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CHAPTER I 

SURVEY OF THE RELATED LITERATURE 

Introduction 

The phenomenon of persons reporting that they have no 

meaning or purpose in life is increasing (Frankl, 1969). 

Frankl (1967) coined the term Existential Vacuum to de

scribe this occurrence and declared it was the character

istic phenomenon of the twentieth century, the collective 

neurosis of our time. Maddi (1967), consequently presented 

a model for a new neurosis, the existential neurosis, and 

described this growing phenomenon: 

It is too hard to overlook the evidence that people 
seeking psychotherapy do so in ever increasing num
bers because they are deeply dissatisfied with the 
nature and bases of their living. It is too obvious 
that even those who do not seek psychotherapy often 
feel alone and empty. (p. 311) 

The boom in the demand for psychotherapy, according 

to London (19 74) recently, has been the result of more 

and more people experiencing boredom. Crumbaugh (19 71) 

pointed out that despite the tremendous material affluence 

in the United States that followed WWII, there has been an 

increase of people experiencing less to live for than ever 

before. Crumbaugh and Maholick (1964), after only one 

other attempt to measure existential vacuum by Kotchen 

(1960), developed the Purpose-in-Life Test (PIL) and 

have provided substantial research to support the contention 



that existential vacuum can be measured and that the PIL 

measures a new syndrome: 

. . . noogenic neurosis exists apart from the con
ventional diagnostic categories and is not identical 
with any of the conventional diagnostic syndromes. 
It represents a new clinical syndrome which cannot 
be adequately comprehended under any of the classical 
descriptions. (p. 89) 

Frankl (1969) reported research by Werner, Langen, 

and Volhard and Prill and Viebauer, all Europeans, that 

about 20% of the neuroses encountered in their clinics are 

noogenic in nature and origin. Various writers have com

mented on the etiology of this meaninglessness and purpose-

lessness that individuals experience. Marx saw this 

meaninglessness as an alienation and suggested that when 

industrialization characterizes a society, man is alienated 

from the object he produces, the process of production, 

himself, and his community. Rogers (1970) partially 

attributed the burgeoning growth of encounter groups to 

a culture which is represented by dehumanization where a 

person does not count for more than his Social Security 

number. Apathy and a lack of interest in anything. May 

(1969) said, is the psychic state of our society today, 

the neurotic personality of our time. In another work. 

May (1953) referred to an increase in this phenomenon: 

It may sound surprising when I say on the basis 
of my own clinical practice as well as that of my 
psychological and psychiatric colleagues, that 
the chief problem of people in the middle decade^ 
of the twentieth century is emptiness. (p. 14) 



In his recent work. May (1969) cited boredom as the chief 

symptom of this emptiness. 

In his series of extensive interviews with college 

students, administrators, and faculty, Eddy (19 59) found 

student apathy and boredom to be the topic demanding the 

most discussion and consideration. Commenting on the 

presence of existential vacuum in American students, Frankl 

(1972) estimated that 60% had had this abyss experience. 

Among European students, he continued, the percentage was 

approximately 25. Frankl explained this differential: 

The fact that existential vacuum is more noticeable 
in America than Europe is due to the exposition of 
the average American student to indoctrination along 
reductionistic lines. . . . By being offered such 
reductionistic concepts of man, this existential 
vacuum is reinforced. (p. 85) 

Research conducted by the head of the Department of 

Psychotherapy at the Karl Marx University in Leipzig 

has shown that existential vacuum is also present among 

students in a commuaist country (Frankl, 1972). 

Public opinion polls in France showed that 89% of 

those polled admitted that man needs something for which 

to live, and 61% reported that there was something or some

one in their lives for whose sake they were even ready to 

die (Frankl, 1962). Repeating the poll in Vienna, Frankl 

(1962) found essentially the same percentages. Maddi 

(1967), Frankl (1959, 1969), and Crumbaugh (1973) also 

indicated that boredom is the chief symptom of existential 



vacuum. Frankl (1959b) mentioned the ideas of Copernicus, 

Darwin, Marx, and Freud as all contributing to a notion of 

man as nothingness. According to May (1969) 

True, what we see in The Iceman Cometh is that 
greatness has fled from man, but this already 
presupposes a greatness, a dignity, a meaning. 
(p. 110) 

The nothingness of man is contradicted by the philosophy 

of life, theory of personality, and technique of psycho

therapy known as logotherapy (Crumbaugh, 1973). 

Existential vacuum, then, has been a prevalent, 

recognizable phenomenon in the twentieth century. Frankl, 

professor of neurology and psychiatry at the University of 

Vienna, developed logotherapy and Crumbaugh (19 73) developed 

logoanalysis, an extension of logotherapy, to treat existen

tial vacuum. 

Existential Vacuum, and 
Existential Neurosis 

Frankl (1969), Crumbaugh (1973), and Maddi (1967) 

clearly differentiated existential vacuum from existential 

neurosis. 

Frankl (1969) coined the term existential vacuum in 

the late 1950's to describe his patients' complaints. They 

referred to their problem as a kind of inner void, a sense 

of meaninglessness and emptiness. Using Maslow's peak 

experience as an opposite, Frankl (1969) further described 



existential vacuum as an abyss-experience. He estimated 

that existential vacuum is present in 55% of the general, 

nonclinical population (Crumbaugh, 1968). Crumbaugh (1973) 

summarized the principles on which logotherapy and logo-

analysis is based and provided the following definition 

for existential vacuum: 

Existential vacuum is the experience of a lack of 
meaning and purpose in one's personal existence, 
which creates a feeling of emptiness, manifested 
primarily by boredom. . . . It is not per se a 
mental or emotional illness, but is characterized 
by Frankl as the human condition of our times. 
(p. 227) 

Frankl (1959a, 1960, 1967) and Fabry (1968) in their 

expositions of logotherapy speculated that the increasing 

prevalence of existential vacuum is a result of a double-

loss that man has suffered: (1) the loss of his instincts 

and (2) the loss of his traditions. Animals get direction 

for their behavior through instincts, according to Fabry 

(196 8), but man was deprived of his basic animal instincts 

long before the start of history. Without instincts, man 

has received directions for his life through traditions. 

However, traditions have been crumbling. 

As a result of this twofold loss, man does not know 

what he basically wishes to do; Frankl (1969) pointed out 

that, today, man resorts to conformism (doing what others 

do) or totalitarianism (doing what other people wish him 

to do). Along this line, Dreikurs and Grey (1968) spoke 



of an upheaval of values and the resulting need for a new 

tradition of child rearing. 

The philosopher-theologian Tillich (1952) postulated 

that man suffers from three sources of anxiety: (1) death--

the fear of nothingness, (2) guilt—realizing that one has 

violated a moral law, and (3) meaninglessness. He suggests 

that religions emerged to enable man to cope with the first 

source. The reformation, with its emphasis on forgiveness 

and atonement, enabled man to deal with the second source. 

Today, however, man suffers from a sense of meaninglessness 

(Frankl, 1959a, 1972). Fabry (1968) anticipated that this 

present condition will give birth to a new movement which 

may be theological, atheistic, psychological or of some 

other form that will provide man with direction. 

Although boredom has been cited as the chief symptom 

of existential vacuum, Crumbaugh (1965) wrote that the 

following were often indicative of the presence of exis

tential vacuum: suicidal thoughts; lack of organization 

and blocking upon being asked to write a paragraph on one's 

goals and ambitions in life; and, spontaneous statements 

such as "I don't seem to have any goals in life," or, "I'm 

just drifting and not getting anywhere." Boredom, Crumbaugh 

added, has been expressed in various ways, including fre

quent job changes and failure to maintain interest in 

adopted goals. O'Conner (1967), however, cautioned 



against assuming that engaging in activities, or work alone, 

is the cure for boredom. O'Conner shared the thinking of 

Kierkegaard that work is a remedy for idleness, not boredom; 

idleness and boredom are not the same thing because idleness 

and work both often lead to boredom. Further, O'Conner 

indicated, human beings need a life of work and idleness; 

a certain amount of idleness and leisure is necessary for 

a person to assess the meaning of his activity. 

Frankl (1969) and Crumbaugh (1973) pointed out that 

if the condition of existential vacuum continued over a 

period of time, existential frustration results. If 

neurotic or psychotic symptoms accompany this condition, 

then a "new" neurosis, called Noogenic Neurosis or Exis

tential Neurosis is present.^ Noogenic means being generated 

by a lack of meaning in life. Maddi (1967) discussed 

existential neurosis in terms of a premorbid personality 

which, when placed under stress, becomes a neurosis. The 

premorbid personality is characterized by reactive behavior 

and a perceived identity of being nothing more than a player 

of social roles and an embodiment of biological needs; in 

other words, the identity is insufficiently humanistic. 

Maddi points to Quentin in Arthur Miller's After the Fall 

to illustrate the premorbid personality (conformer to 

social roles, superficial sexuality, lives by biological 

needs). After Maggie's death, however, Quentin is in a 
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state of meaninglessness, apathy and aimlessness, not working 

or relating to people--clearly an existential neurosis. 

In summary, existential vacuum is characterized by 

boredom and is a human condition. When this m.eaningless-

ness and boredom occurs with neurotic symptoms, it is 

existential neurosis. 

Development of Logotherapy 

An appreciation of Frankl's logotherapy was found in 

examining its historical roots. Before studying the theory 

and practice of Frankl's logotherapy and Crumbaugh's exten

sion of logotherapy, the following topics will be con

sidered: (1) a concise biographical sketch of Viktor E. 

Frankl, (2) historical precursors of logotherapy, and (3) 

a comparison of logotherapy with the Viennese school of 

psychotherapy that preceded it—the Individual Psychology 

of Alfred Adler. 

Viktor E. Frankl 

Biographical sketches of Frankl were written by Fabry 

(1968) and Ungersma (1968). Biographical notes are found 

in Patterson (1973) and much concerning his life is found 

in Frankl's (1959a, 1967) own works. 

Frankl was born and reared in Vienna where he received 

his M.D. and Ph.D. degrees from the University of Vienna 

in 1930 and 1949, respectively. During the years 1936-1942, 



he was first a specialist in neurology and psychiatry and 

later head of the Neurological Department at Rothschild 

Hospital, Vienna. From 1942-1945 he was a prisoner in 

German concentration camps, including Auschwitz and Dachau. 

Frankl and others suffered greatly in these camps; Frankl 

at one time was physically reduced to 80 pounds. After 

his release from concentration camp, Frankl learned that 

his wife, parents and only brother had died in the camps 

and gas chambers. He became head of the Vienna Neurological 

Policlinic Hospital in 1946. He served as an Associate 

Professor of neurology and psychiatry at the University 

of Vienna from 1947-1955. In 1955, he became a full 

professor. Frankl taught in the United States as Professor 

of Logotherapy at the U.S. International University in 

San Diego, as Visiting Clinical Professor of Psychiatry 

at Stanford University, as a visiting professor at Harvard 

summer school, and as a visiting professor at Southern 

Methodist University summer school. He has been a guest 

lecturer in 12 countries and on 33 tours in the United 

States. Frankl is former president of the Austrian Medical 

Society for Psychotherapy and is the founder of logotherapy, 

sometimes referred to as existential analysis. 

Frankl's book, Man's Search for Meaning: An Introduc

tion to Logotherapy, included the grim chronicle of his 

prison camp experience, and contained his primer on 
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logotherapy. In the introduction of this book G. Allport 

wrote that logotherapy was the most significant psycho

logical movement of our day. 

Precursors of Logotherapy 

As much as any psychotherapy orientation, Frankl's 

logotherapy represents a blending of philosophy and science. 

Misiak and Sexton (1966) depicted the growth of psychology 

from two roots: philosophy and science. Boring (1957) 

traced the development of experimental psychology from two 

origins, philosophy and science. Contemporary phenomeno-

logical psychotherapies, of which logotherapy is an example, 

have their heritage in the historical development of 

phenomenology, and existentialism—an outgrowth of 

phenomenology. 

Henderson (19 70) traced the historical development 

of the characteristics of Frankl's logotherapy and empha

sized the historical role of phenomenological and existen

tial thinking as precursors of Frankl's thinking. 

Phenomenology has been used in different ways to 

mean different things. Phenomenology derived from the 

Greek words phenomenon and logos, the first signifying 

appearance and the second meaning. In general, phenomena 

meant appearances of things as contrasted with things 

themselves. Kant said our minds can never know the thing 

itself, but only as it appears to us (Boring, 1957). 



11 

Philosophical phenomenology is a procedure in philoso

phy directed toward the essence of things and the knowledge 

of ultimate reality. The procedure attempted to answer 

the basic questions of philosophy: what is the relation

ship between the objective reality existing outside the mind, 

and the thoughts which we have on the objective reality? 

Philosophical phenomenology affirmed that philosophical 

inquiry must begin with the phenomena of consciousness 

since it is the only material available to the individual, 

and that only phenomena can reveal the nature and essence 

of things (Misiak & Sexton, 1966). 

Psychological phenomenology was a systematic observa

tion and description of the experience of a conscious 

individual in a given situation. Frankl utilized the 

phenomenological method of Husserl and Scheler to analyze 

human experience (Fabry, 1968). Misiak and Sexton (1966) 

pointed out some very important differences between psycho

logical phenomenology and the method of introspection. 

One essential differentiation was that in introspection, 

meaning was not allowed in the report of conscious experi

ence; the phenomenological method encouraged the subject 

to give meanings for what he observed. 

Frankl's existential philosophy, one of many, can 

be traced through Brentano (1838-1917), Husserl (1859-

1938), and Heidegger (b. 1889). Brentano's act psychology 
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stood in contrast to Wundt's content psychology and resulted 

in Brentano becoming the first person to formally oppose 

Wundt. It was Brentano who claimed that objects, like a 

tone, were intentionally incorporated by a person into 

this consciousness. His act psychology was attractive 

to philosophers but was shunned by experimentally-minded 

psychologists (Boring, 1957; Misiak & Sexton, 1966). 

Husserl was the founder and principal exponent of phe

nomenological philosophy. He attended lectures under 

Wundt at Leipzig in 1876, but was not impressed with the 

work there (Misiak & Sexton, 1966). Husserl then went to 

Vienna, studied under Brentano and became the founder of 

phenomenology. Husserl felt the goal of psychology was the 

study of consciousness and was opposed to the positivistic 

and mechanistic tendencies in psychology (Misiak & Sexton, 

1966). When Husserl taught at the University of Freiburg, 

his assistant was Heidegger, who later broke with Husserl 

and initiated the existential movement. Heidegger taught 

that of all beings, only man is aware of his existence. 

Man's existence, Heidegger felt, was tied inseparably to 

"being in the world" and to other human beings. Heidegger 

and other philosophers, such as Scheler and Jaspers heavily 

influenced the thinking of Frankl (Patterson, 1972; Frankl, 

1973). Jaspers (1883-1969) advanced the teaching that man 

is continually self-becoming through realization of his 
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liberty and through his decision-making (Misiak & Sexton, 

1966). Scheler (1874-1928), one of Husserl's followers, 

went on to become one of the major propagators of the 

phenomenological movement; Scheler maintained that the 

basic distinction between man and animal is that man has 

a sense of "rightness," or justice—the ability to con

template the possible. 

From 1900-1920, when Husserl's works were becoming 

popular in Europe, American psychology gave it little heed. 

Behaviorism had become entrenched in America, had rejected 

the method of introspection, had emphasized the overt and 

quantifiable, and had emphasized rigorous experimentation 

(Henderson, 19 70). It was in the schools of European 

origin that philosophical and psychological phenomenology 

had its greatest impact: The Gestalt school and Hormic 

psychology (Misiak & Sexton, 1966). 

In addition to phenomenological philosophy, psycho

logical phenomenology had a prominent influence as a 

methodology in the history of experimental psychology. 

Goethe's studies of color phenomena and the work of such 

prominent experimentalists as Hering, Stumpf, Mueller, 

Katz and others employed the phenomenological method. 

This method consisted of (1) intense concentration or an 

attentive internal gaze at the phenomena under investi

gation, (2) analyzing the various constituents of the 
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phenomena and their relationship,and (3) describing the 

concentration and experience. It was Katz and Wertheimer 

who inaugurated experimental phenomenology which became a 

strong force in Europe, but not in the United States. 

Misiak and Sexton (1966) referred to a phenomenological-

existential trend, since existentialism grew out of phe

nomenology. This trend in the United States, becam̂ e known 

as the Third Force in Psychology (Maslow, 1965). 

In the United States, American psychology had moved 

away from German psychology and had developed, at first, 

a functional psychology, and later a behavioristic psy

chology (Boring, 1957). Not until after WWII did the 

situation change. MacLeod (1940) called for a return to 

a consideration of consciousness. And, Snygg and Combs 

in 1959 wrote A Perceptual Approach to Behavior, a revision 

of their 1948 book, developing their system of psychology 

on the assumption that the key to understanding and pre

dicting individual behavior is the world within the indi

vidual himself or within his phenomenal field--meaning 

"perceptual field," or "the entire universe including 

himself, as it is experienced by the individual at the 

instant of action" (Misiak & Sexton, 1966, p. 427). 

Like the phenomenological movement, the existential 

movement in psychology grew out of a philosophy, existential 

philosophy. The founders of existential philosophy were 
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Jaspers and Heidegger. Existential philosophy was not a 

homogeneous doctrine, and often persons who called them

selves existentialists disagreed more than they agreed. 

It was already pointed out that Heidegger and Jaspers 

influenced the thinking of Frankl. 

The characteristics of existential psychology, which 

sought to turn the tide toward the "humanization" of 

psychology (Maslow, 1954; Misiak & Sexton, 1966), were 

(1) existential psychology is not a school but a movement; 

(2) every man is unique in his inner life, perception and 

evaluation of the world, and his reaction to it; (3) exis

tential psychology attempts to complement, not to replace 

or suppress other orientations; (4) the aim of existential 

psychology is the development of a comprehensive concept 

of man; (5) its frequent themes are man-to-man relationship, 

freedom and responsibility, meaning in life, suffering, 

anxiety and death; (6) its chief method is the phenomeno

logical method; and (7) the contributions which existential 

psychology has made to date are principally in the field of 

personality theory, counseling and psychotherapy. All of 

the preceding seven characteristics of existentialism are 

prominent in Frankl's logotherapy. 

Misiak and Sexton (1966) pointed out that the strongest 

single factor in a revived interest in phenomenology was the 

introduction of the phenomenological method, together with 
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existential concepts, into clinical practice and theory. 

The influence of phenomenological and existential thinking 

can be seen in the work of Rogers (1951), the writings of 

those developing the concept of self and self-theory 

(Raimy, 1948; Rogers, 1951), and in the writings of various 

psychotherapists whose therapies had a phenomenological 

component (Dreikurs, 1953; Frankl, 1955; Kelly, 1955). 

Frankl's logotherapy had roots in phenomenology and 

existentialism. This heritage was an attitude which began 

with personal existence; it tended to be critical of the 

often naive and often unexamined philosophical underpinnings 

of much scientific psychology—such as a positivism which 

uncritically accepts the reality of objects in an external 

world, but is often not willing to admit the same reality 

to internal conscious experience (Bergin, 1970; Henderson, 

1970) . 

A more recent precursor of logotherapy can be found 

in the Individual Psychology of Adler. An example of the 

phenomenological-existential influence was seen in Adlerian 

theory which emphasized an active, creative, conscious self 

that organizes a person's experiences and enables him to 

achieve fulfillment, with each person developing a unique 

life style reflecting his own basic purposes and values. 
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Logotherapy and Adlerian Psychology 

To further understand the development of Frankl's 

logotherapy, it is necessary to examine its relationship 

to the Individual Psychology of Alfred Adler which preceded 

it. Frankl was a colleague of Adler during the years 192 4-

1927 (Patterson, 1973). As a result of this association, 

Frankl developed "Youth Guidance Centers," implementing 

the principles of individual psychology; these centers, 

designed to meet the needs of young people with emotional 

difficulties, were highly successful (Polak, 1949). 

Polak (1949), acclaiming Vienna, Austria as the 

birthplace of modern psychotherapeutic methods, indicated 

that Viennese played an essential role in the history of 

psychotherapy. Mesmer became the founder of hypnotherapy; 

Feuchtersleben was known as the first psycho-hygienist 

after he wrote Dietetics of the Mind; Sakel developed 

insulin shock therapy (Fabry, 196 8); von Wagner-Jauregg 

won the only Nobel Prize in psychiatry (Fabry, 1968); and, 

of course, Freud and Adler, both Viennese, founded the 

first and second Viennese schools of psychotherapy, 

respectively. 

Frankl (19 70) wrote of his admiration for Adler and 

referred to him as the "fore-runner of existential psychia

try." Birnbaum (1961), comparing the views of Frankl and 

Adler, described Frankl's existential psychology as an 
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extension of Adler's views to human situations of suffering 

and aging. However, Ungersma (1968), the first American to 

spend a sabbatical year in Vienna under Frankl, Fabry (1968), 

and Crumbaugh (1973), all pointed out that Frankl's logo

therapy went further in that it uniquely involved a third 

dimension in the understanding of man: the noogenic, or 

spiritual dimension (Frankl, 1959a, 1959b, 1973.) in addition 

to the physical and social-psychological dimensions. 

Ansbacher and Ansbacher (Adler, 19 73) summarized the 

Adlerian heritage of many of the existential psychothera

pists, including the views of the leading American existen

tialist. May, a student of Adler. They wrote that existen

tial psychology was a movement away from a mechanistic, 

deterministic and analytic approach to man, a movement 

incorporating thinking which is also at the very center 

of Adler's views (Adler, 1964, 1973). Commenting on 

existentialism, Kelman (1962) said the least was present 

in Freud's thinking, somewhat more was present in the think

ing of Jung and Rank, and the most was present in Adler and 

Ferenczi. As mentioned previously, the writings of Frankl 

and Adler reflected a common phenomenological influence 

(Kelman, 1962; Dreikurs, 1960). 

Ansbacher (1959), in her book review of Frankl's Man's 

Search for Meaning, delineated striking similarities between 

the views of Frankl and Adler and noted Frankl's unique 

concepts: the meaning of life, the noetic dimension, and 
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others which are unique and potentially significant con

tributions. 

Frankl (1955a, 1955b, 1959) repeatedly fought against 

a mechanistic, deterministic, and reductionistic view of 

man; Adlerians also opposed such a view of man (Adler, 

1973). Dreikurs (1953, 1960) emphasized these essentials 

of Adlerian psychology: man is a social being; man is 

self-determining and creative; man's subjective perceptions 

must be recognized; man's behavior is purposive, or goal 

directed; and, man, in contrast with reductionism, must be 

viewed holistically, On each of the preceding points, the 

Second (Adler) and Third (Frankl) Viennese schools of 

thought have agreed. 

Other similarities are striking. An issue reiterated 

often by Frankl (1958, 1969) was the relationship of man's 

freedom and his responsibility: 

To be sure, man is free to answer the questions 
he is asked by life. But, this freedom must not 
be confounded with arbitrariness. It must be 
interpreted in terms of responsibleness. (1969, 
p. 62) 

From the Adlerian framework, Dreikurs and Grey (1968) 

wrote: " . . . the followers of Freud neglected or uninten

tionally underemphasized one essential fact: with freedom 

comes responsibility" (p. 17). Dreikurs and Grey went on 

to encourage parents to help their children to live in free

dom and shared responsibility. 
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The goal-directedness of man's behavior is at the 

core of logotherapeutic and Adlerian thinking. Frankl 

(1959a) commented that man is not driven by values, but 

pulled by them: 

Now, if I say man is pulled by values, what is 
implicitly referred to is the fact that there is 
always freedom involved: the freedom of man to 
make his choice between accepting or rejecting 
an offer, i.e., to fulfill a meaning potentiality 
or else to forfeit it. (pp. 157-158) 

Crumbaugh and Maholick (1963), research logotherapists, 

also commented on man's purposiveness: 

Evidence for Frankl's concept is largely that which 
may be found opposed to the mechanistic view of man, 
for if man be only a machine he can hardly be con
ceived as a purposive, striving organism with 
ontological goals, (p. 45) 

Such emphasis on purposiveness was also seen in the 

consideration of "propriate striving" by Allport (1955). 

Dreikurs (1960) discussed Frankl's contribution to psycho

therapy, saying: 

Frankl's concept of "dimensional ontology" can 
be quite useful in presenting the picture of man 
in which all his various dimensions permit full 
recognition and study without destroying the 
wholeness of the individual. (p. 197) 

Finally, Ellis (1973) referred to Frankl as a cognitive 

learning therapist, categorizing him with Adler, Lazarus, 

London, and Kelly. And, recently, Dreyfus and Nikelly 

(1972) wrote that existential-humanism is the therapeutic 

approach closest to Adler's. 
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Summary 

More and more psychotherapists in many countries have 

been required to deal with the condition Frankl (1955a, 

1955b, 1965, 1972, 1973) termed existential vacuum. This 

condition, a lack of meaning or purpose in life, is charac

terized chiefly by boredom and may or may not be accompanied 

by neurotic symptoms. When accompanied by such symptoms, 

this condition is termed existential neurosis. Frankl's 

logotherapy had historical roots in phenomenology and later, 

existentialism. 

As Ungersma (1968) concluded, the phenomenological 

approach enabled existentialist workers to stubbornly 

reintroduce factors such as man's transcendence over nature 

and man's self-report that his existence in some sense is 

spiritual. It shares much in common with Adlerian psychol

ogy which preceded it. Logotherapy's heritage regarded man 

as a rational, feeling, emerging individuality capable of 

making choices and accepting the responsibility for them 

(Dreyfus & Nikelly, 1972). Frankl developed logotherapy, 

and Crumbaugh (1973) developed logoanalysis, an extension 

of logotherapy, to treat existential vacuum. 

Theory and Practice of Logotherapy 

The theory and practice of logotherapy has been 

outlined comprehensively by Frankl (1955a, 1959b, 1969), 

Crumbaugh (1971), Fabry (1968), Tweedie (1972), and 
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Ungersma (1968) . A gross oversimplification of the defini

tion of logotherapy is its translation: healing through 

meaning (Fabry, 1968) . 

The term logos means spiritual as well as meaning. 

Spiritual or noological is the dimension of existence which 

is specifically human. In logotherapy, spiritual does not 

have a primarily religious connotation but refers to the 

specifically human dimension. Frankl (1959b) once stated 

that one task of the logotherapist is to remind man that he 

has a spiritual dimension. 

Theory 

Frankl (1969, 1965) emphasized that, "There is no 

psychotherapy without a theory of man and a philosophy of 

life underlying it" (1969, p. 15). Frankl continued by 

saying. 

The human quality of a human being is disregarded 
and neglected, for example, by those psychologists 
who adhere to either "the machine model" or "the 
rat model," as Gordon W. Allport termed them, 
(p. 16) 

This and other strong declarations by Frankl (1969, 1965) 

emphasizing a model of man stands in contrast to the 

opinion of many contemporary behavioral therapists who 

deemphasized the role of theory in their practice of psy

chotherapy (Lazarus, 1971; Lindsley, 1971; London, 1972). 

It has been seen how the philosophical basis of 

Frankl's logotherapy is indebted to phenomenology 
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and existential traditions. However, Frankl (1969) caution

ed, "But in speaking of existentialism we must bear in mind 

that there are as many existentialisms as there are exis

tentialists" (p. 3) . As a result, misunderstandings in 

the field of existentialism easily occur. Frankl (1969, 

p. 4) once read two conversations he had had to a Viennese 

lecture audience and asked the audience to select the con

versation which he had had with a schizophrenic patient 

and the one he had had with Martin Heidegger. The great 

majority attributed the words of Heidegger to the schizo

phrenic patient and vice versa. Each existential philoso

phy has a unique vocabulary—Frankl's is no exception. 

Frankl (1955b, 1959b, 1969) believed man is a unity with 

three dimensions: the somatic or physical, the mental or 

psychological, and the spiritual. Logotherapy, as a com

plement to psychotherapy, emphasizes the spiritual or 

noological (Frankl, 1959b). 

Frankl viewed man's existence as being heavily 

influenced by (1) instincts, (2) inherited dispositions, 

and (3) environment. However, he declared that man can 

transcend their influence because of two human characteris

tics: self-detachment and self-transcendence. Humor and 

heroism are examples of self-detachment. The importance of 

humor is that it allows man to create perspective, to place 

distance between himself and what may confront him. 
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Paradoxical intention clearly demonstrates such a utili

zation of humor (Fabry, 1968). Self-transcendence, Frankl 

(1969) believed, is a uniquely human capacity. Being human, 

Frankl (1969) believed, always means being directed and 

pointing to something or someone other than himself. 

Fabry (1968) saw self-transcendence as the human quality 

" . . . which enables man to forget about himself and reach 

out beyond himself, toward other human beings and toward 

meanings" (p. 155) . 

The concept of man, wrote Frankl (1969, 1965), rests 

on three pillars: the concepts of the freedom of will, 

the will to meaning, and the meaning of life. 

The Freedom of Will 

A basic tenet of logotherapy, the freedom of will, 

is the opposite of determinism. Frankl (1969), of course, 

realized that man is a finite being and human, and defined 

man's freedom, not as freedom from conditions, but freedom 

to choose a stand on whatever conditions confront him. 

Crumbaugh (1971) amplified this concept by saying that 

man's freedom lies in his capacity to choose: 

Logotherapy is a point of view concerning man's 
basic nature. It says that man is—in spite of 
whatever mechanical limitations of heredity and 
environment he may face—always free to choose among 
alternatives, the action he will take in response to 
these determined factors. It changes each individual 
always to be aware of this freedom, and therefore 
the contingency of his destiny upon his own choices, 
(p. 375) 
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Frankl (1969, p. 17) described man as being free to shape 

his own character. Ungersma (1968) suggested that man has 

freedom because he is capable of real decisions and 

responsible acts. Frankl (1963) stipulated that only two 

classes of individuals regarded their will as not being 

free: some schizophrenics (thinking their will is manipu

lated and controlled) and deterministic philosophers. As 

Leslie (1965) commented on this logotherapeutic tenet, 

"Man is responsible for how he handles the conditions which 

life presents to him" (p. 51). Man's freedom in logotherapy 

is not arbitrariness, as discussed previously in regard to 

Adlerian psychology, but includes the element of 

responsibility. 

The Will to Meaning 

Frankl (1969, 1965, 1962) taught that the primary 

motivation in man is the will to meaning. Frankl (1962, 

p. Ill) explained that the term existential is used in 

three ways: (1) referring to existence itself, the human 

model of being, (2) the meaning of existence, and (3) the 

striving to find a concrete meaning in personal existence. 

The third use is Frankl's will to meaning. The first two 

uses parallel Frankl's discussions of the freedom of will, 

and the meaning of life. 

Logotherapy focuses on the meaning of the client's 

personal existence as well as his search for such a 
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meaning (Frankl, 1966b). Frankl (1959a) contrasted his will 

to meaning with Freud's will to pleasure and Adler's will 

to power, as he called the basic motivations in Freudian 

and Adlerian psychology. In The Doctor and the Soul (1955b), 

Frankl defined the will to meaning as the " . . . innate 

desire to give as much meaning as possible to one's life, 

to actualize as many values as possible" (p. x). In another 

source, he described the will to meaning as man's desire 

to give an account of the purpose of his existence (Frankl, 

1958) . 

The Meaning of Life 

Fabry (196 8) pointed out that in logotherapy meaning 

is used in the sense of commitment, and is not restricted 

to the religious area. In Man's Search for Meaning, Frankl 

(1959a) maintained that there is no one meaning in life; 

what is important is the specific meaning of a person's 

existence at a given moment. Further explaining this, 

Frankl said each individual is a unique person who cannot 

be replaced, nor can his life be repeated. Frankl (1955a) 

further stipulated that the uniqueness of the individual 

provides no meaning in itself—man's uniqueness is always 

related to the community because he is unique and irreplace

able in the community. 

Meaning cannot be prescribed by a logotherapist; 

however, it may be described (Frankl, 1973). Frankl 
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suggested that meaning can be described when a man resorts 

to a phenomenological investigation of the data of his 

immediate, actual life experience. The logotherapist 

teaches that meaning can be found in three types of human 

values. These are creative values, experiential values, 

and attitudinal values (Crumbaugh, 1973; Leslie, 1965; 

Frankl, 1966). The creative meaning in life is found by 

creating a work or doing a deed; it is what man gives to 

the world. The experiential meaning in life is what one 

takes from the world in terms of his encounters and experi

ences. Experiencing beauty, kindness, culture and truth 

are examples. Also, this includes encountering another 

human being in his uniqueness. The last meaning in life 

are the attitudinal values man adopts in his predicament 

when he must face an unchangeable fate. 

Inherent in logotherapy, according to Fabry (196 8), 

are three basic beliefs: (1) life has meaning under all 

conditions, (2) man has the will to reach out for meaning 

and feels frustrated or empty if this will is not applied, 

and (3) man has the freedom, within obvious limitations, 

to fulfill the meaning of his life. 

Practice 

Crumbaugh and Maholick (1963), Crumbaugh (1972), 

Ungersma (1968) and Tweedie (1968) heralded logotherapy 

as the only school in the vast field of existential 
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psychiatry which has succeeded in developing a psychothera

peutic technique. 

Frankl (1955a, 1955b, 1958, 1968) has consistently 

stressed the role of logotherapy as an adjunct to psycho

therapy: 

It is, of course, not the aim of logotherapy to 
take the place of psychotherapy within the usual 
meaning of that term, but only to complement it, 
thus complementing the concept of man to form a 
picture of a complete man. . . . (1955a, p. 17) 

In another source Frankl (1958, p. 36) echoed this belief, 

saying that logotherapy supplements, not supplants, the 

existing psychotherapy. 

In logotherapy the therapist acts like a catalyst 

and resists the tendency to give answers to patients about 

the meaning of life. Frankl wrote: 

It is true that we logotherapists are convinced, 
and if need be, persuade our patients, that there 
is a meaning to fulfill. But we do not pretend 
to know what the meaning is. (1969, p. 68) 

Logotherapy orients and directs the client toward a concrete, 

personal meaning to his existence. The therapist attempts 

to broaden the client's field of vision so he can become 

aware of the full spectrum of possibilities for concrete 

and personal meanings and values (Frankl, 1959b, p. 163). 

Frankl maintained that man's attitude, even more than his 

activities and experiences, provide man with the opportunity 

to find life's deepest meaning (Fabry, 1968). Logothera

pists do not treat the symptom but attempt to bring about 
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a change of attitude, a reversal of attitude toward the 

symptom. In addition to serving as a catalyst, the logo-

therapist emphasizes the I-Thou relationship, which Frankl 

(1969) regarded as the heart of therapy. Dreyfus (1964) 

indicated that one function of the counselor is to illumi

nate the uniqueness of his particular client. 

Ungersma (19 6 8) pointed out that the logotherapist 

stimulates the patient to change his attitudes toward his 

difficulties or neurotic symptoms. Fabry (1968) stressed 

that the search for meaning starts on a simple, day by day 

level. Critical to this search is attending to the immediate, 

and the one-step ahead of one's experience. 

Logotherapy may include medical treatment, psycho

therapy, and logotherapy, together or consecutively. Frankl 

(1969) reported that logotherapy in itself is no panacea 

and that various psychiatrists have used it in conjunction 

with hypnosis, relaxation training and behavior therapy. 

Logotherapy, according to Patterson (19 73), focuses ex

plicitly on meanings and values. Logotherapy is the 

specific therapy for existential frustration, and existen

tial vacuum. These conditions, when they result in neurotic 

symptomatology, are called noogenetic neuroses. In keeping 

with the European mental health model, Frankl has stressed 

that neuroses must be treated by physicians, whereas exis

tential vacuum, without neurotic symptoms present, can be 
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treated by counselors, psychologists, and ministers. Of 

course, in the United States, such a model is not followed; 

counselors and psychologists frequently work with the 

neurotic and even the psychotic patient. 

In his writings, Frankl (1955b, 1959a, 1967, 1969) 

mentioned two specific techniques utilized in logotherapy: 

dereflection and paradoxical intention. These techniques, 

theoretically, rest on the concepts of self-transcendence 

and self-detachment previously discussed, Ungersma (1968), 

in keeping with the thrust of logotherapy, cautioned that 

too much emphasis on technique produces technicians, not 

therapists. 

Dereflection 

Crumbaugh (1973, 1971) discussed this technique, 

saying it was a process of diverting attention from symptoms 

to potentiality. Crumbaugh (1971) additionally pointed out 

that, although the concept is simple, using this technique 

requires all the ingenuity of the therapist. Excessive 

attention, intention and self-observation are treated with 

dereflection. Dereflection is ignoring the symptoms or 

difficulty; however, it can only be effective when the 

client's awareness is directed toward positive aspects— 

the client is helped to focus his attention from anticipatory 

anxiety to something positive. In a sense, dereflection 

substitutes a right activity for a wrong activity. 
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Dereflection is often used in the case of frigidity or 

impotence. In some cases, an individual becomes compul

sively aware of himself and the performance aspect of 

intercourse. The more or better one tries to perform, 

the less capable he becomes of attaining the desired 

results. In treatment, the patient is helped to de-reflect 

from his disturbance to the partner involved. 

Dereflection works when the client is directed towards 

a positive goal or engages in a self-commitment to a purpose 

Crumbaugh (1971), commenting on the use of dereflection, 

said it can be utilized by counselors of all disciplines 

in cases of incapacitating neurotic symptoms. 

Paradoxical Intention 

Frankl (1969) defined paradoxical intention: 

Paradoxical intention means that the patient is 
encouraged to do, or wish to happen, the very 
thing he fears. (p. 102) 

Paradoxical intention, wrote Crumbaugh (1971) should only 

be applied in a psychiatric setting. It has been used 

with success in obsessive compulsive and phobic cases. 

Gerz (1962) discussed his use of paradoxical intention 

with such cases. He pointed out that the more the patient 

tries to produce his symptoms, the more he finds he is com

pletely unable to do so. Paradoxical intention results in 

a reversal of the patient's attitude toward his symptom 
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which enables him to detach himself from his neurosis. 

Paradoxical intention should be used with as much humor 

as possible. Humor allows a person to create perspective, 

placing distance between himself and his difficulty. 

Summary 

The proponents of logotherapy claimed it is the only 

existential theory with a" developed theory and practice of 

therapy. In logotherapy, the I-Thou relationship between 

therapist and patient is emphasized. Although technique is 

deemphasized, dereflection and paradoxical intention are 

considered important techniques in the practice of logo

therapy. The European model of mental health stressed 

that paradoxical intention must only be used in a medical 

setting (Crumbaugh, 1971), but dereflection may be utilized 

by ministers, rabbis, psychologists and other counselors in 

the absence of neurotic symptomatology. Crumbaugh (1973) 

developed a series of technique-exercises, called logo-

analysis, to be used in the treatment of existential 

vacuum. Logoanalysis was an extension of logotherapy 

and a systematized application of dereflection. 

Theory and Practice of Logoanalysis 

In 1973, Crumbaugh introduced logoanalysis, an extension 

of Frankl's logotherapy. He defined logoanalysis as: 

. . . a process of analyzing your life experiences 
for sources of new meaning you have overlooked. 
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and of extending your experience into new areas to 
find a new sense of purpose. (p. 13) 

Crumbaugh, a clinical psychologist and former professor 

of psychology, studied under Frankl at Harvard University. 

He was co-author with Maholick, a psychiatrist, of the 

Purpose-in-Life Test (PIL) and has conducted research 

evaluating the practice and theory of logotherapy (Crum

baugh & Maholick, 1969). 

Introducing logoanalysis as a special application of 

Frankl's logotherapy, Crumbaugh (1973) further explained 

that logoanalysis is a set of special techniques designed 

to stimulate perception of a new meaning and purpose-in-

life. It was mentioned that the European model of mental 

health and the writings of Frankl (1955, 1969) and of other 

commentators on logotherapy (Fabry, 196 8, Ungersma, 1968) 

dictated that only physicians may treat neurosis. Along 

this line, Crumbaugh (19 73) began his introduction to 

logoanalysis by suggesting that anyone with neurotic 

symptoms should consult a physician before using the 

techniques of logoanalysis. He further indicated that, 

in the absence of neurotic symptoms, the reader could pro

ceed, with or without a counselor, with logoanalysis as a 

treatment for his existential vacuum. 

Theory 

As an extension of Frankl's logotherapy, logoanalysis 

rested on the theory and model of man found in logotherapy. 
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Logoanalysis is a treatment which assists the client to 

find meaning and purpose in life. According to Crumbaugh 

(1965), as in logotherapy, logoanalysis establishes the 

individual as a unique person of merit and worth. In logo-

analysis, which relies heavily on the technique of dereflec

tion, the counselor (1) leads his client to question the 

meaning and purpose of his life, (2) reviews with the client 

the basic facts of his life, including an analysis of the 

client's assets, (3) assists the client, in light of his 

individuality and assets, to engage in activities that are 

meaningful to him. These steps are taken as the client 

searches for a concrete, personal meaning for his life, 

Logoanalysis provides a methodology for accomplishing this, 

American psychology, as previously discussed, was 

heavily influenced by the growth of behaviorism. It is 

interesting that logoanalysis, an extension of logotherapy, 

has a precisely defined technique, since more and more 

American psychotherapists are heavily emphasizing an 

atheoretical therapy based on the effectiveness of tech

nique (Lazarus, 1971). 

Practice 

Logoanalysis was presented by Crumbaugh (1973) as a 

systematized series of written and action-oriented activi

ties for use by individuals. Logoanalysis has not yet 

been evaluated, experimentally as a treatment, other than 
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through observation in clinical work. Prior to his intro

duction of logoanalysis, Crumbaugh (1971) had written that 

there was a great need to develop practical and objective 

techniques of applying Frankl's principles in applied set

tings. Although the logotherapeutic technique of para

doxical intention was pretty clearcut, dereflection, as 

was mentioned previously, required all the ingenuity the 

therapist could provide. Initial attempts to develop such 

techniques resulted, for example, in one technique, utilized 

in a group session, in which clients responded to a Rorschach 

card in as many different ways as possible. This resulted, 

of course, in expanded perceptual awareness and the use of 

imagination was reinforced. Maddi (1967) emphasized that 

the existential neurotic lacks imagination, a uniquely 

human characteristic. In 1965, Crumbaugh suggested some 

techniques to be utilized as an exercise in dereflection. 

Among these suggestions was "Acting As If," a technique 

later incorporated into his logoanalysis, and, by the way, 

recommended as a behavioral technique by Lazarus (1971). 

"Acting as if" (Crumbaugh, 1965, p. 404; 1973, p. 74) 

simply consisted of choosing a behavior, a characteristic, 

that one desires to have and then acting in a specified 

situation as if one had that characteristic. A second 

series of techniques utilized by Crumbaugh (1965) at this 

time involved writing responses to a series of questions 

such as: what is life, and what is lasting reward? 
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The techniques of logoanalysis attempted to (1) expand 

the conscious awareness and (2) stimulate the creative 

imagination of the client. The objective activities of 

logoanalysis enable an individual to engage in a system

atic search for his personal, concrete meaning in life. 

Specific Exercises of Logoanalysis 

There are seven exercises of logoanalysis (Crumbaugh, 

19 73), The client proceeds through these exercises sequen

tially, using a log of his activities to record his progress 

Appendix A contains the record sheets. 

The seven exercises of logoanalysis consist of the 

following activities. 

Exercise 1: Self-Evaluation 

Self-evaluation consists of completing seven basic 
lists as fully as possible. These basic lists are the 
following: 

List 1 - Your life goals, aims, ambitions 
List 2 - Your strong points of personality 
List 3 - Your weak points of personality and circum

stance; your "bad luck," your failures in life 
List 4 - The specific life problems that have caused 

you trouble or internal conflict. For each, 
check the kind of cause you believe operated 
(i.e.: self, others, chance, destiny) 

List 5 - Your future hopes; what you really want to 
become in life 

List 6 - Your future plans: how you expect to work on 
fulfillment of your hopes, or become what you 
want to be in life. 

Each of these lists has two parts. The first part is 
the client's response the first time he completes the list. 
The second part is a section where the client may make 
additions or subtractions, with appropriate dates, as he 
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progresses through logoanalysis. List seven is a tally 
sheet on which all favorable and unfavorable changes in the 
six lists are summarized by the client. 

Exercise 2: "Acting As If—" 

This exercise consists of the client choosing a 
situation where he acts as if he were the successful 
person he wants to be. The record sheet is used to record 
the date, occasion, action taken, and client's report of 
what the result of the action was. 

Exercise 3: Establishing an Encounter 

In this exercise, the client establishes an encounter 
with one person and records his experience. Then, the 
client establishes an encounter with either the world of 
nature or a higher power. The client may utilize his 
choice of meditation or prayer, [See Appendix B for guide
lines. ] 

Exercises 4, 5, 6: Exploring Human Values for Personal 
Meaning 

These exercises consist of three parts: searching for 
creative, experiential, and attitudinal values. 

Exercise 4: Search for Creative Values 

The search for creative values consists of 12 
sub-exercises. These exercises are: 

1. Three wishes—the client records only three 
wishes, the human need each fulfills, and the 
practical means through which he can fulfill 
these wishes. 

2. The most satisfying experience of your life— 
the client records his five most satisfying 
experiences in life, the needs they fulfilled, 
and thoughts on how these needs can be fulfilled 
now. 

3. Dreams—the client records his most recent 
dreams, the wish or fear which might have been 
represented, and possible plans of action to 
satisfy the need xinderlying the wish or fear. 

4. The meaning of life in one word—the client has 
a written exercise: choosing one work expressing 
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best the meaning of life to him, the value 
underlying the word, and possible activities 
which could fulfill this value. 

5. Writing your own epitaph--the client writes 
his epitaph, contemplates the underlying value, 
and writes activities which could fulfill this 
value, 

6. Observing how others have found a purpose in 
life--the client considers different personali
ties who have found a cause that gave them real 
meaning in life, listing the personalities and 
their causes. The client then lists possible 
causes that might give his own life meaning and 
purpose, / 

/ 
7. Gaining a sense of personal identity--in this 

sub-exercise, the client writes: five sentences 
that identify him, five sentences the client 
wishes he could write to identify himself, and 
answers the question, "What keeps you from 
becoming what you want to be?" 

8. Analyzing the present meanings in your life--
the client responds to this fictitious situation; 
"If a criminal started to kill you, then offered 
to let you live if you could give him one good 
reason why you should live, could you offer him 
such a reason?" 

9. Finding meanings in your life through analyzing 
the symbols of significance to you--the client 
lists, in order of importance, symbols and the 
special meanings they have for him (i.e.: 
American flag. Star of David, etc.) 

10. Creative activities--the client engages in a 
writing, music, art and craft activity. He 
discusses them in terms of his likes and dis
likes and comments on their significance for 
future activities. 

11. "If I Owned the World"—the client indicates 
what five changes he would make if he owned the 
world, indicates which of the five he can really 
help to change, and lists possible ways he can 
work to promote these changes. 
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12, The Chinese Proverb of Happiness—the client 
responds to a Chinese proverb, writing down 
something to do, someone to love, and some
thing to hope for in the future. 

Exercise 5: Search for Experiential Values 

The search for experiential values in life is 
conducted with six sub-exercises. 

1. The world of art--the client examines a work 
of visual and literary art and records the 
meaning it had for him. 

2. The world of science—the client engages in an 
activity (i.e.: using microscope or telescope) 
and reports the feeling and meaning he found 
in the exercise. 

3. Variety of religious services--the client 
attends a religious service(s) and reports 
his experience. 

4. Visiting a metropolitan center—individual 
visits a point of interest in the city and 
reports his experience, including the meaning 
it had for him. 

5. A vacation tour—the client discusses a trip he 
would like to take, the places he would go and 
things he would see and comments on what meaning 
these would have for him. Looking at travel 
literature may help with this exercise. 

Exercise 6: Finding Values in Attitudes 

This exercise consists of two sub-exercises. 

1. Evaluation of spiritual significance of your 
life—the client states his belief in regard 
to two kinds of miracles: 

a. Type I—a miracle which can be explained 
by the laws of nature. 

b. Type II--a miracle which is assumed to 
violate natural law. 

The client lists events from his life, from 
the lives of others, and from the press and 
comments on which type of miracle occurred. 
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2. Facing unalterable circumstances—the client 
records his experiences to an unalterable situa
tion he has faced and how he handled it. Also, 
the client finds an item in the news media or 
in the experience of a friend and records how 
it was handled. 

Exercise 7: Commitment 

The client lists three goals and records the commitment 
he will make, or sacrifice he will make to achieve these 
goals. 

Summary 

Logoanalysis, based on the theory and practice of 

Frankl's logotherapy, was developed by Crumbaugh (19 73) to 

treat existential vacuum. It is an active process in which 

the client engages in activities and uses the phenomeno

logical method to discover concrete meaning for his life. 

Development of the Purpose-in-Life Test 
and Research Using the Instrument 

The Purpose-in-Life Test (PIL) purports to measure 

existential vacuum, the lack of meaning or purpose in an 

individual's life. 

Development of the PIL 

The first attempt to quantitatively deal with existen

tial concepts was made by Kotchen (1960). He surveyed the 

literature for the traits considered by existential writers 

to be pertinent to mental health. The seven traits he found 

in the literature were uniqueness, responsibility, self-

affirmation, courage, transcendence, faith commitment, and 
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worldview, Kotchen constructed an attitude scale with 

items representing each of these seven categories; three 

to six items per characteristic were used. He administered 

the scale to five groups: locked-ward mental patients, 

parole mental patients, chronic physical patients, men-in-

the-street (taxicab drivers, bus drivers, barbers, police

men, janitors, and construction workers). The total score 

results from the five groups fell in the same order on the 

basis of operational-pragmatic criteria of mental health. 

Kotchen's groups consisted solely of males, 

Crumbaugh and Maholick (1964) developed the PIL as an 

experimental instrument to determine if it was feasible to 

psychometrically isolate Frankl's will-to-meaning construct 

from other personality constructs. The PIL is a Likert-type 

attitude scale designed to evoke responses related to the 

degree to which the individual experiences purpose in life. 

The items were developed on a priori grounds following 

Frankl. The assumption was that meaning in life would be 

found more in the "normal" person than in someone who was 

diagnosed as having psychiatric symptoms. The items were 

structured as follows: 

1. I am usually: 

1 2 3 4 5 6 7 
completely (neutral) exuberant, 

bored enthusiastic 
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A pilot study of 25 such items was conducted. Item analysis 

resulted in half of the items being discarded and new ones 

substituted. An item analysis was carried out again on the 

new pool. Twenty-two items met the criterion of the analy

sis and these were used in the initial study. Two items 

of the original 22 required negative scoring and were later 

dropped. The present form of the PIL contains 20 items 

(see Appendix C). 

After the authors developed the 22 item instrument, 

they desired to find out if the PIL (1) discriminated between 

neurotic and nonpatient populations and (2) related to 

traditional personality or diagnostic categories. They 

used 255 subjects comprising samples from five subpopula-

tions. The subpopulations were: 

Group I 30 high purpose nonpatients (graduate 

students and Junior League members) 

Group II 75 undergraduate college students 

Group III 49 outpatients of psychiatrists in 
private practice 

Group IV 50 outpatients of a nonprofit outpatient 

psychiatric clinic 

Group V 21 hospitalized alcoholic patients 

There was a progressive decline in mean scores from Group I 

to Group V. The Minnesota Multiphasic Personality Inventory 

(I#IPI) and the Allport-Vernon-Lindzey Scale of Values (AVL) 
were given to some of the samples. Of the six scales of 



43 

the AVL none discriminated between patients and nonpatients; 

however, the social scale approached the .05 level of sig

nificance. The authors concluded that will-to-meaning was 

not another name for values in their usual sense. Two 

MMPI scales showed some relationship to the PIL. The K 

(validity) and the D (depression) scales had correlations 

of .39 and -.30, respectively. The authors suggested that 

the PIL is not a generalized measure of psychopathology. 

Frankl (1960) reported a series of questions be utilized 

informally to determine the presence of existential vacuum. 

These six questions were converted into three point scale 

items: these items correlated .68 (N = 136) with the PIL. 

A cross-validation of their 1964 results was attempted 

by Crumbaugh (196 8) with 1151 subjects. Four normal and 

six psychiatric groups were utilized in this cross-validation. 

The four normal groups were (1) successful business and pro

fessional personnel, (2) active and leading protestant 

parishioners, (3) college undergraduates, and (4) indigent, 

hospital, nonpsychiatric patients. The six psychiatric 

groups were (1) outpatient neurotics, (2) hospitalized 

neurotics, (3) hospitalized alcoholics, (4) hospitalized 

Negro schizophrenics, (5) hospitalized schizophrenics, 

and (6) hospitalized psychotics (nonschizophrenics). The 

PIL discriminated between normals and psychiatric patients 

beyond the .001 level. The relationship between the PIL 
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and the MMPI D scale again appeared with an r of -.44, 

'significant at the .01 level. The authors also found the 

PIL to discriminate among the four normal groups, ranging 

from highly successful to indigent persons. PIL scores 

correlated with therapists' ratings (.38, N = 50) and with 

ministers' ratings of their parishioners (.47, N = 120). 

What the PIL measures is not related to anomie (as measured 

by the Siole Anomie Scale), to any MMPI scale except perhaps 

the D scale, to education level, nor to income. Nyholm 

(1965) replicated the earlier Crumbaugh and Maholick (1964) 

study and also found that PIL results did not relate to 

educational level, or to age. 

In summary, the PIL discriminated between patient and 

nonpatient groups. It also was shown to be unrelated to 

traditional diagnostic categories with the exception of 

depression. Among normal subjects, the PIL yielded scores 

consistent with the authors' predictions, that successful 

businessmen and professional personnel would report higher 

PIL scores than nonpsychiatric hospital indigents, for 

example. 

Results from both studies with the PIL demonstrated 

predicted differences between normal and psychiatric popu

lations, low relationships between the PIL and traditional 

diagnostic measures and a high relationship to Frankl's 

own nonpsychometric method of measuring the presence of 
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existential vacuum, Crumbaugh (196 8) reported that his 

results suggested support for the construct and concurrent 

validity of the PIL, 

Research Using the PIL 

Strom and Tranel (1967) conducted a study with 

alcoholics, suggesting that alcoholism was a search rather 

than an escape from reality. Their results indicated that 

54 alcoholics scored significantly higher than 98 non-

alcoholics (p < .001). Not only was the total PIL score 

significant, but all test items, except two, differentiated 

the two groups. The authors suggested that the PIL items 

which have an element of boredom in them showed a consider

able difference in the two groups; they suggested that 

alcoholics reported experiencing a more common acquaint

ance with boredom than nonalcoholics. 

A study comparing marijuana and nonmarijuana users 

was conducted by Fechtmann and Shean (1971). Twenty-seven 

undergraduate students who reported smoking at least one 

marijuana cigarette a week for the previous six months 

scored significantly lower (p < ,001) than a control group 

of 2 8 undergraduates, 

Richmond and others (196 9) tested undergraduate students 

to determine the relationship between the Elmore Scale of 

Anomie (ESA) and the Allport-Vernon-Lindzey Scale of Values 



46 

(AVL). No significant differences were found on the PIL on 

the basis of sex; class in college; or, membership in a 

sorority or fraternity when compared to non-Greek students. 

The PIL correlated moderately high (r = .59) with the 

Meaninglessness subscale of the ESA, however, no relation

ship was found with the other five subscales of the ESA. 

Utilizing MI4PI profiles, 6 8 white, middle class Roman 

Catholic college sophomores were classified as normal, 

anxious, or disturbed by Cleare (1968). The normal group 

had higher ego identity, lower anomie, and higher purpose 

in life than subjects who were deviant in terms of their 

profiles. The anxious and disturbed groups differed between 

themselves only in the case of purpose in life: the anxious 

group scoring significantly lower than the disturbed group. 

Doerries (19 70) hypothesized that purpose-in-life would 

be related to participation in social activities. Subjects 

used were 184 male and female introductory psychology 

students. The PIL was given to subjects along with a 

Social Participation Checklist which listed 124 university 

sponsored clubs and organizations, 28 community groups, and 

spaces for organizations not included on the list. Students 

who indicated zero or one organization were considered low 

in organizational participation; students who checked two 

or more were considered high, Doerries found that students 

with high PIL scores participated in a greater number of 
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organizations than students with low PIL scores (p < .001). 

In addition, half of the subjects were given the PIL with 

instructions that their professor was interested in their 

personal performance (personal performance set) and half of 

the subjects were given the PIL with instructions that a 

graduate student was conducting research, he would keep 

the results anonymous, and he was only interested in the 

group performance (personal detachment set). Doerries 

found that there was no difference between the two sets. 

One interesting finding was that significantly (p < ,01) 

more women than men scored above the median PIL score. 

Murphy (1966) studied the relationship of PIL scores 

and four life objectives: God, loved one, cause, society, 

Frankl had postulated that God, a loved one, a cause or 

project, and society impart meaning or purpose in life to an 

individual to the same extent. Subjects used were middle 

class, had religious affiliation and generally had a high 

school education or better. Subjects completed a ranking 

scale and were divided into a God group, loved one group, 

and so forth. Measures from the God life objective and the 

loved one life objective groups were found to be related to 

the PIL; and, both were related to the PIL to the same extent. 

Murphy also found that sex was unrelated to PIL scores. 

In another study using the PIL, Silverman (19 71) gave 

a personal data questionnaire to determine drug use infor

mation from 447 subjects who were undergraduates at George 
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Washington University. Results showed significant differ

ences (p < .05) on the PIL in the predicted directions for: 

marijuana users and nonusers, psychedelic users and non-

users, pill users and nonusers. However, when marijuana 

users were divided into intensive use and moderate use 

categories, PIL scores were not significantly different. 

Silverman had also hypothesized that users of pills and/or 

psychedelic drug users would show more existential vacuum 

than marijuana users; this was not supported. Additionally, 

no significant differences in existential vacuum were found 

with respect to age, class, sex, class standing and major. 

Crumbaugh and Maholick (1969) reported that no consistent 

relationship has been found between PIL scores and sex, 

education, and intelligence. 

Yarbrough (19 71) investigated the relationship of PIL 

to various measures of religiosity in a sample of 100 under

graduates. His results indicated that: 
1. Those who belong to religious organizations 

tended to have higher PIL scores, 

2. There was no significant relationship between 
PIL scores and whether a person reported a gradual 
or sudden conversion experience. 

3. There was no significant relationship between the 
occurrence of religious experiences and PIL scores. 

4. Those with higher PIL scores tended to believe in 
an afterlife. 

5. Those subjects who prayed more frequently tended 
to have higher PIL scores. 
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6. There was no relationship between PIL scores 
and current religious doubts. 

7. Those subjects with lower PIL scores tended to 
have had past religious doubts. 

8. There was no relationship between PIL scores and 
whether or not a subject was affiliated with a 
church. 

9. There was no relationship between PIL scores and 
church attendance. 

10. There was no relationship between PIL scores and 
frequency of Bible reading. 

11. There was no difference between PIL scores and 
frequency of reading religious publications, 

12. There was no relationship between the type 
(atheistic, agnostic, or neither) of belief and 
PIL scores. 

13. There was no relationship between PIL scores and 
the consideration of a church-related vocation, 

Yarbrough's study was an empirical test of Tillich's theory 

which postulated that religion forms the basis for all 

meanings. Yarbrough's results supported Frankl's reasoning 

that there is no universal meaning in life and that meaning 

is not confined to the religious area. 

Crumbaugh, Raphael, and Shrader (19 70) hypothesized 

that purpose in life would be high in a group of 56 Dominican 

sisters in training. The Dominican is an apostolic, socially 

active order. Sisters spend seven years training, the first 

three in relative isolation. The authors administered the 

following instruments: PIL, Gordon Personal Profile, Washing

ton Social Intelligence Scale, Buhler Goals of Life Inventory, 
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Sixteen Personality Factor Questionnaire, Motivational 

Analysis Test, and the Kerr and Sperhoff Empathy Test. 

Additionally, trainee proficiency was measured using rating 

scales: by the trainee herself, by two superior sisters of 

the trainee, by two peer trainees of the trainee. The 

trainees mean PIL score of 119 compared favorably with 

that of the business and professional group (118,9) reported 

earlier by Crumbaugh (1968), An average of the ratings 

correlated ,48 with PIL scores, although the relationship 

strength dropped to .36 when limited to ratings of the 

superior sisters. The strongest relationship was between 

the PIL and the anxiety scale of the Sixteen Personality 

Factor Questionnaire (r = -.52). Results yielded high PIL 

scores suggesting that a high degree of purpose and meaning 

in life is needed and possessed for success in the order. 

While the PIL did not significantly distinguish dropouts 

from sisters who continued in training, those who continued 

did have a higher mean score, and many factors such as 

family financial problems contributed to the dropout rate. 

The relationship of the PIL to personality measures was 

found to be low to moderate, as in previous correlational 

research. 

More correlational research was conducted by Henderson 

(1970) using factor analysis. Henderson's subjects were 205 

famale undergraduates. The PIL was used as the operational 
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definition of Frankl's will-to-meaning. A battery of eight 

tests, with a total of 2 0 variables, was administered to the 

subjects. Intercorrelations were computed for the 20 vari

ables and seven factors emerged and were rotated to simple 

structure. On the first rotated factor, the PIL, a self-

acceptance scale, and an other-acceptance scale loaded 

at one pole; a measure of neuroticism and a measure of 

dogmatism loaded at the other pole. This factor was 

labeled "actualization of meaning." Henderson concluded 

that his study provided support for the hypothesis that 

will-to-meaning can be accepted as a useful variable in 

understanding people. 

Yarnell (19 71) gave a battery of instruments, including 

the PIL, to 40 Air Force personnel enrolled in a university 

extension course and 40 hospitalized schizophrenics at a 

VA hospital. His battery included Shipley Vocabulary Scale, 

Rotter's Internal-External Locus of Control Scale (I-E), 

MMPI, Spielberger State-Trait Anxiety Inventory, Kuder 

Personal Preference Record (Personal Form), and Crumbaugh's 

Seeking of Noetic Goals Test, Yarnell found significant 

negative correlations for both groups between the PIL and 

Rotter's I-E Scale, Persons with greater purpose in life 

saw themselves less at the mercy of luck and more in control 

of the situation. Scores on the PIL were not related to 

age or IQ scores. The PIL was inversely related to anxiety. 
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anxiety proneness, and the belief that one is controlled by 

external forces. Significant positive relationships in the 

normal group were found between the PIL and preference for 

being active in groups (Kuder), 

Applying Frankl's formulations to the world of work, 

Sargent (1971) randomly distributed a battery of instru

ments to 130 personnel in a housing company. The sample 

included clerical, executive-secretarial, supervisory and 

executive personnel, Sargent utilized the PIL, Job Involve

ment Index (JII), Job Description Index (JDI), and Job in 

General Faces Scale (JIG), For both males and females, the 

PIL and JIG were significantly related (p < .05), The PIL 

and JDI were only significantly related for the males. The 

hypothesis that purpose-in-life and job satisfaction are 

significantly related was partially supported. Job involve

ment measured by JII and purpose-in-life were highly associ

ated. The JII was predictive of purpose in life by itself 

as it was when combined with the JDI. This association is 

interesting in terms of Frankl's theory which postulates 

that one way to find meaning in the world is through involve

ment in a meaningful task to accomplish. It appeared that 

the JII score gives a measure of this involvement with one 

task area. It is therefore understandable that job involve

ment and purpose-in-life are as strongly associated as job 

satisfaction and purpose-in-life. 
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Acuff (1967) was the first researcher to use the PIL 

with older populations. He found that retired professionals, 

such as teachers and clergymen, maintained a satisfactory 

level of adjustment and that demoralization did not neces

sarily accompany professional disengagement. General 

adjustment, for those living under ideal retirement condi

tions, was largely independent of continuing professional 

engagement. Maintaining some degree of professional involve

ment did not add much to maintaining a high level of purpose 

and meaning in life. Crumbaugh (1972a) suggested that 

further research among the aged using the PIL is warranted. 

Reliability of the PIL has tended to be adequate. In 

Murphy's (1966) study, test-retest reliability over a period 

of 2 weeks, by Pearson r formula was .90 for over 200 sub

jects. Crumbaugh and Maholick (1964) obtained an odd-even 

reliability of .81 (Pearson r, N = 225), corrected to .90 

using the Spearman Brown formula. In his validation study, 

Crumbaugh (1968) obtained a split-half reliability coeffi

cient of .85, corrected to ,92 using Spearman Brown. 

Pre- and Posttest Research 
Using the PIL 

Less prevalent than correlational research in the 

literature utilizing the PIL were pre- and posttest, 

experimental design studies. 
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Klingberg (1971) investigated the influence of seminary 

T-groups on the personality, and theological beliefs of 

seminary students. He used four groups, controlled for 

age, sex, academic level and curriculum. Each group had 

12 members: three groups were sensitivity groups; one 

group was a self-directed group. Two of the sensitivity 

groups were led by the experimenter and one was led by a 

disinterested professional. The pre- and posttest measures 

were the PIL, the Intrinsic scale of Allport's Personal 

Orientation Inventory (POI), and the Nearness to God and 

Fundamentalism-Humanism scales of the Religious Attitude 

Inventory. Allport's Intrinsic scale was used as a measure 

of self-actualization (inner-directedness). No experimenter 

bias was found when the experimenter-led and disinterested 

professional-led groups were compared.,.. On both the PIL and 

POI measures, the effects of the T-group were to change 

scores in both directions with no overall gain or loss. 

On the Fundamentalism-Humanism scale posttest, those who 

had high pretest scores tended to score lower and vice 

versa. The T-group experience brought students away from 

the extremes to the center of the continuum, an apparent 

regression toward the mean effect. 

Gutfeldt (1970) studied the effect of individual 

counseling on perceived purpose in life of freshmen students 

who volunteered for five counseling sessions. Of the 20 



55 

subjects who participated, 10 were randomly assigned to 

the experimental group. Of the 10 experimental subjects, 

7 brought specific problems from hom.e to discuss. The 

type of personal counseling provided emphasized active 

listening, and dealt with feelings. On the pretest, no 

significant difference was found between the two groups 

on the PIL. The means for the experimental and control 

groups on the pretest were 94 and 95.3, respectively. 

Norms for the PIL based on college students show a m̂ ean 

of 102, It is not surprising, in light of previously cited 

research, that volunteers for counseling had lower PIL 

scores. On the posttest, the control group did not change 

significantly. Scores of the experim.ental group increased 

significantly (p < .01). The mean of the increases was 

14.4 points. Gutfeldt also found that those with the 

lowest scores in the experimental group made the greatest 

gains. 

Crumbaugh (19 72b) compared three treatments to determine 

their effect on existential vacuum. The first treatment con

sisted of 10, 2-hour sessions of group logotherapy. Group 

members were 30 alcoholics selected on the basis of clinical 

judgment of the presence of existential vacuum who had com

pleted the second treatment. The second treatment consisted 

of a special alcoholic treatment program which included 

didactic lectures and group therapy (N = 51), The third 
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treatment, a comparison group, consisted of 14 seminarians 

in their first year of training for the priesthood partici

pating in a group marathon, Crumbaugh found that all three 

therapy groups showed predicted improvement in PIL scores 

following therapy. The logotherapy group was the only 

treatment to show statistically significant improvem.ent. 

Subjects in the logotherapy group were clinically judged 

to have relatively more existential vacuum. This is seen 

in their pretest mean which was significantly lower than 

the second treatment group, Crumbaugh pointed out that the 

higher the PIL pretest score, the more difficult it is to 

get improvement. He also showed that retesting with the 

PIL does not result in significantly different scores. 

That is, without a treatment, PIL pre- and posttest scores 

remain virtually the same for subjects. 

Summary 

The research surveyed suggested that the PIL is a 

useful measure of Frankl's will-to-meaning. It is based 

on Frankl's theoretical constructs; it discriminated between 

samples presumed to have varying levels of will-to-meaning; 

it related only moderately to traditional psychopathological 

categories or measures of values; it had adequate relia

bility. In addition to Doerries (1970), Snavely (1962) 

also found the PIL to be minimally affected by social 

desirability. 
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Correlational research has generally shown that high 

purpose in life, or the absence of existential vacuum is 

found more in "normal" populations, relatively free from 

depression and anxiety. Low purpose in life has been found 

among drug users, alcoholic and psychiatric populations. 

The high purpose in life individual was found to be more 

active in terms of participating in organizations and shows 

a preference for being active in groups. Additionally, the 

research suggested that high purpose-in-life is related to 

being satisfied with and involved in one's job. 

Correlational research has been more prevalent in 

the literature than research using a treatment. However, 

various treatments were found to influence existential 

vacuum with the best results being obtained when the treat

ment addressed itself specifically to finding meaning or 

purpose-in-life. 

Crumbaugh (19 74) indicated that logoanalysis has not 

been empirically evaluated nor has its recently developed 

form (Crumbaugh, 1973) been used in a group setting as a 

treatment. 

Theory and Practice of Guided Imagery 

Holt (1964) , tracing the development and history of 

imagery, pointed out that the rise in behaviorism in 

America prevented an emphasis on imagery in psychology. 
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The study of imagery may be traced to the work of 

Fechner (1966) in the early laboratories of psychology. 

Segal (1971) attributed a rising interest in imagery to 

the spread of the use of introspective methods. Behaviorism, 

however, with its attack on the Structuralists and their 

introspection, did away with the idea of studying imagery. 

Richardson (1969) pointed out that imagery regained impor

tance in the early 1950's due to psychology enlarging its 

area of research. Holt (1964) attributed the increasing 

interest in imagery to recent experimentation in sensory 

deprivation, a growing popularity of parapsychology, and 

discoveries in the area of brain research. Holt added, 

however, that in the rise, fall, and rise again of interest 

in imagery, the working clinician has never tried to do 

without either behavioral observations or reports of sub

jective reaction, 

Richardson (1969) attempted to clarify the meaning 

of imagery by dividing the concept into four major subtypes: 

1. After-imagery. Most individuals have experienced 
this visual after-image. An example is the spots 
a person sees after a camera bulb has flashed. 
Although the visual after-image has been the most 
common in experimentation, pressure and auditory 
after-imagery has been considered by some 
researchers. 

2. Eidetic imagery. This subtype differs from 
after-imagery by persisting longer and not re
quiring a fixed gaze for its formation. Eidetic 
imagery may be recovered at will, "Photographic 
memory," in the popularly used sense is an example. 
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3. Imagination imagery. Imagination images are 
highly detailed, novel, and vividly colored. 
This subtype includes hypnogogic imagery, percep
tual isolation imagery, hallucinogenic imagery, 
photic stimulation imagery, and sleep deprivation 
imagery.^ The difference between these kinds of 
imagination imagery are found in the antecedent 
conditions that arouse them. 

4. Memory imagery. This subtype is the common and 
familiar imagery of everyday life. "It may accom
pany the recall of events from the past, the on
going thought processes of the present or the 
anticipatory actions and events of the future 
(p. 43)." Memory imagery has also 'been defined 
as imagery which pertains to particular events 
or occasions having a personal reference. 

Richardson utilized an example to clarify the difference 

between memory and imagination imagery. Memory imagery 

is a picture in the "mind's eye" of a person of a particular 

claw hammer hanging on a particular hook in the garage. The 

mental picture of a hammer with a gold head and ivory handle 

would be an imagination image because the person had never 

seen such a hammer until he constructed it in his 

imagination. 

Broadway (19 71) and Warrington (19 73) both surveyed 

the related literature concerning imagery. Warrington 

found no relationship between defensiveness (as measured 

by the MMPI, K scale) and, vividness or controllability of 

imagery in college students. 

Recently, interest in imagery increased as a result 

of its utilization in psychotherapy by clinicians of 

varying persuasions. Lazarus (1971), a behavior therapist. 
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referred to Hebb's (1968) paper and declared that the 

thoughts that accompany observable or measurable responses 

are often no more, or less significant than the observable. 

Applications of Imagery in Psychotherapy 

Lazarus (1961) utilized imagery in systematic 

desensitization and what he termed, rational imagery. 

In rational imagery, a person, after feeling extremely 

upset or anxious, imagines himself confronting a group 

of peers with the question, "What would you consider a 

reasonable response under the circumstances?" 

Horowitz (1968) discussed visual thought images in 

psychotherapy as diagnostic in terms of important infor

mation about the cognitive dynamics of the patient that is 

obtained. Reyher (1963) also felt that free imagery (free 

association with closed eyes) provided the client and 

therapist with important material that otherwise might 

not emerge, or would take a longer time to emerge. 

Reyher (1969) and Reyher and Smeltzer (1968) dealt 

with visual imagery as a technique to get at repressed 

material quickly. Warren (1961) commented on the develop

ment of psychoanalysis and said that when Freud shifted 

emphases from visual to verbal, sleep to wakefulness, and 

abandoned the concentration technique, imagery was neglected 

Warren suggested that when the client experiences visual 
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images, he is discharging impulses which the patient fears 

might disturb his relationship with the therapist if ver

balized. Kanzer (1958) saw image formation in the client 

as a sign of wanting to withdraw from the analytic session, 

Biddle (1969) discussed the use of imagery in terms of having 

the client take a new look at the world and seeing authority 

figures in a different light, Jellinek (1949) commented 

that visualizing thought, ideas, and memories is a general 

human tendency, Jellinek used the term spontaneous imagery 

to describe his procedure of relaxing the patient and having 

him close his eyes, and directing him to look into the grey 

light inside his closed eyes and to dismiss as much as 

possible any active thinking, Jellinek reported that once 

a state similar to the state experienced immediately before 

falling asleep has been achieved, the client is told to 

imagine a butterfly sitting on the bridge of his nose, to 

focus on it and describe what it does. From this point, 

Jellinek said, imagery developed very easily. 

Wolpin (1969) discussed what he called guided 

imagining as a technique to enable people to do in their 

daily life what they desire to do. It may be used with 

normals, out-patients and hospitalized nonpsychotics. 

Fears such as report writing, snakes, and public speaking 

as well as impotence and chronic inability to achieve 

orgasm have been treated successfully with guided imagining. 
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Wolpin pointed out that his technique differed from those 

of Wolpe and Stampfl, Essentially, the client closes his 

eyes and is given a descriptive scene including the 

behavior he wants to engage in. Unlike analytic pro

cedures, little attention is paid to how the client feels; 

the emphasis is on imagining overt motor behavior, having 

the person do exactly what he wants to be able to do. 

Sometimes clients become upset; when this happens, they 

are encouraged to continue to feel what they are experi

encing and continue with the visualization. Brown (1969) 

discussed induced imagery as a technique where the therapist 

directs the client to put his ideas and feeling about an 

object or a situation into a mental image such as an imag

ined situation, an animal form, a caricature, or a cartoon. 

When the client reimagined the scene three or four times in 

the session, emotions associated with them decreased 

markedly. 

Both Hammer (1967) and Desoille (1966) comprehensively 

described a technique called the directed daydream which 

relied heavily on the use of imagination. The directed day

dream, according to Hammer, may be used as a diagnostic or 

therapeutic device. Hammer further pointed out that the 

directed daydream had been used exclusively in Europe by 

Leuner in Germany, Desoille in France, and Assagioli in 

Italy. Symbols and their meanings are essential to the 
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procedure. Desoille listed standard themes, with appro

priate symbols, as starting points for treatment sessions. 

Desoille simply described the technique; 

Basic procedure of this experiment is quite simple: 
it consists of having the S engage in a daydream 
while he is stretched out on a couch as comfortably 
as possible in a state of muscular relaxation. It 
is not necessary that he be completely relaxed, but 
he should be isolated from noise and should be in 
semi-darkness with his eyes closed.(p. 1) 

A starting image, for example, a sword is provided the 

client, and then his daydream is guided, making use of 

suggestion. This direction differentiates the directed 

daydream from the spontaneous daydream, Johnsgard (1969) 

utilized essentially the same technique described by Hammer 

(196 7). Johnsgard worked with the symbols and situations 

present in anxiety dreams and recurrent nightmares. The 

procedure involved having the patient describe his nightmare 

clearly, having the patient close his eyes and relax, having 

him make the dream "here and now," having the patient pro

gressively stand his ground and confront the symbol in a 

positive fashion. When the patient is unable to move on 

and positively confront the symbol, the therapist moves 

to a less troublesome part of the dream temporarily. 

The techniques described as emotive imagery (Lazarus & 

Abramovitz, 1962) and implosive therapy (Hogan, 1966) 

utilized imagination in therapy. Hogan (1966) pointed out 

that Stampfl introduced implosive therapy in 1961. Implosive 
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therapy is a behavior therapy technique in which desensiti

zation is achieved by eliciting a massive "flood" or implo

sion of anxiety. The therapist instructs the patient to 

imagine key scenes, and experience as much anxiety, tension 

and emotion ability as possible. The patient keeps his eyes 

closed. He experiences emotion and anxiety, but in the 

absence of primary reinforcement; that is, the terrible 

things he -thinks will occur, do not occur. In a study 

reported by Hogan (1966) implosive therapy was a successful 

treatment for psychotics. One year after treatment, 18 of 

26 treatment psychotics were classified as successful; 

8 of 24 non-implosive controls were classified as success

ful. The treatment group shifted significantly away from 

pathology as measured by the F, Hs, Hy and Sc scales of 

the MMPI. 

Covert sensitization is another therapy technique 

utilizing imagination. Many psychologists and psychia

trists have found the approach using electrical and chemical 

aversion both ethically and aesthetically inacceptable (Gold 

& Neufeld, 1965). As a result, the use of imagination to 

produce an aversive stimulus has been utilized. Cautela 

(1967, 1966) explained his procedure as covert because the 

undesirable and aversive stimuli are presented in imagination 

only. The subject is asked to visualize the stimulus he 

finds pleasurable while at the same time he is given 
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instructions to imagine an unpleasant sensation like 

vomiting. An example is the treatment of a homosexual: 

he is taught to relax; told to close his eyes; instructed 

to imagine a scene (for example, a naked man); instructed 

to imagine sores all over his body, vomiting, food caught 

in his throat, and choking as he approaches the naked 

man. Cautela (1966) discussed the use of covert sensiti

zation as a successful treatment with homosexuality, 

obesity, alcoholism., and other compulsions, Ashem and 

Donner (1968) reported successful research utilizing 

covert sensitization with alcoholics. The technique was 

successfully used by Kolvin (1967) with an adolescent 

fetishist and an adolescent petrol addict, who sniffed 

gasoline habitually. Much of the research using this 

technique is presented in one-shot case studies. 

Imagining scenes, of course, has been used extensively 

in systematic desensitization, patterned after Wolpe. 

Lazarus (19 71) indicated that success using this technique 

depends in part on the client's ability to imagine the 

scenes vividly. Systematic desensitization involves the 

presentation in imagination of anxiety-provoking items in 

heirarchical form while the client is relaxed, resulting 

in the client learning to imagine the items without feeling 

nervous or upset. 

Cautela and Wisocki (1969) used imagination to modify 

attitudes toward the elderly. In this interesting research. 
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9 3 undergraduates at Boston College were given a question

naire to assess their attitudes toward the elderly. One 

week later, subjects in the experimental group were asked 

to imagine a scene in which their lives were saved after 

an auto accident by an elderly person. The experimental 

group subjects were instructed to practice imagining the 

scene twice a day. Ten days later, all subjects were given 

the questionnaire. There was a significant difference 

(p < .01) in the positive direction for the experimental 

group. There was a slightly negative, but not statistically 

significant change for the control group. 

Summary 

Consideration of imagery dated from the earliest 

psychological laboratories and became popular when the 

Structuralists were employing the methodology of intro

spection. The growth of Behaviorism resulted in a decrease 

of attention paid to imagery. 

Regaining importance in the 1950's imagery has been 

utilized in various psychotherapy techniques by therapists 

of varied orientations. Common to all the techniques 

mentioned are several factors: the client is generally 

relaxed, his eyes are closed, and he is asked to use his 

imagination, to see scenes, situations, and symbols in 

his "mind's eye." 
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Imagery has proven to be an effective technique for 

reducing and eliminating fears, for changing attitudes, 

and for treating psychotic patients. 

Nowhere in the literature has the use of imagery been 

considered as a treatment for existential vacuum. It 

appears an interesting course of action to consider using 

imagery to (1) expand conscious awareness and (2) stimulate 

creative imagination, the goals of logoanalysis. 

The idea of using imagery appears to be a logical, 

viable alternative treatment to logoanalysis, Logoanalysis 

is a more action-oriented treatment and im.agery a more 

passive treatment. 

Conclusion 

Rationale for Study 

Need 

London (1964) observed that: 

However interesting, plausible, and appealing a 
theory may be, it is techniques, not theories, 
that are actually used on people. Study of the 
effects of psychotherapy, therefore, is always 
the study of the effectiveness of techniques. 
(p. 33). 

Crumbaugh (1973) has developed a series of specific tech

niques which need to be evaluated in terms of their effec

tiveness in helping people. Existentialists have often 

been criticized for their lack of research efforts. There 

is a need to evaluate the effectiveness of logotherapeutic 

techniques and conduct research in this area. 
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Uniqueness 

The concerns of this study are unique in several 

aspects. First, no evaluation of the effectiveness of 

logoanalysis has been conducted. The present study will 

provide an evaluation of logoanalysis. 

Second, most of the research concerning existential 

vacuum has been correlational and few studies have utilized 

treatment designs. The current investigation will employ 

an experimental design. 

Third, imagery has not been used to treat existential 

vacuum. This study will compare the effectiveness of logo-

analysis and guided imagery. 

Fourth, in addition to the PIL, a unique measure will 

be utilized to assess the presence of boredom. The measure 

will consist of a pre- and posttest diary of the subject's 

activities, and his encounters with others over a one week 

period. 

Fifth, logoanalysis and guided imagery have not been 

used in group format in any experimental research. The 

current investigation utilizes group format treatments. 

Summary 

More and more, persons seeking psychotherapy are 

reporting a lack of meaning in their lives. The major 

characteristic of this condition is boredom, and when this 
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condition occurs with neurotic symptoms it is what Maddi 

(1967) called a new neurosis, existential neurosis. Logo

therapy, a philosophy of life, theory of personality and 

a technique of therapy, was developed by Frankl to treat 

existential vacuum. Crumbaugh developed logoanalysis, 

a specific sequence of behavior techniques as an extension 

of logotherapy. Logoanalysis was designed to engage clients 

in a search for concrete meanings for their lives. Although 

empirical research has been conducted on the efficacy of 

one logotherapeutic technique, paradoxical intention, no 

research has been conducted on the efficacy of dereflection. 

Crumbaugh's logoanalysis has operationalized dereflection 

by providing specific, relevant exercises designed to 

refocus an individual's attention from his symptoms to 

activities which engage him in a search for meaning. 

Research involving the development and use of the PIL 

test substantiated the presence of existential vacuum in 

varying proportions in different populations. 

After a survey of the uses of imagery in psychotherapy, 

its use was suggested as a second possible treatment for 

existential vacuum. 



CHAPTER II 

METHODOLOGY 

Chapter II discusses the setting of the investigation, 

subjects, procedure, instruments used, and experimental 

design and statistical analysis. 

The present study was conducted at William Beaumont 

Army Medical Center (WBAMC) , one of seven m.edical centers 

in the U.S. Army. It is situated adjacent to Fort Bliss 

in El Paso, Texas. WBAMC is one of the largest medical 

centers in the Army, serving over 900,000 outpatient visits 

a year, in addition to its inpatient services. 

Subjects 

Subjects came from three sources: the Adolescent 

Clinic of WBAMC, the Junior Enlisted Wives Club of Fort 

Bliss, and the Alivioni Youth Home in El Paso. 

Adolescent Clinic 

The first source was the Adolescent Clinic of WBAMC. 

The clinic began in July/1974, with 380 patient visits its 

first month. Use of the clinic by young adults mushroomed 

with 1,003 patient visits reported in November, 1974. 

Although clinic personnel (physicians, nurses. Red 

Cross volunteers) spend an average of 20-25 minutes with 

each clinic patron, there was a growing concern by clinic 

70 
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personnel that the social-psychological needs of the clinic 

patrons were not being adequately met. Physicians reported 

that the young adults visiting the clinic, for a myriad of 

reasons, displayed a need to discuss values and express 

feelings. 

As a result of this perceived need, increasing liason 

was developed between the Adolescent Clinic and the Psy

chology Service, Department of Psychiatry. In the month 

of October, 19 74, the Adolescent Clinic randomly adminis

tered 15 Purpose-in-Life Tests (PIL) to its patrons over a 

period of one week. Seven of the 15 young adults sampled 

had depressed scores (< 92) on the PIL (Part A). Upon 

reviewing responses to Part B, the open-ended questions on 

the PIL, it became further evident that logoanalysis and 

guided imagery based on logotherapy would be appropriate 

for the young adult population, since many of these responses 

clearly showed a lack of direction and absence of concrete 

goals. 

Young adults in the present study were screened at the 

Adolescent Clinic. They were ages 14-18, both male and 

female. Those who achieved a low PIL score (<. 91) and a 

reading level,of at least sixth grade on a literacy test 

were asked to participate. Young adults with high PIL 

scores were told that their test results indicated the 

presence of concrete goals and that expenditure of time 
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to attend the Purpose in Life group was not recommended. 

Junior Enlisted Wives Club 

The second source was the wives of junior enlisted 

personnel at Fort Bliss Army Post. Junior enlisted per

sonnel are those below the grade of E-6. 

Chaplains, unit commanders, and mental health pro

fessionals working with the population indicated that there 

was considerable boredom present. Logoanalysis and guided 

imagery were approved to be presented under the auspices of 

the Junior Enlisted Wives Council, the governing body for 

the Junior Enlisted Wives Club, as classes. These classes 

were advertized, and interested junior enlisted wives were 

invited to participate. Low PIL subjects (̂  91) with at 

least a sixth grade reading level were used in this study. 

High PIL subjects were told that their expenditure of time 

was not warranted since their scores indicated the presence 

of concrete goals and definite purpose in life. 

Alivioni Youth Home 

The third source of subjects was the Alivioni Youth 

Home in El Paso. The experimenter sought an additional 

source to insure an adequate sample size. The residents 

at Alivioni Youth Home were predominantly male, Mexican-

American, and 14-18 years of age. Some of the youth were 

placed at Alivioni because of poor home environments and 
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others due to law violations. The residential center is 

supported by the local United Fund and through federal 

grant funding. The population of the home is generally 

16-20 yoiong people, with a rapid turnover rate. Residents, 

with low PIL scores (£ 91) were randomly assigned to 

treatments. Residents with high PIL scores (>. 92) were 

allowed to attend group sessions. 

Procedure 

Subjects were pretested at meetings held before 

treatment was initiated. Low PIL subjects were randomly 

assigned to one of three treatments. One treatment was 

Crumbaugh's (19 73) logoanalysis. The second treatment 

utilized guided imagery exercises developed by the experi

menter. The third treatment was a control group with no 

therapist contact. However, the control group subjects 

were given the best selling book. How to Be Your Own Best 

Friend (Newman & Berkowitz, 19 74) to read. 

During the treatment period, six groups were held: 

Logoanalysis with adolescents,.N = 8 
Guided imagery with adolescents, N = 8 

Logoanalysis with junior enlisted wives, N = 3 
Guided imagery with junior enlisted wives, N = 3 

Logoanalysis with Alivioni adolescents, N = 2 
Guided imagery with Alivioni adolescents, N = 2 

Subjects who served as controls were told they would be 

offered an opportunity for participation in a group after 

the first series of groups had terminated. 
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Initially, only persons with PIL scores <. 91 were to 

be used in the investigation. However, due to a fear of 

an insufficient number, seven persons with scores >. 92 

were utilized. These seven individuals were randomly 

assigned to treatment groups as shown in Table 1. 

Two persons with PIL scores as high as 97 (40th per

centile) were used in the study. Subject composition of 

each treatment is given in Table 1. 

TABLE 1 

CHARACTERISTICS OF SUBJECTS IN EACH 
TREATMENT CONDITION 

Logoanalysis Imagery Control 

Number (Total = 39) 

Male 
Female 

Anglo 
Mexican-American 

Average Age (Years) 

Average Education 
Grade Level 

WBAMC Adolescents 
Junior Enlisted Wives 
Alivioni Adolescents 

Number Subjects with 
PIL Scores >. 92 

Actual PIL Scores >. 92 

13 13 13 

7 
6 

12 
1 

5 
8 

11 
2 

6 
7 

10 
3 

17.98 

10.8 

8 
3 
2 

2 

95,95 

17.54 

9.9 

8 
3 
2 

19,00 

10.2 

8 
3 
2 

97,94 94,94,97 
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After the seven week treatment period, subjects were 

given the posttest measures. Four weeks after posttest, 

participants were asked to attend a follow-up meeting. At 

this meeting, follow-up test measures were administered. 

Persons who did not attend the follow-up sessions were 

provided the follow-up test measures through the mail with 

a stamped, pre-addressed envelope enclosed for their use, 

Logoanalysis 

The seven major exercises of logoanalysis were described 

in the first chapter. The logoanalysis treatment consisted 

of seven sessions with one session a week for seven weeks. 

Each session lasted approximately one and one-half hours. 

One hour each session was used for group discussion center

ing on the meaning a particular exercise had for the members. 

One-half hour each session was used to introduce one of the 

exercises to the group, to be carried out that week. The 

sequence of treatment was as follows: 

Session 

1 
2 
3 
4 
5 
6 

Discussed 
Exercise 

1 
2 
3 
4 
5 
6,7 

Posttest 

Assigned 
Exercise 

1,2 
3 
4 
5 
6,7 
none 
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During the first session. Exercise 1 was completed as a 

group (the seven basic lists) and Exercise 2 was assigned 

for Session 2. 

Each of the exercises assigned was done by members 

between group sessions. For each exercise, the members 

were provided a mimeographed sheet on which to record the 

results of the exercise (see Appendix A). Knowing that all 

members reported the following week on their experiences 

provided an incentive for members to carry out their 

assignments. In individual counseling, Crumbaugh (1973) 

reported, clients sometimes did not complete their 

assignments. 

Some members of the logoanalysis treatment did not 

completely finish all given assignments. Members reported 

their experiences to the extent that they carried out the 

exercises. They were encouraged to proceed with the group's 

progression, and allowed to finish uncompleted exercises at 

their own pace. Before beginning logoanalysis, members 

were given the seven basic beliefs of logoanalysis (see 

Appendix D). 

Guided Imagery 

All of the uses of imagination in therapy, which were 

reviewed in Chapter I, had certain characteristics in 

common. Subjects were relaxed, eyes were closed, and 

instructions were given to subjects to use their imagination, 
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Most of the therapists who reported using imagery 

mentioned that the client should be relaxed. The deep 

breathing exercises utilized by Wine (1974) appeared to 

be an excellent technique for attaining relaxation. The 

deep breathing technique used by Wine was briefly taught 

and quickly learned. Wine, using the deep breathing tech

nique, had students sit in straight, but upholstered, 

chairs. The following set of instructions were given 

slowly and calmly, with frequent pauses, by the therapist, 

not read: 

Settle back comfortably in your chair. Jiggle your 
legs up and down for a moment, then allow them to drop 
loosely with your feet flat on the floor. Shake your 
arms vigorously, then allow them to drop loosely and 
comfortably to the arms of your chair. Close your 
eyes. Swing your head aroiond slowly several times 
in a wide, loose circle, then let it settle into a 
comfortable, relaxed position. If there are any 
other muscles in your body that feel tense and tight 
right now, just take a moment to clench that muscle 
tightly . . . now relax, let it go loose and relaxed. 
Now, let's begin breathing deeply, regularly, as much 
as you can hold. As you do so, you will feel your 
stomach rising slowly. Hold your breath as I count 
to five, then exhale slowly, letting the air pass 
between your parted lips. Experience the slow fall 
of your stomach as you do so. Now inhale slowly---
deeply take in as much air as you can . . . hold it 
1-2-3-4-5, exhale. As the air passes between your 
parted lips you feel yourself becoming more relaxed. 
Inhale slowly . . . hold it . . . exhale. Notice the 
feeling of comfort and relaxation you are able to 
bring forth. Continue breathing slowly and deeply 
for a few minutes. (Wine, 1974, p. 8). 

The exercises by Wine (1974) were slightly modified 

in that five seconds inhalation with ten seconds exhalation 

were used instead of seven and five seconds, respectively. 
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The group leader participated in and modeled the 

exercise. Two relaxation exercises were included in each 

session. Subjects in the imagery group were requested to 

practice the exercise once between sessions. 

After each deep breathing relaxation exercise, with 

eyes closed, subjects received instructions to use their 

imagination to visualize scenes, symbols, and situations 

in their "mind's eye." These instructions roughly corre

sponded to the seven major exercises of logoanalysis. The 

transcripts of the imagery exercise instructions are found 

in Appendix E. 

The guided imagery group met for seven sessions and 

was given relaxation and imagination exercises. Each 

session lasted approximately one and one-half hours and 

followed the following format: 

1. Relaxation exercise 10 mins. 
2. Imagery exercise 20 mins. 
3. Break 5 mins. 
4. Relaxation exercise 10 mins. 
5. Imagery exercise 20 mins. 
6. Guidance 20 mins. 

Guidance Summaries , 

Both logoanalysis and guided imagery treatments 

included guidance summaries. These summaries, written by 

the experimenter, were abstracts based on Frankl's theory 

of logotherapy. They were taught and offered for dis

cussion. Each guidance summary directly related to the 
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exercises of the logoanalysis and guided imagery groups. 

The guidance summaries were included in the treatment to 

insure that subjects would see the reason or purpose for 

the exercises. 

An example of a guidance summary from the logoanalysis 

treatment came from Logoanalysis Exercise 7 (Appendix A): 

Guidance: Happiness in life is achieved by dedicating 
or committing oneself to a goal, or goals. Happiness 
cannot be achieved by seeking happiness; happiness is 
the by-product of working toward the meaningful goals 
you have set for your life. Goals provide a sense of 
purpose and direction for your life. 

An example of a guidance summary from the guided imagery 

treatment is found in Imagery Exercise 6 (Appendix E): 

End of Session Guidance: Individual meaning can be 
found in attitudinal values. We cannot change our 
circumstances sometimes. We are not free from cir
cumstances, but we are perfectly free to choose our 
attitude toward the circumstances that we face. 

Group Leaders 

Group leaders consisted of the experimenter and one 

M.A. level professional engaged in private counseling in 

El Paso. The M.A. level professional, a Hungarian Jew who 

was incarcerated in a Nazi concentration camp during WWII, 

was very familiar with the work of Frankl and his theory of 

logotherapy. The experimenter and M.A. level professional 

alternated weekly leading the logoanalysis and guided 

imagery groups. The experimenter led all logoanalysis 

groups the first week of treatment, while the M.A. profes

sional served as leader of the guided imagery groups. The 
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second week, the order was reversed and this continued 

weekly throughout the treatment. One of the criticisms 

that Kemp (19 70) leveled against typical practice in group 

counseling research is that there is often a lack of com

petence and experience among group leaders. Both the 

experimenter and the M.A. level professional, who is 

familiar with the work of Crumbaugh, were knowledgeable 

in logotherapy and logoanalysis. In addition to alter

nating group leaders, the treatment format for both logo-

analysis and guided imagery was highly structured, thereby 

reducing the opportunity for experimenter bias. 

Instruments Used 

The Purpose-in-Life Test (PIL), the Neuroticism Scale 

Questionnaire (NSQ), the Tennessee Self Concept Scale (TSCS), 

and a daily Activity-Encounter Diary (DAD) were utilized 

as pre, post, and follow-up test measures. The Ohio 

Literacy Test was utilized to establish reading level of 

subjects. In addition, the "Summary of Your Progress" tally 

sheet was used in this study for the logoanalysis group as 

a procedural device, 

Purpose-in-Life Test 

The PIL was developed by Crumbaugh and was discussed 

previously. It is a measure which quantified Frankl's 

concept of existential vacuum: a failure to find meaning 

or purpose in life. This vacuum is chiefly manifested by 
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boredom. Satisfactory reliability has been shown, with 

odd-even reliabilities in the low nineties. The manual 

(Crumbaugh & Maholick, 1969) presented validity data in 

the form of mean scores for normal and various patient 

groups. Reviewers in the Seventh MMY (Buros, 1972) reported 

that the validity data support the theoretical underpinnings 

of the PIL; however, they indicated that additional work is 

needed before it can be used in the mainstream of psycho

logical research. The 20 item (see Appendix C), paper and 

pencil PIL can be administered in approximately 10 minutes. 

The authors of the PIL indicated the instrument could be 

used with adolescents and recommended the instrument for 

group administration and for research purposes. 

Neuroticism Scale Questionnaire 

The NSQ (Schier & Cattell, 1961) is a measure of 

neurotic trend. The instrument is based on the belief 

that neurotics do not differ from normals on only one 

dimension, as postulated by Eysenck, but on many personal

ity dimensions at once (Cattell, 1961; IPAT, 1960). The 

NSQ is based further on the belief that neurotic trend is 

a complex form of deviation and that six personality 

dimensions account for the most marked differences between 

clinically-judged neurotics and normals. These six di

mensions form the four factor-components of neurotic trend: 

protected emotional sensitivity, depression, submissiveness, 
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and anxiety. Schier and Cattell (1961) suggested, however, 

that the overall neuroticism sten score gives the general 

probability of belonging to the clinically defined neurotic 

category. 

The reliabilities for the subscales were in the 

sixties and seventies and the overall test neuroticism 

score reliability was in the high sixties. Construct 

validity coefficients were in the seventies and eighties. 

Good criterion validity has been shown with neurotics 

scoring significantly higher (p < .0005) than normals. 

The NSQ is a 40 item, four page booklet which can be 

completed in approximately 15 minutes. The authors wrote 

that the NSQ may be administered in a group, and that the 

NSQ is suitable for use with adolescents. The purpose and 

value of the NSQ is that it enables the researcher to 

ascertain the extent of neurotic problems in a person or 

a group of persons. The test manual provides tables to 

correct scores for sex. No corrections are necessary for 

age or educational level. 

Tennessee Self Concept Scale 

The TSCS was developed by Fitts in conjunction with 

the Tennessee Department of Mental Health (Fitts, 1965). 

The term self-concept became very popular in the United 

States in psychology and its use coincided with the 
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development of the Rogerian, or client-centered school of 

counseling in the 1940's and 1950's. The TSCS has been 

utilized extensively in research: Buros (1972) listed 

118 research studies in which it was used. in addition 

to the manual (Fitts, 1965), the publishers of the TSCS 

have compiled a supplement bibliography with all known 

research using the instrument through February, 1974 

(Fitts, 1973, 1974). 

The TSCS is easy to administer, simple for the subject, 

well standardized, and provides a multi-dimensional measure 

of self-concept. The scale consists of 100 self-descriptive 

statements which the subjects uses to describe himself (see 

Appendix I). The scale is in Likert-type format; the subject 

responds to each statement using the following one to five 

scale: 

Completely Mostly Partly false Mostly Completely 
false false & partly true true true 

1 2 3 4 5 

The instrument is appropriate for individual or group 

administration. It can be used with subjects age 12 and 

older, and it requires a sixth grade reading level. An 

example item from the TSCS is: "I am satisfied with the 

way I treat other people" (Fitts, 1964, p. 4). 

The TSCS (Clinical and Research Form) yields scores 

for 30 variables. Only the total P score was used in the 
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present study. As the most important, single score, it 

is a measure of overall level of self-esteem. Persons 

with high scores like themselves and feel that they have 

value, worth, and self-confidence. People with low scores 

are doubtful about their own worth, view themselves as 

undesirable and often feel anxious, depressed, and unhappy. 

Bentler (Buros, 1972) reported retest reliability 

coefficients in the high 80's for the TSCS. Suinn (Buros, 

19 72) indicated, however, that some of the Variability and 

Conflict subscores seemed to have unstable reliabilities. 

The present study does not utilize these measures. Test-

retest reliability for the measure which will be utilized 

in this study was reported by Fitts (1965): Total Positive 

(.92). The retest was given two weeks after testing. 

Concerning the validity of the TSCS, Suinn (Buros, 

1972) wrote that a problem in all self-concept assessment 

is the difficulty of choosing the criterion variable. The 

TSCS, he wrote, discriminates between patient and non

patient groups. He also reported that significant experi

ences such as psychotherapy and hospitalization do coincide 

with TSCS score changes, although sensitivity training was 

found not to effect TSCS scores. Overall, Suinn felt that 

the TSCS was one of the better measures combining group 

discrimination with self-concept information. 

The TSCS requires approximately 15 minutes to complete 



85 

Daily Activity-Encounter Diary 

Mischel (1968), Lazarus (1971) and others have spoken 

out for research endeavors which focus on the measurement 

of behavior itself, rather than underlying constructs which 

motivate or cause the behavior. Whitely and Allen (1969) 

encouraged the use of observable behavioral changes to 

assess counseling outcomes in their five recommendations 

for conducting and reporting counseling research. The 

experimenter developed the DAD to complement the standard

ized psychometric instruments used in this study. 

The DAD (see Appendix F) was kept as a diary by all 

subjects for one week preceding the initiation of treatment, 

and one week following the termination of treatment. Each 

subject was instructed to make entries twice a day. The 

first entries were made at lunch; the second entries prior 

to retiring for the evening. 

Entries consisted of three types: activities, 

encounters, and encounters with the one most significant 

other person in the subject's environment. 

The DAD covered a one-week period, including a Saturday 

and Sunday. Frankl wrote of the Sunday Neurosis, a tem

porary and periodic spiritual crisis. Frankl defined it as: 

. . . a depression which afflicts people who become 
conscious of the lack of content in their lives—the 
existential vacuum. When the rush of the busy week 
stops on Sunday and the void within them suddenly 
becomes manifest, (p, 125) 
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O'Connor (1967) warned that it is often wrongly assumed 

that the remedy for boredom is activity, especially pro

ductive activity or work, O'Connor, like Kierkegaard, 

pointed out that idleness is opposite of work. Idleness 

and boredom are different: idleness can lead to boredom, 

but so can work. Frankl (1967) recognized this when he dis

cussed the "Executive's Disease" where the professional 

worker works with maniacal zeal and yet with all his 

activity, he can still report that he has no purpose 

in life, he can still report boredom. 

With each entry on the DAD the subject entered a number 

from one to seven as follows: 

Completely Exuberant 

Bored Neutral Enthusiastic 

The boredom rating gave the subject's phenomenological 

report of specific activities and encounters he experienced. 

DAD entries were made by time category. The subject entered 

the number of major activities for that hour and then 

entered his boredom rating for that hour. In Part B, the 

subject entered the number of encounters with others that 

he had during that hour and then his boredom rating for 

that entire hour. In Part C, the subject entered the number 

of encounters with his designated most significant other 

for the given time periods. Then, he entered his boredom 

rating for that time period. 
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Ohio Literacy Test 

Since the pretest-posttest and follow-up test measures 

used required a sixth grade reading level, the Ohio Literacy 

Test (Strong, 1969) was utilized as a screening instrument 

(see Appendix G). 

The test is administered in five minutes on either a 

group or individual basis and provides a quick estimate of 

reading level. 

In addition to the above instruments, list seven in 

Exercise 1 of logoanalysis ("Summary of Your Progress" tally 

sheet) was utilized as a procedural instrument. That is, 

logoanalysis subjects utilized this sheet as a record keeping 

device to allow an individual to gauge his progress; it was 

not used as a pre, post, or follow-up test measure. 

Experimental Design and Statistical Analysis 

The Pretest-Posttest Control Group Design (Campbell & 

Stanley, 1963) was utilized: 

Ol X O2 O3 

O4 ^ °5 °6 

Observations one, four, and seven represent the pre

test, which were made prior to treatment. Observations 

two, five, and eight represent the posttest, which were 

made at the conclusion of the last treatment session. 
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Observations three, six, and nine represent a follow-up post-

test one month after termination of treatment. Treatment is 

shown by X. 

The Pretest-Posttest Control Group Design controls for 

all eight internal sources of invalidity. The design has a 

strong internal validity, and demonstrates the effect for 

those specific conditions which the experimental and control 

group have in common. External invalidity, that is the 

ability to generalize from the results, is dependent in 

this design on the subjects selected for the study, the 

interaction of the pretest and treatment, and reactive 

arrangements. 

Operational Definitions 

1. Existential Vacuum: the lower the PIL score, the 
greater the existential vacuum. Existential vacuum 
is a lack of meaning or purpose in life and Crum
baugh and Maholick (1969) suggested the following 
guidelines: 

(1) PIL scores > 112 indicate the presence of 
definite purpose and meaning in life. 

(2) PIL scores < 92 indicate the lack of clear 
meaning and purpose in life. Raw scores 
below 9 2 represent the lower quartile of 
performance on the PIL. 

2. Neuroticism: the higher the NSQ total score, the 
higher the incidence of neurotic symptomatology. 

3. Positive Self-Concept: the higher the TSCS total 
P score, the higher the self-esteem of the indi
vidual. Persons with high self-esteem scores 
like themselves and feel that they have value and 
worth. 
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4. Boredom: is defined by performance on the DAD. 
Low activity and encounter frequency counts, and 
low average boredom ratings for these activities 
and encounters indicated the presence of boredom. 

Specific Hypotheses 

The specific hypotheses are the following: 

1. Existential vacuum significantly decreases in the 

logoanalysis treatment group-

2. Existential vacuum significantly decreases in the 

guided imagery treatment group. 

3. Logoanalysis is a more effective treatment than 

guided imagery for existential vacuum. 

4. Neuroticism significantly decreases in the logo-

analysis treatment group. 

5. Neuroticism significantly decreases in the guided 

imagery treatment group. 

6. Logoanalysis is a more effective treatment than 

guided imagery in reducing neurotic trend. 

7. Positive self-concept significantly increases in 

the logoanalysis treatment group. 

8. Positive self-concept significantly increases in 

the guided imagery treatment group. 

9. Logoanalysis is a more effective treatment than 

guided imagery increasing self-concept. 

10. Logoanalysis is effective in reducing boredom. 

a. Subjects report an increase in frequency 

of activities and encounters. 
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b. Subjects report a decrease in their perceived 

boredom in these activities and encounters. 

11. Logoanalysis, the active treatment, is more 

effective in reducing boredom than guided imagery, 

the passive treatment. 

Statistical Analysis 

For the analysis of the differences between pre, post, 

and follow-up observations, the Split-Plot-Factorial (SPF-

3.3) Analysis of Variance design (Kirk, 1968) was adopted, 

permitting the experimenter to consider the interaction of 

three treatments (logoanalysis, guided imagery, control), 

with three repeated measures over time (pretest, posttest, 

follow-up). As part of this design, the repeated measures 

component offered the advantage of controlling subject 

heterogeneity, each subject essentially being designated 

as his own control (Kirk, 1968). 

Also, analyses conducted with the within-block effects 

of this design (time, and the interaction of time and group 

type) are generally more powerful than analyses on the 

between-block effect (i.e., group type) according to Kirk 

(1968). A major disadvantage of the SPF-3.3 design is the 

complex and lengthy computations required for unequal n 

cell. In this study, unequal n was dealt with by randomly 

dropping a subject to achieve equality. 
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Another major disadvantage of this design is that 

the underlying F test does not include a term for sequence 

of carry-over effects. Therefore, it is possible that the 

effects of pretesting may confound the effects of 

posttesting. 

In the present study, a Completely Randomized Analysis 

of Variance (CR-3) was conducted on the pretest results of 

all variables. When a significant F ratio was obtained on 

this analysis, a further statistical method of control, a 

Completely Randomized Analysis of Covariance (CRAC-3) was 

utilized to test hypotheses using this variable. In this 

case, posttesting and follow-up testing could be adjusted 

to remove the effects of the uncontrolled source of variation 

represented by the concomitant variate, pretesting. 

The IBM 370/145 computing system at the Texas Tech 

University Computer Center was utilized to perform all 

major computational procedures. The following computer 

programs were used by the experimenter: Texas Tech CRF-3 

Analysis of Variance (TANOVA), Texas Tech SPF-3,3 Analysis 

of Variance (TANOVA), Statistical Package for the Social 

Sciences Completely Randomized Analysis of Covariance (SPSS, 

V600), Tests of simple effects and comparisons of means 

were done by hand computation according to Kirk (196 8). 

For testing of differences between means, Tukey's post hoc 

analysis was adopted (Tukey, 1949). 
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Summary 

Logoanalysis and guided imagery based on Frankl's 

logotherapy were evaluated as treatments using the Pretest-

Posttest Control Group Design, 

Adolescents from the Adolescent Clinic at William 

Beaumont Army Medical Center, wives of Army junior enlisted 

personnel at Fort Bliss, and adolescents from Alivioni Youth 

Home were randomly assigned to one of three conditions: 

logoanalysis, guided imagery, and control. 

All subjects had low PIL scores, that is, definite 

existential vacuum was present. Thirty-two of the subjects 

had PIL scores <. 91 (25th percentile), while seven were 

included who had scores >. 92 but 1 97 (40th percentile). 

Six groups were conducted during the course of 

treatment: two for Adolescent Clinic adolescents (logo-

analysis and guided imagery), two for junior enlisted wives 

from Fort Bliss (logoanalysis and guided imagery), and two 

for Alivioni Youth Home adolescents (logoanalysis and 

guided imagery). Control subjects were given a book to 

read during the treatment period. 

All subjects were administered pretest, posttest, and 

follow-up test measures. 

Variables studied were purpose in life, neuroticism, 

positive self-concept, and boredom using the following 

instruments: Purpose-in-Life Test, Neuroticism Scale 
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Questionnaire, Tennessee Self Concept Scale and the Daily 

Activity-Encounter Diary, 

Data were analyzed using Split-Plot Factorial and 

Completely Randomized Analyses of Variance, and Completely 

Randomized Analysis of Covariance, 

Hypotheses were that treatment is better than no 

treatment; that treatment decreases existential vacuum, 

neuroticism, poor self-concept, and boredom; and, that 

logoanalysis, an active treatment, is more effective than 

guided imagery, a more passive treatment. 



CHAPTER III 

RESULTS 

The three treatment (A) conditions employed in this 

investigation were logoanalysis (A^), guided imagery i^2^ ' 

and control (A^) . Persons in each of these three conditions 

were observed over time (B) at pretest (B ), posttest (B2) 

and follow-up (B^). 

The major statistical analysis used was the SPF-3.3 

Analysis of Variance (Kirk, 1968) described in the pre

ceding chapter. Initial discussion reports results for the 

major variables of the current study: purpose in life (the 

absence of which is existential vacuum) as measured by the 

PIL, neuroticism as measured by the NSQ, and positive self-

concept as measured by the TSCS. The DAD, created by the 

author, posed some problems during the course of the inves

tigation and is reported after the three major variables. 

A CR-3 Analysis of Variance was carried out on all variables 

to establish equivalence of groups (see Appendix I). Analy

ses showed equivalent groups on all three major variables. 

Means and standard deviations for the treatment groups 

at pretest, posttest, and follow-up for the three major 

variables are found in Appendix H. 

Results of testing for main effects are summarized 

in Table 2. 

94 
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TABLE 2 

PURPOSE IN LIFE, NEUROTICISM, AND POSITIVE 
SELF-CONCEPT MAIN EFFECTS 

Source 

Purpose in Life 

Treatment (A) 
S W Groups 

Time (B) 

A X B 
B X S 

Neuroticism 

Treatment (A) 
S W Groups 

Time (B) 

A X B 
B X S 

Positive Self-Concept 

Treatment (A) 
S W Groups 

Time (B) 

A X B 
B X S 

df_ 

2 
36 

2 

4 
72 

2 
36 

2 

4 
72 

2 
36 

2 

4 
72 

Mean 
Square 

938.5 
843.9 

1867.3 

515.7 
179.2 

160.4 
212.5 

32.6 

32.9 
12.6 

5842.7 
3621.6 

4691.7 

1462.3 
557.9 

F 

1.12 

10.42 

2.88 

.75 

2.58 

2.62 

1.61 

8.40 

2.62 

E 

.34 

.00025 

.028 

.49 

.08 

.04 

.21 

.0008 

.04 

Significant AB interactions were obtained for all three 

variables, indicating that over time, significant changes 

in the data occurred for the treatments under investigation. 

Since significant A X B interactions were obtained, each of 

the three variables under discussion was tested for simple 

effects to locate the major sources of variation in the data 
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Following this, comparisons among means using Tukey's 

a posteriori procedures were made to further clarify the 

findings, 

Purpose in Life 

The results of testing for simple effects for the 

purpose in life variable showed that logoanalysis treat

ment was highly significant (p < ,01) across time (see 

Table 3), 

TABLE 

ANALYSIS OF VARIANCE 

Sourcel 

Between Subjects 
Between A at B, 
Between A at B^ 
Between A at B_ 

Within Cell 

Within Subjects 
Between B at A, 
Between B at A^ 
Between B at A^ 

A X B 

B X Subjects Within 
Groups 

Total 

d£ 

2 
2 
2 

108 

2 
2 
2 

4 

72 

116 

3 

OF PURPOSE IN 

Mean Square 

130,18 
749,83 

1,089.54 

400,74 

16,949,16 
316.00 
78.75 

515.66 

179.17 

439.26 

LIFE 

F 

.325 
1.87 
2.72* 

94,60*** 
1.76 
.44 

2.88** 

'Treatment Time 
Logoanalysis 
Guided Imagery 
Control 

B^ Pretest 
Bj Posttest 
B^ Follow-up 

10, * * p < .05 * * * < ,01. 
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The dramatic changes in the purpose in life variable 

for the logoanalysis treatment group are seen in Figure 1. 

This change was characterized by rapid acceleration from 

pretest to posttest and a slight further increase from 

posttest to follow up. 

The guided imagery and control groups also showed some 

pretest to posttest improvement in purpose in life. This 

improvement was not statistically significant for the two 

conditions. However, while the guided imagery treatment 

group maintained its increase at follow up, the control 

group did not. 

In order to further clarify the purpose in life 

results, comparisons among means were made. 

The logoanalysis group significantly (p < ,05) 

increased in purpose in life from pretest to posttest, 

and from pretest to follow up with no statistically signifi

cant change from posttest to follow up. 

Neither the guided imagery nor the control group 

showed significant increases in PIL scores from pretest 

to posttest, or from posttest to follow up. 

When treatment group means were compared at particular 

time points, logoanalysis was found to be significantly 

(p < .05) greater in purpose in life than control at follow-

up testing. At posttest, logoanalysis approached being 

significantly (p < .10) greater than control in purpose in 

life. 
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Neuroticism 

Sim.ple effects are found at Table 4 for the neuroticism 

variable. Guided imagery was diircovered to be a very suc

cessful treatment for reducing neuroticism over time 

(p < .01). 

TABLE 4 

ANALYSIS OF VARIANCE OF NEUROTICISM 

Source' df Mean Sauare 

Between Subjects 

Between A at B, 

Between A at B,. 

Between A at B^ 

Within Cell 

2 

2 

2 

108 

45.03 
49.34 

131.87 

.57 

.62 

1.67 

79.22 

Within Subjects 

Between B at A, 

Between B at A^ 

Between B at A-

A X B 

B X Subjects Within 
Groups 

Total 

Treatment 

2 

2 

2 

4 

72 

116 

2, 

Time 

13.93 

,246.00 

14.08 

32.96 

12.59 

439.26 

1.11 
178.41** 

1.12 

18.00** 

A, Logoanalysis 
A2 Guided Imagery 
A. Control 

B, Pretest 
Bp Posttest 
B~ Follow up 

* * p < .01. 
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Of the three treatment conditions, only guided imagery 

maintained its pretest to posttest success when examined at 

follow up (see Figure 2). 

Although both the logoanalysis and control groups ex

perienced a nonstatistically significant drop in neuroticism 

from pretest to posttest, this drop was not maintained at 

follow-up testing. 

Comparisons among means indicated that there was a 

significant (p < .05) decrease in neuroticism from pretest 

to follow up in the guided imagery treatment. Neither the 

logoanalysis nor the control group had significant variation 

in neuroticism scores across time. 

When treatment conditions were compared against each 

other, guided imagery had significantly (p < .01) less 

neurotic trend than the control group at follow-up testing. 

Positive Self-Concept 

Analysis of simple effects showed that logoanalysis 

treatment (A,) accounted for significant (p < .01) change 

over time, resulting in increased positive self-concept 

(see Table 5). 

Logoanalysis showed significant (p < .01) increase in 

positive self-concept from pretest to posttest, and from 

pretest to follow up (see Figure 3). 
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TABLE 5 

ANALYSIS OF VARIANCE OF POSITIVE SELF-CONCEPT 

Source' df Mean Square 

Between Subjects 

Between A at B. 

Between A at B. 

Between A at B. 

Within Cell 

2 

2 

2 

8 

151.90 

4,424.95 

419.05 

1,579,10 

.96 

2.80* 

.27 

Within Subjects 

Between B at A. 

Between B at A, 

Between B at A. 

A X B 

2 

2 

2 

4 

6,168.80 

1,316.90 

130.60 

1,462.30 

11.06*** 

2.36* 

.23 

2.62** 

B X Subjects Within 
Groups 72 557.85 

Total 116 1,702.25 

"Treatment 
A, Logoanalysis 
A2 Guided Imagery 
A- Control 

•p < .10. * * p < .05 

Time 
B, Pretest 
B2 Posttest 
B~ Follow up 

* * * p < .01. 
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Guided imagery also showed a significant (p < .05) increase 

in positive self-concept from pretest to follow up. The 

control condition exhibited no significant changes in 

positive self-concept. 

When comparing the three treatments, logoanalysis 

was found to be greater than guided imagery (p < .01) and 

greater than control (p < .01) in positive self-concept 

at posttest. Logoanalysis was also found to be greater than 

guided imagery (p < .01) and greater than control (p < .01) 

in positive self-concept at follow-up testing. 

Boredom 

The DAD, created by the experimenter to measure 

boredom, resulted in several problems. The DAD was found 

to be a reactive instrument, disliked by those persons 

completing the diary. It was found to be cumbersome, time 

consuming, and directions were not followed. Persons did 

not respond as requested; some completed the diary at one 

sitting. Many failed to respond at all. Nine of the 39 

subjects who completed the PIL, NSQ, and TSCS failed to 

complete their DAD, dropping sample size to 30. 

In addition to the previously mentioned problems of 

the instrument, the author failed to run a pilot sample on 

the instrument to obtain an idea of its validity and relia

bility. Also, no norms were available to indicate what 

frequencies and ratings should be considered typical. 
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A major additional problem with the DAD was the 

extremely large range of scores for some of the entry 

categories; an example was the Number of Encounters with 

People category where one adolescent, who worked at a store 

entered a total of 1,316 encounters for one week while 

another adolescent entered 16 for the week. 

Data were taken from the DAD to obtain 12 scores: 

Number of Activities 
Number Activities on Saturday and Sunday 
Rating of Number of Activities 
Rating of Number of Activities on Saturday and Sunday 

Number of Encounters 
Number of Encounters Saturday and Sunday 
Rating of Number of Encounters 
Rating of Number of Encounters Saturday and Sunday 

Number of Encounters Most Significant Other 
Number of Encounters Most Significant Other 

Saturday and Sunday 
Rating Number of Encounters Most Significant Other 
Rating Number of Encounters Most Significant Other 

Saturday and Sunday. 

These scores were obtained by computing totals and average 

ratings for each of the entries for the entire week, and 

then for Saturday and Sunday. 

Despite the stated problems with the DAD, statistical 

analyses were conducted. Since CR-3 analyses of variance 

on pretest scores had been computed for the DAD variables 

(see Appendix I), and equivalence of groups at pretest was 

not established for all DAD categories, the DAD was evalu

ated using a CRAC-3 analysis of covariance. 
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Of 24 analyses, only one yielded a significant F ratio 

for main effects, after taking pretest scores into consid

eration. Results of the CRAC-3 analyses are shown in 

Appendix J. 



CHAPTER IV 

DISCUSSION 

Hypothesis Testing 

Eleven hypotheses were formulated in Chapter II. 

These hypotheses were evaluated against the results reported 

in Chapter III. 

Hypothesis 1: Existential vacuum significantly 

decreased in the logoanalysis treatment group. 

Hypothesis 1 was accepted. In the logoanalysis treat

ment, there was a significant increase in PIL means from 

pretest to posttest (p <.01) and from pretest to follow up 

(p < .01). This improvement was also seen in a significant 

(p < .01) simple effect over time (pretest-posttest-follow 

up) for the logoanalysis treatment. Persons in the logo-

analysis condition increased their PIL scores from pretest 

to follow up on the average from 76.3 (8 percentile) to 

100.4 (45 percentile). The relative success of the logo-

analysis group may be assessed using the criteria given 

by Crumbaugh and Maholick (1969) for the presence and absence 

of definite purpose in life. Ten of the 13 subjects in the 

logoanalysis treatment had increased their PIL scores at 

follow up. Of these 10, four showed definite purpose in 

life (PIL >;. 113) , five were in the indecisive range (>. 92 

PIL <. 112) , and four remained in the lack of purpose in life 

range (PIL <. 91) . 
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Hypothesis 2: Existential vacuum significantly 

decreased in the guided imagery treatment group. 

Hypothesis 2 was rejected. There was no significant 

increase in PIL means from pretest to posttest, from 

posttest to follow up, or from pretest to follow up. 

Neither was there a significant simple treatment effect 

for guided imagery over time. Although not statistically 

significant, the guided imagery group increased purpose in 

life from, pretest to follow up on the average from 82.5 
t 

(15th percentile) to 91.0 (27th percentile). 

Hypothesis 3: Logoanalysis was a more effective 
treatment than guided imagery for existential 
vacuum. 

Hypothesis 3 was accepted. Logoanalysis was not found 

to be significantly greater than guided imagery at either 

posttest or follow up. However, logoanalysis was signifi

cantly (p < .05) greater than control group in purpose in 

life at follow up, while guided imagery was not. Also, 

analysis of variance showed the logoanalysis group to 

significantly (p < .01) increase in purpose in life over 

time, while the guided imagery condition did not. 

Hypothesis 4: Neurotic trend significantly decreased 
in the logoanalysis treatment group. 

Hypothesis 4 was rejected. There was no significant 

decrease by the logoanalysis group in NSQ scores from pre

test to posttest, posttest to follow up, or pretest to 

follow up. Also, logoanalysis did not show a significant 
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treatment effect over time when simple effects were computed, 

Hypothesis 5: Neurotic trend significantly decreased 
in the guided imagery treatment group. 

Hypothesis 5 was accepted. The guided imagery treat

ment showed a significant (p < .05) decrease in neurotic 

trend from pretest to follow up. 

Analysis of simple effects showed guided imagery to be 

a significant (p < .01) treatment effect over time. 

The drop in neuroticism for the guided imagery group, 

from pretest to follow up, was on the average from 44.3 

(60th percentile) to 39.7 (41st percentile). 

Hypothesis 6: Logoanalysis was a more effective 
treatment than guided imagery in reducing 
neurotic trend. 

This hypothesis was rejected. Guided imagery was found 

to be more successful in reducing neurotic trend. 

When means on the NSQ from logoanalysis and guided 

imagery groups were compared, there was no significant 

difference at pretest, posttest, or follow up. However, 

when simple effects were analyzed, guided imagery showed 

a highly significant (p < .01) treatment effect over time 

while logoanalysis did not. In addition, the guided imagery 

group showed significantly (p < .01) less neuroticism than 

the control group at follow up, while logoanalysis did not. 

Hypothesis 7: Positive self-concept significantly 
increased in the logoanalysis treatment group. 

Hypothesis 7 was accepted. In the logoanalysis treat

ment condition, there was a significant (p < .01) increase 
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in TSCS means from pretest to posttest, and from pretest 

to follow up. When tests for simple effects were conducted, 

the logoanalysis treatment was significant (p < .01) across 

time. 

When the three treatment conditions were compared, 

logoanalysis was significantly (p < .01) higher in positive 

self-concept than was the control condition at both post-

test and follow up. 

The average increase for the logoanalysis group from 

pretest to follow up was from 184.4 (4th percentile) to 

323.9 (23rd percentile). 

Hypothesis 8: Positive self-concept significantly 
increased in the guided imagery treatment 
group. 

This hypothesis was accepted. The guided imagery 

treatment resulted in significantly (p < .05) greater 

positive self-concept from pretest to follow up. There 

was no significant change shown from pretest to posttest, 

however. 

Analysis of simple effects indicated that guided 

imagery approached significance (p < .10) as a treatment 

effect over time, but did not achieve significance. 

The average increase for the guided imagery group from 

pretest to follow up was from 279.1 (3rd percentile) to 

298.8 (6th percentile). 

Hypothesis 9: Logoanalysis was a more effective 
treatment than guided imagery in increasing 
positive self-concept. 



Ill 

Hypothesis 9 was accepted. Logoanalysis resulted in 

significantly (p < .01) greater positive self-concept at 

both posttest and follow up than was found in the guided 

imagery treatment. 

Hypothesis 10: Logoanalysis was effective in reducing 
boredom. 
a. Subjects reported an increase in frequency 

of activities and encounters. 
b. Subjects reported a decrease in their 

perceived boredom in these activities 
and encounters. 

Hypothesis 11: Logoanalysis, the active treatment, was 
more effective in reducing boredom than guided 
imagery, the passive treatment. 

Hypotheses 10 and 11 were rejected. Analysis of 

covariance with pretest scores was covariates showed no 

significant main effect for any of the 12 scores obtained 

from the DAD. 

Acceptance of the DAD results argues against the case 

that treatment had an effect. The significant results 

obtained with the PIL, NSQ, and TSCS, three standardized 

instruments, each having adequate reliability, validity, 

and a research literature, were compared to the nonsignifi

cant results of an untested and untried instrument with no 

research literature. The major problems encountered when 

using the DAD were described in Chapter III. These problems, 

along with the nonsignificant findings of the instrument, 

enabled the experimenter to see the DAD results as not 

strongly contesting the results of the PIL, NSQ, and TSCS. 
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Due to absence of significant main effects, simple 

effects and further analyses were not carried out on 

DAD results. 

Although the control condition exhibited no statis

tically significant changes on the measures used, at either 

posttest or follow up, visual inspection of the graphed 

means for the PIL, NSQ, and TSCS (see Figures 1 and 3) 

showed some pretest to posttest improvement, with this 

nonsignificant gain being lost at follow up. It appeared 

that the reading of How to Be Your Own Best Friend and/or 

the pretest, or a Hawthorne effect, may have accounted for 

this nonstatistically significant increment. Most impor

tant, however was the fact that this increment was gone at 

follow up testing. Any effect present at posttest was not 

strong enough to hold for one month. 

On the contrary, both the logoanalysis and guided 

imagery treatment groups not only registered statistically 

significant pretest-posttest change, but maintained this 

change for one month following posttest on respective 

variables. 

An interesting finding was that logoanalysis, predicted 

a priori to be the better treatment for all three major 

variables, was discovered to be extremely effective in 

reducing existential vacuum and increasing positive self-

concept, but was shown to have no effect on neurotic trend. 
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On the neurotic trend variable, the logoanalysis treatment 

yielded results similar to those obtained with the control 

group. That is, in both conditions, neurotic trend de

creased from pretest to posttest but returned to pretest 

levels one month after posttest. Only guided imagery 

maintained its decrease in neuroticism at follow-up testing. 

As a matter of fact, logoanalysis and control conditions 

actually showed more neurotic trend at follow up than was 

present at pretest. 

One explanation suggested for the above finding may 

be considered by looking at the nature of the treatment 

conditions. Guided imagery consisted of two major com

ponents, deep breathing relaxation and imagery exercises. 

The treatment was essentially a relatively passive procedure 

It may have been that neurotic symptomatology responded 

best to a relaxation-type treatment which provided a person 

with a tool to be used to cope with anxiety, tension, and 

other neuroticism components. On the other hand, logo-

analysis and control (reading a book) treatments were 

heavily cognitive in nature and were more directed at 

raising questions which the client was forced to face and 

deal with in the treatment program. It could have been 

that a bombardment of questions dealing with. Who are you? 

What is life all about? What can I do to make my contri

bution? What about my future? actually served to somewhat 
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increase anxiety in the subjects and caused more internal 

conflict than there was before the person was asked to deal 

with such questions. However, once confronted with these 

questions and provided activities to help to answer the 

questions, the subject became mobilized to handle the added 

stress of dealing with these existential questions. Although 

there was a nonsignificant increase in neuroticism, there was 

a highly significant increase in purpose in life and positive 

self-concept. 

An interesting finding was the steep acceleration 

in TSCS scores from posttest to follow up after only a 

gradual increase from pretest to posttest (see Figure 3) 

in the guided imagery group. A possible explanation was 

found in the nature of the treatments. The use of deep 

breathing relaxation and imagery are more skill-oriented 

tools, that is, practice is necessary to achieve benefit 

from the techniques. It was possible that the guided 

imagery group acquired the deep breathing relaxation and 

imagery skills sometime prior to the posttest. Then, 

during the posttest to follow-up period, the subjects 

realized further benefit from the application of these 

acquired skills, despite the fact that treatment had ended. 

It was further discovered that a group format was a 

viable alternative to an individual approach in the appli

cation of logoanalysis and guided imagery as used by the 

investigator. 
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Limitations 

The findings presented in this study may only be 

generalized when the limitations of the study are considered. 

One limitation was the nature of the populations. Results 

from this investigation should only be generalized to similar 

persons. Second, both group leaders in the investigation 

were familiar with the theory, therapy, and philosophy of 

life represented by Frankl's Logotherapy. Those who use 

the treatments in this study in the future could overcome 

this limitation by reading Frankl (1955a, 1958a, 1959a, 

1962, 1967, 1969, 1973), by reading Crumbaugh (1965, 1971, 

1973), and by personally going through both the logoanalysis 

and guided imagery exercises at least one time. 

A further limitation on generalizability was found in 

the nature of both the logoanalysis and guided imagery 

groups. Logoanalysis consisted of seven exercises, and the 

seven guided imagery exercises consisted of two major com

ponents: deep breathing relaxation exercises and imagery 

exercises. The results of the current investigation pro

vided no justification for saying that any one part or 

exercise of the treatments would be effective. 



CHAPTER V 

SUMMARY AND RECOMMENDATIONS 

Summary 

The current study, using adolescents and the wives of 

Army junior enlisted personnel, evaluated two group treat

ments based on the theory and practice of Logotherapy. 

Logoanalysis (Crumbaugh, 1973), a series of seven written 

and behavioral exercises, and guided imagery, seven exer

cises based on logoanalysis and written by the experimenter, 

were found to be effective treatments when utilized in a 

group format, a viable alternative to an individual approach. 

Instruments utilized to measure change were the Purpose-

in-Life Test, Neuroticism Scale Questionnaire, Tennessee 

Self Concept Scale, and a Daily Activity-Encounter Diary 

developed by the investigator. 

Logoanalysis, evaluated experimentally for the first 

time, was found to be effective in reducing existential 

vacuum and increasing positive self-concept. 

Guided imagery, uniquely combining deep breathing 

relaxation exercises with imagery exercises was effective 

in reducing neuroticism and approached significance for 

increased positive self-concept. 

A split-plot factorial analysis of variance was used 

to analyze the data. Progress made in both experimental 
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groups by posttesting was maintained at follow-up testing. 

Control group subjects, who read How to Be Your Own Best 

Friend (Newman & Berkowitz, 1974), showed a slight, non

significant increase in positive self-concept and decreases 

in existential vacuum and neuroticism at posttest. However, 

the positive gains at posttest in the control group dis

appeared at follow-up testing. 

Recommendations 

On the basis of the current investigation, the 

following recommendations are suggested. 

First, it is recommended that further research be 

conducted to evaluate the effectiveness of logoanalysis 

with different age groups and populations. Initially, 

research efforts might be addressed to groups in which 

existential vacuum was predicted to be high: housewives, 

the elderly, the "work-aholic." 

Second, it is recommended that further research be 

conducted to determine which component of the guided 

imagery treatment accounted for the significant decrease 

in neuroticism experienced by the guided imagery group. 

Such research could investigate the influence on neuroti

cism of three treatment conditions: deep breathing relaxa

tion, imagery exercises, and a combination of the two as 

was used in the current investigation. 
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Third, since the logoanalysis and guided imagery 

groups together accounted for positive change on three 

variables, it is recommended that further research be 

conducted to examine a possible combination treatment 

group which incorporates both logoanalysis and guided 

imagery. If shown to be successful on all three variables, 

such a combination treatment would have tremendous theo

retical significance and would be suitable for treating 

the existential neurosis. However, the results of the 

current investigation suggest that a combination of the two 

treatments could also be counterproductive. That is, Logo-

analysis might serve to increase anxiety in subjects while 

having no effect on existential vacuum, and at the same 

time, guided imagery might serve to decrease anxiety while 

having no effect on existential vacuum. Further research 

is necessary to determine if a combination of the two 

treatments is desirable. 

Fourth, it is recommended that further outcome research 

be conducted utilizing psychometrically sound, behaviorally 

oriented measures in addition to popular, standardized 

psychological instruments. The DAD, created by the experi

menter and applied in the present study, proved to be a 

difficult measure to employ as well as a questionable 

measure of boredom. 
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Some correlation between the DAD and PIL would have 

been expected, since the theoretical work of Frankl (1969) 

and Crumbaugh (1973) suggested that boredom is a major 

component of purpose in life. However, product moment 

correlations between DAD frequency ratings, and the PIL 

were unanimously insignificant (see Appendix K). Recent 

work by Sheslow and Erickson (1975) investigated the 

relationship between activity preference and depression. 

They utilized an Activity Checklist, a list of 39 different 

activities in which college students typically engage. 

Subjects estimated the amount of time spent in each activity 

for a six day period. When compared to the DAD, the Activ

ity Checklist appeared to be a better instrument, since 

activities on the checklist were specified for the subjects. 

The DAD, on the other hand, forced each subject to employ 

his own idiosyncratic definition for activity and encounter. 

Even the Activity Checklist, however, caused problems. 

Sheslow and Erickson (1975) concluded, as did the present 

investigator, that further research using direct behavioral 

observation was necessary to assess qualitative aspects of 

subject's activities. 

Fifth, it is recommended that further research be 

conducted to determine the effectiveness of the individual 

exercises within logoanalysis and guided imagery. The 

current investigation only showed that the treatments as 
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a whole were effective on respective variables; the study 

was not able to say which parts of the total treatment 

contributed to the effectiveness. 

Sixth, it is recommended that further research be 

conducted to rule out the hypothesis that change in the 

measures employed were the sole result of meeting together 

with other persons and not due to the nature or content 

of the treatments. Such a hypothesis could be tested by 

utilizing a comparison group which met to engage in an 

activity unrelated to logoanalysis or guided imagery, or 

by having a comparison group of subjects report for a 

designated activity as individuals. 

Finally, further outcome and correlational research 

should be conducted to assess Frankl's Logotherapy. Since 

existentialists have been criticized for being overly 

philosophical and not scientific, it is imperative that 

existential theory and therapy be operationalized and 

scrutinized by research as was done in the present 

investigation. 
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APPENDIX A 

EXERCISES OF LOGOANALYSIS 

AND GUIDANCE SUMMARIES•'• 

Introduction 

Exercise 1 

Exercise 2 

Exercise 3 

Exercises 4, 5, 6 

Exercise 7 

Permission to use following forms was obtained from 
Nelson-Hall Publishers in a letter dated 10 June 19 74. 
These forms are from: Everything to Gain: A Guide to 
Self-fulfillment Through Logoanalysis by James C. Crumbaugh, 
1973. Forms modified to include guidance summaries. 
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1 

The exercises that you are participating in are called 

logoanalysis, Logoanalysis is a process of analyzing your 

life experiences for sources of new meaning you have over

looked, and of extending your experience into new areas to 

find a new sense of purpose. Your creative capacity will be 

stimulated by innovative thinking as you complete these 

exercises, 

These exercises were developed by Dr, James C. Crumbaugh 

who studied under the famed Viennese psychiatrist, Viktor E. 

Frankl. 

Frankl discovered that man's basic desire is to give 

an account of the purpose of his life. Frankl spent three 

years in Nazi concentration camps during the years 1942-1945. 

These included the infamous Auschwitz and Dachau camps. He 

tells of his grim experiences in his best selling book: 

Man's Search for Meaning, He was reduced to 80 pounds in 

these camps, and when he was finally released from the 

nightmare, he learned that his wife, mother, father, and 

only brother had died in the camps and their gas chambers. 

A favorite saying of Dr. Frankl's is from Nietzsche: 

"He who has a why to live for can bear almost any how." 

Written by experimenter. 
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Frankl has a deep respect for human life and opposes 

any thinking along the lines that man is "nothing but a 

machine" or "nothing but an animal" or "nothing but a 

reactive being." He has rightfully written from his first 

hand suffering, that the teaching of "nothingbutness" leads 

to a disregard for the beauty, dignity, uniqueness, and 

worth of the human being. 

According to Frankl, you and Î  are irreplaceable; there 

is no one in the whole world who is exactly like you or I, 

Like Frankl's experience, you and I are not free from cir

cumstances, but you and I will always be free to choose the 

attitudes we take toward the circumstances that we face. 

These exercises are based on the experiences and 

thinking of Frankl. They have proven to be very successful 

with many people and will be helpful to you. 

Everybody wants to be Somebody. You are somebody very 

special and unique: you can become the Somebody you want 

to become with meaning and purpose in life. 
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EXERCISE 1 

Finding a Purpose in Your Life 

Self-Evaluation: Your Seven Basic Lists 

Guidance: Work with your memory and dig out everything 
you can remember wanting. Facing your unrealized ambition 
IS extremely important because it helps you to see the 
underlying need that this ambition would have served. 
Because you failed to realize certain ambition does not 
mean that you are a failure! There are many ways to meet 
your real need! 

Directions; Complete each of the seven basic lists as 
fully as you can at the present time. Note that these 
lists are intended to become fluid with time: That is, 
they will change as you grow in the process of finding a 
life purpose. List 7 is especially designed to reflect 
this growth. 

Exercise 1, List 1. Your life goals, aims, ambitions: 

Original List: Date 

1. 

2. 

3, 

4, 

5, 

Additions or subtractions, and date of each: 

Date Add Subtract Item 

1. 

3. 

4. 

5. 

6. 
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Your strong points of personality and 
circumstances; your "good luck"; your 
success in life. 

Guidance; This list contains two kinds of entries: 
personality traits and physical and environmental circum
stances. First, list all your personal traits that you or 
others consider favorable. Be careful not to be too modest 
and minimize your good side. Second, list the advantages 
or circumstances you have enjoyed, like good health, money, 
good parents. 

Original List: Date 

1, 

2, 

3. 

4, 

5, 

6, 

7, 

8, 

Additions or subtractions, and date of each 

Date Add Subtract Item 

8 
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Exercise 1, List 3, Your weak points of personality and 
circumstances; your "bad luck"; your 
failures in life. 

Guidance: Here, you list the reverse of List 2, Be careful 
not to cover your true weaknesses. Put down your genuine 
weaknesses, but do not amplify or fabricate them. This 
list also has two parts: a weak point of personality could 
be negative thinking; a physical or environmental circum
stance could be a handicap. 

Original List: Date 

1, 

2, 

3, 

4, 

5, 

6, 

7, 

Additions or subtractions, and dates of each 

Date Add Subtract Item 

1̂  

2^ 

3_̂  

4_, 

5_; 

e_, 
7. 



139 

Exercise 1, List 4, The specific life problems that have 
caused you trouble or internal conflict 
For each, check the kind of cause you 
believe operated. 

Guidance; Be painfully honest here. An example is the 
tendency to quit a job when things don't go exactly your 
way. Usually these problems are rooted in your weaknesses 
of personality. For each problem, check the cause you 
believe produced it. The four general kinds of possible 
causes are Self (something you did wrong yourself), Others 
(something someone else did accidentally or intentionally), 
Chance (pure chance), and Destiny (fate). Please, do not 
make that grave mistake of concluding that a problem can be 
so limiting that it leaves you no remaining way in which to 
achieve, ABSOLUTELY NO PROBLEM IS SO HOPELESS THAT YOU HAVE 
TO BE CRUSHED BY IT, 

Original List: Date 

Cause Problem Now Active 
Item Self Others Chance Destiny Yes No 

1, 

2. 

3, 

4, 

5. 

Additions or subtractions, and dates of each 

Date Add Subtract Item 

1. 

2. 

3. 

4. 

5. 
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Exercise 1, List 5. Your future hopes: What you really 
want to become in life. 

Guidance; Do not leave anything out because it is an 
impractical dream. List 1 includes everything you ever 
wanted. This list contains what you still want. After 
completing the list, underline the items that are practical 
and realistic, the entries you have some chance attaining 
in the future. Look carefully, now, at the entires now 
underlined. It is impossible to attain? Later, if you 
realize there is a way it can be attained, come back and 
underline it. 

Original List: Date 

1 

2 

3 

4 

5 

6 

7 

Additions or subtractions, and dates of each 

Date Add Subtract Item 

1̂; 

2^ 

3̂^ 

4, 

6, 

7, 
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Exercise 1, List 6, Your future plans: How you expect to 
work on fulfillment of your hopes, on 
becoming what you want to be in life. 

Guidance; This list should include both immediate plans 
(what you expect to do or are now doing in the immediate 
practical situation to realize at least some of your goals), 
and long-range plans (future progress or action that may be 
immediately unattainable until you achieve some of the 
lesser goals or remove some present obstacle), 

Your list should have at least one immediate and one long-
range goal. You will feel helpless, at first, when you try 
to put down a plan of action, A journey of a thousand miles 
begins with one step. Think of at least one thing you can 
do this week toward implementing some immediate plan, and 
begin working on it. 

Original List: Date 

Item Immediate Long-Range 
1. 

2, 

3, 

4, 

5, 

Additions or subtractions and dates of each: 

Date Add Subtract Item 

1, 

2, 

3, 

4, 

5. 
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Exercise 1, List 7. Summary of Your Progress. 

Guidance; You will be amazed at the progress you make. 
Use this list; enter each change on the appropriate list, 
as well as this summary list. With each change, of your 
seven basic lists, determine whether the change is unfavor
able or favorable and add it appropriately. 

Starting date_^ 

Final reevaluation date_ 

FAVORABLE CHANGES 

1, Unrealistic life goals subtracted 

More practical goals added 

2, Successes and strong points added 

3, 

4, 

5, 

Failures and weak points subtracted 

Life problems subtracted 

Practical hopes and ambitions added 

Unrealistic hopes and ambitions 
subtracted 

6. Realistic plans added Immediate 

Long-Range 

Unrealistic plans subtracted Immediate 

Long-Range 

UNFAVORABLE CHANGES 

1, Unrealistic life goals added 

More practical goals subtracted 

2, Successes and strong points subtracted 

3. Failures and weak points added 

4. Life problems added 

5. Unrealistic hopes and ambitions added 

Realistic hopes and ambitions 
subtracted 

6. Realistic plans subtracted Immediate 

Long-Range 

Unrealistic plans added Immediate 

Long-Range 
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EXERCISE 2 

Finding a Purpose in Your Life 

"Acting As If-" 

Guidance: In this exercise we use a power-packed technique 
which goes beyond Norman Vincent Peale's "power of positive 
thinking." We first think positively by telling ourselves 
what kind of person we would like to be. Then, we act 
positively by doing at least one thing such a persorTwould 
do. This person we want to be can be achieved. This exer
cise can transform a person, because, the more the exercise 
is practiced, the more a person acquires habits of self-
confidence and self-control and self-acceptance. Action is 
needed. You can not control your feelings at will. What 
you can do is control your behavior through will power. 
Nothing succeeds like success, so use this exercise to get 
started in the direction of success. 

Take a few minutes each day. Think of yourself as the 
successful person you want to be and then act like that 
person would act. 

Directions: This can be a continuing exercise to which you 
may add new items as you accomplish them. Record your 
success below. 

Acting as if you were the success you want to be 

Date 

The occasion upon 
which you 

"acted as if-" 

The action you 
took during the 

Occasion 
Result (how 
you felt) 
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EXERCISE 3 

Finding a Purpose in Your Life: 

Establishing an Encounter 

Guidance; Some of the most significant and meaningful 
experiences we can have are encounters with other people. 
An encounter is an intimate sharing of experience with 
another. 

In addition to encounters with others, many people have 
meaningful and significant encounters with nature, or a 
higher power. You may conceive of or believe in this higher 
power in your own personal way. One may believe that the 
universe is the results of design or that it results from 
chaos. Believing that the universe results from design, 
you may believe that there is a higher power behind this 
design. Or, to believe that there is no purpose or design 
in the universe, you can believe, like Sartre, that existence 
or purpose can be found in terms of what you value in this 
chaos. 

There are two methods you can use to have an encounter of 
this type. Some persons use both; others use one or the 
other. One is meditation; the other is spiritual encounter. 
Principles for both meditation and spiritual encounter are 
on a separate handout which you may get from the group 
leader. 

Directions: Encounter at least one person, first, and then, 
at least one aspect of the world of nature or a higher power 
as you conceive this higher power. In the latter case, you 
may employ at least one of the two procedures mentioned 
above. Many people can use both meditation and spiritual 
encounter. Record your success below. 

ENCOUNTERS WITH A PERSON 

Date(s) ; 

Person(who?): 

Source(where met?); 

Nature of relationship(what you did together): 

Outcome of the relationship(the resulting effect upon your 
feelings and your life): 
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Exercise 3—continued 

ENCOUNTERS WITH THE WORLD OF NATURE OR A HIGHER POWER 

Date(s): 

Type of encounter (Nature; a power beyond man): 

Technique (meditation; spiritual encounter): 

Nature of relationship (what sort of "sense of presence" 
of this influence did you experience?): 

Outcome (the resulting effect upon your feelings and life): 
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EXERCISES 4, 5, 6 

Finding a Purpose in Your Life 

Exploring Human Values for Personal Meaning 

Guidance: Values are meanings that are experienced by a 
group of persons, collectively. Values are objectives or 
goals sought by a group as a unit. Meanings are individ
ually desired goals which give a sense of direction and 
purpose to life. A person, for example, may not accept 
patriotism as a personal meaning, although it might be 
regarded as very important in the group. There are crea
tive, experiential and attitudinal values. Creative values 
result from a creative activity or doing a deed; it is what 
you give to the world. Creative values result from activi
ties which range from having children to engaging in fine 
arts. 

Directions: Proceed with these exercises in order. They 
are designed to make you think deeply about the different 
sources of human values, and to help you find the values 
to give your life a lasting meaning. 

Exercise 4 A. Special Activities in the Search for Creative 
Values: Three Wishes, 

Directions: Write out the answers to the questions below. 
If you cannot think of satisfactory answers to all of the 
items now, come back to them later. But keep trying until 
you succeed, 

1. If you had three wishes, what would they be? (You 
cannot have more than three wishes) 

(1) 

(2) 

(3) 

2. What basic human need does each wish fulfill? 

(1) 

(2) 

(3) 



147 

3. By what practical means can you fulfill each of these 
three? 

(1) 

(2) 

(3) 

Exercise 4 B, Special Activities in the Search for Crea
tive Values: The Most Satisfying Experi
ences of Your Life. 

Directions: List your five most satisfying experiences in 
life, with the underlying needs they fulfilled, and your 
thoughts on how these same needs can now be satisfied. 

Life 
Experience 

Underlying need 
Fulfilled 

Fulfillment 
Now 

1. 

2, 

3. 

4. 

5. 
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Exercise 4 C. Special Activities in the Search for Creative 
Values; Your Dreams. 

Directions; List your most recent dreams, with the wish or 
fear you think each represents, the underlying need which 
is unfulfilled in each case, and a plan of action to 
satisfy each need; 

Dream (summarize Underlying wish Underlying need and 
in a few words) or fear plan to fulfill it 

1. 

2. 

3. 

4. 

5. 

Exercise 4 D. Special Activities in the Search for Creative 
Values: The Meaning of Life in One Word, 

Directions: Complete the following, 

1. The one word you would choose to express best the 
meaning of life to you: 

2. The value you think of as underlying this word; 

3. Possible activities through which you may fulfill this 
value; 
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Exercise 4 E, Special Activities in the Search for Creative 
Values: Writing Your Own Epitaph, 

Directions: Complete the following, 

1. The epitaph you would choose for yourself: 

2. The life value you consider as underlying this epitaph; 

3. Possible activities through which you may fulfill this 
value: 

EXERCISES 4 F thru 4 L 

Special Activities in the Search for Creative Values; 

Further Techniques of Experiencing and Exploring Life 
Experiences 

Directions: Complete this series of exercises. These, 
too, are to stimulate your thinking in the attainment of 
creative values, 

Exercise 4 F, Observing How Others Have Found a Purpose 
in Life, 

a. Name some people you know (either personally or by 
reputation) who have found a cause that has given a real 
meaning and purpose to their lives. A few examples are 
given below. (Note that a cause may be either "good" or 
"bad" in its effect on others. It is up to us to choose 
causes that are constructive. Destructive causes may give 
life temporary meaning, but in the long run they bring 
tragedy or heartbreak to ourselves and others.) 

Name Cause 

Paul the Apostle The early Christian missionary 
movement 

Adolf Hitler National Socialism and the Nazi 
Party 

Martin Luther King Jr. The Civil Rights Movement 
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b. What possible causes can you think of that might give 
your own life such a meaning and purpose? 

1. 

2, 

3, 

4, 

5. 

6, 

7. 

Exercise 4 G, Gaining a Sense of Personal Identity, 

1. If you had to identify yourself in one sentence, what 
would you say of yourself? Write five sentences that 
would identify you. Start with the one which would 
furnish the best identity, then the second best, etc. 

2, Write five sentences that you could truthfully write 
to identify yourself. 

3, What keeps you from becoming what you want to be? 
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Exercise 4 H, Analyzing the Present Meanings in Your Life, 

If a criminal started to kill you, then offered to let you 
live if you could give him one good reason why you should 
live, could you offer him such a reason? If so, write it 
out below; 

Exercise 4 I. Finding the Meanings in Your Life Through 
Analyzing the Symbols of Significance to You 

List below, in the order of their importance, as many symbols 
as you can think of that have special meaning to you. (Ex
amples of symbols are: the American flag, the Christian 
cross, the Jewish Star of David, the Christmas tree, the 
Nazi swastika, etc.) 

Symbol Meaning to You 
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Exercise 4 J. Creative Activities as a Search for a Source 
of New Meaning in Life 

Directions; Most people enjoy some means of creative ex
pression, regardless of whether they have any talent. Even 
without the slightest talent, we may gain great value in 
venting our feelings through various creative activities. 
This is the basis of occupational therapy as well as much 
of psychodrama, and some well known forms of therapy. In 
the present exercise we channel the effects of our creative 
efforts into the direction of our search for a new and 
meaningful personal identity. Through these activities we 
can often learn new things about ourselves, about our own 
areas of motivation and interest that may be a key to the 
deepest and most personal meaning in our lives. With this 
in mind, try your hand at each of the following forms of 
creative activity. 

1. Writing: Write a short poem, story, anecdote, or tall 
tale. It may involve either real or fictitious events. 
Note here the kind of piece you wrote. 

2. Music: Sing, hum, whistle, or play some tune that you 
make up on the spur of the moment. Note here what you 
did, 

3. Art: Paint or draw some original picture or cartoon. 
Note here what you did, 

4. Make something: (out of wood, paper, cardboard) Note 
here what you made, 

5. Which activity did you like best? 

6. Which activity did you like least? 

7. Did any activity arouse your interest for future 
development? If so, which activity? 

Exercise 4 K, Finding a Meaningful Cause for which to Work 
"If I Owned the World-" 

a. If you owned the world, what would you change about it? 
Name below - in order of their importance to you - five 
things you would like to change; 
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1, 

2, 

3, 

4, 

5, 

b. 1 Name one of the things above that you can really 
help to change, 

Describe below how you plan to work toward this 
change in the future; 
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Exercise 4 L, Finding the Basic Elements of Meaning and 
Purpose in Life: The Chinese Proverb of 
Happiness 

An cpld Chinese proverb says that happiness consists of 
having something to do, someone to love, and something to 
hope for. This is a good description of what it is to have 
meaning and purpose in life. 

Can you find these three things in your own life? Do some 
thinking about it, and write out below what you can look 
forward to in the future: 

1, Something to do: 

2, Someone to love; 

3, Something to hope for; 

Exercise 5 A, Finding Values in Experience; The World 
of Art 

Guidance; Meaning in life can be discovered in experiential 
values. Experiencing is taking something from the world. 
Enjoying another person's creation, enjoying the beauty of 
nature, participating in a worship service, and reading a 
book or competing in athletics are a few ways of finding 
meaning through experience. In addition, experiential 
values may be found in encounters with other persons. 

Directions: Complete the following: 

VISUAL ART 

The art form examined 
(painting, sculpture. Source (museum. The life meaning it 

and so forth) book, etc.) suggested to you 

1. 

2, 

3, 

4. 
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•The art form (novel, 
biography, etc) 

LITERARY ART 

Author and 
Title 

The meaning or feel-
ing you experienced 

1, 

2, 

3, 

4, 

Exercise 5 B , Finding Values in Experience: The World of 
Science. 

Directions: Complete the following; 

The activity (telescope, 
microscope, etc.) in 
which you participated 

The meaning or feeling you 
gained from the activity 

1. 

2. 

3, 

4, 

Crumbaugh designed 5 B, 5 C, 5 D, and 5 E to be 
carried out by the client in the present. Subjects partici
pating in this study were permitted to use past experiences 
to respond to these exercises. 
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Exercise 5 C, Finding Values in Experience: A Variety 
of Religious Services 

Directions: Record below the activities in which you 
participated. 

The activity(how many & 
what kind of religious 
service you attended) 

The meaning or feeling you 
gained from the activity 

1, 

2, 

3, 

4, 

Exercise 5 D. Finding Values in Experience: Visiting a 

Metropolitan Center 

Directions: Complete the following: 

The City Visited 
The points of interest 

you visited 
The meaning or feeling you 
gained from this activity 

1, 

2, 

3. 

4, 
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Exercise 5 E. Finding Values in Experiences; A Camping 

Trip 

Directions; Complete the following: 

The Camping Site 
The activities in which you 
participated (pitching tent. The meaning or feeling each 
cooking, fishing, etc.) activity suggested to you 

1. 

2. 

3. 

4. 

Exercise 5 F. Finding Values in Experience: Planning a 
Vacation Tour 

Directions: Record below the impressions you gained from 
planning your travels. If you can't travel in person, you 
can gain much the same experience through reading travel 
literature, and viewing films like you did for this exercise. 

Locale Planned Major Points The meaning suggested 
to visit of Interest to you by each 

1. 

2. 

3. 

4. 

5. 

6. 
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Exercise 6 

Finding Values in Attitudes 

Exercise 6 A. Finding Values in Attitudes: Exercise in 
Evaluating the Spiritual Significance of 
Our Own Life 

Guidance: In a hopeless situation, which cannot be changed, 
and where creative or experiential values cannot be found, 
attitudinal values, our response to these conditions, remain. 
In the face of an unalterable fate, such as terminal illness, 
the attitude toward the circumstances will decide whether 
these conditions can be incorporated into our experience 
and give meaning to life or whether the conditions bury us 
in hopeless despair. 

Directions: The first step in finding attitudinal values 
is coming to grips with what you believe about the possible 
causes of the kinds of experience in your life. 

Logotherapy implies an unconditional ultimate meaning in 
human life, even though we can never fully understand it. 
In logotherapy, the term spiritual does not necessarily 
signify religious, and both religious and non-religious 
person can find a spiritual meaning in life. Exploring this 
kind of meaning raises the question of whether there are 
miracles. There are two different kinds of meaning of the 
term. You can believe in one or the other (or, possible, 
both). The object of the present exercise is to help you 
decide on your own belief in this area, and thereby to stim
ulate your creative capacity to perceive the meaning of your 
own life experiences in relation to the broader meaning of 
life as a whole. 

The two types of miracles are called Type I (which can be 
explained by the laws of nature, even though we may not know 
the exact explanation), and Type II (which are assumed to 
violate natural law). 

List (using a brief title to identify the event) several 
happenings from your own experience or from that of others, 
or from the press which seem to be of each of these two 
types: 
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Do you believe 
Type this is case 

Event Happened to: indicated? of type? 

Self Another (who) I II Yes No 

Exercise 6 B, Finding Values in Attitudes: Facing Unalter
able Circumstances 

Directions: 1—Think back over your own life to some 
unalterable circumstances you had to face (for example, 
the loss of a loved one), and record below how you handled 
it. 2—Find either in the news media or in the experience 
of a friend another unalterable circumstance, and record 
below how it was handled. 

The event in your own life; 

How you dealt with it: 

How you should have dealt with it; 

How the problem worked out: 

The meaning of your event for your life 

The event in someone else's life: 

How it was faced; 
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How it should have been faced: 

How the problem worked out: 

The meaning it appears to have had in his or her life: 
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EXERCISE 7 

Finding a Purpose in Your Life: Commitment 

Directions: Complete the form below. 

Guidance: Happiness in life is achieved by dedicating or 
committing oneself to a goal, or goals. Happiness cannot 
be achieved by seeking happiness; happiness is the by-product 
of working toward the meaningful goals you have set for your 
life. Goals provide a sense of purpose and direction for 
your life. Review your lists in Exercise 1. Analyze your 
life goals that you have developed in lists 5 and 6. What 
commitments can you make to achieve the goals that are 
important to you? 

The meanings or specific The commitments you have 
goals that you have found made to these meanings or 
give you a personal iden- goals: the sacrifice you 
tity as Somebody will make, if necessary, 

to achieve them 

No. 1 
Your most 
important 
goal 

No. 2 
Your next 
most impor
tant goal 

No. 3 
Your third 
most impor
tant goal 
(if any) 
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APPENDIX B-*-

PRINCIPLES OF MEDITATION AND SPIRITUAL ENCOUNTER 

USED IN EXERCISE 3 OF LOGOANALYSIS 

Abstracted from Crumbaugh (1973). 
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Meditation 

1. Have a regular time each day to pause for contemplation. 

2. Meditate in a quiet place, free from distractions and 
where you have privacy. 

3. Start your meditation with the thought that there is 
meaning and purpose in life for you. Allow your thoughts 
to ramble where they will from this beginning. Enjoy 
being aware of your thoughts, 

4. Practice meditation about 15 minutes a day. Do not go 
longer. 

Spiritual Encounter 

If you already pray, then continue to pray in your way, 
daily, requesting purpose and meaning for your life. You 
may also want to keep the following considerations in mind: 

1, Physical Set-up 

a. Time: anytime, preferable before retiring or at 
rising 

b. Place: private and without distracting influences 

c. In order to create a proper attitude, you may want 
to have a symbol of eternity present. It may be a 
cross, a Star of David, or for those who acihere to 
no institutional religion, the mathematical sign of 
infinity, «>. 

d. You may want to kneel or be seated with legs 
crossed on the floor. 

e. You may want to use the mood device of playing 
appropriate music in the background. 

2. Devising Content 

A. You can use the L o r d ' s P raye r as an example 

(1) Reverence 
(2) Desire for increased faith 
(3) Desire for aid in overcoming or dealing 

adequately with liabilities 
(4) Desire for faith in ultimate justice 
(5) Desire for help with specific problems 
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(6) Desire for a purpose that will make life 
worthwhile 

(7) Use basic outline above; add specifics impromptu 
as you have your spiritual encounter 

3. Conducting Spiritual Encounter 

a. Meditative unit: before retiring, sleeping, upon 
arising 

b. Length; short at first; longer later to include 
all your current thoughts on steps listed above 
in 2 a 

c. Duration: three months 

d. Other considerations: 

(1) Excess emotion should be discouraged 
(2) Effect should be silent, fervent, sincere 
(3) May verbalize or think silently as you are 

inclined to do 
(4) You may write down your meditation according 

to 2 a above if you would like to and use that 
for a guide for your spiritual encounter. 

(5) Meditating upon your purpose in life 

(a) Think of your interests and areas of 
satisfaction 

(b) Think of possibilities of what organized 
religion might have to offer you 

(c) Think of at least one act you can perform 
that day to express good will to someone 

4. Evaluating Results 

a. After three months 

b. Look for insights you have gained into new ways of 
handling old problems 

c. What you cannot expect 

(1) Having things done for your life as if by magic 
(2) Easy solutions 
(3) Our limitations and abilities may not be changed: 

we can still find meaning and worth within these 
boundaries, however 
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d. What you can expect 

(1) Self-acceptance and identity 
(2) Peace of mind and soul 
(3) New ways to handle problems 
(4) Help in finding meaning in life 
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APPENDIX C 

THE PURPOSE IN LIFE TEST"'" 

Items used by special permission of publishers given 
in letter dated 12 June 19 74. Publisher of the PIL is: 
Psychometric Affiliates, Box 3167, Munster, Indiana, 46321. 
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THE PURPOSE IN LIFE TEST 

For each of the following statements, circle the number 
that would be most nearly true for you. Note that the num
bers always extend from one extreme feeling to its opposite 
kind of feeling. "Neutral" implies no judgment either way; 
try to use this rating as little as possible. 

1. I am usually: 
1 2 

completely 
bored 

(neutral) 
6 

exuberant, 
enthusiastic 

2. Life to me seems: 
7 6 5 

always 
exciting 

(neutral) completely 
routine 

3. In life I have 
1 2 

no goals or 
aims at all 

(neutral) 
6 7 
very clear goals 

and aims 

4. My personal existence is: 
1 2 3 4 

utterly mean- (neutral) 
ingless with
out purpose 

6 7 
very purposeful 
and meaningful 

5. Every day is: 
7 6 

constantly 
new and 
different 

(neutral) 

6. If I could choose, I would: 
1 2 3 4 

prefer never (neutral) 
to have 

been born 

7. After retiring, I would; 
7 6 5 4 

do some of the (neutral) 
exciting things 
I have always 
wanted to 

2 1 
exactly 
the same 

6 7 
like nine more 
lives just like 

this one 

2 1 
loaf completely 
the rest of 
my life 



8. In achieving life goals I have: 
1 2 

made no prog
ress whatever 

9. My life is; 
1 2 

empty, filled 
only with 
despair 

(neutral) 
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6 7 
progressed to 

complete fulfill
ment 

6 7 
running over 
with exciting 
good things 

10. If I should die today, I would feel that my life 
has been; 
7 6 5 4 3 

very (neutral) 
worthwhile 

2 1 
completely 
worthless 

11. In thinking of my life, I: 
1 2 3 4 

often wonder (neutral) 
why I exist 

6 7 
always see a 
reason for my 
being here 

12. As I view the world in relation to my life, the world; 

completely 
confuses me 

13. I am a; 
1 2 

very irrespon
sible person 

(neutral) 

(neutral) 

6 7 
fits meaning
fully with 
my life 

6 7 
very responsible 

person 

14. Concerning man's freedom to make his own choices, I 
believe man is: 
7 6 5 4 3 2 1 

absolutely free (neutral) completely bound 
to make all by limitations 
life choices of heredity and 

environment 

15. With regard to death, I am: 
7 6 5 4 

prepared and (neutral) 
unafraid 

2 1 
unprepared and 
frightened 



16. With regard to suicide, I have: 
1 2 3 4 

thought of it (neutral) 
seriously as a 

way out 
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6 7 
never given it 
a second thought 

17. I regard my ability to find a meaning, purpose, or 
mission in life as; 
7 6 5 4 3 2 1 

very great (neutral) practically none 

18. My life is: 
7 6 

in my hands 
and I am 
in control 
of it 

(neutral) 
2 1 
out of my hands 
and controlled 
by external 

factors 

19. Facing my daily tasks is: 
7 6 5 4 

a source of (neutral) 
pleasure and 
satisfaction 

2 1 
a painful and 

boring 
experience 

20. I have discovered; 
1 2 3 

no mission 
or purpose 
in life 

(neutral) 
6 7 
clear-cut goals 
and a satisfying 
life purpose 
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APPENDIX D 

BASIC BELIEFS 



Basic Beliefs 
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1 

1. "There have to be some answers somewhere, even though 
they are hidden from us now." 

2. "These answers are locked deep within our own brains." 

3. There is a way to reach these answers through searching 
for the hidden door to the inner mind of intuition and 
creativity. . . . In the last analysis, finding meaning 
in life is arousing the creative capacities that lie 
dormant. 

4. "This search for meaning involves looking more carefully 
at seemingly meaningless things that may camouflage the 
door to the inner mind." 

5. "This new look consists of seeing new meanings in the 
total pattern of old experiences." 

6. "The avenue to these new meanings is through special 
exercises to practice seeing many things in everything 
and putting them together in a unified whole. . . . 
These exercises are designed to build new habits of 
creative thinking." 

7. "Once these new meanings are found, it is your respon
sibility to use them to your advantage." 

Crumbaugh, 1973, pp. 15-16. 
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APPENDIX E 

IMAGERY EXERCISE SCRIPTS 

AND GUIDANCE SUMMARIES'*-

Imagery Exercise 

Number 1 

Number 2 

Number 3 

Number 4 

Number 5 

Number 6 

Number 7 

1 Written by the experimenter. 
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Imagery Exercise Number l"*" 

(First Deep Breathing Relaxation Exercise) 

Now that you are relaxed, you will be asked to use your 
memory and your imagination. Imagination means seeing 
things in your "mind's eye." We use these mental pictures 
all the time, but we usually do not pay much attention to 
them. Sometimes, in our mind's eye, we can visualize a 
scene from our past. Sometimes we use our imagination to 
picture ourselves a certain way we wish to be. Of course, 
sometimes, when we are anxious or afraid about someone or 
something we often imagine the very worst results, and we 
picture bad things happening if we were to do what we know 
we should. 

Before we start our imagination exercise for this session, 
let's imagine certain objects. First, in your mind's eye, 
picture an apple. You can imagine its shape, and its 
color. Perhaps, you see the stem. 

(Pause) 

Next, picture in your mind's eye a tree. Any tree will do. 
Perhaps, it is a tree in your yard, maybe a tree you used to 
climb in when you were a child, or maybe it is a tree that 
you never saw, but you can see it in your imagination. 
Picture the tree, its trunk, its leaves. In your mind's 
eye you see the tree—it is as if you were there, 

(Pause) 

Now, I want you to imagine a very special, relaxing, peaceful 
scene. This scene you picture in your mind's eye may be a 
meadow, or a lakeside, or perhaps a field with shade trees. 
This calm, pleasant scene is a quiet place and as you visu
ally picture it, you feel good and relaxed and peaceful. The 
scene you picture in your mind may be a favorite place where 
you have been or maybe a picture you have seen or even a 
picture in your imagination that is peaceful and calm. Just 
picture the scene and feel good and relaxed. 

(Pause) 

As the group leader proceeds with the exercise he 
sometimes asks for finger signals from the group and slows 
down a little if a person needs more time to follow the 
imagination instructions. 



174 

For a moment, remember one failure that you had and one 
hurt that you suffered, 

(Pause) 

First, the failure you remember. It may have been recent 
or have happened a while ago. In your mind's eye, picture 
the situation in which the failure occurred. Picture 
yourself committing the failure. 

(Pause) 

Everyone has had failure experiences. You will always 
remember them, but the important thing is that you do not 
live your life and future according to them. Living the 
future by past failures is a sure no-win policy for living. 

In your imagination, you are going to bury the failure that 
you remembered. Imagine yourself digging a hole. You are 
shoveling dirt and digging a hole. Imagine that your hole 
is now three feet deep. You stop and reach into your pocket 
and pull out a sheet of paper—it is folded up. You had 
written about your failure on it. You bend over slightly 
and drop that piece of paper in the hole; then you close 
the hole by shoveling the dirt back into the hole. You 
will remember the failure, but it will no longer control 
your life. You have put the failure to rest. 

(Pause) 

Okay, now imagine your favorite scene, the peaceful, quiet 
and relaxed scene. Visualize it and feel very good and 
relaxed. 

(Pause) 

You may open your eyes now, stand up, stretch and take a 
break. 

(Break—5 minutes) 

(Second Deep Breathing Relaxation Exercise) 

Now that you are relaxed, with your eyes closed, think of a 
hurt that you have suffered. Maybe it was a hurt that 
resulted from something you did or said that you felt you 
shouldn't have. Maybe it was something someone did or said 
to you which resulted in you feeling bad or hurt inside. 
Visualize the situation in which you felt this hurt. In 
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your mind's eye, see what happened and feel that hurt as 
you see the situation in which you felt the pain. 

(Pause) 

Everyone has felt pain or hurt inside, but it need not be 
the basis for what you do in your life; you need not lead 
your life by that hurt feeling. 

(Pause) 

In your imagination you will again bury this hurt; imagine 
yourself digging a second hole. It is a warm day, the 
sun is shining and digging the hole is hard work; you are 
perspiring. On a piece of paper you have written all the 
details of this hurt, the whole story. Imagine yourself 
throwing this paper into the hole and throwing dirt on top 
of it and filling the hole up. Imagine yourself smiling; 
you feel good because the way you act in the future is free 
from this hurt. Although you will remember it, you will 
not dwell on it or let it guide your life. 

(Pause) 

Now, imagine your favorite peaceful scene or place. It is 
cool and comfortable and you feel good. 

(Pause) 

With your eyes still shut, imagine yourself sitting in a 
comfortable chair at a desk. You have a pen in your hand. 
In your mind's eye, you picture yourself starting to write 
down your personality traits that are good. Imagine that, 
as you start to write, you stop because you can not think 
of more than a couple of positive things about yourself. 
(Pause) After being unable to list your strengths, you get 
up from the chair. Imagine yourself stretching and pacing 
back and forth across the room several times. You suddenly 
smile, because you realize that you have found it easy to 
feel inferior and guilty and put yourself down. Imagine 
returning to the chair. See yourself sit down, pick up the 
pen and begin to write on the paper the strengths that you 
have. Imagine that you no longer minimize yourself and 
imagine yourself writing down your good points and strengths 
You feel good about yourself as you do it, 

(Pause) 

Imagine your favorite scene at this time, (Pause) You may 
open your eyes. 
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End of Session Guidance: Each one of us is a very special, 
unique person. Each and every individual has meaning for 
his life. Sometimes, however, we forget about our strengths, 
and we dwell on our past failures or hurts which keep us 
from achieving our goals, or committing ourselves to a 
purpose. During the coming week, it will be beneficial to 
practice your deep-breathing relaxation exercise at least 
once. After this exercise, you may also want to use your 
imagination to bury some additional failures or hurts much 
like you did tonight. The wonderful thing about being human 
is that we are free to choose the attitudes we take toward 
ourselves and others and life. These exercises assist in 
developing the right attitude for successful living. 
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Imagery Exercise Number 2 

(First Deep Breathing Relaxation Exercise) 

The relaxed feeling is a good, pleasant, comfortable 
feeling; enjoy it for a few moments. 

(Pause) 

As you are relaxed, with your eyes closed, see yourself 
sitting as you are now. Picture this in your mind's eye, 
in your imagination. You are sitting there, smiling. See 
yourself as the successful, self-confident, capable, control
led person you would like to become. Visualize yourself 
like you would like to be. You feel secure, confident and 
relaxed. 

(Pause) 

Now, in your mind's eye, picture yourself in a classroom 
at school. See yourself sitting there, listening to a 
student standing in front of the class. The student up 
front is an officer in the student council. He is asking 
for volunteers to be on some committees for the school fair. 
He is explaining that the money raised will be used to buy 
books and clothes for students from families where there 
have been some problems like sickness and because of this, 
there was no money available. The student needs volunteers 
badly. Imagine yourself feeling a little uncomfortable. 
See yourself squirm a little in your chair; you are hoping 
that the student will not call on you by name. 

(Pause) 

You see yourself sitting there. You think to yourself that 
you would volunteer if you were the confident, secure person 
you want to be. You stop some of your squirming and start 
to think that you would raise your hand and volunteer if 
you were thinking and acting "as if" you were that confi
dent, secure, and relaxed person. Picture yourself looking 
around the classroom. Only one or two other students out 
of the whole class have raised their hands. The student is 
standing up front and waiting for some more volunteers. You 
think to yourself that, "I could never handle the responsi
bility of being a member of a committee. I am weak; I am 
insecure; I am nervous - so I'll excuse myself. Other 
students are better than I, so they can handle it better." 

(Pause) 
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Or, you think, "I can act as if I were the confident 
person I would like to be." Picture yourself slowly raising 
your right arm. Imagine that you are feeling better that 
you have chosen to take on the responsibility. You are 
still a little nervous, but the step of raising your hand 
has helped. You begin to feel better. The student up front 
sees your hand and says, "Thanks a lot; we really need your 
help." Picture yourself dropping your hand; the student 
writes down your name on a pad. You feel good. 

(Pause) 

You sit in the classroom as the student up front talks a 
little more about the fair. Imagine yourself feeling a 
little nervous, but happy that you acted as if you were 
confident, secure, and calm. 

(Pause) 

Okay, now picture yourself again sitting in the chair where 
you are now. You look confident and calm. You feel good 
and realize that by acting as if you were the way you wanted 
to be, you actually became more confident and secure. By act
ing as if, you are thinking more of yourself the way you 
want to be, and you are beginning to think of other ways to 
act as if to become the person you want to become. 

(Pause) 

Now, picture your favorite scene. Imagine being there and 
feeling relaxation and peacefulness because you are there. 
Enjoy imagining this scene for a few moments. 

(Pause) 

Okay, you may open your eyes now and stand up and take a 
stretch and take a break. 

(Break—5 minutes) 

(Second Deep Breathing Exercise) 

Now that you are relaxed, imagine that you are in a corridor 
at your high school. Picture the hallway as you know it. 
Picture yourself walking down the hallway. See yourself 
with a neck brace around your neck. You had been driving in 
a car a week ago and were hit from behind. You are suffering 
from whiplash. Fortunately, no one was seriously hurt in the 
accident, however, the doctor ordered the neck brace and you 
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have to wear it. Picture yourself walking down the hall 
wearing the neck brace. This is your first day at school 
with the cast, 

(Pause) 

Imagine that you feel a little funny. You feel that 
everyone is looking at you because you are different from 
everyone else. Because you are different, picture your
self feeling sorry for yourself. Imagine going along the 
hall with that dumb thing around your neck. See yourself 
walking along feeling bad that you have to wear the cast 
and worrying what everyone else will think of the way you 
look. Picture yourself walking along being very careful 
not to look anyone in the eye because you don't want to 
see them staring at you. 

(Pause) 

You say to yourself, "If I didn't have this dumb cast on, I 
would be able to be myself; I wouldn't be different from 
everyone else." 

(Pause) 

Then you realize that you can act the way you want, with or 
without the brace. Despite the dumb brace you can be the 
way you want to be. In your imagination see yourself going 
down the hall, looking at other people, stopping to talk to 
a few of your friends and thinking to yourself that even 
though the dumb brace is there, you have chosen to act the 
way you want to act. 

(Pause) 

By acting as if you were the person you want to be, you feel 
more confident. You like the way you are. 

(Pause) 

Now picture your favorite scene. You enjoy visualizing this 
scene and feel relaxed, peaceful and good. 

End of Session Guidance: Tonight's exercises are provided 
to make you feel better about yourself and help you to 
create an attitude of self-confidence, and self-assurance. 
The foregoing exercises do not suggest or approve of acting 
as if you were something you should or could not be. If 
you have absolutely no artistic talent or interest in art. 
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you cannot become an artist by acting as if you were an 
artist. When you practice these exercises, act as if you 
were the personality you want to be, and should be, and not 
as if you had already achieved all the accomplishments that 
you wish for or in the future you will attain. Act as if 
you were Somebody, because you are you, and in the whole 
world of billions of people, there is no exact photocopy of 
you. That is an exciting thought. These exercises will help 
you to believe in yourself. By practicing this exercise in 
your imagination, you can come to believe that you can be 
the person you want to be, and that you do have a purpose 
in life to fulfill. 
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Imagery Exercise Number 3 

(First Deep Breathing Relaxation Exercise) 

You are feeling relaxed and comfortable. 

(Pause) 

Tonight, as you continue to feel relaxed, we will use our 
imagination to visualize encounters; the most significant 
and meaningful experiences a person may have are encounters 
with others. An encounter is an intimate one-to-one sharing 
of experience, 

(Pause) 

First, in your mind's eye, picture a very close friend. 
Visualize him at his home, perhaps standing in his front 
yard. Picture yourself walking up to him and saying hello. 
It is a warm, wonderful feeling to know him as well as you 
do. You feel good about being with this friend. Picture 
both of you smiling as you talk. Picture a sincere, caring 
look on both of your faces, your face and his, or her's if 
that is the case. As you talk, picture yourself becoming a 
little fidgety because you want to share with him a problem 
you are having, but you aren't too sure about how to tell 
him about it. See your head droop a little. See yourself 
shifting you weight from one leg to the other as you stand 
there, 

(Pause) 

You decide to share the problem with him. As you begin to 
speak out about the problem, you still see the caring look 
on his face. Imagine him listening to you intently. He is 
very interested in you and would like to help. You are 
talking to him, and when you finish, you explain that his 
listening helped a lot. Imagine yourself taking a deep 
breath and exhaling. You feel so much better that you were 
able to get all that off your chest. It had weighed a ton. 
You feel good. 

(Pause) 

Relatives, too can be very close. They can be distant, too. 
In your mind's eye, picture a relative, a very close rela
tive, perhaps your closest relative. Imagine he or she 
sitting on the sofa where you live. Picture yourself on 
the sofa also. See the two of you sitting there. You are 
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sitting there, your bodies slightly turned sideways toward 
each other. Feel the safety and security of being with 
someone you feel close to. Picture yourself listening, 
listening very closely to your relative. The look on your 
face, your body posture, your remarks show that you are 
concerned with what she is saying. Your relative is sharing 
some concerns about a problem he or she is experiencing. 
Picture he or she shedding some tears. He or she is not 
crying heavily, but the few tears tell you she is feeling 
some pain; you are concerned and you want to help, but 
there are no words right now to speak. See yourself sitting 
quietly, not saying anything, but letting he or she know 
that you care by just being there. Imagine yourself moving 
a little closer and see yourself place a hand on his or 
her shoulder. You can tell your relative appreciates this. 

(Pause) 

Picture your relative taking a Kleenex and drying his or her 
eyes. See him or her feel better, now that she has let this 
pent up emotion and concern out. You feel good because he 
or she could feel free enough with you to cry in front of 
you. You are glad you were there and you feel good because 
he or she is feeling better. 

(Pause) 

Use your imagination to see your favorite scene and feel 
relaxed as if you were there enjoying the tranquility. 

(Pause) 

You may now open your eyes, stand up and take a break. 

(Break—5 minutes) 

(Second Deep Breathing Relaxation Exercise) 

Now, see yourself lying on your bed in your bedroom listening 
to your favorite music. You are very comfortable. It is a 
neat place to be and you like it there with the music going. 
But, you begin to feel pretty lonely. Picture yourself lying 
there comfortable and closing your eyes and thinking about 
how much you want to be around some other people and enjoy 
talking to them, and laughing and feeling comfortable with 
them. You tell yourself that you have no opportunity to meet 
people and that is the reason you feel lonely. Imagine your
self opening your eyes and getting up out of the bed and 
standing nextto a chair by a desk. 

(Pause) 
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You realize that you do have a chance to meet people in such 
a large city; there are people all around. Imagine yourself 
getting a pad and pencil. (Pause) Picture yourself walking 
to the kitchen table. See yourself sit down and begin to 
make a list of some of the places where you can go to meet 
people. You list joining the YMCA or YWCA. Enrolling in a 
dancing class is another possibility; it would provide exer
cise and social activities. You write down some special 
interest groups. You think of your hobby, or the hobby you 
had always wanted to start and realize that others who have 
this similar interest have formed a club. There are clubs 
for different sports, too. You think of the sport you would 
most like to try your hand at. Enrolling in an Adult Edu
cation class is another possibility. There are also organi
zations where you can work as a volunteer: the Red Cross, 
the Humane Society, the hospital. Imagine yourself writing 
and writing and writing. There are so many opportunities to 
meet people. See yourself smile and then laugh and then say, 
"To think, I've been telling myself I feel left out because 
I don't have any chance to meet others." You feel good, 
because you know that you can decide to overcome that feeling 
of loneliness and bad feelings by choosing one or more things 
on the list to do, 

(Pause) 

Imagine an acquaintance of yours. Perhaps it is a friend. 
Or, maybe someone from work. Picture him or her coming to 
you and saying that something wonderful has happened. Maybe, 
he or she has just received news that a new summer job was 
offered him or her. The job is in California with the 
forestry service. Imagine the acquaintance being very 
happy over the news. Picture yourself shaking his or her 
hand. You reach out your hand and feel the strength and 
warmth as your hands close. You congratulate him or her 
and say how glad you are to hear the good news. You feel 
really good about sharing this happiness with your acquaint
ance. Picture yourself smiling and happy for the other 
person, 

(Pause) 

Now, picture your favorite scene and enjoy it for a few 
moments. You may open your eyes. 

Guidance Instructions: In addition to encounters with 
others, many people have meaningful and significant en
counters with a higher power. One may believe or conceive 
of this higher power in his own personal way. One may 
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believe that the universe is the result of design or that 
It results from chaos. Believing that the universe results 
from design, one may believe there is a higher power behind 
this design. Or, to believe that there is no purpose or 
design in the universe, you can believe, like Sartre, that 
existence or purpose can be found in terms of what you value 
in this chaos. There are two methods to have an encounter, 
one of which may be used by anyone. Some people use both. 
These are meditation and spiritual encounters. Each of these 
methods has a set of principles. Tonight, we will use our 
imagination to acquaint ourselves with these principles. 

Meditation 

1. Have a regular time each day to pause for contemplation. 

With your eyes closed, picture the face of a clock. Visual
ize in your mind's eye the hands of the clock. Picture a 
convenient time for meditation each day. 

2. Meditate in a quiet place, free from distractions where 
you are in private. 

Imagine a place where you could go to meditate. Visualize 
the place. It must be convenient, it must be relatively 
quiet where you have some privacy. 

3, Start your meditation with the thought that there is 
meaning and purpose in life for you. Then let your 
mind wander in free association. Allow your thoughts 
to ramble where they will from this beginning. Enjoy 
this experience of being aware of your thoughts. 

4, Practice meditation at least 15 minutes a day. 

Imagine, a clock with its hands at the time you have chosen 
for meditation. Now imagine that 15 minutes have lapsed and 
in your mind's eye picture the clock 15 minutes later. 

Spiritual Encounter 

If you believe in prayer, prayer may be used for spiritual 
encounter. Imagine in your mind's eye the church or syna
gogue praying, (Pause) You feel peaceful, relaxed, confi
dent as you pray, (Pause) Now, picture yourself at home, 
alone. Imagine yourself praying. See yourself sitting, or 
kneeling. (Pause) You feel good and secure. You are 
enjoying your spiritual encounter. 
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End of Session Guidance: An encounter with another person 
is an intimate one-to-one exchange of feelings and mutual 
understanding. It is important to remember that adequate 
relationships with other persons are essential to feeling 
good about oneself and be happy in life. The most signifi
cant and concrete experiences a person may have are en
counters with other human beings. Often, an obstacle to 
encounters with others is the comment, "I'm just that way 
and I can't help it." This is used to justify behavior, a 
habit which you think you can not change. You might ask 
yourself the following questions, "Have I blocked myself in 
my attempts to get close to the important people in my life? 
Have I fallen into the trap of long established habits of 
escaping my own responsibility by telling myself I have been 
unjustly dealt with, unfairly treated, and that failure 
isn't my fault," (Crumbaugh, 1973, p. 103) 

When you share and exchange feelings with another, you feel 
good and know you belong to the human race. 
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Imagery Exercise Number 4 

(First Deep Breathing Relaxation Exercise) 

As you continue to feel good and relaxed, enjoy the peace-
fulness and quietness. 

(Pause) 

As your eyes are closed and you are relaxed, think about a 
very satisfying, perhaps the most satisfying experience you 
have had. In your mind's eye, visualize the scene of this 
experience in as much detail and as clear as you can, (Pause) 
If other persons were present, picture them in the scene also, 
(Pause) It is a good, happy feeling to remember and see in 
your mind's eye this satisfying experience. Enjoy yourself 
as you picture what happened, 

(Pause) 

Now that you have visualized this very satisfying experience, 
think of what need or needs of yours that you had at the time 
were fulfilled. What was it about this experience that was 
so satisfying and made it so meaningful to you? What was it 
that made the experience important to you? 

(Pause) 

What kind of experience would you or could you have today 
that meets that same need or needs? What kind of activity 
would enable you to feel satisfied? (Pause) Think of an 
activity which would be especially meaningful for you today. 

(Pause) 

Now, picture yourself engaging in an activity which meets your 
needs, which is important and meaningful to you. Picture 
yourself as involved as possible. In your mind's eye, see 
yourself carrying out this activity. (Pause) Take a few 
moments to imagine this activity taking place and you being 
right in the middle of things. Picture yourself satisfied; 
you feel good about yourself; you are doing something mean
ingful and are enjoying yourself. 

(Pause) 

Okay, now picture your favorite scene. It is restful and 
relaxed. Take a few moments to picture the scene and en
joy it, 

(Pause) 
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Epitaphs are words written on tombstones. In your imagina
tion, picture a tombstone, a grave stone. Now, see the 
words you would like to see on your tombstone to have people 
remember you by. What words would you like to be there? 
Try to picture, in your mind's eye, the words of the epitaph 
you would like, 

(Pause) 

What life value underlies this epitaph, that is, what does 
the epitaph mean? (Pause) Think of some of the things you 
could do so that the words you want there would be written 
as you have them, (Pause) 

Now, picture yourself doing something that would result in 
your epitaph being written the way you want. In your mind's 
eye, as clearly as you can, picture yourself carrying out the 
activity that would enable those words to be said about you. 
See the scene and picture yourself doing what you would have 
to do. As you see yourself engaging in this activity, you 
feel happy and satisfied. 

(Pause) 

Now, we are going to imagine a symbol. Examples of symbols 
are the American flag, the Jewish Star of David, your fra
ternity emblem. Think of a symbol which is very important 
to you and has special meaning to you. (Pause) Picture 
this symbol in your mind's eye. As you visualize this 
symbol, think of the meaning of the symbol, 

(Pause) 

Okay, now visualize your favorite scene and feel relaxed 
and good. 

(Pause) 

Now you may open your eyes and take a break for about 5 
minutes. 

(Break—5 minutes) 

(Second Deep Breathing Exercise) 

(Pause) 

Now that you are relaxed and comfortable again, we will use 
our imagination to answer an old Chinese proverb. This 
Chinese proverb said that happiness consists in having 
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something to do, someone to love, and something to hope for, 
(Pause) First, in your mind's eye, see yourself doing what 
you would like to be doing this very moment. Imagine doing 
whatever you's like. (Pause) Second, in your mind's eye, 
visualize someone, now or in the future, to love. Picture 
this person as clearly as you can. (Pause) Finally, 
imagine a scene or a symbol or a situation which represents 
something you hope for. 

(Pause) 

To have meaning and purpose in life is to do something you 
feel is important, to love another and to have hope. 

(Pause) 

Now picture yourself at your kitchen table. You have removed 
the tablecloth and you covered the table with old newspaper 
to protect it. On the table, visualize a mound of clay. The 
clay is reddish-brown and you stick your fingers into it. 
The feeling is a good feeling. You begin to work with the 
clay. You move it from one hand to the other, pressing it 
and shaping it. Picture yourself at the table really enjoy
ing this. You decide to make a small vase. You have never 
made one before, but you say, who cares what it looks like, 
what is important is that I'm creating something on my own. 
See yourself handling the clay, manipulating the clay and 
forming the small vase. Picture the vase; it is really 
neat!! See it in your mind's eye. (Pause) You can hardly 
wait to take it to the craft shop where you bought the clay. 
They have a ceramic, firing kiln where they can bake the 
vase. You're excited; you've created something. 

(Pause) 

In your imagination see yourself sitting again at the 
kitchen table. Imagine a pottery on the table. Picture this 
pottery. It may be a favorite piece of pottery. Or, possible, 
it is a piece of pottery you have never seen except in your 
mind's eye. Now, see a paper and pencil in front of you on 
the table. See yourself picking up the pencil and beginning 
to sketch the pottery. Your pencil marks don't look right, 
so you make a big X over the lines you've drawn. Picture 
the X on the paper. See yourself crumple up the paper and 
setting it to the side. I'll try again, you say to yourself. 
See yourself sketching some more on a new sheet of paper. 
See your hand move as the lines begin to take shape. Visual
ize the outline of the pottery on the sheet of paper. Imagine 
really enjoying what you are doing. (Pause) The sketch is 
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finished. Not bad, for me, you tell yourself. There is a 
feeling of being pleased that you tried; this feeling comes 
all over you. You feel satisfied. 

(Pause) 

Now, for a moment picture your favorite scene. Feel relaxed 
and confident. 

End of Session Guidance: Each person is responsible for 
finding his own personal meanings in life that are experi
enced collectively by a group or culture. There are creative, 
experiential, and attitudinal values. Creative values result 
from some type of creative activity that range from having 
children to engaging in fine arts. In a sense, creative 
values are what you contribute or give to the world. The 
exercises tonight required creativity on your part; and, 
they provided examples to show you how to find meaning in 
creative values. 
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Imagery Exercise Number 5 

(First Deep Breathing Relaxation Exercise) 

(Pause) 

Now that you are feeling good and comfortable, picture in 
your mind's eye that you are standing at the door of a 
great art museum. The art museum may be an actual building 
you are familiar with, or it may be a building which you 
imagine. (Pause) See yourself walking through the entrance 
to the museum. The inside is not cluttered; there is nothing 
on the floors. The floors shine because they have been 
heavily waxed. Picture this. Sense all the open space all 
around you. Your eyes turn to the walls. Visualize paint
ings hanging everywhere. You can't wait to get closer and 
you walk toward the wall full of paintings. You feel 
excited and impressed with the beautiful art work, 

(Pause) 

You are at home, sitting in your favorite chair. Picture 
the chair that you sit in often. See yourself sitting in the 
chair. You are reading your favorite magazine. You are 
contented. The reading has been interesting and enjoyable. 
In your mind's eye, see yourself turning the pages of the 
magazine as you read. You are really involved in the maga
zine; it is a very quiet, enjoyable time, 

(Pause) 

You have finished the evening meal. Imagine yourself 
getting up from the dining room table. See yourself walk 
out the front door and stand on the porch. Imagine the 
fragrance of honeysuckle in the air. The night air is 
clean and crisp. See yourself taking several deep breaths 
and enjoying the evening air. You can notice the darkness 
settling in and as you gaze up and down the street on which 
you live, you see that some of your neighbors have turned 
on their porch lights. It is quiet and peaceful. Imagine 
your eyes going above the trees to the sky above. Many 
stars dot the sky tonight. Imagine in your mind's eye the 
stars that you see. They are beautiful as they reflect 
light. Then, all of a sudden, you see a shooting star—a 
moving light with a tail that finally dies out. It isn't 
everyday that you see one of those. You stand there in the 
stillness; you think to yourself, "Why don't I do this more 
often? There are so many stars out tonight. It is a 
beautiful experience," 

(Pause) 
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Visualize a church building in your mind's eye. It may be a 
church you have seen before, or one you have attended, or 
maybe you have never seen the building before, but you 
picture it in your mind's eye. Picture the church, CPause) 
Ncpw, visualize the inside of the church sanctuary. You are 
sitting in a pew. You are looking toward the front of the 
church. There is a choir at the front of the church. All 
the choir is dressed in beautiful robes. It is a pretty 
sight. (Pause) Now, picture the priest, minister, or rabbi 
standing behind the rostrum. He is leading the congregation 
in a prayer. Feel the sense of reverence; there is quiet and 
you feel a sense of peacefulness and tranquility. Now, 
visualize him talking. As you sit in the pew, you are 
listening carefully. He is saying a lot—there seems to be 
a lot of sense to what he is saying. He is speaking about 
somethings which are important to you. As you listen, you 
recognize the experiences you are having. You feel calm 
and serene, 

(Pause) 

Now, picture your favorite scene. Enjoy it for a few 
moments, 

Okay, it is time for a break. Please take about five 
minutes, 

(Break—5 minutes) 

(Second Deep Breathing Relaxation Exercise) 

Continue to be relaxed for a few moments of silence. Enjoy 
it. It is a nice feeling, 

(Pause) 

Now in your mind's eye, you will plan a vacation trip. If 
you could visit any city or country in the whole world right 
now, where would you go? Visualize a map, or outline of the 
country you would like to visit, (Pause) In your mind's 
eye, see the letters spelling the name of the country you 
want to visit, (Pause) Now, picture the letters of the 
name of the city you would like to travel to see, (Pause) 
You feel very excited about the thought of visiting this 
place. 

(Pause) 

Perhaps from your reading or TV, you can recall a picture 
from this country or city. If you can, see this picture 
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in your mind's eye. (Pause) Visualizing this picture makes 
you want to be there. 

(Pause) 

Usually we associate a particular thing with a particular 
country. For example, we think of a windmill when we 
think of Holland, We think of castles in Germany, Can you 
think of an object that identifies the country you would 
like to visit? (Pause) Visualize this object. Keep on 
visualizing this object, 

(Pause) 

Now imagine yourself wanting more information on this 
country or city. Picture yourself in your local library 
heading for the travel section in the 900's, (Pause) In 
locating your country or city you notice the hundreds of 
books that have been written on places to see. Your excite
ment begins to build as you remove one of the travel books 
on your country or city and open it. (Pause) The photo
graphs are beautiful and the captions so informative. 
Imagine getting a feeling for the country as you read the 
author's words of description. Picture telling yourself 
that you really did make a wise choice; that it really would 
be a wonderful place to visit. 

(Pause) 

Now visualize yourself going into a local travel agency. 
There are many posters on the walls of places that would 
be interesting to visit. Imagine yourself asking the person 
in charge for some brochures and information on the country 
or city of your choice. (Pause) You feel excited as the 
person hands you the materials. You can hardly wait to get 
home to look at these materials, 

(Pause) 

Now, picture yourself at home. You are sitting on your sofa. 
Imagine a pile of brochures and maps on your lap. There are 
all kinds of pictures, most of them in color. You are hand
ling them, one by one, looking at them and becoming excited 
about traveling and seeing these places in person. (Pause) 
Although you are not there, looking at the materials is 
something like being there in person. Planning a trip like 
this has really been an enjoyable experience, 

(Pause) 
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Right now, see yourself in a clearing in the forest. There 
is a stream about a stone's throw away. Visualize yourself 
setting up a small tent, (Pause) You are camping out. 
Your tent is a small green tent with a sewn-in floor and a 
door which can be closed with a zipper. (Pause) See your
self putting up the tent; you are pounding stakes into the 
ground with a hammer on all sides of the tent to hold it up. 
(Pause) Visualize the tent standing smartly. You have done 
a good job, 

(Pause) 

Since your tent is up, you have some time to fish. See 
yourself walking to the trunk of your car. Picture yourself 
opening the trunk, reaching in and pulling out your pole and 
tackle box. See yourself walking toward the stream with your 
pole and tackle box. There are great, beautiful trees 
everywhere; they must be hundreds of years old. Picture them 
in your mind's eye. There is a slight, cool breeze. The sun 
is out. It is a pleasant day, a perfect day for camping out. 

(Pause) 

You are standing on the bank of the stream. Visualize the 
water flowing along in front of you. Perhaps, you can hear 
the water rippling. You are holding your pole. Visualize 
yourself casting your line and lure out to the middle of the 
small stream. You can see the line and lure hit the water. 
Imagine the water splashing as the line hits the water. See 
yourself slowly sit down on the edge of the bank. Everything 
is peaceful and quiet. You are relaxed. You are enjoying 
nature, 

(Pause) 

In your mind's eye, picture a campfire. See the flames; see 
the wood glowing. The wood is crackling. Some sparks are 
shooting into the darkness of the night air. There are other 
campers sitting around the campfire like you. All of you are 
enjoying the fire. It's a beautiful sight. You are feeling 
good. Nature seems so close. 

End of Session Guidance: Meaning in life can be discovered 
in experiential values. When you create something, you give 
something to the world. When you experience, you are taking 
something from the world. Values and meanings may be found 
in experiencing and creating. Enjoying another person's 
creation, enjoying the beauty of nature, participating in a 
worship service, and reading a book are just a few ways of 
finding meaning through your experience. As we have learned 
earlier, an encounter with another person is an experience 
through which we can find meaning in life. 
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Imagery Exercise Number 6 

(First Deep Breathing Relaxation Exercise) 

Continue for a few minutes to enjoy the good feeling of 
being relaxed, 

(Pause) 

Guidance; Tonight, as you are relaxed, you will use your 
imagination as you listen to two real life situations in 
which individuals find meaning in their attitudes. Not 
only can we find meaning in life creatively and experiential-
ly, but meaning can be found in attitudes that one adopts 
toward life, Man is always free to choose his attitudes 
toward the situations of life which he faces, 

(Pause) 

Now, envision your favorite scene, the relaxing, tranquil 
scene which you have used these weeks to give you a relaxed, 
peaceful feeling. Picture the scene; enjoy the relaxed 
feeling. 

(Pause) 

In your imagination, picture the true story I will relate to 
you. Viktor Frankl, the famous Viennese psychiatrist who 
survived three years in Nazi concentration camps and lost 
most of his immediate family in concentration camps, wrote 
of an incident he experienced soon after he gained his 
freedom from these horrible camps. 

(Pause) 

"A friend was walking across a field with me toward the camp 
when suddenly we came upon a field of green crops. 

"Automatically, I avoided it, but he drew his arm around 
mine and dragged me through it, I stammered something about 
not treading down the young crops. He became annoyed, gave 
me an angry look and shouted, 'You don't say! And hasn't 
enough been taken from us? My wife and child have been 
gassed—not to mention everything else—and you would for
bid me to tread a few stalks of oats!' 

"Frankl, himself having suffered great personal losses, 
said, 'Only slowly could these men be guided back to the 
commonplace truth that no one has the right to do wrong, 
not even if wrong has been done to him,'" 
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As you have visualized this scene, you can understand that 
meaning can be found in attitudes. 

(Pause) 

Now, as the next incident is related to you, try to use 
your imagination to picture what is going on. Imagine a 
medical doctor in a long, white doctor's coat. Imagine 
him talking to an 80 year old woman who is suffering from 
incurable cancer. The doctor is Viktor Frankl. Visualize 
the two persons sitting and facing each other. They are 
sitting in front of an audience of hospital staff. See 
them, in your mind's eye, carrying on the following 
conversation: 

"Frankl; What do you think of when you look back on your 
life? Has life been worth living? 

Patient: Well, Doctor, I must say that I had a good life. 
Life was nice, indeed. And, I must thank the Lord for what 
it held for me: I went to theatres, I attended concerts, 
and so forth. You see, Doctor, I went there with the family 
in whose house I served for many decades as a maid, in 
Prague, at first, and afterward in Vienna. And for the 
grace of all of these wonderful experiences, I am grateful 
to the Lord. 

Frankl: You are speaking of some wonderful experiences; 
but all this will have an end now, won't it? 

Patient: (thoughtfully) Yes, everything ends . , , 

Frankl: Well, do you think now that all the wonderful 
things of your life might be annihilated? 

Patient: (still more thoughtfully) All those wonderful 
things . . . 

Frankl; But tell me, do you think that anyone can undo the 
happiness that you have experienced? Can anyone blot it out? 

Patient; No, Doctor, nobody can block it out! 

Frankl: Or can anyone blot out the goodness you have met in 
your life? 

Patient: (becoming emotionally involved) Nobody can blot 
it out! 

Frankl: What you have achieved and accomplished— 

Patient: Nobody can blot it out! 
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Frankl: Or what you have bravely and honestly suffered: can 
anyone remove it from the world—remove it from the past 
where you have stored it as it were? 

Patient: (moved to tears) No one can remove it! (Pause) 
It IS true, I have had a great deal to suffer; but I also 
tried to be courageous and steadfast in enduring what I 
must You see. Doctor, I regard my suffering as punishment. 
I believe in God. 

Frankl: But cannot suffering sometimes also be a challenge? 
Is it not conceivable that God wanted to see how Anastasia 
Kotek will bear it? And, perhaps he had to admit, "Yes, 
she did so very bravely." And now tell me: can anyone 
remove such an achievement and accomplishment from the 
world, Ms. Kotek? 

Patient; Certainly no one can do it! 

Frankl: This remains, doesn't it? 

Patient: It does! 

Frankl: By the way, you had no children, had you? 

Patient: I had none, 

Frankl: Well, do you think life is meaningful only when 
one has children? 

Patient: If they are good children, why shouldn't it be a 
blessing? 

Frankl; Right; but you should not forget, that for instance, 
the greatest philosopher of all times, Immanuel Kant, had 
no children; but would anyone venture to doubt the extra
ordinary meaningfulness of his life? If children were the 
only meaning of life—life would become meaningless because 
to procreate something which in itself is meaningless would 
certainly be the most meaningless thing. What matters in 
life is rather to achieve something. And this is precisely 
what you have done. You have made the best of your suffer
ing. You have become an example for our patients because of 
the way you take your suffering upon yourself, I congratu
late you for this achievement, and I also congratulate the 
other patients who have the opportunity to witness such an 
example," (Frankl, 1969, pp. 120-123) 

(The onlookers applaud) 
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Frankl: This applause concerns you, Ms. Kotek. It concerns 
your life which has become a great achievement. You may be 
proud of It . . . And how few people may be proud of their 
lives . . , I should say, your life is a monument. And no 
one can remove it from the world. 

Patient; (regaining her self-control after shedding tears) 
What you have said. Dr. Frankl, is a consolation. It com
forts me. Indeed, I never had an opportunity to hear any
thing like this. 

The woman that Dr. Frankl talked with passed away a week 
later. Her last words were: "My life was a monument . . . 
My life was not in vain." 

(Pause) 

Now, picture your favorite scene. It is peaceful, relaxing 
and calm. Enjoy the relaxed feeling as you picture your 
favorite scene, 

(Pause) 

It is time for a break, 

(Break—5 minutes) 

(Second Deep Breathing Relaxation Exercise) 

Now, imagine in your mind's eye a hospital. Perhaps it is a 
hospital that you know of, or have even been in before. See 
the building or buildings as clearly as possible. (Pause) 
Now, imagine that you are in that hospital. Picture yourself 
in a hospital bed. You know, the kind that have the rails on 
both sides. See yourself half sitting up in that bed. 
(Pause) Picture all the white everywhere; the nurses are 
dressed in white, the sheets and blanket on your bed are 
white. (Pause) Visualize a nurse coming toward you. She 
has some liquid medicine in a small medicine cup. She is 
dressed in white. She smiles and hands you the medicine. 
You take the cup into your hand, and bring it to your mouth 
and swallow the contents. Ugh, you say, what a terrible 
taste! You had been having some pains in your stomach. 
Well, you say to yourself, maybe at least it may help that. 
The nurse wishes you a good day, and you think to yourself, 
yeah—good for who? Maybe you, but not me. Sure, you can 
smile, but you're not the one in the bed. You begin to feel 
sorry for yourself; imagine settling back into the bed; see 
yourself looking grumpy and disgusted that you have to be 
sick, 

(Pause) 
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Visualize a smile coming over your face. You just were 
struck with the idea that you don't have to be grouchy. 
Sure, you have to be in the hospital, you cannot avoid it, 
you cannot change that. But, you're excited because you 
can change your attitude and feeling about your circumstance 
What an exciting, powerful thought! You think that it is 
your choice, "I can act gloomy or I can be a good model, a 
monument to those around me," You immediately think of a way 
to be a model, 

(Pause) 

Imagine that in the hospital bed next to you is an elderly 
man. He can hardly move. You can see him in your mind's 
eye. He has silver hair, he is frail looking but sometimes, 
when he smiles, he is really pretty in a special sense. 
Picture his eyes move to look at you as you are looking at 
him. You smile, his smile gets bigger. Picture yourself 
slowly getting out of bed and taking the few steps to his 
bedside. You walk slowly--the doctor had encouraged you 
to walk after the surgery but you had just wanted to stay in 
bed, (Pause) You walk right to him and your hands take his 
right hand and you hold it gently. He can't seem to talk 
but his eyes sparkle. As you hold his wrinkled hand, you 
tell him how pretty his smile is. You tell him that his 
smile, in the midst of his predicament, is an encouragement 
to you. You tell him how courageous he is when he smiles. 
He smiles again and you can feel his hand slightly squeezing 
yours—you feel his is saying thank you. Picture yourself 
returning back to your bed. You have some stomach pain, 
but you are happy. Happiness has come from committing 
yourself to a task. 

(Pause) 

Now, picture your favorite scene. It is a restful scene. 
As you think of the scene, you feel good. It is a nice 
feeling to take a few moments to enjoy the scene, 

(Pause) 

End of Session Guidance; Individual meaning can be found in 
attitudinal values. We cannot change our circumstances 
sometimes. We are not free from circumstances, but we are 
perfectly free to choose our attitude toward the circum
stances that we face. 
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Imagery Exercise Number 7 

(First Deep Breathing Relaxation Exercise) 

As you enjoy the relaxed feeling, you look back over the last 
SIX weeks and realize that you have learned to relax, and to 
use your imagination creatively and meaningfully. 

(Pause) 

Picture your favorite scene. This scene has become a means 
of becoming relaxed and feeling peaceful. Enjoy the scene, 
again, as you continue in a relaxed state. 

(Pause) 

In your mind's eye, picture a basketball rim and net. If 
you want to, you can picture yourself looking at that net. 
You have a basketball in your hand. See yourself throwing 
the basketball at the rim and net. Picture the basketball 
going high, and falling through the net. You may even hear 
the "swish" as it does so. In a basketball game, the play
ers commit themselves to making baskets. 

(Pause) 

Visualize yourself with a very good friend, a close friend, 
in a large stadium. You are high up in the stadium and you 
are looking down to the field. Imagine the grass and the 
lines on the field. Visualize the goal posts. You see the 
end zone and realize that the game of football is played to 
get the ball into the end zone or through the goal posts. 

(Pause) 

You are in the same stadium as you were before. Imagine 
sitting there again. You are watching a track meet this 
time. You picture four runners. Their arms and legs are 
moving quickly. They have their chests thrown forward; 
they are giving the race all they have. Picture them 
approaching the finish line. There is a string across the 
finish line. They are all close, but right at the last 
few yards, one of the runners lunges forward and his chest 
hits the string; the string breaks; he is the winner. 

(Pause) 

It is time for a short break. 

(Break—5 minutes) 
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Okay, now picture your favorite scene. As you think of it, 
you feel more and more relaxed, 

(Pause) 

Right now, picture someone in your mind's eye who you believe 
knows you very well. This person, in your opinion, is very 
wise and cares for you. This person may be a relative or 
friend, or spouse. Imagine this person is standing in front 
of you. See the person clearly. You ask the person for some 
advice. You ask the person to tell you what strengths he 
sees in you that he feels you are not using. VThat talents 
does he see in you that are not being used? Imagine him 
giving you a list of unapplied strengths, (Pause) As you 
are given these strengths, think hard about what you might 
want to do to use and apply these strengths. 

(Pause) 

We have imagined in our mind's eye some goals which are used 
in sports such as the basketball net. For a few moments, 
think of some goals for your life. Think of more than one 
so that you don't put all your eggs in one basket, A goal 
gives your life direction and meaning. What do you want to 
accomplish in life? How can you use your strengths to work 
toward these goals? 

(Pause) 

Once you have decided on your own personal goals in life, it 
is necessary to commit yourself to reaching these goals, to 
moving toward these goals. What will your commitments be? 
They may involve sacrifice in order to achieve them. 

(Pause) 

Now, in your imagination, picture yourself 10 years from 
now. See yourself successful, self-confident and happy. 
(Pause) What are you doing, as you imagine yourself this 
way? What kind of activity are you involved in? What are 
your goals in life? In your mind's eye, visualize yourself 
doing what is important to you, what "really counts" and what 
will be meaningful to you. 

End of Session Guidance: Happiness in life is achieved by 
dedicating or committing oneself to goals. Happiness is not 
sought, it is a by-product of working toward the meaningful 
goals you have set for your life. Set goals for your life. 
Your life will take on new meaning and you will receive a 
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sense of purpose and direction. Einstein once said, "the 
Ultimate understanding of human existence cannot be achieved 
by reason alone, but only by belief." 
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APPENDIX F 

INSTRUCTIONS FOR COMPLETING THE DAILY 

ACTIVITY-ENCOUNTER DIARY 

DAILY ACTIVITY-ENCOUNTER DIARY 



203 

INSTRUCTIONS FOR COMPLETING THE DAILY 

ACTIVITY-ENCOUNTER DIARY 

Please fill out one of the attached forms each day for 
one week. -̂  

^- Number of Major Activities. Indicate the total number 
of different activities you were in for each period of 
time that day under "number." Then under "boredom 
rating" place a number from 1 (very boring) to 7 (excit
ing, meaningful) to show how boring or nonboring the ac
tivities were for that time period. As an example: 

Activities Number Rating 

7-11:00 a.m. 3 1 

This means that I did three major different things 
between 7-11:00 a.m. and that I felt doing these things 
was very boring overall. 

B. Number of Encounters with People. Indicate the total 
number of people you talked to or looked at face to face 
during each of the time periods for that day. Then put 
a 1 (very bored) to 7 (exciting, meant a lot), indicat
ing whether you were bored or nonbored. An example: 

>. of Encounters 
with people 

7-11:00 a.m. 

Number 

6 

Rating 

7 

This means that I talked to or saw 6 people face to face 
between 7 and 11;00 a.m. and I felt these encounters 
were very exciting and meaningful; I got a lot out of 
these encounters with other people. 

Number of Encounters with the Most Significant Other 
Person in Your Life. Indicate for each day how many 
times you talk to or see face to face the most signifi
cant other person you know. This may be a parent, a 
brother or sister, a cousin, a boyfriend or girlfriend, 
a priest, or minister. It is the person, other than 
yourself, who is most important to you. An example is: 

Encounters w/the most 
significant other person Number Rating 

3-7:00 p.m. 2 6 
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This means that I had 2 face to face contacts with the 

Tl f^^T^^t?*.?^^^'' P^^^°" ^ 1̂ "°" between 3 and 7:00 
?;^;, ? I ^^^^^ encounters were relatively mean-
^"^^"i "̂"̂  exciting. I got a lot out of being with this 
person. ^ 

liTfL""!^^^^^^^ ^?™^ ^°'' ' '^^y^- Fill out one form a day for 7 days. Thank you. 
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Name 

Day of Week 

DAILY ACTIVITY-ENCOUNTER DIARY 

A. Number of Major Activities 

7:00 - 11:00 a.m. 

11:00 - 3:00 p.m. 

3:00 - 7:00 p.m. 

7:00 - 10:00 p.m. 

B. Number of Encounters with People 

7:00 - 11:00 a.m. 

11:00 - 3:00 p.m. 

3:00 - 7:00 p.m. 

7:00 - 10:00 p.m. 

C. Number of Encounters with the 

Most Significant Other Pers"on 

7:00 - 11:00 a.m. 

11:00 - 3:00 p.m. 

3:00 - 7:00 p.m. 

7:00 - 10:00 p.m. 

Number Boredom Rating 

Boredom Rating: 

Completely 

Bored 

Neutral Enthusiastic 
Worthwhile 
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APPENDIX G 

OHIO LITERACY TEST 
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OHIO LITERACY TEST 

Directions 

This is a test to see how well you can understand what you 
read. The questions start easy and get harder as you go 
along. You are not expected to be able to answer all of 
them, but do as many as you can. Do not guess. If you do 
not know the answer to a question, skip it. There are no 
"catch" questions. 

"yes" Read each question carefully. If the right answer is 
draw a line through Y. If the answer is "no" draw a line 
through N. 

Look at the sample questions at the bottom of the page. 
"Do cats bark?" The answer, of course, is "no" so you 
should draw a line through N. 

"Is coal black?" The answer is "yes," so draw a line 
through Y. 

There is 1 page of questions. You will have exactly five 
minutes. Go ahead. 

17. 
18. 

1. Can you see? Y N 
2. Do men eat stones? Y N 
3- Do boys like to play? Y N 
4. Can a bed run? Y N 
5. Have books hands? Y N 

6 . Is ice hot? Y N 
7. Do winds blow? Y N 

8. Have all girls the same name? Y N 
9. Is warm clothing good for winter?.Y N 
10. Is this page of paper white? Y N 

11. Is every young woman a teacher?.,Y N 
12. Is it always perfect weather?....Y N 
13. Is the heart within the body?....Y N 
14. Are railroad tickets free? Y N 
15. Are summer days ordinarily cold?.Y N 

16. Do clerks enjoy a vacation? Y N 

Is the President a public official? Y N 
Would you enjoy the loss of a fortune?..Y N 
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19. Does an auto sometimes need repair? Y N 
20. Is it important to remember commands?...Y N 

21. Are avenues usually paved with oxygen?.,Y N 
22. Do we desire serious trouble? Y N 

23. Are muzzles usually noticeable? Y N 
24. Is practical judgment valuable? Y N 
25. Ought a man's career to be ruined by accidents?.Y N 

26. Do you cordially recommend forgery? Y N 
27. Does an emergency require immediate aecision?...Y N 
28. Are gradual improvements worth while? Y N 
29. Should honesty involve personal misfortune?....Y N 
30. Is a punctual person continually tardy? Y N 

31. Are all human beings mortal? Y N 
32. Does a sportive person necessarily have nerve?..Y N 

33. Are instantaneous effects invariably rapid? Y N 
34. Should preliminary disappointment discourage you? Y N 
35. Is hearsay testimony trustworthy evidence? Y N 

36. Are the best authorities characterized by wisdom? Y N 
37. Is extreme athletic exercise surely necessary? Y N 
38. Is incessant discussion usually boresome? Y N 
39. Are algebraic symbols ever found in formulae? Y N 
40. Are tentative regulations often estimable? Y N 

41. Are "diminutive" and "Lilliputian" absolutely 
identical? Y N 

42. Is an infinitestimal titanic bulk possible? Y N 
43. Do connubial unions eventuate felicitously? Y N 
44. Is a gelatinous exultation ridiculous? Y N 
45. Are "perambulate" and "meander" similar 

in meaning? Y N 

46. Is avarice sometimes exhibited by cameos? Y N 
47. Are steep ascents usually coexistent with 

sharp declivities? Y N 
48. Are the laity apt to indulge in radical theosophies?..Y N 
49. Is it necessary to know dialect forms in order to 

speak patois? Y N 
50. Does a carniverous quadruped devour fronds 

indescriminately? Y N 

N X c^^^iq T^OD SI N A cX^^q S:^EO OQ 
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MEANS AND (STANDARD DEVIATIONS) FOR LOGOANALYSIS, 

GUIDED IMAGERY, AND CONTROL GROUPS AT PRE-, 

POST-, AND FOLLOW UP TESTING ON 

THREE VARIABLES 
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APPENDIX I 

COMPLETELY RANDOMIZED ANALYSIS OF VARIANCE (CR-3) 

OF PRETEST SCORES OF ALL VARIABLES 
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APPENDIX I 

COMPLETELY RANDOMIZED ANALYSIS OF VARIANCE (CR-3) 
OF PRETEST SCORES OF ALL VARIABLES 

Variable N df 

PIL 

NSQ 

TSCS 

DAD 

39 

39 

39 

2 

2 

2 

.70 

.62 

.14 

.50 

.56 

.56 

Activities 

Activities S+S 

Rating Activities 

Rating Activities S+S 

Encounters 

Encounters S+S 

Rating Encounters 

Rating Encounters S+S 

Encounters Sig. Other 

Encounters Sig. Other S+S 

Rating Encounters Sig. 
Other 

Rating Encounters Sig. 
Other S+S 

30 

30 

30 

30 

30 

30 

30 

30 

30 

30 

30 

30 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3.23 

1.16 

2.91 

2.44 

.56 

.35 

.05 

.16 

3.58 

3.10 

1,54 

.61 

.05** 

.33 

.06* 

.10* 

.51 

.52 

.61 

.55 

.04** 

.06* 

.23 

.50 

* * £ < .05. *£ < .10 
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COMPLETELY RANDOMIZED ANALYSIS OF COVARIANCE (CRAC-3) 

OF DAD WITH PRETEST SCORES AS COVARIATES 
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APPENDIX J 

COMPLETELY RANDOMIZED ANALYSIS OF COVARIANCE (CRAC-3) 
OF DAD WITH PRETEST SCORES AS COVARIATES 

Posttest 

Activities 
Activities S+S 
Rating Activities 
Rating Activities 

Encounters 
Encounters S+S 
Rating Encounters 
Rating Encounters 

S+S 

S+S 

Encounters Sig. Other 
Encounters Sig. Other 
Rating Encounters 
Rating Encounters 

Follow Up 

Activities 
Activities S+S 
Rating Activities 
Rating Activities 

Encounters 
Encounters S+S 
Rating Encounters 
Rating Encounters 

Sig. 
Sig. 

S+S 

S+S 

Encounters Sig. Other 
Encounters Sig. Other 
Rating Encounters 
Rating Encounters 

Sig. 
Sig 

S+S 
Other 
S+S 

S+S 
Other 
S+S 

Covariates 

F 

33.10 
10.81 
15.20 
4.22 

9.21 
.64 

10.58 
7-40 

24.73 
28.84 
13.88 
20.64 

F 

86.22 
26.51 
17.05 
12.50 

16.10 
5.53 
9.25 
11.54 

25.10 
87.34 
11.81 
8.20 

P 

.001 

.003 

.001 

.048 

.006 

.999 

.003 

.011 

.001 

.001 

.001 

.001 

Sig. 

.001 

.001 

.001 

.002 

.001 

.025 

.005 

.003 

.001 

.001 

.002 

.008 

Main Effects 

F 

.82 
3.23 
.01 

1.00 

1.90 
.87 
.12 
.58 

1.62 
1.81 
.70 

1.39 

F 

.82 
1.15 
.17 
.50 

61.70 
1.90 
.01 
.05 

1.13 
.34 
.78 

2.06 

£ 

.999 

.060 

.999 

.383 

.170 

.999 

.999 

.999 

.216 

.182 

.999 

.266 

Sig, 

.999 

.334 

.999 

.999 

.007* 

.168 

.999 

.999 

.338 

.999 

.999 

.146 
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DAD PRODUCT MOMENT CORRELATIONS (r) WITH 

PURPOSE IN LIFE TEST 
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APPENDIX K 

DAD PRODUCT MOMENT CORRELATIONS (r) WITH 
PURPOSE IN LIFE TEST 

(N=30) 

Daily Activity-Encounter Diary Significance 

Activities 

Number Activities 

Number Activities S+S 

Rating Number Activities 

Rating Number Activities S+S 

.2111 

.1357 

.2389 

.1909 

n.s 

n.s 

n.s 

n. s 

Encounters 

Number Encounters 

Number Encounters S+S 

Rating Number Encounters 

Rating Number Encounters S+S 

2149 

2436 

1712 

2387 

n. s 

n.s 

n.s 

n.s 

Encounters Most Significant Other 

Number Encounters Most Sig. Other 

Number Encounters Most Sig. 
Others S+S 

Rating Number Encounters Most 
Sig. Other 

Rating Number Encounters Most 
Sig. Other S+S 

-.0306 

.1163 

0822 

2880 

n. s 

n.s 

n.s. 

n.s. 




