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CHAPTER I 

INTRODUCTION 

Motivation is a frequently studied topic in various areas of scientific research such 

as education (e.g., Ames & Archer, 1988), business (e.g., Shwalb, Shwalb, Hamisch, 

Maehr, & Akabane, 1992) and exercise (e.g., Duda, 1992). Specifically, motivation is a 

construct that describes why some people choose to participate in various activities, try 

harder, and persist longer than others. Within sport psychology, motivation is of central 

importance as researchers attempt to understand and explain human behavior within the 

realm of physical activity via participation and discontinuation motives, intrinsic and 

extrinsic orientations, and achievement goals (Weiss & Chaumeton, 1992). 

Participation motivation research in sport psychology has examined individuals' 

motives for participating and discontinuing participation in physical activity (e.g., Fung & 

Chan, 1994; Gill, Gross, & Huddleston, 1983; Gould, Feltz, & Weiss, 1985; Longhurst & 

Spink, 1987; Oriick, 1974). For example, Gill et al. (1983) concluded that children 

participated in youth sport activities to improve skills, have fun, learn new skills, accept 

challenge, and be physically fit. Conversely, children's discontinuation of physical 

activity resulted from a lack of playing time, the competitive emphasis of youth sport 

programs, and the dislike of his or her coach (Oriick, 1974). 

The work of Deci and colleagues (e.g., Deci, 1975; Deci & Ryan, 1980, 1985, 

1987) has examined motivation based on individuals' intrinsic and extrinsic orientations. 

Intrinsic motivation was defined as an individual's choice to participate in an activity 



because of the pleasure, enjoyment, and joy it produces (Deci, 1975). On the other hand, 

extrinsic motivation was characterized by Deci and Ryan (e.g., 1985) as participation 

based on the acquisition of extrinsic rewards such as money and trophies. 

Cognitive evaluation theory (Deci, 1975; Deci & Ryan, 1985) has been adopted 

by many researchers to study intrinsic motivation in the physical domain. Specifically, 

intrinsic motivation is impacted by events that affect individuals' perceptions of 

competence and feelings of self-determination. These events influence one's perceptions 

through two functional components. 

The first component is the controlling aspect of an event. Intrinsic motivation is 

influenced by individuals' perceptions of locus of causality of the situation. For example, 

decreased intrinsic motivation results from pressure to think, feel, or behave in a certain 

way which promotes an external perceived locus of causality as well as low levels of self-

determination. On the other hand, perceptions of being in control of the situation result in 

an internal locus, high self-determination, and increased intrinsic motivation. 

The informational aspect is the second functional component of cognitive 

evaluation theory. Specifically, events which produce information pertaining to one's 

competence influence intrinsic motivation. For example, situations that provide positive 

information regarding one's competence result in increased intrinsic motivation towjird 

optimally challenging tasks. Conversely, situations providing negative information of 

one's competence (e.g., being chosen as the last member of a team) produce low 

perceptions of competence and decreased intrinsic motivation. 



The functional significance of an event also influences intrinsic motivation, Deci 

and Ryan (1985) contend that both controlling and informational aspects exist in an event 

and that one's perception of the most salient aspect of a situation determines intrinsic 

motivation. For example, individuals' perceptions that reception of feedback is most 

salient to a situation (i.e., perceptions of competence) would rely on the informational 

functional component for determining intrinsic motivation. On the other hand, the 

intrinsic motivation of individuals who perceive the reception of rewards as most salient 

(i.e., locus of causality) would be based on the controlling aspect. 

The sport psychology literature based on cognitive evaluation theory has generally 

concluded that positive feedback and difficult goal conditions increased intrinsic 

motivation, while negative feedback and easy goals decreased intrinsically oriented 

motivation (e.g., Anshel, Weinberg, & Jackson, 1992; Vallerand & Reid, 1984). In 

addition, Weinberg and Ragan (1979) stated that competition, success and failure 

feedback, and gender contributed to intrinsic motivation. Specifically, subjects displayed 

higher levels of intrinsic motivation after receiving success oriented feedback during 

competition. Finally, males were found to exhibit higher levels of intrinsic motivation 

when competing while no differences were detected in female participants. 

Motivational research in sport psychology has also been based on an achievement 

goal perspective. Nicholls' (1984, 1989) goal perspective theory proposes that 

achievement behavior is the product of individuals' achievement goals. Goal perspective 

theory states that individuals strive to display high ability and to avoid demonstrating low 



ability. In addition, definitions of success and failure are based on two goal orientations. 

The task goal orientafion is characterized by self-referenced perceptions of competence 

and emphasizes task mastery and performance improvement. An ego orientation is 

defined by norm-referenced perceptions of competence and an emphasis on winning and 

positive social comparisons with others. 

Research based on achievement goals in the physical domain has been primarily 

based on Nicholls' (1984, 1989) theoretical perspective (e.g., Duda & Nicholls, 1992; 

Duda, Sedlock, Noble, Cohen, & Chi, 1990). For example, Duda and Nicholls (1992) 

concluded that task goal orientation was related to beliefs about the importance of 

interest, effort, and peer collaboration for success in the educational and sport domains. 

Likewise, ego oriented goals were found to correspond to the belief that success required 

high ability. Research conducted by Duda and her colleagues (e.g., Duda et al., 1990; 

Fox, Goudas, Biddle, Duda, & Armstrong, 1994) found individuals who reported higher 

levels of task goal orientation promoted sport enjoyment, were highly motivated to 

participate, and perceived that sport should encourage individuals to try their best, 

cooperate, and be good citizens. Conversely, individuals higher in ego goal orientation 

were found to perceive sport as boring, were less motivated to participate, and believed 

that sport would enhance self-esteem and social status. 

A study conducted by Hayashi (1996) suggested that individuals from various 

cultural perspectives defined success and failure based on task- and ego-goal orientations 

as well as a socially oriented motivation. Specifically, Anglo-American and Hawaiian 

participants defined success through task and ego orientations and through the 



establishment of camaraderie and a relationship with others. In addition, Hawaiian 

participants defined positive experiences based on bringing pride and harmony to their in-

group (i.e., family, community). In sum, this cross-cultural difference also suggested the 

presence of individual differences related to socially oriented achievement goals. 

Urdan and Maehr (1995) have recently resurrected Maehr and Nicholls' (1980) 

original conceptualization of achievement motivation and have encouraged the inclusion 

of socially oriented goals in motivation research. Specifically, Urdan and Maehr (1995) 

defined social goals as "the perceived social purposes of achievement or failure" (p. 213). 

Social purposes are characterized by the gaining of the approval of others and bringing 

honor to one's in-group (e.g,, family, community). 

Maehr and Braskamp's (1986) personal investment theory appears to provide sport 

psychology researchers with the opportunity to examine achievement motivation that 

accounts for the influence of social incentives. This theory focuses on the study of 

motivation according to behavior and the meaning of the situation. The meaning of a 

situation involves three interrelated components: (a) personal incentives; (b) sense of self; 

and (c) perceived options. Personal incentives are defined as facets of the environment 

that are attractive or unattractive to an individual. The sense of self component is defined 

as "the more or less organized collection of perceptions, beliefs, and feelings about who 

one is" (Maehr & Braskamp, 1986, p. 59). Finally, Maehr and Braskamp (1986) 

characterized perceived options as the alternatives that participants recognize as available 

and acceptable. 



A limited amount of research has been conducted in the business, educational, and 

exercise domains based on Maehr and Braskamp's (1986) personal investment theory 

(e.g., Shwalb, Shwalb, Hamisch, Maehr, & Akabane, 1992; Tappe, Duda, & Menges-

Ehmwald, 1990). For example, Tappe et al. (1990) examined personal investment in the 

realm of exercise and found that adolescents' personal incentives for exercise, 

perceptions of sense of self, and perceived options for exercise predicted variance in 

exercise behavior for both males and females. Despite such findings within the domain 

of exercise, virtually no research has attempted to examine the personal investment of 

participants involved in other areas of physical activity (e.g., sport, athletics). 

The realm of interactive versus coactive sport is an area that has been neglected in 

achievement motivation research. Interactive sport is defined as activities in which 

interaction must take place between team members (Cox, 1994). Examples of interactive 

sports include basketball, baseball, volleyball, football, and soccer. In addition, this 

concept of interaction engenders cooperation, unity, and compatibility. Yukelson (1984) 

stated that athletes become integrated into a sport group and are coordinated into various 

roles to allow them to achieve the goals and objectives of the unit. Furthermore, Carron 

(1980) contends that sport groups possess unique objectives, communication, and 

patterns of interaction. Thus, the nature of interactive sport may require coaches to 

become adept at motivating individuals as well as the team as a whole. 

Coactive sport is characterized by activities in which minimal interaction takes 

place between team members (Cox, 1994). Examples of coactive sports include golf, 

cross-country running and skiing, singles tennis, and individual track and field and 



swinmiing events. This concept of minimal interaction promotes independence, self-

motivation, and self-reliance. 

A study conducted by Kamal, Alharoun, Metuzals, and Parsons (1985) represents 

an initial attempt to examine the domain of interactive versus coactive sport. 

Specifically, Kamal et al. (1985) examined the motivation of interactive (i.e., basketball) 

and coactive (i.e., cross-country skiing) athletes based on cognitive evaluation theory 

(Deci, 1975; Deci & Ryan, 1985). The findings revealed that skiers reported higher 

levels of intrinsic motivation in comparison to basketball players. No known research has 

been conducted regarding achievement motivation of interactive and coactive athletes, 

specifically concerning social goals. It is evident that some of the factors of social goal 

theory according to Urdan and Maehr (1995) may differ among interactive and coactive 

sport participants. 

Outcomes associated with social goals depend on the type of goal, the values of 

the targets of social goals, the meaning of the social goal and the coordination of social 

goals with other goals. For interactive athletes, a goal such as social approval may be 

more prevalent due to the existence of a sport in-group. The possible targets of social 

goals for interactive athletes would be teamiAates, whereas coactive athletes would 

primarily rely on themselves or their parents to a greater degree. The meaning of the 

situation for coactive athletes appears to be determined by achievement and self, while 

success for an interactive team member may be determined in terms of group solidarity 

and collectivism. 



Additionally, differences exist with regard to social status, fan support, equipment 

and facility use, and budget expenditures. For example, one need only watch product 

commercials to note the preference for interactive athlete endorsement (e.g., Michael 

Jordan, Akeem Olajuwon, Shaquille O'Neal-basketball; Joe Montana, Troy Aikman, 

Emmit Smith-football; Deion Sanders-football and baseball). It is also apparent that 

interactive athletes such as football, baseball, and basketball players are paid large 

salaries to compete, while coactive athletes such as figure skaters, bowlers, cross-country 

skiers and runners, and tennis players have to maintain an elite status and win to receive a 

substantial salary. Thus, the issue of salary caps for professional athletes has not been as 

salient for coactive athletes as for interactive athletes. 

Several factors influenced the selection of the specific interactive (i.e., basketball) 

and coactive (i.e., cross-country) sport participants for the current study. First, the 

researcher's familiarity with basketball and cross-country through participation and 

coaching experiences, specifically with regard to motivation, initially spurred interest in 

the examination of motivational differences among interactive and coactive sport 

participants. Additionally, in an effort to minimize extraneous variables, the same sports 

were selected for males and females. Thus, football (UIL-recognized for males only) and 

volleyball (UIL-recognized for females only) were eliminated in the final selection of 

sports. Finally, both basketball and cross-country athletes were currently participating in 

their respective off-season programs. Therefore, the time constraints of the interview 

format would not affect competition preparation and success. The athletes would also be 

able to reflect on previous sport experiences without focusing on one single specific 



situation that may be prevalent due to relatively recent competition (i.e., having a game or 

meet in the same week of the interview). 

Purpose of the Study 

Goal perspective research in sport psychology has been primarily based on task 

and ego goal orientations (Nicholls, 1984, 1989). Urdan and Maehr (1995) and Hayashi 

(1996) have encouraged the inclusion and detected the presence of socially oriented 

motivation, respectively. The theoretical framework of Maehr and Braskamp (1986) 

appears to offer sport psychology researchers an opportunity for a comprehensive 

examination of achievement motivation that accounts for personal incentives (e.g., social, 

task, ego goals), as well as sense of self and perceived options components. Finally, the 

nature of interactive and coactive sport suggests possible differences regarding the 

motivation of participants. 

Thus, the purpose of this study was to examine achievement motivation among 

male and female interactive and coactive sport participants. Specifically, this study 

examined the nature of personal incentives, sense of self, and perceived options among 

male and female basketball and cross-country sport participants. 



Problem Statements 

This investigation explored the perceptions of the sport situation of interactive and 

coactive sport participants based on Maehr and Braskamp's (1986) personal investment 

theory. Specific questions that were addressed were: 

1. What is the nature of the personal incentives, sense of self, and perceived 

options of male and female interactive (i.e., basketball) sport athletes? 

2. What is the nature of the personal incentives, sense of self, and perceived 

options of male and female coactive (i.e., cross-country) sport athletes? 

Limitation 

The following limitation applies to this study: 

Due to the extensive time required for interviewing subjects and the need for 

congruence of a limited number of subjects (i.e., 12), students sampled will all be 

from the Lubbock Independent School District. 

Assumptions 

The following assumptions apply to this study: 

1. It is assumed that all respondents will provide information honestly and 

accurately. 

2. It is assumed that the attitudes of sport participants in the Lubbock 

Independent School District will be representative of high school sport participants, in 

general. 
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3. It is assumed that the interview schedule will provide for the effective 

gathering of complete and accurate data. 

4. It is assumed that the interviewer, acting as the measurement instrument, 

will be able to obtain rich and detailed information. 

Definition of Terms 

1. Interactive sport—activities in which interaction must take place between 

team members (Cox, 1994) (e.g., baseball, basketball, football, soccer). 

2. Coactive sport—activities in which minimal interaction takes place 

between team members (Cox, 1994) (e.g., cross-country, figure skating, gymnastics). 

3. University Interscholastic League (UIL)-the governing body for academic 

and athletic extracurricular participation in public schools in the state of Texas. 

Significance of Study 

Achievement motivation research has failed to examine the influence of social 

goals (Urdan & Maehr, 1995). Hayashi's (1996) study suggests the existence of social 

components relevant to achievement motivation. Maehr and Braskamp's (1986) 

comprehensive theory of personal investment addresses concerns regarding social aspects 

of motivation. Researchers in business (e.g., Shwalb, Shwalb, Hamisch, Maehr, & 

Akabane, 1992), academic (e.g., Mclnfemey & Sinclair, 1992), and exercise (e.g., Duda 

& Tappe, 1988; Tappe et al., 1990) domains have embraced the opportunity to examine 

achievement motivation based on Maehr and Braskamp's (1986) theoretical framework. 
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The nature of interactive sport as compared to coactive sport provides an atmosphere 

conducive to the investigation of social goals and achievement motivation. 

Unfortunately, sport research continues to lag behind in this area. This study represents 

an initial and exploratory attempt in the examination of social goals and achievement 

motivation via the personal investment theory in sport. 
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CHAPTER n 

REVIEW OF LITERATURE 

Achievement motivation is described as a multidimensional construct 

characterized by the need to demonstrate high ability and to define success and failure in 

terms of goal attainment (e.g,, Weiss & Chaumeton, 1992). The goal perspective 

approach to the study of achievement motivation in sport psychology has been primarily 

based on the theoretical perspective of Nicholls (1984, 1989). Specifically, Nicholls 

proposed the study of achievement motivation via task and ego goals. Recent 

achievement goal research (e.g,, Hayashi, 1996; Urdan & Maehr, 1995) has suggested the 

examination of social, in addition to task and ego goals. Therefore, it is necessary that 

theories which account for socially oriented goals also be investigated (e.g., Maehr & 

Braskamp, 1986; Maehr & Nicholls, 1980). Finally, social contextual factors also 

influence the achievement motivation of sport participants (e.g., Duda, 1992; Nicholls, 

1989). For example, the nature of interactive (e.g., interaction of team members) versus 

coactive (e.g., minimal interaction of team members) sport situations are also considered 

to influence achievement goals. Thus, it is imperative that achievement motivation 

research be conducted in sport psychology that includes an examination of socially 

oriented goals as well as the interactive versus coactive sport situation. 
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Achievement Motivation Theories 

Maehr and Nicholls (1980) 

In their examination of achievement motivation and culture, Maehr and Nicholls 

(1980) identify two approaches to defining achievement motivation according to its 

purpose or meaning for individuals. The first approach attempts to find diversity in 

achievement motivation through comparisons of the meaning of achievement and 

achievement behavior of groups or for individuals within a group. Researchers (Triandis, 

1972; Osgood, Miron, & May, 1975) found that success and failure were defined 

differently in various cultures. For example, courage was associated with success in Iran, 

Japan, and Thailand but not in the United States (Osgood et al., 1975). Additionally, 

whereas punishment was placed far from success and close to failure in Iran and Japan, it 

was not a prominent feature in the United States or Thailand. Triandis' study (1972) also 

supported the existence of cross-cultural differences in that ability and effort were viewed 

as antecedents of success in the United States, Greece, and Japan but not in India. 

The second approach involves defining achievement behavior according to the 

meaning or goals of behavior. In this approach, three types of achievement behavior are 

presented. The first one, ability-oriented motivation (i.e., ego goal orientation), includes 

the need to display high ability. Individuals may avoid tasks or situations if there is a 

possibility for demonstrating low ability. Expectations of similar future outcomes of 

behavior are determined by attributions to stable factors such as ability and task difficulty. 

Thus, a mnner who wins a race may attribute victory to many factors. If attributions 

involve his/her own ability or characteristics of the course which made it faster or easier, 
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then the runner would expect success in future similar races. Conversely, attributions to 

luck or effort would have a lesser effect on expectations of future success. Additionally, 

affect will be more positive when individuals perceive behavioral outcomes to be 

personally controllable. 

The second type of achievement behavior is labeled task-oriented motivation. In 

contrast to ability-oriented individuals, those with a task-orientation are interested in 

accomplishing the task and practicing effective problem-solving rather than displaying 

ability. For example, tennis players who are task-oriented may actually lose matches but 

consider themselves to be successful because they were able to accomplish personal goals 

such as serving several aces or completing backhand retums during the match. Moreover, 

weaknesses that surface during competition provide opportunities for improving skills in 

future practices. In addition, task-oriented behavior does not result in the possibility of 

avoidance behavior or ability attributions. 

The last type of achievement behavior, social approval-oriented motivation, is 

aimed at increasing the chances of attributing high effort and decreasing the possibility of 

attributing low effort to oneself Rather than experiencing a desire to demonstrate ability, 

social approval-orientated individuals strive to display virtuous intentions or personal 

commitment through high levels of effort. Therefore, a social-approval oriented 

basketball player who is being outplayed on offense and defense will continue to exert 

maximum effort throughout the contest risking failure attributed to lesser ability. 

15 



Nicholls (1984, 1989) 

Nicholls (1984, 1989) continued to examine achievement motivation and 

expanded Maehr and Nicholls' (1980) original theoretical framework to include three 

components. First, the concept of ability is central to his theory. Individuals strive to 

display high ability and avoid the demonstration of low ability. 

The different conceptions of ability are then linked to task- and ego-goal 

orientations. Individuals perceive success and failure according to the orientation which 

they adopt. Ego-involved individuals perceive that greater effort required to complete a 

task represents the demonstration of less ability. Perceptions of success revolve around 

social comparison, "beating" the opponent, and showing superiority, while perceptions of 

ability are norm-referenced. In contrast, task-involved competitors view greater effort as 

an opportunity for learning and feelings of competence. Task difficulty and ability 

judgments are self-referenced. Additionally, the focus is on the process itself and one's 

personal improvement. 

The last component is the importance of perceptions of competence. Because 

these perceptions are different for task- and ego-goal oriented people, behavior varies 

accordingly. An ego-involved participant with low perceived competence is more likely 

to choose an extremely easy or extremely difficult task in order to avoid displaying lower 

ability. They may also exert less effort and eventually cease involvement. Conversely, 

task-involved individuals and ego-involved individuals with high perceived competence 

16 



choose moderately challenging tasks that allow them to reach their potential while also 

providing the opportunity for success. 

Maehr and Braskamp (1986) 

Maehr and Braskamp's (1986) personal investment theory accounts for the 

inclusion of social influences in the examination of achievement motivation. According 

to this theory, behavior and the meaning of a situation are important in the study of 

motivation. The meaning of a situation is based on three components: (a) personal 

incentives; (b) sense of self; and (c) perceived options. Task, ego, social, and extrinsic 

personal incentives are operative in affecting motivation. Task personal incentives are 

characterized by skill improvement and mastery (i.e., task goal orientation), while ego 

incentives promote winning and doing better than others (i.e., ego goal orientation). 

Social personal incentives encourage conformity to the expectations of others while 

extrinsic incentives are characterized as the acquisition of extrinsic rewards which have 

little informative value to the individual. 

The four components of sense of self are: (a) self-identity (the perception of one's 

social or cultural group and its expectations); (b) self-reliance (the perception of one's 

ability to control his or her own destiny); (c) goal-directedness (the ability to set goals and 

organize behavior according to these goals); and (d) sense of competence (beliefs about 

one's ability). 

17 



The final component in personal investment theory is perceived options. This 

component includes possible alternative activities that are accessible and acceptable to 

the activity participants. The components of this theory provide researchers with a more 

thorough framework to explain behavior and allow for the examination of social aspects 

of achievement motivation. 

Achievement Motivation Research 

Sport-Related Research Based on Nicholls (1984, 1989) 

Researchers have examined components of Nicholls' theory (1984, 1989) in the 

sport setting. With regard to the concept of ability, Roberts and Duda (1984) found that 

the demonstration of own ability was strongly related to perceptions of success and 

failure. Results revealed gender differences in that outcome, task difficulty attributions, 

and attributions to strategy emerged as predictors of demonstrated ability for men; 

predictors for women involved attributions to skill and luck rather than competitive 

outcomes. 

Spink and Roberts (1980) also found that ability was related to perceptions of 

success and failure, especially in clearly perceived outcomes (i,e., a win interpreted as a 

success, or a loss interpreted as a failure). Ambiguous outcomes such as a win against a 

much weaker opponent or a loss interpreted as displaying desirable personal qualities 

were attributed to more extemal elements (i.e., task difficulty). Thus, success and failure 
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were not dependent merely on winning and losing, but rather on perceptions of winning 

or losing. 

Researchers have also identified behavioral characteristics and beliefs specific to 

each goal orientation. Duda (1989) found that high school athletes who placed 

importance on skill mastery and personal improvement perceived that sport should 

enhance self-esteem, effort, cooperation, and citizenship. Ego-oriented participants 

identified relationships between sport and self-esteem and social status. Among college 

students, high task/low ego-oriented individuals perceived their exertion levels to be 

lower and experienced more positive affect than those with a low task/high ego 

orientation (Duda, Sedlock, Noble, Cohen, & Chi, 1990). Duda and colleagues also 

discovered contrasting beliefs regarding success in sport (Duda, Fox, Biddle, & 

Armstrong, 1992), An ego orientation was related to work avoidance, boredom, and the 

belief that extemal factors lead to success, while a task orientation was coupled with 

enjoyment and the belief that effort breeds success. Finally, researchers (Lewthwaite, 

1990; Vealey & Campbell, 1988) have noted a positive relationship between an ego goal 

orientation and higher levels of anxiety in sport settings. 

Although previously cited studies have linked goal orientations with current 

behavioral pattems, they can additionally indicate future behavior. Lochbaum and 

Roberts (1993) found that athletes with a task orientation focused on adaptive 

achievement strategies as compared to those with an ego orientation who resorted to 

maladaptive strategies. Task mastery subjects were also more likely to participate in 
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sport for a longer period of time and to spend more time practicing their sport (Duda, 

1988). 

Recently, researchers have attempted to examine goal orientations in combination 

rather than as separate phenomena (Fox, Goudas, Biddle, Duda, & Armstrong, 1994). 

Youth sport participants were divided into groups of low task/low ego, low task/high ego, 

high task/low ego, and high task/high ego orientations. Those dominated by a task 

orientation displayed more motivation than those who were ego-involved. Task 

motivation appeared to be the key element in motivation since ego involvement was not 

detrimental to participants who were already task-involved. 

Duda and Nicholls (1992) examined achievement motivation characteristics 

across schoolwork and sport. They found that in both domains ego-involved goals were 

related to the belief that success requires high ability, while task orientations were related 

to beliefs about the importance of interest, effort, and peer collaboration for success. 

Differences occurred in relationships involving satisfaction and boredom. In the 

classroom, satisfaction and boredom were related to personal goal orientations, while in 

sport they were related to perceptions of ability. 

Hayashi (1996) approached achievement motivation from a cross-cultural 

perspective and found that Hawaiian and Anglo-American weightlifters defined positive 

experiences in physical activity through task and ego goal orientations. Participants 

displaying a task goal orientation experienced feelings of success and pleasure based on 

individual improvement, mastery of weight training skills, and personal achievement. 
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Success for ego-involved subjects was related to winning and a positive perception of 

oneself in public. Results of the study also revealed additional components of 

achievement motivation such as an interdependent perspective for members of the Anglo-

American and Hawaiian cultures. In this perspective, participants desired to be connected 

to others and to conform to group norms and portrayed commitment to others. 

Specifically, Hayashi (1996) reported that members of the Hawaiian culture defined 

positive experiences as "the demonstration of pride and harmony within a specific in-

group (e.g., family, weight training partners)" (p. 210). The idea of interdependency 

represented in this study bears a striking resemblance to Maehr and Nicholls' (1980) 

social approval-oriented category and Urdan and Maehr's (1995) description of social 

goals. 

Urdan and Maehr (1995) 

Although many achievement motivation researchers have been content with the 

examination of task and ego goal orientations, Urdan and Maehr (1995) have noted a 

need for the inclusion of social goals. Previously, goals involving aspects such as peer 

approval or bringing honor to one's family may have been labeled as task or ego goals, 

masking their social nature. Urdan and Maehr (1995) define social goals as "the 

perceived social purposes of academic achievement or failure" (p. 213). This relationship 

is affected by cultural definitions of self and achievement, the values of significant others, 

and characteristics of tasks. The consequences of social goals depend on the type of goal 

(e.g., social approval, social solidarity, social compliance), the values of social targets 
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(e.g., values of those from whom approval is sought), meaning (e.g., perceptions of 

achievement and selQ, and goal coordination (e.g., interaction of social goals with other 

achievement goals). The development of various social goals may be affected by 

personal characteristics such as age, gender, culture, and ethnicity, educational settings 

and practices, and achievement history and self-worth theory. 

Hayashi (1996) recognized social aspects of achievement motivation by procuring 

data through an interview format. The use of quantitative scales has become common in 

the study of achievement motivation so that social issues may become mislabeled or 

completely ignored. Thus, it is not surprising that there is a relative lack of sport research 

regarding social goals. 

Achievement Motivation Research Based on Maehr and Braskamp (1986) 

Researchers have utilized Maehr and Braskamp's (1986) Inventory of Personal 

Investment (IPI) to examine worker motivation and self-concept differences between 

Japanese and American workers (Shwalb, Shwalb, Hamisch, Maehr, & Akabane, 1992). 

The meanings attributed to self and work were similar for women from both cultures. 

Younger American and older Japanese workers stressed the same incentives (task 

involvement, competition, and self-reliance). The U.S. workers placed more importance 

on affiliation, recognition, and social concern, while Japanese employees scored higher 

on financial, task, and excellence incentives. 
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Mclnfemey and Sinclair (1992) extended the personal investment theory into the 

educational setting by developing the Inventory of School Motivation (ISM). They used 

this scale to examine motivational variables among aboriginal, migrant, and Anglo-

Australian students in the Australian school system. They investigated the influence of 

intrinsic and extrinsic rewards, self-reliance, affiliation, competition, recognition, social 

concem, self-esteem, goal directed behavior, power, confidence, token rewards, and 

success on the intention to continue with school and complete the final year of study. 

Results revealed that the distinguishing variables for nontraditional aboriginals were level 

of intrinsic motivation, confidence, and self-reliance and goal directed behavior (desire to 

complete schooling or lack of it). For the migrant group, intrinsic motivation, 

competition, goal directed behavior (to have a better future), and social concem were 

distinguishing variables for the intention to continue study in school. All variables except 

competition were significantly related for the Anglo group. 

In the exercise setting, Duda and colleagues have investigated the personal 

investment theory using adolescent, middle-aged, and older male and female subjects 

(Duda & Tappe, 1988; Tappe & Duda, 1988; Tappe, Duda, & Menges-Ehmwald, 1990). 

Duda and Tappe (1988) found that middle-aged and older individuals engage in physical 

activity for physical fitness and health benefits, for affiliation reasons, and for the 

intrinsic challenge of exercise. Participants perceived their exercise involvement to be 

under their control but in general, also perceived that significant others supported their 

involvement. 
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Tappe and Duda (1988) also examined the relationship between components of 

personal investment and life satisfaction among physically active middle-aged and older 

adults. The results suggested that participants who perceived themselves as physically 

able exercised to do their best and to improve skills. Those who perceived congmence 

between their desire to interact with others and program affiliation opportunities were 

more likely to be satisfied with life in general. 

Duda and Tappe (1989) later developed the Personal Incentives for Exercise 

Questionnaire (PIEQ) to aid in assessment of an individual's goals for exercise. Factor 

analyses of the instmment disclosed nine factors: appearance, competition, mental 

benefits, affiliation, mastery, flexibility/agility, social recognition, health benefits, and 

weight management. A modification of this scale, the Adolescent's Personal Incentives 

for Exercise Questionnaire (APIEQ) was utilized to investigate the predictors of 

adolescent motivation toward exercise (Tappe, Duda, & Menges-Ehmwald, 1990). They 

discovered that male adolescents engage in exercise to increase strength and skill, 

improve appearance and flexibility, and experience competition. Females were more 

likely to exercise for reasons related to weight management. They used exercise as a 

means to improve appearance and flexibility, manage stress, and increase strength. 

Relative to perceived options for both groups, wanting to do other things, lack of interest, 

unsuitable weather, and school work were reported as barriers to exercise. Significant 

others' fitness and overall barriers to exercise were predictors of male activity levels. For 

female participants, perceived competence, self-motivation, locus of control-luck, and the 
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incentive of exercising to improve one's physical strength acted as indicators of high 

levels of physical activity. In addition, affihation, flexibility, and mental benefits were 

related to reported activity levels for females. Highly active adolescents viewed their 

physical competence as high and their significant others as physically fit while also 

perceiving fewer barriers to exercise than those who were less active. 

As previously noted, researchers have examined goal perspectives in the business, 

academic, and exercise settings. Although Duda (1992) recognized a need for goal-

related research in the sport setting, the personal investment theory has not been utilized 

in this setting. 

Interactive versus Coactive Sport and Achievement Motivation 

The examination of achievement motivation among participants of different types 

of sporting activities (i.e., interactive versus coactive sports) has been neglected in 

achievement motivation research. The very nature of each type of activity necessitates 

the investigation of achievement motivation, particularly with regard to social goals. 

Interactive Sport 

Interactive sport is defined as activities in which interaction must take place 

between team members (Cox, 1994). Basketball, baseball, volleyball, football, and 

soccer are examples of interactive sports. In order for participants in these types of sports 

to experience success, they must be compatible, cooperative, and able to contribute to the 

unified goals of the team. Additionally, individuals accept various roles that aid their 
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sport group in achieving objectives such as a team victory (Yukelson, 1984). For 

example, the role of a guard in basketball centers around controlling the basketball and 

passing it to post players whose role it is to score and rebound. Similarly, guards are 

expected to defend the perimeter while post players defend the lane area. Thus, all five 

players on the court must work together to score more points than the opponent achieving 

the team's goal of winning the game. Furthermore, Carron (1980) contends that sport 

groups possess "a sense of shared purpose or objectives, stmctured pattems of interaction, 

structured modes of communication, personal and/or task interdependence, and 

interpersonal attraction" (p. 177). Therefore, coaches of interactive sports are not only 

faced with the challenge of motivating individual sport participants but must also attempt 

to motivate the team as a unit. 

Coactive Sport 

Coactive sport is characterized by activities in which minimal interaction takes 

place between team members (Cox, 1994). Golf, cross-country mnning and skiing, 

singles tennis, and individual track and field and swimming events are examples of 

coactive sports. Due to the lack of overt interaction, coactive sport participants primarily 

rely on themselves for motivation and success and are characteristically independent. For 

instance, although a cross-country mnner's place of finish contributes to a team score, the 

place of finish depends on personal motivation and performance. He/she does not receive 

direct or physical aid from teammates. 
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Interactive and Coactive Sport and Social Goals 

In Maehr and Nicholls' (1980) conceptualization of achievement motivation, 

individuals who are social approval-oriented strive to display effort, virtuous intentions, 

and personal commitment. For interactive athletes, effort and commitment are likely 

viewed through a team perspective, while effort and commitment appear to be more 

individualized for coactive athletes. 

Urdan and Maehr (1995) have noted that differences exist according to situational 

characteristics such as the type of goal, the values of the targets of social goals, the 

meaning of the social goal and the coordination of social goals with other goals. It is 

apparent that these characteristics vary among interactive and coactive sport participants. 

For example, a goal such as social approval may be more salient for £in interactive athlete 

who joins a team (i.e., sport in-group). Thus, what is important to teammates becomes 

important to the individual. For coactive athletes, peer approval may not be as salient a 

factor; choices are largely dependent on individual preferences. The meaning of the 

situation for a coactive athlete would depend on individual effort and success while 

perception of the experience for an interactive team member would appear to be viewed 

in a collective manner. For instance, a football player may score three touchdowns and 

make ten tackles yet not feel successful due to his team's loss. 

Additionally, differences exist with regard to social status, fan support, equipment 

and facility use, and budget expenditures. Interactive athletes have more exposure in 

product advertising (e.g., Michael Jordan-shoe commercials, Deion Sanders-food 
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commercials). Coactive athletes are seldom selected for the marketing of products due to 

lack of public familiarity with specific sports and their respective sport participants. For 

coactive sports such as tennis and cross-country, space for the accommodation of fans 

represents a minute percentage of stadium capacities for basketball, baseball, and football 

supporters. Professional interactive sport athletes also sign contracts to participate and 

are paid for competing while many coactive sport athletes are rewarded for their time and 

commitment only upon winning and/or maintaining an elite status. Finally, whereas the 

discussion of salary caps for several interactive team sports has become a controversial 

issue, it is not even a consideration for coactive sport athletes because coactive sport 

athletes are more likely to depend on sponsors for their income. In contrast, salaries for 

interactive sport athletes are provided through the sport organization itself 

For adolescents and teenagers in their formative years, social status and rewards 

are obtained easier through interactive sport participation, while coactive participation 

relies more on an intemal drive and "love for the game." Consequently, in order to 

explore the existence of social influences on achievement motivation, it is necessary to 

examine motivational characteristics of interactive and coactive sport athletes. 

Sport-Related Research 

Kamal, Alharoun, Metuzals, and Parsons (1985) examined extrinsic and intrinsic 

motivational orientations of interactive and coactive athletes. They found that intrinsic 

motivation was more prevalent than extrinsic motivation in both groups, but the mean 
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response for intrinsic motivation of the skiers was greater than that of the basketball 

players. In addition, 25% of the skiers participated for health reasons, whereas 40% of 

the basketball players reported participating for personal enjoyment of the sport itself 

Components of achievement motivation theories have not been applied to sport 

research regarding comparisons among interactive and coactive sport athletes. The nature 

of each type of activity is conducive to the study of goal orientations. Specifically, the 

variance in levels of interaction among the interactive and coactive team members 

warrants investigation of social goals. Examining achievement motivation characteristics 

of basketball players and cross-country mnners allows for the exploration of possible 

social influences in sport participation and motivation. 

Summary 

Goal perspective research in sport psychology has been primarily based on task-

and ego-goal orientations (Nicholls, 1984, 1989). Surprisingly, where Maehr and 

Nicholls' (1980) earlier theoretical framework included the presence of social goal 

orientations, Nicholls (1984, 1989) omitted the influence of social goals in his later work. 

Urdan and Maehr (1995) and Hayashi (1996) have encouraged the inclusion and detected 

the presence of socially oriented motivation, respectively. The theoretical framework of 

Maehr and Braskamp (1986) appears to offer sport psychology researchers with an 

opportunity for a comprehensive examination of achievement motivation that accounts 

for personal incentives (e.g., social, task, ego goals), as well as sense of self and 

perceived options components. Finally, the various characteristics of interactive and 
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coactive sport activities suggest possible differences regarding achievement motivation of 

participants, particularly with regard to social goals. Therefore, the purpose of this study 

was to examine achievement motivation among interactive and coactive sport participants 

utilizing the theoretical framework of Maehr and Braskamp (1986) including social 

aspects of motivation. 
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CHAPTER ffl 

METHOD 

Subjects 

The sample was comprised of male and female individuals currentiy participating 

in a high school athletic program within the Lubbock Independent School District (LISD). 

The criteria for an individual's inclusion in this study consisted of the following: 

(a) sophomore or junior grade level; (b) participation in interactive (i.e., basketball) or 

coactive (i.e., cross-country) sports; and (c) a minimum of one year of high school athletic 

experience (i.e., classified as a member of his/her respective team for at least one season). 

With the assistance of Greg Sherwood, the Lubbock Independent School District Athletic 

Director, and the respective coaches of each sport, six basketball players (three females, 

three males) and six cross-country mnners (three females, three males) were selected. 

Each participant was classified into one of four subgroups (i.e., female basketball, female 

cross-country, male basketball, and male cross-country). 

Design 

The present study examined achievement motivation among high school athletes 

based on Maehr and Braskamp's (1986) personal investment theory. This theory 

addresses the meaning of a particular situation to the individual. Specifically, tiiis study 

explored the nature of personal incentives, sense of self, and perceived options among 

interactive (i.e., basketball players) and coactive (i.e., cross-country mnners). 
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An interview format was chosen for the current study because the researcher 

believed it to be the most appropriate for answering the research questions of this study. 

The interview format represents a procedure that yields descriptive data through written 

and spoken words and behaviors (Bogdan & Taylor, 1975). Additionally, the investigator 

can examine selected constmcts and contexts in depth as the collected data are not bound 

by predetermined categories of assessment (Patton, 1990). Finally, this method of data 

collection allows participants to express their experiences and interpretations from their 

own viewpoint rather than that of the researcher (Bredemeier et al., 1991). 

Concems have arisen regarding the tmstworthiness of using an interview format. 

Acceptance of an interview method can be obtained through the establishment of 

credibility (e.g., the compatibility of the actual thoughts and interpretations of 

respondents with those that are attributed to them by the investigator) and confirmability 

(e.g., the establishment of objectivity) (Erlandson, Harris, Skipper, & Allen, 1993). 

Erlandson et al. (1993) proposed that credibility could be verified through member checks 

during which the respondents may correct errors of facts or the interpretations of the 

researcher. Furthermore, confirmability may be accomplished through a confirmability 

audit during which an external reviewer attempts to duplicate the investigator's findings 

and interpretations of the data. Sport researchers have found this methodology useful in 

examining coping strategies (Gould, Eklund, & Jackson, 1993; Gould, Finch, & Jackson, 

1993), competitive cognition (Eklund, 1994), perceptions of experience and affective 

experiences of female coaches (Weiss, Barber, Sisley, & Ebbeck, 1991), and the sources 
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of sport enjoyment and stress (Scanlan, Ravizza, Stein, 1989). Recently, Hayashi (1996) 

utilized an interview format to investigate achievement motivation among Anglo-

American and Hawaiian physical activity participants. 

The characteristics of the present study rendered it conducive to the use of semi-

stmctured interviews. Although the personal investment theory (Maehr & Braskamp, 

1986) has been examined in business, educational, and exercise domains (e.g., Shwalb, 

Shwalb, Hamisch, Maehr, & Akabane, 1992; Tappe, Duda, & Menges-Ehmwald, 1990), 

this study represented an initial and exploratory attempt to examine personal investment 

in the sport domain. Additionally, few studies have investigated motivational differences 

among interactive and coactive sport participants (Kamal et al., 1985) and virtually no 

research has been found examining achievement motivation among different types of 

athletes. Finally, due to the relatively new emergence of the personal investment theory 

in motivational research, a valid and reliable quantitative measure for assessing this 

theory in the sport setting does not presently exist. 

Thus, the current study was non-experimental and was based on Maehr and 

Braskamp's (1986) personal investment theory. Specifically, this study was based on a 

positivistic paradigm and incorporated a semi-stmctured interview format followed by a 

content analysis of the data. 
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Interview 

The data collection process of this study consisted of 45-60 minute interviews 

designed to answer questions regarding achievement motivation among interactive and 

coactive sport participants. Specifically, the interviews explored individuals' personal 

incentives, sense of self, and perceived options components of the personal investment 

theory (Maehr & Braskamp, 1986) based on past research utilizing a similar methodology 

(e.g., Gould, Finch, & Jackson, 1993; Scanlan, Ravizza, & Stein, 1989; Weiss, Barber, 

Sisley, & Ebbeck, 1991). 

The researcher acquired the necessary skills for conducting interviews through 

interactions with her thesis advisor who has conducted similar studies involving an 

interview format. Prior to the interviewing of participants, the researcher was trained to 

conduct interviews, use elaboration and clarification probes, and code and analyze data. 

After training, the researcher conducted a pilot interview with a college student in the 

presence of her thesis advisor who evaluated her performance, provided feedback, and 

offered suggestions for improvement. The researcher then conducted an audiotaped pilot 

interview with a current high school athlete. Her thesis advisor listened to the audiotape 

and completed necessary evaluatory procedures. 

Before the actual interview, each participant completed a background information 

questionnaire denoting age, grade level, gender, ethnic background, and previous and 

current sport participation information. This information was used to determine 

motivational characteristics of subgroups of participants. The background questionnaire 

is included in Appendix A. 
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The subsequent development of the interview protocol was based on the 

investigator's training and previous work of researchers (e.g., Maehr & Braskamp, 1986). 

Each interview consisted of three sections. The first section provided the respondent with 

introductory information such as the researcher's name, the purpose of the study, and the 

assurance of anonymity through assignment of a code number (i.e., pseudonym). The 

next section included questions based on the subject's sport participation (i.e., 

descriptions of experiences that either did or did not result in feelings of success, pride, 

and satisfaction). These questions were followed by probes such as "Would you please 

elaborate on that?" and "Let me repeat what you just said so I can get your exact 

thoughts." The final section was conclusive in nature seeking additional comments and 

clarification of previous responses, allowing for any questions the subject might have 

(i.e., member check), and expressing gratitude for the subject's participation. The 

interview schedule is included in Appendix B. 

Procedure 

Greg Sherwood (LISD Athletic Director) was contacted by both the researcher 

and her thesis advisor and informed of the purpose and nature of the study. Mr. 

Sherwood provided the researcher with information regarding the procedures necessary 

for conducting this study and for soliciting participants. The researcher and Mr. 

Sherwood met to discuss the specific number and type of participants as well as dates and 

times for the interviews. Mr. Sherwood notified the head coaches of the respective cross-
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country and basketball programs and informed them of the research project to be 

conducted. The researcher followed up initial contact with a phone call to each coach 

explaining procedures for the solicitation of participants and the collection of data. 

Informational meetings were arranged with the researcher, respective coach, and potential 

participants in attendance. At these meetings, the researcher provided general 

information about the research project and distributed the informed consent forms to 

interested athletes. The researcher contacted each coach approximately two days later to 

secure participants for the study. 

Those who chose to participate were contacted through the coaches to arrange a 

convenient date, time, and location for the interview. The researcher obtained permission 

to audiotape the interview. The interviews were conducted in a quiet, comfortable, and 

familiar environment at the participant's school campus. 

Data Analysis 

The data was analyzed through content analyses of each of the four subgroups 

(i.e., female basketball players, male basketball players, female cross-country mnners, 

and male cross-country runners). Specifically, the influence of personal incentives, sense 

of self, and perceived options among the subgroups was examined. The procedures for 

the content analyses of the present study was based on the work of other sport psychology 

researchers (e,g., Bredemeier et al., 1991; Gould et al., 1993; Scanlan, Ravizza, & Stein, 

1989; Weiss et al., 1991). 

36 



The first step in the analysis of data consisted of the transcription of each 

interview by the investigator. Next, the investigator and her thesis advisor independently 

read the transcriptions until they became familiar with them. Each researcher then 

selected and identified appropriate raw data themes (i.e., quotes) of each participant's 

interview based on the nature of the present study. Finally, both researchers reached a 

consensus regarding the final selection of raw data themes for each interview. If a 

discrepancy existed, each coder provided a rationale for their selection of the particular 

theme in question and the researchers conferred until an agreement was reached. 

The second step in the analysis process was the assessment of the nature of 

personal incentives, sense of self, and perceived options and the interaction among 

interactive and coactive male and female sport participants. Each analysis began with the 

selection of the appropriate raw data themes (e.g., quotes from female basketball players, 

quotes from male cross-country mnners) by the coders followed by the categorization, 

clustering, and labeling of similar raw data themes into lower order themes. These lower 

order themes were then clustered into higher order themes. Finally, similar higher order 

themes were combined into major categories that met the following three criteria as 

developed by Scanlan et al. (1989): (a) all individual themes which together comprise the 

major category must be inclusive (capture the previous lower order themes); (b) all 

individual themes which together comprise the major category must be mutually 

exclusive (distinct from each other); and (c) a higher order theme must capture most of 

the lower order themes, leaving as few unclustered lower order themes as possible. 
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Consensus validation between the two coders for each category level (e.g., lower 

order themes) was established before proceeding to the next iterative level (e.g., higher 

order themes). At the conclusion of all analyses, an extemal reviewer conducted a 

confirmability audit to verify the actions and conclusions of the coders. Specifically, this 

individual randomly selected various raw data themes and clustered them into lower and 

higher order themes, and then categorized them into the final major categories. In order 

for the analysis to be considered acceptable, the extemal reviewer's coding must replicate 

the coders' decisions approximately 80% of the time. The results of the confirmability 

audit yielded a reliability level of 80% for the interactive and coactive female groups and 

72% for the interactive and coactive male groups. 
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CHAPTER IV 

RESULTS 

The results of the content analysis of the interactive (basketball) and coactive 

(cross-country) male and female groups will be presented individually. The findings of 

each analysis are reported based on the research questions of the present study. 

Specifically, the results of the individuals' definitions of positive (e.g., successful, proud) 

and negative (e.g., unsuccessful, not satisfied) experiences in basketball and cross-country 

are presented. These results addressed the research questions which examined the nature 

of personal incentives, sense of self, and perceived options of interactive and coactive 

male and female sport athletes. 

Interactive Male Group 

Background Information 

The three interactive male participants were ages 16 or 17 (M=16.3 years) and 

were Anglo-American. Participant #3 was a high school junior who has been competing 

in basketball for ten years. This past season he played on the junior varsity and varsity 

teams. He did not compete in any other sports throughout the year but had previously 

competed in baseball for ten years and football for three years. Participant #6 was a high 

school sophomore who has played basketball for seven years. He participated at the 

sophomore and junior varsity levels this year. In addition, he did not participate in any 

other sports this year. He previously competed in football for three years and played 
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football as a freshman. Participant #9 was also a high school sophomore and competed 

on the junior varsity team. He has competed in basketball for six years. Similar to the 

other interactive participants, he did not compete in any other sports throughout the year. 

He competed in football, track, and baseball for two years when he was in junior high. 

Positive Experiences in Basketball 

The findings of the content analysis of individuals' perceptions of positive 

experiences in beisketball revealed two major categories. These categories represented the 

personal incentives and sense of self of the interactive male participants. Figure 4.1 

provides an example of the data analysis process through a schematic representation of 

positive experiences in basketball for males. The frequency distribution of the raw data 

themes are presented in Table 4.1. 

Personal Incentives 

The personal incentives category was characterized by individuals' definitions of 

positive experiences in sport. Specifically, this category was comprised of task, ego, and 

social incentives. Interactive male participants perceived positive experiences in 

basketball when it included a task orientation. The task incentive was defined by effort, 

improvement, fun and enjoyment, and task mastery. For example, positive experiences 

were reported by respondents when they demonstrated high effort as, "[I felt successful] 

Just to know that we tried our hardest..." Improvement in performance evoked similar 
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results. For instance, "[I felt good because] we came out in the third quarter and we 

started playing... started playing better." Interactive males also regarded participation as a 

positive experience because it was fun as, "[I felt successful because of the] overall 

dominance it really felt like. It was a lot of fun." Finally, participants perceived 

satisfaction in basketball upon the demonstration of task mastery. For example, "....if 

you're basic in everything you do and fundamental, then you'll... you'll usually prevail and 

so I felt really proud and satisfied..." 

Positive experiences in basketball were also defined based on ego-oriented 

incentives that included achievement, positive social comparison, recognition, and 

winning. Interactive male participants enjoyed playing basketball when it contributed to 

perceptions of achievement. For example, "[I felt good when] I was one of the leading 

scorers on the team," Additionally, positive social comparison evoked perceptions of 

success as, "[I felt successful because] nobody really came close to us the whole year 

except for the one loss..." Positive experiences were also related to recognition. For 

instance,"... it's just the greatest feeling in the world when someone comes up and says 

that [you were unconscious] to you because I mean, you know, you were... you were it as 

far as the game goes. There's nine other guys out there they could have been watching but 

they were watching you." Finally, winning contributed to positive perceptions of 

participation as, "[I felt successful because] in seventh grade we won the MOB [Monterey 

Optimist Basketball League] championship." 

Social incentives such as teamwork, team unity, contribute to team, social 

approval, and social support were also associated with positive experiences in basketball. 
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Players enjoyed participation due to the existence of teamwork. For example, "[I felt 

successful because it was] an overall team effort." Respondents reported similar 

experiences when they perceived team unity as, "[I felt successful because] the team got 

along real well... everybody just enjoyed being around each other basically." 

Contributing to the team resulted in positive perceptions of participation in basketball. 

For instance, "[I felt successful because] I had like seven steals so that made me feel good 

'cause each time I had a steal it usually tumed into a layup for somebody on my team." 

Interactive male participants found pleasure playing basketball as a result of perceptions 

of social approval as, "[I felt good because] there was a bunch of my parents' friends that 

I've known forever, you know, kinda like second and third parents and stuff And uh they 

came up to me after the game and they just said 'That was unbelievable, you know, you 

were unconscious.'" Finally, social support contributed to perceptions of positive 

experiences in sport. For example, "I mean it's just more fun and stuff [when you have 

more friends on the team] and... because it's easier, you know. You feel like you get more 

encouragement and stuff because, I mean, you just know, you know, if you have a bad 

game or something if you don't have any friends, there's really not going to be anybody 

there to pick you back up or anything like that," 

Sense of Self 

The sense of self category was characterized by individuals' perceptions and 

feelings regarding who they are. Specifically, this category consisted of the higher order 
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themes of sense of competence, self-reliance, and self-identity. Interactive male 

participants found pleasure playing basketball when they perceived high levels of 

competence. The sense of competence theme was defined by competence, confidence, 

and playing time. For example, positive experiences were reported by respondents when 

they perceived that they were competent in basketball as, "[I felt proud and satisfied 

when] They started to let me play point guard because nobody else could get the ball up 

the court." In addition, confidence in one's ability lead to perceptions of positive 

experiences. For example, "[I felt successful because] You keep getting more confidence 

and it makes you want to try harder." Finally, male basketball players perceived that 

playing time was direcUy proportional to ability and subsequently, enjoyed participation 

when they experienced more playing time. For example, "I like playing on the 

sophomore team better 'cause I get to play the whole game and everything." 

Self-reliance or the perception of one's ability to control his own destiny 

contributed to perceptions of positive experiences in basketball. After experiencing a 

loss, the perception of control over performance resulted in positive expectations of 

future participation in specific and similar situations. For example, "[We] talked about 

what we could've done better and stuff because we knew that we were going to get 

another chance at 'em..." 

The perception of one's social or cultural group and its expectations (i.e., 

self-identity) was characterized by part of team and affiliation. Being part of a team 

resulted in positive perceptions of basketball participation. For instance,"... you were 

really proud to be a part of that team because of all the success that you had." Pleasurable 
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experiences also resulted from affiliation as, "[I have improved] 'Cause my like playing in 

the summers and stuff.. I just... I have more friends who play basketball..." 

Negative Experiences in Basketball 

The findings of the content analysis of individuals' perceptions of negative 

experiences in basketball revealed two major categories. These categories represented the 

personal incentives and sense of self of the interactive male participants. Figure 4.2 

provides an example of the data analysis process through a schematic representation of 

negative experiences in basketball for males. The frequency distribution of the raw data 

themes are presented in Table 4.2. 

Personal Incentives 

Indications of task, ego, and social incentives were related to negative experiences 

in basketball. The task-oriented theme was comprised of lack of effort which evoked 

perceptions of lack of success. For example, "[I did not feel successful in] junior high 

'cause we had a real good team and our coach was pretty good but sometimes in practice 

we'd goof around just 'cause we were all such good friends and we.... I mean we wouldn't 

go at it as hard as we should've." 

Ego incentives such as lack of achievement, negative social comparison, lack of 

recognition, and losing contributed to negative perceptions in basketball. For example, 

respondents did not enjoy participation when it was associated with a lack of achievement 

as, "I was kinda mad at myself for not goin' out no matter who it is or who you're playin' 

44 



with, just not playin' at the level you usually do just because it's a different team." In 

addition, negative social comparison resulted in negative perceptions of participation. 

For example, "I was discouraged about getting.... I mean I didn't expect us to do well in 

that tournament at all..." Negative experiences were also influenced by the ego incentive 

of lack of recognition as "[I did not feel successful when] we all realized that we 

should've worked twice as hard just so we could've been to the championship and so 

people would've known that we were a good team... and people really didn't think that 

after we lost." Finally, participants reported unpleasant experiences after losing a contest. 

For instance, "[I did not feel proud when] we let the lead slip away and they came back 

and beat us." 

Social incentives related to negative perceptions of participation were lack of 

teamwork, lack of team unity, letting team down, lack of complete team, lack of 

teammates' effort, dependence on others, lack of respect from others, and lack of social 

approval. Perceptions of a lack of teamwork resulted in negative experiences as, "[I did 

not feel proud when] everybody kinda tried takin' it on their shoulders and tried to be the 

star but nobody could." Lack of team unity evoked similar results. For example, "[I did 

not feel proud because] we just started falUng apart." Negative experiences in basketball 

followed perceptions of letting the team down. For instance, "[I did not feel good 

because] I knew in my heart that uh I could score at least four points sometime in the 

game. I just felt really bad about myself because I had... I mean, I let the team down." 

Respondents did not enjoy participation when there was lack of the complete team as, "I 
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had the feeling we were missing what those guys brought to the team... everybody has 

their role and uh... and everybody brings their own special qualities to the team.... without 

those certain guys, you know, um it just wasn't complete." Perceptions of lack of 

teammates' effort negatively affected experiences in basketball. For example, "[I did not 

feel good because the players on the sophomore team are] just kinda out there. They 

don't work as hard or anything like that." Similar experiences resulted from dependence 

on others as, "[I did not feel proud because] all of a sudden one of our players moved 

away and so we kinda felt like, you, know, we don't care anymore.... just makes you 

regret kinda giving up the last part of the year after one guy moved away." Additionally, 

lack of respect from others contributed to perceptions of lack of success. For instance, "[I 

did not feel successful because] we knew we were good and we just didn't show it to 

other people and so people didn't, you know, respect us in that way." Finally, participants 

reported negative perceptions of experience in basketball due to lack of social approval. 

For example, "[I did not feel successful because] everybody really knew that we just 

didn't try hard, so I mean it was just the gut feehng that you have when something goes 

wrong...." 

Sense of Self 

The sense of self category was defined by a sense of competence and self-reliance. 

Negative perceptions of participation in basketball were influenced by components of 

individuals' sense of competence such as lack of confidence, overconfidence, and lack of 

46 



playing time. Interactive male participants found that participation lead to negative 

experiences when it resulted in lack of confidence. For example, "[I did not feel 

successful when] I was, you know, so worried that I'd mess up or something like that and 

I'd just totally ruin my chance...." Overconfidence contributed to similar experiences as, 

"[I did not feel successful] 'cause we didn't take them real seriously and it was a mistake 

not to do that." Finally, participants perceived that lack of playing time corresponded 

with low ability and thus, resulted in negative perceptions of participation in basketball. 

For instance, "[I did not feel successful because] I never got to play or anything. I mean I 

was just pretty much didn't care...." 

Negative experiences in basketball related to self-reliance resulted from 

perceptions of lack of control. For example, "[I did not feel successful because] I didn't 

really want to work as hard or anything to get better or anything 'cause I knew that it 

didn't really matter." 

Perceived Options 

The nature of the perceived options of the interactive male participants of this 

study are reported based on individuals' participation in activities other than sport and the 

determinants of one's participation in sport, or the available altemative activities. The 

frequency distribution of these altemative activities and determinants are presented in 

Table 4.3. 
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Other Activities 

The altemative activities that were perceived to be accessible and acceptable for 

the interactive male participants were church, school, and work. Church activities were 

characterized by Sunday school. Fellowship of Christian Athletes, and youth groups. 

Examples of school activities were National Honor Society and Academic Decathlon. 

Determinants 

The interactive males also identified that one's participation in sport or an 

available altemative activity was determined by religion, affiliation, finances, fun, future 

opportunities, grades, and time. Participants considered religion to be a determinant as, "I 

consider God the center of my life so I wouldn't put anything else more important than 

that." Affiliation also influenced participation in chosen activities. For example, 

"Everybody else played so you kinda played, you know." In addition, finances aided in 

decisions regarding participation because work was seen as a method to "fund the two 

number one things in my life..." Finally, participation in activities was related to future 

opportunities. For instance, "those [National Honor Society and Academic Decathlon] 

are more important in the long mn because a college could help me get a job and stuff for 

the future," 
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Interactive Female Group 

Background Information 

The three interactive female participants were all sixteen years of age. Two of the 

participants were Anglo-American while one was Hispanic-American. Participant #1 was 

a high school junior who played on the junior varsity team this past season. She has 

played basketball for eight years and does not compete in any other sport throughout the 

year. She previously competed in tennis and soccer for five years at the junior high level. 

Participant #4 was a high school sophomore who played on the junior varsity basketball 

team and has played for seven years. She also competed on the varsity soccer team this 

past year and has been playing soccer for eight years. She had previously played tennis 

for two years during junior high. Participant #7 was also a high school sophomore and 

she participated on the junior varsity team. She previously competed in softball, 

volleyball, and track while she was in junior high. 

Positive Experiences in Basketball 

The findings of the content analysis of individuals' perceptions of positive 

experiences in basketball revealed two major categories. These categories represented the 

personal incentives and sense of self of the interactive female participants. Figure 4.3 

provides an example of the data analysis process through a schematic representation of 

positive experiences in basketball for females. The frequency distribution of the raw data 

themes are presented in Table 4.4. 
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Personal Incentives 

The personal incentives category was comprised of task, ego, and social 

incentives. Interactive female participants reported positive perceptions of participation 

when it involved a task orientation. Task incentives included fun and enjoyment, effort, 

improvement, and task mastery. Respondents noted positive experiences when playing 

basketball was associated with fun and enjoyment. For example, "[I felt successful 

because] it was really a high moment. The whole game was because it was just, just fun." 

Demonstration of effort also contributed to positive perceptions of experience as, "[I felt 

proud when] I'd work as hard as I could in practice to try to push them [the varsity team 

members] to do their best..." Additionally, opportunities for improvement resulted in 

similar perceptions. For instance, "[I felt proud because] we had improved a whole lot 

just all around game, team... teamwise, um each other person with their attitude..." 

Finally, positive experiences occurred when female players displayed task mastery. For 

example, "I felt proud of myself because I accomplished it, finally getting my shots back 

in. I felt better of myself" 

Ego incentives that resulted in positive perceptions of participation in basketball 

were winning, achievement, recognition, and positive social comparison. Winning 

contributed to successful experiences as, "[I felt successful when] we won the varsity 

high school basketball toumament." Interactive female participants enjoyed playing 

basketball when it was associated with achievement. For instance, "I felt proud and 

satisfied when Coach Hunt started calling me in, like taking some of the varsity spots 

during practice." Recognition resulted in positive experiences as, "[I felt successful 
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because] We got first place and we just really felt good about it ourselves because of 

that." Finally, positive social comparison provided similar perceptions of success. For 

example, "[I felt successful because it] made you feel good that there was only one team 

that could stop you." 

Social incentives that contributed to positive perceptions of participation in 

basketball were pleasing others, social support, teamwork, team unity, represent school, 

and contribute to team. Pleasing others and social support were interrelated and resulted 

in pleasant experiences in basketball. For example, "[In regard to positive perceptions of 

promotion to the varsity team].... when people are there I think it seems like they're really 

supporting you and you want to do good to, you know, thank them for their support for 

being there..." Respondents perceived success in basketball when it involved teamwork 

as, "[I felt successful because] we all came together finally, started making the shots go 

in, and working as a team, and mnning all the plays together." Team unity resulted in 

similar perceptions of participation. For instance, "[I felt successful because] we 

depended on each other to get us through this because it was varsity and so that's how I 

felt. I felt closer to my teammates." Positive experiences in basketball were associated 

with representing one's school in an effective manner. For example, "[In regard to 

beating a rival team in the participant's last game and on the participant's home court] I 

think if you play here it's like saying, you know, you can't give up your ground... You 

have to take up for your school and your name Monterey." Finally, female basketball 

players enjoyed participation when they perceived contribution to the team as, "[I felt 
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good because] On JV I felt I had a greater role starting for my team. I felt wanted, you 

know." 

Sense of Self 

The sense of self category was characterized by individuals' perceptions and 

feelings regarding who they are. Specifically, this category included sense of 

competence, self-identity, and goal-directedness. In relation to positive experiences in 

basketball, interactive female participants' sense of competence was comprised of 

confidence. For example, "[I felt proud and satisfied because] I think we just got it in our 

minds that we were gonna win and do everything we could to do it so..,." 

The sense of self category also included self-identity or the perception of one's 

social or cultural group and its expectations. Factors of self-identity that contributed to 

positive experiences in basketball were affiliation and part of team. Interactive female 

participants enjoyed participation when it was associated with affiliation as, "[I felt good 

because] most of my teammates from last year were on varsity and um I was getting to 

workout with them again..." Additionally, positive results occurred when participants 

perceived being part of a team. For example, "[I felt proud and satisfied because] It's 

[promotion to the varsity team] important to me 'cause it just makes me feel like I'm part 

of somebody... you just want to be in the crowd." 

Finally, participants perceived experiences in a positive manner when it involved 

the ability to set goals and organize behavior according to these goals. Although 
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participants may have experienced failure such as being in a slump, they had positive 

expectations for future outcomes of participation. For instance, "Um I think about what I 

need to do to make it better." 

Negative Experiences in Basketball 

Two major categories emerged from the analysis of individuals' perceptions of 

negative experiences in basketball. These categories represented the personal incentives 

and sense of self of the interactive female participants. Figure 4.4 provides an example of 

the data analysis process through a schematic representation of negative experiences in 

basketball for females. The frequency of the raw data themes are presented in Table 4.5. 

Personal Incentives 

Negative experiences in basketball were related to task, ego, and social personal 

incentives. Task incentives were characterized by lack of fun and enjoyment, lack of 

effort, lack of improvement, lack of task mastery, and playing in a "slump". Interactive 

female participants reported negative perceptions of participation due to lack of fun and 

enjoyment. For example, "[I did not feel good because] I didn't think I wanted to play 

anymore.... I just didn't love the sport anymore...." Lack of effort also contributed to 

negative experiences in basketball as, "[I did not feel proud and satisfied when] I would 

just walk down the court and stuff like that. I didn't try my hardest." Similar experiences 

resulted from perception of lack of improvement. For instance, "[I did not feel proud and 
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satisfied when] they split us up and so we'd practice with ourselves so we couldn't really 

get any better." In addition, female basketball players did not enjoy participation when 

they perceived lack of task mastery as, "[I did not feel good because] I wasn't making my 

shots at all and then I wasn't shooting at that point." Finally, playing in a slump lead to 

negative experiences in basketball. For example, "[I did not feel successful because] I 

was in a slump, a real big slump shooting-wise and everything-wise and uh it was hard 

for me to get back up to playing well and stuff" 

Ego incentives such as losing and negative social comparison also contributed to 

perceptions of negative experiences in basketball for females. Participants reported 

perceptions of lack of success after losing a contest. For instance, "[I did not feel 

successful when] we lost.... We beat them really bad and they came back and beat us the 

last time, the last home game." Additionally, negative social comparison resulted in 

unpleasant experiences of participation as, "I had beaten most of these girls every time I'd 

ever played them and I was kinda embarrassed that we lost so bad." 

Social incentives that resulted in negative perceptions of participation were lack 

of teamwork, lack of team unity, lack of contribution to team, and letting others/team 

down. Respondents reported negative experiences when participation was associated 

with lack of teamwork as, "[I did not feel successful when the team players were] not 

doin' what they're supposed to be doin'... Just goin' crazy." Participants reported 

unpleasant experiences when playing basketball was characterized by lack of team unity. 

For example, "[I did not feel proud and satisfied because] We're like, we didn't play that 

good and then we get down on each other." In addition, perceptions of lack of 
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contribution to the team enhanced negative experiences of participation. For instance, "[I 

did not feel successful because I was] getting the ball stolen, um not making good shots, 

and not playing as a team player." Finally, participants cited similar experiences when 

they perceived they were letting the team down as, "[I did not feel successful because] I 

thought I let the team down 'cause I couldn't perform to my best of my ability." 

Sense of Self 

The sense of self category consisted of sense of competence and self-reliance. 

Individuals' sense of competence was defined by overconfidence, lack of confidence, lack 

of competence, and lack of playing time. Negative perceptions of participation in 

basketball resulted from overconfidence as, "[I did not feel proud and satisfied because] I 

think we kinda had in our minds this was going to be an easy game. We don't have to 

work real hard. We're going to win anyway." Lack of confidence contributed to similar 

perceptions. For example, "[I did not feel proud and satisfied because] if I got the ball, I 

just hoped I didn't mess up." Respondents were not pleased with participation in 

basketball when they experienced lack of competence. For instance, "[I did not feel 

good] because I wasn't like a good basketball player... I wasn't good at it." Finally, 

negative experiences resulted from lack of playing time as, "[I did not feel proud and 

satisfied because] sitting on the bench kinda depressed you when you thought that you 

could get in there and you could do something for the team...." 

Self-reliance consisted of the lower order themes of lack of control and lack of 

motivation. Participants reported negative experiences in basketball when they perceived 
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lack of control. For example, "[I did not feel successful because] I was feeling really bad. 

I was really sick that game and I couldn't do anything about it." Lack of motivation also 

contributed to unpleasant experiences as, "[I did not feel good when] I just kinda had a 

careless feeling. Oh, it doesn't matter if I do good or not." 

Perceived Options 

The nature of the perceived options of the interactive female participants of this 

study are reported based on individuals' participation in activities other than sport and the 

determinants of one's participation in sport, or the available altemative activities. The 

frequency distribution of these altemative activities are presented in Table 4.6. 

Other Activities 

The altemative activities that were perceived to be accessible and acceptable for 

the interactive female participants were church, academic, ethnic, school, and volunteer 

services, and work. Specifically, church activities included youth groups. Fellowship of 

Christian Athletes (FCA), and Young Life. School activities consisted of Texas 

Association of Future Educators, National Honor Society (NHS), Future Business 

Leaders of America, Student Council, and Latin Club. Volunteer services involved 

working with Special Olympics. 
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Determinants 

The interactive females also identified that one's participation in sport or an 

available altemative activity was determined by personal growth, religion, affiliation, 

future opportunities, fun, time, finances, and opportunities to help others. Participants 

chose activities based on potential for future growth. For instance, "I work... to like give 

me some more responsibility." Religion also influenced selections of activities. For 

example, "I chose FCA and Young Life 'cause that had to do with God. I wanted to 

become more um closer to God." Affiliation was also a determinant for participation as, 

"„. if my friends are in it, then I'll do it because I... I like to hang out with my friends and 

it's just a lot more fun if you have... you know people in the organizations." Another 

reason for choosing certain activities was related to future opportunities. For instance, "[I 

participate in NHS] because it's important. I mean, like for college and stuff" 

Coactive Male Group 

Background Information 

Three coactive male participants were between the ages of 16 and 17 (M=16.3 

years). Two of the participants were Anglo-American and one of the participants was 

Hispanic-American. Participant #10 was a high school junior and had been mnning 

cross-country for two years. He competed on the varsity team this past season. He also 

ran track this year and has previously competed in football, basketball, baseball, 

wrestling, soccer, and swimming while attending junior high school. Participant #11 was 

also a high school junior and has mn cross-country for two years. In addition, he 
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competed on the varsity team this past season. He also competes in track and has been 

mnning track for five years. Participant #12 was a high school junior and varsity cross

country mnner who has been mnning cross-country for three years. He also competes in 

track at the varsity level. He previously competed in junior high baseball and football and 

played those sports for three years. 

Positive Experiences in Cross-Country 

The findings of the content analysis of individuals' perceptions of positive 

experiences in cross-country revealed two major categories. These categories represented 

the personal incentives and sense of self of the coactive male participants. Figure 4.5 

provides an example of the data analysis process through a schematic representation of 

positive experiences in cross-country for males. The frequency distribution of the raw 

data themes are presented in Table 4,7. 

Personal Incentives 

The personal incentives category was defined by task, ego, and social incentives 

which resulted in individuals' positive perceptions of their cross-country participation. 

Task incentives consisted of improvement, surpassed expectations, effort, task mastery, 

and ran good time. Participants experienced success when they perceived improvement 

as a result of participation. For example, "[I felt successful] because I did better than I 

usually would've done." Similar experiences resulted when participants perceived they 

had surpassed expectations. For instance, "[I felt successful because] I didn't do so bad 
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after all or as bad as I thought I was going to do." The demonstration of effort 

contributed to positive perceptions of participation as, "[I felt good] like every day after 

the workouts when, you know, you've pushed as hard as you could." Successful 

experiences in cross-country accompanied perceptions of task mastery. For example, "[I 

felt good because cross-country is] a good workout for in the spring, builds up a good 

base." Finally, coactive males enjoyed participation when they ran a good time as, "[I felt 

successful] 'Cause I was able to beat a time I wasn't sure I was going to be able to beat." 

Ego incentives that resulted in positive experiences in cross-country were positive 

social comparison, recognition, and achievement. Positive social comparison contributed 

to perceptions of success in participation. For example, "[I felt successful] when I beat 

two of the guys on the team I don't normally beat." Respondents were pleased with 

mnning cross-country when they were recognized during participation as, "[You feel 

better in a meet] if you're like in the front and everything, like other coaches and 

everything will know who you are when you mn...." Perceptions of achievement also 

contributed to pleasurable experiences. For instance, "[I felt good] 'Cause I came in the 

front. I was one of the first people coming in," 

Social incentives that resulted in positive experiences in cross-country were 

contribute to team, represent school, and social support for others. Contribution to the 

team evoked perceptions of success as, "[I felt successful because] I just tried to get the 

least amount of points for our team as I could." Positive experiences were associated 

with opportunities for representing one's school. For instance, "I was proud to, you know, 

represent our school in that way...." Finally, coactive male participants were pleased 
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with mnning cross-country when it involved social support for others. For example,"... I 

was kinda happy for him [my teammate] 'cause he had a good race... And since he was on 

my team... That improved our chances." 

Sense of Self 

The sense of self category was characterized by individuals' perceptions and 

feelings regarding who they are. Specifically, this category included the higher order 

themes of sense of competence, self-reliance, and goal-directedness. Coactive male 

participants experienced pleasure when they perceived high levels of competence in 

cross-country. Participants' sense of competence was comprised of confidence and 

competence. Positive perceptions of participation were associated with confidence of the 

cross-country mnners. For instance, "[I felt proud when] I worked out real hard, warmed 

up real good. I was focused on the race and I just... I knew I was going to do better than 

usual." Perceptions of competence also contributed to enjoyable experiences in 

cross-country as, "[I felt good because] I was pleased with how I did but... I finished and I 

was close to those guys and I was just like, 'Hey, I can mn with ya'll..." 

The perceptions of one's ability to control his destiny (i.e., self-reliance) also 

resulted in positive experiences in cross-country. Self-reliance was comprised of 

self-motivation and control. Positive perceptions of participation followed the 

demonstration of self-motivation as, "[People who want to mn cross-country have] 

self-motivation pretty much, self-drive." Coactive male participants experienced success 
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when they perceived they were self-reliant through control. For example, "[Regarding the 

district meet]... it was on the line... It all comes down to you got to have it all together that 

one meet." 

Goal-directedness was defined as the ability to set goals and organize behavior 

according to these goals. Specifically, cross-country mnners reported positive 

experiences when they perceived setting and achieving goals. For instance, "[I felt good 

because] Each week I set the goal a litUe higher so I like... most of the time I got the goal 

or went over the goal." 

Negative Experiences in Cross-Country 

Analysis of individuals' perceptions of negative experiences in cross-country 

revealed two major categories. These categories represented the personal incentives and 

sense of self of the coactive male participants. Figure 4.6 provides an example of the data 

analysis process through a schematic representation of negative experiences in 

cross-country for males. The frequency distribution of the raw data themes are presented 

in Table 4.8. 

Personal Incentives 

The personal incentives category for negative experiences in cross-country was 

comprised of task and ego incentives. Participation in cross-country resulted in negative 

experiences when it included the task incentives of lack of effort, lack of fitness, lack of 

improvement, ran slow time, failed to meet expectations, and lack of enjoyment. 
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Coactive male participants did not enjoy participation when it involved lack of effort. For 

example, "[I was not proud] 'cause I know I could've done better if I would've tried." 

Negative perceptions of participation also resulted from lack of fitness as,"... since you 

didn't work, you're out of shape. He's gonna beat you." In addition, coactive males 

perceived lack of success when they did not demonstrate improvement. For instance, "[I 

did not feel successful because] it's the middle of the season and I should be doing.,, 

improving every week but just for some reason that one meet I always.,.. I just probably 

go down a little bit." Similar perceptions were reported when participants ran a slow 

time. For example, "[I did not feel successful because] My time was real bad. It was like 

two minutes off" Failure to meet expectations also contributed to unpleasant perceptions 

of mnning cross-country. For instance, "[I did not feel good] 'Cause I knew I should've 

done better." Finally, negative experiences resulted from lack of enjoyment as, "[I am not 

satisfied] when the workouts really get hard. That's the only time I don't like it." 

An ego orientation characterized by losing, lack of recognition, negative social 

comparison, and lack of achievement contributed to negative experiences in 

cross-country. Losing negatively affected individuals' perceptions of participation. For 

example, "[I did not feel successful] when someone beat me that really shouldn't have or 

never has before." Coactive males did not enjoy participation when it involved lack of 

recognition as, "it wasn't exciting 'cause it was not like I won it or anything." Negative 

social comparison also evoked negative perceptions of participation. For instance, "I felt 

bad that I came behind everyone else I was supposed to beat." Finally, respondents cited 

an association between lack of achievement and lack of satisfaction with cross-country 
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participation as, "[I did not feel proud and satisfied because] that was the only meet that I 

didn't get in the top twenty." 

Sense of Self 

The sense of self category consisted of the higher order themes of sense of 

competence and self-reliance. The sense of competence theme included lack of 

confidence. Coactive male participants perceived negative experiences when 

cross-country involved lack of confidence. For example, "I really wasn't as pumped for it 

last year 'cause I didn't... we didn't really have that much of a chance of winning district 

and so I knew I wasn't going to qualify for regionals that year so I just kinda ran it like 

another meet." 

The higher order theme self-reliance was defined as the perception of one's ability 

to control his destiny. This theme consisted of lack of control and lack of motivation. 

Lack of control contributed to negative perceptions of participation as, "I always wanted 

to do real good but I was always kinda the average person just depending on who all was 

there is how you did, you know." Unpleasant experiences also resulted when participants 

were not motivated. For instance, "[I did not feel good because] during the race, I didn't 

really.... for a while, I didn't even care what place I came in." 

Perceived Options 

The nature of the perceived options of the coactive male participants of this study 

are reported based on individuals' participation in activities other than sport and the 

63 



determinants of one's participation in sport, or the available altemative activities. The 

frequency distribution of these altemative activities and determinants are presented in 

Table 4.9. 

Other Activities 

The altemative activities that were perceived to be accessible and acceptable for 

the coactive male participants were church, community, and work. Specifically, church 

activities consisted of youth group and Young Life. In addition, the community activity 

of Boy Scouts was perceived as an option for participation. 

Determinants 

The coactive males noted that one's participation in sport or an available 

alternative activity was determined by religion, fun and enjoyment, affihation, ability, 

family influence, future opportunities, and fitness. Affiliation influenced participation as, 

"I do that, you know, for the fellowship of it and, you know, be with my friends." 

Coactive males also participated in activities because of family influence. For example, 

"[I chose track and cross-country because of] my dad and my brother. They ran so I ran." 

The potential for future opportunities and fitness also determined participation. For 

instance, "[Running cross-country and track will] get you somewhere in college. It'll get 

you scholarships and also keeps you in shape." 
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Coactive Female Group 

Background Information 

The three coactive female participants were ages 15 or 16 (M=15.3). They were 

all Anglo-American. Participant #2 was a sophomore mnner on the junior varsity team 

and has competed for two years. She also mns junior varsity track and has experience of 

three years in that sport. She had previously competed in soccer for three years in a youth 

league before she entered junior high. Participant #5 was also a high school sophomore 

on the junior varsity team with two years of experience. She competed in track on the 

junior varsity team and has mn for four years. Participant #8 was a high school 

sophomore who ran on the varsity team this past season. She also competed in track at 

the varsity level. She has been mnning cross-country for two years and track for four 

years. She has previously competed in softball and hockey at the junior high level. 

Positive Experiences in Cross-Country 

The findings of the content analysis of individuals' perceptions of positive 

experiences in cross-country revealed two major categories. These categories represented 

the personal incentives and sense of self of the coactive female participants. Figure 4.7 

provides an example of the data analysis process through a schematic representation of 

positive experiences in cross-country for females. The frequency distribution of the raw 

data themes are presented in Table 4.10. 
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Personal Incentives 

Personal incentives that resulted in positive experiences for coactive female 

participants were identified as task, ego, and social incentives. Positive perceptions of 

cross-country participation were related to the task incentives of effort, improvement, fun 

and enjoyment, ran good time, completed task, and fitness. Coactive female participants 

reported pleasant experiences when participation was associated with effort as,"... it 

made me feel good because I knew I had been working and I wasn't slacking off or 

anything." In addition, perceptions of improvement and mnning a good time evoked 

similar experiences. For example, "[I felt good] because that was my best time and it 

had improved... it improved a lot over the whole season...." Female mnners also 

associated cross-country participation with enjoyment because "you really have to love to 

mn, I think, to mn cross-country." Participation resulted in positive experiences when it 

involved completion of a task. For example, "[I felt good] whenever we would have a 

really long workout and I would finish it." Finally, fitness contributed to perceptions of 

success. For instance, "I just felt good because I accomplished somethin' and I know I'm 

getting exercise when I'm doing it..." 

The higher order theme of ego incentive consisted of positive social comparison, 

recognition, and achievement. Coactive female participants reported pleasurable 

experiences as a result of positive social comparison as,"... then you feel like you really 

accomplished something 'cause not... you know, not everyone can say that they mn 

cross-country and do the workouts..." Recognition for performance contributed to 
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perceptions of success. For example, "[I felt successful because] They think, you know, 

pretty highly of you if you mn that or a lot." Finally, positive experiences in 

cross-country were associated with achievement. For instance, "[I felt successful 

because] I went on to Regionals, quaUfied." 

The social incentive of teamwork evoked positive perceptions of cross-country 

participation. For example, "[In regard to mnning workouts with a teammate],., we'd just 

kinda pull each other." 

Sense of Self 

The sense of self category was characterized by individuals' perceptions and 

feelings regarding who they are. Specifically, this category was comprised of sense of 

competence, self-reliance, and goal-directedness. Positive experiences resulted from 

factors of sense of competence such as confidence and competence. Participants reported 

pleasant experiences when mnning cross-country contributed to perceptions of 

confidence as, "[I felt successful because] I had to get top five to qualify.,, I just knew I 

had it and it was exciting." Similar experiences resulted upon demonstration of 

competence. For example, "And so it made me feel good because I knew, you know, at 

least I could do it once, I could do it more than once." 

Participation in cross-country resulted in positive experiences when participants 

perceived the ability to control their own destiny (i.e., self-reliance). Self-reliance 

consisted of the lower order theme of control. For instance,"... it makes you feel good if 
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you're mnning individually and you do good whereas most teams you're depending on 

other people to help you out.... you're just one on one with, you know, you and everybody 

else." 

Finally, goal-directedness which is defined as the ability to set goals and organize 

behavior according to these goals was associated with positive experiences in 

cross-country. Specifically, the setting and achieving of goals resulted in pleasant 

experiences for coactive female participants. For example, "I felt good because I set out 

for a goal and I had... I made my goal." 

Negative Experiences in Cross-Country 

The findings of the content analysis of individuals' perceptions of negative 

experiences in basketball revealed two major categories. These categories represented the 

personal incentives and sense of self of the coactive female participants. Figure 4.8 

provides an example of the data analysis of negative experiences in cross-country for 

females. The frequency distribution of the raw data themes are presented in Table 4.11. 

Personal Incentives 

The personal incentives category consisted of task, ego, and social incentives. 

Negative perceptions of cross-country participation were related to the task incentives of 

lack of effort, lack of improvement, ran slow time, and failed to complete task. 

Unpleasant experiences accompanied perceptions of lack of effort. For example, "[I did 

not feel proud and satisfied] if I didn't do my best." Lack of improvement produced 
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similar results as, "[I did not feel good] Just... just because of how I did. Um I just 

wanted to improve the whole year and then I had to leave the season with a... I guess 

kinda downfall since my time was so much worse." In addition, female cross-country 

mnners perceived a lack of success if they ran a slow time or did not beat a certain time. 

For instance, "[I did not feel successful because] I didn't beat my time from ninth grade so 

I was just real disappointed." Finally, respondents cited negative experiences in 

cross-country when they failed to complete a task. Specifically, "I didn't feel good about 

myself because I had to walk..." 

The ego incentives of negative social comparison, lack of recognition, and lack of 

achievement contributed to negative experiences in cross-country. Coactive females did 

not enjoy cross-country participation when it resulted in negative social comparison. For 

example, "[I did not feel successful because] I always felt like I was the last person to 

finish on my team." Perceptions of lack of success occurred when participants did not 

receive recognition for performance as, "[I did not feel successful because] I never got a 

medal." Finally, female cross-country participants reported similar experiences when 

they perceived lack of achievement. For instance, "[I did not feel proud because] my 

place wasn't very good." 

The higher order theme of social incentive was comprised of lack of social 

approval and let team/others down. Lack of social approval resulted in negative 

perceptions of cross-country participation as, "[I did not feel good because] I thought they 

[people] might think I wasn't trying or know I didn't do my best." Additionally, female 

cross-country mnners viewed participation in a negative manner when they felt they had 
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let the team or others down. For example, "[I did not feel proud and satisfied during the] 

times that I didn't get as good a place as I could and therefore letting down the whole 

team because every place counts with points and everything." 

Sense of Self 

The sense of self category was comprised of sense of competence and 

self-reliance. Negative perceptions of participation were associated with individuals' 

sense of competence through lack of confidence and lack of competence. Coactive 

female participants reported negative experiences when participation was associated with 

lack of confidence. For example, "[I did not feel proud and satisfied] when we first 

started working out. I would look at the workout and I'd be like there's no way I can do 

this." Lack of competence contributed to perceptions of lack of success. For instance, "[I 

did not feel successful because] It's just like I wasn't good or anything." 

Individuals' self-reliance was associated with perceptions of unpleasant 

experiences through lack of control. For example, "[I did not feel proud because] it just 

didn't happen. I couldn't make myself go." 

Perceived Options 

The nature of the perceived options of the coactive female participants of this 

study are reported based on individuals' participation in activities other than sport and the 

determinants of one's participation in sport, or the available altemative activities. The 
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frequency distribution of these altemative activities and determinants are presented in 

Table 4.12. 

Other Activities 

The altemative activities that were perceived to be accessible and acceptable for 

the coactive female participants were community, school, and professional activities and 

volunteer services. Specifically, community activities included Leo Club (i.e., a youth 

division of the Lions Club) and Contact Lubbock (i.e., a contact resource for troubled 

teenagers). School activities consisted of Texas Association of Future Educators (TAFE) 

and National Honor Society. Professional activities involved writing articles for the 

Lubbock Avalanche Joumal. Finally, volunteer services was comprised of volunteer 

work at Methodist Hospital. 

Determinants 

The coactive females also identified that one's participation in sport or an 

available altemative activity was determined by opportunities to represent school and 

help others, grades, ability, enjoyment, personal growth, and future opportunities. 

Participants considered personal growth to be a determinant as, "[I participate in 

cross-country and track for the sake of] accomplishing, seeing how far you can go, see 

how much you can improve." In addition, future opportunities influenced decisions 

regarding which activities participants chose. For example, "I got into TAFE because 
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maybe it would help me, you know, how to leam how to become a teacher if I wanted to 

in the future and things like that." 
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Lower Order Themes Higher Order Themes Major Category 

Effort 
Improvement 
Fun and enjoyment 
Task mastery 

Task incentive 

Achievement 
Positive social comparison 
Recognition 
Winning 

Ego incentive 

Teamwork 
Team unity 
Contribute to team 
Social approval 
Social support 

— Social incentive 

Personal Incentives 
Component 

Confidence 
Competence 
Playing time 

Control 

Part of team 
Affiliation 

— Sense of competence 

iSelf-reliance 

Self-identity 

Sense of Self 
Component 

Figure 4.1. Schematic Representation of Personal Incentives and Sense of Self 
Components of Positive Experiences for the Interactive Male Group. 

73 



Table 4.1. Frequency Distribution of Raw Data Themes for the Interactive Male 
Group: Positive Experiences in Basketball 

Major Category 

Higher Order Themes 
Lower Order Themes 

Personal Incentives 

Task incentive 
Effort 
Improvement 
Fun and enjoyment 
Task mastery 

Ego incentive 
Achievement 
Positive social comparison 
Recognition 
Winning 

Social incentive 
Teamwork 
Team unity 
Contribute to team 
Social approval 
Social support 

Sense of Self 

Sense of competence 
Confidence 
Competence 
Playing time 

Self-reliance 
Control 

Self-identity 
Part of team 
Affiliation 

No. of 
Raw Data 
Themes 

18 
7 
2 
1 

19 
8 
8 

13 

6 
5 
3 
3 
3 

6 
2 
1 

5 

1 
2 

No. of 
Participants 

(n=3) 

3 
3 
2 
1 

3 
3 
2 
3 

2 
2 
2 
2 
2 

3 
2 
1 

1 

1 
1 
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Lower Order Themes Higher Order Themes Major Category 

Lack of effort Task incentive 

Lack of achievement 
Negative social comparison 
Lack of recognition 
Losing 

— Ego incentive 

Lack of teamwork 
Lack of team unity 
Lack of social approval 
Lack of complete team 
Lack of teammates' effort 
Dependence on others 
Lack of respect from others 
Letting team down 

Social incentive 

Personal Incentives 
Component 

Lack of confidence 
Overconfidence 
Lack of playing time 

— Sense of competence 

Lack of control y- Self-reUance 

Sense of Self 
Component 

Figure 4 2 Schematic Representation of Personal Incentives and Sense of Self 
Components of Negative Experiences for the Interactive Male Group. 
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Table 4.2. Frequency Distribution of Raw Data Themes for the Interactive Male 
Group: Negative Experiences in Basketball 

Major Category 

Higher Order Themes 
Lower Order Themes 

Personal Incentives 

Task incentive 
Lack of effort 

Ego incentive 
Lack of achievement 
Negative social comparison 
Lack of recognition 
Losing 

Social incentive 
Lack of teamwork 
Lack of team unity 
Lack of social approval 
Lack of complete team 
Lack of teammates' effort 
Dependence on others 
Lack of respect from others 
Letting team down 

Sense of Self 

Sense of competence 
Lack of confidence 
Overconfidence 
Lack of playing time 

Self-reliance 
Lack of control 

No. of 
Raw Data 
Themes 

11 

2 
1 
2 
4 

3 
4 
1 
1 
1 
1 
2 
3 

5 
1 
1 

2 

No. of 
Participants 

(n=3) 

2 

1 
1 
1 
2 

3 
3 

2 

2 
1 
1 

2 
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Table 4.3. Frequency Distribution of Perceived Options and Determinants for the 
Interactive Male Group 

Perceived No. of 
Options Participants 

(n=3) 

Other Activities 

Church 3 
Academic 2 
Work 1 

Determinants 

Religion 
Affiliation 
Finances 
Fun 
Future Opportunity 
Grades 
Time 
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Lower Order Themes Higher Order Themes Major Category 

Effort 
Improvement 
Fun and enjoyment 
Task mastery _ 

— Task incentive 

Achievement 
Positive social comparison 
Recognition 
Winning 

— Ego incentive 

Teamwork 
Team unity 
Contribute to team 
Social support 
Represent school 
Pleasing others 

Social incentive 

Personal Incentives 
Component 

Confidence 

Part of team 
Affiliation 

Setting goals 

— Sense of competence 

Self-identity 

~|— Goal-directedness 

Sense of Self 
Component 

Figure 4 3 Schematic Representation of Personal Incentives and Sense of Self 
Components of Positive Experiences for the Interactive Female Group. 
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Table 4.4. Frequency Distribution of Raw Data Themes for the Interactive Female 
Group: Positive Experiences in Basketball 

Major Category 

Higher Order Themes 
Lower Order Themes 

No. of 
Raw Data 
Themes 

No. of 
Participants 

(n=3) 

Personal Incentives 

Task incentive 
Effort 
Improvement 
Fun and enjoyment 
Task mastery 

Ego incentive 
Achievement 
Positive social comparison 
Recognition 
Winning 

Social incentive 
Teamwork 
Team unity 
Contribute to team 
Social support 
Represent school 
Pleasing others 

Sense of Self 

12 
8 
3 
1 

3 
4 
9 
7 

11 
10 
9 
5 
1 
1 

3 
3 
1 
1 

2 
2 
3 
3 

3 
3 
3 
2 
1 
1 

Sense of competence 
Confidence 

Self-identity 
Part of team 
Affiliation 

3 
7 

2 
3 

Goal-directedness 
Setting goals 
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Lower Order Themes Higher Order Themes Major Category 

Lack of effort 
Lack of improvement 
Lack of fun and enjoyment 
Lack of task mastery 
Playing in a slump 

— Task incentive 

Negative social comparison |— Ego incentive 
Losing 

Lack of teamwork 
Lack of team unity 
Lack of contribution to teair 
Letting others/team down 

Social incentive 

Personal Incentives 
Component 

Lack of confidence 
Overconfidence 
Lack of playing time 
Lack of competence 

Lack of control 
Lack of motivation 

— Sense of competence 

— Self-reliance 

Sense of Self 
Component 

Figure 4.4. Schematic Representation of Personal Incentives and Sense of Self 
Components of Negative Experiences for the Interactive Female Group. 
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Table 4.5. Frequency Distribution of Raw Data Themes for the Interactive Female 
Group: Negative Experiences in Basketball 

Major Category 

Higher Order Themes 
Lower Order Themes 

No. of 
Raw Data 
Themes 

Personal Incentives 

No. of 
Participants 

(n=3) 

Task incentive 
Lack of effort 
Lack of improvement 
Lack of fun and enjoyment 
Lack of task mastery 
Playing in a slump 

Ego incentive 
Negative social comparison 
Losing 

Social incentive 
Lack of teamwork 
Lack of team unity 
Lack of contribution to team 
Letting others/team down 

Sense of Self 

Sense of competence 
Lack of confidence 
Overconfidence 
Lack of playing time 
Lack of competence 

Self-reliance 
Lack of control 
Lack of motivation 

11 
1 
2 
2 
1 

2 
6 

2 
1 

10 
3 
1 
3 

4 
2 

3 
1 
1 
2 
1 

2 
3 

1 
1 
1 
2 

3 
3 
1 
2 

2 
1 
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Table 4.6. Frequency Distribution of Perceived Options and Determinants for the 
Interactive Female Group 

Perceived No. of 
Options Participants 

(n=3) 

Other Activities 

Church 2 
School 2 
Work 1 
Volunteer Services 1 

Determinants 

Religion 2 
Fun 2 
Personal Growth 2 
Affiliation 
Finsinces 
Future Opportunity 
Time 
Help Others 
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Lower Order Themes Higher Order Themes Major Category 

Effort 
Improvement 
Task mastery 
Ran good time 
Surpassed expectations 

— Task incentive 

Achievement 
Positive social comparison 
Recognition 

— Ego incentive 

Contribute to team 
Represent school 
Social support for others 

Social incentive 

Personal Incentives 
Component 

Confidence 
Competence 

Control 
Self-motivation 

Setting goals 
Achieving goals 

Sense of competence 

Self-reliance 

Goal-directedness 

Sense of Self 
Component 

Figure 4 5 Schematic Representation of Personal Incentives and Sense of Self 
* ' Components of Positive Experiences for the Coactive Male Group. 
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Table 4.7. Frequency Distribution of Raw Data Themes for the Coactive Male Group: 
Positive Expenences in Cross-Country 

Major Category 

Higher Order Themes 
Lower Order Themes 

No. of 
Raw Data 
Themes 

Personal Incentives 

Task incentive 
Effort 
Improvement 
Task mastery 
Ran good time 
Surpassed expectations 

Ego incentive 
Achievement 
Positive social comparison 
Recognition 

Social incentive 
Contribute to team 
Represent school 
Social support for others 

18 
15 
1 
3 
1 

2 
9 
4 

No. of 
Participants 

(n=3) 

3 
3 
1 
2 
1 

1 
3 
3 

Sense of Self 

Sense of competence 
Confidence 
Competence 

Self-reliance 
Control 
Self-motivation 

Goal-directedness 
Setting goals 
Achieving goals 

3 
1 

8 
1 

3 
4 

2 
1 

2 
1 

2 
2 
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Lower Order Themes Higher Order Themes Major Category 

Lack of effort 
Lack of improvement 
Lack of enjoyment 
Ran slow time 
Failed to meet expectations 
Lack of fitness 

Task incentive 

Lack of achievement 
Negative social comparison 
Lack of recognition 
Losing 

— Ego incentive 

Personal Incentives 
Component 

Lack of confidence 

Lack of control 
Lack of motivation 

Sense of competence 

Self-reliance 
Sense of Self 

Component 

Figure 4.6. Schematic Representation of Personal Incentives and Sense of Self 
Components of Negative Experiences for the Coactive Male Group. 
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Table 4.8, Frequency Distribution of Raw Data Themes for the Coactive Male Group: 
Negative Experiences in Cross-Country 

Major Category 

Higher Order Themes 
Lower Order Themes 

Personal Incentives 

Task incentive 
Lack of effort 
Lack of improvement 
Lack of enjoyment 
Ran slow time 
Failed to meet expectations 
Lack of fitness 

Ego incentive 
Lack of achievement 
Negative social comparison 
Lack of recognition 
Losing 

Sense of Self 

Sense of competence 
Lack of confidence 

Self-reliance 
Lack of control 
Lack of motivation 

No. of 
Raw Data 
Themes 

15 
3 
2 
4 
6 
1 

1 
8 
3 
4 

3 

6 
3 

No. of 
Participants 

(n=3) 

3 
2 
2 
2 
3 
1 

1 
3 
2 
1 

3 

to
 t

o
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Table 4.9. Frequency Distribution of Perceived Options and Determinants for the 
Coactive Male Group 

Perceived No. of 
Options Participants 

(n=3) 

Other Activities 

Church 2 
Community 1 
Work 1 

Determinants 

Fun and Enjoyment 3 
Ability 3 
Affiliation 2 
Religion 1 
Family Influence 1 
Future Opportunity 1 
Fitness 1 
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Lower Order Themes Higher Order Themes Major Category 

Effort 
Improvement 
Fun and enjoyment 
Ran good time 
Fitness 
Completed task 

— Task incentive 

Achievment 
Positive social comparison 
Recognition 

Teamwork 

— Ego incentive 

Social incentive 

Personal Incentives 
Component 

Confidence 
Competence 

Control 

Setting goals 
Achieving goals 

Sense of Competence 

— Self-reliance 

Goal-directedness 

Sense of Self 
Component 

Figure 4.7. Schematic Representation of Personal Incentives and Sense of Self 
Components of Positive Experiences for the Coactive Female Group. 
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Table 4.10. Frequency Distribution of Raw Data Themes for the Coactive Female 
Group: Positive Experiences in Cross-Country 

Major Category 
No. of No. of 

Higher Order Themes Raw Data Participants 
Lower Order Themes Themes (n=3) 

Personal Incentives 

Task incentive 
Effort 6 3 
Improvement 7 2 
Fun and enjoyment 1 1 
Ran good time 4 2 
Fitness 1 1 
Completed task 12 3 

Ego incentive 
Achievement 2 1 
Positive social comparison 6 3 
Recognition 4 2 

Social incentive 
Teamwork 1 1 

Sense of Self 

Sense of competence 
Confidence 4 3 
Competence 2 2 

Self-reliance 
Control 5 3 

Goal-directedness 
Setting goals 2 2 
Achieving goals 2 2 
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Lower Order Themes Higher Order Themes Major Category 

Lack of effort 
Lack of improvement 
Ran slow time 
Failed to complete task 

— Task incentive 

Lack of achievement 
Negative social comparison 
Lack of recognition 

Lack of social approval 
Let others/team down 

— Ego incentive 

— Social incentive 

Personal Incentives 
Component 

Lack of confidence 
Lack of competence 

Sense of Competence 

Lack of control 1- Self-reUance 

Sense of Self 
Component 

Figure 4 8 Schematic Representation of Personal Incentives and Sense of Self 
Components of Negative Experiences for the Coactive Female Group. 

90 



Table 4.11, Frequency Distribution of Raw Data Themes for the Coactive Female 
Group: Negative Experiences in Cross-Country 

Major Category 

TT- u r̂  J ^ ° ' °^ No. of 
Higher Order Themes Raw Data Participants 

Lower Order Themes Themes (n=3) 

Personal Incentives 

Task incentive 
Lack of effort 
Lack of improvement 
Ran slow time 
Failed to complete task 

Ego incentive 
Lack of achievement 
Negative social comparison 
Lack of recognition 

Social incentive 
Lack of social approval 
Let team/others down 

2 
5 
3 
2 

3 
9 
6 

1 
3 

Sense of Self 

2 
3 
2 
1 

2 
3 
2 

Sense of competence 
Lack of confidence 6 3 
Lack of competence 4 2 

Self-reliance 
Lack of control 3 2 
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Table 4.12. Frequency Distribution of Perceived Options and Determinants for 
the Coactive Female Group 

Perceived 
Options 

Other Activities 

School 
Volunteer Services 
Community 
Professional 

Determinants 

Help Others 
Future Opportunity 
Represent School 
Grades 
Ability 
Enjoyment 
Personal Growth 

No. of 
Participants 

(n=3) 

2 
1 
1 
1 

3 
2 

92 



CHAPTER V 

DISCUSSION 

The present study consisted of an analysis of achievement motivation among 

interactive and coactive athletes based on Maehr and Braskamp's (1986) personal 

investment theory. The specific purpose was to examine the nature of personal 

incentives, sense of self, and perceived options of interactive (basketball) and coactive 

(cross-country) male and female high school athletes. The fmdings of this study will be 

discussed in relation to the research questions, theoretical implications, gender issues and 

implications, sport group issues and implications, gender by sport group issues and 

implications, and future research directions. 

Research Questions 

The first research question examined the nature of personal incentives, sense of 

self, and perceived options of male and female interactive (basketball) athletes. The 

results revealed that individuals within the male and female groups used personal 

incentives such as task (i.e., skill improvement and mastery), ego (i.e., winning and doing 

better than others), and social (i.e., conformity to the expectations of others) to define 

positive and negative experiences in basketball. Positive experiences were defined 

according to a task orientation. Specifically, success in basketball was characterized by 

improvement, effort, task mastery, and fun and enjoyment by males and females. These 
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individuals also described negative experiences to result from lack of effort. In addition, 

female basketball players cited lack of improvement, lack of task mastery, and lack of fun 

and enjoyment as task-oriented characteristics of unpleasant experiences. 

An ego orientation emerged for defining positive and negative experiences in 

basketball. For example, positive experiences were identified by interactive athletes in 

terms of winning, achievement, recognition, and positive social comparison. Conversely, 

negative experiences were characterized by losing and negative social comparison. Male 

participants also reported the existence of unpleasant experiences due to lack of 

achievement and lack of recognition. 

Finally, positive and negative experiences were defined according to a social 

orientation. Specifically, positive experiences were related to teamwork, team unity, 

contribution to team, social support, social approval (males only), pleasing others 

(females only), and opportunities to effectively represent one's school (females only). 

Lack of teamwork, lack of team unity, and letting the team down contributed to negative 

experiences in basketball for both groups. Females cited lack of contribution to team and 

males cited lack of complete team, lack of teammates' effort, dependence on others, lack 

of respect from others, and lack of social approval as additional factors of negative 

perceptions of participation. 

The meaning of a sport situation is also defined by the sense of self component or 

individuals' perceptions about who they are. Specifically, interactive participants defined 

basketball experiences in terms of sense of competence, self-identity, self-reliance. 
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and goal-directedness. Individuals' sense of competence (i.e., beliefs about one's abihty) 

regarding positive experiences was comprised of confidence, competence (males only), 

and playing time (males only). Negative perceptions of basketball participation were 

related to factors of sense of competence that included overconfidence, lack of playing 

time, and lack of competence (females only). 

Self-identity (i.e., perception of one's social or cultural group and its expectations) 

contributed to positive experiences through affiliation and perceptions of being part of a 

team. No negative experiences were defined according to factors of self-identity for 

either male or female interactive participants. 

Another factor of the sense of self is the perception of one's ability to control his 

or her own destiny (i.e., self-reliance). Positive and negative experiences were expressed 

in terms of self-reliance. For male participants, positive experiences resulted from 

perceptions that they had control of performance as, "here, you know, we have control 

over whatever we want to do." In contrast, negative experiences for male and female 

basketball players were characterized by perceptions of lack of control. In addition, lack 

of motivation or an apathetic feeling about performance and participation contributed to 

unpleasant experiences for females. 

Finally, sense of self was defined according to the ability to set goals and organize 

behavior according to these goals. Female interactive participants expressed positive 

experiences in terms of goal-directedness. Specifically, they enjoyed playing basketball 

when it involved setting goals. 
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The perceived options or altematives to physical activity participation that 

interactive male and female participants recognized as available and acceptable were 

church, school, work, and volunteer services (females only). The determinants for an 

individual's participation in either physical activity or an altemative activity included 

religion, affiliation, future opportunities, fun, time, and finances. Female basketball 

players also reported opportunities for helping others and for personal growth as reasons 

for participation. Male participants noted that grades were relevant when choosing 

activities for participation. 

The second research question addressed the nature of personal incentives, sense of 

self, and perceived options among coactive (cross-country) athletes. Results revealed that 

male and female coactive participants described their positive and negative experiences in 

terms of personal incentives that were task-, ego-, and social-oriented. Within the task 

incentive category, male and female participants characterized positive sport experiences 

through improvement, effort, and perceptions of mnning a good time. Male participants 

also utilized task-oriented components such as task mastery and perceptions of surpassing 

one's expectations to describe their positive experiences while female participants 

identified fun and enjoyment, fitness, and completing tasks in relation to pleasant 

experiences of cross-country participation. In contrast, unpleasant experiences in cross

country were described in terms of lack of effort, lack of improvement, perceptions of 

mnning a slow time, and not completing a task (females only). Males also cited a 
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relationship between negative experiences and lack of fitness, lack of enjoyment, and 

perceptions of failure to meet one's expectations. 

An ego incentive also contributed to positive and negative experiences in cross

country. Coactive participants reported that perceptions of positive social comparison, 

recognition, and achievement resulted in positive experiences, whereas negative social 

comparison, lack of recognition, and lack of achievement were related to negative 

experiences. In addition, negative experiences were described in terms of losing by 

coactive male participants. 

Finally, perceptions of experiences in cross-country were characterized by social 

incentives. Female mnners identified positive experiences based on teamwork. For male 

participants, positive experiences existed when they perceived contribution to one's team, 

representation of one's school, or social support for others. Coactive males did not 

describe negative experiences in terms of a social incentive, but coactive female 

participants described negative experiences through lack of social approval and 

perceptions of letting their team or others down. 

The content analysis also revealed that coactive male and female participants used 

the sense of self component to describe positive and negative experiences of cross

country participation. Specifically, sense of competence contributed to perceptions of 

various experiences in cross-country. For example, positive experiences occurred when 

tiie respondents perceived confidence or competence as a result of participation. In 

contrast, negative experiences were characterized by perceptions of lack of confidence 

and lack of competence (females only). 
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Coactive male and female participants also described positive expectations of 

future outcomes in terms of self-reliance through perceptions of control. For example, 

"...but you know that you can beat them next week. There's always another race to beat 

them in." In addition, male mnners reported that self-motivation (i.e., an inner drive that 

causes one to act in a certain way) contributed to pleasant experiences of participation. 

Conversely, unpleasant experiences were described as lack of control and lack of 

motivation (males only). 

Finally, sense of self was defined according to goal-directedness. Specifically, 

male and female cross-country participants reported positive experiences when they 

perceived the ability to set and achieve goals. For instance, "I'm going to beat her and 

that was just my goal and I kinda just went." 

Perceived options or altemative activities in addition to physical activity that were 

deemed acceptable and accessible were community activities for both males and females. 

Male participants also engaged in work and church activities, while female participants 

chose school and professional activities as well as volunteer services for altemative 

activities. Determinants for participation in these various activities for both males and 

females were ability, enjoyment, and future opportunities. Male participants cited 

religion, affiliation, existence of family influence, and fitness as reasons for participation 

in physical activity or their perceived available options. Female cross-country mnners 

chose their activities according to opportunities to help others, to represent one's school, 

and to grow personally, as well as grades. 
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Theoretical Implications 

According to Maehr and Braskamp's (1986) personal investment theory, behavior 

and the meaning or perception of a situation are important in the study of motivation. 

Specifically, the meaning of a situation is based on personal incentives, sense of self, and 

perceived options. The findings of this study provide support for Maehr and Braskamp's 

(1986) theory as both interactive and coactive sport participants described their sport 

experiences in terms of personal incentives (i.e., task, ego, and social), sense of self (i.e., 

self-identity, self-reliance, goal-directedness, and sense of competence), and perceived 

options (i.e., activities considered to be accessible and acceptable and determinants for 

participation in chosen activities). 

Maehr and Nicholls' (1980) original theoretical perspective identified two 

approaches to defining achievement motivation. The first approach defines motivation 

based on comparisons of achievement behavior of groups or individuals within a group. 

The second approach involves the identification of meaning or goals of behavior. The 

goals of achievement behavior are characterized by ability-oriented motivation 

(i.e., ego goal orientation), task-oriented motivation, and social approval-oriented 

motivation. Nicholls continued to examine achievement motivation based on 

achievement goals and subsequently, extended the work of Maehr and Nicholls (1980). 

Specifically, Nicholls' (1984, 1989) framework consisted of the operationalization of 

achievement motivation through three components. First, individuals strive to display 

high ability and avoid the demonstration of low ability. Second, positive and negative 

experiences are defined through the achievement of goals (i.e., task- and ego-goal 
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orientations). Finally, behavior is linked to perceptions of competence for task- and ego-

oriented individuals. Although Nicholls' (1984, 1989) theory appears to extend Maehr 

and Nicholls' (1980) framework, the influence of social goals (i.e., socially oriented 

motivation) has surprisingly been omitted in his later work. 

Urdan and Maehr (1995) have attempted to resurrect Maehr and Nicholls' (1980) 

original conceptualization of achievement motivation and have encouraged the inclusion 

of social goals in motivation research. In his study involving achievement motivation 

from a cross-cultural perspective, Hayashi (1996) discovered that Hawaiian and Anglo-

American weight trainers not only defined their experiences through task and ego goal 

orientations, but also described experiences through an interdependent perspective. This 

interdependent perspective was defined by a desire to be connected with others, a 

commitment to others, and a desire to conform to group norms. These characteristics 

reflect social aspects of motivation and are similar to social goals as described by Urdan 

and Maehr (1995). Therefore, the concept of interdependency reinforces the perception 

of social influences on achievement motivation. 

The findings of the present study suggest the presence of socially oriented 

motivation as interactive and coactive athletes described positive and negative 

experiences in sport from a social perspective. Specifically, perceptions of teamwork 

contributed to pleasant experiences in sport. For example, "[I felt successful because] we 

all came together finally, started making the shots go in, and working as a team, and 

mnning all the plays together." Also, "[In regard to mnning with a teammate in workout] 

we'd kinda just pull each other." Team unity resulted in positive perceptions of 
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participation as, "[I felt successful because] we depended on each other to get us through 

this because it was varsity and so that's how I felt. I felt closer to my teammates." 

Positive experiences were also defined according to additional social factors that included 

being part of a team and affiliation. For instance, "[I felt proud and satisfied because] It's 

[promotion to the varsity team] important to me 'cause it just makes me feel hke I'm part 

of somebody..." 

Negative experiences were also characterized by social aspects of motivation. 

Specifically, negative perceptions of sport participation resulted from lack of complete 

team. For example, "[I did not feel pleased with participation because] I had the feeling 

we were missing what those guys brought to the team... everybody has their role and uh... 

and everybody brings their own special qualities to the team... without those certain guys, 

you know, um it just wasn't complete." In addition, lack of teamwork contributed to 

negative experiences of participation as, "[I did not feel successful because I was],,, not 

playing as a team player," Unpleasant experiences were also described in terms of social 

aspects of motivation such as letting the team down. For instance, "[I did not feel proud 

and satisfied during the] times that I didn't get as good a place as I could and therefore 

letting down the whole team because every place counts with points and everything." 

The previously cited perceptions suggest that some factors of motivation are 

socially driven. Therefore, it is important to examine achievement motivation from a 

perspective that includes social orientation. In addition to the findings of the present 

study, Hayashi's (1996) study and the theoretical review of achievement motivation 
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conducted by Urdan and Maehr (1995) also provide support for the inclusion of social 

goals in achievement motivation. The reported perceptions of interactive and coactive 

athletes are of a social nature and would be mislabeled and subsequenUy, misunderstood 

if only task (e.g., effort and improvement) and ego (e.g., winning and social comparison) 

goal orientations were utilized to understand achievement motivation of the participants. 

Therefore, it is necessary to include a social goal orientation in achievement motivation 

theory and subsequent research in sport. 

Gender Issues and Implications 

The results of this study suggested possible differences among male and female 

participants. Variations existed among males and females regarding negative experiences 

in sport. For example, negative experiences for female respondents were characterized by 

lack of competence, while male participants did not report this relationship. In studies by 

Nicholls (1975) and Dweck and Reppucci (1973), girls tended to attribute their failures to 

low ability, whereas boys attributed their failures to bad luck or low effort. Similarly, in 

this study male participants reported the relationship between negative experiences and 

lack of effort, but failed to cite lack of competence in the same regard. The selected 

attribution of the boys would be the preferred one because potential for perceptions of 

future success would be greater than the potential for attributions of failure resulting from 

lack of ability or competence. Coaches of female participants should be aware of the 
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existence of this undesirable pattem of attribution (i.e., perceived failure attributed to lack 

of competence or ability) which could affect expectations of future outcomes. 

Finally, with respect to perceived options or altemative activities that are 

acceptable and accessible, female participants identified opportunities to grow personally 

and to help others as determinants for participation in chosen activities. For males, these 

determinants were not reported. These results suggest a greater task involvement (i.e., 

personal growth) as identified in Duda's (1981) study. The findings also indicate a 

propensity toward social aspects of motivation (i.e., helping others) as reported by Flood 

and Hellstedt (1991). Specifically, Flood and Hellstedt (1991) reported that for females 

on basketball, softball, and crew teams, social motives for participation were more 

important than for males. In contrast, males participating in basketball, ice hockey, 

baseball, crew, track, and lacrosse showed a preference for competitive motives. 

Sport Group Issues and Implications 

The content analysis also suggested differences across sport groups (i.e., 

interactive vs. coactive). For example, coactive (cross-country) sport participants 

reported perceptions of positive experiences when they ran a good time, whereas 

interactive (basketball) participants did not report this. In addition, basketball players 

cited a relationship between the ego incentive of winning and positive experiences in 

sport, while winning did not emerge as a theme for cross-country mnners. This may 

occur as a result of the nature of success according to each group. Specifically, there 
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exists two competitors or teams in basketball and one is either on the winning or the 

losing team. In contrast, there could be over two hundred competitors in cross-country so 

that if one defined winning as finishing first then one's potential for losing would be far 

greater than for winning. Therefore, cross-country mnners may adjust their perceptions 

of experiences so that participation can result in pleasant and successful experiences even 

if one does not "win." 

The social incentive of team unity followed a similar pattem as it contributed to 

positive experiences for interactive participants, but was not reported by coactive 

participants. Variations in perceptions of team unity in achievement motivation appear to 

be linked with the nature of each sport as interactive sports involve a greater amount of 

interaction between team members as identified by Cox (1994). Thus, team unity would 

be important to interactive participants since it would contribute to team success and 

subsequently, to individual success. 

Sense of self components also differed among interactive and coactive 

participants and perceptions of positive experiences in their respective sports. For 

example, the achievement of goals resulted in positive perceptions of participation for 

coactive participants, while interactive participants did not cite the achievement of goals 

in their perceptions of positive experiences in basketball. For cross-country mnners, the 

achievement of goals may be more evident since goals would be more individually based 

than for an interactive participant. For example, cross-country mnners tend to evaluate 

the achievement of goals according to personal times rather than contribution to team 
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score. Conversely, basketball players are more likely to examine personal statistics such 

as number of assists or points in terms of contribution to team victory or achievement. 

With respect to self-identity or the perception of one's social or cultural group and 

its expectations, the lower order themes of affiliation and being part of a team contributed 

to positive experiences for interactive participants but not for coactive participants. 

Although cross-country mnners form a team, performance is more independent and not 

directly influenced by other team members. The nature of an interactive sport such as 

basketball requires a high level of interaction among team members; thus, participants are 

more likely to possess "a sense of shared purpose or objectives, stmctured pattems of 

interaction, stmctured modes of communication, personal and/or task interdependence 

and interpersonal attraction" as identified by Carron (1980, p. 177). 

Personal incentives related to negative experiences of participation also differed 

among interactive and coactive participants. For example, negative perceptions of 

experiences resulted from mnning a slow time only for cross-country mnners. 

Additionally, the social incentives of lack of teamwork and lack of team unity contributed 

to unpleasant experiences for basketball players but not for cross-country mnners. As 

noted earlier, the various levels of interaction required for interactive and coactive sport 

participation would contribute to different perceptions regarding personal incentives and 

negative experiences in sport. 

The sense of self component also varied among interactive and coactive sport 

groups. Specifically, interactive athletes did not feel competent when they experienced a 

lack of playing time and subsequentiy, did not enjoy participation in basketball. This 
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perception of negative experiences in sport did not surface for coactive athletes. For most 

cross-country mnners, limits of participation or lack of opportunities to compete in meets 

do not exist and thus, are not related to feelings of competence. 

Finally, results suggested differences among the interactive and coactive groups in 

self-reliance (i.e., the perception that one can control his or her own destiny), specifically 

with regard to the lower theme of control. Although experiences were described in terms 

of control for both groups, perceptions of control appeared to vary for the interactive and 

coactive groups. For coactive participants, negative experiences were described 

according to positive expectations about future participation through the perception of 

control. For example, "[I did not feel proud] 'Cause normally we mn against the same 

people like most of the meets throughout the year and whenever you look ahead of you 

and see that people you normally beat are ahead of you, you just kinda get down a little 

bit but you know that you can beat them the next week. There's always another race to 

beat them in." Also, "[In regard to perceptions after finishing behind other people one is 

supposed to beat] Um forget it. There'll be other races." In addition, "[After a bad day in 

workout] It doesn't really affect... I mean like after it's over with, I'm like let's just go, 

you know." Similarly, [After a bad day in workout]... just feel that I'll make up for it the 

next day or try to make it up before the next meet." 

The perception of control differed considerably from that of the coactive 

participants for the interactive participants. For interactive participants, control referred 

more to the evaluation of performance and of a specific situation (e.g., playing on one's 

home court) and the perception that one could influence the results of performance. For 
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example, "[In regard to the atmosphere in the junior varsity lockerroom] it's a lot more 

serious... You know what you've done wrong and what you can do better... this is where 

you prove yourself to the next level." Also, "[In regard to playing on one's home court] 

here you know, we know we have control over whatever we want to do." 

The variance in perceptions among interactive and coactive athletes highlight the 

necessity for coaches of interactive athletes to take into consideration not only the nature 

of individual motivation but also the nature of team motivation and how the two types of 

motivation fit together in the interactive environment. In addition, coactive sport coaches 

are challenged to identify goals for their teams while also comprehending the level of 

independence of cross-country mnners in an effort to promote perceptions of success and 

satisfaction among coactive sport participants. 

The cited existence of differences in perceptions of sport experiences among 

interactive and coactive athletes lends credibility to the need for further research 

concerning achievement motivation among sport groups. Although Kamal, Alharoun, 

Metuzals, and Parsons (1985) examined extrinsic and intrinsic motivational 

characteristics of interactive and coactive athletes, achievement motivation research has 

not been extended into the domain of sport groups. Examining achievement motivation 

among interactive (i.e., basketball) and coactive (i.e., cross-country) athletes provides 

researchers with further insight into the possible social aspects of motivation and sport 

participation. Additionally, the reported differences among sport groups suggest the 
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possible need for different coaching methods among interactive and coactive sport groups 

such as football, baseball, soccer, hockey, golf, tennis, track and field, and figure skating. 

Gender bv Sport Group Issues and Implications 

Results of the present study suggested possible gender differences within each 

sport group. For example, interactive female participants identified the opportunity to 

represent one's school as a factor of positive experiences in sport, whereas interactive 

males did not report similar perceptions. In contrast, male basketball players described 

positive perceptions of sport experiences in relation to social approval, while the theme of 

social approval did not appear for females. These results point to the possibility that 

males strive to display ability in order to gain approval of others, while females appear to 

be content with opportunities of participation that are more covert and do not require 

certain levels of ability. 

In addition, competence, control, and playing time contributed to positive 

experiences for interactive male participants but not for interactive female participants. 

All three of these themes are related to ability as perceptions of competence are 

synonymous with perceptions of ability. Also, with the perception of competence, one 

has control over performance and future outcomes. Finally, the relationship between 

playing time and perceptions of ability has been previously identified by Petlichkoff s 

(1993) study as she reported that starters in interscholastic sports were rated higher on 

perceived ability than primary or secondary substitutes. Therefore, gender by sport group 
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comparisons suggest that males have a stronger tendency to attribute positive experiences 

in basketball to perceptions of ability. 

With respect to negative experiences in basketball, characteristics of sense of self 

also differed. Female interactive participants identified a relationship between lack of 

competence and negative experiences in basketball, but male participants did not report 

lack of competence in relation to unpleasant experiences. Consistent with the research of 

Nicholls (1975) and Dweck and Reppucci (1973), interactive females in this study 

showed a greater tendency to attribute negative experiences to lack of ability or 

competence as compared to male participants. In these studies, young girls were inclined 

to attribute their failures to low ability, whereas young boys attributed their failures to bad 

luck or low effort. 

Coactive male and female participants' perceptions of sport experiences also 

varied. For example, male cross-country mnners described positive experiences of 

participation through the perception of representing one's school and self-motivation, 

while female mnners did not report experiences in these terms. The theme of 

representing one's school appeared for the opposite gender in the coactive sport group 

than for the interactive sport group implying that caution be taken when generalizing 

gender differences without regard for sport type. 

Negative experiences of participation in cross-country were also different for 

coactive male and female participants. Specifically, coactive male participants cited a 

relationship between the ego incentive theme of losing and negative perceptions of 

participation, while females did not report this relationship. Additionally, female mnners 
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reported unpleasant experiences as a result of not completing tasks, while for male 

participants, this theme did not surface. These results provide support for Duda's (1981) 

report of greater task involvement for females in sport. Specifically, Duda (1981) has 

indicated that males show a greater propensity toward ability based goals (i.e., ego goal 

orientation), while females tend to stress task involvement or sport mastery in sport. 

Negative experiences for female cross-country participants were reported in terms 

of socially oriented incentives such as lack of social approval and letting one's team or 

others down. Males did not report negative experiences in terms of a social incentive. 

These results support Flood and Hellstedt's (1991) findings that female athletes tend to 

value social aspects of participation more than male athletes. Flood and Hellstedt (1991) 

found that female members of university sport teams rated social incentives for 

participation higher than male team members did. In contrast, male athletes valued 

winning, competition, and challenge as motives for participation to a greater degree than 

female athletes. 

Similar to interactive participants, perceptions of the relationship between lack of 

competence and negative experiences differed for coactive participants according to 

gender. For female mnners, lack of competence emerged as a theme but for male mnners 

it did not exist. Thus, these results further support research conducted by Nicholls (1975) 

and Dweck and Reppucci (1973) in which females attributed negative experiences to lack 

of ability or competence. 

The previously reported variations in perceptions of achievement motivation 

among male and female high school athletes with respect to gender and sport group 
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suggest implications for coaches. First, coaches should be aware of the various 

tendencies of male and female participants regarding task-, ego-, and social-oriented 

motivation suggested by this study. It is essential to determine methods and strategies of 

coaching according to these tendencies and goals for participation in order to achieve the 

desired results. Additionally, coaches should also take into consideration the existence of 

undesirable attributions of negative experiences related to lack of competence for female 

sport participants. Continuance of this trend could result in expectations of future failure. 

Therefore, coaches should use methods to alter the attributions of females in certain 

situations. Finally, coaches must not only consider gender but also type of sport when 

working with athletes. 

Future Research Directions 

The present study offered an initial contribution to the literature conceming 

motivational characteristics of sport groups by examining the nature of achievement 

motivation among interactive and coactive athletes. This study also attempted to examine 

the influence of socially oriented motivation by extending Maehr and Braskamp's (1986) 

personal investment theory to the sport setting. Despite these contributions, many 

directions for future research can be offered. 

First, more research in the sport setting needs to be conducted with respect to 

socially oriented motivation. The results of this study suggested possible differences in 

the social aspects of motivation among interactive (i.e., basketball) and coactive 
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(i.e., cross-country) athletes primarily from an Anglo-American cultural perspective. 

Hayashi (1996) also discovered social aspects of motivation among members of the 

Hawaiian culture. In order for a more thorough understanding of motivation from a 

social perspective to exist, future research should examine additional sport groups 

(e.g., football, baseball, soccer, tennis, golf, figure skating) and cultures (e.g., Native-

American, African-American, Japanese), 

Second, additional research conceming interactive and coactive athletes should 

examine cause-effect relationships. The data suggested that social aspects of motivation 

are more prevalent for interactive athletes than for coactive athletes. For example, the 

lower order themes of being part of a team, affiliation, team unity, lack of team unity, and 

lack of teamwork emerged for interactive participants but not for coactive participants. 

The social nature of these themes is evident. Future studies should examine the 

possibility that social orientations existed before participation and individuals choose 

activities according to the prevalence of social orientations with respect to task and ego 

goal orientations or the possibility that goal orientations are affected by individuals' 

choices of types of activities in which to participate. 

Finally, this study examined achievement motivation via the personal investment 

theory (Maehr & Braskamp, 1986) through the use of an interview format. In order to 

retrieve rich and detailed information that is also valid and reliable with respect to the 

personal investment theory in the sport setting, data triangulation (i.e., qualitative and 

quantitative research) should be utilized in future research. Presentiy, interviews should 
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be conducted with the intention of gaining an abundance of information that may also be 

used in the subsequent development and implementation of quantitative measurement 

instruments. 

Conclusion 

In conclusion, this study examined the nature of personal incentives, sense of self, 

and perceived options among interactive and coactive athletes. It also represented an 

initial step toward the investigation of the influence of socially oriented motivation in 

sport. Specifically, the results of the present study suggest that social goals do exist for 

interactive (i.e., basketball) and coactive (i.e., cross-country) male and female sport 

participants and that differences exist with regard to these goals and the sport group with 

which one is associated. 

The findings of this study also suggest that there is cause for the reconsideration 

of achievement motivation theory which presently accounts for only task- and ego-

oriented behavior, toward a framework that includes a social orientation (Urdan & Maehr, 

1995). Therefore, researchers should reexamine Maehr and Nicholls' (1980) theoretical 

framework which included existence of a social goal orientation in an effort to discover 

possible benefits of the revitalization of this theory with respect to future research in 

achievement motivation. Only when researchers challenge popular and accepted 

theoretical doctrine such as labeling achievement motivation as either task-oriented or 

ego-oriented with no respect for social-oriented behavior and explore undemtilized 
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testing grounds (i.e., diverse sport groups) will there exist a more comprehensive 

understanding of achievement motivation. 
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BACKGROUND INFORMATION QUESTIONNAIRE 

Directions: Please answer the following questions that pertain to your background. 

1. What is your age? 

2. What is your gender? (circle) Male Female 

3. What is your year in school? (circle) Freshman Sophomore 

Junior Senior 

4. What is your ethnic background? (circle) Anglo-American Asian-American 

African-American Hispanic-American 

Native American Other (please specify) 

5. Are you currentiy competing in any sport? 

a. If yes, please specify which sport. 

b. What is the level of your competition? 
(e.g., sophomore, junior varsity, varsity) 

c. How long have you been competing in this sport? . 
Please go on to next page. 
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6. Do you compete in any other sport(s) throughout the year? 

a. If yes, please specify which sport(s). 

b. What is the level of your competition? 

(e.g., sophomore, junior varsity, varsity) 

c. How long have you been competing in this sport(s)? 

7. Have you previously competed in any sport(s)? 

a. If yes, please specify which sport(s)? 

b. What was the level of your competition? 

(e.g., junior high, freshman, sophomore, junior varsity, varsity) 

c. How long did you participate in this sport(s)? 
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INTERVIEW SCHEDULE 

A. Introduction 

1. Thank you very much for your participation in this study and in this 

interview. 

2. My name is Tammy Schilling and I am a master's student in Sport 

Administration at Texas Tech University. 

3. I would like to ask you some questions today pertaining to your sport 

participation. 

4. Please answer my questions as honestly as possible as there are no right or 

wrong answers. 

5. In order to protect your confidentiality and anonymity I will use a 

pseudonym to identify you. 

6. You will be identified throughout this interview as: Participant #? 

(e.g., #01, 02). 

B. Sport Participation 

1. Think about a time when you had experienced success in sport . . . 

a. Describe this situation. 

b. Describe why you felt successful in this instance. 

2. Think about a time when you had experienced a lack of success in sport . . 

a. Describe this situation. 

b. Describe why you felt unsuccessful in this instance. 
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3. Think about a time when you felt good about yourself in sport . . . 

a. Describe this situation. 

b. Describe why you felt good in this instance. 

4. Think about a time when you did not feel good about yourself in sport . . . 

a. Describe this situation. 

b. Describe why you did not feel good in this instance. 

5. Think about a time when you had felt proud and satisfied with something 

you had experienced in sport . . . 

a. Describe this situation. 

b. Describe why you felt proud and satisfied in this instance. 

6. Think about a time when you had not felt proud and satisfied with 

something you had experienced in sport . . . 

a. Describe this situation. 

b. Describe why you did not feel proud and satisfied in this instance. 

7. Describe other activities that you are involved in outside of sport. 

8. What determines whether you participate in sport or in other activities? 

D. Conclusion 

1. The final series of questions will bring closure to this interview. 

2. Do you have any additional comments? 

3. (Review of responses by interviewer). Do you wish to clarify any of your 

responses? 
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Do you have any questions? 

If I have further questions or need additional clarification of your 

responses, may I contact you? 

Thank you very much for your participation in this study. 
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April 5, 1996 

Dear Parents, 

The purpose of this letter is to ask for approval of your child's participation in a 
research project I am conducting on achievement motivation among high school athletes. 
I am a graduate student at Texas Tech University and am conducting this research as part 
of my master's thesis. As a high school coach, I am most interested in differences among 
athletes' perceptions of experiences in sport and how these relate to achievement 
motivation. Greg Sherwood, the Lubbock Independent School District Athletic Director, 
your child's coach, and the Texas Tech University Committee for the Protection of 
Human Subjects have given their approval of the project; thus, I am contacting you for 
help in this study. 

On the attached consent form are listed pertinent details of the study. Your child's 
participation will consist of a 60-90 minute interview conducted on your child's campus. 
Unless clarification is necessary for some responses, participation is on a one-time basis. 
In order for your child to participate, it is essential that you sign the attached form and 
have your child retum it to your child's coach at the next practice. If you have any 
questions at all, please do not hesitate to contact me at (806) 637-6761. Thank you for 
allowing your child to participate in this research study. 

Sincerely, 

Tammy A. Schilling 
Master's Student, 
Texas Tech University 
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INFORMED CONSENT 

I hereby give my consent for my participation m the project entitled "Achievement Motivation 
among Interactive and Coactive Sport Athletes: A Personal Investment Perspective". I understand that this 
project IS being conducted as part of a masters thesis by Tammy A. Schilling, a graduate student at Texas 
Tech University, Department of Health, Physical Education, and Recreation under the supervision of Dr. 
Carl T. Hayashi. She has explained that the objective of this study is to examine why some individuals 
choose to participate in a specific activity, why some people try harder than others, and why some people 
persist in an activity longer than others. Specifically, this study will investigate the nature of the personal 
investment (i.e., personal incentives, sense of self, and perceived options) of participants who engage in 
sport. Tammy A. Schilling has also conveyed to me that my participation in this study will consist of the 
completion of a background information questionnaire and a 60 to 90 minute interview. 

I acknowledge that my participation in this project is strictly voluntary and that there is no 
financial payment. It has been explained to me that there are no physical, social/economic, legal, or loss of 
confidentiality risks involved in my participation. I have also been informed that there is a minimal 
psychological risk involved in this study as a participant may experience some emotional arousal or 
psychological stress from their participation in the interview process. It has fiirther been explained to me 
that the total duration of my participation will be a maximum of 2 hours; that only Tammy A. Schilling or 
her authorized representatives will have access to the records and/or data collected for this study; and that 
all data associated with this study will remain strictly confidential. 

Tammy A. Schilling has agreed to answer any inquiries I may have conceming the procedures and 
has informed me that I may contact the Texas Tech University Institutional Review Board for the Protection 
of Human Subjects by writing them in care of the Office of Research Services, Texas Tech University, 
Lubbock, Texas 79409, or by calling (806) 742-3884. 

If this research project causes any physical injury to participants in this project, treatment is not 
necessarily available at Texas Tech University or the Student Health Center, nor is there necessarily any 
insurance covered by the University or its personnel applicable to cover any such injury. Financial 
compensation for any such injury must be provided through the participant's own insurance program. 
Further information about these matters may be obtained from Dr. Rober M. Sweazy, Vice Provost for 
Research, (806) 742-3884, Room 203 Holden Hall, Texas Tech University, Lubbock, Texas 79409. 

I understand that I may not derive therapeutic treatment from participation in this study. I 
understand that I may discontinue this study at any time I choose without penalty. 

(Signature of the Subject) (Date) 

(Signature of Parent or Guardian) (Date) 

(Signature of Project Director or Authorized Representative) (Date) 

(Signature of Witness to Oral Presentation) (Date) 
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PERMISSION TO COPY 

In presenting this thesis in partial fulfillment of the requirements for a 

master's degree at Texas Tech University or Texas Tech University Health Sciences 

Center, I agree that the Library and my major department shall make it freely 

available for research purposes. Permission to copy this thesis for scholarly 

purposes may be granted by the Director of the Library or my major professor. 

It is understood that any copying or publication of this thesis for financial gain 

shall not be aUowed without my further written permission and that any user 

may be liable for copyright infringement. 

Agree (Permission is granted.) 

'signature "^ Date Student 

Disagrree (Permission is not granted.) 

Student's Signature Date 


