management of resourccs, and 
through the developaent of those attitudes desircd 
by cmployers.179 

The first way, that of preparing girls for service 

occupations using home economics knowledge and skills was 

the area in which more infomation was desircd by thc 

^^^ Walsh and Selden, Vocational Education, p. 96 
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author. Materials reviewed may in some cases be applicable 

to the other two areas proposed by Walsh and Selden. 

Van Hom pointed out the need for careful idcntifi-

cation of the program that prepares for "gainful" employ-

ment. Both the wage eaming and the homemaking educa-

tion program are based on established home eciinomics 

principles. However, their ultimate goals, the methods 

of detemining the curriculimi, the methods of instruction, 

and the essential qualifications of the teachers are of 

necessity different. The aim of the prograa in hoaeaaking 

education is preparation for hoaeaaking. While the wage 

eaming prograa involves preparation for a service occupa-

tion which requires knowledge and skills in some area of 

hoae econoaics. 

In planning a wage eaming program, the scope of 

knowledge and skills required for the wage eamer will be 

detemined by an analysis of the Job for which the worker 

is being trained, Van Hom indicated that the preparation 

for wage eaming places «nphasis on the development of 

personal qualities and attitudes important in securing and 

holding a Job and on the development of proficiency of a 
. 181 

skill to the place that it has a wage value. 

•^^^ Van Hom, he Candle of Phi Upsilon Cmicron, 
XLIX, No. 3, p. 173. 

181 
Van Hom, Araerican Vocational Joumal, XXXIX, 

No. 4 , p. 24. 
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In contrast to the homemaking education program 

where all students are encouraged to enroll, the "gainful" 

eaployaent program is planned for only those yoiing people 

who can profit from such training. Trainees will be 

liaited to those students possessing potential qualities 

and aptitudes that indicate trainability for specific occu-
182 

pations. 

Another difference between the homemaking and the 

wage eaming programs is the number of programs in opera-

tion. Home economics for hoaeaaking is offered in 95 per 

cent of all public secondaiy schools and has an enrollment 

of approximately 1,600,000 students. ̂ * The wage 

eaming program is offered only where an established need 

for engployment for the trained worker has becn determined. -̂  

Training for wage eaming through the use of home 

economics knowledge and skills may be offered in any of 

four situations: (1) xapper secondary gradcs; (2) in a 

post-high school program which serves high school graduatcs 

and dropouts in area schools or vocational technical 

^ Bemice VL&llory, "Curriculum Developments," 
The Bulletin of the National Association of Secondary-
School Prlncipals, ÆVTII, ^o, ^Qb (becember, 1064), p. 52. 

Walsh and Selden, Vocational Education, p. 96. 

^ ^ Van Hom, American Vocational Joumal, XXXIX, 
No. 4, p. 24. 
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schools; (3) the Junior or community college, and (4) 

In programs of adult education in the regular adult pro-

gram in vocational education or in the Manpower Develop-

aent and Training Program.^^^ Training at the Junior or 

camnunity college will be technical in focus. Ttie emphasis 

in the other programs will be at the skilled or semiskilled 

level. 

In explaining the opportunities available through 

home economics wage eaming, Amidon indicated that "gain-

ful' employment instruction qualifies individuals to en-

gage in occupations involving knowledge and skill in home 

economics subject matter, i.e., child development, cloth-

ing and textiles, food and nutrition, hoae and institutional 

aanagement, home fumishings, and equipment. "̂  

Van Hom reported that National committees had se-

lected nine sei^ice occupations that are in demand in most 

sections of the country and prepared curriculum guides.-^^ 

These service occupations use home economics related skills 

and provide for pupils of varying abilities. The guides 

were developed as a result of work conferences held under 

the direction of the Professional Serviccs Section of the 

186 Ibid. 

187 
Edna P. Amidon, 'Home Economics in Vocational 

Education I965," American Vocational Joumal, XL, No. 5 
(May, 1965), p. IF: 

Van Hom, The Candle of Phi Upsilon Oraicron, 
XUX, No. 3, p. 173. 
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Nanpower Development and Training Program of the United 

States Office of Education. Ttie curriculum guides may be 

aodified and used with either youth or adults. 

Titles for these hcsme and commianity service occupa-

tions were selected carefully since names for Jobs have 

status significance. ^ Occupational titles for the serv-

ice workers employed in faaily homes included; Companion 

to an Elderly Person, Clothing Naintenance Specialist, 

Paaily Dlnner Service Specialist, and the Homeaaker>s 

Assistant. Those titles selected for the workers employed 

in ccmmiimity service Jobs included; Child Day-Care Center 

Worker, Nanagianent Aide in Low-Rent Public Housing Projects, 

The Visiting Homeaaker, Hotel and Motel Housekeeping Aide, 

and The Supervised P<x>d Service Worker. 

The teachers for home econoaics wage eaming pro-

grams must be carefully selected. Van Hom indicated that 

the wage eaming teacher must have had experiences that 

will give her insight as to the requirements for success 

as a wage eamer, ways of getting and holding a Job, effcc-

tive employer-employee relationships, and the sense of Job 
190 

pride resulting fmm skilled perfomance of work. 

Programs for employaent in occupations related to 

home economics for youth and adults are planned within the 

IQ9 ibid., pp. 173-174. 

^90 van Hom, American Vocational Joumal, XXXIX, 
No. 4, p. 24. 
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individual state enå frequently, within individual school 

systems based on need for woi^ers and opportunities for 

employment. Punds have been made available for training 

programs through the Vocational Education Act of I963 and 
191 

the Manpower Developaent and Training Act of I962. 

In relation to the wage eaming program at the 

secondary level, Måliory reported that one state had two 

sequences of home econcaaics courses in preparation for em-

ployaent. One sequence was designed for the student who 

planned to ccmiplete high school and contained three units 

of study in areas of home economics followed by a "Prepara-

tion for Employment" course in the twelfth grade. The 

second seiuence was designed for those students not plan-

ning to ccjmplete high school and was developed at the ninth 
192 

and tenth grade level. 

A reviev/ of wage eaming programs in operation as 

reported by the American Vocational Association and the 

Illinois Teacher of Home Economics was made in 1965- Sorae 

siailaritieB and differences in programs were observed. 

Usually, a survey was made prior to beginning a 

program to determine the need for trained workers. Oppor-

tunities for part-tiae employment in cooperation with the 

^̂ -̂  Van Hom, The Candle of Phi Upsilon Oraicron, 
XLIX, No. 3, p. 173. 

•̂ ^̂  Mallory, The Bulletin of Uie Nationel Associa-
tion of Secondary-SchôoT'Principais, XLVTII, No. 29̂ ?, p. 
•ET, 
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school program in businesses, private homes, and institu-

tions were explored. 

In these programs an advisory cDamittee was used 

in organizing and directing the wage eaming program. 

Committee meabers included the lay public, profcssional 

groups, the State Employment Service, business and indus-

try, and civic and church groups. These ccanmittecs were 

used to (1) diaseainate information, (2) provide profes-

sional guidance in curriculum development, (3) secure 

Jobs for training students, (4) help in placement, (5) 

aid in fund raising, (6) offer assistance in recruitment, 

and (7) help in documenting the need for training in the 
193 

area. 

Programs included varying numbers of hours for 

students to work part-time during the school week. Some 

programs reported work experiences of one hour per day; 

others from 8 to 15 hours per week. Time was also allowed 

for conferences for evaluating the student*s on-the-Job 

perfomance. 

School-work experiences were varied in home eco-

nomics related Jobs depending on the needs and opportuni-

ties within each community. Experiences in child care 

included day-care center workers, nursery school aides. 

^^^ Helen J. Evans, "Developing the Vocational 
Aspect of Home Economics." Illinois Teacher of Horae Eco-
nomics, VIII, No. 1 (1964-19b5), p. lo. 
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and caring for children in business establishments. In 

the area of food service, students worked in school lunch 

programs, hospitals, cafeterias, restaurants, and catering 

services. 

In the clothing and textile related areas, students 

were ea^loyed as alteratimiists, gament factoiy workers, 

dry cleaning ^ployees, linen menders in hospitals, and 

fabric sales clerks. In working with the elderly, youth 

served as hospital and nuirsing home helpers, and helped 

with food, clothing care, and recreation. Home service 

occupattons included employment as homemaking aides and 

hoaemaker's assistants. 

Many programs in wage eaming in home economics 

either worked with or were closely related to other vo-

cational education programs in the school such as business 

education or distributive education. Some of the pmgrams 

reported and reviewed were only in the pilot program stage. 

In sumaary it is realized that a stcp forward has 

occurred in the area of hoae economics education for "gain-

ful" emp oyaent. The initial step was the identification 

of nine home and ccMamunity service occupations requiring 

home economics knowledge and skills and the Federal legis-

lation which made training programs possible. Titles of 

occupations have now been varied, training periods differ 

depending on the skills required by thc trainees, and 

program training guides have been modified. 
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Ttie underlying advancement which made the "gain-

ful" employment aspect possible was that of recognizing 

and accepting the two roles facing the woman of t o d a y — 

the role of homemaking and rearing a family and the role 

of wage e a m i n g for at least part of a lifetime. HcMne 

economics is proving It can make a contribution to educa-

tion for each of these roles. 

In the review of related literature no evidence 

was found by the author of any audio visual material 

similar to that prepared for this study. Evans indicated 

a need for similar materials: "A presentation kit which 

may include a book with publicity items, photographs of 

students at work, sample courses of study or colored slides 

with a taped ccanmentary, will be helpful when calling on 
1 c 4 

prospective employers." ^ 

This review of related materials has shown that 

such a series would also be valuable in motivating future 

trainees and informing parents of the trainees and the 

general public of the "gainful" employment prograra in home 

economics which prepares for wage e a m i n g . 

It is likely that audio visual materials similar to 

those prepared for the study have been developed for local 

use by educational authorities, govemmental agencies, or 

by business but have not yet been published. 

194 Ibid. 
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METHODS AND PROCEDURES 

Preparation of the Audio Visual Materials 

Selecting the Occupational Areas for the Study 

Infozmation was secured on the nine home and com-

munity service occupations which are a part of the home 

economics wage eaming prograa. Suggested training program 

guides published by the United States Department of Health, 

Education, and Welfare, Officc of Education, were obtaincd 

for eight of these home and coamunity service occupations. 95 

Pilot training programs in home cconomics for gainful cm-

ployaent were studied. ^ A Congressional report on thc 

197 
Vocational Education Act of 1963 was reviewed. 

Pive of the nine hoae and community servicc occu-

pations requiring home economics knowledge and skills wcrc 

Suggested training program guides for eight 
hoae and community service occupations were published by 
the United States Departmcnt of Health, Education, and Wel-
fare, Office of Education, Division of Vocational and Tcch-
nical Education. At that time, the training guide for the 
Child Day-Care Center Worker was not availablc, hence the 
modification of this occupation to the Child Care Worker. 

^96 American Vocational Association, Inc. Pilot 
Training Programs in Home Economics (Washington; American 
Vocational Ássociatlon, nc, l9b4'), pp. 5-15-

•̂ *̂̂  U. S. Congress, House, Rcport of the Vocational 
Education Act of 1963, 88th Cong., Ist Sess., 19b3, H. 
Rept. to accompany H. R. 4955, PP- 1-12. 

72 
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chosen for illustration in this study. The two coamunity-

focused occupations were the Child Care Worker and the 

Supervised Pood Service Worker. The home-focused occupa-

tions selected were the Clothing Naintenance Specialist, 

the Companion to an Elderly Person, and the Hc»iemaker*s 

Assistant. 

Preparing the Slides for the Study 

Due to the nature of the study, teenage girls were 

asked to portray the trained home and community service 

workers In each of the five occupational arcas selected 

for this study. Two teachers in the local public school 

aystea and a community center director recommended six 

teenage girls; two from each of the threc high schools in 

operation in Lubbock from January to Nay of 1965, reprcsent-

ing the largest ethnic groups in the county, Latin American, 

Negro, and Anglo. 

To add interest and give a feeling of status, uni-

foms were rented for the tecnage girls to wear when de-

picting the trained workers. A different color and style 

of unifom were selected for each servicc occupation. Em-

blems were designed and created of colored felt for each 

of the five home and community servicc occupations. 

Scenes which depicted the rcsponsibilities of 

trained home and community service workcrs werc staged in 

private homes, institutions, and busincss cstablishmcnts. 
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A paper and pencil sketch had been prepared of each of the 

desired scenes to facilitate making the colored slides. 

A staff member in the Home and Pamily Life Department of 

Texas Technological College made the colored slides depict-

ing home and community scîrvice workers assuming their re-

sponsibilities. 

Colored slides were also made of tagboard and con-

struction paper posters containing statistical infomation 

on the new wage eaming emphasis in home econoaics. A 

magnetic bulletin board with colored letters was used in 

preparing the title and appreciation slides. 

To complete the series, colored slides which had 

been prepared earlier by the Hcmie Economics Education De-

partment in cooperation with a Pre-Vocational program werc 

incorporated to visualize the training program which would 

1Q8 be used for preparing home and coraraunity scrvice workers. 

Prom the aany slides prepared, 8o wcre sclected for 

use in this study in illustrating thc hoae economics wage 

eaming program. Thc colored slide series contained three 

sections: (1) explanation of the facts which placcd new 

198 •r̂ g slides were made in coopcration with the 
Dimmitt Public Schools, Dimmitt, Texas on the Pre-Vocational 
Program in operation in that school systea during the second 
semester, January to Nay, 1965. The program was designed 
for Junior High level students who may not be sufficiently 
interested in thc regular school program to remain until 
graduation. The girls in the program wcre given pre-
vocational training in home econoraics for 'gainful" cmploy-
ment. 
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emphasis on wage eaming in home economics, (2) training 

offered through the program, and (3) responsibilities the 

workers would be assuming in five home and community serv-

ice occupations. (See Appendix A for exaaples of the 

colored slides.) 

Preparing the Script and the Reactionnaire 

A thirty minute script was prepáred to accompany 

and explain the 8o colored slides. (See Appendix B for 

the script.) The infomation it provided was based on a 

review of available literature. A recent recipient of a 

Master of Arts in Public Speaking did the narrating and a 

tape recording was made of the script. 

A Reactionnaire was designed with a threcfold pur-

pose. (See Appendix C.) The first section of thc Re-

actionnaire (Items 1-15), asked the respondents to recall 

infomation that had been presented in the colored slide-

tape recorded presentation and to estimate îuiswers for in-

fomation that had not been presented. 

The second part of the Reactionnaire (Items 16-I9), 

sought implications for improving a presentation of this 

type, to make it more uscablc and effective. A supplemcn-

tary sheet was added for only the adult subjects to obtain 

further infomation on school related uses of the colored 

slide-tapc recorded presentation and which audio and visual 

fom would be the most convenicnt and usable for them. 
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(See Appendix D for supplementary sheet.) 

The last part of the Reactionnaire (Item 20) was 

designed to obtain indications of and reasons for the 

students' increased interest in any of the five home and 

community service occupations. 

Presentation of the Colored Slides and the Tape Recording 

Selectins the Subjects for the Study 

Ninth and tenth grade feaale Latin American, Negro, 

and Anglo students were chosen as subjects from six sc-

199 
lected schools in Lubbock County, Texas. Due to the 

fact that the home economics wage eaming program is de-

signed for, among other areas, the upper secondary level, 

ninth and tenth grade girls were considered as possible 

potential wage eaming program trainees. Thc students in 

the participating schools were selected randomly by classes 

with the help of administrators and hcanemaking teachcrs. 

In two of the cooperating schools, all of the girls in 

ninth grade viewed the colored slide-tape recorded presen-

tation. In three of the cooperating schools, only thc 

students enrolled in Homemaking I and II viewed the slides 

^ ^ Schools used in the study were Carroll Thomp-
son Junior High School, Dunbar High School, and Lubbock 
High School of the Lubbock Public School System; Frenship 
High School, Wolfforth, Texas; Roosevelt High School, 
Acuff, Texas; and Slaton High School, Slaton, Texas. 
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upon the suggestion of the superintendent. Fifty eleventh 

grade girla who were either enrolled in HomcBiaking II or 

in other selected classes also viewed the series. 

The adult subjects selected for this study were 

teachers, counselors, and administrators who were either 

attending or helping to conduct summer school classes at 

Texas Technological College or were eaployed in the six 

aelected school systeas. l^e adult subjccts were included 

in the study for the purpose of providing a basis for com-

parison and to make recommcndations for improving the ef-

fectiveness of this type of presentation. 

Presenting the Slides and the Tape Recording 

Administrators located in each of the cooperating 

schools were contacted with the help of the Coordinator 

for Home and Pamily Life Education of thc Lubbock Public 

Schools and the Hoaeaaking Education Consultant of Area I. 

A visit was aade to the schools explaining the presentation 

to the superintendent and/or the principal and in most 

schools, the homemaking teacher (s). At that time a date 

for presenting the colored slides and thc tape recording 

was also established. 

Depending on the wishes of the cooperating schools, 

the presentation was given to two or morc classes at one 

time. The smallest group to view and licten to the presen-

tation was an individual class of 24 studcnts, the largest 
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was a combined group of approxiaately 80 studcnts. The 

presentation was most often given in one of the hcanemaking 

rooms. At two of the cooperating schools due to a large 

number of students, the school auditorium was used. 

Prior to viewing the slides and listening to the 

tape recording, the selected subjects were read a short 

introductory stateaent. After viewing the presentation, 

the subjects were given a Reactionnaire and oral instmc-

tions. (See Appendix £ for the introductory statement and 

directions for completing the Reactionnaire.) The subjects 

were asked to complete the Reactionnaire within a 10 to 15 

minute time period. The invitation was also given to each 

subject to add any written comments for improving a presen-

tation of this type. The entire prcsentation and completion 

of the Reactionnaire were designed to fit into a fifty-

five ainute class period. 

The discussion of the sample euid the analysis of 

the Reactionnaire are presented in Chapter IV. 



CHAPTER IV 

RESULTS AND DISCUSSION 

The major objectives of this study were to: (1) 

detemine the information that selected subjects could 

accurately recall when responding to a Reactionnaire after 

viewing the slide series; (2) draw conclusions regarding 

the indicated interest of student subjects in the illus-

trated home and community service occupations; and (3) 

evaluate responses made by the selected groups and from 

these indications aake recommendations for increasing the 

use and effectiveness of this type of presentation. 

Ttie Reactionnaire used for gathering data contained 

20 iteas. Results reported from data collected in Items 

1-15 Indicated the infomation that was recalled by re-

spondents after viewing the colored slide-tape recordcd 

presentation. Included in these reportcd results were 

some previous understandings of the respondents conceming 

the private-ho\xsehold worker. Data collected in Items 

16-19 of the Reactionnaire reported recommcndations for 

making such a presentation more effective. Itcm 20 provided 

data on the indicated interest of student subjects in thc 

illustrated home and comraunity service occupations. A sup-

plementary sheet completed only by the adult subjects pro-

vided information on school-related uses of thc slide 

series and also indicated the most convenicnt and usable 

79 
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audio and visual fom of the presentation for their own use. 

Percentages of respondents selecting each altema-

tive of all 20 items on the Reactionnaire were detemined. 

The possibility of significant differences was computed 

using the standard error of a percentage and the standard 

error of the difference between two percentages. 

The table of probabilities associated with t^ ratios 

is used to compare the significant differences between two 

percentages with two previously selected levels of signifi-

201 
cance. When the probability associated with the cora-

puted Jb ratio is equal to or more than the previously de-

termined values at the ,01 or .05 levels of significance, 

the differences between the two percentages can be said 

to be attributed to real (i.e., significant) differences 

and have not resulted from accidents of sampling or chance 

errors. 

Due to the large amount of data collected in the 

study, findings are raany and detailed. Therefore, those 

findings that relate to the five hypotheses will be dis-

cussed first. Hypotheses 1, 2, and 3 were concemed with 

infomation recalled by the subject? in relation to the 

colored elide-tape recorded presentation while Hypotheses 

^^^ Henry E. Garrett, Statistics in Psychology and 
Education (3rd ed.; New York: Longmans, Green and Co., 
1947), pp. 218-220. 

^^^ Ibid., p. 191. 
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4 and 5 were related to student subjects interest in the 

illustrated hoae and comm\mity servicc occupations. The 

data collected in Items 16-19 and on the supplementary 

sheet pertaining to the colored slides and the tape re-

cording was summarizcd to aid in aaking recommendations 

for aaking this type of presentation more effective and 

usable. Implications for the hypotheses and summaries are 

discussed in Chapter V. 

The data collected on the first pagc of the Re-

actionnaire pertaining to general infomation on the 

respondents and their estimatc of previous infomation on 

the home economics wage eaming program was summarizcd to 

allow a description of respondents as groups rathcr than 

as individuals. 

Analysis of the Saraple 

The final samplc includcd 429 subjccts. Thc stu-

dents section of this sample is presented in Tablc 3. Thc 

adult portion of the sample containcd 21 administrators, 

32 counselors, 42 teachers of home economics, and 36 tcachcrs 

of other subjccts. Ttie adult subjects were chosen to dc-

temine the usability of the series and to make neccssary 

student-adult comparisons. 

The administrators were affiliated with eithcr 

elementary, secondary, college, or adult education pro-

grams. This group containcd six administrators of home 
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cconomics programs either at the secondary, college, or 

adult level. There were seven women and l4 raen in the 

administrative group. Of the individuals providing this 

infomation, there was an average of 15.6 years of teach-

ing experience. The administrators were either cmployed 

in the schools used in the study or enrolled in or helping 

to conduct suraraer school classes. 

Table 3.—Pemale Student Subjects 

Year in 

Ninth 

Tenth 

Eleventh 

School 

Total 

Latin 
Aaerican 

56 

10 

0 

66 

Negro 

41 

41 

33 

115 

Anglo 

95^(48) 

103*(52) 

17 

117 

Total 

145 

103 

50 

298 

a 
A large number of Anglo studcnts in grades Nine 

and Ten were obtained in an effort to incrcasc the sample 
size of the Tenth grade Latin American. To facilitatc 
the study, the number of Anglo subjccts in gradcs Nine and 
Ten were randomly divided into halvcs. This lcft 48 and 
52 students, respectively, in each class. 

The counselors in this study werc either employed 

in the school systems cooperating in the study or cnrollcd 

in summer school. The avcrage number of years of teaching 

expericnce for the I6 counselors answering this item was 

13.6 years. This group was composed of 15 women and 16 raen 

The homc economics teachers included pcrsonncl who 

were employed in public schools, doing full time graduate 
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work, and teaching at the college level. Ttie group, com-

posed of 42 women with an average of 8.9 years of teaching 

experience, was either eaployed in the school systeas 

used in the study or enrolled in summer school. 

The teachers of other subjects included elementary, 

secondary, and college teachers of non-home econcHnics sub-

Jects. The group was composed of 16 womcn and 20 men with 

an average of eight years of teaching experience. The 

teachers of other subjects were either eraployed in the 

school systems used in the sample or enrolled in or teach-

ing summer school classes. 

After viewing the series and prior to answering 

the items on the Reactionnaire, each of the respondents 

was asked to indicate if he had received previous infoma-

tion on the home economics wage earning program. If the 

subject answered "yes," he was then asked to indicate the 

source and how much infomation had becn received. The 

results of this survey are summarized in Table 4. 

The explanations given by the student subjects in-

dicated they did not have any actual information on thc 

home economics wage eaming program prior to viewing the 

slide series. 

The adult subjects who answered "yes," tendcd to 

be affiliated with home economics. As Tablc 4 indicatcd, 

the teachers of home economics with 78.05 pcr ccnt were 

the most well-infomed of all thc groups in thc study prior 

to vicwing the wage eaming slide series. They indicated 
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that college classcs and state home economics conferences 

had served as their sources of infomation. It was also 

noted that 21.95 per cent of the home economics teachers 

indicated no previous infomation conceming the home 

economics wage eaming program. 

Table 4.—Percentages of Subjccts Indicating Previous 
Infomation on the Home Economlcs Wage Eaming Program 

Previous Infomation 
Subjects Yes % No JÍ 

Youth: 

Ninth grade 6.6l 93.39 

Tenth grade 5.54 94.46 

Eleventh grade 10.76 89.24 

All youth 7.64 92.36 

Adults: 

Administrators 33.33 66.67 

Counselors 3.33 96.67 

Teachers of Home Kconomics 78.05 21.95 

Teachers of Other Subjects 5.56 94.44 

All adults 30.07 69.93 

The administrative respondents indicatcd that 

33.33 per cent of that group had previous infomation. 

However, it should be noted that the six administrators 

of home economics programs wcre included within this group. 
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When these administrators were excluded from calculations, 

the percentage of respondents checking "no" had risen to 

93 per cent. 

The influence of home economists was also felt in 

the teachers of other subjects group. Ttiere were two re-

spondents within this group who had receivcd educational 

degrees in home economics but were presently teaching non-

home economics subjects. When the percentage of respondents 

indicating no infomation prior to viewing the series was 

recalculated excluding these two respondents, the percent-

age advanced to 100 per cent. 

It was noted that the 32 counselors in this study 

had the highest percentage that of, 96.66 per cent, in-

dicating a lack of any previous infomation with only one 

reapondent checking "yes." 

Analysis of Infomation Recalled by the 
ftegpondents on the Presentation 

Analysis of the infomation recalled by all re-

spondents is based upon thc percentage of subjects select-

ing the correct answer to given items on the Reactionnaire. 

Data showing the percentages of respondents who selected 

a given answer to each item was determined for Iteras 1-15 

and presented in Appendix F. Mean percentages for each 

item for the youth and adult groups arc also prcsented. 

Of the 20 items on the Reactionnaire, 11 of these 

items required the respondents to rccall an answer provided 
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by the colored slide-tape recorded presentation. The mean 

percentage of student respondents checking the correct an-

swers to these 11 items was 73*96 per cent. The mean 

percentage of adult subjects recalling the correct answers 

provided in the presentation was 82.82 per cent. A total 

mean percentage of all respondents recalling the correct 

answers was 78.39 per cent. 

Plndings on the information recalled by respondents 

are related to 

Hypqthesis 1 - The respondents in this study will 
tend to recall facts presented by the colored 
slide-tape recording technique more often than the 
facts presented by only the tape recording tech-
nique. 

Items 5, 9, 10, and 12 on the Reactionnaire were 

selected for this analysis. Infomation to be recalled 

for Items 5 and 12 was presented by both a colorcd slide 

and the tape recording, while inforaation to be recalled 

for Items 9 and 10 was presented by the tape recording 

only. 

Por each of these four items, a mean percentage of 

all 429 respondents recalling the correct answers was de-

termined. Ttie four mean percentages were grouped into the 

two opposing presentation methods and a nean percentage 

was determined for each. Statistical analyás of the stand-

ard error of each percentage and the standard error of the 

difference between two percentages resulted in a critical 

ratio (CR) of 14.00. Entering a standard t Table with 428 
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degrees of freedom (N - 1), a CR of 2,59 Is required for 

a probability level at the .01 level of confidence. The 

resultant Cl of 14.00 is highly significant indicating 

that difference between percentages such as fo\md would 

occur less than one time out of 100 as a result of chance 

factors. 

Qn the basis of students versus adults, it was de-

sired to know if this finding would be tme of anly adult 

or only student reitpondents. Again the standard error of 

a percentage and the standard error of the difference be-

tween two percentages was detemined. The CR obtained for 

adult respondents was 8.35. Entering a standard t Table 

with 130 degrees of freedom (N - 1), a CR of 2.62 is re-

quired for a probability level at the .01 level of confi-

dence. The CR obtained for student respondcnts was l4.l6. 

Using a standard t^ Table with 297 degrees of freedom (N - 1), 

a CR of 2.59 is required for a probability level at the .01 

level of confidence. The two resultant CRs are both highly 

significant which indicates that the difference between 

percentages such as found in both groups would occur less 

than one time out of 100 as a result of chance factors. 

The respondents in this study on the itcms testcd 

and analyzed did to an extent which is statistically sig-

nificant recall more infomation about facts presented by 

both the colored slidcs and the tape recording than by the 

tape recording only. 
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Pindings reported on thc infomation recalled by 

respondents also related to 

Hypothesis 2 - The respondents in this study will 
iend to recall the titles of the five occupations 
described in the slide series more often than the 
titles of the non-described wage eaming occupa-
tions. 

Item 1 and 15 on the Reactionnaire wcrc selected 

for this analysis. A separate CR was derived for each of 

these. In Item 1, eight wage eaming occupations were 

listed, respondents were to check thosc described in thc 

slide series. A single mean average was detcmincd for 

the 429 respondents checking the wage eaming occupations 

that had been described, a mean average was also detemined 

for those wage eaming occupations that had been mcntioncd 

but not described. Statistical analysis of the standard 

error of each percentage and thc standard crror of the 

diffcrence between two pcrcentagcs resulted in a CR of 

35.29. This was highly significant at thc .01 lcvel, 

In Item 15, all of the possiblc wage eaming occu-

pations were to be checked. The mean perccntagc was dc-

termined for all respondcnts checking thc wage eaming oc-

cupations which had becn described in the slidc scries. 

The mean percentage was also calculated for those wagc eam-

ing occupations checked which werc mentioned but not dc-

scribed. Statistical analysis of thc standard error of 

cach percentage and thc standard crror of the difference 

betwecn two percentagcs resultcd in a CR of 16.53. Thls 
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was also highly significant at the .01 level. 

As a result of the findings which indicated they 

were statistically significant at the .01 level, the re-

spondents in this study on the items testcd more often 

recalled the titles of the wage eaming occupations de-

scribed in the scries than the titles of the wage eaming 

occupations mentioned but not described. 

Data on information recalled by respondents was 

also related to 

Hypothesis 3 - The student respondents in this 
study will tend to recall facts stated about 
youth more often than facts stated about other 
individuals or situations. 

Items 2, 3, 4, and 5 were selected for this analy-

8i8. The information for each of thcsc items was presented 

by a colored slide and the tapc recording. Itcms 3 and 4 

asked students to recall facts prescnted about youth. Items 

2 and 5 required infomation presentcd about non-youth re-

lated ideas. A mean perccntage was deterained for the stu-

dents checking the correct answers on the youth related 

and the non-youth related items. 

Statistical analysis showed no significant differ-

ence in the recollcction of youth and non-youth relatcd 

facts by the students at either the .01 or the .05 prob-

ability level. A CR of 1.43 was obtaincd. Entering a 

standard t Table with 297 degrees of freedom (N - 1), a 

CR of 1.97 is requircd for a probability levcl at thc .05 
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level of confidence. Since the CR did not reach the lcvel 

of signlficance required, differences bctween pcrcentages 

could occur more than five timcs out of 100 as a rcsult of 

chance factors. 

In this study of the responses made by studcnt sub-

Jects on the items tested, there was no significant differ-

ence in the percentage of correct answers recalled on youth 

related facts as compared to non-youth related. 

Pindings in this section of the chapter show two 

significant differenccs in relation to the method of prescn-

tation of infomation which was more than the one differ-

ence in the type of infomation presented. When the infor-

mation presented was youth or non-youth related, thcrc was 

no significant difference. However there was a signifi-

cant difference when the infomation was presented using 

both audio and visual techniques and a detailcd dcscription, 

Analysis of Indicated Interest by Student Subjccts 
in Wage Eaming Occupations 

The deteraination of indicated interest on the 

part of the student subjects for the home cconomics wage 

eaming occupations was based on percentages of studcnts 

checking specific choiccs to itcms on thc Reactionnaire. 

Mean percentages of studcnts chccking each altemative werc 

calculated. Data showing these percentages indicating oc-

cupational interest is shown in Appendix G. 
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Data analyzed In this section of the chapter re-

lates to 

ferpotheais 4 - The students in thia study will tend 
to Indicate more iíitereat in the wage caming occu-
pations related to occupations in which youth are 
traditionally eaployed than in non-youth related 
occupationa• 

Xtea 20 (a) on the Reactionnaire was used for this 

analysis. The review of the Ilterature reported in (Hiapter 

II indlcftted that teenage girls most frequently seek em-

ployment as baby eittera, sales clez^s, and waitresses. 

The wage earâtng occupations described in the sllde series 

were claasified into youth related, occupations that are 

siailar to ones preaently held by teens such 88 the Child 

Care Worker (baby sitting) and the Pood Service Worker 

(waitress), and the non-youth related such as the Companion 

to the Elderly, Clothing Naintenance Specialist, and the 

Hom«iiaker»s Asaiatant. A raean pereentage of students check-

ing the three non-youth related occupations was detemined 

as well as a mean percentage for each of the youth lelated 

occupations. 

Statistical analysis detexmined that thcre was a 

aignificant difference in the interest shown in the youth 

related occupation of the Child Care Worker as compared to 

the interest expresscd in the non-youth reiated occupations. 

A CR of 11.90 was obtained which is highly significant at 

the .01 probability level. 'Bie studentc in this study 

tended to ahow more occupational interest In the Child 
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Care Worker than in the Companion to the Elderly, the 

Clothing Naintenance Spccialist, and the Homemakcr's As-

8Í8tant. 

Statistical analysis did not show this to be tme 

for the other youth related occupation, the Pood Service 

Worker. A CR of 2.24 was obtained which was not signifi-

cant at the .01 level but was significant at the .05 
202 

probability level. Thus the students in the study were 

more interested in the Pood Service Worker than they were 

in the Companion to the Elderly, the Clothing Naintenance 

Specialist, and the Hoaeaaker*s Assistant, but not as highly 

interested as they were in the Child Care Worker. 

In analyzing the students* intercst in the wage 

eaming occupations, data was related to 

Hypotheais 5 - The students in this study will in-
dicate a preference for an occupation based on a 
personal-individual interest in the work more 
often than a Job-worker oriented charactcristic. 

The second section of Item 20 (a) on the Rcaction-

naire was analyzed for this data. This scction contained 

14 possible reasons for increased interest in an occupa-

tion. Numbers 1-14 were asaigncd to each altemativc 

(see Table 5 for the assigned numbers). Statcmcnts 1, 3, 

5, 6, 9, 10, and 11 were classified as personal-individual 

reasons for being interested in an occupation. Statcmcnts 

202 Garrett, 1947, p. 191. 
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2, 4, 7, 8, 12, 13, and l4 were considcred as Job-worker 

oriented reasons, A mean percentage of students chccking 

each of the two groups of items was calculated. 

There was no significant difference between the 

percentage of students checking the personal-individual 

reasons for occupational interest and the percentage indi-

cating an interest for Job-worker characteristics. A CR 

of .2113 was obtained. Entering a standard ;t Table with 

297 degrees of freedom (N - 1), a CR of 1,97 is required 

for a probability level at the .05 level of confidcncc. 

Since the CR did not reach the level of significance rc-

quired, differences between percentages could occur more 

than five times out of 100 as a result of chance factors. 

However, it was observed that the most frequently 

checked reason for increased occupational intcrest was the 

statement "the Job is somcthâng I»d like to do." (Thc 

results are summarized in Table 5») The second most f re-

quently checked statement was "the Job secms to be important." 

The results contrast with infomation reported by thc rcview 

of literature which indicated the lack of status for home 

scrvice occupations. The effort to increase status and add 

appeal through the use of a unifom and an emblcm does not 

appear to be a highly successful approach as thesc two rea-

sons were aaong the least chosen in Table 5. 

While trying to analyze the students* intercst in 

the horac and community service occupations, the study was 
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also designed to evaluate some aspects of their present 

knowledge of the home service worker. Items 6, 7, 8, and 

14 of the Reactionnaire asked the respondents for infoma-

tion about the home service worker which was not given in 

the colored slide-tape recorded presentation. These items 

were designed to make respondents estimate the correct 

answer, based on their previous knowledgc and experience. 

Item 6 indicated the respondents undcrstanding of 

the trend of women workers entering home service occupa-

tions. The review of literature rcpoirtcd that the percent-

age of women entering private household employment was de-
203 

craasing, Approximately 10 per cent of the studcnts 

and 20 per cent of the adult respondcnts correctly esti-

mated this trend. While in contrast 57.79 per cent of the 

students and 44.13 pê r cent of the adults indicated that 

the percentage of women entering home and service occupa-

tions was increasing. 

The review of literature indicatcd that women who 

work in private homes are considered unskilled workcrs. 

Item 7 reported the respondents estimation of the home serv-

ice worker»s classification. Consequently, 4.34 pcr cent 

of the students and 24.78 per cent of thc adults in the 

study indicated that women who do private household work 

^^^ Department of Labor, Women»s Bureau, 1962 Hand-
book, 1963, P. 13. 
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are considered unskilled workers. Hence 53.72 per cent of 

the students estimated that women who do private household 

work are considered skilled laborers irtiile 45.49 per cent 

of the adult respondents classified them as semi-skilled 

workers. 

In Item 8 an attempt was made to measure the re-

spondents* understanding of the income of the private house-

hold worker. In 1960, the average annual income for workers 

in this occupation was $1,133.^^^ The review of literature 

cited that as late as 1964, the annual income of the pri-

vate household worker was $1,265.^^^ A summary of Item 8 

8how8 that the student respondents were more aware than the 

adult respondents of this inc<»ne level. Approximately 60 

per cent of the student subjects and 41.27 per cent of the 

adults checked from "$500 to $1,500." Consequently, 42.15 

per cent of the adults and 23.18 per cent of the students 

cstimated an average income of $1,500 to $2,500. 

Perhaps this more realistic estimate by student 

subjects may result from family members bcing either em-

ployees or employers in the domestic service occupation. 

The most accurate estimate made by adult subjccts was given 

by the teachers of home economics. Sixty per cent estimated 

^^^ I b i d . , p. 68. 
205 

Department of Labor, Women's Bureau, Background 
Pacts on Women Workers, 196^, pp. 2 and 13. 
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from $500 to $1,500 average income. These people may bc 

more likely to employ private household workers and may be 

aware of the avcrage income received in this occupational 

field. 

The review of literature indicated that apparently 

lack of status and low salaries were keeping more workers 

from entering home and community service occupations. Itera 

l4 reported the respondents* estimate of the reasons why 

workers were slower in entering these occupational fields. 

Both students and adulta seera to be aware of these two 

factors. In estimating this item, 40.55 per cent of the 

students and 57.70 per cent of the adults checked "salary 

i8 too low." Checking the other correct answer, "too low 

on status scale," were 46.77 per cent of the students and 

69.40 per cent of the adults. 

Contrary to the expected, the altemative to Itcm 

l4 checked most frequently by students was "too few Jobs 

available," with 48.96 per cent checking that statement. 

The least checked by students or adults was the altemativc 

"work is too difficult." A lack of familiarity with thc 

word "status" may have affected some of the students» 

estimates of this item. 

An analysis of these four items has indicated that 

the students in this study accuratcly estimated the income 

level of the home scrvice worker but were inaccurate in 

estimating the trend of workers into this occupational ficld 
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and their classification as unskilled workers. 

Analysis of Responses Made by the Subjects for Incr^ased 
use and Effectiveness of Sirailar Prcscntations 

Items 16-19 of the Reactionnaire were evaluated so 

that recommendations might be made for increasing the use 

and effectiveness of a colored slide-tape recording type 

presentation. Percentages of respondents checking given 

items were used as indicators of areas for improvæaent. 

The results are shown in Appendix H, 

In relation to the information presented in the 

slide series, Item I6 reported 79.85 per ccnt of the stu-

dents and 87.15 per cent of the adults checked "flows 

saoothly." 

In Item 17> respondents were aaked for their opinion 

regarding the number of slides used in explaining each of 

the wage eaming occupations in the slide series. Approxi-

mately 56 per cent of the student rcspondcnts and 76.33 

per cent of the adults indicated that an adcquate amount 

had been used. On the contrary, 37.21 per cent of the 

students and 16.29 per cent of the adults reported that 

more slides were needed for some areas. 

In trying to detemine a composite cvaluation of 

the infomation presented, Item I8 asked subjects to indi-

cate what sections of the colored slide-tapc recorded prcs-

entation required more explanation to be casily understood 
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by all viewers. The student respondents indicated a de-

sire for more infomation on the Jobs that are available 

under home and community service occupations, and explana-

tion of each searvice occupation illustrated in the slide 

series, Ttie adult respondents recorded an interest in more 

infomation on the facts that caused the creation of the 

home economics wage eaming program, the source of funds 

for the wage eaming program, and explanation of pilot 

p3rograms in wage eaming. 

Item 19 asked respondents to check the service occu-

pations that needed more explanation of the five described 

in the slide series. The trend of response was the same 

for both groups. The students and the adults most fre-

quently desired more infomation on the Clothing Maintenance 

Specialist. The occupation least chosen for more infoma-

tion by both groups was the Homemaker»8 Assistant. This 

may be the result of an unfamiliarity with the type of 

occupation represented by the Clothing Maintenance Specialist 

while people may feel they are more farailiar with thc duties 

of the Horaemaker's Assistant. 

After completing the items on the Reactionnaire, 

the respondents were given the opportunity to makc any addi-

tional comments that would make the presentation morc of-

fective. The most frequently added comment concemed thc 

audio portion of the presentation. Approximately 29.77 

per cent of the adult respondents and 3 per cent of the 
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students added comments conceming the tape recording. 

There was some difficulty in controlling the speed of the 

machine when making the original recording. Consequently 

some reapondents indicated there were two people doing the 

narrating due to the voice chcmge caused by the slight 

difference in recording speed. The audio portion of the 

presentation varied all^tly in clarity depending on the 

machine used for the play.-back and the size and fumishings 

of the room it was presented in. 

Ttie adult subjects were asked to complete a supple-

mentary sheet indicating possible school-related uses for 

the presentation and the audio and visual fom that would 

be the most convenient for their use. Section A of the 

supplementary sheet (see Appendix I) was an indication as 

to how the series might be used in interprcting the wage 

eaming program. The two most frequcntly choscn uses were 

for interpreting the home economics wage eaming pmgram 

to future trainees and to members of the ccjmmunity. 

Section B asked respondents to indicate if this 

presentation was used to attract future trainces, what 

ages or types might be motivated. Approximately 90 per 

cent of the respondents reported the potential dropout 

would be the most highly motivated. The next most fre-

quently chccked response was the dropout. 

The last section of the suppleracntary sheet asked 

for an indication of thc most usable audio and visual fom. 
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Approximately 64 per cent of the respondents selected 

"filmstrip'* as their first choice, while 48.97 per cent 

selected "series of slides," Within both of these percent-

ages are reepondents who had no preference and checked 

both viaual presentation forms. 

In relation to the audio portion of the presenta-

tion, 49.71 per cent of the respondents selected a tape 

recording, 41.43 per cent indicated their preference as a 

disc recording, and only 16.08 per cent desired a printed 

script to be read by the person giving the prcsentation. 

Chapter Summary 

Results reported in this chapter have been based 

upon critical examlnation and statistical analysis of 

percentages of items checked by respondents on the Reaction-

naire. 

Comparisons have been made of the differences in 

percentages of items checked in relation to: (1) infoma-

tion recalled by the respondents, (2) indicated interest 

of student subjects in wage eaming occupations, and (3) 

improvements indicated by respondents for making this type 

of presentation more effective and useful. 

A total of 429 subjects were used for the data in 

this study. All of the 20 items on the Reactionnaire were 

observed and analyzed with a possibility of 106 altcmatives. 

A supplciuentary sheet containing three additional items and 
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a possibility of 19 altematives was used with the 131 

adult subjects in this study. 

On the basis of these findings, three hypotheses 

were accepted and two rejected. The accepted hypotheses 

specified that there are significant differences among in-

fomational facts recalled depending on the method of presen-

tation used and the depth of explanation. There was also 

significant differences among the student subjects interest 

in the wage eaming occupations. 

A suramary, iuqplications and recommendations based 

on the findings of the study will be presented in Chapter 

V. 



CHAPTER V 

SUMMARY, IMPLICATIONS AHD RECOMMENDATIONS 

Review of the Study 

A series of 8o colored slides and an accompanying 

30 minute tape recording were prepared cxplaining five of 

the nine home and conmiunity servicc occupations of the 

home economics wage eaming program. 

The colored slidcs and the tape recording wcre pre-

sented to specific educational groups. A Reactionnaire 

composed of 20 items was designcd to collcct responscs 

from the selected groups conceming the slidcs and the tapc 

recording. Ttte respondents included 298 female students, 

grades 9-11; 21 administratorsi 32 counsclors; 42 teachers 

of home economics; and 36 teachcrs of other subjects. 

The major objectives of this study werc to: (1) 

deteraine the infomation that selected subjects could 

accurately recall when rcsponding to a Rcactionnairc aftcr 

viewing the presentation; (2) draw conclusions regarding 

the indicated interest of student subjccts in thc illus-

trated home and community servicc occupationsj and (3) 

evaluate responses made by the selccted groups and from 

these indications make recommendations for incrcasing thc 

use and effectivencss of this type of presentation. 

On the basis of critical examination and statisti-

cal analysis of the perccntages of itcms chccked by 
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respondents on the Reactionnaire, the following summary 

was fomulated. 

Suramary of the Findings 

On the basis of the prcsent research, thc follow-

ing statements were concluded: 

1. The majority of the respondents in the study had 

no previous infomation on the home economics wagc 

eaming program prior to vicwing the colored slidc-

tape recorded presentation. Thesc findings point 

out the need for explaining the home economics 

wage eaming program to high school studcnts and 

school personnel. 

2. A majority of the respondents recalled accuratcly 

the factorial infomation prescntcd by the colored 

slide-tape recorded presentation. Thc evidcnce 

suggests that this type of prcsentation can be 

successfully used for conveying infomation on the 

home economics wage eaming program to studcnts 

and educational personncl. 

3. There was a highly significant differcncc bctwecn 

the percentage of respondents who rccalled the 

colored slide-tapc recorded infomation as compared 

to thc percentage of respondents who recallcd the 

infomation presented only by thc tapc rccording. 

Thcse findings support the iiypothesis that thc 
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respondenta will tend to recall more often the 

facts presented by both the audio and visual tech-

nique rather than facts presented by the audio 

technique only. 

4. There was a highly significant difference between 

the percentage of respondents who recalled thc 

titles of the described wage earaing occupations 

versuB the percentage who recalled the titles of 

the non-described wage eaming occupations, Thesc 

findings support the hypothesis that the respondcnts 

will tend to recall the titles of the five occupa-

tions described in the aeries more often than the 

titles of the occupations which were mcntioned but 

not described. 

5. No significant differcnces occurred between the 

percentages of students who recalled youth rclated 

as compared to non-youth relatcd facts. 

6. Increased intcrcst in the scrvicc occupation of 

the Child Care Worker was indicated by a majority 

of the students as compared with the ncxt most 

chosen occupation thc Pood Servicc Worker. Both 

of these are similar to prescnt teenagc occupations 

of baby aitting and waitressing. The foregoing 

findings tend to support the hypothcsis that stu-

denta will indicate more intercst in the wagc 

eaming occupations similar to occupations in which 
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youth are traditionally employed, than in non-

youth related occupations. 

7« There was no significant difference between the 

percentage of student respondents who indicated 

increased occupational interest based on personal-

individual reasons versus the percentage of stu-

dent respondents who indicated increased occupa-

tional interest based on Job-worker oriented reasons. 

8. A rank ordering of reasons for increased occupation-

al interest showed that the two reasons selected 

most often by the student rcspondents were a liking 

for the type of work and a feeling that the Job was 

important. The wearing of a unifom and the look 

of importance given by the emblem were selected by 

the students least often and were given a rank 

near the lowest position. 

9. The student's understandings of the home service 

worker were ihown to be limited. The studcnts 

were unaware that the percentage of womcn cntering 

this occupational area is decreasing and that shc 

is classified as an unskilled worker. Although a 

aajority of the students correctly estimated the 

salary range, less than half accurately cstimated 

the reasons why workers are not cntering homc and 

coraraunity service occupations. The reason sclectcd 

most often by studcnts which was an incorrect 
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estimate showed that students believed that workcrs 

were not entcring home and community servlce occu-

pations because there werc too few Jobs available. 

10. The majority of the respondents indicated that the 

infomation which was given in the presentation 

flowed SBOOthly, Over half of the students and 

three-fourths of the adults in the study agreed 

that an adequate numbcr of slides had been used, 

while approximately one-third of all the students 

indicated a need for more slides, 

11. The students and the adults did not agree on the 

sections of the presentation which might require 

more slides to increase understanding by the 

viewers. The students desired more infomation 

on wage eaming occupations and possiblc Job oppor-

tunities, and the adults were morc concemcd with 

operation and financing of wage caming programs 

and results of programs already in progress. 

12. Suggcstions were madc for making thc audio portion 

of the presentation more effective by less thíui 

one-third of the adult respondcnts. 

13. Adult subjccts indicated that thc prcsentation 

might be used most successfully for school related 

purposes in interpreting the wage eaming program 

to future trainees and to the community. These 

respondents also indicated that thc potential 
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dropout and the dropout would be the most reepon-

sive when the presentation is used to motivate 

future trainees. 

I4. A filmatrip was chosen over a series of slides by 

the adult respondents as the raost usablc visual 

fom of the presentation. For the audio portion 

of the presentation, preferences showed that a 

tape recording was slightly favored over a disc 

recording with the printed script the least chosen 

Implications and Recommendations 

A number of implications and recommendations seem 

Justified on the basis of the findings from this study. 

These implications relate to the infomation pmvidcd by 

the series, the interest of the students in the wage eam-

ing occupations, and indications reported for incrcasing 

the use and effectiveness of this typc of presentation. 

Implications for Infomation Provided by thc Serics 

After viewing the serics, the fact that a majority 

of the respondents could accurately recall information on 

the home economics wage eaming program presented by the 

slide series points out the value of the presentation. It 

is to be noted that all respondents recalled morc oftcn 

the infomation provided by both a colored slide and the 

tape recording than the infomation prescnted by thc tape 



109 

recording only. Thus, information is more easily recalled 

when both audio and visual stimuli are used. This finding 

implies that when preparing a similar series or making 

additions to the present one, infomation that is to be 

more readily recalled by the respondents should be pre-

sented by using a colored slide (s) and an accompanying 

audio explanation. 

The amount of explanation given in the presentation 

al80 affected the recollection of information by the rc-

spondente. Even though all of the wage eaming titles in 

the study may have been unfamiliar, thosc which were de-

scribed were recalled more easily. Thus if unfarailiar in-

formation ie to be satisfactorily conveyed through this 

type of presentation, this infomation will need to be 

thoroughly explained rather than Just mentioned. 

Implications for Student Interest in the W ge 
Earning occupatlons 

Of the five home economics wage eaming occupations 

described in the presentation, the student rcspondents in-

dicated the raost increased intcrest in the Child Care 

Worker. The Supervised Pood Servicc Workcr occupation was 

the next most often chosen career by the studcnt rcspond-

ents although it lacked in appeal that thc Child Carc 

Worker occupation possessed. Providing there wcrc employ-

ment opportunities available and if a school were initiat-

ing a wage eaming program, the occupations of Child Carc 
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Worker and Supervised Pood Service Worker or modifications 

of these two could serve as beginning occupations for the 

program. 

The students in the study indicated they were more 

intereated in these two occupations because they liked the 

work which was represented in the slide series and felt 

these two Job areas werc important. These reasons for in-

creased occupational interest on the part of the students 

could possibly be used in attracting trainees and in de-

veloping interest in a wage eaming program. 

The attempt to give status and recognition to the 

service occupations through picturing the employees in 

unifoms and wearing an emblera was apparently not succcss-

ful. A ranking of student choices indicated the wearing 

of a unifom and the look of importance givcn by the em-

blem near the last of the list of reasons for increased 

occupational interest. Perhaps a different style and a 

different color in the unifom or an embmidered emblem 

rather than a felt emblem would provide more appeal. 

Iraplications for Increasing the Use and Effectiveness 
of the Series — — — 

The infomation as presented in the colored sllde-

tape recorded presentation appearcd to the í̂ -ubjects to 

flow smoothly. Some of the student subjects did dcsire 

more slides. Thus if the series were to be used mainly 
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with students, slides could be added explaining all ninc 

of the wage eaming occupations and possible Job opportuni-

ties for each of these. Although thc adult subjects did 

indicate that a filmstrip would be more usable, a scries 

of slides on each of the nine wage eaming occupations plus 

introductory infomation on the wage eaming program might 

be more versatile. The slide presentation provides a flex-

ibility which allows addition of slidcs as changes are 

made in the program. This is not possible wlth a filmstrip. 

Due to the coraments conceming the audio portion 

of the presentation, it is suggested by the author that a 

new tape recording be prepared. The speed of the machine 

used in the recording should be carefully controlled to 

prevent xineven narration. Background music to accompany 

the narration might make the audio portion of the presen-

tation more motivâting. 

If this presentation were to be a pemaiient prescn-

tation to be used by many people, an overall highcr tech-

nical quality should be developed. The improvements might 

include the employment of a professional narrator or con-

tracting for these series to be commercially prepared might 

be considered. 

Qcneral Implications 

Due to the lack of infomation by the adult sub-

Jects prior to viewing this presentation, there apperrs to 
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be a need for infonaing school personnel of the home eco-

nomics wage eaming program. 

The groups who seem to require special attention 

are the coimselors and administrators who work closely with 

vocational guidance €uid program planning. Although only a 

small fraction of home economics teachers indicated no 

previous information this group should also merit concem. 

More in-service meetings and clearer communications appear 

to be necessary in order to promote a more complete under-

standing of home economics training for "gainful" employ-

ment. 
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APPENDIX 

A—Examples of Slides Used in the Audio Visual Presentation 

B—Script Used for the Tape Recorded Narration 

C—Reactionnaire 

D—Supplementary Sheet 

E—Introductory Statement and Directions for Completing 
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F—Percentages of All Rcspondents Checking Each Altemativc 
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H—Percentages of All Respondents Checking Each Altemativc 
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APPENDIX A 

SLIDES USED IN THE 
PRESENTATION 

Slide 1 

Example of Title and 

Appreciation slides 

Slidc 3 

Examplc of Intro-

ductory Statistical 

slides 
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Slide 18 

Example of Pre-

vocational Train-

ing Program in 

Action 

Slidc 44 

Examplc of Titlc and 

Emblem Slide 
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Slide 32 

Example of the 

Child Care Worker 

Slidc 39 

Examplc of thc Companion 

to an Elderly Pcrson 
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Slide 45 

Example of the 

Hc»aemaker's 

Assistant 

Slide 56 

Exaraple of the Clothing 

Maintenancc Spccialist 
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Slide 69 

Example of the 

Food Service 

Worker 

OOD SERVICE WORKER: 

prepares and scírves food 
under the direction of others 
m hospifdk, homes fer theoi 
ond chiM-day^care centen 

Slide 72 

Exaraple of a Sumraary 

Slide Used After Each 

Occupation 
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APPENDIX B 

SCRIPT TO ACCOMPANY HOME ECONCMICS 
WAQE EARNINQ SLIDES 

Slide 1 

Slide 2 

Slide 3 

Slide 4 

May I introduce you to "Wage Eaming" the new 
emphasis in home cconomics. Home Economists 
have long been concemed with family living 
and preparing young people, particularly p^ung 
women for making a home. Due to changes in 
our society, another important phase, wage 
eaming or Job training is now receiving new 
attention. 

Today, we have more women working than ever 
before. Of all of the workers In the total 
labor force, one-third are w<Miicn, Of this 
one-third, three out of every fivc of thcse 
women are married.^ This helps us see that in 
our modem society, more women are facing two 
Jobs, being a homemaker and a wage eamer. 

Because more women arc eaployed away fmm homc, 
they need help in caring for their families. 
Suggesting that these women stay home with 
their families is not realistic as our cconomy 
could not operate without one-third of its 
total workers which are womcn. 

Caring for children, helping with older family 
members, and assisting with the carc of a 
home are called home and community scrvice oc-
cupations. We can sce why a 25-305t incrcasc 
In workers for this Job area has bcen predicted 
from 1960 to 1970.^ At prcsent, we do not havc 
enough people choosing this occupational field. 

Another fact that should make us think is the 
high proportion of youth who are leeving high 

^ ^ Elizabcth Simpson, "The Vocational Purposcs of 
Home Economics Education—With Focus on Education for 
Employment," Illinois Teacher of Homc Economics, VIII, No.? 
(1964-65), p.~B^r ~ 

2 
Ibld., p. 91. 
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school before graduation. Out of 10 young 
people in fifth grade, only 6 will finish 
high school and two of thesc 8ix will gradu-
ate from collcge.3 Youth vrho leave school 
early will suffer most from unemployment and 
have great difficulty in finding work. 

Since 8 out of 10 young people are completing 
their education with lcss than a college de-
gree, vocational education or Job training is 
very important at the sccondary level. Yet 
we find that out of 12 million boys and girls 
in high school today, only 1.8 million are re-
ceiving any kind of vocational education. 
Half of thi8 fom of education Í8 given through 
honc economics, 

The new emphasis in Home Economics on Job train-
ing has resulted from the many youth needing 
vocational education and the need for morc work-
ers in home and community scrvice occupations. 
The wage eaming pmgram is preparing young 
people, who can profit frcsm such training, for 
Jobs which use home economics knowledgc and 
skills. 

We do not want you to confuse the wagc eaming 
program with the education for homemaking pm-
gram. The aim of the homemaking program is 
still to prepare young people for family liv-
ing and for cstablishing a homc. The wage 
caming program is to equip young people with 
marketabie skills for employaent in home and 
community servicc occupations.^ 

Training for wage eaming through h<»ne economics 
is offered in the upper sccondary level; in a 
post high school program—sometimes called 
grades 13 and l4; in the Junior or community ^ 
college; and in the prograra of adult education. 

T American Vocational Association, Pilot Training 
Programs in Home Economics (Washington: Amcrican Vocational 
Assoclation, inc, 1965), P- 6. 

Ihid. 
5 Rua Van Hom, "Wagc Eaming Programs Prcsent Ncw 

ODPortunitiCB to Homc Economists " Thc Candlc of Phi Upsilon 
Omicron, XLIX, No. 3, (Fall, 1964), p. 173. 

6 Rua Van Hom, "Home Economics Education for Wagc 
Eamers," Amcrican Vocational Joumal, XXXIX, No. 4 (April, 
1964), p. "sr. ~ 
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Programs for wage eaming are established only 
in communities where workers of this typc are 
definitely needed. Trainees are chosen on 
aptitude and personal qualities needed for suc-
cess in home and community servicc occupations. 

Money was provided for the home economics wagc 
eaming program as a result of the Vocational 
Education Act of I963. In the beginning 1(^ 
of the funds, and for 1966 and subsequent years, 
23% of the money provided earlier for the vo-
cational homemaking program must be used for 
education for gainful employment.' 

To begin the wage eaming pmgram, national 
committees selected nine homc and community 
service occupations.^ Trained people are in 
demand to fill these Jobs In most sections of 
the country, Training guides are available 
for each occupation including recommended 
hours of training. Teachers for these classes 
must have both homc economics training and 
business experience.9 

U. S., Congress, House, Report on thc Vocational 
Education Act of 1963, 88th Cong., Ist Ôess., 1963, H. 
Rept, 393 to accompany H. R, 4955, p. 10. (Thc above was 
amended to read: "At least 10 percentum of any amount so 
allotted (or apportioned to a State for each fiscal year 
beginning after June 30, 1965) may be uscd only for voca-
tional education to fit a pcrson for gainful employment 
in occupations involving knowledge and skills in homc cco-
nomics subjects, or transferred to another allotment under 
subsection (a) or both." U. S., Congress, House, Amend-
ments to the Vocatlonal Education Program, NationaTnB^ 
fense Educatlon Act of 195g, and Public Laws t5l5 and »74, 
títíth Cong., Ist Sess,, 1963, Conferencc Report 1025 to ac-
company H. R. 4955, p. 10.) 

8 
Van Hom, The Candle of Phi Upsilon Omicron, 

XLIX, No. 3, p. 173. 
^ Van Hom, American Vocational J o u m a l , XXXIX, 

No. 4 , p . 24. 
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Names for Jobs are very iaportant. Much 
thought was given to the choice of titles 
for the home and ccamaunity service occupa-
tions using home economics knowledge and 
skills. The titles sclected for the comraun-
ity focused occupations are:^ í' 

-Child Day-Care Center Worker 
-Manageaent Aide in Low-Rent Public 
Housing Projects 
-the Visiting Homemakcr 
-Hotel and Motel Housekeeping Aide and 
-The Supervised Food Service Worker 

Titles selected for the home focused occupa-
tions are: 

-Clothing Mainéanancc Speciallst 
-Companion to an Elderly Person 
-Family Dinner Service Speeialist 
-The Homemaker's Assistant 

We want you to know more about thcsc occupa-
tions. Due to a time limitation, the five 
titles checked will be illustrated in this 
slide series. 

Wage eaming prograas are in action in many 
states. In addition to working with students 
in grades 11 and 12, some programs have been 
combined with potential dropout studies and 
are aiaing at students in the lower secondary 
and upper elementary gradcs. This is being 
done to keep students from leaving school bc-
fore they receive vocational training. 

This picture shows a program operating at 
the 7th and 8th Qrade level. Because these 
studcnts, potential dmpouts, are below thc 
specificd grade levels as outlined by the 
Vocational Education Act of 1963, prc-vocational 
training for wage eaming is being offered to 
these younger students. 

This pre-vocational group is lcaming more 
about the world of work. What Jobs arc avail-
able? Here they leam what workers do in 

10 Van Hom, The Candle of Phi Upsilon Omicron, 
XLIX, No. 3, PP. 173-
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food service througii a visit to a local 
restaurant• 

If the girls were in llth or 12th grade and 
were enrolled in a wage earning prograa, the 
knowledge and akills taught to them would be 
detemined by the Job for which they were 
being trained.'̂ '*- Because this is a pre-
vocationai wage eaming class, training will 
be general. These pre-vocational trainees 
will leam among other things to plan and 
save tiae in serving nutritious meals, . . . 
(change slide) 

to work with and care for large (changc slide) 

and small electrical applionces, (change 
slide) 

to build clothing care and repair akills, 
(change slide) 

and to use role playing to develop skill in 
searving food. 

The unifom of blue denim wlth gay red trim-
aing, wom by the trainees was designed for 
them. They designed their own emblem of red 
and white felt. Tne letters H.E.W. reprcsent 
Home £con(»aics Wage Eaming. 

In wage eaming programs, where students are 
old enough to qualify for work-study pmgrams, 
actual on-the-Job experiences are pmvided. 
Here the pre-vocational class depicts some of 
the on-the-Job experiences they could be 
receiving if they were older. Working in the 
hospital kitchen . . . (change slide) 

or on a child care experience. The work-
atudy program is directed at youth between 
the ages of 15 and 21, who are enrolled full-
time in an approved vocational education pro-
gram and need eamings to stay in school.^^ 

^^ Van Hom, American Vocational Joumal, XXXIX, 
Ko. 4, p. 24. 

^ Amfi»ican Vocational Association, Pilot Training 
Prograras in Home Economics, 1965, P. 7. 
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After successfully completing an appmved 
home economics wage eaming program, and be-
ing of legal age, the student-trainee re-
ceives a certificate of achievement for the 
service occupation for which she is trained. 
Thi8 certificate allows the trained worker to 
use the emblem and unifom designated for 
that service occupation. At the present 
time each local program is selecting its own 
eablea and unifom. 

Let's see what a trained worker does in a 
hoae and coiBnunity service occupation. This 
slide series will illustrate five of the wage 
eaming occupations using hc»ae econcmiics knowl-
edge and skills. 

Pirst let's look at the Child Day-Care Center 
Worker. Depending on the facllities avail-
able, 8he aay work in a private home or in a 
day-care center. Therefore this occupation 
will be called the Child Carc Worker.^3 Noticc 
the emblem designed especially for this trained 
worker. 

This mother arranges for her children to re^ 
main in the family home while she tcachcs. 
The Child Care Worker Í8 prcsmpt and on time. 
She has leamed that dependability involvcs 
being on time and understanding clearly 
people's expectations. 

The Child Care Worker is tralned to under-
stand the chlldren with whom she works. Hcre 
our worker realizes that three raonth old, 
Shara, requires more time for care than does 
Susan, age three. To keep Susan from feeling 
"left out," the Child Care Worker lcts her 
help in caring for the baby. 

Snack time is now for Emily and Mary. Pre-
paring and serving nutritious mcals and 
snacks is an cssential part of the Child Care 
Worker'8 responsibilities. 

13 At the writing of this script, a training pro-
gram guide was not available for the Child Day-Carc Center 
Workcr. Therefore this occupational title was modified. 
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îîie trained Child Care Worker must also be 
able to feed very small children and to carry 
out her employer's wishes conceming time 
schedulee and amounts of food. 

Baergencies do ccmie up. The trained Child 
Care Vorker knows how to handle minor situa-
tions. Here Dennis receives a band-aid and 
lots of sympathy to heal the scratch he re-
ceived while playing. 

This occupation does not always mean working 
Indoors. Here we see a wagon full of little 
girls on their way to exciting places. Per-
haps the Child Care Worker will take them to 
a nearby fôx^ or playgrotind. 

Here they may see many fascinating things. 
The trained Child Care Worker realizes how 
important it is for children to leam about 
the world that surrounds them. 

Soonetimes the faanily pet also wants attention 
while his little owner is busy playing in the 
sand. 

A trained Child Care Worker aay also be em-
ployed to assist in a day-care center. 
Children love stories and the trained worker 
realizes there is magic in "Qnce upon a time 
. . . " Here she takes advantage of the 
children's interest as she reads aloud and 
showB pictures. She pauses betwecn storics 
to let the children tell a few tales of their 
own. 

Stories aren't the only activities at the day 
care center. Nature provides an enchantsd 
land of shells, rocks, and bee's nests. The 
Child Care Worker helps Philip appreciate thc 
intricacies of the bee's home. The Child 
Care Worker is also trained to help with the 
preparation of simple meals and to assist the 
director of the day-care center as the director 
wishes. 

Let's remember, whether the Child Care Worker 
is employed in a private home or in a child-
day-care center, she is responsible for guid-
ing the play and daily mutine of the children 
and for preparing and serving simple meals 
and snacks. 
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Statistics show that Americans are living 
longer. Today we have more older people in 
our society than ever before.l^ Some of 
these retired people live in their own homes; 
some seek care and companionship at homes 
for Senior Citizens and Nursing hoaes. 

Because we have more citizens over 65, we 
need more workers to help elderly people 
stay healthy and happy. One of the nine oc-
cupations included in the hcane econtMiiics 
wage eaming prograa is the Ccxapanion to an 
Elderly Person.-*^ 

One of the very important needs of older 
people, as pointed out in the suggested train-
ing prograa, is good nutrition. TheCompanion 
to the Elderly realizes that food habits, a 
limited amount of money, frailty, lack of 
interest, or a dislike of eating alone may 
make for poor nutrition in older people. Here 
the trained woxiter is sharing a simple nutri-
tious meal and pleasant conversation with her 
employer. 

Keeping one's self neat and clean and well 
groomed Í8 important to one's self csteem 
whether you are 19 or 90, The Companion to 
the Elderly can help an older person keep 
hlaself clean and well gmomed. Women of all 
ages love to have their hair combed and 
styled. Part of the enjoyment comes frcsn the 
conversation which accompanies each hair coab-
ing session. 

Accident prevention for the elderly is one 
of the topics covered by the 150 hour sug-
gested training course. Ttie trained Companion, 
realizing that falls are a frequent cause of 
injury, helps Mr. Clark down the steps as he 
takes his evening walk. 

14 Michael Harrington, The Other America (Baltimore, 
Maryland: Penguin Books, Inc, 1963), p. 102. 

15 u. S. Department of Health, Education, and Wel-
fare, Office of Education, Division of Vocational and Tech-
nical Education, A Suggested Training ^Q6£gg Qyf̂ ^̂ -̂'Com-
panion to An Elderly ferson, Bulletin OE-8700t) (Washington: 
U. 5. Govemment Prlnting Office, 1964), pp. I-I3. 
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'Rie Ccaapanion to the Elderly is also trained 
to provide recreation for a small group and 
for individuals. Here is a worker in a nurs-
ing home wtio has two of its residents playing 
an Interesting game of checkers. The trained 
worker realizes how iaqportant it is for older 
people to have a variety of activlties. 

Some of our older peoplc are completely or 
semi-bed confined, and require a great deal 
of physical care. Even thoxigh the body is 
wom and frail, the trained worker realizes 
that the mind of the elderly person aay still 
be very active. Here our Cc»spanion is reading 
a favorite Bible paasage, the 27th Psalm. 

Leamlng to do shopping and out-of-the home 
errands is also a part of the suggested 150 
hour training prograa for the Companion to 
the Elderly. Scxmetimes. age may not be the 
conflning factor, but rather a heart disorder 
or a severe illness may make a faaily home-
boimd. > The tmined worker can save steps and 
effort by doing weekly shopping and other 
errands for her employer. She will have ex-
perlence in following directions and keeping 
receipts on money paid. 

Family members can have aany wam and reward-
ing experiences In the cc»ipany of an older 
relative. This Qrandmother's active meméry 
makes the past a vivid reality for her atten-
tive listeners. The Companion to the Elderly 
realizes that older family members need to 
feel useful and appreciated. 

In sujmmary, let us remeraber that thc Coiapanion 
to the Elderly Person attempts to make life 
aore enjoyable for the older person. Whether 
she works in a private home or in a Nursing 
Home, her responsibilities include preparlng 
and serving simple nutritious meals, helping 
to keep the elderly person comfortable, and 
helping with daily mutines. 

Ttie Hcxmemaker's Assistant works with or under 
the direction of the homemaker and helps to 
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maintain family nfe in a pleasant clean 
orderly home.i^ Ttíe emblem designed for the 
Homemaker's Assistant tells us that she con-
tributes to the well-being of all of the 
fMnily Boaibers as signified by the hoae and 
surroxmding circle, 

Because the Homemaker's Assistant has many 
responsibilities, the suggested training 
period is 300 hours. During this training 
perlod, she leams social skills and telephone 
atlquette, so that she can act as a represen-
tatlve for her employer-family. Here the 
trained Hoacímaker's Assistant pauses in help-
ing with meal preparation to accurately re-
cord a telephone message. 

Ttie importance of knowing the manner in which 
an employer wanta a task done is part of the 
training program. The Homemaker's Assistant 
leams what aethods of fumiture care her em-
ployer wiehes her to use. This promotes a 
more desirable employer-employee relationship. 

Qn some occasions, the Homemaker's Assistant 
may care for small children in the family 
while the Mother is away. The trained worker 
will see that the children have simple nutri-
tious meals, wholesome exercise, storics and 
games, rest and sleep, and love and affection. 
Here we see the Homemaker's Assistant taking 
time out for a peanut butter and orange Juice 
snack with Mary Margaret and Philip. 

Soon there will be another load of clean 
clothes for the employer-family. Thmugh the 
300 hour suggested training course, the Home-
maker's Assistant has developed skill in the 
use and care of various types of laundry equip-
ment. She has also leamed how to detemine 
if clothes are hand or machine washable, the 
worting of clothes by color and fabric, the 
correct water teaperature to use, and the 
purpose of soaps, detergents, bleaches, and 
starches. 

16 
^ U. S. Department of Health, Education, and Wel-

fare, Office of Education, Division of Vocational and Tec. 
nical Education, A Siiggested Tralning Pmgram--The Hone-
maker'g AssJgtant, Bulletin OE-57006 (Wasnington; U. S. 
Sove'rnment Printing Office, 1964), pp. l-l4. 
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Part of every faaily meal is washing and 
drying the dishes used and making thea clean 
and sanitary for another meal. Although the 
Hoa^amker's Assistant has leamed to use and 
care for a dish washer, she listens carefully 
as her employer deacmstrates how she'd like 
the applianne to be loaded. 

The duties of the Homemaker's Assistant in-
clude keeping the family hoae orderly. This 
requires skill In using manual and electrical 
eqidpiiient. The trained worker will leave 
this bathroom clean and fresh by combining 
her skill with adequate cleaning materials. 

The Homeaaker's Assistant has leamed to as-
semble all of her cleaning equipment before 
8he begina cleaning, this saves tiae and walk-
'lng, She has a sequence of stepa in a clean-
ing Job to obtain good results. The Home-
maker's Asslstant strives to be a skilled 
worker. 

AIl family raerabers appreciate the work done 
by the Homemaker's Aasistant as they put on 
a freshly ironed blouse or shirt, The tmined 
worker knows the correct imn temperature to 
use on various fabrics, the direction to press 
to avoid stretching, and how to Imn various 
details 8uch as collars, bows, and embroidery. 

On occasions, the Homeaaker's âssistant may 
be called upon to shop for food and supplies 
for her employer-family. She knows what 
guides to use in selecting fresh fruits and 
vegetables, how to use labels as a basis for 
ccMparison, and to make wise choices on gro-
cert store specials. Ttie training program 
has prepared her to help the homemaker of the 
family in planning, preparing, and Gsrving 
meal8. 

Rem«ttber, the Homemakcr's Assistant promotes 
family well-being where the Mothcr's duties 
take her away frcaa the home. If the Home-
maker's Assistant has a family of her own, 
the skills leamed for her Job will also be 
of value in her own hcsme. 
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as her tltle indicates, to care for clothing 
of individuals and families.17 Her emblen 
signifies her responsibilities. 

As the ^ployee of a professional wosaan, this 
trained Clothing Maintenance Specialist is 
exaaining her employer's wardrobe for needed 
repairs. She is a skilled worker and can be 
relied upon to aake the necessazy repairs. 
After a change of buttons, this blouee will 
be ready for wearing again. 

Part of caring for clothing is removlng 
siaple stains. The Trained Clothing Main-
tenance Specialist and her eaployer decide 
which stains shall be atten^ted at home and 
Tídiich shall be taken to the commercial dry 
cleaners. The trained worker uses skillful 
techniques in removlng a grease stain prior 
to washing. 

Some clothing requires dry cleaning, Uhder 
her employer's direction, the Clothing Main-
tenance Specialist has taken some family 
clothing to the coin operated dry cleaners, 
Here the store aanager is checking out the 
weight of her load before she places it in 
the dry cleaning machine. 

Leaming how to pack clothing for storage or 
travel is a part of the l8o hour training 
course s\]ggested for the Clothing Maintenance 
Specialist. When a boy goes camping, he needs 
a iot of equipment. The trained worker is 
giving Rochelle a few tips on saving space. 

Here the Clothing Maintenance Specialist gets 
infomation from her employer on the use and 
care of this washing machine. Even though 
she has received previous training, it is 
still essential that she leam how to use the 
piece of equipaent in a new situation. 

17 U. S. Department oí Health, Education, and Wel-
fare, Office of Education, Division of Vocational and 
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Slide 6l Making minor alterations is one of the serv-
ices a busy hcaaemaker-career woman desires 
from a Clothing Naintenance Specialist. This 
employer is a speech therapist in the school 
system and also has many coBonunity responsi-
bllities, thus allowing little time for ward-
robe care. Therefore, she relys on the serv-
ices of a conqpetent Clothing Maintenance 
Specialist. 

Slide 62 Ironing the variety of fabrics and designs 
found in the clothing of a family, requires 
skill and patience. The Clothing Maintenance 
Specialist has also leamed to imn in a 
seated x>osition so that she can conserve her 
energy. As you notice, she has one member 
of tha family watching, 

Slide 63 In summary, remember the Clothing Maintenance 
Specialist through a I80 hour training pro-
gram is prepared to alter, clean, press, re-
pair, and store the clothing of individuals 
and famllias, 

Slide 64 Ttie flfth occupation that we are illustratlng 
is the supervised Pood Service Worker.18 This 
trained worker prepares and serves food under 
the direction of a supervisor in hospitala, 
hcanes for the aged, children's institutional 
homes, nursing homes, and child day-care cen-
ters. Her emblem designates her ccsramunity 
service occupation. 

Slide 65 The trained Food Service Worker discusses a 
weekly menu plan with her supcrvisor, the 
dietitian. During the 24o hour suggested 
training pmgram, the Food Service Worker 
leams the correct methods of preparing and 
cooking all types of food servcd in hospitals 
and institutions; and leams to plan the time 
and dequence of the work to be done each day. 

18 U. S. Department of Health, Education, and Wel-
fare, Office of Education, Division of Vocational and 
Technical Education, A Siaggested l^aining Progrfm--Supe 
vised Food Service Worker7 Bulietin OE-»7ooQ4 (Washington; 
U. Ô. dovemraent Printing Office, 1964), pp. 1-13. 
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Many hands are needed to aake a hospital a 
smoothly operating institution. Although the 
role of the doctor or nurse may sound more 
draaatic, let's Hot overlook the trained Food 
Servlce Worker. Vorking with other co-workers 
in the hospital cafeteria, she helps in pre-
paring and serving nutritious meals to the 
hospital staff. Here she Í8 tidying up the 
cafeteria near the end of the lunch hour. 
Isn't that a spotless sanitary looking table 
for the next person who sits there? 

The Pood Scrvice Worker is saving energy by 
using a cart to take salads and fruit to the 
floor kitchens. In the 24o hour suggested 
training program, time and energy saving 
methods for asaembling and arranging utensils 
and supplies are studied. The trained worker 
also leams how to fill containers, get the 
food to the diet kitchens, and serve food on 
trays for the patients. 

Another place of employment is a home for the 
aged. Ttie Pood Service Worker is preparing 
breakfast trays. Notice the mse already in 
place on one of the trays. The trained worker 
realizes that food muSt be sanitary and nutri-
tious and it must also look attractive. This 
intereeting tray will make a pleasant moming 
aeal for an older patient. 

Two other places of employment for thc trained 
Food Service Worker are children's institu-
tional homes and child day-care centers. Work-
Ing under the supervision of a dietitian, the 
Pood Service Worfcer is responsible for serving 
attractive, colorful meals. She realizcs how 
important personal cleanliness, care of her 
hair and imifom, and sanitary practices are 
in promoting the health and safety of those 
to whom she serves food. 

The BUggested training course for Food Serv-
ice Workers is not designed to prepare em-
ployees for commercial foods. Yet we know 
that aore Americans are eating meals away 
from home . . . this mcans more employment 
opportimlties in restaurants and cafeterias. 
Training in getting along with others as well 
as in the service of food, enables this Food 
Service Worker to make "eating out a pleasure 
for these people. 
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Ttie 8Uggested training guide for the Food 
Service Worker does not include preparation 
for meal servlce In the home. But on occa-
sion, a homemaker may wish to eaploy a trained 
Food Service Worker to help with the serving 
of special aeals or parties. Isn't this an 
attractive looking table? The trained worker 
finlshes the salad for this infomal buffet 
aeal while her employer greets guests. 

Let's remember the Food Service Worker pre-
pares and serves food \mder supervision in 
institutions such as hospitals, nursing hcsnes, 
homes for the aged, children'8 institutional 
hoaes, and child day-care centers. 

Five of the nine hcane and ccramunity service 
occupations have been briefly explained. We 
hope that you know more about the home eco-
nomics wage eaming program and why it has 
been given new enphasis. 

Remtaber these facts: 

-More workers are needed in home and 
community service occupations 
-Maxiy youth are needing vocational train-
iHig preparation for wage eaming 

The result: The Home Economics Wage Eaming 
Program. 

(Slides Used for Conclusion—Without Taped Narration) 
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produced by Home Economics Education, School 
of Home Econcaiiics, Texas Teclinological College, 
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photography by Billie Wolfe, Assistant Profes-
sor, Home and Family Life 
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Slide 78 Appreciation for the cooperation of the 
Lubbock Public Schools, Lubbock, Texas 

Slide 79 Appreciation for the cooperation of The 

DiTiiDiitt Public Schools, Dimmitt, Texas 

Slide 80 The End 
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APPENDIX C 

REACTIONNAIRE 

Rcactions to Slides 
on Horae Economics Wage Eaming 

We would like your help in dcciding how well this slide 
scrics tells the story of the homc cconomics wage caming 
program. The statements on the following pages refer to 
infomation presented by the slides. 

Please read the statements and select your answcr(s) frora 
thc choices given. Your answers should be bascd on what 
you can rccall fma the slide series. If you cannot recall 
the exact statement, check what you think you can recall. 
S2 ^̂ ot worry about marking an incorrect choice. An in-
correct choice means the slidc scries did not help you re-
aeaber the correct answer. Ttile is how you will help us 
impmve the slide series. The last fivc statcments ask 
for your rcactions to the slide series. Please completc 
all of the statements. 

Do not sign your name. Pleasc check what applies: 

Student 
8̂th grade 
9th gradc 
"lOth grade 
'llth grade 
'12th grade 

Years enrolled in homemaking (including this year) 

Others 
Ĥcxne Economics Teacher 
Teacher of other Subjects 
Counsclor 
Adrainistrator 

Years of teaching expericncc (including this year) 

If student, plcase indicate: 

Occupation of Fathcr or Guardian 

Occupation of Mother or Quardian 
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Please indicatc; 

Latin American 
[Megm 
"Anglo 

I have had previous infomation on the home economics wagc 

eaming program: yes n̂o 

If yes, indicate source and how much: 
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Statements on Slide Series 

Please check the answer^s) that you recall. 

Exaraple; 

Ttie wage eaming program shown in the slides is being 
sponsored by 

Agri culture 
Business Education 

X Ĥome Economics 
Chemistry 

1. This slide series described the following wage eaming 
occupations. (check as many as apply) 

Management Aide in Low-Rent Public Housing Projccts 
Ĉhild Care Worker 
Homemaker's Assistant 
The Visiting Homemakcr 
Ĉlothing Maintenance Specialist 

^family Dinner Service Specialist 
ĈcHnpanion to an Elderly Person 
"Food Service Worker 

2. What fraction of the total labor force do womcn workers 
supply? 

^one-sixth 
^one - f ou r t h 
^one-third 
one-half 

3. Out of 10 yoimig people in thc fifth grade, how many 
of thesc will graduate from high school? 

four 
six 
eight 
nine 

4. Of the 12 million boys and girls in high school today, 
how many are receiving vocational cducation? 

.8 million 
1.8 million 
2.8 million 
3.8 million 

5. As predicted, the number of workcrs needed in scrvicc 
occupations from 1960-1970, will 

decrease by 25-30jí 
will stay about the same 
incrcase by 10-15^ 

"increase by 25-30JÍ 
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6. At present, the per cent of women workers entering 
home service occupations is 

d̂e c r ea s ing 
_staying about the same 
^increasing 
^increasing greatly 

7. Women who work in private homes are considered 
unskilled 
semi-skilled workers 
skilled workers 
professional workers 

8. Women working as private household workers in 1960, 
e a m e d an average inccane of 

$500 to $1,500 
ía,5oo to $2,500 
U2,500 to $3,500 
$3,500 to $4,500 

9. Wage e a m i n g programs should be developed 
l̂n all communities throughout the United States 
^only in cities of ovcr 10,000 population 
^only in cities of over 100,000 population 
^only where the need for this type of trained 
worker exists 

10. AB indicated in the slidc series, which scrvicc occupa-
tion has the largest numbcr of suggested training hours 

Ccanpanion to an Elderly Person 
Hoaemaker'8 A-sistant 
^Clothing Maintenancc Specialist 
Supervised Food Service Workcr 

11. Starting with I966, the per cent of monics previously 
allotted to vocational homemaking which raust be used 
for wage eaming 

10 per cent 
15 per cent 
25 per cent 
3() per cent 

12. After completing the suggcsted training program for a 
particular service occupation, the trained worker rcccives 

a high school diplorn 
A license to practice 
a right to work permit 
a certificate of achicvcment 
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13. The girls shown as trained workcrs were wearing 
a unifom without any specific emblea 
'an eablem, but not any spccial unifom 
]an emblem and a unifom 
"regular school clothes 

l4. At present as indicated by the slide series, not 
enough workers are entering the home and community 
service occupations, what is the reason(s) (check as 
many as apply) 

salary i8 too low 
work is too difficult 
t̂oo few Jobs available 
too low on status scale 

15. As indicated in the infomational unit, the home eco-
nomics wage eaming program is designed to prepare 
trainees for the following home and community service 
occupatlons (Check as many as apply) 

Ĉhild Care Worker 
The Visiting Homemaker 
Hoae Demonstration Agent 
Family Dinner Service Spccialist 
^omemaker's Assistant 
"Practical Nurse 
"Food Service Worker 
'Hotel and Motel Housekeeping Aide 

The following are statements indicating your rcaction to the 
slides. Please indicate your reaction by checking the 
answer(s) provided. 

16. The infomation presented in the slide serics 
flows easily 
is hard to follow 
moves too rapidly 
moves too elowly 

17. Regarding the number of slides uscd in explaining each 
of the wage eaming occupations in this slidc serics 

fewer slides needed 
adequate amount uscd 
too many slides used 
more slides needed for somc areas 
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18, Indicate the section of the slide scries that requires 
more explanation to be easily understood by all viewers 

facts which caused creation of the home economics 
wage eaming program 
source of funds for home economics wagc caming 
program 
what Jobs are available under home and community 
service occupations 
explanation of pilot pmgrams in wage eaming 
explanation of each service occupation illustrated 
in slide weries 

19. Check the service occupations that you feel more exjian-
ation is needed on; 

Ĉlothing Maintenance Specialist 
^Homaaaker's Assistant 
Child Care Worker 
Campanion to an Elderly Person 
Food Service Worker 

20,(a) My interest has increased in these servicc occupa-
tions: 

Child Care Worker 
gompanion to an Elderly Person 
Homemaker's Assistant 
Clothing Maintenance Specialist 
'lP'ood Service Worker 
"None of these 

I am more interested in these occupations bccause: 
the workers look happy 
t̂he surroundings are pleasant and clcan 
t̂hey are people I'd like to work with 
'the wottker knows what is expected of him 
'the people look well grooraed 
"the Job title appeals to rae 
"the worker wears a unifom 
'the Job seems to be important 
"the worker is appreciated 
"the erablera would make rae look important 
"the Job is something I like to do 
"the worker is necded 
"the worker is trained 
"the wages are good 

(bj î ara not interested in wage eaming for myself 
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APPENDIX D 

Supplementary Sheet 

Use of Wage Eaming Series 

Pleaae help us in deteraining the possibilities for using 
this series of slides on five of the wage eaming occupations 

In relation to A and B below, indicate your opinion of how 
this series could be used. Check(y) as many as apply. 

A. This series could be used in interpreting the wage eam-
ing program 

to the community 
t̂o administrators 
to advisory committees 
to røployers 
"to future trainees 
"to other staff members 

B. In using this series of slides to attract trainees into 
the wage eaming pmgram, what groups would be motivated 

t̂he dropout 
the potential dmpout 
t̂ha high schcx)l graduate 

"the post high school student 
"the yoimg adult, age 20 - 25 
"the adult, age 25 - 4o 
"the adult, age 4 0 - 5 5 
"the older adult, 5 5 - 6 0 

If an ef fect ive series was developed, in what fom would i t 
be more usable to you? 

Vtaual: 
^filmstrip 
series of s l ides 

Audlo: 
printed script 
t̂ape recording 

• "record 

Qeneral comments on the series of slides: 
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APPENDIX E 

INTRODUCTORY STATEMENT AND DIRECTIONS FOR 
CC»4PLETIN0 THE REACTIONNAIRE 

Intmductory Statement 

For Student Respondents: 

Thank you for this opportunity. I'm happy to be at 
school. TtilB (moming or aftemoon) 

you will be helping the Hoae lconoaics Education Department 
at Taxas Technological College with a pmject. Our project 
Í8 telllng people, students, teachers, and other interested 
adiilts about a new emphasis in home economics. Home Eco-
nomics has in the past and will continue in the future to 
train young people for hoaeaaking. Almost everyone has 
heard of the hcnnemaking program and its benefits. 

Today you will leam about a new emphasis in Home Eco-
nomics, the wage eaming program—training youth, especially 
girls for wage eaming. Careers available thmugh this wage 
eaming pmgram are called home and community service occu-
pations. 

We in the Home Econc^ics Education Department have 
prepared a series of slides and a tapc recording to explain 
the home economics wage eaming pmgram. We want your help 
in detemining how well this series tells the home economics 
wage eaming story. Please listen carefully to the tapc 
recording as you watch the slide serics. Do not take any 
written notes while you are viewing the series. After see-
ing the series, your reactions will be desired. 

(After viewing the Series) 

Thank you for viewing the sliie series. Now scveral 
printed sheets will be given to you on which wc'd like your 
reactions. This is called a Reactionnaire. 

(The first two paragraphs on the Reactionnaire were read to 
the students, explanation was given on filling out the 
front page of the Reactionnaire. The student rcspondents 
were told to check as many answers as applied, some items 
required only one altemative, others as raany as the students 
wanted to select. On the last page students were asked to 
writc coraments which might make the series more useful.) 

II11 take the Reactionnaire when you have finished. Thank 
you for your cooperation. 
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For Adult Respondents: 

Thank you for this opportimity. Almost evcryone re-
lates home economics with hoaeaaking. Today there is a new 
aaq;>ha8Í8 in home economics on another aspect, that of wage 
eaming. Because this is a new emphasis, explanation and 
interpretation are needed. We in the Home Economics Educa-
tion Department of Texas Technological College have made an 
attempt to interpret the wage eaming prograra through the 
use of a series of slides. We have based our interpreta-
tions on suggested training program guides and pilot studies 
on wage eaming, 

We need your help in determining the effectiveness 
of our slide series, With revisions, this series may become 
available to others for use in interpreting the wage eaming 
program. 

I would like you to view the slides and listen to 
the explanation, after which I'd like your reactions. Please 
do not take any handwritten notes while you are viewing the 
slides. 

(After Viewing the Series) 

We have prepared a reactionnaire to help us detemine 
how effective the slide series is in interpreting the home 
economics wage eaming prograra. (Thc first two paragraphs 
on the front page of the Reactionnaire were rcad to the adults, 
explanation was given for completing the section providing 
information about the respondents. The adult respondents were 
asked to check as many answers as applied, somc items required 
only one altemative, others as many as the adults wishcd to 
select.) 

At the back of the Reactionnaire you will find a suo-
plementary sheet pertaining to using the series, please indi-
cate your wishes conceming this aspect. At the bottom of 
this sheet is an area for comments. Please include any that 
will make this series more effective. Tum in your Reaction-
naire when you have finished. Thank you for your coopcration. 
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S CHECKING 
TIONNAIRE 

Total Adminis- Coun- Teachers Teachers Total 
.0 Students tratora se lors of H, E, of 0. S, Teachers 
.0 11 

§.61 18.75 12.19 14.29 3-13 ^.88 13.89 9.05 
>8.07 100.00 98.02 95.23 100.00 100.00 100.00 98,81 
>8.07 100.00 92.43 100.00 93.75 100,00 97.22 97.74 
L7.31 18.75 22.73 9.52 6.25 17.07 5.56 9.60 

)6.15 100.00 89.90 95.23 93.75 100.00 100.00 97.25 

19.23 12.50 25.95 1^.29 12.50 19.51 25.00 17.83 

J8.O7 100.00 93.00 100.00 100.00 100.00 100.00 100,00 
)6.15 100,00 94.94 100,00 96.87 97.56 97.22 97.91 

5.88 5 .88 7.61 — — 2.50 2.86 1.34 
L1.76 — 7.17 9.52 6.25 7.50 8.57 7.96 
32.35 88.23 77.84 90.48 93.75 90.00 82.85 89.27 

- - 5.88 7.38 - 5.71 1.^3 

1.92 5.88 15.17 9.52 6.25 10.26 19.44 11.^7 
58.46 94.11 79.74 90.48 90.62 84.61 77.77 85.87 
9.62 — 4.08 — 3.12 5.13 2.78 2.76 

1.01 

1.92 8 73 4.76 3.23 - - 2.94 2.73 
?2:3Î 94.11 85:02 95.24 96.77 89.47 94.12 93.90 
5.76 5.88 3.^1 — — ^^-53 2. .4 3.37 

2.04 

LI.76 11.76 15.16 9.52 9.38 4.88 5.56 7.34 

7"84 - - 8:38 4*76 3.13 2.4^ 11.11 5.35 
50.39 88.23 73.75 85.71 87.50 92.65 83.33 87.31 

9.80 5.88 9.76 14.29 29.03 24.39 13.89 20.40 
5:88 — 5.1^^ 14.29 3.23 ^.88 8.33 7.6b 
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Total Adminis- Coim- Teachers Teachers Total 
Students tratora selors of H. E. of 0, S, Teachers 

10 11 
2.75 58.82 57.79 
1.57 35.29 27.26 

11.76 4.34 
9.61 23.53 24.18 
2 . ^ 29.41 53.72 
7.45 35.29 17.76 

2.00 57.14 59.10 
0,00 14.28 23.18 

21.43 13.82 
7.14 3.90 

38.10 
33.33 

15.00 
60,00 
29.00 

41.18 
47.06 
5.88 
5.88 

48.33 
19.35 

35.48 
32.25 
32.25 

25.00 
45.83 
29.17 

31.70 
39.02 

37.50 
42.50 
20.00 

mm am 

60.00 
25.71 
14,29 

f̂ :̂  
11.11 
47.22 
36,11 
5.55 

38.88 
50,00 
11.11 

« • mm 

44.13 
27.79 

24.78 
45.49 
28.34 

1.39 

41.27 
42.15 
15.11 
1.47 

9.23 47.06 71.86 57.14 51.61 29.26 40.00 44.50 

.46 — — — 2v86 .72 

«.-. -*. ,64 *•- — -- - - - -

0.79 52.94 27.04 42,86 48.38 70.73 57.15 54.78 

1.16 12,50 24.66 9,52 10,00 7.50 14.71 10.43 

0.00 31.25 39.19 28.57 40.00 50.00 55.88 43.61 

3.85 12,50 7.18 — 6.67 2.50 2.94 3.03 

5.00 43.75 28.97 61.90 43.33 40.00 26.47 42.93 

35.71 24.40 33.33 3.85 26.31 16.12 19.90 
21.43 20.66 14.29 15.38 13.18 19.35 15.55 
35.71 35.65 42.86 73.07 52.63 51.61 55.05 
7,14 19.29 9.52 7.69 7.89 12.90 9.50 

5.88 4.71 
5,88 6.92 - - — — -" ,—, 
5.88 11.12 - 10.00 5.13 3-03 4.54 

8.43 82.35 77.25 100.00 90.00 94.87 96.96 95.46 
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Total Adminis- Coun- Teachers Teachers Total 
IQ Students trators selors of H. E, of 0. S, Teachers — £j — - _ 

1.96 — 1.53 - 2,94 ,73 

1.96 — 2.20 — — 2.50 — 63 
6.08 100.00 95.96 100.00 100,00 97.50 97,06 98:64 

4.00 41.18 40.55 42.11 80.00 41.02 67.65 57.70 
— 5.88 10.06 — 6.67 - 2.94 2.40 

0.00 47.06 48.96 5.26 13.33 20.51 11.76 12.72 
8.00 52.94 46.77 78,95 53.33 71.79 73.53 69,40 

0.38 100.00 95.77 100.00 96.66 100,00 97.22 98.47 
3.85 88.23 43.17 66,67 60.00 68,29 47,22 60,55 
3.85 — 11.39 9.52 — — 5.55 3.77 

1.54 64.70 51.32 80,95 30.00 63.41 66.67 60,26 
8,46 100.00 88.50 90.48 90.00 97.56 100.00 94.51 
1.53 11.76 17.30 9.52 10.00 2.44 5.55 6.88 
0.38 100.00 90.89 100.00 93.33 100.00 97.22 97.64 

3.08 82.35 49.10 80,95 53.33 82.92 80.56 74,44 
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RESPONDENTS 
IVE ON THE 

20 (a) 

Anglo Total for a l l 
I I 9 10 11 Studcnts 

63.33 85.41 78.00 52.94 72.19 
23.33 39.58 30.00 11,76 28,87 
25.67 41.66 26.00 47.06 32.55 
23.33 20.83 18.00 23.53 23.73 
63.33 25.00 34.00 29.41 36.94 

3.33 6.25 8.00 5.88 4.58 

31.25 30.43 38.00 17.65 35.30 
25.00 41.30 26.00 47.06 41.86 
40.62 36.95 34.00 23.53 36.60 
15.63 32.60 32.00 23.53 29.10 
28.13 17-39 20.00 29.41 22.70 
12.50 13.04 14.00 29.41 22.01 
21.88 6.52 10.00 17.65 19.65 
34.37 58.69 42.00 29.41 49.84 
28.13 36.95 60.00 52,94 44,16 

2.17 2.00 — 6.42 
50.00 71.73 76.00 35.29 62.23 
18.75 47.82 46.00 35.29 39.28 
18.75 23.91 30.00 17.65 35.00 
15.63 21,73 16.00 11.76 20.40 
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DENTS CHECKING 
REACTIONNAIRE 
9 

•1« o?*î*^^ Adminis- Coun- Teachers Teachers Total 
Íli2 Students trators se lors of H. E. of 0. S. Teachers 

fn'T. ^M2 P'^l ^^'^ 79.31 9P.68 86.11 87.15 
19.61 11.76 10.76 — 3.45 4.88 8 3^ 4 17 

' 7 .84 23.53 67.04 4.76 - i^ 2 Ig 1 89 
5.88 — 2.69 4.76 17.24 2.44 2:78 6:81 

- - 11.76 5.03 4.76 20.00 — — 6 IQ 
^'lí ^T-2Í 56.61 76.19 66.67 90.24 72.22 76:33 

1.96 11.76 3.80 4.76 — — . - 1.19 
37.25 29.41 37.21 14.28 13.33 9.76 27.78 16.29 

34.61 23.08 24.31 23.53 35.00 51.28 36.11 36.48 

21.56 15.38 21.12 35.88 30.00 28.20 19.44 28.38 

19.26 30.77 33.97 29.41 15.00 20.51 27.78 23.18 

13.46 15.38 14.38 17.65 35.00 28.20 27.78 27.03 

26.92 30.77 28.60 5.88 10.00 12.82 8.33 9.26 

39.58 43.75 38.66 50.00 44.44 40.74 27.59 40.69 
22.91 12.50 14.99 12.50 5.56 18.52 17.24 13.46 
18.75 31.25 20.36 12.50 22.22 7.4o 20.68 15.70 

29.16 37.50 30.38 25.00 22.22 7.4o 34.48 22.28 
33.33 I0.75 30.74 18.75 27.78 40.74 20.68 26.99 
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APPENDIX I 

PERCENTAQES OP ADULT RESPONDENTS CHECKING 
SCHOOL-RELATED USES AND SELECTED 

AUDIO VISUAL FORMS 

Iteaa and Adminis-
Altematives trators 

Coun- Teachers Tcachcrs 
selors of H. E. of 0. S. Total 

A. 

-to the community 
-to administrators 
-to advisory coamit-
tees 
-to employers 
-to future trainees 
-to other staff 
members 

B. 

- the dmpout 
- the potent ia l drop-
out 

- the high school 
graduate 
-the post high 
school student 
-the young adult, 
age 20 - 25 
-the adult. 
age 25 - 40 
-the adult, 
age 4o - 55 
-the older adult, 
5 5 - 6 0 

Audio Visual Fom 
- f i lms tr ip 
- s e r i e s of s l i d e s 
-printed scr ipt 
-tape recording 
-record 

77.78 
66.67 

44.44 
72.22 

63.16 

89.42 

31.58 

21.05 

36.84 

10.53 

15.79 

47.37 
68.42 
26.32 
36.84 
21.05 

77.41 
58.06 

29.03 
48.38 
83.87 

85.71 
85.71 

80.95 
78.57 
85.71 

56.66 

86.67 

36.67 

36.67 

20.00 

13.33 

10.00 

33.33 

88.46 
34.61 

3.85 
61.53 
57.69 

73.80 

100.00 

35.71 

38.09 

30.95 

14.29 

19.08 

21.43 

69.04 
42.85 
34.14 

97.14 86.01 
62.86 68.33 

34.29 47.18 
54.29 63.37 
85.71 87.43 

55.56 38.70 64.28 45.71 51.06 

71.43 66.26 

88.57 91.17 

40.00 35.74 

34.29 32.53 

37.14 31.24 

2.86 10.25 

9.71 13.65 

9.71 16.12 

34 

50.00 
50.00 

68.75 
40.63 

63.72 
48.97 
16,08 
49.71 
41.43 




