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ABSTRACT 

 

 After witnessing the struggles of reluctant readers, I sought to put into action a 

research project to make a positive change in the motivation of reluctant readers. In my 

Action Research project I identified the problem of low reading and Literature Circle 

discussion motivation. From there my planned action was to incorporate graphic novels 

into student-led Literature Circles and independent reading time. In class I referred to this 

as the graphic novel unit study. I closely monitored the behaviors and attitudes of the two 

student participant groups through questionnaires, observations, conferences, reading 

logs, and classroom library check out forms over a five week period. When the graphic 

novel unit study concluded, I analyzed my data and concluded that graphic novels have a 

positive effect on reading and Literature Circle motivation and interest. I then reflected 

on my Action Research project thus far and made planned improvements in order to 

continue the Action Research cycle of reflective teaching.  
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CHAPTER I 

INTRODUCTION TO THE STUDY 

 

Graphic novels are books in which “images and text arrive together, work 

together, and should be read together” (Gravett, 2005, p. 11) Looking much like comics, 

graphic novels blend graphics and text to create a dramatic story.  Michele Gorman 

(2003) stated that the term graphic novel was coined by artist/writer Will Eisner in 1978. 

A graphic novel is a book length story that is written and illustrated in comic book style. 

The ever growing popularity of graphic novels coincides with the increased popularity of 

manga, a Japanese comic style. Graphic novels are starting to find a place in the 

classroom.  Teachers and librarians are seeing the growing popularity of graphic novels 

among adolescents and are taking advantage of this popularity as an opportunity to 

expose students to a unique genre with motivating potential.  

Background and Rationale 

 As a graduate student focusing on language and literacy, as well as a new teacher, 

I was intrigued by research devoted to increased student reading interest and motivation.  

In my experience as an educator, I have worked with students at varying levels of reading 

ability and motivation.  The motivated readers seemed eager to share what they had read 

with the class and enjoyed reading for pleasure during free moments or independent 

reading time while unmotivated readers, or reluctant readers, did only required reading in 

class, had an unenthusiastic attitude toward reading, and participated minimally in 

discussion about literature.  Beers and Samuels referred to reluctant readers as alliterate, 

students who can read but choose not to for various reasons (Beers, 1998, p. 39). 
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I have found it interesting to observe students who choose to read opposed to 

those students that read because a teacher required them to. High-level readers, in my 

experience, were not always the most motivated.  No matter what the student’s reading 

abilities, reading offered students experiences that were important for their development. 

These experiences included, but were not limited to: diverse insight into peoples and 

places, pleasurable reading, models of human emotions, vicarious life experiences, 

revealing life’s realities, modeling writing, showing the functions of society, increasing 

literacy, increasing ability to analyze literature, escaping reality, and making order out of 

chaos (Bucher & Manning, 2006). 

As a teacher, I have tried to make assignments relevant and appealing to students. 

In a world that is very visually stimulating with new technology, it was difficult to 

interest students in the rich stories and information that traditional literature had to offer. 

In my adolescent literature graduate class, we discussed different genres that appeal to 

adolescents. Graphic novels were constantly a favorite on the students’ reading lists. I 

began to think of those students who were not motivated readers and those who didn’t 

think of themselves as readers.  As teachers, we are always thinking of ways to get all of 

our students to buy into our subjects.  Graphic novels seemed to be a way to spark a wide 

range of students’ interest and perhaps motivate them to read more often (Lesesne, 2003). 

In addition to being a medium to spark interest, graphic novels also give students 

a rich literature experience. The genre of graphic novels is often seen as a format that 

umbrellas many genres within it. In my experience, the intricacies of graphic novels, 

which require the reader to interpret the connection between text and graphics in order to 

understand the plot, keep the reader constantly drawing conclusions and using the same 
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reading strategies plus more that are needed to comprehend traditional text. Therefore, 

the benefits of incorporating graphic novels in the classroom not only give students 

exposure to more diverse text, but also motivate and require them to think critically as 

they read.  

Problem and Development of Proposed Solution 

In my own classroom, my students participated in and managed their own 

Literature Circles while reading traditional text of many genres including, fantasy, 

biography, informational, poetry, historical fiction, and contemporary realistic fiction. 

Literature Circles are book discussion groups formed around book choice (Daniels, 

2001).  Although the students became more familiar with the process of Literature 

Circles, and completed their given role sheets, the excitement in conversation was lacking 

with my reluctant readers. In my classroom, there were categories of reluctant readers. 

There were those who were reluctant to read anything and those reluctant to read 

anything school related or recommended. It was my hope that by having students 

participate in Literature Circles featuring graphic novels, that reluctant readers would be 

more excited about the assignments and more participatory in group discussion.  

As the year progressed, I noticed a few students becoming very interested in the 

graphic novels that I offered in my classroom library.  The students who were really 

enjoying the graphic novels began recommending them to their friends. In my classroom, 

there was a bulletin board where students wrote book recommendations, and students 

were often given the opportunity to booktalk any books that they wanted to recommend. 

Before the end of the first semester, students began writing recommendations for graphic 
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novels and book talking them with such fervor that reading graphic novels became the 

popular thing to do.  

The recommendation of graphic novels began to pass between classes. My first 

class would meet in the morning with members of the other fifth grade class to talk about 

the graphic novels they were reading and to recommend them for their peers.  I found it 

interesting that the students really took command of the recommendation and discussion 

process with graphic novels in a way that I had previously not seen from these students.  

During this time, my students were participating in Literature Circles with other 

books, both fiction and nonfiction. Although we practiced book discussions, there always 

seemed to be a lack of real excitement in some of the Literature Circles. Students would 

comment that they really did not enjoy Literature Circles until they were almost finished 

with the books.  This meant that a majority of the time, they were not enthusiastically 

engaged in their books.  As a result, conversation was lacking, and accompanying 

assignments were half-heartedly completed.  When I saw the response to graphic novels 

in my classroom, I decided to use the already growing interest in the genre to increase 

students’ excitement and motivation for Literature Circle discussion and participation.  

Focus 

 The reflective, cyclical nature of Action Research made it ideal for inquiring in a 

classroom. This means that a problem is recognized, a systematic solution is put into 

place and observed, and finally, after careful reflection, improvements to the solution can 

be made, restarting the process (Stringer, 2007). As a teacher, I was constantly 

identifying problems and testing solutions. Action Research is a “practical tool” of an 

educator. (Stringer, 2007, p. 12). This practical approach to research is conducive to 
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improvements in an educational environment (Tomal, 2003).  For this study, I identified a 

problem, and the solution I proposed was the introduction of graphic novels into 

Literature Circles, in order to motivate, engage, and promote deep discussion among the 

fifth grade readers in my classroom.  

 

Figure 1.1 Cyclical Process of Action Research (Coghlan & Brannick, 2001, p. 

19) 

For my Action Research project, I investigated my classroom students’ reading 

interest and motivation.  Stringer (2007) refers to Action Research as focusing on 

“specific situations and localized solutions.” (p. 1). The specific situations that I will 

focused on were the independent reading and Literature Circle discussion of my fifth 

grade students. In my reading classroom, I included graphic novels within a genre study 

of graphic novels, specifically. I focused on the effect of graphic novels on the reading 

interest and motivation of a select group of students within the context of Literature 
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Circles.  The graphic novels that I included in both my classroom library and instruction 

came from lists of recommended graphic novels from authors Bucher & Manning (2006), 

Lesesne (2003; 2006), Raiteri (2005), and young adult reading lists from organizations 

like the Young Adult Library Services Association.  Through the collection and analysis 

of qualitative data, I hoped to document increased reading interest and motivation as well 

as increased quality of participation in Literature Circles. Outside of Literature Circles, I 

also observed the reading habits of a select group of students to see if and how the 

inclusion of graphic novels in Literature Circles affected their motivation to read 

independently. 

Questions 

The following research questions guided the study: 

1. In what ways does the use of graphic novels affect the quality of 

participation of fifth grade students during Literature Circle discussions? 

2. In what ways does the use of graphic novels affect fifth grade students’ 

motivation to read independently?  

Summary 

In conclusion, in order to address the problem of reading and Literature Circle 

motivation and interest, I conducted an Action Research project that consisted of using 

graphic novels as a motivator. The goal of this project was to increase reading and 

Literature Circle motivation and interest by giving students the opportunity to read a 

genre that was growing in popularity and different from the traditional literature 

presented in previous Literature Circles.  
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CHAPTER II 

REVIEW OF THE LITERATURE 

 

Value of Graphic Novels 

Why incorporate graphic novels in the classroom? “Graphic novels can serve as 

an intermediary for a teen who would rather be watching television than reading a book. 

They are also an excellent tool for engaging reluctant readers, they have educational 

value, and they circulate in record numbers in libraries around the country” (Gorman, 

2003, p. 3). According to Katherine Bucher and M. Lee Manning (2006), graphic novels 

“are one of the most popular and fastest-growing types of young adult literature” (p. 285). 

With a history that dates back to 1978 and Will Eisner’s A Contract with God, graphic 

novels have had a grip on the ever evolving world of literature. Graphic novels can either 

be whole stories, ending with one book, or they can be extended series books much like 

traditional comic books. In fact, some comic book series have been bound into graphic 

novels (Gorman, 2003). 

Michele Gorman (2003), author of Getting Graphic: Using Graphic Novels to 

Promote Literacy with Preteens and Teens, argued that “. . . research done by 

professionals in the field and real-life experience of librarians have shown that there is 

one format that covers a variety of genres, addresses current and relative issue for teens, 

stimulates the young people’s imagination, and engages reluctant readers: graphic 

novels” (p. xi). 

The challenge to reading graphic novels, and also the part I consider vastly 

important for critical reading, is that the reader must not only decode the words and the 
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illustrations but must also identify what is happening between the visual sequences 

(Simmons, 2003). Sara B. Kajder (2006) defined critical reading as “reading to 

understand meaning but also to examine how literary elements are used and how the text 

was crafted” (p. 9). In graphic novels, literary elements are found in both text and 

graphics. They add a new dimension of aspects to analyze and read critically.  

A problem faced by many teachers is justifying graphic novels as a valuable 

literature source to administrators and parents.  The American Library Association (2006) 

reported that out of 185 librarians surveyed, 35, or 23%, experienced some challenges to 

their decision to include graphic novels in their library collection. Researchers Rocco 

Versaci (2001) and G. E. Schwartz (2002) wrote about the advantages of using graphic 

novels in the classroom. They state that graphic novels increase critical thinking and 

interaction with text.  Schwartz (2002), along with other researchers such as P. Crawford 

(2003), is also an advocate of the use of graphic novels. They discussed the advantages of 

using graphic novels in cross curriculum projects.  

Bucher and Manning (2006) agreed that graphic novels “can be used in the 

curriculum” which is a concern with educators (p. 288). The pair gave a few examples of 

interdisciplinary thematic units in which graphic novels could be used. Since graphic 

novels come in a variety of genres, they may be used as introductions to a unit to build 

knowledge on a topic.  They could also be used to clarify complex ideas visited in 

subjects such as social studies and science (Bucher and Manning, 2006).  Lesesne (2007) 

agreed with the use of graphic novels in the classroom, especially with “current 

curriculum demands that now include visual and/or media literacy . . .” (p. 67). 
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Some parents fear that graphic novels will steer students away from traditional 

literature (Weiner, 2004). Weiner suggested that teachers can use graphic novels to make 

personal connections with more traditional literature.  Since students are sometimes 

uninterested in more traditional text, the idea is to spark their interest in these valuable, 

traditional texts by also sharing the traditional stories in other formats, such as graphic 

novels. Students take a natural, genuine interest in this format. 

To those who continue to doubt the use of graphic novels in the classroom, 

teachers can show them what Teri Lesesne (2006) called a “reading ladder” (p. 59). A 

reading ladder “is a concept in which we [teachers] create a set of related books whose 

base is centered on students’ professed needs and interests, but which provides readers 

with steps that build from the base” (p. 59). By moving up the reading ladder, students 

are exposed to a larger variety of text and are often, therefore, more challenged so that 

they are not caught in a “reading rut” (Lesesne, 2006, p. 60). 

As with all texts, it is very important to preview graphic novels for age 

appropriate content. Bucher and Manning (2006) pointed out that, like their traditional 

counterparts, many of the popular graphic novels contain content that may be considered 

adult. Since the text is accompanied by graphics, pictures from these more adult graphic 

novels should be monitored for inappropriate content.  

Along with appropriateness, there are other aspects of graphic novels which 

should be examined when being considered as texts for the classroom. Gorman (as cited 

in Bucher and Manning 2006) suggests, “. . . genre, target audience, quality, and artistic 

merit as well as reputation and style of the author and illustrator…” should also be 

considered (p. 288). In a visual world, graphic novels offer the visual stimulation that 
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attracts students of this generation. Gravett (2005) reminded readers that it is important to 

note that comics and graphic novels have value as literature in themselves, not just as 

primers. Besides coming in a variety of genres, such as superhero tales; realistic stories; 

science fiction and fantasy novels; future, contemporary, historical adventure stories; 

manga (Japanese) tales, as well as humorous works, political satires, and adaptations of 

classics, “graphic novels are a fusion of text and art that build(s) on the impact of visuals 

to offer value, variety and a new medium for literacy” (Bucher & Manning, 2006, p. 

287). 

The value of graphic novels is being recognized in the book world.  Many graphic 

novels are winning book awards such as the Printz Award won by American Born 

Chinese by Gene Yang (2006).   Not only are graphic novels receiving more praise, but 

they are also being written in wide ranges of length, style, and content (Lavin, 1998).  

Motivating Reluctant Readers 

Teachers and librarians admit that graphic novels and comics “can encourage 

even the most reluctant reader” (Gravett, 2005).  For struggling readers, visual 

demonstrations of literary elements may be crucial to their understanding.  According to 

Kylene Beers (2003), “struggling readers often complain that they can’t see or visualize 

text.” Since this is key to comprehension, the graphic element of graphic novels can 

“help…readers connect with meaning” (p. 285). 

Visual supports and details are not the only aspect of graphic novels that are 

appealing to reluctant readers. Struggling and reluctant readers also crave shorter stories 

with thin chapters. This helps them feel accomplished and helps reading seem less 

tedious. “Thin books suggest that students don’t have to invest a huge amount of time to 
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finish them” (Beers, 2003, p. 285).  Since graphic novels are usually quicker reads, 

students feel a sense of great accomplishment after a few minutes of sitting down to read 

the graphic novel. This sense of accomplishment comes from the visual supports that help 

students process the story, and in turn, the struggling reader has a less frustrating reading 

experience. In fact, Pamela Kruger (2001) quoted Art Spiegelmen as saying that 60-70% 

of a graphic text may be comprehended through only graphic visual cues (p. 126). 

The essentials to understanding a story such as plot, characters, and mood are put 

into focus through text and pictures in graphic novels.  These visual scaffolds, according 

to Teri Lesesne (2007), offer reluctant readers the assistance it takes to hook them into an 

enjoyable reading experience.  Complex characters and layered plot are also featured in 

graphic novels, and can be understood without frustration due to these visual scaffolds. 

Graphic novels also tend to be packed with action. This is appealing to reluctant readers 

because they tend to lose interest if the action does not come quickly in a story.  A 

problem that teachers face with reluctant readers is that “if they have to work through 

pages of character description before they find any action, then they probably will put the 

book away” (Beers, 2003, p. 286).  Since the action is displayed visually, reluctant 

readers can quickly evaluate where the action begins before they decide to abandon a 

book.  

In addition to the visual support and the fast paced action, graphic novels also 

offer active engagement. The participation between the reader and the text, when reading 

a graphic novel, is great.  When thinking of reading in terms of an exchange between the 

reader and the text, it is more clearly seen that the reader, in order to comprehend, must 

interact actively with the graphics as well as the text (Gorman, 2003).  This is very 
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helpful for visual learners who are “able to connect with graphic novels in a way that they 

cannot with text-only books” (Gorman, p. 9). 

An additional appeal to reluctant readers is the relevance of graphic novels. 

Reluctant readers want to read about issues that directly pertain to themselves. “Graphic 

novels address current, relevant, often complex social issues, such as nonconformity and 

prejudice” (Gorman, 2003).  Jackson and Cooper (2007), contributing authors in 

Adolescent Literacy: Turning Promise into Practice, stressed that relevance is an 

important motivating factor for all students, especially urban students. This problem of 

relevance was also explored by Tatum (2007). He pointed out the difficulties African 

American students have when they are not exposed to reading material that they find 

relevant to their culture and situation in life, as well.  

Research also showed that graphic novels were beneficial reading material for 

English Language Learners. This population of students is often frustrated by the 

demands of reading as they struggle with language development. Stephen Krashen 

(2004), commented that the simple sentence structure found in graphic novels can be 

beneficial. Also, according to Krashen, the reading experience is one of less frustration 

with graphic novels. In fact, graphic novels have been seen as confidence boosters for 

this population. 

It is important to mention that reluctant readers will “have their enjoyment of 

reading enhanced, their understanding of literature increased, their skills enlarged, and- 

who knows-from such experiences they may well go on to print literature with greater 

confidence and ability….but…comics and graphic novels deserve to be put in the hands 

of the ablest students, too” (Beers & Samuels 1998, p. 369).  Therefore, I felt including 
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graphic novels in my classroom would first and foremost increase reluctant reader 

motivation, but exposure and interaction with graphic novels would also be a valuable 

literature experience for all students.   

Literature Circles 

Literature Circles have been very successful in my classroom. Although 

Literature Circles have been around for many years, Harvey Daniels coined the term.  

Also called book groups, literature groups, and book clubs, Literature Circles are student-

led reading discussion groups. (Daniels, 2001). These small groups read a text that is 

commonly chosen by each group member and respond to the text in many ways (Fountas 

& Pinnell, 2001). Students discuss many text features while making connections to the 

text.  Fountas and Pinnell (2001) simplified the sequence, of what they call a literature 

study, into the following parts: “self-select, form group, make schedule, read, think, and 

note, discuss, and response or project” (p. 253).  

 Literature Circles offer student readers what they consider essential to enter what 

Atwell (2007) labeled the reading zone, or a state of being “absorbed in a book” (pg. 21).  

That is what I wanted for my students. Literature Circles create an atmosphere of learning 

and reading enjoyment. From Atwell’s own classroom research, she found out that 

students want booktalks and minilessons, quiet in-class reading time, choice of books, 

and book recommendations. (Atwell, 2007, p. 23) 

Beers (1998) identified five types of readers. There were the avid readers, who 

enjoy reading, and do it often.  There were also dormant readers who enjoyed reading but 

did not make time for reading. The uncommitted reader did not enjoy reading, make time 

for it, or identify themselves as readers. Unmotivated readers were much the same in that 
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they did not enjoy reading, make time for reading or identify themselves as readers, but 

the unmotivated reader would explain that reading was “saying words” while the 

uncommitted reader would explain that reading was “knowing words.” The last group 

was the unskilled reader. Unskilled readers could not read well or at all, did not consider 

themselves readers, and saw reading as a task. (Beers, 1998, p. 45)  Literature Circles 

have the components to reach each of these types of readers according to Beers’ 

motivational chart which listed choice, teacher sharing, discussion groups, and using 

graphic novels as motivating factors for these types of readers. (Beers, 1998, p. 55). 

Ivey and Fisher (2006) quoted a sixth grader, Keisha, as saying “I like that we get 

to choose our own book. It gives you something to think about, and it’s not boring. I 

don’t like how it’s such a short time” (p. 53) Keisha mentioned two important factors of 

Literature Circles, time to read and choice of book.   

Although the structure and use of Literature Circles vary, they usually begin with 

a booktalk. A booktalk is like a performance by the teacher, done to advertise a book.  

The teacher must practice the booktalk, highlighting exciting parts of the text while not 

giving too much away. These booktalks are essential in grabbing the attention of reluctant 

readers.  This is because “reluctant readers are less reluctant to read a book if you’ve read 

the first chapter-or two-aloud to them (Beers, 2003, p. 291). In a booktalk, books are 

advertised so that students can choose a book that they would like to read. This right to 

choice is an important component of Literature Circles (Daniels, 2001). 

Booktalks relieve a frustration felt by students who do not get excited about 

reading simply because they can not find books that sound appealing (Atwell, 2007, p. 

73). Kylene Beers (2003) referred to booktalks as advertisements. She included what she 
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called a “read and tease,” stating that giving reluctant readers a head start in reading will 

help them “hear the text” and motivate them to get lost in the story (p. 291). Gorman 

(2003) stated that graphic novels are a great addition to any booktalk, whether it was just 

to increase awareness of a great book or to show students the value of the format. Advice 

Gorman gave when booktalking graphic novels was to show the artwork since it played 

an important part of the interaction between reader and text. (p. 40). 

Although there are many ways to manage Literature Circles in the classroom, 

there were a few points that Daniels (2001), Fountas and Pinnell (2001), Atwell (2007), 

and others agreed should always be found in Literature Circles. As mentioned before, 

choice was an important component. This choice was often based on the teacher’s 

motivations. Teri Lesesne (2003) suggested that teachers choose books that offer a 

variety of genres to appeal to a wide range of student interests.  

Since groups for Literature Circles are formed around a common book of choice, 

this differs from guided reading groups which are based on reading ability. Advocates of 

this approach, such as Lesesne (2007), to reading instruction stated that students were 

more motivated by reading books of their choice, so it was sometimes necessary for the 

teacher to provide means for students to read books that were out of their level. 

Suggested methods for this were buddy reading and audiotapes (Atwell, 2007). 

Literature Circle groups also read different books (Daniels, 2001). Exceptions to 

this occur when a book is very popular. Then, more than one group may read the same 

book. After students choose a book, they read a portion of the book which the group has 

agreed on. While they read, they may do various things. When beginning Literature 

Circles Daniels suggested that students begin by completing role sheets during reading or 



 Texas Tech University, Afton Schwertner, August 2008 

 

16 

after they read. These role sheets can vary and focus on reading strategies or skills taught 

through minilessons, or 10-15 minute lessons with a specific focus (Daniels, 2001). Some 

of the suggested roles include Summarizer, Connector, Word Wizard, and Illustrator 

(Daniels, 2001). 

 Student groups follow a reading and meeting schedule. This schedule is usually 

made by the teacher, although the pacing of the group is decided on by group members 

since they determine how many pages will be read during reading times.  Reading days 

allow students the priceless opportunity to read a book of their choice independently. 

Stephen Krashen advocates independent, voluntary reading as the best way to close the 

gap between students of low and high reading levels (2004). Ivey and Fisher (2006) 

referred to this time as a “nonnegotiable” (p. 53).  Ivey and Fisher also pointed out 

studies done by Stewart, Paradis, Ross, and Lewis in 1996, as well as the 1996 study 

done by Worthy and McKool, which indicated that “older students, particularly those 

who struggle with reading, believe that time set aside for reading during the school day 

makes a difference in their reading improvement and their inclination to read (p. 55). This 

showed that even the students notice the benefits of independent reading time, which is 

an important component to Literature Circles (Daniels, 2001). 

 On meeting days, students discuss key parts of the book, aided by their role 

sheets. Although students begin Literature Circles very dependent on discussing what iss 

written in their role sheets, they become more independent in their discussion once they 

grow accustomed to discussion. The goal is for students to become less and less 

dependent on their role sheets so that they are bringing up key points in the text, 

connecting with the story, and answering each other’s questions about the text while 
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inquiring about questions raised by the text (Daniels, 2001). This talk, according to Judith 

Scott and Jan Wells (1998), “builds a sense of a community of readers” (p. 179). When 

readers discuss the books they are reading, they are expressing their individual ideas 

about the book rather than saying what they think the teacher wants to hear. They are also 

making connections and comparing their thoughts to those of other readers and learning 

that there is no one correct way to respond to literature (Scott & Wells, 1998).  

When the groups have finished discussing the book on their own time schedule, 

groups are shuffled with new or recurring reading material based on the goal of the 

teacher.  Groups may also complete projects to further assess their comprehension of the 

text (Fountas & Pinnell, 2001). 

The model that I used for Literature Circles looked most like the Model 4 in 

Fountas and Pinnell (2001, p. 273). An example is shown: 
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Figure 2.1 Literature Circle Project Organization. Adapted from "Model 

4: Small Group, Text Sets," by I.C. Fountas and G. S Pinnell, 2001, 

Guiding Readers and Writers, p. 273. 

As mentioned previously, the goal is for groups to hold open conversations about 

the books. Students generate discussion topics so that conversation flows naturally based 

on interest and inquiry. This responsibility to lead discussion builds communication 

skills, an appreciation for the aesthetic qualities of literature, comprehension skills, and 

critical thinking. This close analyzing of text also allows students to extend their writing 

skills by making connections with models for their writing (Fountas & Pinnell, 2001, p. 

253). 

Choose to Read 

Book Talk 

Share 

circle circle circle circle circle 

project project project project project 
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The teachers’ role in Literature Circles is one of support. Fountas and Pinnell 

(2001) defined four roles of the teacher during Literature Circles. When the teacher was a 

“facilitator,” he or she was the leader of conversation, keeping the conversation going (p. 

269). This occurred more in the beginning stages since the goal is for less need for a 

teacher facilitator as the students become their own discussion leaders. The teacher may 

also be a “participant” (p. 269). In this role, the teacher participated in the same capacity 

as the student, modeling group behavior while monitoring group participation.  When the 

teacher was the “occasional guide,” he or she entered the group’s discussion only for 

specific purposes such as expanding on ideas. It was important that as an “occasional 

guide” that the teacher did not dominate the group (p. 269). The role of “rotating 

observer” was an unobtrusive role for the teacher. If assuming this role, the teacher 

circulated around the groups, observing but rarely intervening (p. 269). 

Whichever role the teacher felt apt to take during a particular day, the goal of the 

teacher was, according to Fountas and Pinnell (2001, pp. 270-271), to 

1. Provide positive comments that affirm students’ responses, restate students’ 

ideas in a way that helps them clarify meaning. 

2. Restate students’ ideas in a way that helps them clarify meaning. 

3. Encourage students to provide evidence. 

4. Guide students to elaborate and extend their thinking. 

5. Encourage making connections. 

6. Encourage inferring, summarizing, and synthesizing. 

7. Promote analyzing and criticizing texts. 
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Books Used in this Study 

Wanting to incorporate a variety of graphic novels in my study so that students 

would have a good selection of styles and genres, I looked to literary lists such as the 

American Library Association booklist for young adults and books written on graphic 

novels and their use in the classroom by authors such as Paul Gravett (2005), Teri 

Lesesne (2006), and Michele Gorman (2003). Since I teach the fifth grade, I read the 

reviews of these books and then read the books themselves to determine age 

appropriateness and also quality of plot, character development, and curriculum use.  

 The books I decided to use for this study were WJHC: On the Air! (2003) by Jane 

Smith Fisher and Kirsten Petersen, Bone: Out from Boneville (2005) by Jeff Smith, Alias 

Mission: Saving the Books of Iraq (2004) by Mark Stamaty, Astro Boy (2002) by Osamu 

Tezuka, and Babymouse: Our Hero (2005) by Jennifer and Matthew Holm.   

WJHC 

WJHC is a very colorful comic and follows the lives of five high school students 

who decide to resurrect the school radio station. Within the book, there are multiple 

episodes of stories that occur. Janey Wells and her friends face disaster with the radio 

station, love letter mix ups, and camping trip drama. Also included is a scrapbook section 

that helps the reader get a more personal look into the characters’ lives. Booklist’s 

Francisca Goldsmith (2004) gives WJHC a good review, saying it appeals to a variety of 

students since the characters are diverse and tackles real problems in a humorous way 

with fast paced action. After reading the graphic novel, I could really make connections 

between some of my students and the characters in the book. I felt it would appeal to 



 Texas Tech University, Afton Schwertner, August 2008 

 

21 

them with its clever humor and colorful artwork that is very age appropriate.  In addition 

to being a graphic novel, this book is contemporary realistic fiction.  

Bone: Out from Boneville 

Jeff Smith’s Bone series was very popular among my students before I began the 

study. Students would comment on the colorful graphics, humorous storyline, and the 

suspense that kept them reading. Since this was already popular among many of my 

students, I decided to make it an option for Literature Circles. In the first volume of the 

series (Smith, 2005), the three Bone cousins are “Exiled from Boneville” (Gorman, 2003, 

p. 53).  The cousins are separated and must find their way through mysterious lands with 

mysterious creatures. Fone, the main character of this installment, is almost lost to the rat 

creatures when Thorn and her Grandma Ben come to the rescue. In addition to being a 

graphic novel, this book is fantasy. Bucher and Manning (2006), authors of Young Adult 

Literature: Exploration, Evaluation, and Appreciation, recommend the use of this book 

in the classroom.  

Alia’s Mission 

With the wealth of fiction graphic novels, I wanted to include a nonfiction 

selection. Alia’s Mission: Saving the Books of Iraq by Mark Stamaty seemed like a 

perfect addition to the Literature Circle selections. The biographical story follows Alia as 

she risks everything to save the precious books from being destroyed by the war in Iraq. 

Since she fails to get help from Sadaam’s government, she must work with her family 

and co-workers to save the books (Gravett, 2005, p. 71). Although the book does not 

feature color illustrations, I felt the need for real, relevant topics might appeal to students 

interested in current events and war documentaries. The short length and visual aides 
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were factors in helping me identify this book as a selection that struggling readers might 

benefit from.  

Astro Boy 

Astro Boy by Osamu Tezuka is a science fiction, fantasy graphic novel. Within 

this story are smaller stories, not always connected with one another. The black and white 

pictures show “lovable characters, heartfelt story lines, and over-the-top action 

sequences” (Gorman, 2003, p. 54).  Gorman (2003) also mentioned that Tezuka is a 

renowned Japanese comic author, and Astro Boy is “the first manga series adapted to 

animation” (p. 54). This information might lead my students into a lesson about the 

history of graphic novels and other forms of animation such as manga. Astro Boy is 

recommended in multiple booklists as well as by Bucher and Manning (2006). 

Babymouse: Our Hero 

I first heard about the Babymouse series by Jennifer Holm from Dr. Patricia 

Watson, my graduate professor of Adolescent Literature. The pink cover and relatable 

characters made this book a very appealing choice, specifically for the girls in my 

classroom. This fantasy graphic novel also has elements of contemporary realistic fiction 

since the main character, Babymouse, faces problems all girls her age do such as dealing 

with a popular bully and staying loyal to friends. Teri Lesesne (2003) also recommended 

this series in Making the Match: The Right Book for the Right Reader at the Right Time: 

Grades 4-12. 
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Summary 

 Graphic novels are a valuable resource that teachers and librarians should include 

in their library collections. The value of graphic novels to students’ reading motivation 

can be considerable. The visual stimulation and aides as well as the diversity and 

relevance of content appeal to a variety of students, specifically struggling readers. 

 The elements of Literature Circles make them an ideal place to introduce graphic 

novels. Choice, independent reading time, and discussion enable readers to enjoy and 

think critically about their literature experiences. The graphic novels I chose to be a part 

of the Literature Circles in my study are representative of various genres and styles that 

appealed to the differing needs of my students.  
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CHAPTER III 

FRAMING THE STUDY 

 

Methodology 

The Action Research paradigm provided an appropriate methodology for 

conducting my classroom investigation because it is an inquiry into one’s own practice 

(Johnson, 2005). Specifically, Action Research is a recommended research method 

designed to allow teachers to observe their practice critically and to evaluate solutions in 

an effort to improve classroom practices (Johnson, 2005). My goal as a teacher was to 

improve the quality of my teaching and the environment of my classroom for my 

students’ benefit. Action Research is designed to improve classroom practices by asking 

teachers to design solutions based on focused problems and then reflect on the quality of 

that solution (Stringer, 2007). Mills (2003) emphasized that Action Research involves the 

gathering of information concerning the quality of classroom operations, teaching 

methods, and how well students learn. Stringer (2004) pointed out that it is the teacher 

researcher who is changing her behavior in an effort to improve classroom practices. 

 Ahar, Holly, and Krasten (2001) believe the reflective nature of Action Research allows 

teacher researchers to understand the school world better in order to make positive 

changes. Therefore, Action Research is a practical means of research that allowed me to 

practice reflective teaching in order to strive for a solution to the lack of reading 

motivation in my classroom.  

The participants were members of my 5
th

 grade English, language arts, and 

reading class at Apple Elementary (pseudonym), located in Texas, for the 2008 spring 
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semester. During the unit study, students participated in Literature Circles as well as 

Reading Workshop which involved independent reading. In following the Action 

Research cycle, I diagnosed the problem of low reading and Literature Circle motivation, 

and I will now describe how I organized and executed the solution in order to see an 

increase in reader motivation and Literature Circle discussion.  Following this chapter, I 

analyzed the data collected and planned improvements to be implemented in future 

research. This perpetuated the Action Research cycle by continuing the goal of enacting a 

focused solution to the specified problem. 

Data Sources and Collection 

Data was collected from questionnaires, conferences, observations, reading logs, 

and classroom library check out sheets. The initial selection of participants began during 

regular classroom observations and conferences. During observations and conferences I 

looked at the readers’ general attitude towards reading as well as reading behaviors in 

order to decide which students were reluctant readers. Before the unit genre study, I also 

gave reading interest/attitude questionnaires to all of my students. The questionnaires 

determined the amount of reading the participants do regularly as well as their general 

interests in reading.   Questionnaires contained both open-ended questions and rating 

scales, asking the participants to divulge their reading interests and feelings about reading 

and Literature Circles. The purpose of the questionnaire was to inform my choice and 

help me select a purposeful sample of students. They also gave me an idea of the 

participants’ reading interests and reading habits.  

During the first few days of the study, I introduced the genre (redefining 

“reading” to include picture representation), did book talks, and allowed students to 
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choose their Literature Circle graphic novels.  I then chose two Literature Circles on 

which to focus.  The Literature Circles I chose were one group consisting of males and 

one of females. Within these groups, I paid particular attention to the most reluctant 

readers within the groups. Each group contained students with varying reading abilities 

and reading interests, but each reader could be classified as “reluctant” due to their 

interest in reading and observed behaviors during independent reading time.  The 

students selected responded below a 5 when rating their interest and motivation to 

reading on a 1-10 scale. Many also responded with little enthusiasm in response to 

Literature Circle interest.  

Each Literature Circle contained three students, three males in one group and 

three females in the other group. The groups were selected from different homeroom 

classes so that I could focus attention on the groups during separate class periods. After 

introductory book talks, students were asked to write down their top three choices for 

graphic novels out of the five selections. Each student received either their first or second 

choice, as is common practice. When arranging the groups, I kept in mind the goal of 

having a group of male reluctant readers and female reluctant readers. These gender 

groups were significant in order to see the appeal graphic novels have for the different 

genders.  

While in Literature Circles, students alternated days in which they met and 

discussed their books and days in which they read their chosen graphic novel. On the 

days they read, they completed role sheets to practice reading strategies we had gone over 

in class such as making personal connections to the story, monitoring comprehension, 

and visualizing the story. They also only read a set amount of pages as determined by the 
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group members. Literature Circles move at the pace decided on by the group members. 

Each student completes a different role sheet on reading days so that they have something 

different to bring to the discussion the following day. A new role, Picture Reader, was 

added to the role sheets which were already in use. This role was introduced and 

practiced in a minilesson to insure full understanding of the role.  

On days that the students read, I conferenced with them about various topics 

including reading interest, difficulties with the book, feelings about group members and 

Literature Circles, and understanding of the role sheet they completed during reading. 

During this time I was able to identify problems relating to group interaction and attitudes 

concerning the books as well as Literature Circle discussion. I was able to meet with each 

group member at least once a week for a conference.   

On the days that Literature Circles met, I observed the interaction between group 

members. Most days I functioned as “rotating observer” (Fountas & Pinnell, 2001, p. 

269).  This meant I was able to take field notes of my observations detailing the body 

language and interaction of group members, while having minimal input into group 

discussion. Since the students had participated in three Literature Circles previously, 

group members were able to function without needing me as a facilitator.  

As Literature Circles concluded, students worked together to create skits, or 

performances to advertise their graphic novel to the rest of the class. I felt that since 

graphic novels were a very visual way to tell a story, that our booktalks should be visual, 

as well. Since groups finished at different times, those students who finished earlier than 

others read books of their choice on reading days and worked on their skit booktalks on 

meeting days. Students were required to write a script for their skits, concentrate on a 



 Texas Tech University, Afton Schwertner, August 2008 

 

28 

high point of action, make sure not to give the whole plot away (the goal was to tease the 

reader), give every student a role, stay accurate to the book, introduce characters and 

setting before acting out the skit, and use hand made props or choose from those I 

provided.  The purpose of these projects was to assess story comprehension, re-

familiarize each student with the other graphic novels available to read, and give students 

the chance to hear peer recommendations.  

As the Literature Circles began to conclude, I booktalked graphic novels on most 

days.  At times, this was done in conjunction with minilessons involving graphic novels. 

Minilessons covered the following topics: what graphic novels are, how to read graphic 

novels, connections to other media, making inferences and predictions using text and 

graphics, personal and world connections to graphic novels, vocabulary understanding, 

character understanding and motivations, symbolism and metaphor in illustrations, and 

various practices in group interaction.  

Students were also encouraged to booktalk the books that they read during 

independent reading time after their Literature Circles.  So that each student received an 

opportunity to booktalk, they signed up for a day to share a book with the class. Each 

student did at least one booktalk, most occurring during the final days of the study.   

Also, during this independent reading time, students completed their on-going 

reader’s log. This log kept a record of the books a student read and the progress that 

student made each day.  These, as well as a check-out list kept in my classroom library, 

assisted me in keeping track of the volume of graphic novels being taken off my shelves, 

and reading selections made by case study students.   
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Observation and conference notes were kept in a binder along with my checklists 

and student reading logs, which were handed in at the conclusion of the genre study.  

This allowed me to monitor their progress or changing attitudes. From my notes, I was 

able to see patterns or breaks in patterned behavior and link the change with exposure to 

graphic novels. My checklists helped me record the number of conferences, booktalks, 

and books read.  

Timeline 

The total time spent on this research project was about five weeks. This timeline 

was greatly influenced by pacing of the Literature Circles and the time it took students to 

complete their booktalk skits. It was my desire for students to have at least a week of free 

choice reading during reading workshop so that I could observe their reading selections 

after the graphic novel Literature Circles.  

 In the days preceding the genre study, students were given a reading and 

Literature Circle interest/attitude questionnaire. Introduction of the genre and Literature 

Circles took approximately three weeks.  Reader’s workshop, which features a 

minilesson and independent reading time accompanied with conferences, followed as the 

groups concluded their Literature Circle novels.  

Participant conferences occurred at least once a week during the reading time of 

the Literature Circles.  On each day that the Literature Circles met, I observed the 

selected participants. This occurred twice to three times a week, depending on the week.  

When Literature Circles concluded, I conferenced at least once with each student 

from the participant groups during free choice independent reading time. The Reader’s 
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Workshop was the time period when students were finished with their Literature Circle 

books and free to choose any book they wanted to read independently.   

I was also able to observe each group as they planned and presented their 

booktalk skit. Since the group booktalk skits were done separately from the booktalks 

done by each student about their own choice of book, I was able to observe one group 

booktalk and at least one individual booktalk done by each student. These observations 

were completed in the form of field notes.  

 During the last days of the genre study, I gave the participants, as well as their 

classmates, the same questionnaire they received at the beginning of the genre study.    

The questionnaire was another piece of data that helped me determine the effects of 

graphic novels on reading and Literature Circle interest and motivation.  

Data Analysis 

 In order to analyze the data, I examined at my conference and observation notes 

as well as students’ reading logs, classroom library check out form, and motivation and 

interest questionnaires.  Conference notes were organized by topic of the conference. 

This allowed me to examine each students’ response to each topic of the conference.  

First, I organized conference notes and observations into two groups in order to 

distinguish between Literature Circle topics and independent reading behavior. This was 

done so each research question was addressed separately in my analysis. I then looked at 

each students’ comments and behaviors throughout the study and coded them as a 

positive change, negative change, or no change in relation to reading motivation and 

interest. Then, I compared these to my observation field notes to note any behaviors that 

correlated or supported students’ comments in conferences, also marking them as a 
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positive change, negative change, or no change in relation to reading motivation and 

interest.  Observations were also coded by topic such as independent reading behavior 

and Literature Circle participation (Hubbard & Power, 1993). 

Student reading logs were analyzed by highlighting each book title with a color 

specifying genre. For example, graphic novels were highlighted yellow while poetry 

books were highlighted blue so that I could see the diversity of texts read by each student 

as well as the appearance of graphic novels in their free choice reading time. Since 

student reading logs were not always complete, I filled in missing dates by finding entries 

by those students on the classroom library check out form, also color coding these.  

Reading interest and motivation questionnaires were first analyzed by looking at 

both reading and Literature Circle interest and motivation. The second and concluding 

questionnaire was compared to the first. A Likert scale was used on the questionnaire, so 

I could easily see the degree of difference from the first questionnaire to the second and 

final questionnaire.  On the final questionnaire, I made notes in the margins in relation to 

a positive change, negative change, or no change in reading or Literature Circle 

motivation and interest.   

Then, I separated notes, reading logs, and questionnaires by student in order to 

look at each student separately and reach a conclusion about that students’ progress 

during the study. Finally, I looked at the students as one group to make an overall 

generalization about the success of the study as a whole.  

Summary 

 Action Research fits the model of a reflective teacher and was ideal for this 

Action Research project. As a teacher, it is also important to reflect on a unit or lesson in 
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order to determine effectiveness and make changes in the unit or lesson that would be 

beneficial to students. Questionnaires, conferences, observations, reading logs, and 

classroom library check out forms were a part of my classroom before the study and 

allowed me to closely and systematically monitor and reflect on student interest, 

attitudes, and progress in the classroom during the graphic novel study.  

The five week study first included Literature Circles where discussion and 

reading a common book selection took place. The last part of the study included group 

booktalk skits and reading workshop. During reading workshop, students each read their 

own selection and had the opportunity to booktalk any book they chose in order to 

recommend books to their peers. Questionnaires, observations, and conferences were 

used to help me see if the use of graphic novels resulted in a positive change in reading 

and Literature Circle interest and motivation.  
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CHAPTER IV 

 

COMMUNITY AND STUDENT PROFILES 

 
Community 

For the purpose of confidentiality, the names of students and the school were 

changed. Pseudonyms were used in the place of proper names 

Apple Elementary is a small, community K-5 campus in Texas.  Enrollment 

averaged at around 150 students per school year.  According to the Academic Excellence 

Indicator System (AEIS),  the ethnic distribution of Apple Elementary was  75.6% 

Hispanic, 14.9% African American, and 9.5% of students were White students attending  

during the 2006-2007 school year, one year preceding this Action Research project.  My 

fifth grade classroom differed by having approximately 89% Hispanic, 3.5% African 

American, and 7.5% White during the course of my Action Research project.  

 The low enrollment allowed for small classes. An average fifth grade classroom 

had 13 students. Enrollment for fifth grade this year averaged at about 28 students. There 

were two fifth grade teachers, Mrs. Singer and me. I taught Reading and English 

Language Arts, while Mrs. Singer taught Math and Science. We each taught our own 

homeroom Social Studies.  

Apple Elementary is a Title I school. Approximately 93% of students at Apple 

Elementary received free or reduced lunch during the 2006-2007 school year according to 

AEIS statistics. In order to qualify for Title I funds in Texas, the school must have at least 

40 percent free or reduced lunch. The Title I funds received went toward purchasing 

additional materials and the hiring of interventionists and special program personnel.  
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The old campus had a very warm feel to it. Large classrooms showcased a wall of 

windows that allowed natural light to spread throughout the classroom. In my classroom, 

there were lamps as well as hanging lights to avoid reliance on harsh florescent light that 

could be distracting. Desks were arranged in groups of two to three to allow for small 

group work.  Separate large carpeted areas were also available for students to find a 

comfortable place to read and discuss their books.  

Students 

For this study, I focused on two Literature Circles. One Literature Circle 

contained three boys while the other contained three girls. In order for groups to have a 

well developed discussion, at least three students were needed. My reasoning for focusing 

on the two genders was simply to observe the differences in book preferences.  

 In the reader profiles that follow, several students’ participation in a Title 1 

reading intervention program will be discussed.  The reading interventionist was 

employed by the district using Title 1 funds and followed a structured reading curriculum 

to help students identified as struggling readers, emerging readers, or students at risk for 

failure.  

Each student was chosen for this study based on my classroom observations of 

their reading attitudes which defined them as reluctant readers as well as their answers on 

a reading interest and motivation questionnaire. The questionnaire was given the week 

before the graphic novel genre study. An identical questionnaire was given at the 

conclusion of the study.  
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The Boys 

For my study, I chose one group of students from Mrs. Singer’s homeroom and 

one from my own. The first group, from my homeroom, included three boys, Ryan, Tom, 

and Jon. Each boy chose Alia’s Mission by Mark Alan Stamaty (2004) as their first 

choice preference to read in Literature Circles.  All three students in this group were 

Hispanic. This group was very dynamic in their reading abilities and behaviors. For 

example, students varied in reading abities and interest regarding independent reading 

and Literature Circle interest. Some students were high academic achievers in the 

classroom but showed signs of unmotivated behavior while others were also unmotivated 

and as a result had low classroom achievement academically. What follows are the 

behaviors and my impressions of the readers preceding and during the graphic novel 

study.  

Ryan. Ryan was an A-B student who actively participated in class discussion and 

read on grade level. In previous Literature Circles, Ryan had done the minimal amount of 

work to complete the assignment, but he consistently was a leader in conversation.  

Throughout the school year, I noticed that Ryan was a good reader, but he often skimmed 

over important details while reading. Ryan’s strengths as a reader included his fluency 

and overall, basic comprehension. He consistently answered eight out of ten 

comprehension questions correctly on standardized tests. His weaknesses were drawing 

logical conclusions and reading motivation. Ryan consistently answered approximately 

eight to nine out of ten comprehension questions correctly on grade level as determined 

by myself and the Title 1 interventionist. 
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Ryan showed interest in the Bone books by Jeff Smith. Aside from that series, 

Ryan often failed to complete books. Even with book recommendations and teacher 

assistance, Ryan abandoned books easily if they did not keep his interest. He did, 

however, recommend the Bone books to other students in the classroom. His popularity 

with the students in class, and his reputation as a good student, made his 

recommendations successful. 

On the reading and Literature Circle motivation and interest questionnaire, Ryan 

indicated that he felt pretty neutral about motivation to read and his abilities to read.  He 

did, however, indicate that he did not like Literature Circles. Although he shared with me 

that he liked one of the books he had read in Literature Circles, the motivation to discuss 

the books had not been present.  This, coupled with his in class behavior, led me to 

classify Ryan as a reluctant, yet capable, reader. I anticipated Ryan’s excitement about 

the graphic novel genre study due to his previous positive expressions concerning the 

genre as well as the fact that on his reading and Literature Circle motivation and interest 

questionnaire he circled graphic novels as the literature he most enjoyed. This choice was 

in addition to contemporary realistic fiction and science fiction.  

Throughout the project, Ryan showed interest and excitement about the unit 

study. When I told the class that we were going to do another genre study, this time on 

graphic novels, Ryan said, “ Are we gonna read Bone?!” I replied that Bone: Out from 

Boneville by Jeff Smith (2005) was one of the five selections of graphic novels, but since 

he had read Bone a few times, maybe he would want to read another graphic novel.  

Ultimately, it was his choice which book he would choose, and he received his first 

choice, Alia’s Mission by Mark Stamaty (2004).  
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Ryan’s enthusiasm for the project was contagious. He was a popular student and a 

leader, so others often took his lead. I was often able to use his enthusiasm for books I 

selected to my advantage when trying to motivate a reader. When the groups were first 

organized and members were announced, Ryan appeared disheartened. I conferenced 

with him about this and he told me that he was excited about the book, but he wished he 

was in a group with his “buddy,” Roger (Conference 03/27/08 and Observation 

03/25/08). This was evidence that social factors definitely play a factor in Literature 

Circle motivation and interest. 

As he was reading Alia’s Mission, I conferenced with Ryan concerning his 

attitude towards the book and his reading comprehension.  Ryan expressed 

disappointment that the book was so short, and wanted to know more about the war going 

on in Alia’s village (Conference 03/31/08). His favorite part of the book was when the 

library burned and the books were saved. He reasoned that this was the climax of the 

story, and in turn, the most exciting part (Conference 04/02/08). 

We also discussed the characters and their motivations. Ryan compared Alia’s 

love for books to his video game set at home. He said that he would go through drastic 

efforts to save it if he felt it were in danger. This showed his ability to make connections 

to the characters in order to understand their motivations in the context of the story 

(Observation 03/26/08 and Conference 03/31/08). Ryan was also able to summarize and 

retell the story in detail and make inferences, linking text and graphics (Conferences 

03/25/08, 03/31/08).  

In Literature Circle discussion, Ryan took the lead on numerous occasions. When 

conversation would wane, he would bring the group back on track. (Conference, 03/27/08 
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and Observation, 04/01/08). He would also clarify or expand on ideas which Tom or Jon 

had trouble understanding. For example, in the story there were several minor male 

characters. Ryan would explain to the others who the characters were so that they did not 

lose comprehension of the plot (Observation, 04/01/08). 

The day Ryan and Tom were about to begin their booktalk skit, Jon transferred 

out of our school.  This obviously bothered Ryan. He became less enthusiastic with the 

project (Observation 04/03/08 and Observation 04/10/08). When I conferenced with him 

about this, he explained that working with Tom was difficult and that he was doing much 

of the work by himself (Conference 04/07/08). This was a burden that became frustrating.  

In response, I conferenced with Tom about his effort and attitude toward the project. He 

expressed frustration in having to write a script for the booktalk skit. His spelling 

difficulties made writing tedious, and so he tried to put that responsibility on Ryan. Since 

he had an interest in art, I suggested that Ryan write the script and Tom create the 

artwork for their booktalk skit (Observation 04/03/08 and Conference 04/04/08). 

Soon after this conference, Tom was suspended from school. This left Ryan alone 

to work on the project. As a group, they had decided to do the booktalk skit as a puppet 

show. Ryan was now responsible for writing the script and making the puppets, in 

addition to acting out each part! 

 In order to lighten his load, I became his helper. He wrote the script and finished 

drawing the puppet characters that Tom had begun. I constructed the library, which was 

the setting of the part of the story they were going to booktalk. During the performance, I 

spoke on Ryan’s cue. The classroom audience gave him much praise for his individual 

effort and for taking initiative to finish the project even though he was working alone.  
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During a follow-up conference, Ryan said that he was proud of himself and happy with 

how the performance went. (Observation and Conference, 04/22/08). 

After Ryan finished reading Alia’s Mission, he began reading a diverse set of text.  

His interests began with Astro Boy, another graphic novel selected for the novel study 

and the book his best friend, Roger, was reading. He then began reading Shades of Gray 

by Carolyn Reeder (1999) a historical fiction chapter book set in Civil War times. He 

read it during free time and during lunch (Observation 04/04/08 and Conferences 

04/07/08, 04/11/08, 04/17/08). 

I talked with Ryan about what appealed to him in the texts he was choosing. Both 

Alia’s Mission and Shades of Gray were about war times, so we talked about what to 

search for in the library search engine as well as on my shelves. He concluded that he 

should search for action books and war books. I also saw a pattern of strong characters in 

survival roles, so I recommended Hatchet by Gary Paulsen.  After he completed Shades 

of Gray, he began reading Hatchet (Observation 04/23/08). 

Throughout the study, Ryan took an interest in books that I recommended to him. 

I attributed this to his trust that I understood what books would appeal to him. Reader 

conferences, a component of the reading workshop classroom and this study, allowed me 

to understand his needs and interests as a reader (Conference 04/11/08 and Observation 

04/23/08). 

For Ryan’s individual booktalk, he chose to booktalk Shades of Gray and two 

Boneville books. His reasons for choosing to booktalk Bone books numbers five and 

seven were that they had the most action in them. During his booktalk of the Bone books, 

he showed his classmates the pictures so they could “see the action for themselves.” This 
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showed Ryan understood the appeal of graphic novels and also the role the pictures 

played in the plot of graphic novels (Observation 04/21/08). 

Tom. Tom had attended Apple Elementary since he was in kindergarten. In the 

third grade he was retained. He had a learning disability and was considered a special 

education student. Twice a week he was pulled out of classes such as physical education 

and music for reading intervention. His reading level was approximately two years below 

grade level. Throughout the school year, Tom had not shown much improvement in 

reading although he had been working with the Special Education personnel during class 

time. Tom consistently answered approximately five out of ten comprehension questions 

correctly on grade level as determined by myself and the Title 1 interventionist, and he 

was pulled for reading intervention twice a week. Additional reading comprehension 

support was given during after school tutoring twice a week.  

Discipline problems often arose when I tried to get Tom to read independently. I 

worked with Tom to recommend books that might interest him and books that were on 

his reading level, but Tom was defiant when it came to reading. Often I read to him, 

which he enjoyed, but if I asked him to alternate reading with me, he tended to act very 

distracted. Social appearances were a definite contributor to Tom’s reluctance to read. I 

suspected that being retained, and other social distractions, made Tom uncomfortable 

reading in class even if he was not reading aloud. This, coupled with the lack of parental 

supervision at home due to his mother’s strenuous working schedule, made Tom quickly 

frustrated when asked to do tasks that required him to do something he was not excited 

about.  
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His response when asked why he would not read was, “I’m not a reader. I’m good 

at math.”  I talked to Mrs. Singer about why he might say this. Her response was that she 

was talking to the class about the different strengths that we all have, and it was my 

assumption that he took her discussion the wrong way and was now using it as a reason 

for not putting forth the effort to read.  

I kept Tom for tutoring during special periods such as Physical Education and 

after school since he seemed to function better with individual instruction.  During 

tutoring he read aloud well and could answer comprehension questions if I read the 

question out loud, but he had difficulty with reading stamina. Tom’s need for visual 

support and encouragement made me think that he would benefit from reading graphic 

novels.  Although he did not choose to continue reading any graphic novel that I 

recommended to him in class, my hopes were that he would react positively to the format 

during the class graphic novel study and read with more enjoyment.  

Before my Action Research project, Tom often created disruption and was 

unprepared for Literature Circle discussion. Although we read in class, he did not 

complete his reading role sheets even with assistance from the special education teachers 

and me. It was my observation that he did not comprehend the stories enough to feel 

comfortable discussing them. This led him to act out.  He did not work well with others 

in general, but I believe his lack of reading confidence and understanding were 

contributing factors.  

Tom indicated on the reading and Literature Circle motivation and interest 

questionnaire that he “can’t read.” He also indicated that he doesn’t like reading or 

Literature Circles, although he considered himself a contributor to the discussion of the 
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Literature Circle. His reading attitude and behavior in Literature Circles led me to 

classify Tom as a struggling and reluctant reader who was frustrated by reading tasks. 

Tom’s reading interests, according to the questionnaire, were historical fiction, 

biographies, and science fiction. My hope when beginning this study was that, by 

including these genres in the graphic novel choices available within Literature Circles, 

Tom would be more engaged in reading.   

When the groups were announced, Tom seemed excited about his fellow group 

members. This was not a surprise since Tom seemed to always be vying for Ryan’s 

approval and appeared to look up to him.  By placing them in the same group, I hoped 

Ryan’s influence would keep Tom from causing disruptions in class and help him stay 

focused on the group’s goals.  

On the first reading day, Tom exhibited off task behavior. He was looking around 

the room and asked to go to the restroom three times during the thirty minute reading 

time(Observation 03/25/08). Although I did a minilesson on how to read a graphic novel, 

I sensed that Tom needed some reteaching. Therefore, I pulled Tom aside for a 

conference and we talked about what was happening in the story. After talking through 

the first few pages of the book, pointing to the pictures explaining what they said about 

the characters and plot, Tom went back to his reading place and read for the remaining 

ten minutes. I was very impressed with this since his reading stamina had been poor all 

year (Conference 03/25/08).   

After the first reading day, the others went much more smoothly. Before the 

graphic novel study, when Tom got distracted during reading time, he was sent to the 

special education class where he could read in a less distracting setting. There, he read 
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aloud to the teacher and they paused every page or so to discuss what was going on in the 

story. This was not necessary after I conferenced with Tom on the first reading day. He 

exhibited on-task behavior (Observation 03/27/08 and Conference 03/27/09).  

It took the group only three days to read this book, and that was done in a 

conscious effort to extend the reading experience. Each day, Tom read independently and 

would ask me if he could conference with me in order to summarize what was going on 

in the story (Conferences 03/27/08, 03/31/08, 04/2/08). In the past, I never saw this much 

reading interest from Tom. He saw himself as a successful reader, and wanted to show 

off his reading comprehension to me. I praised his attitude and effort during reading time, 

and I could tell from his manner in class that his self esteem was elevated by these 

compliments.  

During conferences Tom expressed that he liked this graphic novel better than 

others he had tried. He said the others, such as Bone, were hard to read because he could 

not keep up with what was happening. I then took Astro Boy from my shelf, knowing that 

there were parts where the reader must make inferences from just the graphics. I asked 

him to explain to me what was happening in the story. The parts he was unable to 

comprehend were parts where there were only pictures and no words.  We talked about 

how inferencing skills were needed for these parts. When he thought through the story 

out loud, he was successful at pulling meaning from it.  After he successfully read a few 

pages, he said he might choose to read one of “those books Ryan likes (Bone)” 

(Conference 03/31/08). 

During group discussion, Tom appeared much more confident talking about this 

book. He had his role sheets completed for every meeting, which was not typical. There 
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were also times when he would enthusiastically retell what he read and his opinions about 

what the main character did in the story. At times, while others made personal 

connections to the story, Tom would begin telling a story that got the group off track. I 

listened and would occasionally step in to point out how Tom’s stories were also 

connections to the characters or plot. This was done to get the group back on track but 

also to show Tom that his experiences helped him understand the characters and plot 

(Observations 03/26/08, 03/27/08, 04/01/08). 

This reading motivation seemed to wane a bit when Jon left. This was also around 

the time when Tom began having discipline problems in the other fifth grade teacher’s 

class. Tom became distracted. Even after we conferenced about his role in the group 

booktalk skit, he was uneasy and often voiced his displeasure with school.  Although he 

sat and worked on the group booktalk skit, it was only after about two minutes of me 

telling the group to get to work and asking where their project materials were 

(Observations 04/03/08, 04/06/08, 04/10/08). 

Tom was suspended for a few days, and these days coincided with his group’s 

performance day for their group booktalk skits. The group had already taken two weeks 

to complete this project, and Ryan had worked by himself for one of those weeks. I made 

the decision not to wait for Tom in order to perform the booktalk skit because I was 

unsure when he would be returning to class.  

When Tom did return, his attitude toward school was worse than ever. He was 

more vocal about his desire to never come back to the fifth grade.  During independent 

reading time, he read a few pages of Bone, but abandoned it to read WJHC, another 

graphic novel from the study.  Poetry by Jack Prelutsky was also a favorite read during 
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this time. I attributed this to the poetry unit we began during our English class period 

during the same time as the graphic novel study (Conference 04/14/08).  

Tom signed up to booktalk Alia’s Mission, his favorite book for the year 

(Conference 04/22/08). During his booktalk, he retold most of the story, showing his 

classmates the picture of the burning library which he previously told me was his favorite 

part because of the “cool picture” (Observation 04/22/08). 

 Many of his reading days proceeding the graphic novel study were spent in 

special education doing test preparation lessons since the reading retake test was coming 

up. These lessons were designed by the district and involved reading educational 

magazines and completing graphic novels and stating the answer to comprehension 

questions in a complete sentence.  The decision to do his test preparation during class was 

because of Tom’s absence from tutoring. After a call to home, his mother informed me 

that he could not stay for afternoon tutoring due to conflicts with her work schedule. We 

then tried to arrange for him to come in the mornings for tutoring, but Tom did not make 

many of those meetings.  Tutoring schedule conflicts and distracting behavior during free 

choice reading time influenced my decision. Therefore, in order for him to get the 

individual tutoring time he needed, I decided it was best for him to go to Special 

Education for this.  

Jon. Jon transferred to Apple Elementary at the end of the first semester and 

transferred out of Apple Elementary halfway through my study. A quiet and shy student, 

Jon could easily go unnoticed as a reluctant reader.  Although not a discipline problem, 

Jon displayed off task behavior during independent reading time. Twice I found him on 

the verge of sleeping when circulating to conference with him about his book.  
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Jon’s home life, like many of the students at Apple Elementary, was a not ideal. 

He would often complain of not getting enough sleep. When I conferenced with his 

mother about this problem, she said that he stayed up late at night playing video games. 

Her late working schedule made it so that older siblings watched over him, and therefore, 

did not discipline Jon as his mother would like.  

Jon’s love for visual stimulation from video games led me to believe that he 

would be highly motivated by the graphics in the graphic novels. During independent 

reading time, his books of choice were the Goosebumps collection by R.L. Stein.  My 

hope was that Jon would branch out in the genre of books that he enjoyed, rather than just 

reading mysteries. On his reading and Literature Circle motivation and interest 

questionnaire, graphic novels were circled as his chosen form of reading material. I 

hoped he would be excited by the graphic novel study.  

In Literature Circles, Jon participated minimally. During independent reading 

time, it often seemed as if he was rushing through the book in order to finish, rather than 

reading for enjoyment. Oftentimes during discussion, his partner corrected his 

misunderstanding. This was a big help for Jon’s story comprehension. I hoped, due to 

Jon’s interests, he would be motivated to discuss graphic novels with more depth than he 

was in previous Literature Circles. Jon consistently answered approximately seven out of 

ten comprehension questions correctly on grade level determined by me and the Title 1 

interventionist, and he attended reading intervention twice a week.  He also attended 

tutoring after school once a week to work on reading comprehension strategies.  

On the reading and Literature Circle motivation and interest questionnaire, Jon 

indicated that he felt neutral about reading in general, but that he considered himself a 
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very good reader. He also wrote that he really liked Literature Circles because he got 

through books much quicker than on his own. In the comments section of the 

questionnaire, Jon stated that he would read more if he had more quiet time at home and 

at school. Based on the questionnaire, I was hesitant to call Jon a reluctant reader, but 

with further classroom observation, I felt confident in doing so. 

Although he was not present for the entire study, Jon revealed his ability to 

discuss literature during this study. Usually a shy student who kept to himself, Jon was 

very vocal during Literature Circle discussion. I attributed this to his friendships with 

Tom and Ryan and also to his motivation to be involved with visually stimulating tasks. 

In addition to leading discussion, Jon also clarified the ending of the story for Tom who 

was not clear on the symbolism of the graphics (Observations 03/26/08, 03/27/08, 

04/01/08).  

During conferences, Jon expressed how he enjoyed the graphic novel Literature 

Circles more than the others. He said they were easier for him to understand and that he 

did not feel lost during discussion. When asked if he would read more graphic novels 

during free choice reading time, he said he already planned on reading the Bone books 

that Ryan recommended to the class.  We then talked about how it was a great feeling to 

anticipate reading a book that one was excited about (Conference 04/02/08). 

Jon also commented that he felt more engaged in class during the study 

(Conference 03/31/08). He said he enjoyed learning how to read graphic novels and the 

historical connection to Japanese art and comics. Inferencing, according to Jon, became a 

more understandable concept during the study (Conference 03/25/08). Unfortunately, Jon 
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moved away before he was able to participate in the group booktalk or give an individual 

booktalk.  

The Girls 

The second group of students I observed was from Ms. Singer’s homeroom. This 

group included three girls, Mary, Julie, and Sally. The girls chose to read Jane Smith 

Fisher’s WJHC on the Air. Each student from this group was Hispanic with the exception 

of Julie who is multiracial, African American and Hispanic. This group differed in their 

reading abilities and behaviors.  

Mary. Mary read very well. She consistently performed very well on standardized 

reading tests and could discuss what she read with other students and me. Although she 

was not a fast reader, she was a close reader. This was true of all of Mary’s work; she 

may not have worked quickly, but assignments were of very high quality. Coming from a 

bilingual home, Mary was also biliterate. She was not, however, considered an English 

Language Learner. Mary consistently answered approximately eight to nine of ten 

comprehension questions correctly on grade level as determined by myself and the Title 1 

interventionist. 

The friends that Mary associated with influenced her reading choices greatly. The 

other girls in her circle of best friends often went to the library to check out books and 

then would recommend them to each other. Books the girls brought to class from the 

library included the Runaways (2006) graphic novel series by Marvel. When 

conferencing about her reading choices, Mary told me many times that books without 

pictures were boring. Although I knew that she comprehended non-picture texts well, 
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they failed to attract her interest.  She claimed to read the books recommended to her by 

her friends only if they sounded “really, really good.” 

Mary was a soft spoken young lady and did not take the leadership role in 

Literature Circle discussion before the graphic novel study. In class, she did not raise her 

hand often, but she could answer questions accurately when called on. Typically, Mary 

worked well with others. I could pair her up with students who might be discipline 

problems and she was able to bring the conversation back on track in an unassuming way.  

According to Mary’s reading and Literature Circle motivation and interest 

questionnaire, she felt pretty neutral about reading and her abilities. When it came to 

Literature Circles, Mary indicated that she would like them more if there were more 

choices of the kind of books she liked to read. In classroom observations, Mary was seen 

reading teen biographies, contemporary realistic fiction and graphic novels. Although 

contemporary realistic fiction and biographies had been choices in past Literature Circles, 

Mary did not find those books interesting enough to choose as her Literature Circle book. 

My hope going into this study was for Mary to finally be interested in the 

Literature Circle books so that her participation in the group discussion increased.  It was 

my goal to increase Mary’s lack of reading motivation indicated by the questionnaire and 

classroom observation. Mary was another very capable, yet reluctant, reader and 

Literature Circle participant. 

During the graphic novel study, Mary was not assigned to a group with her 

friends, but she proved to be a responsible group member (Observation 03/25/08). She 

always completed her role sheet and contributed to group discussion. Although this was 

not out of character, she seemed more dedicated to the reading of the graphic novel than 
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she was to books from previous Literature Circles (Observations 03/27/08, 03/28/08, 

04/01/08). 

In conferences, she said she liked the graphic novel Literature Circles better than 

others because the book she was reading was more exciting.  Mary let me know during an 

initial conference that she liked graphic novels more because “black and white is for the 

old days.”  She also mentioned that she talked more in the graphic novel discussion group 

because she was more interested in the book (Conference 03/26/08) 

During subsequent conferences, Mary would talk about the graphic novel as if she 

were telling me about the dramatic happenings of her friends.  For example, during one 

conference she said that she could not believe that one of the characters “dresses like 

such a dork. It’s no wonder Janey doesn’t like him!” Mary pointed out parts of the book 

she liked and did not like. The parts she did not like were often because someone did 

something “dorky” (Conference 04/04/08). 

During a weekly trip to the library, Mary asked the librarian for a “contemporary 

realistic fiction graphic novel.” I was very impressed by her ability to ask for exactly 

what she wanted. The librarian did not have any selections that interested Mary. Graphic 

novels available in the library were mainly historical fiction or fantasy. (Observation 

03/28/08) 

During conferences as well as in Literature Circle discussions, Mary was very 

vocal in her opinions about the characters. Mary was a soft spoken, shy student, so this 

enthusiasm for the book and its characters was somewhat uncharacteristic. As I observed 

their discussions, Mary would act out a part of the book that appealed to her or caused 

excitement in the story and mimic what the characters were saying.  It appeared that the 
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dramatic story line and relatable characters of WJHC really drew Mary into the book 

(Conference 03/27/08 and Observations 04/03/08, 04/10/08, 04/22/08). 

Mary’s free choice reading material was quite diverse. She re-read WJHC, telling 

me that there were parts she wanted to read more closely. Other books of choice were the 

Babymouse series by Jennifer Holm and a chapter book about vampires. When asked why 

she chose the vampire book, she said that ever since I told the class about the vampire 

book I was reading she has been interested in vampire books (Conference 04/22/08). 

While planning their group booktalk skit, Mary took a leadership role and kept 

others focused. She thought aloud and worked to find props that would work for the 

characters they were playing. Mary even worked with Julie, who was absent one of the 

days and therefore behind on writing her script (Observation 04/03/08).  

For her individual booktalk, Mary booktalked Babymouse: Queen of the World, 

the first book in the Babymouse series.  She explained to the audience that Babymouse 

was a drama queen and was always dreaming. Mary showed the class the pictures that 

were mainly pink, indicating a dream.  The audience she recommended for Babymouse: 

Queen of the World included girls who liked drama (Observation 04/24/08). 

Julie. Julie’s reading interests before the study included Junie B. Jones books by 

Barbara Park and other chapter books that were light and not challenging. On the reading 

and Literature Circle motivation and interest questionnaire, she indicated that 

contemporary realistic fiction and poetry were among her favorite genres. Her reading 

level was consistent with grade level expectations, and she was able to answer 

approximately seven out of ten comprehension questions correctly as determined by me 

and the Title 1 interventionist.  
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The zealous energy coming from Julie showed me that she was a hard worker 

who performed to the best of her abilities.  She often had to be refocused during 

instruction, but during independent practice she appeared to rise to the task.  Literature 

discussions seemed to be beneficial to Julie. The data shoes that Literature Circles gave 

her a place to use her energy in enthusiastic discussion.  Julie also saw a reading 

interventionist and attended tutoring twice a week to aid in her reading comprehension.  

During Literature Circle discussion prior to the graphic novel study, I found Julie 

speaking with enthusiasm, but her peers were sometimes lost by the events she was 

discussing. Important story details were sometimes lost, and peers were needed to clarify 

key points. Using her strategies, Julie went back to read when these issues occurred.  

Julie’s interest in reading was moderate, although her classroom behavior showed 

her tendency to be reluctant to engage in reading independently. She did not find 

Literature Circles very enjoyable because sometimes she was in groups of students with 

whom she did not get along. Another struggle Julie shared with me during a conference 

was that sometimes the vocabulary made reading the selected book difficult. She 

acknowledged the fact that group members helped clarify meaning in a story when she as 

confused. The simple sentence structure and picture support of graphic novels were 

reasons I chose to look closely at Julie during this study to see if these concerns were still 

present when she read in this format. 

During the graphic novel study, Julie seemed to have the same amount of reading 

interest in graphic novels as with books from other formats such as traditional chapter 

books and poetry (Conference 03/26/08). She read during reading time, and she 

occasionally was unprepared for group discussion, without her role sheet complete 
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(Observations 04/03/08, 04/16/08). However, when asked how she felt about the book 

she was reading, she said she really liked it and wanted her group members to read 

further than they planned each time (Conference 04/04/08).  

During conferences, Julie said that she was beginning to really like graphic 

novels. Her favorite part of WJHC was the “silly characters.”  When asked about her 

group’s discussions, Julie said that there was a lot of talking but that sometimes they do 

not take turns. She then clarified by saying that Sally was bossing her around, telling her 

when she could talk. This indicated the need for a minilesson on group participation and 

interaction (Conferences 03/26/08, 04/04/08).  

For Julie, friction with fellow group member, Sally, caused some arguments 

during Literature Circle discussions. As a rotating observer, I would use proximity to get 

the girls back on track (Observations 03/26/08, 03/28/08, 04/07/08). I also felt the need to 

do a few minilessons on my expectations of the groups during their Literature Circles.  I 

used the WJHC group as an example, explaining how the group members talked to me 

about different aspects of the book, but in Literature Circle discussion, they tended to just 

read from their role sheets, and did not engage in deep discussions.   

After that minilesson, the girls did not appear to rely on their role sheets as much. 

In fact, there were a few conferences where they did not even use them, but talked about 

the book for twenty minutes. During this time they laughed at the behaviors of the 

characters and shared stories about times they had similar experiences.  When they told 

me they did not have a chance to share their role sheets I told them I heard their 

discussion and that their conversation was worth the time they devoted to it. If they chose 
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to, they could share those roles at the groups’ next meeting (Observations 04/01/08, 

04/03/08).  

During free choice reading time, Julie read the graphic novel Babymouse series as 

well as her constant companions, the Junie B. Jones books.  Julie also showed an interest 

in nonfiction, reading a book about animal intelligence that I used in a minilesson.  When 

asked during a conference how she chose a book, she said that she took a long time 

looking at the books in my classroom library and picked whatever looked interesting. She 

also voiced that she did not have a preference when it came to genre, but inquired as to 

when the next Babymouse book would be available at a local library (Conference 

04/14/08, 04/15/08). 

 For her individual booktalk, Julie chose the graphic novel, Babymouse: Beach 

Babe by Jennifer Holm (2006).  Julie recommended the book for girls because it was 

mainly pink in color. She also shared her feelings about the characters in the book, which 

showed Julie’s attention to the characters in the stories she read (Observation 04/22/08). 

Sally. Sally was a teacher pleaser. She worked hard to impress her teachers, and 

therefore took any teacher book recommendations to heart. The problem I saw with Sally 

was that she often abandoned books without finishing them, and constantly wanted to 

read picture books or Where’s Waldo searches during independent reading time. On her 

reading and Literature Circle motivation and interest survey, she indicated fantasy, 

graphic novels, informational text, and poetry as her favorite genres.  

As a struggling reader, Sally had difficulty with unfamiliar vocabulary.  Although 

Sally struggled with reading comprehension, she read with speed and prosody, or 

expression. When reading groups performed, Sally dove in and liked to play the lead. 
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Sally was also attended Title 1 reading intervention twice a week and attended tutoring. 

When reading on grade level, she consistently answered six to seven questions of ten 

correctly as determined by the reading interventionist and me.  

During Literature Circle discussion, Sally quickly sped through her role sheet and 

urged her fellow group members to finish quickly. She then said something to the effect 

of, “I’m done! I’m done, Mrs. Schwertner!” My goal was for Sally to slow down and 

analyze a story. It was my opinion that graphic novels would be perfect for Sally, due to 

the simple sentence structure and the attention to detail that were required to read the 

pictures.  

The responses Sally gave on her questionnaire were surprising. She indicated that 

she “hates” reading because it is boring. During tutoring and previous conferences with 

Sally, I pinpointed Sally’s struggle with visualization. Although she was neutral about her 

feelings toward Literature Circles, she added that they were sometimes fun when she 

understood the book, but they could be hard when she did not understand the book. It was 

my hope that she would get the visual support and stimulation that she needed from 

graphic novels to comprehend in order to discuss her reading.  

At the beginning of the study, Sally appeared to be simply going through the basic 

motions of Literature Circles without getting much from her novel (Observation 

03/26/08). During reading time, she would read the assigned pages quickly, without 

much focus, and when it came time for group discussion she would only talk when I was 

in close proximity (Observation 03/25/08).  

As a rotating observer, I would casually ask Sally what she thought about the 

comments her group members made. In response, she would open her book and look for 



 Texas Tech University, Afton Schwertner, August 2008 

 

56 

the part they were talking about (Observation 03/25/08).  She would then say, “I don’t 

know.”  In a private conference, she shared that she did not read very closely the day 

before, and so she could not participate in the discussion much (Conference 03/26/08).  

When asked why she did not read, she said that she did not think she would like 

the book because her first choice was Babymouse, but I placed her with her second choice 

since she was able to read her first choice in the last Literature Circle and I chose to make 

the groups equal in number.  I then had her do what I had Tom do. I asked her to read and 

explain to me what was happening in the story. While she read I laughed at funny parts 

and asked her questions about the characters in order to see if she could make some 

personal connections with the characters (Conference 03/26/08).  

After our conference, she appeared more enthusiastic about reading. Her change 

of attitude was seen in her Literature Circle discussion. Once she slowed down and really 

read the story, it gripped her interest. She joined in the conversations about the 

characters’ flaws and even compared some of the characters to the students in our 

classroom (Observations 03/28/08, 04/03/08, 04/07/08). 

When it came time to perform the group booktalk skits, Sally chose to be the 

character that played the rather snobby role. She practiced her lines with Mary as Julie 

caught up with writing her script.  During a preceding conference, Sally told me that she 

was excited about the skit but that she kept changing her mind as to which character she 

wanted to be (Observations 04/07/08, 04/10/08).  

During free reading time, Sally also read a variety of books. The first books she 

read were the graphic novel Babymouse series.  These books were very popular among 

the girls in the classroom. Then she read the first book of the Bone series. After reading 
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those, she moved on to poetry books available from our poetry study and the book Camp 

Confidential by Melissa Morgan. Her reasoning for choosing Camp Confidential was that 

it “looked like a girl’s book.”  In individual conferences, I worked on showing Sally that 

books cannot always be judged by their covers (Conference 04/14/08). 

Sally chose to booktalk Witches by Ronald Dahl for her individual booktalk. She 

told her classmates that she just read a small part of the book but that she saw the movie 

and it was really great. At the conclusion of her booktalk, I read the opening chapter of 

the book to the class and many students asked if they could check out Witches that day. I 

then conferenced with Sally about the importance of being prepared for a booktalk and 

ways to tease the reader such as reading aloud the first chapter.  She agreed that she 

would make sure she practiced her booktalk before she shared and asked if she could try 

her booktalk again when she finished.  I agreed, but unfortunately Sally did not finish the 

book by the time school was dismissed for summer vacation (Observation 04/13/08).  

Summary 

In summary, six reluctant readers had six different experiences with graphic 

novels.  Students such as Ryan, Tom, and Jon showed significantly different and positive 

reading behaviors relating to reading motivation and Literature Circle participation. The 

girls, on the other hand, were a bit slower to show any significant changes in terms of 

reading interest. However, they showed tremendous improvement in reading discussions. 

Most significantly, all students showed positive improvement in Literature Circle 

participation and increased reading interest. When given the reading and Literature Circle 

interest and motivation survey, all students, except Jon, who transferred from Apple 

Elementary, indicated a more positive feeling toward reading and Literature Circles. 
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Through conferences and examination of the questionnaires, students shared that the 

Literature Circle in which they were able to form groups based on choice of graphic 

novel were most enjoyable.  They also indicated they were the most successful Literature 

Circle because everyone seemed to understand the graphic novels, and everyone talked 

about them.  Therefore, the systematic, qualitative approach to research allowed me to 

gain genuine insight into students’ reading motivation, interest, comprehension, and also 

struggles with literature.  

Student Performance Summary 

Before the Graphic Novel Study 

Ryan 

� Popular, outgoing, A-B student 

� Active in-class participant 

� Reluctant to read independently and discuss 

� Motivated to read the Bone series independently, but not much beyond  

Tom 

� Special Education, outspoken 

� Discipline issues 

� Reluctant to read independently and refusal to discuss 

Jon 

� B-C student, quiet, relies on group members in discussion 

� Moved halfway through the Action Research project 

� Visually stimulated 

� Reluctant to read independently and minimally discusses 

Mary 

� A-B student, soft spoken, comprehends well 

� Greatly influenced by friends’ choices 

� Visually stimulated and reluctant to read independently unless visually 

interesting 

Julie 

� B-C student, prefers reading low level chapter books 

� Hard worker, but has trouble with comprehension 

� Minimal discussion and reluctance to read independently 

Sally 

� B-C student, teacher pleaser, good attitude 

� Rushes through reading assignments 
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� Very reluctant to read for extended periods of time, surface level 

discussion 

 

After the Graphic Novel Study 

Ryan 

� Low motivation and confidence to high 

� Comprehension with connections and empathy 

� Found his genre: adventure/survival 

� Began trusting my recommendations and reading more diverse text such 

as Shades of Gray 

� Moved from low reading confidence and enjoyment to high reading 

confidence and enjoyment 

� No change in Literature Circle interest  

 

Tom 

� More focused and confident 

� Completed tasks without prompt 

� Volunteered to share his comprehension 

� Pulled out for tutoring and suspended during project time 

� Increased enjoyment of independent reading time 

� Alia’s Mission was his favorite book 

� Attitude change in class: fewer excuses 

� Felt better able to discuss books with peers 

 

Jon 

� Increased stamina and concentration 

� Active participant in Literature Circle discussion 

� Enthusiastic rather than avoidant behavior 

� Dramatic change in lit circle discussion 

� Prepared for discussion 

� Did not feel “lost” during discussion 

 

Mary 

� Able to put a label on her genre interests 

� Increased reading enjoyment 

� Increased participation in discussion, but no change in Literature Circle 

enjoyment 

� motivated to read: appealed to drama 

� Connections to characters in WJHC 

� Began reading more diverse books based on my recommendation 

 

Julie 

� Branched out as a reader 
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� Comprehension increase and meaningful discussion 

� Increased confidence 

� Spoke with enthusiasm during discussion but still sometimes had role 

sheet incomplete for discussion 

� Friction with Sally 

� Related to characters in WJHC  

 

Sally 

� Increased confidence in discussion 

� Increased motivation to read during independent reading time 

� Moved from hating reading to enjoying reading 

� Increased reading at home 

� Conflict with Julie, otherwise she felt good about her Literature Circle 

experience 

� New interest in graphic novels 

� Did not abandon any of the graphic novels she began to read 
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CHAPTER V 

ANALYSIS, CONCLUSIONS, AND IMPLICATIONS 

 

At the conclusion of my study, I administered another reading and Literature 

Circle motivation and interest questionnaire to each of my fifth grade students. My 

purpose for doing this was to see if the reading and Literature Circle attitudes of my 

student participants changed.  In this section, I will discuss how the attitudes of my 

students changed or did not change during this study based on data from observations, 

conferences, and questionnaires. In order to address my research questions, this chapter 

will detail ways in which the use of graphic novels affected the quality of participation of 

fifth grade students during Literature Circle discussions and ways in which the use of 

graphic novels affected fifth grade students’ motivation to read independently. 

Student Performance Analysis 

Ryan showed much change throughout the study. His questionnaire indicated a 

change from low levels of reading enjoyment and confidence to high levels of reading 

enjoyment and confidence.  He also pointed out in his conferences, as well as in the final 

questionnaire that his confidence came from reading many books that he enjoyed.  I saw 

this as a reflection of his ability to choose texts, such as graphic novels, that interested 

him. He also read books that were not as time consuming and this contributed to 

increased reading confidence.  

It also appeared that throughout this study, Ryan began forming his opinions 

about the types of books he liked.  After sampling many different formats such as chapter 
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books, graphic novels, and poetry, Ryan began using words such as “adventure” and 

“survival” to describe the types of books that he enjoyed (Conference 04/11/08).  

Although Ryan’s reading interest and confidence increased, his opinion of 

Literature Circles remained low.  The final questionnaire suggested that he felt as if he 

were ready to break away from the confines of the reading role sheets since he expressed 

that they were “just more work” than helpful in discussions.   

Although Tom was going through difficult times socially during the study, he 

showed dramatic changes as a reader.  Discipline had always been a problem with Tom, 

but during Literature Circles, he was more focused than ever.  His sudden confidence 

with reading was show when he would approach me during class and ask to conference 

with me multiple times a week so that he could tell me what was happening in the story.   

Tom’s behavior reflected his confidence that he was now a reader and could 

understand the story well enough to retell me what happened (Conferences 03/25/08, 

03/27/08, 04/22/08). Previously, summarizing and retelling were often a struggle for Tom 

to do when reading independently.  In fact, on his second questionnaire, Tom indicated 

that he was an average reader opposed to his first response which was, “I can’t read.”  

Conferences, observations, and the questionnaires also show that Tom began to put forth 

more effort in class since he was feeling successful with graphic novels.  Observations 

showed Tom participated more in Literature Circle discussion, and the questionnaire 

showed Tom’s increased enjoyment in Literature Circles.  He even indicated that he 

participated more in the graphic novel Literature Circle.  

When I conferenced with Tom about his change in reading and discussion 

behavior, Tom said that he really enjoyed the book and felt like he understood it more 



 Texas Tech University, Afton Schwertner, August 2008 

 

63 

than other books he has read in Literature Circles. He enjoyed the fact that he was able to 

read Alia’s Mission independently rather than going to the special education class or 

getting my help to read what the rest of his group members were reading. Ultimately, he 

felt more independent as a reader (Conference 04/22/08). 

During his short attendance in the study, Jon showed some change as a reader.  

He was more participatory in literature discussion, and it also appeared that he was more 

confident with his book selection for Literature Circles. As mentioned before, Jon was an 

active participant in Literature Circle discussion. He even went as far as to clarify other 

group members’ misunderstanding of the story’s plot.  

In previous Literature Circles, Jon’s attention was limited and his participation 

was lacking.  In conferences he revealed his desire to read more graphic novels and that 

he felt more comfortable in the graphic novel Literature Circles because he did not feel 

left behind like in previous Literature Circles where he was not really interested in the 

books until the books got “interesting.”  Alia’s Mission had him interested from the 

beginning because he could “see the action” from the beginning (Conference 03/25/08).  

This is a characteristic of reluctant readers that is important to remember: They need to 

be immediately grabbed by the text and have a feeling of confidence going into a story 

(Beers, 2003).  

 Mary’s reading interest increased much like Ryan’s did. She began to put more 

specific labels on the types of books she liked. In conferences, Mary expressed a dislike 

for “boring black and white” books (Conference 03/26/08). She clarified this to even 

include graphic novels without color. However, during her independent reading time after 

the graphic novel study, she continued to branch out to other formats such as poetry, 
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informational text, and chapter books. It appeared that when she knew what to look for in 

content, contemporary realistic fiction, she looked past format.  In conferences and on her 

questionnaire, Mary indicated an increased level of interest and enjoyment in reading.  

 Although Mary was more talkative during Literature Circles, and her 

questionnaire acknowledged increased participation, Mary did not enjoy her group 

members in her graphic novel Literature Circles. This caused her to look back on the 

graphic novel Literature Circle experience as somewhat negative.  Mary said that her 

group members argued over small matters and her role as a peacemaker took away from 

her enjoyment of discussion, but not the book itself.  

Julie expanded her independent reading book selections during this study. Before, 

she would only read something besides the Junie B. Jones series if persuaded by me. 

After participating in the graphic novel Literature Circles, Julie read more graphic novels 

and also chose to read other authors without my suggestion. Like the other girls in class, 

Julie read every Babymouse book that I had on my shelf. This showed Julie’s interest in 

the series and genre. In conferences, Julie said that she liked reading the Babymouse 

books because of the funny characters. She also indicated that it was satisfying reading 

the series of four books in my classroom library (Conference 04/14/08). 

 Julie’s enjoyment of Literature Circles increased a bit as well. Julie felt more 

confident talking about the book and that she did not even need her role sheet to find 

something to discuss with the other girls in her group (Observation 03/28/08). Another 

reason she enjoyed the graphic novel was because the book did not take the group much 

time to read. She confided that she was bored with how long it sometimes took other 

Literature Circles to complete other books. (Conference 04/14/08). 
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 Sally’s opinions of reading changed dramatically over the course of my Action 

Research project. On her first questionnaire, she said that she hated reading. Her final 

questionnaire indicated that she enjoyed reading, especially at home. When asked about 

this in conferences, she said she had a bad day when she filled out the first one and did 

not like the book she was reading. Since then, she had really enjoyed the Babymouse 

series by Jennifer Holm and her Literature Circle book, WJHC.  According to Sally, she 

felt accomplished when she finished a whole novel in one reading (Conference 04/04/08). 

Reader confidence building was another benefit of graphic novels, which are often read at 

a faster pace than other texts.  

 Sally’s Literature Circle experience with graphic novels was positive, although 

she did experience conflict with Julie, another group member (Observation 03/26/08). In 

conferences she revealed that she felt more confident reading WJHC than she did reading 

her past Literature Circle books and that confidence made it easier to talk about the book. 

In the future, she would like to read more books with graphics, but also enjoys reading 

chapter books in school and at home (Conference 04/04/08).     

Overall, I believe that graphic novels were a positive choice for Literature Circle 

discussion. All students involved in the study appeared to enjoy their books and had an 

increased ability to talk about the literature. The graphic supports and stimulation caused 

the students to be motivated to read.  Since they were motivated to read, the students’ 

level of attention to the text increased. This increased interest and concentration. The 

simple sentence structure and visual supports caused these reluctant readers to feel 

motivated to read and allowed the struggling readers to feel more confident in their 
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reading ability. Increased confidence revealed itself in completed assignments and 

genuine discussion held on Literature Circle meeting days.  

Conclusions 

Graphic Novels as a Leveler, Not a Limiter 

One of the biggest successes of this study was the ability of the graphic novels to 

act as a leveler. At times in previous Literature Circles, students of varying reading levels 

did not work well together because the struggling readers did not comprehend the book to 

the same degree as more proficient readers. This made it difficult to give students the 

freedom to choose the books they wanted to read for Literature Circles. I often suggested 

certain books to the struggling readers so that they felt more confident discussing the 

literature with group members.  This was not a concern with the graphic novel Literature 

Circle study. The graphic novels brought struggling readers up to the level of their more 

advanced peers. Therefore, graphic novels were a leveler because they were accessible to 

both advanced and struggling readers.  

When observing the Literature Circles, I saw students, such as Tom and Jon, 

really open up and discuss books.  Their confidence in reading seemed to increase their 

reading interest and motivation to read.  This confidence and excitement in reading 

carried over in to their free choice independent reading time after the Literature Circles. I 

no longer needed to be a constant reading motivator for the students. 

 For the most part, the students were more confident in their ability to choose a 

book that was right for them and their abilities to read. This was especially obvious when 

it was independent reading time and the students would go immediately to their 

comfortable reading place and begin reading. This made classroom management during 
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independent reading time easier. Students were motivated to read rather than uninterested 

and more likely to cause distraction to others. Some students would even ask me for 

additional reading time because they were excited to finish the story they were reading.  

Every student in the study appeared to genuinely like the book they were reading. 

In the past, these same students would refer to texts they were reading in Literature 

Circles as “slow” or “boring.” Conferences during this study reflected reading enjoyment.  

The enjoyment students found in graphic novels was especially obvious when they would 

choose a graphic novel to booktalk.  Since a booktalk is a recommendation, students 

chose only their favorite books, which were usually the books they really made a 

connection with.  

 An important point to make is that the students in the Action Research project, as 

well as others in my classes, read a variety of text genres and formats during their free 

choice reading time. The introduction of graphic novels did not limit their interest in 

other types of text. A concern expressed by my colleagues was that the students would 

never want to read text that was not graphically stimulating. This is a concern shared by 

other educators as well, but countered by researchers such as Schwartz (as cited in 

Butcher & Manning, 2006) who also believe that students are required to use more 

complex cognitive skills while reading graphic novels compared to traditional literature. 

The reading behaviors of my students showed that, with this particular group of fifth 

graders, waning interest in other genres was not a problem. Instead of reading only 

graphic novels after the study, students continued to enjoy chapter books, nonfiction 

informational texts, poetry, and other formats and genres. 
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The Appeal of Graphic Novels 

 After observing both Literature Circle groups, as well as the rest of my class, I 

have concluded that graphic novels appeal to both sexes. Graphic novels were not gender 

biased. The selection of graphic novels available allowed all interests to be 

accommodated. Before the study, more males were reading graphic novels than females. 

After the study, both genders were enjoying graphic novels. Based on the Literature 

Circles of the entire fifth grade as well as reading logs and classroom library check out 

records, there were differences in the books the boys chose as opposed to the girls. The 

Babymouse series was predominately read by the female readers. The female protagonist 

and dominance of pink in the color scheme contributed to this preference. Astro Boy was 

initially a book predominately read by males. However, many of the females began to 

read this book during free choice reading time, so I consider this book gender neutral. 

WJHC was gender neutral as well. Both boys and girls chose this book as a Literature 

Circle choice, and although more females initially read it during free choice reading, a 

few boys also chose to read it, as well. Alia’s Mission was chosen by males with one 

exception. This surprised me at first since the protagonist was an elderly female, but the 

males in class were intrigued by this war inspired nonfiction graphic novel.  The Bone 

books were a male favorite before and after the study, although a hand full of female 

students also enjoyed the series.  I attributed this to the male characters and the fact that 

the boys in class were recommending the books to each other which then labeled the 

books as more male.  
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Taking Matters into Their Own Hands 

 As students began giving their booktalk skits, there were a few students who 

asked me if they could form after school book clubs to talk about the books they were 

reading.  They decided that since many of the students from both classes read some of the 

same books that they wanted to meet and discuss this literature together. Some groups 

were devoted specifically to a series such as Bone or Babymouse. Another group was 

open to different genres. This group elected genre representatives and decided to read a 

different genre each week with the genre representative leading the discussion during the 

week his or her genre was read.  The interest and initiative shown by the students’ book 

clubs were impressive and showed the inspirational nature of graphic novels with young 

adults. Of the case study students, Ryan and Mary were involved in book clubs. Ryan 

lead the Bone book club and Mary was a member of the Babymouse book club (General 

Observation, 04/11/08).  

Implications 

 The results of my Action Research project show how beneficial the incorporation 

or graphic novels can be to reluctant readers.  Teachers and librarians can use the appeal 

and format of graphic novels to increase reader interest and motivation, as well as 

increase book discussion within Literature Circles. There were no negative effects to the 

graphic novel study. Therefore, I encourage both teachers and librarians to encourage 

students to read graphic novels in an effort motivate students and to increase the text 

formats students’ are exposed to. The effects were motivating for my reluctant readers of 

both high and low reading abilities, and so I highly recommend the incorporation of a 

variety of graphic novels in classrooms and libraries.  
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Ideas for Future Research 

 As with any Action Research project, I intend to continue my Action Research 

project through other cycles of the process. Now that I have reflected on my findings, I 

will now continue the Action Research cycle by making amends to the solution so that I 

may carry out the improved project. Although I thought the study went very well, there 

were certain changes which I think would prove beneficial to students. These changes 

include revisions to minilessons and sequence of elements of the project.  

I identified several additional minilessons that I will teach the next time I 

introduce graphic novels.  When I concluded the study, I began an author unit on David 

Wiesner, award winning writer and illustrator of many wordless books such as Flotsam 

(2006), Tuesday (1997), and The Three Pigs (2001). Wiesner’s focus is visual 

storytelling, or telling a story with only pictures.  As I was discussing Wiesner’s work 

with the students, I realized Wiesner’s work, and other wordless books, would be a great 

foundation for a graphic novel study. This would assist students, like Tom, who had 

trouble understanding how to infer plot details from visual cues.  

 In the future, I will also booktalk more graphic novels preceding the students’ 

graphic novel unit of study. Throughout the study, I bought more and more titles such as 

the Runaway series by Marvel, based on student recommendation. Now that my library is 

better stocked with the genre, I will be able to perform more booktalks preceding the 

study. Although I did a few booktalks about graphic novels before the graphic novel 

study, I will increase awareness and excitement about the genre before we begin. This 

will give me an idea before the study what aspects of the genre are hindering student 
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comprehension and need more explicit instruction. It will also function as frontloading to 

students who are not as familiar with the genre.  

 In addition to booktalking the genre, I will give more emphasis to the different 

awards being won by graphic novels. This will be done in an effort to validate the genre 

to students who have heard, like some of my students had, that the genre is not 

appropriate for young adults. Different awards that I will emphasize are The Harvey 

Awards, The Kirby Awards (discontinued), The Eisner Awards and The Doug Wright 

Awards, all awarded to comic books and recently to graphic novels.  Other awards won 

by graphic novels include the Hugo Award (Watchmen, 1995, by Alan Moore and Dave 

Gibbons), The Pulitzer Prize (Maus, 1993, by Art Spiegelman), and the Michael Printz 

Award (American Born Chinese, 2006, by Gene Luen Yang.).  

Summary 

In conclusion, I believe the graphic novel study was a success. The graphic novels 

increased reading motivation by stimulating visual reading and increasing confidence in 

struggling readers. These struggling and reluctant readers were more involved in 

literature discussion and able to function independently during independent reading.  

 Since their comprehension was increased due to increased motivation, visual cues, 

and simple sentence structure, these students were better able to perform as readers. The 

motivating nature of graphic novels caused students to read independently for sustained 

periods of time, which improved reading stamina. Increased interest in the genre seemed 

to spark an increased interest in reading in general. After the study, these students were 

functioning more independently during independent reading time and were better able to 

select books that fit their interests. 
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An effect of heightened interest and independence was increased discussion due 

to confidence in themselves as readers. When the students were motivated to read, they 

were motivated to discuss their books. This brought genuine discussion to the groups, 

which helped these readers make deeper connections to the texts and share a common 

reading experience with their peers. Due to the accommodating and leveling quality of 

graphic novels, all students were engaged in conversation. This brought varying opinions 

and points of view to the book discussions.  

Through this Action Research inquiry, I introduced graphic novels to the fifth 

grade students in my classroom. I sought to determine whether or not the graphic format 

would affect the reading interest and motivation of a select group during both Literature 

Circles and independent reading. I feel that I can strongly endorse graphic novels as 

having a positive influence on reading motivation and interest. In addition, I sought to 

improve the quality of discussion engaged in during Literature Circle meetings in my 

classroom. Again, I feel that I have convincing evidence to show that graphic novels were 

a useful tool for promoting the kinds of deep discussion of literature. 
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APPENDIX A 

QUESTIONNAIRE 
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Reading and Literature Circle Motivation/Interest Questionnaire 

1. What have you read this past year (in or out of school)? (examples: Harry 

Potter by J.K. Rowling, American Girl Magazine) 

2. What reading material do you ENJOY reading? Circle all the choices that 

you enjoy reading: 

Fantasy Comics/Graphic Novels 

Historical Fiction Contemporary Realistic Fiction 

Biography Science Fiction 

Informational Poetry 

3. On this scale, rate how much you enjoy reading. Circle your choice: 

“I hate reading.”       “I love to read!” 

          ---------------------------------------------------------------------------------- 

          1      2 3 4 5 6 7 8 9 10 

4.   Do you consider yourself a reader? Circle your choice  

 Yes/No  Why or why not? 

 

5.   On this scale, rate your skill as a reader. Circle your choice: 

“I can’t read.”       “I am an excellent 

reader!” 

          ---------------------------------------------------------------------------------- 

          1      2 3 4 5 6 7 8 9 10 
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6. On this scale, how much do you enjoy Literature Circles. Circle your choice: 

“I hate Literature Circles.”  “I love to 

Literature Circles!” 

          ---------------------------------------------------------------------------------- 

          1      2 3 4 5 6 7 8 9 10 

 

Why do you feel this way? Explain. 

 

7. On this scale, how much do you participate in Literature Circles. Circle your 

choice:  

“I do not participate.” “I keep conversation 

moving and always do my   

part!” 

          ---------------------------------------------------------------------------------- 

          1      2 3 4 5 6 7 8 9 10 

 

What affects your Literature Circle participation? (books, people in the group, 

time to read, role sheets, etc.) 

 

8. If you were teaching this class, what books would you choose for the class to 

read? 

9. Finish this statement: 

I would read more if 

__________________________________________________________________

__________________________________________________________________ 
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APPENDIX B 

STUDENT ROLE SHEETS 
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Discussion Director 
Instructions: It is your turn to lead the discussion! Start by asking your group members 

about a part of the story that excited them. Have them explain why this part was so 

exciting or interesting.  Make sure you comment on each others’ responses! Don’t let the 

discussion die! I’ve given you some good discussion starters. For questions 6, 7, and 8, 

you may ask any questions you think will benefit the discussion. 

 
Here are some good discussion starters. Finish the 

statements: 

1.What did you think when… 

 

2.How did you feel when... 

 

3.Did you understand what was going 

on… 

 

4.A part I really liked was…… 

What do you think about that part? 

 

5.A part I didn’t like so much was… 

What do you think about that part? 

 

6. 

 

7. 
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Picture Reader 
Instructions: In graphic novels, the pictures tell the story too. Below, draw a few slides 

and explain what the picture is telling the reader.  
 

  Slide from Novel   Explanation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________ 

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________ 

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________ 
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Travel Tracer 
Instructions: As the plot of a story moves, so do the characters. As travel tracer, you are 

tracing the setting of the story. That means you must keep up with where the characters 

were during your assigned reading. Trace your characters’ travel below.   

Location 1 
When: 

Where: 
 

 

Location 2 
When: 

Where: 
 

 

Location 3 
When: 

Where: 
 

 

Location 4 
When: 

Where: 

 
How do you think that the location of the story 

effects the plot (events that happened in the 

story)?  
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Main Idea Solver 
Instructions: Good readers are able to read a story and pick 

out the one main idea, or what the story is mainly about. 

They also are able to support this main idea with details.  

Your mission is to use the graphic organizer to identify the 

main idea and supporting details 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

MAIN IDEA 

DETAIL 

DETAIL 

DETAIL 

DETAIL 
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Summarizer 
Instructions: It’s time to put your summarizing skills to the test! A good summary 

helps your group members remember what their last readings were about. It also 

catches group members up who have been absent. Remember, a good summary is 3-5 

sentences and covers the whole story. (beginning, middle, and end).  

Only summarize what happened in your last reading. Write the summary in 

sentence form below the organizer. 

 

Outline: 

 

 

 

 

 

 

 

 

 

 

Write a summary in complete sentences: 

_________________________________

_________________________________

_________________________________

_________________________________ 

Middle 

End 

Beginning 
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Predictor 
Instructions: Write your prediction for what will happen 

next in the story in the box labeled “Prediction.” Write the 

clues in the story that helped you draw that conclusion in 

the other boxes.  

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Prediction 

Clues 

Clues 

Clues 

Clues 
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Connector 
Instructions: Good readers make connections as they read. There are three types of 

connections: 

text to text: a connection between the book you are reading and another story or book 

(the plot, characters, author, etc can cause this connection) 

 

text to self: connection between the reader and the story (“this reminds me of the time 

I….” or “This character is a lot like me..” or “I’ve been in this situation before.”) 

 

text to world: connection between the reader and the rest of the world (“This reminds me 

of something I heard in the news..” or “This reminds me of something I know is true 

about the world”) 

 

***As you read, make two of each kind of connection. Write a sentence describing this 

connection 

 
Text to Text 

1. 

 

2. 

 
Text to Self 

1. 

 

2. 

 
Text to World 

1. 

 

2. 
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APPENDIX C 

 CONFERENCE AND OBSERVATION CHART 
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CONFERENCES 

RYAN TOM JON MARY JULIE SALLY 

03/25/08 03/25/08 03/25/08 03/26/08 03/26/08 03/26/08 

03/27/08 03/27/08 03/27/08 03/27/08 03/27/08 03/27/08 

03/31/08 03/31/08 03/31/08 04/04/08 04/04/08 03/31/08 

04/02/08 04/02/08 04/02/08 04/09/08 04/14/08 04/04/08 

04/07/08 04/07/08  04/14/08 04/15/08 04/09/08 

04/11/08 04/14/08  04/22/08 04/16/08 04/14/08 

04/17/08 04/22/08   04/22/08 04/18/08 

04/22/08      

OBSERVATIONS (FIELD NOTES) 

RYAN TOM JON MARY JULIE SALLY 

03/25/08 03/25/08 03/25/08 03/25/08 03/25/08 03/25/08 

03/26/08 03/26/08 03/26/08 03/26/08 03/26/08 03/26/08 

03/27/08 03/27/08 03/27/08 03/27/08 03/27/08 03/27/08 

04/01/08 04/01/08 04/01/08 03/28/08 03/28/08 03/28/08 

04/03/08 04/03/08 04/03/08 04/01/08 04/01/08 04/01/08 

04/04/08 04/04/08  04/03/08 04/03/08 04/03/08 

04/07/08 04/07/08  04/07/08 04/07/08 04/07/08 

04/10/08 04/10/08  04/09/08 04/10/08 04/09/08 

04/16/08 04/16/08  04/10/08 04/22/08 04/10/08 

04/21/08 04/21/08  04/14/08 04/24/08 04/14/08 

04/22/08 04/22/08  04/22/08  04/22/08 

04/23/08   04/24/08  04/24/08 

04/24/08      
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