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CHAPTER I 

INTRODUCTION 

Purpose of the Study 

The primary purpose of this study was to compile and analyze present 

freshman and sophomore level journalism/communication courses in four-

year academic institutions in the United States. 

Secondary purposes of the study were: 

1. To determine past and future trends in freshman and sophomore 

journalism/communication education. 

2. To determine previous and current association, if any between 

lower division journalism/communication curricula and campus 

newspapers. 

3. To compare freshman and sophomore journalism/communication 

course offerings in four-year accredited schools with four-

year nonaccredited schools. 

4. To compare junior college journalism/communication course 

offerings with freshman and sophomore offerings in four-

year institutions in the same geographical area. 

Review of Previous Literature 

Historical Background 

The term "journalism" has always referred to the communication 

process, but its definition gradually has expanded to also imply "a 

body of knowledge of theory and a program of experimentation and re

search in communications viewed as a behavioral science." Clearly, 

journalism in the 1970's is quite different from what it was when the 

first formal attempts at journalism education were initiated. One of 

the major changes in the journalism education field has been in the 

1 
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area of descriptive nomenclature; concurrently, many curricula changes 

have occurred as well. Specifically, many seemingly unrelated areas 

of journalistic endeavor have been conveniently referred to as a single 

entity known as "mass communication," and many journalism schools 

have favored changing their names and curricula to indicate this new 
2 

trend. Without question, American journalism education has had to 

change in accordance with developinents in professional journalism and 

media technology. 

Early Views and Programs 

Newspapers of the colonial period were largely by-products of 

printing establishments, and the printer-journalist-editor received his 

training in an apprenticeship program. Following the Revolutionary War 

and until the 1830's, the journalist was mainly a political partisan 

and only partially an editor. During the next thirty years, the 

"penny press" emphasized crime and sex. It was not until the Civil War 

that the country became aware of the need and responsibility for system

atic and reliable news reporting. By 1880, the modern concept of a 

newspaper with a capable staff and large circulation finally emerged, 

and the need for trained personnel led to an increased interest in 

formal journalism education. 

In 1869, Washington and Lee University proposed that scholarships 

be given to young men interested in acquiring a liberal education as a 

basis for a career in journalism. Six years later, Cornell proposed a 

journalism curriculum centered on the liberal arts and accompanied by 

lectures and laboratory experience dealing explicitly with journalism.3 

Although neither plan was put into effect at the time, their introduc

tion led to further consideration of the desirability of an educated 

journalism profession among academicians. Simultaneously, some mem

bers of the press began to demand higher standards to counteract the 

sensationalism of the day. Additionally, the press was emerging as a 

powerful social force and as an employer of college graduates, which 

resulted in the gradual introduction of journalism courses and 



programs in university curricula. Between 1873 and 1903, fourteen 

institutions made incursions into the field.^ These first courses, 

usually taught in the English departments, emphasized writing as a 

journalism tool. 

In 1888, Eugene Camp, of the Philadelphia Times, issued a call 

for journalism to become a profession with high standards based upon 

a broad liberal education. Camp, in interpreting the responses of an 

opinion survey, said that leading journalists of the times favored a 

formal educational program which would include course work that empha

sized political science, history, and economics, accompanied by jour

nalism courses dealing with recognition, analysis, and presentation of 

news. "Perhaps as a result of Camp's influence, the first organized 

curriculum with actual graduates was established at the Wharton School 

of Business of the University of Pennsylvania in 1893," speculates 

Paul Dressel. 

Practical Approach Versus Liberal 
Education 

In the first decade of the twentieth century, two distinct 

schools of thought emerged in journalism education: the practical 

approach and the liberal education route. Although at the time some

what similar in their philosophical positions, the University of 

Missouri and the University of Wisconsin became regarded as contrast

ing exemplars of the two respective philosophies. 

The years from 1908 to 1925 were marked by rapid development of 

journalism curricula in the United States. Journalism educators were 

torn between a desire for academic respectability on the one hand and 

the demands of the working press for graduates with high technical 

competence on the other. The extent of technical offerings in many of 

the programs suggests that vocational ism was the first prevalent phi

losophy. But soon journalism education was criticized as limiting the 

imagination by emphasizing practical instruction. Finally, by the 

late 1920's, the pendulum had swung in the other direction and there 



was an evident trend toward thinking of journalistic education as a 

broad liberal education with a minimum of attention to technique. 

Nonetheless, journalism education in the 1930's was still heavily 

criticized for its vocational orientation and courses of narrow subject 

matter. In 1930, the American Society of Newspaper Editors, through 

its Committee on Schools of Journalism, asserted that techniques can 

be taught in the newspaper office and recommended that journalism 

curricula consistalmost entirely of liberal education. The report also 

urged that schools of journalism should become graduate schools compa

rable to those of law and medicine. In the late thirties, Robert 

Maynard Hutchins, in a sweeping denunciation of vocational ism in 

American higher education, used journalism as one horrible example. He 

characterized schools of journalism as "the shadiest education ventures 
o 

under respectable auspices. . . . " 

Such criticisms came at a time when journalism did not quite 

know where it belonged in the education spectrum. The early courses in 

journalism were often initiated in departments of English, but this 

affiliation did not last long because courses in journalism and persons 

teaching them were not particularly well received in English depart

ments. So journalism educators increasingly looked to the social 

sciences for a substantive base closely related in content and interest 

to the journalism profession. 

Throughout the years, the term "social science" has been very 

broadly infected in discussions of journalism. Such subjects as his

tory, literature, foreign language, philosophy, psychology, sociology, 

political science, geography, and even the natural sciences have been 

named in discussing the desirable "broad liberal education base" for 

journalism students. According to Paul Dressel, one of the problems 

of journalism education is that it attempts to broaden its horizons by 

contact with a number of these social science departments by stressing 

that such liberal arts requirements be met in the freshman and sopho

more years; however, many of these liberal arts requirements are satis

fied by introductory liberal arts courses which were designed to serve 



as specific bases for advanced study rather than as courses broadly 

introductory to the respective disciplines.^ 

Integration 

When American newspapers swung to "interpretative journalism" in 

the mid 1930's, journalism education began an evident integration 

whereby journalism courses served as catalytic agents in giving unity, 

meaning, and reality to the liberal arts courses while the latter 

brought increased depth and substance to journalism. J. L. Morrill, 

later to become president of the University of Minnesota and himself a 

journalism teacher and newspaperman, argued that journalism, as a point 

of reference for a liberal education, provided a motivation force be

cause it satisfied a student's vocational interest while also offering 

him an opportunity to use the knowledge he had acquired. Morrill also 

predicted that journalism would turn to the sciences which "go to 

the roots of human experience and behavior." Not only did these re

marks emphasize integration, they forecasted the behavioral science 

orientation as a means by which this integration could proceed. 

It was also during this period of turbulence and definition that 

forces and attitudes were ripe to officialize and promote the opin-

ioned canons of journalism education. Accordingly, the American Coun

cil on Education for Journalism (ACEJ) was chartered in 1945 as the 

single independent organization authorized by the National Commission 

on Accrediting to accredit professional programs in various journalism/ 

communication fields. Inspection visits to educational institutions 

offering programs in journalism began in October, 1947. The first 

accreditation list was published in July, 1948 and contained thirty-

five schools. (By 1974, the number had increased to sixty-two schools.) 

By 1950, the controversial ratio of 75 per cent liberal arts and 

25 per cent journalism was widely accepted, theoretically at least, by 

journalism educators; and it was officially encouraged by the ACEJ. 

However, some leading journalists, such as Dwight Bentel, education 

editor of Editor and Publisher, believed there was too great a 
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separation in this ratio and stressed nore integration. Bentel argued 

that liberal arts courses lacked "meaning and realise and purpose," 

which could be corrected only by "ccubining journalism and liberal arts 

so completely from the freshman through the senior year that the two 
1 p 

were indistinguishable in the curriculum or the learning process." 

The notion of such integration is still very much a part of the spirit 

of journalism education, but, as Dressel points out, the extent of 

actual achievement is difficult to determine. On the whole, however, 

the liberal education aspect of journalism courses has been on the in

crease, though in practice probably lagging behind the optimistic 

statements of philosophy. 

Mass Communication Concept 

In addition to concerning themselves with liberal content in their 

courses, journalism schools have had to broaden their curricula to meet 

the needs of training for new media and the proliferation of other 

specialties in trade and business publications, magazines, public rela

tions, technical communications, and advertising. 

It became evident that many of these areas of journalistic en

deavor had little in common from a purely technical viewpoint, but it 

became convenient to refer to them as a single cultural entity known as 

"mass communication." Seeking a common demoninator, the mass communi

cation discipline became concerned with the principles and theories of 

how and why ideas and information are exchanged and thus evolved into 

more of a behavorial science than merely a collection of vocational/ 

technical offerings aimed at designated subareas. Accordingly, a 

study by James Hunter Herring revealed a trend toward "research and 

seminar" courses between 1940 and 1951. Herring concluded that there 

was evidence to support the fact that a trend favoring substantive and 

principles courses of instruction as opposed to the vocationally 

oriented had developed. According to Robert J. DeSanto, these efforts 

have been successful since "by attempting to identify as the focus of 

concern the process of communication basic to all of the specialties 



customarily associated with journalism, a logical basis for an associa

tion with the liberal arts has been found." 

Some problems arise, however, by having journalism encompass so 

many areas and specialties. For example, some journalism programs in

volve sequences in a subject matter or special field such as agricul

ture, science, business, and home economics. According to Dressel, 

"It is impossible to combine such a technical field with a liberal edu

cation and professional study in journalism and do all three well in 
1 fi 

the usual span of four years." 

Expanding Graduate Journalism Programs 

Dressel further emphasizes that the mass communication concept--

even when not dealing with a specific technical field--requires a level 

of education and maturity which is hardly attained by the student until 

he has completed three, four, or even more years of schooling. Thus, 

the old issue of whether journalism education should be at the graduate 

level rises again. This issue was first raised in 1927 when Eric W. 

Allen suggested a five-year program with a capstone of integrated 

courses. In 1947, Wilbur Schramm, a pioneer in the field of mass 

communication, predicted that the truly professional school of the 
18 

future will be a graduate school. Though seventy-five journalism 

schools offer programs at the Master's level, there has been no dis

cernible trend to place all of professional journalism education at 

the graduate level. (In this author's study, only two schools indi

cated the possibility of such a trend in the near future.) Two years 

ago, graduate enrollment showed a slight dip, but an upswing began in 

1972. The University of Boston, with 280 graduate students, leads the 

country in graduate enrollment. Currently, of the nation's 4,504 grad

uate journalism students reported in a recent Journalism Educator survey, 
19 

425 of them are working on doctorates as majors. 

"Perhaps the chief difficulties in the way of the general acceptance 

of the graduate program in lieu of the undergraduate are found in the 
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nature of the field," speculates Dressel.^^ Specifically, salaries 

have not been such as to encourage extensive graduate study. Another 

factor is that journalism has not yet clearly become a profession, 

though the mass communication idea may eventually bring this about. 

Graduate study based on this concept may, however, be more productive 

in developing the critical function of study and research of journalism 

than in developing practicing journalists. If so, it may be less influ

ential in modifying the four-year program than might be expected. It 

is most likely,however, that the journalism school of the future will 

have a gradually expanding graduate program. 

Recent Trends 

The Sixties 

A 1968 Newspaper Fund Report indicated that, during the sixties, 

the media claimed a shrinking percentage of the journalism school grad

uates while the number of journalism graduates vyas simultaneously in-
22 

creasing. In the same year. Dr. Robert L. Jones, head of the School 

of Journalism at the University of Minnesota, published an article 

reporting that journalism enrollments were rising more rapidly than 
23 

resources available to accommodate the students. Such a pattern was 

substantiated at that time by the increased frequency in the various 

reports of journalism accreditation teams which pointed out that some 

schools were about to "drown" in their own "prosperity" of new 
24 

students. 

Along with the increase in students, journalism education in the 

sixties enjoyed increases in: (1) journalism scholarships, fellow

ships and assistantships; (2) size and number of journalism publica

tions; (3) endowed chairs and endowed journalism professorships; 

(4) professionals as guest lecturers at journalism units; (5) success

ful internships; (6) new instructional aids, such as programed instruc

tion and improved audio-visuals; and (7) new channels of communication 
25 

between the educators and the professionals. 



Also, in the previous decade, daily newspapers attracted the 

largest number of journalism graduates. Tremendous growth also 

occurred in the public relations area as jobs increased 170 per cent. 

During this same period, starting positions in advertising grew 71 per 

cent and television jobs increased by 65 per cent. However, both maga-
pr 

zine and radio positions decreased by 17 per cent. 

The Seventies 

According to Robert J. DeSanto, the grand debate of the seventies 

is "green eyeshades versus Chi-squares," i.e. professionally oriented 

training versus communication research, the latter of which continues 

to increase due to the concept of "mass communication." DeSanto 

further explains. 

There are other controversies equally significant if less 
dramatic; (1) the debate over liberal versus any pre-
employment exposure to "trade school" subjects; (2) the de
bate over graduate versus undergraduate professional empha
sis; (3) the debate over accreditation; and (4) the debate 
over thorough general education versus graduate or under
graduate specialization in a specific news field.27 

In spite of such debates, this decade has been called the "Golden 
28 Age" of journalism education in the United States. There seems to 

be no slowing down of the interest and enrollment in journalism/commu

nication programs. According to M. L. Stein, chairman of the Depart

ment of Journalism at New York University, 

With this bonanza has come a marked improvement in the 
status of journalism education. University administra
tors, who once regarded the journalism department as a 
kind of embarrassing stepchild on campus, have taken a 
look at the registration figures and decided that journal
ism is a full member of the academic family after all. 
Scores of students are picking journalism as a "with-it" 
major, providing them with an opportunity for involvement 
in political and social issues as well as giving them an 
outlet for creative expression. Others see communications 
education as a clear road to a job. . . . 29 

In January, 1972, the Journalism Educator published an article 

indicating that this so-called "Golden Age" of journalism education 



10 

was not all "glittering,'' at least not for the newly aspiring journal

ists. Specifically, the news media job market was, like other profes

sions, affected by the country's economic troubles."^ The article noted 

that, for more than a year prior to its publication, the major news

papers and broadcasters had been saying they were cutting back on the 

hiring of new and replacement employees. Nonetheless, many journalism 

chairmen and heads were shocked to find that few job offers were coming 

from previous sources. So they were forced to begin the "hard work" 

of placing graduates at smaller newspapers and in other media jobs. 

While smaller newspapers responded to the demand and hired more grad

uates, other media-related jobs dried up. For example, corporations, 

financially pressed by receding economc conditions, were the first to 

begin laying off public relations men and canceling advertising con

tracts. "This action brought to newspaper doorsteps a larger number of 

PR and advertising men and women looking to return to their old jobs or 
31 

similar positions." But, as previously noted, the major newspapers 

could not accommodate this added influx. Altogether, the total 1971 

hiring by the media was down by 4.1 per cent, compared to the media's 

share of the 1970 graduates. 

Many journalism/communication graduates who could not find media 

positions in the early 1970's turned to non-journalism jobs such as 

high school teaching. Others resorted to odd jobs ranging from going 

to work in daddy's store to driving a truck. Unable to find work, a 

greater percentage of the 1970 graduates entered journalism graduate 
32 

schools. 

According to Melvin Mencher of Columbia University, those jour

nalism graduates who are finding media employment do not understand 

the morality of journalism and are generally not capable of carrying 
33 

out the profession's distinct ethical responsibilities. He believes 

that neither the liberal education courses nor the so-called craft 

courses they receive give them adequate training in how to carry out 

this concept. He further states that journalism educators are not 

living up to their main task, which is to prepare students "so they 
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are able to seek out relevant, workable truths about the society in 

order to give their readers and listeners information upon which to 
34 

make rational decisions." in Mencher's opinion, a proper journalism 

education should stress the moral qualities of intellectual discipline 

and independence, tolerance, and courage in facing facts and results 

that may contradict everything the reporter had hoped for. 

On completion of his education, the journalism major must 
be able to take part in the primary task of the press for 
the 1970's: The reconstitution of our institutions so 
that all the people can participate in some kind of mean
ingful communal life. This participation must be on a 
just, free, and equal basis.35 

This would indicate that, in addition to teaching the ethical and 

moral issues of the profession, a good journalism education must con

sist of an exposure to the substantive issues of the 1970's. Specif

ically, Mencher advocates that journalism students receive instruction 

in ecology, educational issues, law-and-order, money, taxes and budgets, 

and racial issues. 

Although these are just one person's opinions, Mencher's views 

might indicate that a new trend will develop in the seventies; a trend 

that stresses the "reformist tradition" of the press and a curriculum 

that seeks to attract the "movers and shakers" of society. Mencher 

concludes that, while the journalism profession has been rushing to 

keep up with events of the times, journalism education is "dragging 
37 

itself laboriously forward" and needs to seek a new direction. 

In spite of such criticisms of journalism education, the American 

Newspaper Publishers Association (ANPA) just last year told educators 

to continue to do what they were doing currently, but strive to do it 

better. The ANPA, at a conference of journalism educators, urged them 

to concentrate on "preparing journalists to be thoroughly trained in 
38 

fundamentals of grammar, thorough organization, and writing skills." 

Likewise, the Association for Education of Journalism (AEJ) last year 

passed a resolution stressing that all journalism students be intro

duced to the fundamentals of both print and broadcast journalism so 
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that they can learn to properly coiTiinunicate through all forms of 
39 

media. ANPA researchers further emphasized that nev/ professional 

equipment will make training in fundamentals more important than ever. 

They said that new technology will move into the newsroom and the com

posing room, and new journalism graduates should be prepared for it. 

Use of new technology appears to be on the rise in journalism 

education as well as in the profession. For example, at the University 

of Michigan a computer is used to check student papers in a basic re-
40 

porting class. More recently, the first journalism course ever 

taught on network television made its national debut this past spring 

on "Sunrise Semester," the award-winning New York University-C.B.S. 

college credit series. Presently, the journalism and communications 

arts departments at the University of Wisconsin-Extension are concur

rently educating their majors while performing a community service. 

For the past two years, the university has successfully used a state

wide telephone network to bring education to the people rather than 
42 bring people to education. The two-way Educational Telephone Network 

(ETN) allowed 140 persons in the fall of 1972 and 1973 to enroll in an 

innovative media consumer seminar at more than thirty-five listening 

stations throughout the state. Without the ETN system, many people 

in Wisconsin's rural areas v;ould not have had access to the non-credit 

course. 

Junior Colleges 

Unquestionably, journalism education has been influenced by junior 

colleges. During the past decade, many four-year schools have criticized 

the junior colleges' journalism curricula. Specifically, they have crit

icized the number of courses offered, the credibility of the transfer 
43 

credits, and the qualifications of the instructors. Under the veil of 

such criticism, junior colleges and their enrollments have steadily in

creased,^^ and "the burden for initial college journalism instruction 
45 

is increasingly falling upon the two-year colleges." In 1968 
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Paul Swensson, then executive director of the Newspaper Fund, predicted 

that by 1975 the majority of the students entering the four-year aca

demic institutions would arrive from junior colleges. The faster-

than-average increase in students enrolled in junior colleges coupled 

with the increase in junior college students enrolled in journalism 

have resulted in the evident necessity of defining an area of journal

ism instruction appropriate to the two-year schools, while at the same 

time acceptable to the four-year schools. 

In this regard, the Junior College Journalism Association (JCJA) has 

adopted a resolution proposing that: (1) six to twelve units (a maximum 

of four courses) might be taught by the junior colleges and that those 

four courses should be selected from Introduction to Mass Communication, 

Reporting I (or Newswriting), Editing, Reporting II, Photojournalism, 

and Advertising; and (2) junior college journalism courses should be 

"coordinated in subject matter with those offered in the first two years 

of four-year colleges or universities in the same geographic area." 

In an attempt to establish both cooperation and definition in 

junior college journalism offerings, the JCJA has adopted other reso

lutions on curricula, faculty, and transferability of credits. Also, 

it has made available a collection of syllabi of journalism courses that 

are most commonly found at the junior college level. Additionally, the 

Association for Education in Journalism has conducted surveys on junior 

college teacher qualifications and transferable credits. Certain states 

have recognized and researched the problem within their areas. For ex

ample, Texas and California, both of which have a very large number of 

junior colleges, have done extensive work in attempting to define the 

role of junior college journalism within their states and coordinate 

48 
it with four-year institutions in the same geographical area. How
ever, research conducted by this author indicated that no previous 
study had compared journalism/communication course offerings in junior 
colleges and four-year schools on a national level. 
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Recent Studies 

The most recent study that this author found concerning today's 

status of course offerings for journal ism/communication'majors was com

missioned by the ANPA Foundation-AEJ conference on "Education for News

paper Journalists in the Seventies and Beyond." Findings of this study 
49 

were reported in the most recent issue of the Journalism Educator. 

The study, which was based on an analysis of 200 transcripts of recent 

news-editorial graduates of forty accredited journalism schools, showed 

that 91 per cent earned fifteen semester hours or more in at least one 

discipline in addition to journalism. A related study showed that the 

median graduate took 66 per cent of his total four-year program in 

liberal arts and science courses and one-fourth in journalism and commu-
50 

nications. No attempt was made in either study to distinguish between 

course offerings in upper division and lower division curricula. 
51 A previous study, completed in 1971 and reflecting the status quo 

of the 1969-70 academic year, surveyed mass communication programs at 

124 four-year colleges and universities. Significant in this context 

were the findings concerning the nature and existence of mass communi

cation programs along with the expectations revealed by those institu

tions participating in this study. Of first significance was the fact 

that there was by no means an evident trend for institutions to em

brace the Mery concept of a "mass communication major" or of the notion 

that mass communication and journalism were inclusive terms. These 

facts were evidenced in the responses to the question of whether a 

school had an undergraduate mass communication major. Thirty-five per 

cent replied no, indicating they had a journalism major instead, while 

another 31 per cent refused to answer the question. Thus, almost two 

out of three institutions saw themselves in a role other than that de

scribed by the term "mass communication." This was further borne out 

by remarks made by many, indicating prejudice over the term mass commu

nication, calling it a "meaningless romantic term" or, in a refreshingly 

colloquial departure, "what the hell is that?" Clearly, then, at the 
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time of this survey, the term mass communication had yet to come into 

its own as a clearly recognizable educational entity. 

The current status of participating mass communication programs, 

as well as recent additions to curriculum, were likewise examined in 

the 1971 study. Evidently, many of the programs were what many consider 

to be strictly journalism ventures, e.g. newspaper, magazine, advertis

ing, and news-editorial, as these were offered in the highest percent

age of cases. However, a broadcasting major was not only available in 

well over half of the schools surveyed, but it consistently figured 

highly in descriptions of recent curriculum additions. Significant, 

too, was the fact that during the five-year period preceding the survey, 

there was an almost exclusive increase in undergraduate majors offered 

in fields not universally considered traditionally journalistic. Majors 

in broadcasting were most prevalent; however, public relations and 

film were likewise popular. These facts should not be seen as predi

cating the decline of journalism studies (e.g. news-editorial, reporting, 

etc.) or their relative importance, since the 1971 data clearly estab

lished their continued importance. The data showed that the newer forms 

of mass media expression were receiving increased academic examination. 

The 1971 study also established the fact that a mass communication 

major typically takes no more than 25 to 30 per cent of his course work 
52 

in the "technical" areas of journalism or mass communication. In 

terms of growth, the study revealed an increase in student load (almost 

three-fourths of the participants posted a 5 to 20 per cent increase 

over the previous year) and an expansion in curricula (up to three 

courses were added during the previous year by over half the schools 

tabulated. During the five years preceding the study, over 80 per cent 

of these schools recorded additions of up to eight courses. 

Manifestly, the 1971 study was a milestone effort in chartering 

the sometimes ill-defined course of mass communication education at 

this important juncture. 

In this author's review of previous literature, no study could be 

found to document the recent so-called trend toward the "professional 
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school" approach. Nonetheless, many journalism educators seem to feel 

such a trend does indeed exist, which was apparent in response to this 

author's survey. For example, Milton Gross, of the University of 

Missouri, revealed, "The great majority of concentration of professional 

courses in the last two of four baccalaureate years is common to prac

tically all accredited schools and departments of journalism." For the 

past sixty-five years, the University of Missouri has indeed concen

trated its professional journalism education in the junior and senior 

years. Theodore E. Kruglak, director of the University of Southern 

California's School of Journalism, pointed out that, "It is an article 

of faith in the ACEJ accrediting process that professional journalism 

education really starts at the third year. No accredited school may 

offer more than the equivalent of two courses (12 units) in the lower 

division." George Washington University's position was that "respect

able institutions" work on their students' general education defi

ciencies in the first two years, and it warned that "those which offer 

a quick eiitry into professional or pre-professional work because that's 

what the students want--without serious consideration of the students' 

educational deficiencies--will surely come to regret it." It is inter

esting to note that these remarks primarily discussed accredited 

schools, which, in order to meet accreditation requirements, are 

strongly encouraged to offer a twenty-five to seventy-five ratio between 

professional courses and liberal education courses. However, accredited 

schools account for only approximately one-third of the journalism/commu

nication schools found in the 1974 Journalism Educator listing of 
54 

"Schools and Departments of Journalism," and the vast majority of these 

accredited schools are in institutions of 15,000 or more students. 

Hence, the so-called trend toward the professional school could indicate 

a trend in large, accredited schools but not a trend in smaller, un

accredited schools, although no previously documented evidence was found 

to support this. 
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Changing Concepts 

Since its beginning, the professional field of journalism has had 

to reinterpret its task. Also, it has had to constantly evaluate the 

type and quality of education needed to perform its task. Such a re-

interpretation usually comes about as a result of a change in philoso

phy or a change in the task itself. For example, the successive eras of 

the "penny press," the period of responsible journalism that developed 

during the Civil War, the "yellow journalism" phase, and the trend to

ward interpretive reporting in the 1930's raised philosophical issues 

regarding professional education requirements that would raise the 

ethical and moral standards of the profession. On the other hand, the 

changing task of journalism has also changed the concept of journalism 

education. The development of radio and television, the increase in 

trade, business, and technical publications, and the expansion of the 

fields of advertising and public relations led to a new concept of pro

fessional education for the new, expanded concept of journalism. 

According to Paul Dressel, the current professional thinking and 

needs will dominate educational curriculum in the formative stages of 

the professional educational program. However, in the later period of 

the educational program, it is the educators who often contribute to a 

changing concept of the profession. Thus, Dressel draws the conclusion 

that university campuses have prompted the long-standing concept of 

basing journalism education on the social sciences as well as the more 

recent concept of mass communication as a new discipline closely inter

related with the behavioral sciences. Dressel further emphasizes that, 

while taking root with the educators, these new concepts have grown 

and spread to the professional field and have changed the role and re-
55 

sponsibilities of the journalist. 

The Future 

A review of the literature of the past decade indicates that four 

patterns seem to be emerging in journalism/communication education: 

traditional journalism; liberal arts; specialization such as news, 
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56 
editorial or broadcasting; and simply "something of everything." 

J. Edward Gerald sees the ideal pattern for future journalism education 

as including three levels of preparation which would be formalized as 

clearly attainable goals, corresponding to the professional opportuni

ties that presently exist. According to Gerald, the first level would 

consist of baccalaureate degree holders who would be employed in writing 

and editing or advertising sales and service assignments. The second 

level would be responsive to holders of Master's degrees or the equiva

lent, and the larger newspapers, magazines and electronic units could 

draw most of their beginning employees from this level. Gerald ex

plains that workers on these two levels would be kept mobile by oppor

tunities to win fellowships or the like for specialized study. The 

third level, open to those with three years of graduate study or the 

equivalent, would be reserved for those fields where knowledge of the

ory and of specialized literature is necessary in order to communicate 

intelligently on topics of politics, economics, science, medicine, law, 

public welfare and a host of other specialties important to the mass 
57 

communication field. 

William Sexton sees four responses likely to emerge in the mass 

communication field during this decade. First, the very nature of prob

lems and solutions will open up a steady two-way traffic between the 

executive ranks of newspapers and the faculties of the schools, much 

the same as that already seen in medicine, defense, space technology, 

political science and government. Second, journalism schools will be

come far more important adjuncts of colleges and universities. "What 

agriculture was to the last century and technology to the first two-

thirds of this one, communications will be to the immediate future." 

Sexton further explains that in the area of research, schools will 

develop a new approach to problem solving. He forecasts that inter

disciplinary research centers will be set up where electronics engi

neers, psychologists, sociologists, opinion and consumer researchers, 

system analysts, and practitioners from the media will form a teamed 
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assault on carefully designated problems. Fourth, in the area of devel

opment, demonstration publications will be established to test innova

tions of coverage and presentation in real-life, real-time, real-news 
CO 

situations. 

There are scholars in the field who feel that the biggest journal

ism education problem of the decade--that of professional training 

versus communication re'Search--needs to be solved in the immediate 

future. M. L. Stein, chairman of the department of journalism at New 

York University, offers this solution to the problem: 
The Chi Square-Green Eyeshade controversy sometimes ob

scures the fact that there is a middle ground between the 
adversaries. It's represented by a body of journalism 
instruction that involves the relationship of mass media to 
society and the effects of interaction among the media, gov
ernment, and the courts. It includes such issues as free 
press versus fair trial, the right to know, the newsman's 
protection of his sources, and how our lives are made better 
or worse by mass communications. . . . 

The research-pragmatic teaching issue need not be irrec
oncilable. There is a need for competent research into the 
mass media, and journalism schools are the proper place for 
it. We know little about the effects of the mass media, a 
topic that might also benefit from such investigation. News
paper editors who sought to divine reader preferences gen
erally were unsuccessful. If the explorations reveal 
shortcomings in the media, that, too, is a legitimate func
tion of journalism education. At the same time, journalism 
schools have a responsibility to graduate well-trained, lib
erally educated men and women to report on an increasingly 
complex society. Journalism instructors must also meet the 
challenge of students who don't want to be strait-jacketed 
in old writing forms. They can be taught basic and impor
tant principles of news gathering and writing, while being 
given the opportunity to do their own thing in going behind 
hard news for the story in depth and in true focus. This 
is as vital for broadcast journalism as it is for the print 
media. Any attempt to remove or weaken the core of profes
sional courses from journalism schools would be a disservice 
to education and society as a whole.59 

Background of the Study 

According to the January, 1974 issue of the Journalism Educator, 

journalism enrollments for 1973 increased at an "unprecedented pace." 
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Journalism majors increased by 15.9 per cent, as compared with a growth 

rate of 13.6 in 1972 and 10.8 per cent in 1971. In the past ten years, 

the number of journalism majors has more than tripled, rising from 

14,624 to the present figure of 48,327.^^ 

Of the thirty-one schools reporting 500 or more majors, six ex

ceeded 1,000 and, for the first time since such figures have been re

ported, one university exceeded the 2,000 mark. The thirty-one 

schools accounted for 24,752 students or 51.9 per cent of the total. In 

1972, twenty-five schools exceeded the 500 mark, accounting for 40 per 

cent of the total, while in 1971, twenty schools enrolled more than 500 

journalism majors. 

Paul V. Peterson, author of the Journalism Educator survey, ex

plained that, although nearly all journalism schools experienced some 

growth in 1973, "there is evidence that the big are continuing to get 

bigger, a trend characteristic of journalism education for the thirty-

five years that enrollment statistics have been kept." 

There has been a noticeable trend over the past few years for more 

and more journalism units to count sophomores and freshmen in their 

tally of majors. According to Peterson, this may account for some of 
64 the enrollment growth. 

Statement of the Problem 

At a time when enrollment in a number of disciplines has continued 

to remain stable or decline slightly, journalism majors have constantly 

increased and the mass communication industry has continued to grow. 

And the direction of this growth remains important to the field. This 

study was primarily concerned with the question of whether journalism/ 

communication education was growing at the freshman and sophomore level 

or at the junior and senior level. Specifically, are today's students 

receiving professional training or liberal education at the freshman 

and sophomore level in four-year journalism/communication academic 

institutions in the United States? 
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Definition of Terms 

Mass communication.—In this study, it is defined as a technical 

form of communication which permits rapid transmission of information 

publicly to large, heterogeneous and impersonal audiences almost simul

taneously. Communication is co-extensive with society, and a precondi-

tion of this life is sharing information and meaning with others. 

Journal ism/communication.--This term usually is used in reference 

to subject matter taught at two and four year institutions in the 

United States. Such subject matter, often lumped together under the 

previous term "mass communication," can include one or more of the 

following areas: news-editorial; radio-television; advertising; pub

lic relations; journalism education; photojournalism; community 

journalism; magazine journalism; print journalism; agricultural jour

nalism; cinematography; graphics; technical communications; specialized 

press communications; non-verbal communications; organizational commu

nications; specialty journalism; home economics journalism; communica

tion arts; literary communications; communication science; free lance 

writing; professional writing; and research/theory. 

Mass media.--This is the means of communication--such as news

papers, radio, motion pictures, television--that are designed to reach 

the mass of the people and that tend to set standards, ideals and aims 

of the masses. 

School.--This refers, in this study, to an institution offering 

journalism/communication courses in a separate college, department or 

other similar unit. That is, it is an organized body of scholars in 

journalism or mass communication associated for the pursuit and dis

semination of knowledge. 

Underclassmen.--Freshmen and sophomore students at four-year 

academic institutions. 

Upperclassmen.--Junior and senior students at four-year academic 

institutions. 

Accredited school.--By common practice, individual sequences are 

accredited rather than entire schools, as per accreditation 
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requirements of the American Council of Education on Journalism. How

ever, for the purpose of this study, the term "accredited school" 

refers to an institution offering at least one accredited journalism 

sequence. 

Professional school.--For the purpose of this study, this term 

refers to schools that have elected to consolidate their journalism/ 

communication curriculum in the last two years of their undergraduate 

program rather than evenly divide it throughout all four years. 
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CHAPTER II 

PROCEDURES AND METHODOLOGY OF THE STUDY 

Procedures 

A list of four-year academic institutions offering journalism/ 

communication programs, in the United States was obtained from the 

January, 1974 issue of the Journalism Educator. From this list, 186 

institutions were chosen to form the data base of this survey. A 

questionnaire was developed and sent to heads of journalism/communica

tion schools along with a personal cover letter. If necessary, this 

same cover letter was sent two or three times; each additional time, 

personalized notes were included. Sample copies of the survey and 

the original cover letter are found in Appendices A and B. 

The questions for the survey were designed so that a picture of 

each school's freshman and sophomore course offerings could be devel

oped along with educators' comments on trends in the lower division 

curriculum development. Specifically, educators were asked for: 

statistical information; current listings of journalism/communication 

courses offered to freshmen and sophomores in their schools; examples 

of specific offerings in their lower division curriculum that they felt 

were particularly significant; freshman/sophomore course changes within 

their school during the past five years and reasons for such changes; 

follow-up procedures used to determine the effectiveness and results of 

such changes; the current and previous status of their freshman/sopho

more courses in relation to the campus student newspaper; explanations 

of any practical experience that their freshman/sophomore students 

obtain other than work on the campus newspaper; specific future plans 

for individual schools; and an appraisal of the future of journalism/ 

communication education at the freshman/sophomore level during the 

next five years. 
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Populations 

Since the purpose of this study was to discover possible trends in 

freshman/sophomore level journalism/communication education programs, 

the population for the questionnaire was--as previously noted--186 of 

the college and universities listed by the 1974 Journalism Educator. 

Although this list does not include all 222 journalism/communication 

schools in the country, it was felt that the schools not listed were 

sufficiently small in size so that their absence in the data compila

tion would not noticeably affect the results of this study. 

There were 153 institutions that returned the questionnaire. How

ever, this survey does not include thirteen schools whose responses 

could not be tabulated due to incomplete data, currently changing 

curricula, or a manifest refusal to participate in the survey. As 

such, these figures represent an overall return rate of 82.3 per cent 

(based on 186 inquiries) and a net effective return of 75.3 per cent. 

The names of the four-year institutions that returned usable 

questionnaires can be found in Appendix C. Together, these institu

tions embrace 41,853 journalism/communication students (19,257 under

classmen and 22,596 upperclassmen) and 1,802 faculty personnel, 

2 
yielding a student/instructor ratio of twenty-three to one. Forty-
five states and one Canadian institution are represented. (No insti
tutions in the following states answered the survey: Delaware, 
Georgia, New Hampshire, New Mexico, and Wyoming.) 

Methodology and Analysis of Data 

Two objectives were employed for developing the questions used in 

this survey. First, certain questions were aimed at obtaining purely 

statistical data of the type necessary to categorize the responses as 

well as to serve as a control check of similar data reported in other 

sources. Questions of this type were held to a minimum so that the 

questionnaire would not be needlessly burdensome and apparently trivial. 

The second objective was to obtain as much structured qualitative data 

as possible regarding the relatively diverse factors which, in total. 
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influence curriculum status and development. This diversity becomes 

particularly evident when such a large, and in many ways heterogeneous, 

grouping is sampled. Thus, questions had to be meaningful to the 

smallest element of the group as well as the largest; and they needed 

to be essentially independent of geography, demographics, financial 

position, or extraordinary educational forces (e.g., the presence of 

well-developed and coordinated junior colleges). 

Additionally, it was felt that by encouraging exposition by the 

respondents, a clearer picture would emerge that was reflective of the 

educators' positions rather than one that forced categorical responses 

which would later appear unrealistic and misleading. A secondary bene

fit of this approach was that candor was encouraged and preserved, thus 

providing invaluable insight that would otherwise have been lost in 

purely categorical representation. Therefore, the use of several so-

called "open-end" questions was deemed necessary and appropriate to 

obtain data in those areas where responses could not be preconceived or 

where the true flavor of an institution's program and/or opinions could 

be significantly distorted by numerical representation only. 

The questionnaire formed the essential data base for the tables, 

graph, and Appendix D, which were devised and constructed along with 

appropriate explanatory material to present significant conditions or 

analysis of the main body of research. In areas of statistical anal

ysis, units were chosen to provide an easily related and comprehensible 

figure. Calculations were rounded to the most significant digit, and 

normally expressed to the nearest tenth. Fractional rounding to the 

nearest hundreth was generally not used since this would implicitly 

convey statistical accuracy not realistically present in the data base. 

(See "Limitations and Assumptions" below.) 

Limitations and Assumptions 

As a research instrument, the questionnaire has certain weaknesses. 

The validity of the reported and generated data depends upon the 

competency and attention of the respondents as V"/ell as upon the sometimes 
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subjective interpretation of facts and opinions. However, the nature 

and scope of this study required the use of a questionnaire as the most 

practical and far-ranging device available. 

Further cognizance is taken of the fact that all institutions offer

ing journalism/communication programs are not represented in this study. 

Of the 222 journalism/communication schools in the country, 186 were 

initially judged as being worthy of examination for the purposes of such 
3 

a survey. Of this number, forty-six schools are not represented and 

their loss doubtlessly influences the accuracy of the numerical analysis, 

The precision, however, is unaffected. Failure to include the nominally 

anticipated results of this group does not greatly influence the accu

racy since these forty-six were approximately representatively scattered 

throughout the examined size categories. 
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"Schools and Departments of Journalism," Journalism Educator, 
XXVIII (January, 1974), 32-59. [Although the journal lists 191 schools 
and departments, only 186 institutions were sent questionnaires because 
the other five did not have journalism/communication programs applicable 
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2 
In most cases, campus and journalism/communication school enroll

ment data was supplied by the responding institutions. In the few 
cases where schools failed to supply this necessary information, such 
data was obtained from the Education Directory, 1972-73 (Washington, 
D.C.: U.S. Office of Education). Information on faculty personnel 
was obtained from the previously cited "Schools and Departments of 
Journalism." 

Supra, n. 1 and p. 28. 

Schools were divided according to enrollment size of the four-
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CHAPTER III 

PRESENTATION AND ANALYSIS OF PRESENT LOWER 

DIVISION COURSE OFFERINGS AND RELATED 

DATA FROM A SURVEY OF JOURNALISM/ 

COMMUNICATION SCHOOLS 

Overview 

More than 200 four-year academic institutions in the United States 

provide selected courses and/or majors in journalism/communication. 

Some of these institutions have separate administrative units (colleges, 

schools, departments, divisions) for their journalism/communication in

struction; however, the majority have located the unit of journalism/ 

communication within the liberal arts college. In any case, the stu

dent usually takes no more than 25-30 per cent of his course work in 

the technical area of journalism/communication; the remaining courses 

are spread through the social sciences, humanities and natural 
2 

sciences. In effect, the student selects a major specialization in 

professional studies which gives him instruction in basic journalism/ 

communication skills and in social science-oriented courses which 

relate journalism/communication to society. 

Related to the above, various questions were asked of heads of 

journalism/communication schools to determine what technical journalism/ 

communication course work is presented in the lower division curriculum. 

Specifically, journalism/communication heads were asked what courses 

their schools offer to freshmen and sophomores; furthermore, they were 

asked which of their courses they consider most significant. Addi

tionally, in order to determine if lower division students receive prac

tical experience, heads of the schools were asked for the status of 

32 
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affiliation between their school's freshman/sophomore courses and the 

campus newspaper. The survey information received on lower division 

journalism/communication course offerings was compiled and analyzed 

according to the enrollment size and accreditation status of the four-

year institutions, and it was further compared with similar data 

collected on journalism/communication courses offered at junior 
n 3 colleges. 

Presentation and Analysis of Data 

Journalism/Communication Courses Offered to 
Freshmen and Sophomores at Four-Year 

Academic Institutions 

Presentation 

General.--Since the primary objective of this study was to com

pile and analyze freshman and sophomore level journalism/communication 

courses in four-year academic institutions, it was necessary to ask 

respondents to specifically name all their lower division courses. 

From data supplied as part of the questionnaire as well as any supple

mentary information provided (viz school catalogues, department 

bulletins, etc.) a matrix was constructed to fit the various course 

offerings into sixteen encompassing categories. It was necessary to 

make some of these categories suitable for comparison with a similar 
4 

sampling of junior colleges; the remaining categories were determined 

after scrutiny of returns to this author's questionnaire. All cate

gories were chosen to provide a readily identifiable reference frame 

as well as to reduce to a minimum the number of indistinguishable 

courses placed in the "other" category. (Of the 762 total course 

offerings, only about 13 per cent are classified in the "other" 

category.) 

Popularity of courses.--Course offerings in journalism/communica

tion are defined in a seemingly endless variety of ways. Definite 

knowledge of course content cannot be determined from the current study 

any more accurately than it can be from most catalogue descriptions. 

Furthermore, elaborations offered by some respondents indicate that 



34 

course titles are by no means definitive or exclusive. In spite of 

these shortcomings, it is apparent that in the 140 institutions provid

ing responses, the following described courses are currently offered in 

decreasing frequency, as reflected by the total of all respondents. 

1. Reporting I (or Newswriting). For the purpose of this study, 

this course is specified to be primarily reporting and writing 

rather than familiarization with the media, which is the pur

pose of the following introductory course offering. Course 

offered 131 times. 

2. Introduction to (or Survey of) Mass Communication(or Journalism, 

or Mass Media). Also includes a few course titles like: The 

Press and Society (or the Public), Contemporary Mass Media, and 

Communications and Society. Most institutions describe this 

course as a non-writing introductory course covering all media. 

Course offered 123 times. 

3. Radio-TV-Film (or Broadcasting). For the purpose of this sur

vey, this category includes all freshman/sophomore courses 

(not just introductory courses) offered in the electronic 

media. However, it does not include specialized broadcast 

writing courses. Course offered 88 times. 

4. Photojournalism (or Photography or News Photography). Course 

offered 56 times. 

5. Editing I (or Copyediting). Oftentimes this course includes 

layout. Course offered 45 times. 

6. Advertising (or Survey of Advertising, or Introduction to 

Advertising) . This course sometimes includes graphics and/or 

public relations, but, for the most part, it is pure advertis

ing. Course offered 38 times. 

7. Reporting II (or Advanced Reporting, or other description in

dicating a second course in newswriting). Course offered 38 

times. 

8. Specialized Writing and Reporting. For the purpose of this 

study, this category indicates courses such as feature writing. 
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editorial writing, article writing, radio-television writing, 

etc. Course offered 30 times. 

9. Mass Communication History (or any other course description 

indicating emphasis on the development, impact and advances of 

the communications industry). Course offered 25 times. 

10. Graphic Arts (or Graphics, or Typography, or Illustrations). 

Course offered 24 times. 

n . Publications Practice (or Newspaper Lab, or Newspaper Practice, 

or Publications Practica, or Workshop). Generally, this course 

involves participation (for credit) in campus publications. 

Course offered 23 times. 

12. Communication Theory (or the Communication Process). Usually 

this course addresses the aspect of interpersonal communica

tions as well as mass communications. Course offered 13 times. 

13. Public Relations. Course offered 12 times. 

14. Mass Communication Law (or any other course description indi

cating class involvement in legal and/or ethical aspects of 

the mass media). Course offered 11 times. 

15. Editing II (or Advanced Editing, or any other course descrip

tion indicating a second course in editing). Course offered 

4 times. 

16. Other. This includes miscellaneous courses that did not fit 

into the previous fifteen categories. Courses offered 101 
6 times. 

In addition to determining the total number of course offerings and 

frequency in each course category, it was necessary to divide the total 

number of schools into "accredited" and "nonaccredited" classifications 

in order to fulfill a secondary purpose of this study (i.e. to compare 

course offerings at accredited and nonaccredited schools). Table 1 was, 

therefore, designed to present a convenient summary format of course 

offerings in descending order of total frequency; additionally, the 

frequency of offerings at accredited and nonaccredited schools is also 

indicated. 
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In order to break down the course offerings even further, the data 

was divided according to the current enrollment statistics of the four-

year institutions. Enrollments were placed in the following categories: 

less than 5,000 students; 5,000 to 9,999; 10,000 to 14,999; 15,000 to 

19,999; and more than 20,000. Graph 1 depicts the relationship between 

college/university size category and the average number of journalism/ 

communication courses offered in the lower division curriculum. It also 

reveals the average offerings by the accredited schools within each cate

gory, as well as the average of all categories. For comparative purposes 

later in this study, the national average of junior college course offer
ee 

ings is also included. 

After data had been divided according to an institution's size, it 

was deemed worthwhile to determine the number of schools that were ac

credited in each category since accredited schools comprise more than a 

third (34.3 per cent) of the total survey. (Seventy-seven per cent of 

the country's accredited schools responded to this study.) Table 2 was 

thus constructed to further define the numeric relationships of the 

accredited schools within the various school size categories. As a 

point of reference, the distribution, according to size category of 

all schools represented in this survey,is also included. The data is 

examined as follows: reference to category "E," for example, shows that 

schools in this group comprise 22 per cent of the total respondents; 

that of this group, 84 per cent of the schools are accredited; and that 

of all accredited schools represented in this survey (forty-eight), 54 

per cent of them are in group "E" school size. 

Most significant courses.--Forty-five schools (32 per cent) describe 

a total of sixty-one courses as the most significant freshman/sophomore 

courses in their schools. Indeed, some schools feel these courses are 

"worthy of imitation" at other journalism/communication schools. 

Twenty-one of these institutions, or nearly one-half, believe that 

their course in Introduction to Mass Communication is the most signifi

cant. For example, according to Bemidji State College (current enroll

ment 3,982) the introductory course is valuable because it includes 



GRAPH 1 

AVERAGE NUMBER OF FRESHMAN/SOPHOMORE COURSES 

OFFERED ACCORDING TO INSTITUTION SIZE 
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TABLE 2 

ACCREDITED SCHOOL DISTRIBUTION ACCORDING 
TO INSTITUTIOM^ SIZE^ 

The category's 
portion of the 
total survey is 

and 

the fraction of 
the group that 
is accredited is 

20% 

SCHOOL SIZE CATEGORY' 

B 

27% 

NONE 11% 

13% 

11% 

D 

18% 

68% 

22% 

84% 

and 

the portion of 
all accredited 
schools contained 
in this category 
is NONE 7% 4% 54% 

Computations are based on 140 total institutions, with forty-
eight being accredited. 

Size categories are as follows: "A" indicates college/university 
enrollment of less than 5,000; "B" is 5,000 to 9,999; "C" is 10,000 
to 14,999; "D" is 15,000 to 19,999; and "E" is more than 20,000. 



40 

communication labs that help students evaluate the entire spectrum of com

munications so that they can better decide in what area to concentrate. 

South Dakota State University (current enrollment 6,200) requires that 

students earn a grade of a "C" or better in the introductory course be

fore continuing on to other journalism/communication courses. This 

enables both the department and students to determine who are the capable/ 

interested students. Other schools (e.g. University of Nebraska at 

Omaha, current enrollment 8,931) believe the greatest benefit of their 

introductory course is that it emphasizes educating the consumer as well 

as the journalist. 

Twelve institutions consider reporting to be their most significant 

course. Bowling Green State University (current enrollment 15,313), for 

example, presently enhances the value of its reporting course with a com

puter assisted program that provides numerous opportunities for graded 

practice. 

Visual Communication is regarded by three institutions as the most 

significant. Generally, such a course is an introduction to the nature 

and functions of visuals in mass media. "Mechanics and uses of visuals 

are examined in order to provide students with information that can make 

them more sophisticated consumers and users of visuals in communications," 

reveals Moorhead State College (current enrollment 5,000). 

Editing is listed by three institutions as their most significant 

course. In two of these institutions, Henderson State College (current 

enrollment 2,700) and Iowa State University (current enrollment 19,790), 

students receive practical experience working with the community media 

and press equipment. At Iowa State, for example, students actually work 

under communication professionals in an apprenticeship situation while 

maintaining tutorial contact with university professors. This provides 

the student with both career experience and limited on-the-job training. 

One innovative input into the journalism/communication curriculum 

is the use of "modules" offered at American University (current enroll

ment 5,000). Students are required to enroll in four of these modules, 

which are one-fourth coi-rses that are selected from a total of twelve 
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to fourteen offerings. The university believes these mini-media topics 

are its most significant contribution because they give freshmen and 

sophomores an "opportunity to study various aspects of media without 

diverting the students from a broad-based liberal arts background before 

getting too involved in communication courses." 

California State University at Sacramento (current enrollment 

18,000) offers one of the most unique courses listed in the responses. 

Entitled "Experimental Offerings," it is basically a telelecture pro

gram which consists of amplified classroom telephone conversations with 

outstanding working journalists (e.g. Hugh Sidey, Time magazine; Jim 

Greenfield and R. W. Apple, New York Times; Mike Royko, Chicago Daily 

News; Dan Rather, C.B.S. News; etc.). Programs are keyed to appropriate 

material in other classes; guest speakers talk approximately fifteen 

minutes, then students ask questions for the rest of the hour. Accord

ing to the university, "this program is wery effective while being 

relatively inexpensive." 

Another institution that offers a course designed for guest lec

tures is East Texas State University (current enrollment 8,761). Its 

course, "Seminar in Communications," brings in a variety of speakers, 

panels, and discussion groups to cover miscellaneous areas not always 

touched in other courses. 

Several institutions feel that the most significant aspect of 

their curriculum is merely that they offer basic, practical courses to 

g 

freshmen and sophomores. Other institutions believe it is most bene

ficial to offer communication theory, history, research, and law to 

underclassmen. For example, the University of Arizona believes that 

through an early presentation of legal aspects of journalism/communica

tion, its students have a basis of law and ethics to use throughout all 

future classes. Also, the University of Wisconsin at Milwaukee feels 

that underclassmen greatly benefit from an early Introduction to Communi

cation Processes course "because it is behaviorally oriented, deals with 

interpersonal as well as mediated communication, and involves experimen

tal and survey research studies." 
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Other courses that are listed as most significant by at least one 

institution include: graphic arts; photography; freshman/sophomore in

ternship; semantics; publications practice; specialized writing and 

reporting; radio-television; and advertising. 

Analysis 

General. An analysis of the course offerings reveals that 45 per 

cent of the total courses fall into the most popular categories of 

Reporting I, Introduction to Mass Communication, and Radio-Television-

Film. By adding Photojournalism to the totals, these four courses 

account for more than one-half (52 per cent) of the offerings. Inter

estingly, training in editing, beyond the initial course, is insignifi

cant at the freshman/sophomore level. Due to the difficulty of the 

course, most institutions apparently reserve advanced editing for 

upper division students. 

Table 1.--Scrutiny of Table 1 reveals many other interesting facts. 

It shows that nearly eyery school agrees on the merit of the basic re

porting course, it being offered more than any other. Not too surpris

ingly, the introductory course is likewise offered by a very high 

percentage of the schools, although it appears to be slightly more in 

favor at the accredited schools. The evident trend in increased inter

est and emphasis in the "electronic media" area is reflected in the 

fact that it is offered by more than three out of five institutions. 

It is interesting to note, however, that 75 per cent of the accredited 

schools offer courses in this area while only about 60 per cent of the 

nonaccredited schools do. [This is perhaps reflective of the fact that 

the relatively high cost of facilities required to support these pro

grams is more easily justified at the larger (i.e. enrollments of 15,000 

or more) institutions, which constitute the vast majority of accredited 

programs.] 

The basic editing course is offered by one-third of all schools; 

however, there is a noticeable difference in the frequency of offerings 

between the accredited and nonaccredited schools since editing is 
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offered by only about 15 per cent of the accredited schools as con

trasted to over 43 per cent of the nonaccredited schools. Apparently, 

the great majority (about 85 per cent) of the accredited schools defer 

the basic editing course to the upper division. 

The area of Specialized Writing and Reporting courses shows a gen

erally strong popularity, particularly at the nonaccredited schools. 

In reviewing their descriptive literature, particularly in the area of 

more recent curriculum additions, the nonaccredited schools (principally 

the smaller ones with populations less than 10,000) showed a greater 

tendency to offer courses aimed at specialized media M.e. scientific/ 

technical, agricultural, economics, politics, etc.) For their part, 

the accredited schools stay away from the specialized writing courses, 

although one accredited school, the University of South Carolina, offers 

two courses in this area and these two account for 40 per cent of the 

specialized writing offerings by accredited schools. 

There are twenty-one course offerings in the Mass Communication His

tory area by nonaccredited schools as compared to only four by the 

accredited schools. A number of the nonaccredited schools offering this 

course feel that it, together with the introductory course, forms the 

best foundation for continued professional education in the journalism 

field. 

A notable difference also exists between the two school types in 

the frequency of offerings of Publications Practice (Labs) courses. The 

greater frequency of offerings of these type courses at the nonaccredited 

schools is possibly a result of preparation for or greater emphasis on 

department involvement with campus media. This involvement with campus 

media is chiefly characteristic of the smaller schools (population less 

than 5,000), all of which, in this survey, are nonaccredited. 

The proliferation of courses assigned to the "other" category is 

evident since almost three out of four schools offer some course in the 

lower division beside the fifteen categories listed. However, there 

is a distinct difference between the frequencies of "other" courses in 

the accredited and nonaccredited schools. Only about half of the 
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accredited schools offer courses in the "other" category, while almost 

nine out of ten of the nonaccredited schools provide "other" courses. 

It should be realized, too, that nearly 64 per cent of the "other" 

courses occur at schools with populations less than 15,000 and this 

group contains only 11 per cent of the total of accredited schools. 

Finally—so that the presence of "other" courses may be viewed in con

text (they account for approximately 13 per cent of the total number 

of courses offered) and not seen to be an alarming indication of dif

fuse educational trends—it is important to note that a number of 

schools recently have developed courses herein placed in the "other" 

category which they feel are their most significant offering. Such 

courses are designed with specific objectives, usually to fill a per

ceived void in the traditional curriculum approach and, hence, repre

sent to a degree serious research efforts of the kind previously 

mentioned in Chapter I of this study as being the necessary task of 

mass communication education. For example, at Moorhead State College, 

a course entitled "Visual Communications" is offered which is an intro

duction to the nature and function of visuals in mass media. The 

mechanics and uses of visual techniques are examined in order to pro

vide the student with information that can make him a more sophisti

cated user and consumer of visuals in communication. Meanwhile, at 

Glassboro State College in New Jersey, the department feels that a 

course titled "Semantics" helps students deal effectively with the lan

guage in determining facts, inferences and value judgments. At East 

Texas State University, "Seminar in Communications" is a required one 

unit course which brings a variety of speakers, panels and discussion 

groups to cover miscellaneous but important areas not always covered 

in other courses. 

In a sense, lower division offerings like the above may be con

sidered experimental. They are few in number and in spite of the zeal 

with which a particular school may endorse such offerings, they have yet 

to win widespread popularity. Also, this phenomena of "experimentation" 

seems confined to schools with population less than 15,000, for among 
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the larger schools, only three describe offerings of this sort, and 

tv;o of the three are accredited. 

^^]l_l---Analysis of Graph 1 reveals that the average number of 

course offerings in the lower division is relatively independent of 

school size; the average being approximately 5.6.^^ The largest vari

ation between four-year institutions occurs between Group B at 6.3 and 

Group E at 4.9. The averages for the accredited schools are shown and, 

with the exception of Group C, are within several tenths of each cate

gory average. The relatively low accredited average shown in Group C 

is a result of the two accredited schools offering a combined total of 

six courses; however, the average of all accredited schools was not 

materially influenced. [It is interesting to note that the national 

average of junior college course offerings (3.5) is significantly below 

that of the lower division of the four-year institutions.] 

Table 2.--Analysis of Table 2 reveals an approximately even repre

sentation of each school size category. Category "C" is less well repre

sented than the others; however, there are fewer schools in this size 

category, so it should not be too surprising that their contribution to 

this survey would be somewhat less than other groups where the initial 

sampling base is larger. 

It is interesting to note that while institutions of less than 

5,000 students comprise 20 per cent of this survey, none of these 

schools is accredited, whereas 84 per cent of the schools in group "E" 

are accredited, although this group accounts for only a few more schools 

than are in group "A." Similarly, if one considers categories "D" and 

"E," these two groups contain 40 per cent of the survey population, but 

yet they account for almost nine out of ten of all accredited schools 

in this survey. A significant majority of schools in each of these two 

groups is accredited. Thus, the remaining 60 per cent of the schools 

in this survey (groups "A," "B" and "C") contain only 11 per cent of the 

responding accredited schools. 
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Affiliation of Freshman and Sophomore Journalism/ 
Communication Courses with Campus Newspapers 

at Four-Year Academic Institutions 

Presentation 

Availability and use of various media resources plays an important 

role in the effectiveness of journalism/communication education. Thus, 

a secondary purpose of this study was to determine the nature and ex

tent of involvement at the freshman and sophomore level by journalism/ 

communication schools with the campus newspaper presently and five years 

ago. Responses to questions eleven and twelve of the survey were ini

tially categorized in a tabular form to facilitate analysis. As an aid 

in more rigorous identification of possible trends, the schools were 

again divided according to current accreditation status, using pre

viously cited ACEJ literature. The results of such analysis are pre

sented in Table 3. 

TABLE 3 

FRESHMAN/SOPHOMORE JOURNALISM/COMMUNICATION 
COURSES AFFILIATED WITH CAMPUS NEWSPAPERS 

Type of Accredited Schools Nonaccredited Schools 
Association fyjQ̂^ Previously Now Previously 

43% 51% 

20% 10% 

37% 39% 

Direct 

Indirect 

None 

17% 

28% 

55% 

28% 

17% 

55% 

The type of association indicated in Table 3 should be understood 

as follows: direct association describes journalism/communication cur

riculum involvement to the extent that work on the campus newspaper is 

departmentally supervised and students in certain lower division courses 

and/or programs receive academic credit for participation with campus 

newspaper oriented courses; indirect involvement refers to an informal 

affiliation in which the department may function in an advising capacity 
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and/or students of good standing and ability are encouraged to work on 

the campus newspaper but no formal recognition of this work is made and 

no academic credit is awarded; and the "none" category refers to schools 

with neither direct nor indirect affiliation of lower division courses 

and the campus newspaper. 

In addition to experience on the campus newspaper, some students 

receive practical journalism/communication experience off campus. 

Question thirteen was devised in order to inquire about such experience 

at the freshman and sophomore level. 

Analysis 

Examination of the data reveals several interesting facts. Among 

both accredited and nonaccredited schools, the decided trend is away 

from direct relationship with the campus newspaper; Table 3 shows that 

there is approximately a 10 per cent reduction in the number of both 

accredited and nonaccredited schools which have a direct association 

with campus newspapers and lower division courses. Corresponding to 

this decrease, is an almost identical increase in the number of in

direct associations. During this same five year period, the number of 

schools having no association with the campus newspaper at the freshman/ 

sophomore level has remained virtually constant, although there has been 

a slight decrease in the number of nonaccredited schools with no direct 

involvement. 

Further analysis of the data reveals that a majority (approxi

mately 70 per cent) of the schools may be roughly equally divided in two 

groups: one group having no affiliation with campus media, nor did they 

five years ago; the other group having and maintaining a direct associa

tion, particularly with the newspaper. 

Among the remaining 30 per cent, the decided trend is away from 

direct department involvement, since only about 6 per cent of these 

schools show a trend toward closer involvement, while the remainder show 

a trend toward indirect participation. Interestingly, only a few (4 per 

cent) show a trend from indirect toward direct involvement. 
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A comparison between schools in the less than 5,000 group and the 

15,000 or larger group indicates that: 

1. There are twenty-seven schools in the less than 5,000 group 

(none of which are accredited); of these, nine (33 per cent) have had 

and still have direct involvement with the campus newspapers. In the 

last five years, the total has risen to eleven, or 41 per cent. 

2. There are fifty-six schools in the 15,000 or larger category 

(of which 89 per cent in this survey are accredited). Six of these 

(11 per cent) have had and still have direct association with the news

paper. Over the past five years, this figure has risen to 14 per cent, 

a slight increase. Thirty-two per cent of the schools in this category 

do not have and never have had direct involvement. 

About 41 per cent of the schools did not indicate some sort of 

association with local media industry. The remainder reveal that they 

have some associations, varying from department required and sponsored 

placements for which credit is given to a rather loose association in 

which the department merely encourages its students to seek related 

employment. In these latter cases, no formal program exists and no 

credit is given. 

Comparison of Junior College Journalism 
Communication Course Offerings with 

Freshman/Sophomore Offerings at 
Four-Year Institutions In 

the Same State 

Presentation 

As previously noted, the influx of junior colleges upon the 

national educational scene,coupled with the increase of students en

rolled in junior college journalism, eventually led to the necessity of 

defining an area of journalism instruction appropriate to the two year 

institutions and acceptable by the four-year institutions. Thus, the 

Junior College Journalism Association (JCJA) adopted a resolution pro

posing that junior colleges teach a maximum of four journalism/communi

cation courses and that such courses be coordinated in subject matter 
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with those offered at the freshman/sophomore level at four-year institu

tions in the same geographical area.^^ Thus, a secondary purpose of 

this study was to compare junior college journalism/communication offer

ings with freshman/sophomore offerings in four-year institutions in the 

same state. 

Appendix D was constructed in convenient tabular form to offer a 

state-by-state comparison of the curricula data. The appendix gives 

the total number of two-year and four-year institutions (that returned 

the appropriate data) in each state and the average number of journal

ism/communication courses taught by each group. It also lists the per

centage of common courses taught by each group and, when applicable, 

additional courses taught by the four-year institutions. (At this 

point it should be recalled that course categories and descriptions were 

developed for this study in addition to those in common with a junior 
1 fi 

college study. Courses falling into these categories are listed as 

such in Appendix D under "additional courses offered at four-year 

institutions.") Additionally, the number of responding accredited 

schools are recorded for each state along with other explanatory notes 

whenever necessary. 

Course offerings for the four year institutions were supplied by 

135 respondents to this author's questionnaire. Junior college course 

offerings were compiled from a 1972 nationwide study conducted by Frank 

Deaver, of the University of Alabama. As previously mentioned, five 

states did not respond to this author's questionnaire, and, therefore, 

no comparison can be drawn between their junior colleges and four-year 

institutions. In addition to these states, three others (Nevada, Rhode 

Island, and South Dakota) did not respond to Deaver's study, and so 

they, too, are not included in Appendix D. 

Analysis 

Comparison of courses.--The author's study reveals that currently 

the average number of journalism/communication courses offered at four-

year institutions is 5.6. The findings in the Deaver study indicate 

TEXAS ^iiis^^ l^^^^^ 
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that the average number of junior college journalisn/communication 

courses is 3.5, which is slightly under the JCJA goal prescribed. Less 

than 5 per cent of the responding junior colleges list catalog entries 

of more than six journalism courses.^^ 

There is considerable uniformity between the six journalism/communi

cation courses most commonly taught in the junior colleges and the six 

most commonly taught in the four-year institutions, as noted in Table 4. 

TABLE 4 

COMMON JOURNALISM/COMMUNICATION COURSES 
LISTED IN ORDER OF FREQUENCY 

2 Year Institutions 4 Year Institutions 

Intro, to Jour/Mass Comm 

Reporting I 

Editing I 

Reporting II 

Photojournalism 

Advertising 

Reporting I 

Intro to Jour/Mass Comm 

Radio-TV-Film 

Photojournalism 

Editing I 

Advertising and Reporting II (a tie) 

The most apparent difference between course offerings is the addi

tion of Radio-TV-Film in four-year institutions and the total absence 

of such electronic media courses in junior colleges. Availability of 

funds could be a possible explanation of this discrepancy. Also, the 

Junior College Journalism Association does not even recommend that 

junior colleges attempt to teach broadcasting or similarly related 

material,^^ although some junior colleges probably include broadcasting 

in their "other" category. 

In addition to the six courses most commonly taught in junior col

leges, a number of the two-year institutions indicate that they offer 

one or two credits per semester (usually repeatable) for publications 

production or practicum. Courses so identified are usually defined 

as non-transferable credit, and they are not̂  included in the tabulation 
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of the most frequently offered junior college courses of instruction. 

Thus, junior college students who participate in campus publications do 

not necessarily do so at the expense of other core journalism/communica-
20 o / 

tion courses. Nonetheless, the present trend in four-year institu

tions is to not place so much importance on students assisting campus 

media. In the senior institutions. Publications Practice (Lab) is 

listed in eleventh place (out of fifteen) in order of most commonly 

taught courses (reference Table 1). The author's study reveals that 

presently 34 per cent of the four-year campus newspapers are directly 

connected with the school's freshman/sophomore journalism/communication 

courses while 23 per cent are indirectly connected. Forty-three per 

cent have no connection at all. 

It should be noted that, while there is often a uniformity in 

course titles between a state's junior colleges and its four-year insti

tutions, this does not necessarily indicate a uniformity in course con

tent. This is especially true in the case of Introduction to Mass 

Communication and in Reporting I. The "vast majority" of junior col

leges indicate that a campus publication (i.e. newspaper) is an adjunct 

to these two courses and that students in these courses are expected to 
21 participate in the publication of the school newspaper. Many of the 

four-year institutions offering the same courses, however, do not re

quire students to participate in the campus media, as was previously 

noted. 

Leading states.--The Deaver study lists California, Texas, Florida, 

and Illinois as "clearly leaders in junior college journalism instruc

tion." This tribute is based primarily on the number of junior college 

responses to his survey and the apparent "uniformity in characteristics 

of curricula which suggested the probability of some unified planning 
22 

within the state." 

At the four-year level, these same four states also seem to be 

leaders in journalism/communication instruction since together they ac

count for slightly more than 25 per cent of all the accredited journalism 
23 

schools in the country. Their cooperation in supplying highly valuable 
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data for this study was exceptional, which is noted primarily by the 

number of responses. In California, 15 out of 18 schools responded; in 

Florida, 4 out of 5; in Illinois, 4 out of 6; and in Texas, 12 out of 

14. This rate of return is generally well above the national average, 

both in number of responses and usability of the data provided. 

Statistical data concerning these four states may be found in 

Appendix D. In addition, it should be noted that at least two of these 

states have made documented efforts to further explore the relationship 

between two- and four-year institutions. For example, in California, 

there is a state-wide recognition of the need to define and organize the 

interrelationships between the junior colleges and the four-year institu

tions. "To this end, a state-wide commission has been chartered to study 

the problem and make appropriate recommendations, so that courses and 

objectives will be more closely related between the junior colleges and 

the freshman-sophomore curricula of four-year institutions," reveals 

the questionnaire response from California Polytechnic State University. 

Likewise in Texas, there is a definite attempt to define junior 

college curricula in journalism which will be appropriate to the first 

two years of college/university study. The Deaver survey states: 

. . . the publications advisors of Texas Junior Colleges 
adopted a recommendation that there be defined at the 
state level a core curriculum for Junior College journal
ism, consisting of a maximum of twelve (12) semester 
hours credit. Nine of these credit hours "should be in 
areas of Introduction to Journalism/Mass Communication, 
Reporting, Newswriting and News Editing." The recommen
dation further suggested that each Junior College should 
have the option of offering an additional three (3) hour 
course in a related area, such as photography, advertis
ing or an additional course in reporting or editing.24 

Interestingly, an inspection of Appendix D reveals that 85 of the 

Texas junior colleges do offer an introductory course, 74 per cent offer 

Reporting I (newswriting), and 38 per cent offer Editing I. 

In further analyzing and interpreting the compiled data in Appendix 

D, the reader may note that, "The journalism student who transfers to 

complete a major should find that his junior college instruction was 
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approximately the same as that which he would have received in the first 

two years at the senior institution. Anything less is an imposition 

upon his time, effort, and academic good standing."^^ 

Summary of the Findings 

The presentation and analysis of data detailed in this chapter re

veals a picture of current lower division curriculum at the four-year 

journalism/communication schools. Specific reference is made to avail

able freshman/sophomore course offerings--including mention of "most 

significant" offerings--along with their relationship to campus news

papers. In this area, a comparison is drawn between accredited and 

nonaccredited schools. Finally, additional comparisons are made between 

four-year institutions and junior colleges in the same geographical area. 

As an aid in defining sources of events and ideas, the population 

of this survey was divided into five size categories based on enroll

ment. These categories are: institutions with populations of less 

than 5,000; 5,000 to 9,999; 10,000 to 14,999; 15,000 to 19,999; and 

more than 20,000. As already noted, further delineation in each cate

gory differentiates between accredited and nonaccredited schools. 

From data supplied in the questionnaire and additional supplemen

tary information (e.g. catalogues and bulletins), a matrix was con

structed to fit the various course offerings into sixteen encompassing 

categories. These categories, listed in order of decreasing frequency, 

are: Reporting I (Newswriting); Introduction to Journalism/Mass Commu

nication; Radio-TV-Film; Photojournalism; Editing I; Reporting II; 

Advertising; Specialized Writing and Reporting; Mass Communication His

tory; Graphic Arts; Publications Practice (Lab); Mass Communication 

Theory; Public Relations; Mass Communication Law; and Editing II. 

Course descriptions which account for less than one per cent of the 

total are recorded in the "other" category. The combined total of these 

"other" courses represents about 13 per cent of the total course 

offerings. 
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Forty-five respondents (32 per cent) describe a total of sixty-one 

courses as the most significant freshman/sophomore courses in their 

curriculum. Almost half of these schools believe that their course in 

Introduction to Journalism/Mass Communication is most significant. 

Also, several schools indicate that their experimental courses (e.g. 

telelectures, modules, partial internships, and guest lectures) are 

"worthy of imitation." 

An analysis of course offerings reveals that 45 per cent of the 

total offerings fall into the most popular categories of Reporting I, 

Introduction to Journalism/Mass Communication, and Radio-TV-Film. Table 

1 reveals that these three course offerings are most frequently offered 

at both accredited and nonaccredited schools. From this matrix, it is 

interesting to note that accredited and nonaccredited schools also 

offer the following courses in similar frequency: Photojournalism; 

Reporting II; Advertising; Mass Communication Theory; Public Relations; 

Mass Communication Law; and Editing II. In this survey, both accred

ited and nonaccredited schools agree that advanced editing is insignifi

cant at the lower division level. The study also reveals that 

nonaccredited schools offer the following courses three times as much 

as accredited schools: Editing I; Specialized Writing and Reporting; 

and Mass Communication History. Additionally, they offer Publications 

Practice six times more frequently than accredited schools. Accredited 

schools, on the other hand, offer Graphic Arts twice as much as non-

accredited schools. 

In addition to presenting the frequency and significance of course 

offerings, it was deemed worthwhile to determine the average number of 

lower division course offerings at all surveyed four-year journalism/ 

communication schools along with the averages for each school size cate

gory. The overall average is 5.6 courses per institution. The course 

averages, according to school size, are: less than 5,000--5.5; 5,000 to 

g^99g__6.4; 10,000 to 14,999—5.8; 15,000 to 19,999 — 5.7; and more than 

20,000--4.9. Graph 1 also depicts the average number of courses offered 

at all accredited schools in each size category. Overall, accredited 
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schools average almost one more freshman/sophomore course per institution 

than nonaccredited schools (i.e. 5.1 versus 5.9). 

Table 2 was devised to present data showing the distribution of the 

accredited schools among the school size categories. Significant in 

this context is the fact that there are no accredited schools in the 

less than 5,000 group, while the two groups containing schools with pop

ulations of 15,000 or more have 89 per cent of all accredited schools 

represented in this survey. 

The connection between campus newspapers and lower division freshman/ 

sophomore courses was also investigated. Herein it is revealed that the 

decided trend is away from those types of associations in which the jour

nalism/communication school plays a direct supervisory role and in which 

freshman/sophomore students are required to work on the campus newspaper 

to fulfill academic obligations. Among all schools, roughly one-third 

maintain this direct association which is a reduction of about 10 per 

cent during the past five years. Among accredited schools, only 17 per 

cent indicate direct association, while the nonaccredited schools show 

a direct association of 43 per cent. Indirect relationships (primarily 

no academic mandate) are shown by 28 per cent of the accredited schools 

and 20 per cent of the nonaccredited schools, while no association is 

indicated by 53 per cent and 37 per cent of the accredited and non-

accredited schools, respectively. 

The final section of this chapter offers a comparison between the 

curricula of junior colleges offering a journalism program and the lower 

division courses offered at the four-year journalism/communication 
26 

schools in the same state. Data supplied from a previous study reveals 

that the national average of journalism courses taught in junior col

leges is 3.5, while less than 5 per cent of these junior colleges offer 

more than six courses. At a national level, it further is revealed that 

there is considerable uniformity between the six journalism/communication 

courses most commonly taught at the four-year institutions and the six 

most commonly taught at junior colleges. (These results are pesented in 

Table 4). Appendix D was constructed to offer a state-by-state 



56 

comparison of journalism/communication courses offered in two-year and 

four-year institutions. 

The previously cited study of junior colleges describes four 

states--California, Texas, Illinois, and Florida--as leaders in coordi

nating the scope and content of courses in their junior colleges. At 

the four year level, these same four states account for slightly more 

than 25 per cent of all the accredited journalism schools in the country 

Also, at least two of these states (California and Texas) have attempted 

to formally coordinate their junior college journalism courses with the 

lower division curricula in four-year journalism/communication schools 

in their state. 
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NOTES 

Robert J. DeSanto, "A Study of Undergraduate Mass Communication 
Programs in the United States" (unpublished Ed.D. dissertation. Univer
sity of Northern Colorado, 1971), p. 28. 

^Ibid. 
3 
Frank Deaver, Journalism and Student Publications in American 

Junior Colleges: A Directory of Programs and Personnel with Selective 
Interpretation and Recommendations (Dallail Taylor Publishing Co., 
1972). (Hereinafter referred to as Directory of Programs and 
Personnel. 

^Ibid. 

It should be noted that nine schools indicated offering distinct, 
separate Introduction courses to non-majors. Those schools include 
Arizona State University, University of Arizona, California State Uni
versity at San Diego, Colorado State University, University of South 
Florida, Northern Illinois University, Southern Illionis University, 
University of Minnesota, and Pennsylvania State University. 

^Several schools indicated that they did not restrict their lower 
division students since all of their journal ism/communication courses 
are open to all undergraduates. The curricula offerings of these 
schools were not included in the tabulation of the sixteen categories 
of course offerings. [Schools that indicated they did not restrict 
enrollment are: Mississippi University for Women (current enrollment 
2,600); Murray State University (6,000); California State University 
at Humboldt (7,200); University of Utah (21,500); University of 
California at Berkeley (30,000); and University of Wisconsin at Madison, 
Department of Agricultural Journalism (36,000). Several other schools 
indicated that although freshmen were restricted, sophomores were not. 
A few schools did not omit any freshmen.] 

^Enrollment statistics were obtained from the respondents. However, 
in the few instances where respondents failed to supply this information, 
it was obtained from the Education Directory, 1972-73 (Washington, D.C.: 
U.S. Office of Education, 1973). 

^Deaver, Directory of Programs and Personnel. 

^Reference to questionnaires received from Grambling College (cur
rent enrollment 3,300) and the University of Tulsa (current enrollment 
6,194). 
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lOp . 
Kererence to questionnaires received from the University of Okla

homa (current enrollment 19,000), the University of Tulsa (6,194), the 
University of Arizona (27,000), and the University of Wisconsin at 
Milwaukee (36,400). 

''A 
A course was considered as "other" if the frequency of occurrence 

less than one per cent. 

11 

was 

12 
An nnnN^^^^^'^^"^^ ^° ^̂ ^ Univorsity of Minnesota (current enrollment 
42,000), the University of Oklahoma (19,000), and California State 
University at Sacramento (18,000). 

13 
The schools that do not restrict their lower division students 

are not included in this average. (See Supra, note 6.) 

14 
See supra. Chapter I, pp. 12-13. 

15 
Deaver, Directory of Programs and Personnel, p. 4. 

""^Ibid. 

^^Ibid. 

18 
Frank Deaver, "Junior Colleges Need Curriculum Definition," 

Junior College Journalist, II (Fall/Winter, 1974), 16. 

^^Ibid., pp. 15-16. 

^^Ibid., p. 16. 
21 

Deaver, "Junior Colleges Need Curriculum Definition," p. 15. 
^^Ibid., p. 16. 

23 
American Council on Education for Journalism, 1973-74 Accredited 

Programs in Journalism (Columbia, Mo.: School of Journalism, Univer
sity of Missouri, 1974), p. 3. 

24 Deaver, Directory of Programs and Personnel, p. 6. 

25 Frank Deaver, "Administrative Support of Journalism in the Junior 
College" (unpublished paper, University of Alabama, 1972), p. 3. 

nc 

Deaver, Directory of Programs and Personnel. 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF PAST AND FUTURE 

TRENDS IN FRESHMAN/SOPHOMORE JOURNALISM/ 

COMMUNICATION EDUCATION AT FOUR-YEAR 

INSTITUTIONS 

Overview 

As previously stated, the primary purpose of this study was to 

determine the present status of freshman/sophomore journalism/communi

cation courses at four-year academic institutions. However, to add 

proper perspective to current curriculum data and to further enhance 

the value of the study, it was also necessary to examine changes which 

have taken place in freshman/sophomore curriculum during the past five 

years along with changes anticipated for the next five years. 

In this regard, heads of journalism/communication schools were 

queried about significant changes in freshman/sophomore journalism/ 

communication curriculum at their schools during the past five years. 

Additionally, they were asked to specify the reasons for these changes, 

the follow-up method(s) they utilized to determine the effectiveness 

of these changes, and the results of the follow-up investigations. Con

cerning the future, heads of journalism/communication schools were 

asked to specify changes they anticipate for their individual schools 

and to speculate on general trends for the future of freshman/sophomore 

journalism/communication education. 

59 
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Changes That Have Occurred in Freshman/ 
Sophomore Journalism/Communication 

Curricula During the Past 
Five Years 

General 

It is evident that during the past five years, the methods of pre

senting the subject of journalism/communication have been in a state of 

constant flux. Of the 140 responding schools, roughly half addressed 

the subject of changes in curricula. These schools are representative 

in size, location, curriculum and apparent philosophy of the entire 

group; hence, it is felt that they are probably statistically represen

tative of all the respondents. 

These same schools report more than 120 curricula changes that 

they feel are significant. True, not all schools report any changes at 

all; some have well-established departments and methods that have been 

functioning for more than twenty years. Others have had such extensive 

changes that the schools did not have sufficient time or information 

(or both) to research them. However, the main body of respondents in

dicate small but purposeful realignments owing to a reorganzation of 

priorities, changing student loads and demands, and developing techno

logical and social forces within the profession. 

Significant Changes 

Of the 122 changes reported, the number of additions far outweighs 

the deletions, with 109 versus 13. Most additions are fairly well dis

tributed within the sixteen course categories already discussed, and 

no single area accounts for more than 15 per cent of the additions. 

The three leading areas of change are: (1) the addition of an intro

ductory course in journalism and/or mass communications representing 

15 per cent of the total changes; (2) the addition of electronic media 

courses, representing 14 per cent; and (3) the addition of graphics 

and/or visuals, representing 10 per cent. Deletions are spread over 

nine areas, thus no particular significance may be attached to any 

specific area. 
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Additionally, an attempt was made through the survey to determine 

if there is any pattern of shifting emphasis by a significant transfer 

of courses from the lower to the upper division. It was expected that 

if the trend toward almost exclusive upper division training repre

sented a great turnabout during the past five years, then a definite 

shift, as mentioned, might be observed. However, out of the 140 re

spondents to this survey, only seven schools report transfers between 

upper and lower division, and more than half are into the lower divi

sion. Undoubtedly, many more such divisional transfers have taken place 

than the respondents indicate; hence, the validity of this figure is 

probably suspect. It is nonetheless interesting to note that there are 

half again as many reported transfers into the lower division as into 

the upper. 

Reasons for the Changes 

The survey respondents offer more than thirty clearly definable 

reasons for the various curricula changes. The reasons are well dis

tributed over numerous areas with only three areas receiving more than 

a few repetitions. These three areas, which account for slightly more 

than one-third (38 per cent) of the total, are: (1) changes in the 

profession and technology, representing 17 per cent; (2) student demands, 

needs, and interests, representing 12 per cent; and (3) increased enroll

ment, representing 9 per cent. 

Follow-up Methods and Results 

Respondents were asked to indicate how they went about determining 

the effectiveness of their changes and also to indicate their findings. 

The most popular follow-up method reported is one that utilizes direct 

evaluations by either students or faculty, or a combination of both. 

These evaluations apparently take the form of individual and group dis

cussions, or responses to written surveys. Of the 107 respondents indi

cating the use of some sort of follow-up procedure, about 38 per cent 

favor this approach. 
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Approximately 24 per cent of this same response group indicate that 

their means of evaluation is through interviews with graduates and/or 

graduate employers and community professionals. The respondents con

sider this to be an effective method of quality assurance; however, 

they also indicate that a disadvantage of this method is that consider

able time must elapse before meaningful conclusions can be drawn. 

Almost 21 per cent indicate that the changes and appropriate evaluations 

are still in progress; and, hence, they could not draw any conclusions 

on the effectiveness of their changes. Finally, 17 per cent of the 107 

responding schools conclude that the effectiveness of their changes is 

directly measured and attributed to increased enrollments. Since no 

measurable specifics were offered, however, the validity of this con

clusion must be considered somewhat visceral. 

The respondents also were asked to comment on the effectiveness of 

their changes. The results indicate that nearly three out of five (59 

per cent) see the changes as positive, while about 35 per cent have 

adopted a "wait and see" approach. Interestingly, no one reports a 

negative response to their changes, although about 5 per cent concede 

both positive and negative reactions and less than one per cent observe 

a neutral result. 

Future Prospects for Freshman/Sophomore 
Journalism/Communication Curricula 

General 

Although change seems to have been more the rule than the exception 

during the past five years, the majority of respondents believe that the 

next five years will not likely see prolific change or experimentation. 

Instead, they see the period of the next five years as one of consolida

tion of advances and evaluation of the effectiveness of these new 

approaches. Also, the market place of journalistic skills and methods 

must be given time to react and respond and then, perhaps, the process 

of change will begin again. Nonetheless, the future outlook for journal

ism/communication education, as seen by the four-year schools themselves, 

is overwhelmingly optimistic. 
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Fujture Changes Anticipated 
at Individual Schools 

As previously noted, respondents were asked to specify future 

changes in freshman/sophomore journalism/communication curriculum at 

their respective schools. These responses are scattered into nineteen 

different areas, with all but two accounting for only a few per cent 

per area. These two areas, however, encompass almost three-fourths 

(71 per cent) of the responses. 

Perhaps not surprisingly, 55 per cent of the respondents contem

plate no further plans for change in the next five years. Consolidation 

and evaluation of current programs is most frequently considered as the 

most pressing need. Interestingly enough, however, is the fact that 16 

per cent of the respondents indicate plans to expand the course offer

ings and opportunities in the lower division curriculum. In almost 

ewery case, these additions involve basic skills (e.g. language and 

writing) or broad-based survey courses at schools where the preparatory 

phase of academic journalism is getting increased attention. 

Overall Trends 

As previously noted, respondents generally recognize the ever present 

need to develop and maintain curricula of high standards which are re

sponsive to both the needs of the students as well as those of the 

profession at large. Additionally, they reveal an increasing awareness 

of the responsibility of journalism/communication educators to serve as 

catalysts of increased public understanding of the role, function, and 

methods of the mass media. For example, the University of Denver be

lieves there must be "greater emphasis on basic writing skills and an 

understanding of the potential of the mass media, as well as its role 

in society." According to Kent State University, journalism/communica

tion schools have two missions: "(1) to prepare young people profes

sionally for mass media careers; and (2) to create public understanding 

of the mass media." Kent State further stipulates that "not all schools 

need to be involved in the first of these, but all schools should devote 
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greater attention to the second of these." However, the methods by 

which these responsibilities can best be met are not precisely defined 

and are the subject of some controversy and debate among the four-year 

schools. 

Junior college influence.--Several difficult problems confront 

journalism/communication educators today. Some are common to all, 

while others seem more related to an institution's size. First, is the 

"problem" of the junior colleges, specifically how to properly evaluate 

academic preparation obtained in these institutions and how to deal 

with the competition for enrollment offered by these institutions. 

Recognition is made of these and related areas by almost half of the 

responding schools. These comments range from legitimate concern such 

as "the future of journalism is being hurt by junior colleges that are 

not doing an adequate job" to the prediction that "since we are having 

more junior colleges teaching courses, it may be that some day we should 
2 3 

let them teach all of the basic courses." Several schools throughout 

the country indicate that they are forced to delay professional concen

tration of journalism/communication courses because of the proliferation 

of junior colleges and journalism courses offered by them. In other 

words, to avoid the problem of qualitative evaluation of a student's 

academic achievement at junior colleges, these four-year schools are 

requiring that nearly all journalism/communication courses be taken in 

the upper division curriculum. This rationale offers one reason that 

some journalism/communication educators are opting for the "profes

sional school" approach. 
4 

The smaller schools, who see "real or imagined" competition from 

the junior colleges in the form of lower tuition rates and physical 

accessibility, foresee a somewhat earlier participation in the profes

sional courses. Two justifications are commonly used to support this 

rationale. First, it permits students to gain some early exposure to 

the disciplines of the field, thus promoting or retaining interest and 

motivation. In this way students are not lost to other departments. 

Second, it allows the student and the department to look at one another. 
Students who are ill-advised to continue may move on with no penalty." 
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As might be expected, the awareness of the junior college problem 

is most keenly felt in states that have a significant number of junior 

colleges. For example, in California--the state with the greatest num

ber of junior colleges as reported in the Deaver study --responses from 

all the four-year schools address this problem and its accompanying 

need to define and organize interrelationships between the two types of 

institutions. According to California State University at Fresno, "The 

majority of our majors come from junior colleges where they generally 

have completed basic journalism courses. We do not anticipate any 

change in that situation. Therefore, we have articulation agreements 

with most of the junior colleges in our area so that our freshmen and 

sophomore classes are roughly comparable to their courses." California 

Polytechnic State University further indicates that a state-wide commis

sion has been chartered to study the problem and make appropriate 

recommendations. 

The Professional approach as related to school size.--In addition 

to using the professional approach to solve the problem of the junior 

colleges, many of the larger institutions (enrollments of 10,000 and 

more) seek the professional school approach in order to meet accredita

tion requirements of the American Council on Education of Journalism 

(ACEJ). The ACEJ strongly urges that schools offer no more than two 

full-year professional courses in lower division journalism/communica

tion curriculum.^ The rationale is that such a philosophy allows the 

student to acquire a solid foundation in the liberal arts and sciences 

prior to specialization in a discipline that evidently requires a 

thorough grounding in these areas. There is a wide range of feeling on 

this subject. For example, George Washington University believes: 

Respectable institutions will probably not do anything more 
than work on their students' general educational deficien
cies. Those which offer a quick entry into professional 
or pre-professional work because that's what the students 
want, without serious consideration of the students' 
educational deficiencies, will surely come to regret it. 
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At the opposite end of the spectrum is one of the country's largest 

accredited universities, Ohio State University, which feels: 

Today's students are job-oriented, for better or worse. They 
come to school to prepare for careers and they want to start 
early on obtaining that preparation. This being the situa
tion, there probably will be increased emphasis on journalism/ 
communication education at the freshman and sophomore level 
during the next five years. 

It should be noted, however, that Ohio State voices a minority opin

ion for large schools. It is usually the smaller schools that appear to 

be generally against the professional school approach. One small school 

went so far as to comment, "The trend toward professional journalism edu

cation is the work of the ACEJ to accredit large schools and to keep 

small schools from being accredited." 

Some educators see a rather clear divergence of mission between the 

smaller and larger schools. For example. 

The large universities will continue to focus on upperclass
men and sophomores. Our students who have done graduate 
work dL Uie university of Missouri have excelled over grad
uates of large schools, so I feel that having journalism 
at the freshman and sophomore levels has not harmed them.'^ 

The need for a thorough foundation in the liberal arts is recognized 

by virtually all institutions, regardless of size. However, it is inter

esting to note that some institutions do not view a strong liberal educa

tion curriculum and early journalism/communication course work as being 

mutually exclusive. Typical in this connection are the comments advanced 

by St. Bonneventure University: 

Our journalism major is deeply immersed in the arts. We re
quire modern and ancient language, 24 hours of social 
sciences, 12 of English, 12 of natural sciences, 9 of phi
losophy and 9 of theology . . . So starting professional 
courses earlier does not mean we're straying from the arts 
ideal of laying a groundwork of basic courses first. Some 
non-major courses are delayed, but no more than 12 hours 
in almost all cases. Moreover, we like to toy with the 
idea that perhaps getting the broad survey courses first, 
before specializing, isn't really necessary. Perhaps it 
would be better to have the survey courses later, when and 
after specific knowledge has been accumulated. Then we can 
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have real integration, in philosophy, for instance, for which 
freshmen may not be prepared. 

Many schools, however, express the view that a reduction or absence 

of journalism courses at the lower division level is a necessity in 

order for students to have a wide liberal arts background. Cornell, 

for example, believes students do not need more journalism courses but, 

instead, need "a more sound, better grounded liberal arts education 

prior to taking on the freedom/responsibility role with media." 

Cornell feels that journalism/communication schools need to become more 

"how-to-do-it" oriented, particularly from the point of introducing 

students earlier to the political process, economic process, controls, 

and the "watchdog" philosophy. 

Curriculum development.--It seems reasonable to assume that the 

direction of curriculum development has traditionally been influenced 

by current and anticipated student load, budgetary constraints, chang

ing skill emphasis and the marketability of journalistic skills. 

These factors, in turn, are generally functionally related to school 

size. Together these forces interact to produce a curriculum that can

not be clearly categorized. For example, the apparent polarization of 

opinion between the idea of delayed professional education identified 

with the larger institutions, and the more evenly integrated exposure 

usually identified with the smaller institutions is not all clear-cut. 

As previously noted, some of the larger institutions (e.g. Ohio State, 

University of Minnesota, University of Washington) anticipate greater 

participation in the lower division in recognition of the same factors 

that have pressured many of the smaller schools in this direction. 

Also a number of the smaller schools may continue to opt for the delayed 

approach characteristic of many of larger schools. 

One significant development in many curricula is in serving the 

needs of non-majors via journalism/mass communications survey courses, 

which are designed to promote better understanding in a day-to-day 

environment as well as to provide academic enrichment. An interesting 

comment in this regard is made by Ball State University; 
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As far as we can see, more freshman and sophomore non-majors 
will be taking journalism courses than previously, both to 
explore the profession and to enrich their liberal arts edu
cation, since journalism is the most liberal of the liberal 
arts. 

A number of schools have two Introduction to Journalism/Communi

cations courses, one for majors and one for non-majors, in order to 

equip the public with a better understanding of the free press and its 

"gatekeeper" functions. Additional sentiment for catering to the needs 

of non-majors is expressed by the University of Kentucky: "More students 

will be served other than journalism and communication majors. The basic 

skills course may one day replace the typical freshman English require

ment." Furthermore, development of mass communications curriculum is 

viewed by Purdue University as a future alternative to courses in fresh

man composition and possibly fundamentals of speech. 

Growth of courses related to the "electronic media" will continue, 

according to the respondents of this survey, although some smaller in

stitutions say they will be limited due to the cost of facilities. How

ever, even some of the larger schools (e.g. Purdue and the University 

of California at Berkeley) are faced with budgetary restrictions in 

this area. Electronic media will continue to be an area of specializa

tion in some schools for the foreseeable future. Additionally, conven

tional methods of preparations for electronic media courses will most 

likely undergo continued scrutiny. Recent curriculum changes in 

broadcasting at Bowling Green State University is explained in the fol

lowing way: 

We found that the conventional approach no longer answered 
the demands of journalism. The idea that print newswriting 
is somehow important as a prerequisite for broadcasting is 
open to question. There is at least the possiblity that 
some of the print journalistic practices taught in news-
writing classes are dysfunctional to broadcasting training. 

The trend toward delayed specialization already discussed may be

come even more pronounced at some larger institutions (reference to 

Pennsylvania State University and the University of Illinois) with an 

effort to transfer some current upper division responsibilities to the 
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Graduate School, thus leaving the undergraduate lower division virtually 

devoid of journalism/communication course offerings except for survey 

courses. The impetus herein again is given as the growth of junior 

colleges. 

Enrollment.--As mentioned previously, changing enrollment patterns 

continue to figure integrally in the curriculum development schemes at 

schools of every size and academic philosophy. Almost half the schools 

responding to this survey indicate some concern over the impact of 

changing enrollment, for whatever cause, be it increased junior college 

attractiveness, changing demographic factors, or the job marketplace. 

Analysis of these and perhaps many other factors which bear on the 

viability of four-year academic institutions in general is not within 

the purview of this study. However, the reality and impact of the 

growth of the junior colleges,as previously noted, is a factor repeatedly 

addressed by many four-year institutions responding to this survey. 

Others, while not mentioning junior colleges directly, refer to an un

specified force behind either increased or decreased enrollments. 

There is apparent contradiction, particularly among the smaller 

institutions, as to the trend of enrollments, as well as what the cur

riculum impact will be as a result of these predictions. To illustrate, 

Radford College (current enrollment 3,600) sees that "increased enroll

ments may demand that the so-called 'professional education' process 

be spread out more over the four years." Radford further adds that 

"the trend toward specialization in the media may mean that the under

classman will be asked to make an early choice among areas of concentra

tion outside the professional courses." 

Meanwhile, Bradley University (current enrollment, 4,050) expects a 

decline in future enrollments because "journalism graduates are begin

ning to glut the market." Further, the school anticipates that there 

will be more emphasis on getting underclassmen into the core writing 

courses. "Too many students resent having to wait until the junior year 

to see if they have the desire or the talent to major in journalism," 

Bradley explains. Bradley's comments on an approaching saturation of 
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the job market are echoed at the University of Wisconsin-River Falls (cur 

rent enrollment 4,000) as they describe the need for "tougher standards 

to weed out those among the vast number of applicants who are unfit to 

get a degree and flood an already flooding job market." The contention 

of increasing enrollments also is supported at Bemidji State College 

(current enrollment 3,982) which reports an enrollment growth of 119 per 

cent in the past three years. They also report that a "steadily in

creasing number of students is expected over the next five years, with a 

greater emphasis on broadcast journalism." Concern for the placement of 

graduates is again voiced at South Dakota State University (current en

rollment 6,200) where it is felt that "the present trend in larger and 

larger enrollments will continue, as liberal arts students realize that 

journalism does provide them with some marketable skills that they don't 

receive through other majors. Our main concern now is how well we will 

be able to place the increasing numbers of graduates." 

The impact of the growth in junior colleges is being felt at all 

levels. At American University (current enrollment 5,000) it is ex

pected that the numbers of incoming freshmen will decrease, but the 

increasing numbers of transfer students at the junior level will create 

increased demand on the upper division curriculum. Virtually the same 

sentiments are spoken by Southern Methodist University (current enroll

ment 9,000), the University of Florida (current enrollment 25,000) and 

the University of Wisconsin-Milwaukee (current enrollment 36,400). In

terestingly, California State University at Sacramento (current enroll

ment 18,000)--possibly because of an aggressive junior college program 

in that state--sees heavy upper division pressure while freshmen enroll

ments may drop to near zero within five years. However, these conclu

sions are not held by all institutions. For example, the University of 

Minnesota (current enrollment 42,000) anticipates the possible need for 

a more evenly paced approach over a four-year period to help equalize 

enrollment pressures, as does the University of Houston (current enroll

ment 24,000). 
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Without regard to possible cause, however, the larger schools gener

ally see increased journalism enrollments as a fact of life that is to 

be countered by concentration at the upper division level. Concern for 

the quality of education as a result of increased numbers is expressed 

by Colorado State University (current enrollment 16,500). "The lower 

level courses will bulge, but fewer teachers will be available to handle 

them than in the past. As a result, standards will probably drop." In 

the final analysis, the decision to retain the upper division concept 

in the face of growing journalism enrollments may simply be one "dic

tated by the economics" of educating a larger number of students. 

Summary of the Findings 

This chapter deals with changes that have developed in lower divi

sion journalism/communication curricula during the past five years as 

well as changes anticipated for the next five years. 

Changes in lower division curricula were reported by over half of 

the 140 schools participating in this survey, and the vast majority of 

the changes reflect curricula additions (viz 109 additions versus 13 

deletions). Almost 40 per cent of these additions are representeed in 

three major groups: (1) addition of introductory courses in journalism/ 

mass communication, 15 per cent; (2) addition of "electronic media" 

courses, 14 per cent; and (3) addition of graphic arts and/or visuals 

courses, 10 per cent. In the few cases of reported deletions, no dis

cernible pattern could be identified. It is likewise significant to 

note that no trend could be identified which would indicate reduced 

emphasis of presentations in lower division curricula. 

Respondents offer more than thirty clearly identifiable reasons to 

support the changes mentioned; however, these reasons are fairly evenly 

distributed and only three are numerically significant. These three, 

which account for 38 per cent of the total, are: (1) changes in tech

nology and the profession, 17 per cent; (2) student demands, needs, and 

interests, 12 per cent; and (3) increased enrollments, 9 per cent. Addi

tionally, schools that have made curricula changes reveal various methods 
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by which the effectiveness of these changes is evaluated. Responses may 

be categorized into four areas: (1) direct evaluation by faculty and/or 

students, 38 per cent; (2) evaluations submitted by graduates and/or 

graduate employers, 24 per cent; (3) changes still in progress and no 

conclusive data available, 21 per cent; and (4) implicit deduction by 

virtue of increased enrollment, 17 per cent. The results of these 

changes are viewed as positive by 59 per cent of the respondents while 

most of the remainder adopt a "wait and see" attitude. Both positive 

and negative as well as neutral results are conceded by a small minority 

of the schools. 

Although change seems to have been more the rule than the exception 

during the past five years, the majority of respondents believe that the 

next five years will not likely see prolific change or experimentation. 

Specifically, 55 per cent of the respondents do not intend to incorporate 

any major changes into their lower division curricula in the next five 

years. Consolidation and evaluation of current programs is most fre

quently considered as the most pressing need for the future. Interest

ingly, however, 16 per cent of the respondents indicate plans to expand 

the course offerings and opportunities in the lower division curriculum. 

Almost half of the responding schools mention the "problem" of 

the junior colleges and the need for it to be resolved in the near 

future. Four-year institutions are particularly concerned with how to 

properly evaluate academic preparation obtained in the two-year institu

tions and how to deal with the competition for enrollment offered by 

these institutions. To avoid the problem of qualitative evaluation of 

a student's academic achievements at junior colleges, some four-year 

schools have decided to require that nearly all journalism/communication 

courses be taken in the upper division curriculum; and, thus, they 

adopt the professional school approach. 

Many of the large institutions (enrollments of 10,000 and more) seek 

the professional approach in order to meet accreditation requirements. 

In this context, some respondents indicate that schools in the near future 

will probably not do anything more than work on the general educational 
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deficiencies of their underclassmen. Of course, some respondents express 

the opposite point of view, stating that journalism/com.niunication 

schools in the next five years need to stress early technical preparatory 

courses. Nonetheless, the need for a thorough foundation in the liberal 

arts is recognized by virtually all institutions; differences in opinion 

occur in determining when and how students will receive this liberal 

arts background. 

One significant development in many curricula is in serving the 

needs of non-majors via journalism/communication survey courses, which 

are designed to promote better understanding in a day-to-day environ

ment as well as to provide academic enrichment. In this connection, 

some respondents indicate that one of the major missions of the journal

ism/communication schools in the future will be to create public under

standing of the mass media. Thus, some schools are offering two 

Introduction to Journalism/Mass Communication courses, one for majors 

and one for non-majors. 

In the area of curriculum, respondents also reveal that growth in 

courses related to the "electronic media" will continue in the future; 

and conventional methods of preparations for these courses will most 

likely undergo continued scrutiny. Additionally, some schools reveal 

that, in the foreseeable future, they may transfer some current upper 

division curriculum to the Graduate School, thus leaving the undergrad

uate lower division virtually devoid of journalism/communication course 

offerings except for survey courses. 

Respondents also indicate that changing enrollment patterns con

tinue to figure integrally in the curriculum development schemes at 

schools of every size and academic philosophy. Although respondents 

believe that overall journalism/communication enrollments will continue 

to rise, some respondents feel that the numbers of freshmen will decrease 

in the future while the numbers of upper division students will increase 

due to the impact of junior college transfers. Although there is wide 

difference of opinion in how to adjust curriculum to meet changes in 

enrollment, the larger schools (populations of 10,000 and more) 
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generally see increased enrollments as a fact of life that is to be 

countered by concentration at the upper division level. 
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Comment to author's questionnaire, made by East Texas State Univer
sity (current enrollment 8,761). 

2 
Comment to author's questionnaire, made by the University of 

Tennessee at Knoxville (current enrollment 26,700). 
3 
Reference American University (current enrollment, 5,000), Univer

sity of Nevada (6,400), University of Wisconsin at Eau Claire (9,000), 
University of Florida (25,000), et al. 

4 
Comment to author's questionnaire, made by the University of 

Alabama (current enrollment 14,000). 
5 
Reference Southern Methodist University (current enrollment 9,000), 

Oregon State University (15,500), Central Missouri State University 
(7,200), et al. 

Opinion expressed by Southern Illinois University (current enroll
ment 22,382), Mankato State College (9,000), Radford College (3,600), 
et al. 

Frank Deaver, Journalism and Student Publications in American 
Junior Colleges: A Directory of Programs and Personnel with Selective 
Interpretation and Recommendations (DallaF: Taylor Publishing Co., 
1972). 

o 
American Council on Education for Journalism, 1973-74 Accredited 

Programs in Journalism (Columbia, Mo.: School of Journalism, University 
of Missouri, 1974), p. 7. 

Comment to author's questionnaire, made by Mississippi University 
for Women (current enrollment 2,600). 

Comment to author's questionnaire, made by Henderson State Col
lege (current enrollment 2,700). 

See supra, p. 57, n. 5. 

Opinion expressed by the University of Nebraska at Lincoln (current 
enrollment 20,000). 

13 
'^See supra, p. 57, no. 5. 
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CHAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary 

The stated primary purpose of this study was to compile and ana

lyze the freshman/sophomore curricula at four-year academic institu

tions in the United States. Additional objectives of the study were: 

to determine past and future trends in lower division journalism/commu

nication education; to determine the previous and current association, 

if any, between journalism/communication lower division courses and 

campus newspapers; to provide a comparison between accredited and non-

accredited schools with regard to their lower division journalism/ 

communication curricula; and, finally, to make similar comparisons 

with junior colleges and freshman/sophomore curricula in four-year 

schools in the same geographical area. 

In spite of weaknesses inherent in the questionnaire as an instru

ment of data processing, this method was determined the most efficient 

and far-ranging device available to collect the necessary information. 

Accordingly, a questionnaire was developed pertinent to the objectives 

of this study and sent to 186 journalism/communication schools in the 

nation (one Canadian school was also included). From this sampling, 

153 questionnaires (82.3 per cent) were returned, of which 140 (75.3 

per cent) were usable for the purpose outlined herein. 

In addition to revealing statistical data about the four-year in

stitutions and the journalism/communication schools, the designed 

questionnaire also presented a picture of each school's freshman/soph

omore offerings along with educators' comments on trends in lower 

division journalism/communication curricula. When returned, each 

questionnaire was reviewed, respondents comments were placed in one 

of five total institution categories, and tabulation matrices were 
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constructed to obtain the initial raw data regarding course descriptions, 

number of course offerings, curricula changes, media associations, and 

future trends. These raw data were used in various numerical analyses 

to develop the graph, several tables, and appendices of this report. 

Furthermore, pertinent comments by the responding schools were also 

identified and preserved for use as supportive material. The collective 

data, then, formed the basis for all analyses and conclusive remarks 

herein concerning lower division journalism/communication curricula at 

four-year institutions. Additionally, these results were combined with 

findings in a similar junior college study so that comparisons could 

be drawn between two-year and four-year institutions offering journalism/ 

communication programs. All major findings of the study are revealed 

as supportive evidence for the forthwith conclusions. 

Conclusions 

While the questionnaire method of research has certain weaknesses, 

such as huw tht uata is interpreted and the competency of the various 

respondents, the following conclusions seem well founded regarding 

lower division journalism/communication curricula and corresponding 

trends, as based on the results of this survey. 

1. The average number of freshman/sophomore course offerings in 

four-year journalism/communication schools is 5.6. For the purpose of 

this study, schools were divided into the following five size cate

gories: (A) enrollments of less than 5,000; (B) 5,000 to 9,999; (C) 

10,000 to 14,999; (D) 15,000 to 19,999; and (E) more than 20,000. The 

respective course averages, according to school size, are: (A) 5.5; 

(B) 6.4; (C) 5.8; (D) 5.7; and (E) 4.9. The greatest difference, which 

is between categories "B" and "E," is one and a half courses. Thus, it 

may be concluded that the average number of journalism/communication 

course offerings at the freshman/sophomore level is virtually indepen

dent of school size. 

2. On the average, accredited schools offer 5.1 freshman/sophomore 

journalism/communication courses while nonaccredited schools average 5.9 
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courses. It may be concluded, then, that nonaccredited schools gener

ally offer almost one more lower division course than accredited 

schools. 

3. The same three courses are most commonly offered at both 

accredited and nonaccredited schools. Therefore, it may be concluded 

that these three--Reporting I, Introduction to Journalism/Mass Communi

cation, and Radio-TV-Film--form a common basis for practically all 

journalism/communication programs at the freshman/sophomore level. 

4. In addition to agreeing on the tnree most commonly taught 

courses, both accredited and nonaccredited schools correspond with simi

lar frequency in the following seven course offerings: Photojournalism; 

Reporting II; Advertising; Mass Communication Theory; Public Relations; 

Mass Communication Law; and Editing II. The only noticeable difference 

in frequency is in the following five course offerings: Editing I; 

Specialized Writing and Reporting; Mass Communication History; Graphic 

Arts; and Publications Practice (Lab). Within these five categories. 

Publications Practice offers the only really major difference since it 

is offered by nonaccredited schools approximately six times more fre

quently than by accredited schools. Two conclusions may be drawn from 

this data: (1) approximate correspondence of frequency exists in two 
3 

out of three of the course offerings at accredited and nonaccredited 

schools; and (2) the most significant difference (i.e. Publications 

Practice) is probably due to the more frequent connection between non-

accredited journalism/communication schools and their campus newspapers 

(i.e. 43 per cent of the nonaccredited schools have direct association 

with campus newspapers whereas only 17 per cent of the accredited 

schools have such affiliation). 

5. During the past five years, there has been approximately a 10 

per cent overall reduction in the number of schools which have a direct 

association with campus newspapers and lower division journalism/communi

cation courses; during the same time period, there has been a correspond

ing 10 per cent increase in schools favoring an indirect association 

with campus newspapers. The percentage of schools having no connection 
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with campus newspapers has remained fairly constant during this time. It 

is interesting to note that, in spite of the trend toward reduced asso

ciation with the campus media, smaller schools show a somewhat closer 

involvement with campus newspapers than larger schools. For example, 

currently 41 per cent of the smaller schools (enrollments of 5,000 or 

less) indicate direct affiliation with campus newspapers at the fresh

man/sophomore level, whereas only 14 per cent of the larger schools 

(enrollments of 15,000 or more) show similar association. Thus, affili

ation with campus media at small schools is three times greater than 

such affiliation at large schools. From this data, two conclusions may 

be drawn: (1) at schools of all sizes there is a trend from direct to 

indirect association between freshman/sophomore journalism/communica

tion courses and campus newspapers; and (2) the type of journalism/ 

communication school involvement with campus newspapers is functionally 

related to school size. 

6. School sizes were fairly evenly distributed in the survey popu

lation. However, the number of accredited schools is disproportionately 

high among schools larger than 15,000 (i.e. 89 per cent of the surveyed 

schools in this size category are accredited). At the same time, none 

of the surveyed schools in the less than 5,000 category is accredited. 

Thus, it may be concluded that there is a relationship between an in

stitution's size and the probability of it being accredited. From the 

vantage point of a school of less than 15,000, the odds are almost ten 

to one against it seeking and obtaining accreditation. 

7. Of those schools that commented on lower division course offer

ings "worthy of imitation," half described their Introduction to Journal

ism/Mass Communication course. Additionally, this course is the second 

most frequently offered course in lower division journal ism/communica

tion curricula. It is thus concluded that a significant number of 

schools highly prize the value of a good introduction to the discipline. 

8. More than half of the respondents in some way discuss the 

"problem" of junior colleges in their respective states. Such problems 

include the great numbers of journalism courses offered at the junior 
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colleges, the evaluation and transferability of junior college credits, 

and the quality of junior college journalism instruction and instructors. 

Although some states have instigated serious coordination attempts be

tween their two-year and four-year institutions, it seems reasonable to 

conclude that such attempts need to be expanded throughout the country 

in order to determine the "role" of the junior college in journalism/ 

communication education. 

9. On the average, junior colleges with journalism programs offer 

3.5 journalism courses per two-year institution, which is below the 

four-year schools' average of 5.6 courses. Thus, while the charge of 

"too many courses" may be occasionally well-founded for certain junior 

colleges, data in this survey does not support the general condemnation 

that junior colleges offer a proliferation of courses. 

10. On the average, junior colleges teach the same six most fre

quently taught course offerings^ (with the exception of Radio-TV-Film) 

as the nation's four-year institutions. Therefore, it may be con

cluded that junior colleges in general offer courses appropriate to the 

freshman/sophomore introductory level of a journalism/communication 

major at four-year schools. 

11. As previously noted, the Deaver study of junior colleges lists 

California, Texas, Illinois and Florida as the four leading states in 

junior college journalism instruction. Further analysis of the Deaver 

study reveals that these same states have a large number of junior 

colleges (81, 34, 29 and 22, respectively), in which there is 

"enough apparent uniformity in characteristics of curricula to suggest 

the probability of some unified planning within the state." In each 

of these states it is interesting to note that the average number of 

lower division journalism/communication courses offered at four-year 

institutions is below the national average of 5.6 courses. Specifi

cally, California offers an average of 4.6 lower division journalism/ 

communication courses per four-year school; Texas offers an average of 

4.9; Illinois, 2.0; and Florida, 4.3. It seems reasonable to conclude, 

then, that there might be some correlation between well-organized and 
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prolific junior college journalism programs and corresponding fewer 

course offerings in lower division journal ism/communication curricula 

at four-year schools in the same state. In other words, perhaps the 

four-year institutions in such states are indeed permitting the two-

year institutions to take on much of the responsibility for lower 

division journalism/communication education. 

12. In responding to the survey, several large schools (with en

rollments greater than 10,000) indicated that they "anticipate a con

tinuation of the trend" toward professional (i.e. delayed) journalism 

education; yet, there is no data found in this study to support the 

fact that any trend does indeed exist. The term "trend" indicates an 

accompanying shift in curriculum emphasis, but schools responding to 

this survey do not reveal any such shift from lower to upper division 

curriculum. In fact, a few schools indicate that, during the past five 

years, they have switched courses from upper to lower division. Fur

thermore, 17 per cent of the respondents indicate that their plans for 

the future include the addition of courses into the lower division cur

riculum. Thus, it may be concluded that emphasis on freshman/sophomore 

courses has not subsided; and, most likely, the lower division curricu

lum will continue to be just as vital to journalism/communication educa

tion in the near future as it has been in the past. 

The author offers three possible explanations for why there is no 

evidence to support this so-called trend toward the professional school 

approach: (1) the trend does not exist; (2) the trend did exist at one 

time (prior to the five year subject period of this study) but no longer 

exists since schools have already decided which approach is suitable to 

their educational philosophy; or (3) the trend is so subtle that it is 

almost unnoticeable except from a long-range study viewpoint. The author 

favors the last explanation. 

It may be reasonable to assume that what some people call a "trend" 

is not quite that simple. Perhaps it has been, instead, a slow evolu

tion over the past twenty or thirty years (or longer) with only one or 

two schools per year turning to the professional approach. Out of 
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liiore than 220 journalism/communication schools in the country, a change 

in a couple of schools per year is certainly not a significant trend, 

at least it is not a trend that can be covered within the limitations 

of a study encompassing just the past five years. 

In order to give credence to this point of view, the author would 

like to offer this explanation: the so-called trend toward profes

sional journalism education is possibly functionally related to ACEJ 

accreditation. Such an explanation is deemed valid since, in order to 

become accredited, schools must generally meet the ACEJ recommendation 

that a school "concentrate its professional courses in the last two 

years of a four-year program, and . . . not offer more than two full-

year professional courses . . . below the junior year."^ To further 

collaborate this explanation, it should be noted that, since the 

ACEJ's first list of thirty-five accredited schools appeared in 1948, 

only twenty-seven additional schools have been accredited, which aver

ages less than one school per year. If indeed professional education 

and ACEJ accreditation are synonymous, then the slow growth rate of 

accredited schools would help confirm the conclusion that the so-

called professional trend is actually a very slow, almost imperceptible 

phenomenon. 

The size of a school apparently affects this mythical trend. As 

previously noted, 89 per cent of the accredited schools in this survey 

have enrollments of 15,000 or more; and if a school has less than 

10,000 students, the possibility of it seeking and obtaining accredi-

ation is one in ten. It seems reasonable, then, to conclude that as a 

school becomes larger, educational forces and possibly budgetary consid

erations allow its curriculum to be developed more in consonance with 

the ACEJ accreditation standards; hence, it takes on the professional 

school approach, delaying most of its journalism/communication courses 

to the upper division curriculum. Then, most likely, it will become 

accredited, assuming, of course, that it meets all other ACEJ 

requirements. 
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In summation, it takes a school a number of years to become large 

enough to take on the professional approach necessary for accreditation. 

This, perhaps, offers one explanation for the gradual evolution and pos

sible correlation in growth, professionalism and accreditation. This 

also helps explain why it is the large schools who seem to favor the 

professional approach, viewing it as a definite, assumed trend and a 

necessary "fact of life" in journalism/communication education today. 

13. More than half of the respondents indicate they have no spe

cific plans for changes in lower division journalism/communication 

curricula in the near future. Therefore, it may be concluded that sig

nificant change in freshman/sophomore curricula during the next five 

years is not likely at journalism/communication schools. Instead, con

solidation and evaluation of recent changes will be the order. 

Recommendations 

Based on the findings and aforementioned conclusions of this study, 

the following recommendations are offered: 

1. That a study dealing with the fundamental issues of freshman/ 

sophomore curriculum development be executed every five years. In this 

way, journalism educators may acquire a substantial data base from 

which to evaluate the process of evolution in lower division journalism/ 

communication education. 

2. That further studies of this type attempt to differentiate 

among: lower division courses that are required of journalism/communi

cation majors; the areas of specialization (i.e. sequences) for which 

such courses are required; and lower division courses that are offered 

on an elective and/or enrichment basis for both majors and non-majors 

alike. 

3. That the relationship between size and accreditation status 

be further explored since the current accreditation process may be 

viewed by some small schools as prejudicial to their interests and 

methods. 
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4. That a further study be conducted to determine if school budget

ary allocations and constraints are functionally related to school size 

in such a way as to be determinants in curriculum development and, 

hence, accreditation status. 

5. That the apparent relationship betv;een the professional school 

approach and accreditation status be further explored by means of a 

long-range study. 

6. That a further study be conducted to specifically determine 

the relationship, if any, between a school's journalism/communication 

graduate program and its approach toward professional education. 

7. That--in states with a significant junior college population 

offering journalism programs--the problems of interface and compatibil

ity of course presentation and substance be studied jointly by tv/o-year 

and four-year institutions. It is further recommended that such problems 

be resolved at a state-wide level for the purpose of defining standard

ized and acceptable preparatory journalism/communication instruction. 

Consideration of the findings presented in this survey has led the 

author to the following observation: It is essentially academic whether 

liberal arts education is offered mainly in the lower division or is 

evenly distributed throughout the four-year curriculum. No matter which 

approach is taken, students probably will not receive enough background 

in either liberal education or technical journalism in just four years 

of undergraduate study. 

Nonetheless, it seems clear that the need for a well-educated pro

fessional in virtually every field of journalism/communication is 

absolutely necessary if journalism is to be responsible to the needs 

of modern society. The rapid and far-ranging changes in technology and 

the ever-increasing complexity of a myriad of problems faced by free 

societies make this need more critical than ever. In all media, the 

difficulties of research, analysis and reporting on the complexities 

of science, economics, government, sociology, and a host of other 
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areas make it mandatory that many of tomorrow's journalists possess ex

pertise in some specialty other than journalistic skills and practices. 

In this regard, then, it is believed that it is clearly impossible, 

in the span of four years, for an individual to do justice to profes

sional journalism education and some other area of special interest 

while also acquiring a broad liberal education. Therefore, it is felt 

that it must be made possible and attractive for an individual who 

possesses an undergraduate major in a field unrelated to journalism to 

enter a well-defined graduate program in which his talents may be com

bined for the betterment of the journalism profession and, hopefully, 

society in general. Likewise, it should be made clear to prospective 

undergraduate journalism majors that--even granting a strong liberal 

arts curriculum intergration--they may be ill-prepared to expand their 

journalistic horizons without considerable additional graduate study. 
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6830 Payne Avenue 
Edwards, California 93523 
March 25, 1974 

Professor William E. Winter^ 
Chairman, Department of Journalism 
University of Alabama 
University, Alabama 35485 

Dear Professor Winter: 

Currently I am involved in a Master's program in Mass Communications at 
Texas Tech University, Lubbock, Texas. In this connection, I am inter
ested in analyzing the current status of journalism/communication educa
tion at the freshman and sophomore levels at four-year journalism/ 
communication units. 

Of particular interest, is the presently unspecified trend toward so-
called "professional" journalism education in which the great majority 
of concentration is done during the junior and senior years. Some 
questions that need to be answered in this regard are: how prevalent 
is this trend; what motivated it; what changes, if any, in the curric-
ulums of supporting departments were required. 

The enclosed questionnaire will form the basis for this investigation; 
and I would, therefore, greatly appreciate your taking a few moments 
to answer the questions. For your convenience, there is enclosed a 
self-addressed, stamped envelope. 

Please feel free to elaborate on any area or send any supporting data 
you feel appropriate. In this regard, a school catalogue or department 
bulletins would be most helpful. For your effort in assisting with this 
survey, I will be sending you the results next fall. 

Thank you very much for your time and cooperation. 

Sincerely, 

NANCI DAWDY 

Each department/school chairman/head received original cover 
letters. This is a copy of the cover letter sent to the first 
institution. 
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1. Name of institution; 

2. Name of department, school or college: 

3. Number of full-time students enrolled in the entire college/ 
university: 

4. Number of freshmen and sophomores enrolled in the journalism 
unit: 

5. Number of juniors and seniors enrolled in the journalism 
unit: 

6. List the names and course numbers of the journalism and/or commu
nication courses your institution offers to freshman and 
sophomore level students. 

7. Are there any specific offerings in your current lower division 
curriculum that you feel are particularly significant and possi
bly worthy of imitation? If yes, please describe. 

8. What course changes have you made in the last five years in fresh
man and sophomore level journalism and/or communication offerings? 
Please list by course number and name. 

9. If you have changed your freshman/sophomore curriculum during the 
past five years, what force(s) prompted this change? 

10. a. What follow-up procedure have you used to determine the effec
tiveness of this change? 

b. Did your follow-up indicate that your curriculum change has 
been positive, negative, or neutral? Explain. 



11. Are your freshman and sophomore journalism/communication courses 
connected either directly or indirectly with the campus student 
newspaper? If yes, please specify and explain the connection. 

12. Were your freshman and sophomore journal ism/communication courses 
connected either directly or indirectly with the campus student 
newspaper five years ago? 

13. Do your freshman and sophomore students get practical journalism/ 
communication experience other than on the student newspaper? 
If so, how? 

14. What plans, if any, do you have for changes in the freshman and 
sophomore level journalism/communication program at your 
institution? 

15. What do you consider to be the future of journalism/communication 
education at the freshman and sophomore levels in four year aca
demic institutions during the next five years? 
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Alabama 
University of Alabama 
Troy State University 

Alaska 
University of Alaska 

Arizona 
Arizona State University 
University of Arizona 
Northern Arizona University 

Arkansas 
University of Arkansas at Fayetteville 
University of Arkansas at Little Rock 
Arkansas State University 
Henderson State College 

California 
Universi 
Californ 
Californ 
Californ 
Californ 
Californ 
Californ 
Californ 
Californ 
Californ 
Californ 
Californ 
Stanford 

Colorado 
Colorado State University 
University of Colorado 
University of Denver 
Southern Colorado State College 

Connecticut 
University of Bridgeport 
University of Connecticut 

District of Columbia 
American University 
George Washington University 

ty of California at 
ia Polytechnic State 
ia State University, 
ia State University, 
ia State University, 
ia State University, 
ia State University, 
ia State University, 
ia State University, 
ia State University, 
ia State University, 
ia State University, 
University 

Berkeley 
University 
Fresno 
Fullerton 
Hayward 
Humboldt 
Los Angeles 
Northridge 
Sacramento 
San Diego 
San Francisco 
San Jose 
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Florida 
Florida Southern College 
Florida Technological University 
University of Florida 
University of South Florida 

Hawaii 
University of Hawaii 

Idaho 
Idaho State University 

Illinois 
Bradley University 
University of Illinois 
Northern Illinois University 
Southern Illinois University, Carbondale 

Indiana 
Ball State University 
Indiana University 
Purdue University 

Towfs 

Iowa State University 

Kansas 
Kansas State University 

Kentucky 
University of Kentucky 
Murray State University 
Western Kentucky University 

Louisiana 
Grambling College 
Louisiana State University 
Louisiana Tech University 
Loyola University 
Northeast Louisiana University 
Northwestern State University of Louisiana 

Maine 
University of Maine 

Maryland 
University of Maryland 

Massachusetts 
University of Massachusetts 
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Michigan 
Central Michigan University 
Michigan State University 
University of Michigan 

Minnesota 
Bemidji State College 
Mankato State College 
University of Minnesota 
Moorhead State College 
St. Cloud State College 
College of St. Thomas 

Mississippi 
Mississippi University for Women 

Missouri 
Central Missouri State University 
Lincoln University 

Montana 
University of Montana 

Nebraska 
Creighton University 
Kearney State College 
University of Nebraska-Lincoln 
University of Nebraska-Omaha 

Nevada 
University of Nevada 

New Jersey 
Glassboro State College 
Rider College 

New York 
Cornell University 
St. Bonaventure University 
Syracuse University 
Utica College of Syracuse University 
College of White Plains 

North Carolina 
East Carolina University 
University of North Carolina 

Nnrjth__Dakota 
North Dakota State University 
University of North Dakota 
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Ohio 
Bowling Green State University 
Kent State University 
Ohio State University 
Ohio University 
University of Toledo 

Oklahoma 
Central State University 
Oklahoma Baptist University 
Oklahoma State University 
University of Oklahoma 
University of Tulsa 

Oregon 
Linfield College 
Oregon State University 
Portland State University 

Pennsylvania 
Pennsylvania State University 
Point Park College 

Rhode Island 
University of Rhode Island 

South Carolina 
University of South Carolina 

South Dakota 
South Dakota State University 
University of South Dakota 

Tennessee 
Memphis State University 
Middle Tennessee State University 
University of Tennessee 
University of Tennessee at Martin 

Texas 
Angel0 State University 
Baylor University 
East Texas State University 
University of Houston 
Southern Methodist University 
Southwest Texas State University 
Texas A & M University 
University of Texas at Austin 
Texas Tech University 
Texas Woman's University 
West Texas State University 
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Utah 
Brigham Young University 
Utah State University 
University of Utah 

Virginia 
Radford College 
Virginia Commonwealth University 

Washington 
Seattle University 
University of Washington 
Western Washington State College 

West Virginia 
Bethany College 
Marshall University 
West Virginia University 

Wisconsin 
University of Wisconsin-Eau Claire 
University of Wisconsin-La Crosse 
University of Wisconsin-Madison (Agricultural) 
University of Wisconsin-Madison (Journalism and Mass Communication) 
University of Wisconsin-Milwaukee 
University of Wisconsin-Oshkosh 
University of Wisconsin-River Falls 

Canada 
Ryerson Polytechnical Institute 
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COURSE OFFERINGS WITH FRESHMAN/SOPHOMORE OFFERINGS 

IN FOUR-YEAR INSTITUTIONS IN THE SAME STATE 
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TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

1.9 

6.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

57 

29 

none 

14 

14 

none 

none 

5 

Four-Year 

100 

100 

50 

50 

50 

50 

50 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

Specialized Writing and Reporting 

Mass Communication Law 

NUMBER OF OFFERINGS 

1 

1 

1 



Alaska 

03 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

3.0 

4.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

none 

none 

none 

none 

100 

none 

1 

Four-Year 

100 

100 

none 

100 

none 

100 

none 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

None 

NUMBER OF OFFERINGS 
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Arizona 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

8 

3a 
4.3 
4.3b 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

88 

100 

50 

50 

25 

25 

none 

7 

Four-Year 

75 

100 

33 

33 

none 

none 

33 

2 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication Law 

Public Relations 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

1 

1 

Two schools are accredited. 

The two accredited schools offer three and two courses, respec
tively, in the lower division. The nonaccredited school offers eight 
courses in the lower division curriculum. 
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TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

2.0 

5.3 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

50 

100 

50 

none 

none 

none 

none 

none 

Four-Year 

75 

75 

50 

25 

none 

25 

none 

1 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Graphic Arts 

Radio-TV-Film^ 

NUMBER OF OFFERINGS 

1 

8 

One four-year school has a Division of Radio-TV, and, there
fore, offers only broadcast courses (a total of four). 
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California 

TYPE OF INSTITUTION NUMBER AVERAGE NUMBER OF COURSES 

Junior/Community 

Four-Year 

81 

11^ 

4.4 

4.6 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

75 

82 

38 

43 

1 

24 

1 

129 

Four-Year 

100 

81 

25 

9 

none 

55 

9 

10 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

Mass Communication Law 

Radio-TV-Film 

Publications Practice (Lab) 

Graphic Arts 

NUMBER OF OFFERINGS 

2 

2 

3 

2 

1 

Two of the four-year schools have no restrictions on lower 
division students taking journalism/communication courses; therefore, 
their offerings are not included in the above data. Six of the four-
year schools are accredited. 
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TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

4a 

AVERAGE NUMBER OF COURSES 

3.2 

8.0' 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

L U 1 L* 1 11^ X 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

83 

83 

50 

33 

17 

17 

none 

2 

Four-Year 

100 

100 

50 

none 

none 

25 

none 

6 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing & Reporting 

Mass Communication History 

Radio-TV-Film 

Publications Practice (Lab) 

NUMBER OF OFFERINGS 

2 

2 

2 

1 

Two schools are accredited. 

Nonaccredited schools offer eighteen and nine courses, re
spectively, in the lower division. 
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TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

1.5 
10.5' 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

50 

none 

none 

none 

none 

none 

none 

Four-Year 

50 

100 

100 

100 

100 

none 

100 

5 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Graphic Arts 

Radio-TV-Film 

Publications Practice (Lab) 

NUMBER OF OFFERINGS 

CM
 

CM
 

CM
 

One four-year school offers seventeen courses at the freshman/ 
sophomore level while the other offers four. 
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District of Columbia 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

1.0 

3.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 
CTr^T+'it'^*-! T 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

none 

none 

none 

none 

none 

none 

none 

Four-Year 

100 

50 

none 

none 

none 

none 
none 

1 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

NUMBER OF OFFERINGS 

1 
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TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

22 

4^ 

AVERAGE NUMBER OF COURSES 

2.9 

4.3^ 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

86 

77 

2 

27 

none 

1 

none 

none 

Four-Year 

100 

75 

none 

25 

none 

25 

25 

1 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Public Relations 

Specialized Writing & Reporting 

Mass Communication History 

Radio-TV-Film 

NUMBER OF OFFERINGS 

2 

1 

1 

1 

One school is accredited. 

One nonaccredited school offers ten courses in the lower 
division. 
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Hawaii 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

2.0 

4.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editina I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

33 

100 

none 

33 

none 

none 

none 

1 

Four-Year 

100 

100 

none 

100 

none 

none 

none 

1 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

None 

NUMBER OF OFFERINGS 
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TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

3 

1 

AVERAGE NUMBER OF COURSES 

3.7 

5.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

100 

none 

67 

none 

none 

none 

1 

Four-Year 

100 

100 

none 

none 

none 

100 

100 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 



Illinois 

113 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

29 

AVERAGE NUMBER OF COURSES 

3.0 

2.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

79 

72 

34 

34 

none 

less than one 

none 

21 

Four-Year 

75 

25 

none 

none 

none 

25 

25 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

Graphic Arts 

NUMBER OF OFFERINGS 

1 

1 

Three schools are accredited. 



Indiana 

114 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

7.0 

4.7 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

100 

none 

100 

none 

100 

100 

2 

Four-Year 

100 

67 

none 

33 

none 

33 

33 

3 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication Law 

Public Relations 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

1 

1 

One institution is accredited 



Iowa 

115 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

2.0 

4.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

67 

33 

17 

none 

none 

33 

17 
2 

Four-Year 

100 

100 

100 

100 

none 

none 

none 
none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

None 

NUMBER OF OFFERINGS 

An accredited school. 



Kansas 

116 

TYPE OF INSTITUTION 

Junior/Com.munity 

Four-Year 

NUMBER 

14 

1^ 

AVERAGE NUMBER OF COURSES 

3.9 

19.0^ 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

79 

86 

21 

45 

less than one 

36 

less than one 

17 

Four-Year 

100 

100 

100 

100 

100 

100 

100 

2 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Publications Practice (Lab) 

Radio-TV-Film 

NUMBER OF OFFERINGS 

00
 

—
' 

An accredited school. 

Although open to freshmen and sophomores, these courses are 
not usually taken by underclassemen because they cannot meet the 
prerequisites. This non-restrictive policy makes it difficult to 
adequately analyze this state since only one four-year institution 
responded. 



117 

Kentucky 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

1 

3a 

AVERAGE NUMBER OF COURSES 

2.0 

11.3^ 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 
r J ,• 4. ,• ». -, T 
L u 1 c 1 11^ ' X 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

100 

none 

none 

none 

none 

none 

none 

Four-Year 

67 

100 

33 

33 

33 

67 

67 

4 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 
Communication Theory 
Mass Communication History 
Mass Communication Law 
Graphic Arts 
Public Relations 
Radio-TV-Film 

NUMBER OF OFFERINGS 

^One school is accredited. 

The accredited school offers only four courses while the two 
nonaccredited schools offer fourteen and sixteen courses, respec
tively. However, the school offering sixteen courses does not 
place any restrictions on its freshman/sophomore students. 



Louisiana 

113 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

1 

AVERAGE NUMBER OF COURSES 

3.0 

6.0^ 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

none 

100 

100 

none 

none 

none 

none 

1 

Four-Year 

50 

83 

33 

67 

none 

33 

33 

5 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 

Mass Communication History 

Graphic Arts 

Public Relations 

Radio-TV-Film 

NUMBER OF OFFERINGS 

3 

1 

1 

1 

1 

One institution offers fifteen courses, which raises the 
average. 



Maine 

11 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

1.0 

5.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

none 

none 

none 

none 

none 

none 

none 

Four-Year 

100 

100 

none 

none 

none 

none 

100 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

Mass Communication Law 

NUMBER OF OFFERINGS 

1 

1 



Maryland 

120 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

6 

la 

AVERAGE NUMBER OF COURSES 

1.5 

2.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

83 

17 

none 

17 

none 

none 

17 

1 

Four-Year 

100 

100 

none 

none 

none 

none 

none 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

None 

NUMBER OF OFFERINGS 

An accredited school. 



121 

Massachusetts 

TYPE OF INSTITUTION 

Junior/Community 

Four^Year 

NUMBER 

6 

1 

AVERAGE NUMBER OF COURSES 

2.7 

2.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

17 

none 

17 

none 

17 

none 

7 

Four-Year 

100 

100 

none 

none 

none 

none 

none 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

None 

NUMBER OF OFFERINGS 



Michigan 

122 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

14 

AVERAGE NUMBER OF COURSES 

3.4 

3.7' 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

64 

14 

36 

less than one 

14 

none 

14 

Four-Year 

100 

100 

33 

33 

none 

33 

none 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Graphic Arts 

NUMBER OF OFFERINGS 

1 

Two schools are accredited 

The two accredited schools offer two freshman/sophomore 
courses each, whereas the nonaccredited school offers a total of 
seven courses. 



Minnesota 

123 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

10 

AVERAGE NUMBER OF COURSES 

3.9 

4.8' 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

83 

70 

40 

10 

none 

50 

10 

13 

Four-Year 

100 

67 

none 

17 

none 

40 

33 

3 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

Mass Communication Law 

Public Relations 

Radio-TV-Film 

Publications Practice (Lab) 

NUMBER OF OFFERINGS 

1 

2 

1 

1 

3 

One school is accredited. 

Interestingly, the accredited school offers six courses, which 
is above both the state average for four-year schools (4.8) and the 
national average for accredited schools (5.0). 



Miss iss ipp i 

124 

TYPE OF INSTITUTION NUMBER AVERAGE NUMBER OF COURSES 

Junior/Community 

Four-Year 
11 2.3 

unknown 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

64 

82 

less than one 

27 

none 

18 

none 

3 

Four-Year 

unknown 
II 

II 

11 

II 

II 

II 

II 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

None 

NUMBER OF OFFERINGS 

A comparison cannot be drawn between Mississippi's junior 
colleges and four-year institutions because the only four-year 
institution to respond does not restrict its courses; furthermore, 
it did not specify any of its curriculum offerings. 



Missouri 

125 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

11 

AVERAGE NUMBER OF COURSES 

3.4 

6.5 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

64 

65 

55 

45 

18 

less than one 

none 

9 

Four-Year 

100 

50 

none 

50 

none 

50 

none 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

Graphic Arts 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

1 

6 



i'lontana 

126 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

2 

1^ 

AVERAGE NUMBER OF COURSES 

2.0 

6.0^ 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

50 

50 

none 

none 

none 

none 

none 

2 

Four-Year 

none 

100 

100 

none 

none 

none 

none 

2 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

1 

An accredited school. 

The accredited school offers six courses, which is above the 
national average for accredited schools (5.0). 



Nebraska 

127 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

4.0 

6.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

33 

33 

none 

none 

67 

none 

5 

Four-Year 

75 

100 

50 

none 

none 

50 

50 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 

Mass Communication History 

Graphic Arts 

Radio-TV-Film 

Publications Practice (Lab) 

NUMBER OF OFFERINGS 

1 

1 

2 

5 

1 

One school is accredited. 

Three of the state's four-year schools offer a high number of 
courses (viz six, seven, and eight); this includes the accredited 
school which offers seven courses. 



128 

New Jersey 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

2.1 

4.5 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

83 

33 

none 

33 

none 

none 

none 

4 

Four-Year 

100 

100 

100 

50 

none 

none 

none 

1 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication Theory 

NUMBER OF OFFERINGS 

1 



New York 

129 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

1.6 

5a 

AVERAGE NUMBER OF COURSES 

2.7 

4.4 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

88 

31 

none 

13 

none 

none 

none 

25^ 

Four-Year 

60 

40 

none 

20 

none 

none 

20 

3 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 

Mass Communication Theory 

Mass Communication History 

Radio-TV-Film 

Publications Practice (Lab) 

NUMBER OF OFFERINGS 

1 

1 

1 

2 

2 

One school is accredited. 

Sixteen of the twenty-five "other" courses come from one 
junior college. 



130 

North Carolina 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

7 2.4 

4.0' 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

86 

43 

14 

14 

none 

none 

none 

6 

Four-Year 

100 

100 

50 

none 

none 

none 

none 

1 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 

NUMBER OF OFFERINGS 

2 

One school is accredited 

The accredited school offers only two courses whereas the 
nonaccredited school offers a total of six courses. 



131 

North Dakota 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

2.0 

7.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

none 

100 

none 

none 

none 

none 

50 

1 

Four-Year 

50 

100 

none 

100 

none 

100 

none 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication Theory 

Graphic Arts 

Radio-TV-Film 

NUMBER OF OFFERINGS 

2 

1 

3 

One school is accredited. 



Ohio 

132 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

5a 

AVERAGE NUMBER OF COURSES 
5 3.4 

5.6 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

60 

60 

40 

40 

none 

none 

20 

6 

Four-Year 

80 

100^ 

40 

40 

none 

60 

20 

1 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication History 

Mass Communication Theory 

Graphic Arts 

NUMBER OF OFFERINGS 

1 

1 

3 

Three of the schools are accredited. 

The accredited schools average a total of six courses, which 
is slightly above the state's average for four-year institutions (5.6) 
and also above the national average for accredited schools (5.0). 

Sixty per cent of the four-year schools offer two beginning 
reporting/newswriting courses. 



Oklahoma 

133 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

1 NUMBER 

9 

5^ 

AVERAGE NUMBER OF COURSES 

3.9 

8.2 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

89 

78 

11 

55 

none 

33 

44 

7 

Four-Year 

100 

80 

40 

20 

none 

60 

60 

12 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication Theory 

Graphic Arts 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

2 

7 

Two of the schools are accredited 



Oregon 

134 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

7.8* 

4.3 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editina I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

75 

100 

75 

75 

25 

25 

25 

15 

Four-Year 

33 

100 

67 

67 

none 

none 

none 

1 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 

Mass Communication History 

Publication Practice (Lab) 

NUMBER OF OFFERINGS 

1 

1 

2 

^One junior college offers twenty courses, thirteen of which 
are listed in the "other" category. This almost doubles the overall 
junior college average from 4.0 to 7.8 courses. 



Pennsylvania 

135 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

13 

2^ 

AVERAGE NUMBER OF COURSES 

3.6 

8.0b 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

92 

62 

23 

31 

none 

15 

less than one 

17 

Four-Year 

100 

100 

50 

50 

none 

50 

100 

2 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Public Relations 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

1 

One school is accredited. 

Although the accredited school offers nine courses, none are 
open to freshmen; and sophomores may select only one or two of the 
nine. 
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South Carolina 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

12' 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editino T 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

none 

100 

none 

100 

none 

none 

none 

none 

Four-Year 

none 

none 

none 

none 

none 

100 

100 

2 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 

Graphic Arts 

Public Relations 

Radio-TV-Film 

NUMBER OF OFFERINGS 

2 

1 

1 

3 

An accredited school. 

The accredited school offers twelve courses, which is far above 
the national average for accredited schools (5.0). Interestingly, 
these twelve courses do not include Reporting I or Introduction to 
Mass Communication, which are the two most frequently taught courses 
in the nation. 



Tennessee 

137 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

4.0 

5.5 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

50 

100 

none 

100 

none 

none 

none 

3 

Four-Year 

100 

100 

none 

75 

none 

none 

none 

3b 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Graphic Arts 

Radio-TV-Film 

Publications Practice (Lab) 

NUMBER OF OFFERINGS 

1 

2 

2 

Two institutions are accredited 

These three courses are essentially speech courses offered at 
one school only. 



Texas 

138 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

34 

11^ 

AVERAGE NUMBER OF COURSES 

3.6 

4.9' 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

85 

74 

30 

38 

less than one 

18 

less than one 

32 

Four-Year 

82 

82 

67 

36 

none 

36 

18 

6 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 
Mass Communication History 
Mass Communication Law 
Public Relations 
Radio-TV-Film 
Publications Practice (Lab) 

NUMBER OF OFFERINGS 

1 
2 
1 
1 
5 
1 

Four schools are accredited. 

One accredited school offers nine courses, which is above the 
national average for accredited schools (5.0). 



Utah 

139 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

JUL 
7.0^ 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

100 

none 

none 

none 

none 

100 

1 

Four-Year 

100 

100 

none 

33 

none 

67 

33 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 

Mass Communication Theory 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

1 

7 

One school is accredited 

The accredited school offers nine courses, which is above the 
national average for accredited schools (5.0). 



140 

Virginia 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUMBER OF COURSES 

2.3 

4.0 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

100 

67 

none 

33 

none 

none 

none 

1 

Four-Year 

100 

100 

none 

50 

none 

none 

50 

none 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Graphic Arts 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

1 



Washington 

K l 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

17 

3^ 

AVERAGE NUMBER OF COURSES 

4.2 

4.7 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

53 

82 

24 

59 

none 

24 

24 

26 

Four-Year 

67 

67 

none 

67 

none 

33 

none 

2 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Mass Communication Theory 

Publications Practice 

NUMBER OF OFFERINGS 

1—
 

CM
 

One school is accredited 



K-2 

West Virginia 

TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER 

2 

3^ 

AVERAGE NUMBER OF COURSES 

4.0 

6.3 

Common Courses 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions ( 

Junior College 

100 

100 

none 

100 

none 

none 

none 

2 

Offering Course 

Four-Year 

100 

100 

33 

67 

none 

none 

33 

2 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 

Mass Communication Theory 

Graphic Arts 

Public Relations 

Radio-TV-Film 

NUMBER OF OFFERINGS 

1 

1 

1 

1 

3 

One school is accredited. 
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TYPE OF INSTITUTION 

Junior/Community 

Four-Year 

NUMBER AVERAGE NUM3ER OF COURSES 

3.2 

7.7' 

Com,mon Course; 

COURSE OFFERINGS 

Intro, to Journalism/Mass Comm. 

Reporting I (newswriting) 

Reporting II 

Editing I 

Editing II 

Photojournalism 

Advertising 

Other (in number of courses) 

% Institutions Offering Course 

Junior College 

60 

80 

20 

20 

none 

none 

none 

7 

Four-Year 

100 

100^ 

17 

33 

none 

50 

67 

5 

Additional Courses Offered at Four-Year Institutions 

COURSE OFFERINGS 

Specialized Writing and Reporting 
Mass Communication Theory 
Mass Communication History 
Graphic Arts 
Public Relations 
Radio-TV-Film 

NUMBER OF OFFERINGS 

4 
2 
1 
3 
1 
4 

^Two of the schools are accredited. 

Since one of the four-year schools has no restrictions and 
allows freshmen and sophomores to take any courses, that institution 
is not included in averages. 

^Fifty per cent of the four-year schools offer two beginning 
newswriting/reporting courses. 




