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Abstract 

In the pluralistic society that we live in now, students should develop 

acceptance and appreciation for different cultures. A change to the current curriculum 

is needed for students to develop the necessary global awareness to allow them to 

succeed in a global society.  The reason for the needed change is that the current 

multicultural resources available focus on superficial issues such as food, holidays, 

and clothing. This study developed a program for multicultural education based on 

children’s literature, current events and reflections for fifth grade students for nine 

days. The increase in multicultural awareness of the studied students was measured 

through constant comparative analysis of the researcher’s and teacher’s class 

observations, students’ written responses, and students’ feedback. The analysis 

revealed the emergence of four themes: First, students enjoy learning about different 

cultures. Second, students are sympathetic to the main characters in the stories and 

they place themselves in their unique situations. Third, students believe making 

judgments about others based on personal pre-conceptions is wrong. Fourth, students 

believe bullying is wrong and only befriend bullies as a form of protection against 

them. Recommendation for future studies include using discussion to facilitate 

learning, incorporating technology into the classroom, and evaluating professional 

workshops for in-service teachers that address multicultural issues. 
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 Chapter I 

Introduction 

“We become not a melting pot but a beautiful mosaic. Different people, 

different beliefs, different yearnings, different hopes, different dreams.”  

(Jimmy Carter, 2002) 

 

According to the National Association of Multicultural Education:  

Multicultural education relates to education and instruction designed for the 

cultures of several different races in an educational system. This approach to 

teaching and learning is based upon consensus building, respect, and fostering 

cultural pluralism within racial societies. It acknowledges and incorporates 

positive racial idiosyncrasies into classroom atmospheres (NAME, 2010).   

The aim of multicultural education is to help students recognize the richness diversity 

brings to society. In addition, it is important for children to understand that being 

different is not synonymous with being inferior. Growing up in Houston, Texas, I 

always stood out from my peers because of my cultural and religious beliefs.  I did 

not quite fit in with the rest of the students.  As I grew older, I became aware that 

being different or unique was actually beneficial and a great character attribute.  In 

fact, I learned that a “one size fits all” mold does not, and should not, exist in life.  

My personal experience has motivated me to help children recognize their own 

uniqueness and acceptance of the individual differences of others.   

The United States as a nation is becoming more diverse than ever. According 

to U.S. Census Bureau (2008), minorities represent one-third of the total U.S. 
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population. It is projected that ethnic minorities will become the majority by 2050, 

which means nearly 50% of the total population will be people of color (U.S. Census 

Bureau, 2008). However, the current Eurocentric curricular perspective has done very 

little to include multicultural perspectives (Delpit, 1995). The diverse student needs 

are not being met through the standardized curriculum currently in place (Camp, 

2010). Different cultures are not reflected in the traditional official school curriculum. 

Hence, diverse cultural experiences are not relevant to the learning process (Webb, 

1990).  

Purpose of the study 

The purpose of my study was to evaluate the impact of using a multicultural 

education curriculum lesson with a class of fifth grade students. My study aimed to 

provide awareness about various ethnic cultures especially the Latino, African-

American and Asian cultures by the use of classroom activities and discussions. I 

examined students’ attitudes about racism in school through exposure to current 

events.  

Research Questions 

The following research questions guided my planning for the study. Both the 

primary and secondary questions were developed after reviewing previous bodies of 

literature on multicultural studies: 

1. What are the effects of a multicultural education program on fifth grade 

students? 

1a. How does exposure to current events affect students’ attitudes? 
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2. What are the effects of additive curriculum on fifth grade students?  

Background of the Study 

 As a graduate student, I have been enrolled in numerous diversity and 

multicultural courses. These courses have helped to shape my views on multicultural 

education and the importance of cultural competency for everyone. Most courses 

focused on cultural pluralism with the focus of preparing pre-service teachers to be 

culturally competent individuals. Many courses identified studies concerning pre-

service teachers’ self-efficacy and personal biases. For example, in a study by Earl 

Smith, 2009, the author examines the importance of helping pre-service teachers 

evaluate their own personal biases to become effective teachers. The study also 

discusses culturally responsive pedagogy as a work in progress that does not end at 

the completion of their teacher education program.  While knowledge about diverse 

students’ cultures is essential, this study cautions making presumptions about how 

students are supposed to act or learn based on cultural backgrounds and instead treats 

each student as an individual with unique learning abilities. It urges pre-service 

teachers to focus on students’ achievements and abilities, instead of students’ 

deficiencies (Smith, 2009). Although the ideas discussed in the article dealt with the 

majority of concerns regarding pre-service teacher education, it did not mention 

methods of implementing multicultural education in classrooms or  in relation to 

student learning outcomes.  

 In my own course of studies, which is similar to the Smith study, there was little 

focus on analysis of curriculum incorporating written text to promote diversity 

awareness among students. According to Huck, Hepler, and Hickman, 1987, books 
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can be powerful tools of socialization. They promote students’ understanding about 

cultures different from their own. According to Valdez, 1999, all children should 

acquire multicultural education in order to challenge racism and affirm pluralism. 

Multicultural literature helps mainstream students through changing their attitudes 

toward minority groups (Russell, 2009). These studies indicated that children’s 

literature is a valuable tool to promote diversity in the elementary school years. 

Through a review of literature in the field, I became aware of the importance of 

children’s multicultural literature in promoting understanding and acceptance of 

others. 

Framework  

The framework used for my study was based on Sue’s Multiple Dimensions of 

Cultural Competence (MDCC) Model. The framework is designed for counseling 

professionals to become culturally competent with mental health patients from 

diverse cultures. However, I referred to this framework as its conclusive and 

comprehensible nature allows researchers from various fields to utilize it. Although 

some components are specific to the counseling field, they generally highlight 

important cultural components that are necessary for individuals in various fields. In 

education, the model is relevant to develop students’ cultural competence. Many 

educational models that aim at developing cultural competence advocate social justice 

for minority groups. While it is important for all cultural groups to obtain equal 

access to education, it is equally important for students from the mainstream cultures, 

as well as minority cultural groups, to become culturally competent. In addition, in 
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many studies the MDCC model has documented success in developing cultural 

competence in different fields from nursing professionals to toddler caregivers.  

The model focuses on three dimensions: 

• Race and Culture Specific Attributes of Cultural Competence. 

• Components of Cultural Competence. 

• Foci of Cultural Competence. 

To understand cultural competence, it is important for counseling professionals to 

understand what is meant by this term. According to Sue & Sue (2008), it is defined 

as  “the ability to engage in actions or create conditions that maximize the optimal 

development of client and client systems. Multicultural counseling competence is 

defined as the counselor’s acquisition of awareness, knowledge, and skills needed to 

function effectively in a pluralistic democratic society (ability to communicate, 

interact, negotiate, and intervene on behalf of clients from diverse backgrounds), and 

on a organizational/societal level, advocating effectively to develop new theories, 

practices, policies, and organizational structures that are more responsive to all 

groups"(p.24).  In the context of a classroom, this  

  

Moreover, Sue defines culturally competent counselors as: 

  

1.     Actively involved in the process of becoming aware of his or her own 

assumptions about human behavior, values, biases, preconceived notions, personal 

limitations. 

2.     Attempting to understand the worldview of his or her culturally different client. 

3.     Actively develop and practice appropriate, relevant, and sensitive intervention 

strategies and skills in working with his or her culturally different client (Sue & Sue, 

2008).  

With this understanding of cultural competency, it is important to keep in 

mind that the same definition applies for professionals in different career paths. The 
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framework is divided into three dimensions with each dimension addressing specific 

elements of cultural competency. The first dimension concerns race and cultural 

specific attributes of cultural competence. This dimension focuses on cultural 

attributions of specific sub-cultural groups such as African American, Asian 

American, Latino American, Native American, and European American. The second 

dimension focuses on three components. The first component is self-awareness of 

attitude, biases, and beliefs. The second addresses knowledge about others’ culture 

and values. The third component relates to the acquired skills that are necessary for 

successful intervention. The third dimension is the foci of cultural competence. These 

dimensions focus on four levels of cultural competence, namely, the individual, 

professional, organizational, and societal levels. At each distinctive level, certain 

biases and discriminatory practices should be recognized to help develop cultural 

competence in counseling professionals. With the division of each aspect as a 

separate entity and a step toward becoming culturally competent, it becomes possible 

for scholars and researchers from different fields to understand cultural competency 

and its application.  

Previous research has not utilized the MDCC model with upper elementary 

students. Thus, I incorporated the model in my study. I implemented two dimensions 

of the MDCC model in my lesson plans: the race and culture specific attributes of the 

Cultural Competence dimension and its components. Both dimensions are directly 

related to students’ cultural competence. The first dimension focuses on knowledge 

about different cultural groups while the second dimension focuses on recognizing 

personal biases, acquiring knowledge about other cultural values, and developing 
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competent cultural skills.  Since the third dimension deals with the macro levels of 

cultural competence it was difficult to hold fifth grade students accountable for 

cultural competence at the organizational and societal levels.  In the lesson plans, 

each lesson covered aspects of self-awareness by exposing students to concepts such 

as culture, stereotype, in-group bias, and preconceptions. Students also learned about 

three sub-cultural groups: Arab American, African American, and Latin American. 

The model was chosen for the study because it provides a step-by-step model of 

cultural competency elements.  Due to its straightforward division of the aspects of 

cultural competence, its application into training, lesson plans, and research 

evaluation was most efficient for my study. 

Limitation of the Study 

The timeframe was one of the main limitations of the study. The limited 

access to the classroom was another limitation of the study and presented a challenge 

in having the time to accumulate data. The classroom access was limited due to the 

fact that it depended on the classroom teacher’s schedule and the prepared curriculum 

for the particular period.  For example, if more time was permitted, the study might 

include more multicultural activities and focus on more sub-cultural groups.  

Furthermore, the small number of students presented a limitation on generalizing the 

results of the study to all fifth grade students. The total number of participants in the 

study was seventeen students. While data collected from the study provided important 

trends regarding fifth grade students’ beliefs and reactions to multicultural education 

programs, the results cannot be generalized to the fifth grade student population in 

West Texas or in different parts of the nation.  
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Personal Bias 

 My personal experiences as a student in the public school system has influenced 

my beliefs about inclusive environments in schools for students from all backgrounds, 

religious affiliations and sexual preferences. I believe students should not feel left out 

in their own classrooms as these feelings obstruct the learning process. While I 

recognize the importance of culturally competent individuals on modeling diversity 

acceptance and awareness among students, it is equally important to evaluate and 

address the multicultural aspects in the current curriculum. Through discussions with 

in-service teachers I became aware of the obstacles of changing an entire curriculum 

for a grade level. As a result, I searched for ways to add multicultural aspects to the 

curriculum. As an advocate for multicultural education I approach the study with 

awareness about my personal bias.   

Summary 

The key points discussed in this section are the aim of the study, background 

of the study, the framework employed in the study, and my personal bias. With 

continuous efforts to close the gap between mainstream students and minority 

students, it is becoming evident that acknowledging students’ cultural identity and 

incorporating it into the curricula is a critical step in bridging the gap. The study aims 

at embracing cultural plurality, as well as promoting self-awareness about personal 

biases. The framework employed in the study addresses elements of self-awareness as 

part of learning about different cultures. The purpose of the framework is to help 

individuals develop cultural competency skills. The children’s literature incorporated 

in the study is a direct application of the framework.  Although the study is limited in 
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timeframe, it is an exploratory research on students’ attitudes toward multicultural 

education programs.  
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Chapter II  

Literature Review 

Introduction 

In this section, a review of multicultural education literature is included with a 

detailed definition of multicultural education, the historical development of 

multicultural education since its inception during 1960s is discussed including the 

different frameworks, which have been proposed to remedy the official 

elementary/educational curriculum that excludes multicultural education. 

Frameworks reviewed in this section are (University of New Brunswick) by Debbie 

McAnany (2009); New Zealand school multicultural education (May, 1993); 

Unifying approach by James Peariso (2010); Multicultural Education by Banks & 

Banks (1998); Sleeter & Grant’s Framework (2002); Multiple Dimensions of Cultural 

Competence Model by Sue & Sue (2008). The focus of research studies shifted 

between preparing teachers to teach in diverse classrooms to changing the traditional 

curriculum to incorporate multicultural elements.  

Multicultural Education 

 In an effort to understand what is meant by cultural education, it is important to 

know the definition of multicultural education, the historical development of 

multicultural education, and how is it incorporated into the official curriculum. While 

multicultural education is not a new concept in educational research, new methods of 

implementing multicultural education have been applied to accommodate diverse 
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students’ learning.      

According to Nieto (2004) multicultural education is defined as:  

 ...a process of comprehensive school reform and basic education for all 

students. It challenges and rejects racism and other forms of discrimination in 

schools and society and accepts and affirms the pluralism (ethnic, racial 

linguistic, religious, economic, and gender, among others) that students, their 

communities, and teachers reflect. Multicultural education permeates the 

schools’ curriculum and instructional strategies, as well as the interactions 

among teachers, students, and families, and the every way that schools 

conceptualize the nature of teaching and learning. Because it uses critical 

pedagogy as its underlying philosophy and focuses on knowledge, reflection, 

and action (praxis) as the basis for social change, multicultural education 

promotes democratic principles of social justice (p.346).   

 

This definition implies that multicultural education reform should be school wide. 

Every staff member, administrator, and teacher shares responsibility in its 

implementation   While the main objective of multicultural education is to reject 

racism in school, it also aims at promoting acceptance of pluralism in school and 

society at large. Thus, the commitment to attacking prejudice reams central, as does 

the aim of empowering teachers and students to acquire the knowledge, develop the 

skills (including those of social auctioning) and internalize the values and attitudes, 

which will enable them to feel comfortable with cultural diversity. Moreover, the 

definition includes transformative instructional strategies, curriculum, and 

interactions between teachers and students. The previous definition is broad to 

include all aspects of multicultural education and for all educational levels (K-16) 

from kindergarten to beyond secondary to the university level.  For the purpose of 
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this study, multicultural education is defined as a curriculum that raises awareness 

about cultures different from one’s own.  The global agenda for multicultural 

education and its reformulation will comprise those areas where the practice of 

multicultural education may be informed by developments in other disciplines as well 

as those foci which demand a more than national treatment, such as environmental 

education, moral education, development education, peace education, and human 

rights education.  It is this duality of concern, which gives this study its overall 

structure.  

 The historical development of multicultural education emerged from the civil 

rights movement of the 1960s. After the civil rights movement, many ethnic groups 

demanded reform in educational institutions. The response to these demands was 

hurried programs and courses that were developed with little forethought. Six 

curriculum responses to cultural diversity have been historically adopted to describe 

the causal phenomenon to which they seek to respond, what they consider to be the 

major means by which that cause is propagated, the preferred intervening strategy and 

what we know of the effects, if any.  These approaches have included: Ethnic studies, 

Folkloric Multicultural education, Permeative Multicultural education, Anti-racist 

education, Group Work dynamics, and Prejudice Reduction (Lynch, 1989). In 

addition, implementations to the curriculum included ethnic holiday celebrations 

(Banks & Banks, 2007).  Also, the response by school districts was not uniform, 

because in one district, multicultural education was refer to curriculum which 

incorporated the experiences of different ethnic groups of color, while in another it 

was referred to as a program that incorporated the experiences of women and ethnic 
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groups, and included gender studies. It is important to note the understanding of the 

need of multicultural education at this time period regarding methods of 

implementation that were not always successful. 

 In the current curriculum, multicultural education is reflected in social studies 

curriculum through incorporation of historical events about people of color as well as 

introducing cultural elements.  In addition, multicultural education is reflected in the 

language arts curriculum through incorporating authors of color into the study of 

classical literature (Banks, 1993).  However, science and mathematics curriculum 

reflects little multicultural education elements.  

 Since multicultural education standards were adopted by the National Council 

for Accreditation of Teacher Education, (1977, p.4) which states: “the institution 

gives evidence of planning for multicultural education in its teacher education 

curricula including both the general and professional studies components,” a 

significant number of teacher education programs required multicultural education 

courses as part of their programs (Banks, 1993). Most courses in multicultural 

education in teacher preparation programs focus on cultural competence of pre-

service teachers.   

Theoretical Frameworks 

 Five theoretical frameworks are discussed in this section. The first common 

theme that emerged from the review of theoretical frameworks entailed total school 

reform instead of change to current curriculum and instructional strategies. The 

second theme called for social justice for diverse students. The third theme stated that 

multicultural education is not only for students of non-dominant cultures, instead is 
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essential for all students.  

 The first framework is proposed by Canadian University (University of New 

Brunswick) by Debbie McAnany (2009). The framework is based on three principles: 

First, does no harm. Second, make the learning experience relevant. And lastly, 

incorporate global images and concepts into instructional messages (McAnany, 

2009). This framework is open to various interpretations and does not specify how a 

curriculum should be constructed to incorporate multicultural elements.   

 The second framework takes a holistic approach to multicultural education. The 

framework attributes limitations of other multicultural education initiatives to the 

additive nature of these programs. The success of multicultural education in a New 

Zealand’s district is attributed to a whole school reform. According to May (1993), 

school structures, collaboration between teachers, theoretical literacy, and workable 

approach for teachers and staff all contributed to the success of the district’s 

multicultural education. Although the framework is idealistic for a school setting, it is 

difficult to apply at the local level without involvement from all teachers at a 

particular school district.  

 The next three frameworks advocate social justice for students. The framework 

proposed by James Banks (1998) has four objectives. The first objective is to improve 

the academic achievement of all students. The second objective is to assist students in 

developing a more positive attitude toward different cultural, racial, ethnic, and 

religious groups. The third objective is to help students develop confidence in their 

academic ability and influence upon social institutions.  And, the last objective is to 

encourage all students to consider the perspectives of other groups (Banks & Banks, 
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2007). While the framework provides greats insight into multicultural education, it is 

more suitable for secondary and higher education levels than the elementary level. 

Another multicultural education framework advocates for democracy and equality is 

proposed by Sleeter and Grant. The goals of the framework are to first promote social 

structural equality and cultural pluralism and second to promote equal opportunity in 

school for all students (2002). Under this framework, the curriculum must organize 

concepts around contributions and perspectives of several different cultural groups 

and to make curriculum relevant to students’ experiential backgrounds. The 

instruction must promote critical thinking. Furthermore, at the school wide level, 

lower class and minority parents should be involved in school activities (Sleeter & 

Grant, 2002). With regard to the curriculum and instruction, certain elements were 

incorporated in this study’s lesson plans.  The last framework is proposed by Sue 

&Sue (2008). It has a tripartite approach to multicultural competency. The first fold is 

to develop awareness about one’s own values and biases. The second fold is 

knowledge about culturally diverse groups. The third fold is to develop cultural 

competence skills that allow for successfully communication, verbally and 

nonverbally, with members of cultures different from one’s own. Although the 

framework was developed for therapists in counseling setting, it is also valuable to 

educators in the classroom settings. Multicultural education must help to put students 

in track toward developing all tripartite of the framework to become culturally 

competent individuals. This framework is adopted for the study presented in this 

paper; however, the study will focus on the first two folds of the tripartite model.  

 On the other hand, a framework proposed by James Peariso rejects all earlier 
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models of multicultural education labeling them as separatist models that focus on 

differences instead of commonalities (2010). The proposed approach is called a 

unifying approach to multicultural education that is built on Christian principles. 

According to the Peariso, the aim of this approach is to assimilate all children into a 

unified American culture (2010). Moreover, the framework denies students’ right to 

bilingual education stating it takes away time from mastering the English language 

(Peariso, 2010).  While the aim of the framework is noble, it is impossible to mold all 

students into one cultural identity. Also, it is misguided to deny students access to 

bilingual education that will help provide them with a competitive edge in 

tomorrow’s global employment market.  

Research Studies 

 For the purpose of this literature review, I have narrowed down studies on 

multicultural education into three areas. The first area focused on pre-service teacher 

education and preparation in multicultural education. The second area, focused on 

culturally responsive teaching and implementation of teaching pedagogy with 

multicultural elements. The third area, focused on embedding culturally relevant 

elements in the traditional curriculum.  My study focuses on the third area of 

multicultural education, which deals with the curriculum. As in some of the studies 

discussed in this section, multicultural elements are added to the official curriculum 

through books, music, and current events.  

 The first area focused on pre-service teacher preparation programs. In a study 

by Hook (2002), sixty-eight pre-service teachers were interviewed and asked about 

their perceptions about barriers to implementing multicultural education curriculum 
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in the elementary classroom. The majority of the students stated the difficulty to 

discuss sensitive topics in the classroom as one of the main barriers to implement 

multicultural curriculum. Other students termed the geographical nature, 

environment, as a barrier in a sense that to be able to truly embrace different cultures, 

students should have meaningful interactions with students from different cultural 

groups while this may not be possible in this geographical area. A small percentage of 

students stated that time constrains and parents’ attitudes are considered a barrier to 

implementing such a curriculum. Out of the students interviewed, only three students 

expressed their preference in teaching in an all-Caucasian classroom, versus a more 

culturally diverse classroom (Hook, 2002).  

 In addition, a study by Assaf, Garza, and Battle (2010), examines the 

perceptions and practices of fourteen teacher educators in a southwestern university 

as it directly influenced pre-service teachers attitudes toward diversity. Data were 

collected through audiotape interviews with the teacher educators. Four themes 

emerged from the data analysis. The first theme, balancing optimistic perspectives of 

diversity while facing challenges, while all teacher educators shared optimistic views 

about diversity as opportunity for all people, finding a balance between optimistic 

perspectives and helping students meet these challenges proves difficult for many 

teacher educators because of time restrains in the classroom. One teacher educator 

explains the resistance of some students toward diversity issues, which makes it 

difficult to discuss them in the classroom. The second theme is authentic experiences 

with diverse students. A great percentage of teacher educators believe student 

teachers’ lack of interactions with diverse learners creates a barrier for these teacher 
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candidates when dealing with diverse learners. Teacher educators believe exposing 

student teachers to experiences in culturally and linguistically diverse schools is a 

valuable experience in helping them develop understanding of different ethnic groups 

and cultures. The third theme is universal methods or ideological understandings. 

While many teacher educators shared that student teachers should develop effective 

teaching methods and relate their own ideologies to multicultural education, none of 

them gave specific strategies for ways to accomplish this balance. The fourth theme is 

racial or cultural and linguistic differences: outsider or insider stances. Teacher 

educators revealed that teacher candidates need to engage in more hands-on field-

experiences, with their students to understand classroom cultural and language 

differences (Assaf et al, 2010). As Banks (1989) argues, it is only possible to build a 

healthy personal and professional identity on the basis of a healthy personal and 

community ethnic identity, in order to insure systemic unity and interconnectedness. 

Also, individuals tend to implement those policies and practice about which they are 

convinced, and they tend not to be very enthusiastic about those they have been 

forced upon them.  So the process of thinking out, constructing and implementing a 

multicultural approach to the curriculum has to be one which is strong on discussion, 

persuasion, participation and justification.  In that way any changes introduced will 

carry greater conviction and, thus more chance for success.  

The second area focused on multicultural pedagogy. A case study by Camp 

and Oesterreich (2010) describes the experience of a fifth grade teacher, Rae, who 

resist the standardized curriculum and instructional strategies, which consist mostly 

of pre-made worksheets to implement multicultural pedagogy in the classroom. The 
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study is generated through classroom observations and interview with the classroom 

teacher. According to Rae, the classroom teacher, the purpose of implementing a 

multicultural pedagogy in her classroom is to connect the curriculum with her 

students’ experiences. Rae reports that her students are happy in the classroom. 

Although, the stakes are high to continue teaching through a multicultural pedagogy, 

Rae says she will continue to do what is best for her children (Camp& Oesterreich, 

2010).  

Moreover another study, reviews different methods of incorporating students’ 

home language and culture into mathematical instruction and curriculum and shares 

experiences of different math teachers teaching diverse learners. The Algebra Project 

was founded under these ideas. The project’s aim is to help African American and 

Latin American students master the basics of algebra. The project encourages 

students to use descriptive representation of mathematical equations (Slavit & Slavit 

2007). Also, another math teacher uses the diversity of the student body to construct 

lesson plans such as examining demographics, economic, and population data from 

students’ home countries. This approach motivated students to learn mathematical 

concepts and make connection with concepts (Slavit & Slavit 2007).  

Another teacher Christopher Lagares (2007) who teaches US history in an 

inclusive secondary education developed twenty-five multicultural teaching 

strategies. In these strategies, Lagares uses students’ personal visual symbols, 

chirography dances, cooperative activities, graphic organizers, and games to help 

students understand the text.  The strategies prove successful in helping students 
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retain information as reflected by their standardized test scores at the end of the 

school year.  

The third area focused on multicultural education elements in the curriculum. 

The first study is a service-learning project by Demovsky and Niemuth promoting 

global skills and awareness of ethnic diversity (1999). The population is sixth grade 

middle school students and disabled tenth grade high school students. The curriculum 

was a 23-week project that focused on introducing different cultures, building 

geographical skills, discussing current events and volunteering at a homeless shelter. 

The results of the study reflected an increase in understanding of other cultures, 

knowledge, and geography skills. The results were measured through a pre/post 

questionnaire and students’ journals.  

The second study incorporated multicultural music education into the six-

grade curriculum. Approximately one hundred students were assigned to the 

experimental group, while eighty students were assigned to the control group. 

Students in both groups listened to authentic Indonesian music and were asked to fill 

out a pre/post surveys. However, the experimental group receives instruction on 

Indonesian Gamelan music including lecture, instrumental demonstration, video 

presentation, and instruction on Indonesian culture, while the control group does not 

receive this instruction. The results of the pre/post surveys indicated increase of 

appreciation of Indonesian Gamelan music as a result of participating in a 

multicultural music education program (Weidknecht, 2009).  
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The living planet curriculum was implemented at a large southeastern urban 

school district. Five elementary schools with large percentage of English Language 

Learners participated in the study. The science curriculum incorporated culturally 

relevant elements into the instruction of the unit. For example, during discussions, 

students were asked about cultural beliefs and backgrounds. In addition, students 

related family experiences to discuss weather and climate change. Moreover, glosses 

in Spanish and Haitian Creole were presented along English vocabulary for the unit. 

Both qualitative and quantitative data sources were employed. Students’ evaluation 

were based on pre and post unit test as well as the National Assessment of 

Educational Progress (NAEP), and Third International Mathematics and Science 

Study (TIMSS) test. The results indicated statistically significant improvements in 

students’ achievement from the pretest to the post-test (Lambert& Ariza 2008).  

Multicultural Literature 

According to Harris multicultural literature is defined as  

Literature that focuses on people of color, regional cultures, religious 

minorities, the disabled, or the aged or describes female perspectives or issues. 

It reflects multiple perspectives of culturally diverse authors (1997). 

 

As revealed by the definition, multicultural literature is an important tool in 

promoting diversity accepting among students in the classroom. Also, Multicultural 

children stories promote multicultural concepts such as democracy, social action 

skills, and forming coalitions (Sleeter & Grant, 2002). These concepts are 

accomplished through students’ collaboration to discuss and analyze the stories. In 
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addition, multicultural literature helps students understand principles such as social 

justice (Valdez, 1999). It helps students challenge racism in school. In addition, it 

validates diverse students cultural experiences (Amour, 2003). Furthermore, Read-

Alouds are effective in improving students’ reading abilities (Morgan, 2009). 

According to Virginia Hamilton, there are three types of stories. First type is the 

known, which encompass facts that we believe about a certain subject. Second type is 

the Remembered, which includes everything that can be recalled about a topic. Third 

type is the imagined, which is everything that imagination help create to develop a 

concept (Hamilton, 1987). Hamilton goes on to explain that children should be 

exposed to all different types of stories to develop their creative abilities and 

understanding of different cultures. Folktales are important in developing insights 

into various cultures through insight look at their dreams, struggles, and philosophy 

of life (Bieger, 1995). In the study, a folktale written by Virginia Hamilton (1993) 

titled The People Could Fly was incorporated into the lesson plans.   

Summary 

 The literature review revealed a variety of theoretical frameworks of 

multicultural education. Some of the concepts associated with multicultural education 

were contradicting to one another. However, overall multicultural frameworks aimed 

at providing acceptance of other cultures and self-awareness about own biases. The 

studies, although limited, represent individual attempts to apply aspects of 

multicultural education to instructional materials. Teacher researchers conducted 

most of the studies. I think this is a significant fact, empowering teachers to make 

positive change in their teaching practices.  
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   Chapter III 

 Methodology 

Introduction 

 In this section, the procedure of developing the study is discussed. The criteria 

used to choose children’s literature employed in the study as well as how lesson 

questions were developed. Moreover, the step-by-step procedure of implementing the 

study in the classroom is disclosed. In addition, the type of research used in the study, 

data collected and how it was analyzed is explained. Lastly, how issues of personal 

biases, validity and dependability were accounted for in this study.   

Research Questions 

The research questions for this study discusses the   

1. What are the effects of multicultural education program on fifth grade students? 

1a. How does exposure to current events affect students’ attitudes? 

2. What are the effects of additive curriculum on fifth grade students?  

Additive curriculum  

 According to Banks (1995) has defined additive approaches as  “those 

curriculum approaches, which heroes, holidays, concepts, themes, and other elements 

are added via books, videotapes, and songs, and so on to a standard, traditional 

curriculum.” (245). As my understanding of diversity deepened, I began thinking of 

different ways to influence school age children’s attitudes and perceptions about other 

peers from different ethnic backgrounds.  Most children I spoke to showed mere 
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politeness toward their fellow students who belong to a minority cultural group, while 

others knew very little about their diverse cultures. Then, as I interacted with 

classroom teachers, they seem to accept the idea of including additive curriculum in 

their instruction. . While this notion gave me flexibility on designing my lesson plans 

for my study, it restricted my timeframe. Through a review of the Texas Essential 

Knowledge and Skills (TEKS), the state content standards for fifth grade students, it 

became clear which curricular area to   implement. . The TEKS for Language Arts 

addressed the concept of culture and sub-cultural groups (see TEKS for 5th grade 

language arts in Chapter: 110.10, Section: b.)  

Reading/Comprehension of Literary Text/Theme and Genre. Students 

analyze, make inferences and draw conclusions about theme and genre in 

different cultural, historical, and contemporary contexts and provide evidence 

from the text to support their understanding. Students are expected to: 

(A) Compare and contrast the themes or moral lessons of several works of 

fiction from various cultures; 

(B) Describe the phenomena explained in origin myths from various cultures; 

and (C) Explain the effect of a historical event or movement on the theme of a 

work of literature (Texas Education Agency, 2011). 

 

With these learning objectives in mind, I was looking for children multicultural books 

that best address the reading TEKS. Before searching for multicultural literature, I 

created the following criteria for the books for my study:  

The books must provide authentic cultural experience to students. 

• The books should focus on cultural values instead of superficial cultural 

elements.  
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• The characters of the stories should be relatable to ten and eleven years 

old.  

• The books must validate diverse students’ cultural experiences.  

• The books should be interesting to entice students’ interest in reading.  

Through constructing guidelines for the additive curriculum used in this study, it 

helped me in making decisions about which children stories to include in the study. 

Moreover, The reading TEKS for fifth grade were appropriate for the cultural element 

discussed in the lessons.  

 

Figure 1. Multiple Dimensional Model for developing Cultural Competence. 
Reprinted from “Multidimensional Facets of Cultural Competence,” by Derald Wing 
Sue, 2001, The Counseling Psychologist, 29, p. 790. Copyright 2001 by Sage 
Publications. Reprinted without permission.  
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Lesson Plans  

The lesson plans used are based on Sue’s multidimensional model; refer to 

figure 1, for developing cultural competence (Derald Wing Sue, 2008).  For the 

purpose of this study, only two components will be focused on: awareness of 

attitudes/beliefs, and knowledge about other cultures. Also, the lesson plans follow 

the cultural role aspect of Reading TEKS for fifth grade. All lesson plans are 

designed with two dimensions. The first dimension focuses on elements of self-

awareness through introducing concepts such as culture, values, stereotype, in-group 

bias, and bullying, while the second dimension of the lesson plans promotes 

knowledge toward three sub-cultural groups: Arab Americans, African Americans, 

and Latin Americans. The books used for the Lessons were The Sandwich Swap, The 

People Could Fly, and The Rainbow Tulip. Apart from the cultural element, the books 

focused on self-awareness themes such as personal biases, in-group biases, and taking 

pride in one’s heritage. In addition, the books met the prior set criteria for 

multicultural books. First, they discuss elements that are presented in the framework. 

Second, they represent authentic cultural experience that is specific to the particular 

culture. Third, the books avoid superficial cultural themes, placing more attention to 

own cultural values and unique cultural experiences.  

Aside from the books, each culture was introduced through incorporating 

multimedia sources. For example, to introduce Arab American culture, I read The 

Sandwich Swap. To introduce African American culture, a song called “Time for 
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Africa” was played in the classroom through an online website. In addition, to 

introduce Hispanic culture, a clip featuring various Latin American dresses was 

featured in the class. These clips were used as a bridge to the culture discussed in the 

classroom for that particular lesson. In addition, it attracted students’ attention about 

cultural variation among the same culture. The lesson about bullying was introduced 

through a personal story from a member of a cultural group. Also, the lesson about 

current events was introduced through sharing of a current event news article. 

The lessons were developed with the idea that they will be an ongoing 

discussion. Questions were based on the stories that guide class discussions. The level 

of difficulty increased for each question from simple comprehension questions to 

analysis questions that require higher-level thinking. The questions were based on 

Bloom’s taxonomy see Figure 2. (Anderson, 2011). While most questions were 

discussed with the teacher as a group, analysis questions were answered 

independently by each student and later collected for data analysis.  See Figure 2 

below of Bloom’s Taxonomy Pyramid revised from Bloom’s Taxonomy by Anderson 

and Krathwohl (2001), that describes the different levels of learning with 

remembering being at the beginning level of learning and creating at the highest level. 

In my study, the independent responses focused on the first three levels of learning. 

The questions addressed students’ understanding of multicultural awareness elements 

and ways to apply these elements at their school. For example, one of the questions 

asked students to explain ways to eliminate stereotypes in schools. Through written 

responses, most students revealed understanding of stereotypes and suggested 

different ways to eliminate them in school.  
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Figure 2. Bloom’s Taxonomy Pyramid Note. Bloom’s Taxonomy  (2001, p. 149), 

Adapted without permission. 

Research Design 

In this study, an action research design was employed. Action research is 

defined as “reflective process that allows for inquiry and discussion as components of 

the “research” (Ferrance, 2000). The main purpose of action research is to search for 

solutions to everyday, real problems experienced in schools (Ferrance, 2000). This 

action research was a collaborative effort between a schoolteacher and a graduate 

student researcher. The research focused on developing students’ cultural 

competency. This type of research is based on collaboration between educators to 

find a solution for a present problem in the classroom; hence, it was suitable to use 

action research design for the study. Also, action research allows for exploratory, 
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preliminary research in the classroom to discover reoccurring patterns of behavior 

(Ferrance, 200).  

Action Research 

 There are three types of action research. The firs type is collaborative, the 

second type is critical action research, and the third type is participatory action 

research. Action research is a continuous process of planning, acting, observing, and 

reflecting. In general, most classroom teachers participate in informal types of action 

research in their teaching careers. As part of evaluating new strategies to meet 

students’ needs and examining what works and what does not work in the classroom 

then sharing their findings with colleagues. The type of action research used in the 

study is collaborative action research in which researchers from university and school 

setting work together to study educational problems (Hendricks, 2009).  

Observation/Children Books 

In qualitative research in general and in action research specifically, 

observation is an important tool for examining participants’ reactions to the study. 

Researcher’s field notes are employed to reflect on the study once it has been 

conducted (Hendricks, 2009).  In the study three children stories were incorporated 

into the lesson plans. The first story is The Sandwich Swap by Queen Rania of Jordan 

Al-Abdullah. The story’s main characters are two girls who are close friends think the 

other’s sandwich is gross, when the incident turns into a food fight, they try each 

others sandwich and find it tasty, they share their love of multicultural food with the 

school through a multicultural food festival. The second story is The People Could 

Fly by Virginia Hamilton. The author is a well-known Afro-American writer. The 
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story is a folktale describing how three slaves escaped slavery and the abuse of their 

master’s through the power of magic and flying. The third story is The Rainbow Tulip 

by Pat Mora. The story events are based on Mora’s personal experience. The synopsis 

of the story discusses the experience of a Mexican American immigrant child who 

feels caught between her Spanish home and the English world outside. At home she's 

Estelita, while at school she's Stella. When she goes to the May parade at school in a 

tulip costume of many colors, she worries that she looks different from her 

classmates, only to realize that it is fine to be different.  

Gaining Entrance 

 Before acquiring access to the school, a proposal to the Institutional Review 

Board, IRB, at Texas Tech University was prepared. Since minors will be involved, 

language used in all forms must be easy to understand for fifth grade students. In 

addition, parental permission as well as students’ assents must be obtained before the 

beginning of the study.  After the IRB approval, see appendix E, emails were sent out 

to fifth grade teachers in Lubbock districts. While many teachers showed interest in 

participating in the study, only one teacher was committed to attend training 

workshop and discuss different elements in the lesson plans with the researcher. With 

the teacher’s cooperation, a letter, containing the lesson plans, was sent to the school 

principal for approval. After discussion about the timeframe and students’ academic 

gain from the study, the principal permitted access to the classroom.  

Setting 

The study took place at an elementary school located in Slaton ISD.  The 

school is located in West Texas in a rural town. The school is an intermediate school 
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offering fourth and fifth grade levels. According to the 2010-2011 demographic 

census, the total number of students enrolled in elementary school 190 students 

(School District Demographic System, 2011). 50% of these students are in fifth 

grade. The breakdown of ethnic distribution is 6.3% African American, 65.3% 

Hispanic, 27.4% White, and 1.1% Native American. In the school, 80% of students 

receive free or reduced lunch. In addition, 56.8% of students are labeled as at-Risk 

(School District Demographic System, 2011). The school follows block schedule. 

Each period is forty-five minutes long. For each period, students go to different 

classrooms. 

Participants 

The study took place during the fall semester in an enrichment class for fifth 

grade students. Typically, students who are enrolled in gifted and talented reading 

class, or those who: score below grade level in reading are pulled during enrichment 

class. With this arrangement, many students who do not fall in either category are left 

with no academic work to do. Therefore, students who were enrolled in the 

enrichment class were recruited to participate in the study. First, since there is no set 

curriculum in place for the class, it was convenient to work with the classroom 

teacher to incorporate the lesson plans into the curriculum. Second, in two weeks, 

students benefited academically from participating in the study.   

Nineteen students were enrolled in the enrichment class. Out of the 19 

students, 17 students signed the assent forms to participate in the study. In the class, 

there were six girls and eleven boys in the class. The breakdown of students’ 



Huda Sarraj, Texas Tech University, August 2011 

32 

 

ethnicities is: 13 White, two Hispanic, and two African American students. The ages 

of students were between 10 and 11 years old.  

Procedure  

Fifth grade teachers were recruited to participate in this action research 

through electronic letters with information about the study “see Appendix A”. One of 

the teachers emailed back with interest about participating in the study. Then letters to 

the principal and superintendent were sent out to approve conducting the study at the 

chosen school campus. Next, packets contain letters to parents/legal guardians, 

consent, and assent forms “Appendix B, C, and D” were handed out to students to 

participate in the study.  

To prepare for the study, the classroom teacher conducted attended a two-hour 

training in diversity education. During the training, the teacher filled out the common 

belief survey (The Southern Poverty Law Center). In addition, discussions about 

personal biases and teacher’s role in the classroom were made. The interview with the 

teacher is transcribed in “Appendix F”. Then, through meetings between the 

classroom teacher and the researcher, the lesson plans and written responses were 

discussed. The teacher’s input contributed greatly to lesson planning. Lastly, the 

lesson plans, refer to appendix G, were approved by the principal.  

A week after the assent and consent forms came back, the classroom teacher 

started the first lesson. The tentative lesson schedule and objectives are listed in table 

1. Lesson plans were followed for each lesson. Each lesson started with definitions 

about main vocabulary. Then, through a multimedia clip, a brief introduction about 
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the culture being studied is made. Next, the teacher read the story out loud. Lastly, the 

teacher asked questions about the story and students answered these questions as a 

group. Individually, students answered the written responses, which were collected 

for data analysis. Throughout the study, the classroom teacher taught all of the 

lessons except for lesson two when she was attending a workshop. The researcher 

taught the class when the teacher was away. The researcher was exposed to 

multicultural education prior to the study.  
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Table 1: 

 Lesson Schedule and Activities 

Lesson 

Number 

Periods (45 

min each) 

Lesson Schedule and Activities 

1 2 Students participated in family tree activity 

Students demonstrated knowledge of genealogy, Culture 

Big C, and culture small c. 

2 1 Students read and discussed The Sandwich Swap.  

Students demonstrated understanding of stereotype.  

3 2 Students read and discussed The People Could Fly.  

Students remembered definition of slavery and understand 

what in-group bias means. 

4 1 Students read and discussed The Rainbow Tulip.  

Students understood the importance of taking pride in 

one’s own family 

5 1 Catching up on missing work.  

6 1 A member of a cultural group shared a personal story 

about bullying. 

Students understood reasons of bullying.  

7 1 Students shared a current event with class. 

Students demonstrated understanding of bullying.  
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Data Collected 

In my study, I used several sources to collect data. In action research design, 

using different data sources, allows for triangulation of data, which ultimately 

increases the dependability of the results (Hendricks, 2009).  In addition, the study 

focuses on students’ attitudes and reactions, so employing qualitative data collection 

methods serves the purpose of the study. Four data sources were used in the study. 

First, researcher’s field notes were used as observational data for the study. 

Observations are defined as “a means of collecting qualitative data, it involves 

carefully watching and systematically recording what you see and hear going on in a 

particular setting (Schmuck, 1997). Observational data are considered very useful in 

action research since it accounts for participants’ verbal and nonverbal reactions to 

intervention. Second, student-generated artifacts in the form of written responses to 

two open-ended questions for each lesson were collected. After discussing the story, 

the students were asked to respond to two open ended questions, while questions 

discussed with the teacher address comprehension elements of the story, these 

questions evaluate students’ higher order thinking skills, and ability to apply main 

ideas from the stories to their lives. Third, classroom teacher’s observations were 

collected. Since the teacher knows her students best, she would know if students’ 

reactions are genuine or influenced by the presence of the researcher in the classroom. 

In addition, each person may notice different elements while observing the same 

event, comparing the researcher and teacher observations added inter-credibility to 

the collected data. Fourth, inquiry data were collected at the end of the study. Without 

the presence of the researcher in the classroom, the teacher asked the students about 
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their opinions regarding the study. Students were informed that their opinions would 

not affect them negatively in any way. These data revealed which lesson students 

liked the most and why. In addition, direction of future research was based partially 

on students’ responses. 

Data Analysis 

Constant Comparative analysis was used to analyze the data collected from 

observations and written assignments.  It is defined as  

 The method of comparing and contrasting that is used for practically all 

intellectual tasks during analysis: forming categories, establishing the 

boundaries of categories, assigning the segments to categories, summarizing 

the content of each category, finding evidence. The goal is to discern 

conceptual similarities, to refine the discriminative power of categories, and to 

discover patterns (Tesch, 1990).  

According to Straus and Corbin (1998), steps in Constant Comparative Analysis 

involve: 

1) Data Reduction: through reading data and coding word units that stands alone 

in meaning. 

2) Open Coding: Labeling important word and phrases, then categorizing them 

into themes. 

3) Axial Coding: “relates categories to subcategories, specifies the properties and 

dimensions of a category and reassembles the data to give coherence to 

emerging analysis.”  

Constant comparative analysis was used in this research because it allows the 

researcher to focus on emerging themes through comparing students’ written 

assignments, class observations, and students’ feedback at the end of the program.  
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Classroom observations were used to collect data on classroom interactions. The 

researcher was the participant-observer in the classroom. Throughout this phase of 

data collection, students’ behaviors and discussions in the classroom were 

documented. Also, at the end of each lesson students answered two questions about 

the materials learned in class. All of the questions were open-ended questions. In 

addition at the end of the study, students were asked to express their feelings about 

the concepts and stories read throughout the study without the present of the 

researcher.  

 The procedure that I followed in data analysis consisted of transcribing 

students’ written responses into a word document in a table format. In table 2, each 

question was typed in one column and student’s answer typed in another. Later in a 

separate column, table 3, repeated patterns were coded. Then separated into different 

categories. In table 4, categories were formed based on reoccurring patterns. A 

similar procedure was used to analyze field notes observations. The notes for each 

lesson were transcribed for similar patterns. For example, students’ participation was 

compared from different lessons. What students said that stood out from each 

particular lesson was coded. Moreover, teacher’s observations were recorded and 

later compared with researcher’s observations for each lesson. Although most 

observations made by teacher and researcher were similar, comparing the data 

allowed for active reflection of patterns.  The last piece of data came from informal 

students’ feedback from classroom teacher when the researcher was not present in the 

classroom. Although the feedback was informal, it served as an evaluation tool to the 

study as a whole. Students were able to express their feelings and thoughts about the 
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materials discussed in the classroom and provided insights about direction for future 

studies.  

 Throughout data analysis, I read and reread students’ responses; field notes 

observations, and students’ feedback at the end of the study. I coded patterns from the 

data collected. Later, I recognized emerging themes from these patterns. This analysis 

process allowed me to reflectively think about data, specifically on field notes 

observations. It is a common mistake for researchers to observe what they think the 

participant meant instead of what the participant said or did in the classroom. While 

looking at my notes, I reflected on student’s verbal and nonverbal clues and if I had 

fallen into the mistake of interpreting their actions instead of objectively listening to 

them. Engaging in active reflection on my observations allowed to analyze my notes 

seeking objectivity in my observations. Lastly, reflecting on emerging themes.  
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Table 2:  

Reduction Step 

Written Questions Written Responses 

How does this exercise help you relate to 

people from different 

It feels good, Learns about different 

cultures, cool, find unknown family 

origin, learn about own culture 

Discuss ways to eliminate stereotypes, in 

the story Salma and Lily suggested an 

international feast. What are some other 

ways that you suggest? 

Get along despite differences, food may 

taste good despite look, don’t judge a 

book by its cover, understand others, it’s 

okay to be different. 

What are some of the ways to eliminate 

in-group bias?  

 

Look for similarities, treat everyone the 

same, learn about them, get to know 

others, spend time with others 

What metaphor is represented in the story 

through flying? 

Escaping, becoming free 

What is meant by sweet and sour like 

sherbet? 

 

Doesn’t like being different but can 

accept it, hard to be different but cool 

too, there are good and bad things about 

being different. It is okay to be different 

What are some ways to deal with 

stereotypes in school? 

Tell them you enjoy who you are, get to 

know people, don’t judge, make friends.  

 

 



Huda Sarraj, Texas Tech University, August 2011 

40 

 

Table 3:  

Open Coding 

Written Questions Answers that formed reoccurring Pattern 

How does this exercise help you relate to 

people from different 

Learn about origin and culture 

Discuss ways to eliminate stereotypes, in 

the story Salma and Lily suggested an 

international feast. What are some other 

ways that you suggest? 

Don’t judge a book by its cover 

What are some of the ways to eliminate 

in-group bias?  

Learn about others and get to know them  

What metaphor is represented in the story 

through flying? 

Escaping slavery 

What is meant by sweet and sour like 

sherbet? 

There are good and bad things about 

being different 

What are some ways to deal with 

stereotypes in school? 

Make friends 
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Table 4:  
Axial Coding 

Written Questions  Categories 

How does this exercise help you relate to 

people from different 

 

Discuss ways to eliminate stereotypes, in 

the story Salma and Lily suggested an 

international feast. What are some other 

ways that you suggest? 

Making judgments about others based on 

personal preconceptions is wrong. 

What are some of the ways to eliminate 

in-group bias?  

Don’t judge others.  

What metaphor is represented in the story 

through flying? 

 

What is meant by sweet and sour like 

sherbet? 

 

Becoming friends with people from 

different backgrounds. 

What are some ways to deal with 

stereotypes in school? 

Becoming friends with people from 

different backgrounds. 
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Validity and Dependability  

 Three types of validity were followed in this study to insure validity of the 

findings. The first type is descriptive validity. It is concerned with accuracy of the 

reported events in the study. It answers questions related to what was reported as 

taking place in the group being studies and whether it actually happened. Questions 

such as the accuracy of what was reported and if what happened actually occur during 

the study (Johnson, 1997).  To insure that this type of validity is adhered to in the 

study, the investigator uses a strategy known as triangulation. Additionally, the 

classroom teacher and the researcher compare field notes and discuss interpretations 

of their observations. When two investigators, who are present in the classroom, 

observing the same events, reach the same conclusion, it increases the accuracy of the 

reported data from the study. The second type is interpretive validity; it refers to 

accuracy in portraying the meaning attached by participants to what is being studied 

by the researcher (Johnson, 1997).  Participant feedback strategy was used to 

establish this type of validity. At the end of the study, students were asked about their 

opinions regarding the study in general and specific activities incorporated into the 

lesson plans. Feedback from students assured the researcher about the accuracy of 

their observations. Did students enjoy the program? Or were they being polite in the 

presence of the researcher while they did not like the books read in class. The 

feedback helped clarify students’ behaviors in the classroom. The third type of 

validity is internal validity, it refers to the degree to which a researcher is justified in 

concluding that an observed relationship is causal (Johnson, 1997). In qualitative 

research we are not interested in studying the cause and effect relationship, we are 
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more interested in studying preliminary causes or effects of a “process” or a 

“phenomena” (Johnson, 1997). In the study, the effects of a multicultural education 

program on fifth grade students were studied. Internal validity was ensured through 

using data triangulation strategy, which refers to using multiple data sources in the 

study. The data sources used in the study were researcher/teacher’s observations, 

students’ written responses, and students’ feedback. The use of multiple data sources 

provided internal validity to the study’s findings.  

 According to Guba and Lincoln, in qualitative research dependability is 

concerned with the trustworthiness of the study (1981). Three measures are used to 

ensure dependability of the data analysis and the research findings. First, triangulation 

of data, the use of multiple data sources in the study. When multiple data point to the 

same results, it increases the dependability of the results (Merriam, 1988). In the 

study, multiple data sources were used. Second, peer examination, which provides a 

check that the investigator is plausibly interpreting the data, that someone else can be 

asked whether emerging results appear to be consistent with the data collected 

(Merriam, 1988). Through data analysis process, peer debriefing was used to ensure 

that categories and themes, which the researcher arrived at, were portrayed in the data 

collected from the study.  

Reflexivity 

 According to Johnson reflexivity is defined as  

Self-awareness and critical self-reflection by the researcher on his/her potential biases 

and predispositions as they may affect the research process and conclusion (1997).   
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 The importance of self-awareness became clear to me during an incident that 

happened in the classroom. During the study, students sat in groups, usually girls 

around a table and boys at several others. On one period, a boy who usually sat with 

his friend at a table was sitting by himself because his friend was absent. My first 

interpretation of the situation was that he was lonely and was feeling left out. 

However, when I asked him if he would like to join the girls’ table, since the boys’ 

table was full, he said that he was “more comfortable” sitting by himself.  While I am 

a strong advocate for inclusion of all students in the classroom, it is important to not 

let our biases interpret students’ behaviors. My initial interpretation of the student’s 

behavior was wrong. The behavior was due to his age group’s maturity level and 

subsequent discomfort of sitting with the opposite sex.  

During data analysis, I reflected on the subjectivity of my interpretations.  

Hence, I analyzed each student’s account individually. Then, I analyzed students’ 

accounts collectively for each question.  Then, I reduced the data into patterns and 

looked into finding common elements in students’ answers and observation notes. 

The process required a great length of time to read and reread data.  In addition, 

writing out data in table formats helped me organize data into tangible categories. 

Moreover, concentrating on common trends between students’ answers and my field 

notes guided me through themes emergence. Lastly, comparing my observations with 

the teacher’s observations helped me ensure that my findings were not influenced by 

my personal biases. I became aware of the importance of using the right lens to 

interpret observation and students’ responses. 
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Summary 

  In this section, I discussed how the research study design was created and 

carried out, how children’s literature, and technology was used in the study. Then, 

how the framework, Sue’s MDCC model, was implemented in the study. Next, the 

lesson scheduled, as well as, the step-by-step procedure of the study was discussed. 

Moreover, steps for data analysis was explained, as well as, including tables of 

students’ written responses were presented. Lastly, validity and dependability of the 

study was ensured through discussion of the three types of validity and how they were 

accounted for in the study. Overall, this section provides detailed information about 

how the study was designed, carried out, and how data were collected and analyzed.  
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  Chapter IV 

 Findings 

 

Introduction 

 In this section, findings from written responses, my observations, teacher’s 

observations, and students’ feedback are analyzed. However, before analyzing the 

findings of the study, it is important to review the research questions: 

1. What are the effects of a multicultural education program on fifth 

grade students? 

   1a. How does exposure to current events affect students’ attitudes? 

2. What are the effects of additive curriculum on fifth grade students?  

The study produced meaningful themes from students’ verbal and nonverbal 

reactions. Students were sympathetic to main characters’ struggles and dilemmas. 

Through conversations with students, change in students’ attitudes was observed. 

Students expressed an understanding of elements of self-awareness. Furthermore, 

students benefitted from exposure to current events and demonstrated awareness 

about different cultural customs and values. In addition, through answering higher 

level thinking questions, students profited academically from the study. Lastly, the 

additive curriculum proved to be a substantial solution for incorporating multicultural 

elements into the curriculum.  

 

 



Huda Sarraj, Texas Tech University, August 2011 

47 

 

Effects of The Program 

Researcher’s Observations 

My observations were an important tool in documenting students’ reactions to 

the stories read and multimedia clips shown in class. In addition, these observations 

helped reveal significant themes. Throughout the study, students were more 

expressive verbally than in written prompts.  For example, after reading The People 

Could Fly, many students indicated that they felt “slavery is scary,” and were 

empathetic to the main characters in the story. Moreover, after reading The Rainbow 

Tulip, students shared a similar connection with the main character’s feelings of being 

different from her friends. In addition, one of the students related to the rules set by 

her parents to only speak Spanish at home. In general, students found the stories’ 

main characters relatable and identified with them.  Also, when discussing bullying, 

most students showed ample interest in the subject. Students expressed a deep 

understanding about bullying and reasons for befriending bullies.  

Students’ Written Responses 

Results from my classroom interaction observations and students’ written 

responses helped me to understand the answer to my first research question, which 

discusses the effect of the multicultural program on fifth grade students. As indicated 

in Table 2, see page 42, students’ answers to the written responses revealed 

significant themes.  The responses indicated that a majority of the students believed 

that judging others based on physical attributes was wrong. For example, in their 

written responses, students stated that it was important to “not judge a book by its 

cover.”  Most students noted that getting to know others and making friends is the 
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best way to eliminate stereotypes. Taking into account students’ ages, I did not expect 

the students to have a heighted awareness about stereotypes. In the written responses, 

many students wrote that is was okay to be different and unique Although the teacher 

briefly explained the questions, students were able to correctly answer them without 

much assistance or additional explanation, which required higher-level thinking. At 

the beginning of the study, one of the teacher’s concerns involved the reading level of 

the literature books used in the lessons and the students’ ability to grasp the meaning 

of the written responses.  However, students’ answers eliminated any doubts about 

their understanding of the written materials and their capability to employ higher 

order thinking skills.  

Processing Time With Classroom Teacher 

 An interview with the classroom teacher was conducted at the end of the 

study. It was important to process the information gathered with the classroom 

teacher after each stage of the study and after each lesson presentation.  The main 

reasons were to discuss field notes with the teacher and students’ responses to the 

lesson plans. During this processing time, our discussions centered on the students’ 

feedback concerning each lesson and about their overall opinions of the study. For the 

most part, she indicated that several students reported enjoying their participation in 

the study, particularly the multimedia clips, which focused on cultural music, dances, 

and traditional clothing. When asked about the students’ favorite activity and topic, 

she said the family tree activity was the students’ favorite activity and their favorite 

topic discussed was “bullying.” Students voiced that they believed bullying is wrong 

and would only befriend bullies as a form of protection.  This feedback was 
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exceptionally valuable and an important factor in the triangulation of the observations 

made in the classroom by the researcher and the classroom teacher.  

Current Events Activity 

The next classroom activity used in the study involved having students bring 

in a current event that dealt with a cultural issue at the local, national, or global level. 

The assignment was for students to summarize the article and briefly share it with the 

class. With the varied cultural perspectives discussed in class, students learned about 

the implications of culture at the global level. Through this activity, students were not 

in a participatory role; instead they were actively contributing to the materials 

discussed in the classroom. The classroom teacher discussed cyber bullying and its 

serious consequences using a newspaper clipping from the local newspaper, which 

documented the experience of a six-grade student. Overall, students participated in 

lively discussions about the articles presented in class and benefitted academically 

from the activity. The data collected from this activity revealed students’ 

understanding of various cultural norms and traditions different from their own. For 

example, one of the students shared an article about the first lady’s visit to Indonesia 

that stirred controversy because she shook hands with the Indonesian minister, which 

violated Islamic norms practiced by a majority of Indonesians. In class, students 

shared the importance of respecting cultural and religious norms of others. The 

current event activity exposed the students to various cultural issues especially at the 

global level, which in turn helped students realize the importance of cultural 

awareness at different societal levels. In addition, these articles triggered 
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conversations about the role of cultural awareness in fostering positive relationships 

with nations from different cultures.  

Additive Curriculum 

 As discussed in chapter three, additive curriculum employs additive 

approaches to supplement the curriculum, which address multicultural aspects via 

books, videos, or plays. The additive curriculum incorporated in this study used 

multicultural children’s literature.  Students are encouraged to develop social, 

physical, and intellectual skills, as well as acquire accurate, up-to-date and 

worthwhile knowledge.  It is important to note that student participation in the study 

was voluntary. Unlike the traditional curriculum, students’ experiences and feedback 

affected issues discussed in class. Based on the teacher’s interview, the additive 

curriculum was needed to enrich the traditional curriculum. Regarding attitudes and 

values, the additive approaches helped to foster a positive appreciation of the rich 

diversity found in diverse cultures and a willingness to judge each in its own context. 

It also helped to stimulate the development of empathy with other cultures and 

peoples, particularly those addressed in the literature used in the lessons presented.   

The classroom teacher’s positive attitude toward additive curriculum 

influenced students’ reactions toward it. Students were able to develop additional 

skills in decision-making, collaborative and participatory skills as a basis for 

reasoning and making judgments. The study helped open different avenues for 

students to examine.  Students were provided with avenues towards awareness of the 

similarities and differences in others from different cultures, their values, languages, 

beliefs, and styles of life. The instructional mode of the study focused on informal 
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discussions instead of teacher led activities and/or lecture modes of classroom 

instruction. This helped create a cooperative learning environment. Students were free 

to express themselves unreservedly, confidently, and responsibly across the range of 

activities used.  It is important for students to experience different types of learning 

environments and methodologies; and while some students may prefer a competitive 

learning environment, it is essential for students to be exposed to different types of 

learning approaches in the classroom. Additive curriculums help ensure that all 

students have the opportunity to explore various cultural perspectives and ideologies 

and to negotiate its emphasis within the curriculum appropriate to their own 

community, culture, and interests.   

Summary 

 In this section, I discussed findings from my observations, student written 

responses, processing time with classroom teacher, and the current event activity. My 

observations provided insights into students’ reactions toward the children stories 

read in class. It also revealed changes in students’ attitudes after discussing the 

stories. The written responses helped evaluate students’ comprehension of the story 

and ability to apply learned concepts to a broader spectrum. Moreover, they revealed 

students’ higher thinking skills. Processing time with the classroom teacher was 

critical for data analysis and assisted in learning about students’ subject/activity 

preference.  The current event activity allowed students to learn about multicultural 

elements at the global level. Students became aware of the importance of 

multicultural awareness when dealing with countries whose beliefs and cultural 

norms are different from ours. Lastly, additive curriculum, the study’s lesson plans, 
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were an important tool to provide multicultural elements to the current curriculum. 

The teacher’s support contributed to the success of the additive curriculum. The effect 

of additive curriculum in transforming a classroom’s learning environment was 

discussed.  
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    Chapter V 

 Discussion and Recommendations 

Introduction 

Throughout the study, several elements came to light. First, multicultural 

literature is an effective tool to raise knowledge about other cultures. Second, the 

stories and their characters emotionally moved students. Third, some of the students 

were able to relate to the stories read in class. Multicultural books helped validate 

students’ cultural identities. Fourth, books sparked students’ interest in reading. 

Forming a connection with the books has a long-term effect in students’ attitude 

towards reading. Recommendation for future studies include using discussion to 

facilitate learning, incorporating technology into the classroom, and evaluating 

professional workshops for in-service teachers that address multicultural issues. 

Discussion 

 In my study, the first theme revealed that students found other cultures 

interesting. While exploring cultural clothing from different countries, students’ 

attention was drawn to various patterns and designs associated with different cultures. 

It is important to expose students to cultures that are different from their own at an 

age when they are discovering who they are as well as those around them. Books are 

great exploratory tools because they connect vocabulary and definitions with images 

that are easy for students to understand. In addition, books may provide authentic 

sources to learn about different cultures.  
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 For my second theme, I found that students were sympathetic to the main 

characters presented in the stories. One of the students was able to relate to one of the 

main characters in the stories. In the story, the main character was allowed to speak 

only Spanish at home; the student shared that he speaks only Spanish at home too. 

When students are able to connect with written text, it provides a motivation for 

learning. It also validates students’ cultural identities and provides a source of 

reassurance that their cultural experiences are not much different from everyone 

else’s while it is still unique in its own way.  

Thirdly, students do not support making prejudgments about others and 

believe it is wrong to form prejudgments before getting to know others. After students 

read The Sandwich Swap, students understood the impact of incorrect preconceptions 

on actions and how misleading they might be. Students’ awareness about cultural 

elements play an important role in their acceptance of the world around them. 

Although some students may be aware of some of the cultural elements discussed in 

class, the stories broadened their understanding of these elements.  

For the fourth theme, students admitted bullying was wrong and only 

befriended bullies as a form of protection. Students understanding of bullying and its 

negative effects is a significant step in eliminating bullying in school. However, 

students befriending bullies in order to protect themselves from being bullied 

revealed the necessity of teaching anti-bullying techniques. Students need to learn 

how to handle bullying situations and to stand up against bullies. Furthermore, as part 

of anti-bullying workshops, students need to develop a positive self-image and build 

self-confidence.   
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Recommendations 

My study used multicultural children literature to expose students to different 

cultures and allow them to examine certain cultural elements such as culture, 

stereotypes, and in-group bias. The result of the study revealed students’ awareness of 

cultural elements. Future research should focus on the effectiveness of children 

literature in raising awareness about different cultures. In my study, students found 

the stories interesting. Future studies should highlight the academic gain from 

children literature in the long term. The use of written text to promote awareness 

about multicultural elements is recommended by both researchers and writers in the 

field. However, students often complain of disconnect from the written text discussed 

in the classroom. 

In the study, class discussions were used to stimulate learning, which helped 

bring democracy into the classroom. During the study, students were eager to share 

their opinions and thoughts about the topics discussed. Student-centered discussions 

promoted students’ understanding about subjects discussed in class. These 

discussions allowed students to respectfully express their thoughts while being 

considerate of others’ opinions. Moreover, through the current event activity, students 

participated in constructing the curriculum. Each student presented his/her current 

event to the class, which encouraged cooperative learning in the classroom. This 

activity helped students learn communication skills, which they may apply in their 

academic future. Students were excited to share their articles and learn about others’. 

They knew that what they were learning was currently going on and had somehow 

affected people’s lives. 
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Students expressed that they enjoyed the multimedia clips used throughout the 

study to introduce students to cultural music and dances. The purpose of the clips was 

to attract students’ attention to the cultures being studied.  Recent studies indicate 

incorporating technology in the classroom engages students in the learning process 

(Groff, 2008). Students use technology on a daily basis and are able to relate to it; 

using the same technology in the classroom will stimulate students’ learning (Groff, 

2008). Also, employing technology in the classroom as part of the teacher’s 

instruction helps the teacher access the global society. It is important for students to 

see themselves as part of a bigger community which they belong to. 

The fourth theme that emerged from the study brought to light the need for 

anti-bullying workshops. A study by Salmivalli, Kaukiainen, and Voeten revealed 

that students’ attitude about bullying is usually different from their actual role in 

bullying (2005). While many students express negative feelings toward bullies, 

bystanders reinforce bullying behaviors (Salmivalli, 2005). The first step to stop 

bullying in school is to teach students to stand against bullying and not contribute 

passively to bullying behavior. Teachers should incorporate self-esteem exercises into 

the curriculum, so students will stand up for themselves and not seek social protection 

from bullies.      

The teacher is the facilitator of knowledge in the classroom. Future studies 

should focus on in service teachers’ attitudes toward multicultural education as it 

directly influences students’ attitudes. Professional development workshops that 

focus on developing positive attitudes are an important tool in changing teachers’ 

attitudes and providing instructional strategies for multicultural issues. Additive 
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curriculum may be used to implement the current curriculum in order to fit students’ 

specific needs. Teacher educators should focus on helping pre-service teachers 

develop lesson plans, which are flexible and reflective of students’ diverse 

backgrounds. Multicultural elements should be implemented through discussion-

based curriculum. Students should be encouraged to contribute to ongoing 

discussions. These efforts aim to improve the educational experience of all students.   

Summary 

 Overall the study in its preliminary form has pointed out to important trends 

that may guide further extensive studies in the field. For example, the study revealed 

students’ dependence on bullies for social protection. In future research, this 

knowledge will help researchers and teachers in designing anti-bullying workshops 

that focus on building self-esteem. Also, with the limited number of research studies 

in multicultural education, it is important to employ all the tools that make 

multicultural education accessible to students. In the study, students enjoyed 

multimedia clips. In future studies, I think it is necessary to incorporate technology in 

a broader sense to reach more students in the classroom.  

Final Remarks 

Several elements contributed to the success of the study. First, the classroom 

teacher positive attitude toward the lesson plans played an important role in students’ 

reactions toward it and the overall success of the study. Before the study took place, I 

had several meetings with the classroom teacher to discuss lesson plans. I 

incorporated her ideas into the lesson planning and was willing to alter lessons to her 

students’ specific needs. Engaging the teacher in the decision process for the lessons 
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helped develop a sense of ownership towards the introduced lesson plans. Second, 

during the study, the lesson-planning schedule was changed to allow processing time 

for each lesson. Although the scheduled timeframe was six periods, the study needed 

three more periods to cover each story. The flexibility of the lesson plan’s schedule 

allowed students ample time to process new terms and ideas. Third, throughout the 

discussions that took place in class, students were given honest answers to all their 

questions and concerns. I believe this practice helped develop trust between students 

and the researcher, which positively influenced the study’s outcome. It also built a 

rapport, which helped me share my personal story with bullying toward the end of the 

study. Students shared their opinions and thoughts about my experience and gave 

honest answers about how would they deal with bullying situations if it was directed 

toward themselves or other students in school. Overall, I believe the classroom 

environment helped students respond positively to issues discussed in class. Future 

studies should look into establishing a trusting environment before addressing 

multicultural issues.  
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Appendix A 

Letter of Introduction to Educator 

Dear Educator  

I am a graduate student in the Bilingual/ESL and Diversity Studies in the College of 

Education at Texas Tech University in Lubbock, Texas. I am working with Dr. Dora 

Salazar at the college of Education on my thesis project. The topic of the project is 

“The Effect of Multicultural Education on Fifth Grade Students: Mixed Methods.” 

The purpose of the project is to measure the effect of a multicultural program on 

students’ acceptance of other cultures.  

Due to your creative lesson planning activities and achievement in social studies at 

your Institution, I would like to include you in my study.  Your involvement would 

consist of a face-to-face interview (either face-to-face or via telephone) during which 

I would like to explore your role and responsibilities, as a teacher, to promote cultural 

awareness among your students. In addition, it will consist of six meetings with your 

fifth graders during social studies class. The researcher will have activities for the 

students during these meetings. A pre-test will be administered prior to the first 

meeting and a post-test will be conducted at the end of the sixth meeting. 

I know that your schedule is very busy, but I would be very grateful if I had a chance 

work with you for my study.  Your participation would greatly contribute to the 

success of this research project.  If you agree to participate in this study, please 

contact me at huda.sarraj@ttu.edu. If you have any further questions about this study 

please contact me. 

I look forward to hearing from you as to your decision to participate. 

 

Thank you, 

Huda Sarraj.  
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Appendix B 

Parent/Legal Guardian Letter 

Dear Parent/Legal Guardian, 

Your child is invited to participate in a study about the effects of multicultural 

awareness on fifth grade students’ educational curriculum. The study will take place 

during Social Studies class for six periods during the fall semester. Your child’s 

participation will aid in our study of the elementary Social Studies curriculum to 

include culturally relevant topics. 

Before the study, students will be asked to fill out questionnaires. Then, in class, 

students will draw family trees Also, they will read “The Sandwich Swap”, “The 

People Could Fly”, and “The Rainbow Tulip.” The titles will be available with 

classroom teacher for parents to view if interested. Then, discuss what they thought 

about the stories. Lastly, students will answer two questions in writing per class 

period papers on the stories. All of the activities included in the study are 

incorporated in the social studies curriculum and occur typically in the classroom.  If 

you do not wish for your child to participate, your child’s surveys and reflection 

papers will not be shared with the researcher.  

Participation will not affect your child’s grade in the class. Your permission is 

required for your child’s participation. Attached is a copy of the detailed information 

about the study, if you consent to your child’s participation in this study, please sign 

the form and return it to the teacher.  

If you have any questions please contact Dr. Dora Salazar at 806-742-1998, ext 480, 

by email dora.salazar@ttu.edu or Huda Sarraj at 713-291-7789, by email 

huda.sarraj@ttu.edu.
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Appendix C 

Assent Form for Participant 

Dear Student Participant, 

We are asking for your help with a research project in your social studies class. We 
want to know more about how students think about people in different cultures. We 
also want to help prevent problems with bullying 

You can help by answering some questions before we work together in six of your 
social studies class and by answering some questions after the six classes come to an 
end. You do not have to answer the questions. Your answers won’t be part of your 
grade. We will take your name off of the papers with your answers right away. 

We think you will find the six classes interesting. We don’t think answering the 
questions will hurt you at all and you may find them interesting too.  

Thank you for reading this note. If you are willing to help with this research, please 
sign your name. 

___________________________________________________________________ 

Signature of Student Participant                                 Date 

   

This assent form is not valid after September, 30, 2011 
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Appendix D 

Consent Form for Parent/legal guardian 

We are inviting your child to participate in a research study titled “Effects of Cultural 

Education on Raising Awareness Among Fifth Grade Students. Huda Sarraj, a 

graduate student at the College of Education at Texas Tech University and Dr. Dora 

Salazar, a faculty at the College of Education are in charge of the study. Huda’s 

phone number is 713-291-7789. Dr. Salazar’s phone number is 806-742-1998, ext 

480. 

The purpose of the study is to increase students’ awareness about other cultures. In 

addition, the goal of the study is to spread tolerance among students.  

The study will take place during the fall 2010 semester in Social Studies class.  The 

study will be for six periods in the semester. Two weeks before the study, packets of 

consent/assent forms will be distributed to students. In separate days before and after 

the study, participating students will fill out a survey that measures their attitudes 

toward other cultures. The survey includes questions such as do you have friends 

whom are from different culture than your own, or in school, do have many 

opportunities to learn about different cultures. In the six-class periods, students will 

read three popular short stories, discuss them with the teacher, and answer two 

questions in writing about the stories. In addition, as a group, students will discuss 

current events in class. Here is a detailed schedule of each class objective 

Documents and surveys collected for the study will be kept anonymous. No parts of 

the surveys will be shared with anyone but the researcher and the main professor. The 

original surveys will be kept in a locked cabinet in TTU office. Surveys will be 

retained for three years in computer software that will be stored electronically. 

There are no anticipated risks for participating in the study. The study will not affect 

student’s grade in the class positively or negatively.  

This will not count positively or negatively in his/her performance in the class. Also, 

you can withdraw your child from the study at any time. The researcher may 
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discontinue your child’s participation in the study if there is a risk to your child. 

He/she will be referred for medical examination and treatment if this occurs, 

however, your child will not be harmed in any manner throughout the study. 

If you have any questions regarding the study, you may contact Huda Sarraj through 

email huda.sarraj@ttu.edu or Dr. Dora Salazar. For questions about research 

procedure, rights as a subject, or outcome of this research, contact the Texas Tech 

University Institutional Review Board for the Protection of Human Subjects, Office 

of Research Services, Texas Tech University, Lubbock, TX. 79409. Or you can call 

(806) 742-3884. 

___________________________________________________________________ 

Signature of Parent’s/Guardian’s    Date This consent is not valid 

after Sept, 2011 
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Appendix E 

Human Subjects Committee 
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Appendix F 

Classroom Teacher Interview 

This interview was conducted with a fifth grade classroom teacher. The 

questions are adopted from teaching tolerance initiative survey. When the teacher was 

asked about the different ways educators acknowledge students' ethnic, cultural, 

racial, and linguistic identities. She responded that she connects student home 

language and culture into the lessons. For example, in science, she points out the 

cognates in English that are similar in Spanish. Also, she connects the teaching about 

birds’ migration with Monarch butterfly celebration in Hispanic culture. When asked 

why is it important to incorporate students’ identities into the curriculum? She replied 

that if students’ identities were not incorporated, they would not be able to make a 

connection with the curriculum that leads to learning. Moreover, when asked what 

happens when teachers don't validate their students' racial and ethnic identities? She 

said that this leads students to be divided into cliques in the classroom. In addition, 

when asked how do school-based policies and practices reflect institutional racism? 

She answered that school holidays do not reflect all students’ holiday celebrations. 

When researcher asked what could be done to dismantle racial bias and 

misconceptions in the American educational system? She replied that through 

recruiting teachers from diverse backgrounds into the teaching field, that are 

representatives of the diverse student body. When asked to define culturally relevant 

pedagogy, she said it is a pedagogy that incorporates instructional strategies, which 

make connections with students’ cultures.  When asked about how can teachers both 

view and utilize students' home language in a positive manner? She said there are 
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many ways in which teachers may view students’ cultures in the classroom. First, 

Teachers may positively connect with students’ home language. Second, encourage 

students to explain lessons to parents in home language. This moved the discussion to 

the following question regarding ELLs’ instruction. How can teachers facilitate the 

development of academic English for ELLs? She answered, teachers may facilitate 

development of academic language through the use of concrete definitions for 

concepts. Also, the teacher may use pictures to introduce new vocabulary in class. In 

addition, the classroom teacher was asked about how can teachers structure lessons so 

students with limited English proficiency can achieve at high levels? She said, 

teachers might modify lesson plans through sheltered instruction or model new 

vocabulary. Then she was asked about what do teachers need to keep in mind as they 

raise the learning expectations for students who are not as confident in their 

capabilities as learners? She responded that teachers might construct feedback with 

credit for efforts to keep students motivated in learning. Then, she was asked under 

what circumstances might demanding more of students   actually undermine their 

academic performance? And what reasons might contribute to this situation. She said 

that if students are not prepared with basic skills, they would not be able to achieve 

what is required from them. It makes students feel that homework is a waste of time 

and efforts. With this answer, the interview questions moved toward different ways to 

incorporate complex problem solving in basic-skills assignments? She said complex 

problem solving skills might be incorporated into basic skills assignments through 

introducing real life scenarios into instruction. The interview was concluded with the 

significance of openly discussing issues that are seen as having racial dimensions 
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with colleagues? She said it is important to openly discuss these issues to set an 

example for children in class.  
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Appendix G 
 

 Lesson Plans 

 
Lesson Plan 1 

Subject Area: Enrichment Class 

Theme or Topic: Change students’ perception about members of different culture 

than their own.  

TEKS Objectives: 

Specialized Vocabulary: 

Genology: The study or investigation of ancestry and family history. 

Culture: Big C refers to that culture which is most visible. Some visible forms of 

culture include holidays, art, popular culture, literature, music ,and food. 

 culture communication styles, verbal and non-verbal language symbols, cultural 

norms (what is proper and improper in social interactions), how to behave, myths and 

legends, etc. 

Materials Needed: 

Family tree worksheet, family tree poster for the class  

Activity 

1. Focus or Motivation: Share with class a poster of a family tree made by the 

teacher. 

2. Statement of Objectives and Expectations TLW: (the learner will) 

The learner will learn the definition of genology and culture. Understand 

uniqueness of each individual. Understand that there are more variation 

in culture than between different cultures.  

Presentation of the Content 
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a. Modeling: the teacher explains the meaning of the two vocabulary 

terms and explains how they are related.  

b. Check for Understanding: the teacher will ask students to explain 

what the two vocabulary words mean to them.  

we are all unique individuals. The place that we come, our family, and 

values make us different. However, no matter how different we may 

appear at the surface, we have more things in common than we ever 

think.  

c. Application 

1) Guided Practice: the teacher will handout family tree sheets 

and give directions to students how to fill them in.  

2) Independent Practice: In a group of three, students will 

compare family trees. Find any similarities in terms of family 

origin, same kinship name, or current city of living. 

d. Evaluation 

After comparing your family tree with other students, what were some 

of the similarities that you found?  

How did this exercise help you relate to your classmates? 

How does this exercise help you relate to people from different places?  

e. Ret each  

Go online to create a Wiki tree.  

f. Closing/Restate Objective: 

There are more things in common that we have with children from 

different cultures than we may expect.  

g. Enrichment and Exansion: 

II. Homework 

Students will complete their family trees. 

Students will be asked to bring a plate representing their 

culture.  
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Lesson Plan 2 

Theme or Topic: Change students’ perception about members of different culture 

than their own.  

TEKS Objectives: 

Specialized Vocabulary: 

Stereotype: a way of  categorizing/grouping  people based on prior assumptions.  

Hummus: Middle Eastern dish made from chickpeas.  

Nibble: to take small bites 

Scowl: to frown 

Materials Needed: 

The Sandwich Swap story, Middle Eastern music tape 

Activity 

1. Focus or Motivation: ask students about food preferences.  

2. Statement of Objectives and Expectations TLW: (the learner will) 

The learner will learn the vocabulary definitions of the story. Understanding 

what stereotype means. 

3. Presentation of the Content 

a. Modeling: the teacher will explain the meaning of the vocabulary 

terms.  The teacher will read the story to the students in class.  

b. Check for Understanding: the teacher will ask students to explain the 

moral of the story.  

 

c. Application 
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1) Guided Practice: the teacher will ask students to share 

stories about thoughts that may be considered pre-judgmental 

about something or someone that turned to be false.   

d. Independent Practice:  

In a group of three, students will compile a list of stereotypes about 

people based of where they are from.  

 

Then they will share with the class the list. The students will share 

how they would feel if these stereotypes were directed toward them.  

 

-knowledge: ask questions  

-make friends with kids who are from different cultures 

 

e. Evaluation 

Discuss ways to eliminate stereotypes, in the story Salma and Lily suggested 

an international feast. What are some other ways that you suggest? 

 

 

If each individual  

f. Ret each 

Share their answer with the class. 

g. Closing/Restate Objective: 

h. Enrichment and Expansion: 

II. Homework 

Lesson Plan  3 

Subject Area: Enrichment Class 

Theme or Topic: Change students’ perception about members of different culture 

than their own.  

TEKS Objectives: 
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Specialized Vocabulary: 

In group bias: is the preferential treatment people give to those whom they perceive 

to be members of their own groups. 

Note: include frued model 

Slavery: a system of ownership, where people are the property of others. 

Materials Needed: 

The people could fly story 

Activity 

1. Focus or Motivation: Share with class a youtube video clip of “Time for 

Africa” song. Ask the children what type of music is represented in the song. 

2. Statement of Objectives and Expectations TLW: (the learner will) 

The learner will learn the definition of slavery and ingroup bias.  Explain 

how ingroup bias may influence the way we treat people from different 

cultures. In some cases, people from out group are viewed negatively. 

Slavery is an extreme example of  in group bias.  

3. Presentation of the Content 

a. Modeling: the teacher explains what ingroup bias and slavery mean.   

b. Check for Understanding: the teacher will ask students to give 

scenarios of an in-group bias 

c. Application 

d. Guided Practice: the teacher will read out loud the story.   

-The teacher will ask students how do they think the overseer treated 

Sarah and the other slaves in the field? 

-How did the overseer view slaves? 

-Why was magic important for Sarah and the other slaves? 

 

e. Independent Practice 
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4. How can you relate to Sarah in the story? What situations were you faced with 

that you wished you could fly?   

5. What happens when someone looks at others as less than them? 

 

a. Evaluation 

What are some of the ways to eliminate in-group bias?  

What metaphor is represented in the story through flying? 

b. Ret each  

c. Closing/Restate Objective: 

d. Enrichment and Exansion: 

II. Homework 

Lesson Plan 4 

 

Subject Area: Enrichment Class 

Theme or Topic: Change students’ perception about members of different culture 

than their own.  

TEKS Objectives: 

Specialized Vocabulary: 

Buenos tardes good afternoon 

Family Pride: hold respect and appreciation for one’s own culture, if it is visible 

through special holiday celebrations or unique family dynamics, we all belong to a 

culture.  

Materials Needed: 

The Rainbow Tulip story 

Activity 
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1. Focus or Motivation: Wear a Mexican dress 

2. Statement of Objectives and Expectations TLW: (the learner will) 

The learner will learn the definitions of the story, and family pride.  

3. Presentation of the Content 

a. Modeling: the teacher explains the meaning of the two vocabulary 

terms.  

b. Check for Understanding: the teacher will ask students to explain 

what the two vocabulary words mean to them.  

c. Application 

1) Guided Practice: the teacher will read the story out loud.  

d. Independent Practice: In a group of three, students will discuss 

questions about the story together. 

What are some of the rules Estelita and her brothers have to follow at 

home? 

What are some cultural practices that Estelia’s Mom does? 

What did the teacher announce in class to all students? 

What tulip color did Estelita choose for the May Parada? 

What does it mean to fell as quiet as a snail inside? 

 

e. Evaluation 

Why was it hard for Estelita to be different? 

What did Estelita’s mom mean when she told Estelita that she is sweet 

and sour like lime sherbets? 

f. Ret each  

g. Closing/Restate Objective: 

h. Enrichment and Expansion: 

II. Homework 

Bring a culture current event to class that is more than 300 

words. 
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Lesson Plan 5 

Subject Area: Enrichment Class 

Theme or Topic: Change students’ perception about members of different culture 

than their own.  

TEKS Objectives: 

Specialized Vocabulary: 

Materials Needed: 

None 

Activity 

1. Focus or Motivation: introduce the speaker to the class.  

2. Statement of Objectives and Expectations TLW: (the learner will) 

The learner will learn how  o identify a bully, deal with being bullied, and 

advocate for others who are being bullied in school. 

3. Presentation of the Content 

a. Modeling:.  

b. Check for Understanding: the speaker will answer students’ 

questions.  

c. Application 

1) Guided Practice:  

2) Independent Practice:  

d. Evaluation 

Who a bully is? 

How do you deal with being physically or verbally bullied? 

If someone you know is being bullied, what do you do? 

 

e. Ret each  

f. Closing/Restate Objective: 
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g. Enrichment and Expansion: 

II. Homework 

Lesson Plan 6 

 

Subject Area: Enrichment Class 

Theme or Topic: Change students’ perception about members of different culture 

than their own.  

TEKS Objectives: 

Specialized Vocabulary: 

Current Event: a happening that is taken place at the present time. May be this year, 

this month, or in our lifetime.  

Bullying: an act of repeated aggressive behavior in order to intentionally hurt another 

person, physically or mentally 

Advocate: to support, speak or write in someone’s behalf.  

Materials Needed: 

New articles 

Activity 

1. Focus or Motivation: Share with class the importance of verifying 

authenticity of sources. There are more than one side to each story, TV, social 

media are not necessarily creditable resources.  

 

The teacher will share a news article about bullying and cyber bullying.  

2. Statement of Objectives and Expectations TLW: (the learner will) 

The learner will learn the definition of bullying and current event. 

Presentation of the Content 
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a. Modeling: the teacher explains the meaning of the three vocabulary 

terms.  

b. Check for Understanding: students will give examples about the 

three vocabulary words.  

c. Application 

1) Guided Practice: the teacher will share the news article 

about bullying. Answer the following questions: 

II. Why do some kids become bullies?  

III. Is bullying a serious problem? 

IV. How do we respond to bullies in school? 

d. Independent Practice: Each student will share with the class what 

their article is about, what they liked most about it, and what they 

learned after reading it. 

e. Evaluation 

What article did you learn from the most? Why? 

Next time you’re about to say a hurtful comment to a fellow student, 

what will come first to your mind? 

How you will be an example/advocate for tolerance in school? 

f. Ret each  

g. Closing/Restate Objective: 

h. Enrichment and Expansion: 

II. Homework 

Prepare three questions for a speaker from a 

minority group.  

 

 

 

 




