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ABSTRACT 

 The integration of poetry into language arts instruction offers a world of 

possibilities for fostering elementary students‘ literacy skills.  This dissertation study 

examines ways which intensive poetry programs influence the literacy skills and 

literacy motivation of struggling readers and writers.  The study was conducted in a 

second grade classroom at a rural Title I elementary school. A poetry unit was 

introduced as a regular part of the classroom curriculum and was used as part of 

reading and writing instruction.  The study reports classroom routines used in this 

study for teaching poetry, activities used to motivate students in their reading and 

writing of poetry, examples of poetry lessons used, and the criteria used for selecting 

poems for the second grade class.  Given the need to help struggling readers and 

writers, it is important to learn how we can help students enhance these skills.  It is 

hoped that other teachers can transfer the strategies, poems, and insights that emerge 

from this study and apply them in their own literacy instruction with students.  Data 

sources used in this study include individual interviews, field notes, and evaluation of 

students‘ work.  A triangulation process was used in analyzing emerging themes and 

questions.  

Questions guiding the study included: 

1) What happens to the teacher‘s, students‘ and parents‘ and the researcher‘s 

perceptions regarding the routine use of poetry in the classroom through interaction 

with the Poetry Pals program? 
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2)  What characteristics and/or life/literacy connections emerged in students‘ work 

during the Poetry Pals program? 

3)  In what ways can poetry be used within literacy instruction? 

4) In what ways does the use of poetry influence students‘ literacy motivation? 

 The study reveals that the use of poetry helped students to enhance vocabulary, 

comprehension, and fluency skills.  Repetitive reading of poetry allowed students to 

obtain immediate success therefore boosting student confidence.  Parents, the 

classroom teacher, and the researcher observed students‘ improved literacy skills and 

enhanced motivation and confidence toward reading and writing.  Students enjoyed 

actively participating in a variety of poetry lessons, activities, and celebrations. 

Purposeful activities to share poetry with others motivated students to read with 

expression and to write creatively for an audience. This study shows that poetry is 

good for all levels of readers and writers and allows all students to shine.  Also 

significant is the use of art with poetry.  Art, photography, music, and drama allowed 

students to express their understanding of poetry through artistic expression and 

helped them to visualize the poems.  Students connected with poetry making text to 

self connections. Regular use of poetry in the classroom provided possibilities for 

students to embark on a poetic journey observing the world through many lenses-

humorous, scientific, social, cultural, and natural. 
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CHAPTER I 

INTRODUCTION TO THE STUDY 

 

A Poem Is A Little Path  

A poem is a little path 

That leads you through the trees. 

It takes you to the cliffs and shores, 

To anywhere you please. 

Follow it and trust your way 

With mind and heart as one,  

And when the journey's over,  

You'll find you've just begun.  (Ghigna, 1999) 

  

  ―This has been my favorite day!‖ proclaimed Brad (all student names are 

pseudonyms) talking to his twin brother Ryan as they rushed out of school at the end 

of the day.  ―I got to ride my bike to school, I stayed on blue all day, and I won a 

poetry book.‖ Staying on blue all day referred to the behavior color chart his 

classroom had with blue being the very best behavior. There had been a time when 

Brad would not have been excited about taking home a book.  He was one of those 

students who struggled in reading and was reluctant to read.  What changed Brad‘s 

attitude?  He had begun a journey into the world of poetry.  As part of the Poetry Pals 

program, reading poetry had become a daily experience in his second grade classroom.  

In addition, he had been given a poem each week to take home to read aloud to as 

many adults as possible having each adult sign a signature sheet as proof that he had 

read it to them.  He had won the poetry book when his name was placed in a drawing 

for having turned in his signature sheet for the week.  Each week his mother took him 

and his twin brother around the neighborhood having them read their weekly poem to 
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the neighbors.  The neighbors expected and looked forward to their visits as did the 

twins‘ grandparents who looked forward to the weekly phone calls when the twins 

would read their poems to them.  Brad and Ryan both enjoyed the poetry activities and 

participated enthusiastically in whole-group and small-group poetry lessons.  The 

integration of poetry into their classroom routine and language arts curriculum spurred 

an interest in reading and writing for these two boys and other students in the class.  

They became fans of the delightful world of imagination, feelings, laughter, and 

beauty that poetry can create.   

 The integration of poetry into language arts instruction offers a world of 

possibilities for fostering elementary students‘ literacy skills.   Although poetry is 

often neglected within elementary language arts classrooms (Carver-Sekers & Gregg, 

2007), in a way, everything that a student needs to know about reading and writing 

exists within a poem because to appreciate poetry, is to appreciate the sound, imagery, 

word choice, and art of language (DeMille, 2004).    When students are given the 

opportunity to immerse themselves in pools of rich and lively poetry, they are 

introduced to a skillfully crafted genre where authors express a maximum amount of 

thought and feeling with the magic of a few carefully selected words.  Appreciating 

poetry invites students to read deeper and more critically, in that they are required to 

ponder the meaning within a poem (Terrence, Strange, Wyant, 2008).  It also inspires 

students to enrich their own writing by discovering new words and using those new 

treasures in creative ways.  Sharing poetry with student writers sparks their 

imagination and ignites within them a desire to become better writers (Certo, 2004; 
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Parr & Campbell, 2006; Routman, 2000; Routman, 2001). Through listening to and 

reading poetry, students learn the art and mystery of language and also create meaning 

in their own lives and the world in which they live.    

Background of the Research Problem 

 The poetry activities that Brad, Ryan, and their second grade class participated 

in are part of a program I developed called Poetry Pals.  Poetry Pals involves 

incorporating poetry into the daily classroom routine of elementary students.  I first 

created Poetry Pals for a pilot study as part of course requirement for a research course 

I was taking.  The Poetry Pals program began with a phone call.  I was searching for 

an academic need pertaining to literacy in an elementary school where I could conduct 

my study.  A friend told me that her son‘s teacher was having a tough year because so 

many of her students were struggling with fluency and were reading below grade 

level.   She suggested that I meet with this teacher to see if I could possibly help and 

conduct the study in her classroom.  

 When I met with the second grade teacher, I learned that some of the students 

in her classroom came from socioeconomically disadvantaged households and lacked 

consistent literacy experiences at home.  For students from poverty backgrounds, the 

school environment may provide their first, consistent, literacy experience (Morrow, 

1992).  Therefore, it is important that that the literacy instruction and read aloud time 

be meaningful and positive.  Allington (1994) cautions educators not confuse lack of 

experience with lack of ability.  Ensuring that children who are less experienced with 

read aloud opportunities obtain that experience appropriately is an instructional 
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priority.  The difficulty, he asserts is that literacy instruction for less experienced 

children are often not composed of opportunities to interact with print and to listen to 

children‘s literature read aloud which he deems as essential activities for reading 

instruction.   

 Another concern for the teacher was the program she using to help monitor 

student reading fluency seemed to be ineffective, and she wanted to find a program 

that would not only enhance student reading fluency, but also motivate students 

toward reading; especially at home.  The program she was using to determine fluency 

relied solely on a one-minute measure of reading accuracy and speed.  This type of 

fluency evaluation did not depict a true picture of a student‘s reading strengths and 

needs and certainly did not heighten student reading motivation.  To attempt to 

address the fluency need, I referred to research done by Rasinski (2004) that used 

assisted and repeated reading coupled with teacher coaching to boost fluency levels of 

struggling readers.  Rasinski (2003) states that ―there are three keys to effective 

fluency instruction: modeling fluent reading for students, having students practice 

reading certain passages repeatedly, and supporting students while they read by 

reading with them‖ (p. 17).  I also referred to research done by Wilfong (2008) that 

used repeated reading of poetry to boost fluency levels of third graders.   I thought that 

a similar program to Wilfong‘s that included having students take home poems to 

practice reading to as many adults as possible along with a signature sheet to gather 

signatures from each person they read to would work well with the struggling second 

graders. It would also meet the teacher‘s need of wanting students to enjoy reading at 
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home.  I also thought that because some of the students‘ parents were not fluent 

English speakers and might not be fluent readers themselves that this program would 

be a simple, enjoyable way for them to share reading time with their child.  Pitcher 

(2009) found in her work with family literacy programs   

 That the most successful reading activities did not depend on the reading levels 

 of the parents/guardians or using expensive materials, but were grounded in 

 experiences parents could continue easily in their homes.  Parents as well as 

 the children needed to enjoy doing the activities if the parents and the children 

 were going to make room in their lives for them. (p. 613) 

  

 After reviewing literature pertaining to the use of poetry to improve student 

reading fluency and ironing out the details of the program, I began the Poetry Pals 

program with the second graders.  I visited the class once a week from October 2009 

until the Christmas break and then resumed weekly visits from February 2010 until the 

last week of school.  The cooperating teacher and I noticed that the regular use of 

poetry appeared to do much more for the students than simply improve their reading 

fluency as first intended.   Students showed improvement in reading fluency as well as 

vocabulary development and an increased interest in reading and writing which could 

be contributed to reading and writing poetry.  In addition, the students appeared 

excited and motivated by the poetry activities.    

 As a result of observations that were made during the pilot study, I became 

curious to learn more about the use of poetry for reading and writing instruction for 
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second graders and this interest has evolved into my dissertation study.  Obtaining 

permission from the same cooperating teacher, I made plans to begin the Poetry Pals at 

the start of the following school year.  I developed additional poetry activities and 

conducted the Poetry Pals program from September 2010 to May 2011 in order to 

more deeply examine ways in which intensive poetry programs influence the literacy 

skills and literacy motivation of struggling readers and writers.   

Problem Statement 

 The best way to instill poetry appreciation in elementary students is to use 

poetry in the classroom everyday (Miguez, 2005).  Unfortunately, children‘s poetry is 

the forgotten genre in elementary language arts classrooms and libraries (Gill, 2007; 

Miguez, 2005; Vardell, 2006).  Poetry, if included in an elementary school curriculum, 

is usually read only for aesthetic reasons. Teachers often do not use poetry‘s unique 

properties and style as part of reading and writing instruction (Carver-Sekeres & 

Gregg, 2007).  There is a lack of research available to teachers that examines the use 

of poetry for instructing struggling readers and writers and explores how poetry can be 

used to motivate students in literacy (Linaberger, 2004; Carver-Sekeres & Gregg, 

2007).   Also, some teachers have almost a poetry ―phobia.‖ Parr and Cambell (2006) 

write that  

 Unfortunately, poetry is often truly lost as a result of preconceived notions and 

 negative experiences that are translated from one generation of the teachers to 

 the next and, as a result, from one generation of students to the next.  Poetry is 

 often neglected in many classroom programs, except when mandated by 
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 standardized curricula or board initiatives.  Many teachers and students recall 

 experiences with poetry that led them to dislike or dread it- experiences that 

 focused on dissecting, analyzing, and memorizing poetry to death.  Poetry was 

 not something to enjoy, it was a test of endurance and memorization. (p.36) 

   

 Through this study, I hope to not only give a variety of possibilities for poetry 

in the classroom, but also to encourage in others what Parr and Campbell (2008) 

termed as ―poetitude‖: value and belief in the power of poetry as a teaching and 

learning tool.   

Purpose of the Study 

 The purpose of this study was to uncover some ways in which using poetry in 

a second grade classroom influences students‘ literacy skills and literacy motivation. 

Questions Guiding the Study 

 Questions guiding the study included: 

1) What happens to the teacher‘s, students‘ and parents‘ and the researcher‘s 

perceptions regarding the routine use of poetry in the classroom through interaction 

with the Poetry Pals program? 

2)  What characteristics and/or life/literacy connections emerged in students‘ work 

during the Poetry Pals program? 

3)  In what ways can poetry be used within literacy instruction? 

4) In what ways does the use of poetry influence students‘ literacy motivation? 
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Context of the Dissertation Study and Participants 

 Though the poetry program was conducted for the period of one school year 

beginning in September 2010, the actual study with the collection of field notes began 

the first week in February, 2011 and lasted until the third week in May, 2011.  The 

dissertation study took place in a second grade classroom at a rural Title I elementary 

school.  There were nineteen students (eleven boys, eight girls) in the second grade 

class in which the study took place.  Six of the girls and six of the boys were Hispanic 

and three of the girls and four of the boys were Caucasian. A poetry unit was 

introduced as a regular part of the classroom curriculum and was used as part of 

reading and writing instruction.  I visited the class weekly to provide whole class and 

individual reading instruction and to introduce a new weekly poem and poetry writing 

instruction.  In addition to finding poetry resources for the program, I also established 

poetry activities for the class to motivate the students.  In this instructional role, my 

main goal was to make poetry accessible and enjoyable to the students so that they 

could experience poetic ways of expression.   

Definitions of Terms 

 What is poetry? 

 The word ―poetry‖ comes from the Greek meaning to ―make‖ or ―create 

(―History of Poetry,‖n.d.).  Poetry is a form of art in which language is skillfully and 

aesthetically crafted into a concise piece that expresses thought and feeling.   It is 

composed of carefully chosen words, and at its best poetry illuminates the art, beauty, 

meaning, and mystery of language.   There is elusiveness about poetry that defies 
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precise definition, but the feelings and emotions poetry produces in readers and writers 

of poetry is often undeniable. 

 This is why in choosing poetry that would appeal to second graders I made it a 

point to select poems that I believed that students would emotionally connect to would 

relate to their own lives. 

 Who are Struggling Readers and Writers? 

 For the purpose of this study, struggling readers will be defined as students 

who have been documented after norm-referenced testing as reading one year or more 

years below grade level (Hall, 2005).  Students who struggle in reading might show 

difficulty in areas such as reading fluency, comprehension, vocabulary development, 

and phonemic development (Beers, 2003).    Second graders at the beginning of the 

year are typically forming sentences and are beginning to compose paragraphs.  For 

the purpose of this study, struggling writers, would be students who find it difficult to 

write a sentence.  They struggle with handwriting and spelling. (Lienemann, Graham,  

Leader-Janssen, & Read , 2006). 

Assumptions 

 Based on my previous experience of using poetry with second graders, I 

assumed that the students would enjoy and benefit from poetry being a part of their 

classroom routine.  Whole-class as well as individual instruction was used to support 

instruction. I believed that making poetry a part of the classroom routine would give 

students the security of familiarity.  In addition, it would also give the students a 

measure of anticipation and excitement which would contribute to their own self-
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confidence in reading and writing and to their sense that participation in their own 

education is expected and desired.  I also hoped that the Poetry Pals program will be a 

simple means for parents and children share reading time together. 

Significance of the Study 

 The significance of this study is to describe how poetry can be used for literacy 

instruction as well as be a means of enhancing student literacy motivation.  Carver-

Sekeres and Gregg (2007) found in their experience that ―for many teachers, the 

potential of poetry in an elementary classroom remains elusive‖ (p. 467).  This study 

details how the Poetry Pals program can be implemented as a daily routine for a 

second grade classroom.  I report on classroom routines used in this study for teaching 

poetry, describe activities designed to motivate students in their reading and writing of 

poetry, give examples of poetry lessons used, and explain the criteria used for 

selecting poems for the second grade class.  Given the need to help struggling readers 

and writers, it is important to learn how we can help students enhance these skills.  It 

is my hopes that other teachers can transfer the strategies, poems, and insights that 

emerged from this study and apply them in their own literacy instruction with 

students.   

Summary 

 In this chapter, the background of the study has been introduced; an overview 

of the research problem has been provided; the research questions were stated; 

operational terms were defined; and assumptions and the significance of the study 
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were stated.  The following chapter presents a view of the pertinent literature to the 

study. 
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CHAPTER II 

LEARNING FROM THE LITERATURE: THE USE OF POETRY IN THE 

CLASSROOM 

Introduction 

 Awareness of rhyme, rhythm, and alliteration in addition to phonemic 

 awareness are  characteristics that often distinguish effective readers from 

 readers considered at-risk.  The sad fact that some children enter school 

 without the benefit of this rich background of language experience makes it 

 all the more imperative that we provide these opportunities throughout the 

 school day.   (Parr & Campbell, 2006, p.38) 

 

 Children used to enter school having heard rhymes such as Humpty Dumpty, 

Pat-a-Cake, Mary Had a Little Lamb, I‘m a Little Tea Pot, and One-Two Buckle My 

Shoe.  Today, many young children have never heard these and other classic nursery 

rhymes that in the past have given children their first appreciation for sounds of words 

and rhyme.  As early as the 1800‘s in America, rhymes and poems were a significant 

part of classrooms and everyday life.  In Pedagogy in Perspective: The Historical 

Case for Teaching Poetry, Elizabeth Enochs (2010) traces the history of poetry 

pedagogy.  She writes children in the late 1800‘s were eager to learn poems by 

Whittier, Longfellow, and Lowell.  Enoch quotes Sorby (2005) when she writes 

―poetry recitation was not only a school assignment, but also served as entertainment, 

and in the end, provided a collection of poetry that gave shape to the common memory 
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of generations‖ (Sorby, 2005 as stated in Enoch 2010, p. 26).  Up until the 1960‘s and 

1970‘s poetry pedagogy included memorization and analysis of poetry, with little 

emphasis on children writing their own poetry.  Enoch (2010) writes that the 1960s 

and 1970s marked the beginning of a revolt against memorization and analysis of 

poetry.  Instead, emphasis was placed on enjoyment of the genre, and students were 

encouraged to create poetry of their own.  This same frame of thought continued into 

the next two decades.  In the 1980s and 1990s school classrooms and libraries were 

stocked with copies of Shel Silverstein and Jack Prelutsky (Vardell, 2006).  Teachers 

and students were encouraged to read poems aloud.  In the 2000‘s research began to 

emerge in poetry pedagogy examining how poetry could be used for skills-based 

instruction.  Researchers such as Rasinski (2003, 2004), Wilfong (2008) and Favor 

(2008) used repeated reading of poetry to boost students reading fluency and 

confidence in reluctant readers.  They found that repeated reading of poetry not only 

improved students‘ fluency but also increased confidence in reluctant readers. 

Throughout these past decades, progressive scholars and educators have turned the 

pedagogy of poetry away from analysis and memorization of the past.  They have 

learned that children‘s language acquisition and reading ability improve when they 

listen to poetry and read it aloud (Stange & Wyant, 2008; Favor, 2008; Rasinski, 2003, 

2004; Wilfong, 2008).  Unfortunately, even though research supports poetry in the 

classroom, it is still the forgotten genre (Gill, 2007; Singer, 2010; Miguez & Bryan, 

2005). Because of lack of knowledge, fears and preconceived notions teachers have 

about teaching poetry (Parr & Campbell, 2006); poetry often is placed on the 
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backburner of the stove of literacy instruction.   Enoch (2010) describes the 21st 

century poetry pedagogy- one all classrooms and schools should aspire to create. 

 In modern poetry pedagogy, teachers read poetry aloud and include it in their 

 daily routines.  They use poetry to introduce new topics, to conclude old ones, 

 and smooth transitions between them.  Students read poetry aloud and they 

 perform it for themselves, for each other, for the school.  They reinforce 

 content knowledge; they practice oral language; they learn what parts of which 

 words belong where and why.  At the same time they laugh over rhyme and 

 pound out rhyme inspiring them to remember that which they otherwise might 

 forget.  Children learn about the world by associating people and events with 

 sounds and words in poems written especially fro the young.  Above all, 

 constructing a modern poetry pedagogy means building an amalgam of these 

 techniques, placing reading aloud at the top of the list, and deliberately and 

 carefully leaving the  genre‘s history of tedium and tests in favor of the poetic 

 form.  (p.29-30) 

 

 Even though the enjoyment of poetry expressed above is seen in some 

classroom, sadly this is not the case in most elementary classrooms.  Teachers 

neglecting this important genre in current literacy instruction results in students 

missing a great deal. Perfect (1999) states:  

 Poetry is especially suited for the struggling or unmotivated reader. Poetry 

 easily finds a  home in all areas of curriculum, enhances thinking skills, and 
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 promotes personal connections to content area subjects.  Such attributes 

 deserve a closer look.  (p. 728)   

  

 The following studies take an in-depth look at the use of poetry in the 

classroom by detailing the use of poetry as a vehicle to enhance students‘ reading and 

writing skills as well as their literacy motivation.    

Poetry Helps Struggling Readers 

   Research that focuses on how particular skills and strategies produce good 

readers suggests that poetry is effective for strugglers.  For example knowledge of 

rhyme enhances phonological skills (Bryant, Bradley, Maclean, & Crossland, 1989; 

Rasinski, Rupley, & Nicholes, 2008), which is important in learning to read.  Stanly 

(2004) states, ―Reading and performing poetry provide numerous opportunities for 

children to practice with pleasure the essential skills of phonemic awareness, phonics, 

fluency, vocabulary, and comprehensions‖ (p. 56).  Research shows that the use of 

rhyming poetry on a regular basis can have a significant and positive impact on 

students‘ word recognition and reading fluency (Rasinski, Padok, Linek, & Sturtevant, 

1994; Rasiniski, Rupley, & Nichols, 2008; Wilfong, 2008).   Another benefit of poetry 

is that it is a format that invites confident reading because of its short lines, rhyme, and 

repetition (Carver-Sekeres & Gregg, 2007).  Favor (2009) used repeated reading of 

poetry with her class of second graders and saw a ―boost of confidence in students 

who were, at the beginning of second grade, reluctant or below grade-level oral 

readers‖ (p. 352). 
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 The short length as well as the rhyme and repetition of poetry makes poetry a 

suitable genre for repeated reading which has been proven to improve student reading 

fluency (Favor, 2008; Pitcher, 2009; Rasinski, 2004; Stanley, 2004; Wilfong, 2008).  

Rasiniski, Padak, Linek, and Sturtevant (1994), found that repeated reading of 

rhyming poems helped to improve the reading fluency of second graders over a six 

month period.  Lastly, Therrien and Kubina (2006) found that ―regardless of present 

reading level, repeated readings appear beneficial for students who read between a 

first and third grade instructional level‖ (p. 156).  When repeated reading is shared 

with an adult the benefits are even greater.  Repeated shared reading in which adults 

and students discuss words, meanings, and connections to their lives helps to deepen 

students‘ comprehension, improves their vocabulary, and helps to develop critical 

thinking skills (Dowhower, 1994). 

Poetry Helps Struggling Writers 

 Poetry is also a prime genre to foster students‘ appreciation for the craft of 

writing and assist them in acquiring and improving upon their own writing abilities 

and style. 

  Routman (2000) observed the following:  

 Students who struggled with forming letters and words and with writing 

 sentences, and who found writing burdensome, blossomed with poetry.  Free 

 from restrictions in content, form, space, length, conventions, and  rhyme, they 

 could let their imaginations soar.  Proficient writers also shone.  For all 
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 children, their choice of words improved, and their joy in innovating surfaced.  

 (p. 22)   

 

 Demille (2004) in his article ―Seven Reasons to Teach Poetry,‖ writes that 

through sharing poetry in mini-lessons and conferencing with individual students 

about poetry, he has taught punctuation, capitalization, letter formation, letter sizing, 

letter spacing, spelling, and spelling patterns.  He further states ―In many ways due to 

the brevity of poems, conventions are easier to teach through poetry‖ (p.19).    Demille 

(2004) observed that through reading and writing poetry ―students quickly learn and 

use personification, action words, stanzas, repetition, rhyme and rhythm, metaphors, 

similes, and other strategies and tools.  Often they write with more authority in poems 

than they do stories‖ (p.17).    Demille (2004) also observed that 

 starting writing workshop with a poem as the mini-lesson is an effective and 

 efficient way to bring a class together and focus on a common bit of print.  

 Once they have learned about the form, beginning writers are often drawn to 

 poetry because of the brevity.   (p.17)    

  

 Poetry can build immediate success with students and allow them to focus on 

the fun and joy of writing. It encourages language and word play, connects reading 

and writing, demonstrates the importance of word choice and word order, and frees 

students to write creatively (Parr & Campbell, 2006;  Routman, 2001).  Stange and 

Wyant (2008) found that ―reading and writing poetry strengthened literacy skills and 
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facilitated the development of critical thinking.  Using poetry offered opportunities to 

influence student performance, and enhanced each student‘s literacy capacity‖ (p.210). 

Summary 

 This chapter reviewed the relevant research pertaining to the use of poetry in 

reading and writing instruction.  The review of the literature suggests that poetry 

works in instructing struggling readers and writers helping to build immediate success 

and boost confidence.  Therefore increasing motivation to read and write.  Though the 

literature findings reflect that poetry is effective in reading and writing instruction, 

there is a gap in research when it comes to describing methods to enhance the teaching 

of poetry.  Specifically, I wanted to learn how artistic expression could be used to 

heighten understanding of poetry.  I also found that there was a gap in research that 

explored ways in which poetry might be included in content area instruction such as in 

science and social studies.  Therefore this study was designed to not only explore how 

poetry could be used to increase literacy skills and motivation but also to learn 

methods of teaching poetry and adapting poetry into curriculum.  In chapter three I 

will describe ways in which I used poetry as part of a classroom routine and integrated 

it into reading and writing instruction and other content areas. 

 

 

 

 

 



Texas Tech University, Penny Pollart, December 2011 

19 

 

CHAPTER III. 

PLAN AND OVERVIEW OF THE POETRY PALS PROJECT 

Introduction 

 This chapter presents a complete overview of the Poetry Pals project.  In the 

Poetry Pals project routines, activities, incentives, and celebrations were thoughtfully 

developed to enhance student literacy skills and literacy motivation.  Reading, writing, 

and the arts were interwoven into various poetry activities giving students purposeful 

opportunities to showcase their understanding of poetry through creative expression.  

Poetry became part of the physical and social environment of the classroom 

cultivating a culture where the art of language was appreciated and shared. 

Classroom Routines 

 Whole-group poetry reading instruction 

 A Poetry Pals three-ring binder notebook was given to each student to help 

them keep their work organized. (See Appendix A for cover for notebook.)  The 

folders were used to hold copies of poems given to the class, keep student reflections 

and illustrations of poems, and to hold drafts of their own poetry.     

 Once a week, I visited the class to introduce a new poem and to conduct a 

poetry reading lesson. During the whole-group poetry reading instruction time, 

comprehension strategies were used and modeled to help students grasp the meaning 

of the poems.  These strategies included predicting, summarizing, making inferences, 

using prior knowledge, relating ideas in the poem to the world around them, figuring 

out unknown words, dramatic role play, and visualizing the text. 
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   The sequence of the poetry reading lesson followed a consistent pattern and 

reading strategies were integrated throughout the lessons.  I began by presenting the 

poem to the students by reading the poem dramatically one time for holistic 

enjoyment.  Then I introduced prereading strategies to engage students and activate 

their prior knowledge.  Next, following along with their own copy of the poem I read 

the poem aloud to the class (modeling).  As I read the poem, I modeled during reading 

strategies such as predicting, making inferences, and figuring out unknown 

vocabulary.   Then the class was invited to read the poem with me simultaneously 

(listening while reading and assisted reading).  Finally, they chorally read through the 

entire poem as a class.   After they read the poem together as a class, I demonstrated 

after reading strategies by asking open-ended questions that helped students relate the 

meaning in the poem to the world around them.  I also asked students to verbally 

summarize their meaning of the poem.   Kylene Beers (2003) writes that ―reading is a 

social process, an interactive activity, one in which readers create meaning through 

transactions-interactions- with the text, their prior knowledge, the context, and other 

readers‖ (p. 38).  The whole-group reading instruction enabled these students to 

connect with the poem through social interaction with their classmates. 

 During the whole-group poetry reading time, I also conducted a poetry mini-

lesson with each poem.  Mini-lessons included teaching rhyme, rhythm, repetition, 

sounds of words (alliteration and onomatopoeia), imagery, and personification (see 

Appendix M for recommended poems to teach these lessons).  The poetry mini-

lessons helped students to appreciate the style and language used in poems and served 



Texas Tech University, Penny Pollart, December 2011 

21 

 

as inspiration for their own writing.  The lessons did not involve having students 

memorize elements and types of poems.  In teaching poetry lessons, I share Gill‘s 

(2007) beliefs when she writes  

 The emphasis should not be on knowledge--knowing the types of poems and 

 the names of major poets--rather it should be on understanding, enjoyment, 

 and participation.  I am more concerned that students understand what 

 poetry is, enjoy reading it, feel the desire and ability to participate in 

 writing it, and appreciate what makes one poem better than  another.  (p.663) 

  

 Illustrating and Reflecting About the Poem 

    After the second grade students and I read the poem together, the students were 

given paper and were asked to draw a picture that illustrates the poem and write 

reflective responses at the bottom of their illustration describing the poem and how 

they felt about the poem.  Illustrating the poem and writing personal reflections about 

the poems aided students reading comprehension by enabling them to visualize what 

they had read.  Forming strong abilities in the areas of reading comprehension and 

vocabulary are dependent upon a student‘s well developed ability to visualize what is 

read (Langer, 1995).  Students were able to find content in the poems that they read 

that they could connect to their own lives. 

 Individual Instruction 

 As the students drew illustrations and wrote their reflective responses, I visited 

with students individually about their reflective writing and their drawings.  At this 
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same time, the classroom teacher also worked with students individually, listening to 

each student read the poem aloud.   

 Poetry Signature Sheet 

 At the conclusion of each weekly meeting, students took that week‘s poem 

home to read aloud for practice to as many adults as possible, gathering signatures on 

a signature sheet from listeners as proof that they had read it to them.  The students 

had a week to gather signatures and then at the beginning of the next meeting, the 

poetry session began again with an introduction of a new poem.  When the students 

met individually to read their poem with the teacher, they began by reading the poem 

that they took home to demonstrate that he or she had mastered reading the poem.  

Then they read the newly introduced poem for that week and the cycle continued.  The 

Poetry Signature Sheet activity was used to help students build fluency in reading the 

poem and provide an opportunity to share reading experiences with an adult. (See 

Appendix B for signature sheet.) 

 The Poem on the Wall 

 The poem that was introduced each week was placed on the classroom wall 

and served as the focus for classroom routines.  Each day for the next four days, the 

teacher practiced reading the poem with the students as a whole group.    

 Poetry Writing Instruction, Poetry Walk Wall, and Creating Class Books 

 As the school year progressed, in addition to providing poetry reading 

instruction, I also spent part of the day conducting small group and whole-class poetry 

writing lessons. It took much exposure to poetry before the second graders progressed 
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to the point where they were ready to write their own poems.  Topics of poetry writing 

lessons were coordinated with discussions on types of poetry such as shape poems and 

haiku and elements of poetry such as metaphor, alliteration, and onomatopoeia.  The 

students were proud of their writing and were always eager to share what they had 

written.  A ―Poetry Walk Wall‖ located on a hallway wall became a designated space 

where students‘ poetry was matted and displayed.   

 Another way students shared their writing of poetry was to become authors and 

illustrators of their own class books.  The students enjoyed working together in small 

groups to create class books that showcased their poetry.  Book titles included:  ―The 

Gulf Coast,‖ ―The Plains,‖ ―Girlku,‖ ―Guyku,‖ and ―Our Recess‖ (see Appendices E, 

F, J, and K for books).   ―The Gulf Coast‖ and ―The Plains‖ were nonfiction big books 

that paired facts about Texas habitat and wildlife with poetry.  ―Girlku,‖ created by the 

girls in the class was a collection of haiku written from a second grade girl‘s 

perspective.  Similarly, ―Guyku‖ was a collection of haiku from a second grade boy‘s 

perspective.  ―Our Recess‖ was a collection of photographs taken by the students and 

poems using similes that described and showed recess time from the second graders‘ 

point of view. 

 Conferencing with students about their poetry gave me the opportunity to 

touch on writing topics such as punctuation, capitalization, grammar, and spelling. 

During my conferencing with students, I also encouraged them to model their own 

writing after poems we had read.  My method for encouraging and teaching students 

how to write poetry has been inspired by Sharon Creech‘s book Love that Dog (2001).  
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In the book, a fifth grade boy, Jack, reluctantly begins to appreciate and write poetry 

after being introduced to works of poets.  As Jack begins to write about his yellow dog 

Sky, who was hit by a car, his writing takes on the cumulative styles of the poets he 

has read in class and he ultimately creates a touching piece of poetry that is truly his 

own.   

 Research supports having students emulate writing styles as they develop their 

own writing style.  Certo (2004) found that providing poems as frameworks for 

creating poetry and giving students the opportunity to emulate other poets‘ styles 

boosted students‘ confidence in their own writing and aided them in eventually 

discovering their unique voice and style.  Lancia (1997) studied the effects of 

literature on second grade students‘ writing.  In his study he explored how students use 

previously-read literature as springboards for their own writing.  Lancia states that ―as 

any novice learns by imitating a role model, children learn about writing by interacting 

with professional writers‖ (p. 471).  DeMille (2004) writes ―Young poets learn from 

and begin writing like their poetry models. They borrow from the masters in a long 

distance apprenticeship. Before long they are using many of the tools and tricks of 

professional poets, and are crafting exceptionally descriptive prose and poems‖ (p.18). 
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Poetry Sharing Structures and Routines 

 Poetry Performances 

 On two occasions, the class had the opportunity to read poetry to an audience.  

  Color Me a Poem Performance 

  On the first occasion, students invited their parents and grandparents to visit 

their classroom during Texas Schools Week in March for their production of Color Me 

a Poem.  Students shared poems they had written about their favorite color modeling 

their poetry on Jane Yolen‘s work in Color Me A Rhyme (2000).  The students used 

many adjectives in their writing to vividly describe their color.  They also focused 

their writing on the colors seen in nature (see Appendix C for color poem samples). 

  Wild Animal Kingdom Poetry Performance 

 Students invited their parents and grandparents back for a second performance 

entitled Wild Animal Kingdom Poetry Performance in May in honor of Mother‘s Day. 

(See appendix for copy of invitation.)  Each student rehearsed and performed a 

selected poem from Jack Prelutsky‘s The Beauty and the Beast: Poems from the 

Animal Kingdom (1997) and David Elliott‘s In the Wild (2010).   The students also 

created the the programs that were given to the guests (see Appendix I for sample 

program). The party was complete with cookies and punch.  I got this idea from 

Kovalcik and Certo (2007) who turned a classroom into a Poetry Café and invited 

parents to come and hear students read poetry.   

  The opportunity to rehearse and read a piece aloud to an audience helped 

students acquire confidence in reading as well as become connected with literature. 
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Worthy and Prater (2002), who had students read aloud  jokes, short stories, speeches, 

and poetry for performance found that it led to increased engagement with literacy 

even with very resistant readers.  Worthy and Prater (2002) write that  

reading performance  is an inherently meaningful, purposeful vehicle for 

repeated reading. Effective performances are built upon positive social 

interactions focused on reading, in which modeling, instruction, and feedback 

are natural components of rehearsals. Even resistant readers eagerly practice 

for a reading performance, reading and rereading scripts numerous times. 

Reading performance encourages students to read at an appropriate rate rather 

than to simply read fast without attending to meaning.  (p.294) 

 

 I believe that performing poetry aloud to an audience challenged students to 

enunciate words, to read fluently, to pause in order to convey meaning in a poem, to 

read with expression, and to stand and speak with performance posture and tone of 

voice. 

 Poetry Popcorn Game 

 Once a week, the whole class participated in Poetry Popcorn Game.  I provided 

the teacher with microwave popcorn to share with the students.  As the students 

enjoyed popcorn, they played the Poetry Popcorn Game.  On these days the teacher 

did not discuss the poems, the class simply read them with expression.  The Poetry 

Popcorn Game began with the teacher selecting a student to choose a poem from the 

poetry notebook for the class to read together chorally.  When the class finished 
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reading the poem, that student got to yell ―popcorn!‖ and call another student‘s name 

to choose a poem for the class to read chorally.  Essentially, this game was just a fun 

way to get students to reread poems studied previously.   

  Poetry Celebrations and Fun 

  Celebrating Spaghetti Poetry 

 One of the most favorite poems of the class was ―We‘re Four Ferocious Lions‖ 

by Jack Prelutsky (2008).  The poem describes four tigers who claim they only eat 

spaghetti.  In reading this poem, the students enjoyed ascertaining if the tigers were 

actually telling the truth.  This poem also offered a great vocabulary lesson with words 

like incisors, intimidating, and ominous demeanor. 

 We‘re Four Ferocious Tigers 

We‘re four ferocious tigers,  

at least, that‘s what we seem, 

our claws are at the ready, 

our sharp incisors gleam, 

we‘re quite intimidating, 

our stare will make you blink, 

our roar will make you shiver, 

at least, that‘s what we think. 

 

We‘re four ferocious tigers, 

at least, that‘s what we hear,  

our ominous demeanor 

will chill your atmosphere,  

and yet you need not fear us,  

don‘t scream or run away, 

we only eat spaghetti,  

at least, that‘s what we say.  (Prelutsky 2008 b, p.4) 

  

 Since this poem was a special favorite of the students, what better way to 

celebrate this poem than to turn the classroom into an Olive Garden Restaurant for 
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lunch?  I prepared the spaghetti, the classroom teacher prepared the salad, and one 

mother brought the breadsticks. The desks in the room were moved together to 

resemble two long tables, and red plastic table cloths were placed over the line of 

desks. The teacher, mother, and I acted as the wait staff, serving the students their 

Italian meal and sprinkling parmesan cheese on their spaghetti.  Dimmed lighting and 

background music consisting of Dean Martin‘s Mambo Italiano, That’s Amore, and 

Volare played from YouTube video added ambiance to our Italian setting.  We ended 

the day by reading ―Spaghetti‖ by Jack Prelutsky (2008). 

Spaghetti, Spaghetti! 

Spaghetti! Spaghetti!  

you‘re wonderful stuff, 

I love you, spaghetti, 

I can‘t get enough. 

You‘re covered with sauce 

and you‘re sprinkled with cheese,  

spaghetti!, spaghetti! 

oh, give me some please. 

 

Spaghetti! Spaghetti!  

piled high in a mound, 

you wiggle, you wriggle,  

you squiggle around. 

There‘s slurpy spaghetti 

all over my plate, 

spaghetti! spaghetti! 

I think you are great. 

 

Spaghetti! Spaghetti!  

I love you a lot, 

you‘re slishy, you‘re sloshy, 

delicious and hot. 

I gobble you down 

oh, I can‘t get enough,  

spaghetti! spaghetti! 

you‘re wonderful stuff.  (Prelutsky, 2008 a, p.53) 
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  Celebrating Camping Poetry   

 On a beautiful day in May, the students enjoyed a camping experience 

complete with a huge camping tent assembled on a dirt area beside the school.  Sitting 

on the ground outside the tent, the students enjoyed a snack of Capri Suns and 

Smore‘s Bars as we read a collection of camping poems written by Kristine O‘Connell 

George.  In her book Toasting Marshmallows: Camping Poems (2001) a young girl 

tells about her camping experience through poems. This book took the students to the 

outdoors where they experienced the wonder of camping and nature through poems.  

The collection of poems begins with the girl‘s family setting up a tent.  ―Tent‖, a 

shape poem written in the shape of a tent is where the story begins. 

      First, 
            Smooth dirt. 
                    No rocks or roots. 
                                     Next, sharp stakes, poles, 
                                  Strong nylon rope. Shake, snap. (George, 2001, p.4) 

 

In addition to ―Tent‖, there are poems about the girl‘s entire camping experiences 

beginning to end, from sitting around the campfire, to toasting marshmallows, to 

spending time alone in a field, to fishing, to rowing a boat out to an island with her 

mother, to wading through a hillside of wild mustard, to walking in the forest, to 

skipping rocks on a river, to sleeping outside under the stars.  I wanted to present this 

book of poems in a way that would give students the feeling of camping.   

 The poetry celebrations helped the students to personally connect to the poems 

and to associate happy memories with reading poetry. 
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 A Special Service Project 

 After all these many experiences with poetry, the students in this second grade 

classroom shared their appreciation for poetry with children who are blind.  I made 

arrangements for the students to work with the Texas Tech College of Education 

Virginia Murray Sowell Center for Research in Visual Impairment.  The center works 

with educators who teach visually impaired children.  I learned through visiting the 

center that most current children‘s books are not published in Braille and it takes many 

years until a current book is finally published in Braille.  Also, many children‘s books 

do not come with an audio CD.   

 The second grade class decided to read selected poems aloud from one of their 

favorite poetry books, Jeff Foxworthy‘s Dirt on My Shirt (2008).  Each student was 

given a poem(s) to practice reading with expression.  After rehearsing the poems for a 

week, the students then recorded their readings of the poems.  The audio-recorded 

poems were then presented to the Texas Tech College of Education Virginia Murray 

Sowell Center for Research in Visual Impairment, where the center will make them 

available for teachers in the area who work with visually impaired children.   

 I typed out the poems to give to the Virginia Murray Sowell Center for 

Research in Visual Impairment.  The research center agreed to reprint the poems in 

Braille so area teachers will not only be able to share the audio-recorded poems with 

their visually impaired children, but will also have the poems in Braille to give to them 

as well.   



Texas Tech University, Penny Pollart, December 2011 

31 

 

 The students felt really good about doing this project, and practiced to read 

their very best.  Recording the poems particularly helped students to focus enunciating 

their words and to read with expression so the listener could fully understand and 

enjoy the recordings.   

Including the Arts   

 Within the Poetry Pals program, illustrations, photography, and performance 

were intermingled with the use of poetry in literacy instruction as a means for students 

to extend their poetic expression.  Maxine Greene has been a proponent of 

incorporating the arts into curriculum.  In Art and Imagination: Reclaiming the Sense 

of Possibility, Greene (1995) reminds the reader that classroom encounters with art 

can move the young to imagine and to extend understanding.   She writes   

 that mere exposure to a work of art is not sufficient to occasion an aesthetic 

 experience.  There must be conscious participation in a work, a going out of 

 quartet.  ―Knowing about‖ even in the most formal academic manner, is 

 entirely different from creating an unreal world imaginatively and entering 

 perceptually, affectively, and cognitively. (p. 379) 

 

 Inviting students to read and write poetry and to interpret and communicate 

poetic meaning through the use of many symbol systems including art, dramatic 

expression, movement, and music allowed every child to gain pleasure and to achieve 

competence (Gardner, 1983). 
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 Students demonstrated poetic expression through painting and drawing 

illustrations of poems, taking photographs, and dramatic movement and music.  

 Drawing, Painting, and Photography 

 Students were asked to draw and color, and sometimes paint illustrations of 

poems they read and poems they wrote.  Students were reminded to think as though 

they had been selected to illustrate poems for a book and that it was important that 

their illustrations show the reader what the poem was about.  The task required the 

students to think critically about their art.  When illustrating a poem they had read or a 

poem they had authored, they were careful that their illustration matched the details in 

the poem.  Creating images of poetry helped students to visualize the poems and to 

read poems carefully and thoughtfully.   

 Painting with professional water color paints on water color paper using artist 

brushers was a special treat for the students.  Painting is a hobby of mine, so it was fun 

for me to share this activity with the students along with the poetry.  With a little art 

instruction, the students painted trees with a landscape in the background to illustrate 

poetry we had read about trees.  Students also enjoyed selecting images on the 

playground to photograph as writing topics for poetry.  The students worked in pairs to 

decide upon one image to photograph.  The images were then printed for students to 

participate in a partner writing activity where they worked with a friend in class to 

construct a poem that poetically described their photograph. 
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 Drawing, painting, and photography helped to enhance the students‘ poetry 

reading and writing experience.  Through creating pieces of art about poetry, they 

learned that through language a poet paints an image in the reader‘s mind. 

 Dramatic Expression and Movement  

 Drama and movement helped students to visualize and physically experience 

particular poems.  The poem ―Read This with Gestures‖ invites readers to act.  The 

students delighted in acting as though they were bending down to gather snow, then 

carefully making a snowball, and at just the right moment in the poem throwing their 

snow ball. 

Read This with Gestures 

 

Isn‘t it proper, I guess you know, 

to dip your hands-like this-in the snow, 

and make a snowball, and look for a hat, 

and try to knock it off-like that!  (Ciardi,1983, p. 105) 

 

 When the teacher told me the class was reading Charlotte’s Web (White, 

1952), I had them act out the movements of the spider in ―A Spider Doesn‘t Fly‖ to 

help them to imagine the movement of the spider in the poem.  Students carefully 

tippy- toed as though they were on a beam, then they hopped in the air as they though 

they jumped off the beam and landed gracefully on the ground. 

 A Spider Doesn‘t Fly 

A spider doesn‘t fly 

But walks off the edge of a beam 

and waits for a bump 

where all eight feet will feel firm  

 dirt again 

and all that silk slack between 

will float off till it meets with 
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the last flakes off the last specks 

spinning through the blue. (Rosen, 1997, p. 14) 

 

 Another poem that the students enjoyed acting out was the ―Hiccup Cure‖ by 

Sil Silverstein (1981)  By acting out this poem students soon realized that it is 

impossible to stick out your tongue and bite your lip.  It is also a bit tricky to pull back 

your left foot and kick up.  But they had a ball trying. 

Hiccup Cure 

 

Hic... 

Hic... 

Hic... 

Hic... 

Want to cure your hiccups quick? 

Stick out your tongue and bite your lip. 

Hold your breath and shake one hip, 

Pull back your left foot and kick up. 

Now, you see, we've cured your hiccup. 

Nothing much to it--don't you feel swell? 

Hic... 

                        Oh well...   (Silverstein, 1981, p. 122)  

 

 Music 

 Music often played a part in our poetry time.  The class listened to soothing 

instrumental music while they wrote descriptions and reflections about poetry and 

illustrated poems.  Students also enjoyed reading and singing poems by Alan Katz that 

are sung to familiar tunes.  Singing the poems helped the students to read with a 

specific rhythm.  One poem students read and sang right before summer break got 

them thinking about the swimming pool. 
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 I Need a Towel! 

 (To the tune of ―Pop Goes the Weasel‖) 

 

In the pool a second or two, 

and Sue begins to howl. 

H2O, a drop in her eyes- 

―I need a towel!‖ 

 

Her eyes are wiped. 

Sue goes back in. 

She‘s such a waterfowl. 

A splish! 

A splash! 

And then, oh no! 

―I need a towel!‖ 

 

Her nose, her lips. 

Sue must wipe them off. 

Her parents start to scowl. 

‗Cause each time they begin to sit down- 

―I need a towel!‖ 

 

Finally she is done for day. 

That‘s when Sue is upset- 

the towel she needs to dry off 

is soaking wet!  (Katz, 2009, n.p.) 

 

Poetry Pals Fun Website 

 To make poetry more accessible in the classroom and for students at home I 

created a Poetry Pals Fun website https://sites.google.com/site/poetrypalsfun/ with 

links to poetry websites geared toward children.  Some of the sites present poetry to be 

enjoyed, listened to, and ideas/tips to inspire children to write their own poems.  Other 

sites present information about various types of poetry and provide graphics 

organizers for creating poetry.  I also posted poems we were sharing in class on the 

website for students to refer to during the school year and hopefully during summer 

vacation. The teacher posted the website link on her classroom website, and I was 

https://sites.google.com/site/poetrypalsfun/
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happy to hear from students that they looked at the website at home.  The visuals 

along with the audio available through computer technology helped to bring a new 

dimension to the poems.  Linda Labbo (2004) in Technology in Literacy: Poetry on 

the Screen writes ―The language of poetry can come to life on screen though the 

multimedia forms (e.g., illustrations, photographs, animations, video clips), which link 

written information and visual information seamlessly and audio information e.g., 

music, sound effects, author narration).‖  

Activities to Motivate Students in their Reading and Writing of Poetry 

 Weekly Drawing 

 Each week, students who remembered to bring back their poetry signature 

sheet with at least five adult signatures, had their name placed in a drawing for a 

paperback poetry book.  Though it is understandable that some are wary of extrinsic 

motivations, I believe that this activity added to the celebration of poetry.  It also 

encouraged future reading by placing a new book in a student‘s hands to keep.   

 Poetry Get-Away  

 I created a vacation oasis within the classroom for students to escape on Poetry 

Get- Away.  Students earned a Poetry Get-Away Pass for good behavior and 

completing their class work (see Appendix K for Poetry Get-Away Pass).  If they 

earned a Poetry Get-Away Pass, the teacher would allow them to go to a corner of the 

room that was decorated in a beach theme complete with ocean scenery, a beach chair, 

and a beach bag.  In the beach bag was a collection of poetry books for students to 

read.  Three of the books came with a CD, so there was also a portable CD player and 
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an earphone set in the beach bag so students could listen to poems as they read.  As 

tourists on the Poetry Pal Get-Away, students received a lei to wear around their neck, 

and got to enjoy a refreshing Capri Sun Tropical Punch and a mini Almond Joy or a 

mini Mounds Chocolate Bar.  I came up with this idea after reading an article by 

Nelson (2005) in which she describes with readers that she placed poetry books in a 

suitcase along with objects related to the books.  She periodically took a poetry break 

with her class, when she opened up a suitcase that would reveal poetry books or 

poems related to a certain academic topic and used this opportunity to introduce new 

content area topics.  The image of packing a suitcase allowed me to imagine a 

vacation scenario, where individual students could ―get a way‖ and relax on an 

imaginary beach where they could enjoy listening to and reading poems. 

 The structure and routines described in this section were the means by which 

poetry literacy instructions were delivered.  In the following section, specific lessons 

as examples are given to show how the poetry curriculum was taught. 

Poetry Lessons: Elements of Poetry 

Rhyme 

 Students enjoyed finding rhyming words in poetry and often highlighted the 

rhyming words in poems.   At first, some students counted on spelling patterns, rather 

than hearing the sound to identify rhyming words.  As I read poetry aloud to the 

students, I drew the class‘s attention to rhymes that did not share the same spelling 

pattern.  For example in ―Bubble Gum‖ by Nina Payne (1983), trouble and bubble and 

cheers and ears rhyme but do not share the same pattern. 
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Bubble Gum 

 

I‘m in trouble 

made a bubble 

peeled it off my nose 

 

Felt a rock 

inside my sock 

got gum between my toes 

 

Made another 

told my brother 

we could make a pair 

 

Give three cheers 

now our ears 

are sticking to our hair. (Payne, 1983, p.106) 

  

 Rhythm and Sound Patterns 
 Students also soon learned that poems can have a beat.  One of the first poems 

we read in Poetry Pals was ―The Little Turtle‖ by Vachel Lindsay (2005) that had a 

little beat.  

The Little Turtle 

 

There was a little turtle. 

He lived in a box. 

He swam in a puddle. 

He climbed on the rocks. 

 

He snapped at a mosquito. 

He snapped at a flea. 

He snapped at a minnow. 

And he snapped at me. 

 

He caught the mosquito. 

He caught the flea. 

He caught the minnow. 

But he didn‘t catch me.  (Lindsay, 2005, p.48) 
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 One student appreciated the steady beat and mentioned it as a reason he liked the 

poem.   
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 Onomatopoeia 

 Words in poems that imitate sound were fun for students. While reading ―The 

Ears of an Elephant‖ by Judy Young (2006) we talked about cacophonous 

onomatopoeia word sounds that are hard, hoarse, and rough, such as clatter, crunch, 

and clank.   

The Ears of an Elephant  

 

If you had the ears of an elephant, 

You might hear the bugs that crunch 

On leaves that whisper whooshing words 

As they‘re gobbled up for lunch. 

 

You might hear the snap of a drop  

Of rain that hits hot sand 

Or the cacophonous crash and clatter 

As the snowflakes gently land. 

 

If you had the ears of an elephant, 

You might hear the crispy calls 

And sounds that whir and buzz and plop 

From things both great and small.  (Young, 2006, n.p.)  

 

   

  Alliteration 

 Alliteration in poetry is the repetition of consonant sounds at the beginning of 

words.   In ―Patricia Brought Her Parakeet,‖ Kenn Nessbitt (Poetry 4 Kids Website) 

describes a school show-and-tell day that went terribly wrong.  As the students read 

this poem, it took a little while for them to realize that each student‘s pet in the poem 

began with the same letter or sound as the owner‘s name.   
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 Patricia Brought Her Parakeet 

 

Patricia brought her parakeet. 

It pecked at Patrick‘s puppy. 

Samantha‘s salamander swiftly 

gobbled Gracie‘s guppy.  

Savannah‘s snapping turtle 

snapped the nose of Franklin‘s frog. 

I‘d say Fernando‘s ferret 

went berserk on Daniel‘s dog. 

Poor Jordan found his gerbil 

being chased by Katelyn‘s cat, 

and everyone was panicking 

‘cause Ryan brought his rat. 

The teacher screamed and fainted, 

and she fell right off her stool. 

I guess I shouldn‘t bring 

my pet tarantula to school. 

She soon enough recovered, 

but you should have heard her yell. 

It looks like that‘s the last time 

we‘ll bring pets for show-and-tell.  (Nesbitt, Poetry 4 Kids website) 

 Another poem used as an example of alliteration was ―The Eagle,‖ by 

Tennyson (2005).  In the poem the eagle ―clasps the crag with crooked hands.‖ Before 

introducing the poem I showed the students a picture of an eagle and pointed out the 

sharp talons.  I told the students that after we had read the poem we would think about 

the talons and what they resemble.   
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 The Eagle  

He clasps the crag with crooked hands; 

Close to the sun in lonely lands, 

Ring‘d with the azure world, he stands. 

The wrinkled sea beneath him crawls; 

He watches from his mountain walls, 

And like a thunderbolt he falls.  (Tennyson, 1995, p.59) 

 

The students enjoyed the dramatic pause I demonstrated for the final line: ―like a 

thunderbolt—he falls!‖  Once the students heard my dramatic pause, they recreated it 

when they read the poem a loud.  I had the students shape their hands like claws so 

they could see how the claws could look like crooked hands.   

 Imagery 

 In most poetry lessons, the students and I discussed how the author creates 

vivid pictures with words.  Some poems we read had explicit images that were easy 

for the students to visualize.  Other poems with abstract images took a little more 

guidance and work to understand the imagery.  In her description of ―The Eagle‖ by 

Alfred Lord Tennyson (2005), this student explains the imagery in the poem. 
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     Figuring out the imagery in ―Hang On‖ by Judy Young (2006) was a challenge and 

took some dramatic interpretation and discussions in order for students to construct a 

visual image of the poem.  In our discussion, we talked about the similarities of a 

person hanging on to a bar and a leaf hanging on to a tree from its stem.  I brought in a 

stem with a few fall leaves hanging on it for a visual display.  The students were asked 

to pretend they were hanging on a bar during PE class and that they were trying to be 

the last one hanging.  They were asked to describe and show how they would feel and 

what they would look like hanging on the bar.  Would their face be turning red, would 

their arms be tired? Lastly, we discussed why the person in the poem would tell 

themselves that he or she was a leaf? 

  “Hanging On‖ 

  You are a leaf, 

hanging on to the branch through wind and rain, 

hanging on as you turn red, 

hanging on until spring releases winter. 

 

You watch as others let go,  

you watch as they drop, 

but you hang on, 

hang on. 

 

Because you want to hang on the longest, 

you want to be the very last,  

the last to release your grip, 

the last to drop. 

 

You want to be the last 

to let go of the bar 

that‘s held tight in your fists, 

hanging onto the record in P.E. 

 

So, you say to yourself,  

you are a leaf, 

hang on, hang on.   (Young, 2006, n.p.) 
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 In the following illustration the student has drawn stick figures holding onto a 

bar. The figures‘ faces are turning red and one figure declares ―I am leaf.‖  The 

student connected to the poem expressing in his writing that the poem made him feel 

like hanging on the monkey bars. 

 

 
  

 



Texas Tech University, Penny Pollart, December 2011 

45 

 

 Figurative Language  

  Personification 

 Personification is when the poet gives human characteristics to objects, 

animals, or concepts.  ―The March Wind‖ (Anonymous, 1983) was a perfect poem to 

show students an example of personification.   

The March Wind 

 

I come to work as well play; 

I‘ll tell you what I do; 

I whistle all the live-long day, 

―Woo-oo-oo-! Woo-oo! 

 

I toss the branches up and down 

And shake them to and fro, 

I whirl the leaves in flocks of brown, 

And send them high and low. 

 

I strew the twigs upon the ground, 

The frozen earth I sweep; 

I blow the children round and round 

And wake the flowers from sleep. (Anonymous, 1983, p.41) 

 

 

 Asking students ―can the wind come to work‖ ―can the wind play‖ ―can the 

wind sweep‖ helped them to see that the poet wrote the poem about wind in a way 

where the wind took on characteristics of people- the wind even talks in the poem.   

  Metaphor  

 

 A metaphor is when a word or phrase is used in place of another to suggest 

comparison.  ―Clouds‖ by Christine Rossetti (2008) compares white, fluffy clouds to 

the white, fluffy wool of sheep.  In the poem, Rossetti describes the clouds as white 

sheep standing on a blue hill.  In discussing this poem with the students, I asked 



Texas Tech University, Penny Pollart, December 2011 

46 

 

questions such as ―How do sheep‘s wool and clouds look alike‖ and ―why is the hill 

blue.‖  Through answering the questions the students began to realize that the poet was 

comparing clouds in the sky to sheep standing on a hill. 

 Clouds   

White sheep, white sheep 

On a blue hill, 

When the wind stops 

You all will stand still. 

When the wind blows 

You walk away slow. 

White sheep, white sheep 

Where do you go?  (Rossetti, 2008, p.30)  

 

 

 Below is one girl‘s description and illustration of the poem.  In her illustration 

she draws a cloud floating in the air that looks like a sheep floating in a blue sky. 
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 Another poem used to to teach about the use of metaphor was Green Grass and 

Dandelions by Brown (2008). 

Green Grass & Dandelions 

 

Never has the grass been so green 

Bright and green and growing 

Never have the dandelions been so yellow 

Bright yellow 

Constellations 

Brave little lions 

Suns in the grass 

Dandelions 

In the green green green grass 

Never has the grass been so green 

Bright and green and growing. 

In any spring. (Brown, 2008, p.57) 
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 This student shows his understanding of the use of metaphor in the poem when 

he writes that the dandelions are compared to both constellations and lions. 
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Simile:  Picture Perfect Poetry 

 

A simile is a metaphor that uses ―like‖ or ―as‖ to compare two unlike images.  In order 

for students to practice their use of similes, they participated in the Picture Perfect 

Poetry activity.  For this activity students worked together in pairs and explored the 

playground taking digital photographs.  Their photography expedition focused on their 

recess time.  After taking their pictures, they then worked together in pairs writing 

poems that incorporated similes to describe the pictures they had taken.  The poetry 

illustrated through photography showed the world through the eyes of a second grader 

and the photograph depicting each poem served as extensions of their poetic 

expression. The collection of poems and photographs were made into class book 

entitled ―Our Recess‖ (see Appendix D). 

  Literal Word Meaning 

 Almost every poem studied by the class contained vocabulary words the 

students did not know.  Giving the students simple definitions of words helped them in 

their understanding of the poem.  For example, in ―The Greedy and Ambition Cow‖ 

by Jack Prelutsky (2000), we had a lot of vocabulary work to do.  Students were 

stumped by the word meadow because in the part of the country where these students 

are from the grassy areas where cows are found are called pastures or fields.  A 

straightforward explanation ―a meadow is like a grassy field or pasture‖ was all that 

that students needed to visualize the important setting for the poem.  I also pointed out 

that the poet also refers to the meadow as a field.   Students also needed to learn 

definitions for words such as greedy, ambitious, determined, and barren.  At first 
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glance, this poem appears simple, but the vocabulary in it made it a challenging 

undertaking for the students to get the funny punch line in the poem. 

 A Greedy and Ambitious Cow 

 

A greedy and ambitious cow 

Determined she would graze 

On all the fields for miles around…. 

 

She finished every blade of grass, 

the land is barren now. 

That cow was in the meadow- 

The meadow‘s in the cow. (Prelutsky, 2000, p.46) 

 

 Reading poetry on a regular basis helped students to take on new words that 

they used in their speech and writing.   

Poetry Lessons: Forms of Poetry 

 Haiku 

 A haiku is a Japanese poetry form that consists of three lines.  There are five 

syllables in the first line, seven syllables in the second line, and five syllables in the 

third line.  Imagery is a major component in a haiku as well as the element of surprise.  

Haiku poems often make observations about seasons and nature.  Students became 

quick syllable counters as they figured out lines for their haiku poems.   

 Guyku and Girlku poetry 

 After reading Guyku: A Year of Haiku for Boys (Raczka, 2010), the girls were 

a little upset that the book only focused on poems from a boy‘s point of view, so in 

protest the girls created their own book of haiku poetry called ―Girlku‖ (see Appendix 

E).  This activity which became a top secret mission of sorts, the eight girls and I 
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gathered in the science lab that was not being used at the time.  The girls and I began a 

topic search for the haiku book by brainstorming about activities girls like to do 

outdoors in the spring, summer, fall, and winter.  After developing our list, the girls 

each picked a season with two girls per season.  Then each girl picked a topic to write 

about for her assigned season.  The boys felt left out, so a couple weeks later, I worked 

with the boys as a group, and they went through the same process the girls did to write 

their Guyku book (see Appendix F). 

 Shape Poems 

 Students learned that some poems are actually laid out to look like the subject.  

Shape poems, sometimes referred to as concrete poems, are meant to be read and seen 

because the words on a page are arranged to look like the subject of the poem.  Doodle 

Dandies: Poems That Take Shape by J. Patrick Lewis (2000) provides several 

wonderful examples of shape poems.  This was a popular book at the Poetry Get-

Away.  In the following example, Lewis‘s poem about a skyscraper is shaped like a 

New York City skyscraper. 

I  

am  

a  

nee  

dle  

of  

steel  

glass &  

cement  

102  

stories  

high on a clear  

day you can see  

200  
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miles out into the  

Atlantic or watch  

hundreds of ants  

scurrying like  

people on the sidewalks  

below & the yellow  

bugs racing recklessly  

along the city streets &  

ride the elevator all the  

way down in 37 seconds  

FLAT (Lewis, 2000, n.p.) 

 

  Some shape poems show an action by following the lines of the words.  For 

instance students enjoyed reading ―Seal‖ (Smith, 1997) that depicts the graceful diving 

motion of a seal. 

  Seal 

 

  See how he dives 

    From the rocks with a zoom! 

       See how he darts 

                                     Through the watery room 

                                      Past crabs and eels 

                                         And green seaweed, 

                                      Past fluffs of sandy 

                                      Minnow feed! 

                                   See how he swims 

                                 With a swerve and a twist, 

                                A flip of the flipper, 

                              A flick of the wrist! 

                           Quicksilver-quick, 

                         Softer than spray, 

                       Down he plunges 

                     And sweeps away; 

                   Before you can think, 

                 Before you can utter 

                Words like ―Dill Pickle‖ 

               Or ―Apple Butter,‖ 

                 Back up he swims 

                    Past String Ray and Shark, 

                      Out with a zoom, 
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                         A whoop, a bark; 

                             Before you can say 

                                 Whatever you wish, 

                                     He plops at your side 

                                      With a mouthful of fish!  (Smith, 1997, p. 84) 

                        

                                               

Choosing Poetry for Second Graders 

 Considering What Poetry Would Appeal to Second Graders 

 In selecting poetry for second graders, I took the Head and Shoulders Shampoo 

approach, meaning I knew I was only going to get one time to make a good first 

impression.  First and foremost therefore, it was important that I search out poems that 

I believed would appeal to second grade interests such as humorous poems, poems 

about animals, and poems about activities that children engage in such as skate 

boarding, swimming, and playing outdoors.  Certo (2004) writes that ―poetry used in 

the classroom greatly affects the long-term impression of poetry.  Poetry that is too 

complex or too abstract can turn students off at an early age.  But poetry that is too 

simple doesn‘t leave any kind of impression‖ (p. 270).  If I selected boring poems or 

poems that were too difficult for the students to understand, their opinion of poetry 

would be low.    

 Considering Gender Differences 

 I was concerned when beginning this study that boys would not want to read 

poetry for pleasure.  The teacher had related to me that some of the boys in the class 

were not motivated readers and lacked confidence in their reading ability.  In seeing if 

poetry could increase students‘ reading motivation; I made a conscious effort to make 

sure that the poetry content would be of interest to the boys.  Boys and girls alike 
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enjoyed the silly poems by authors such as Bruce Lansky and Kenn Nesbitt.  Both 

genders also enjoyed poems about animals and spending time outdoors.  I wanted the 

boys and girls alike to feel successful at reading poetry because it is just human nature 

that people like to do what they are good at.  Especially for the boys, I felt if they 

stumbled early in reading poetry or if they thought that the content was too ―girly‖ or 

boring, poetry would be a genre they would not warm up to. 

 Considering Students’ Reading Abilities 

 Feeling frustration at reading a poem is not what I wanted these students to 

experience.  So I was careful to set these students up for success when reading poetry.  

For example, in the beginning of the year, I chose poems such as ―Dirt on My Shirt‖ 

(Foxworthy, 2008) and the previously mentioned ―The Little Turtle‖ (Lindsay, 2005).  

These poems were short, had few difficult words, and focused on one main idea.   

 Dirt on my Shirt 

There‘s dirt on my shirt 

And leaves in my hair 

There‘s mud on my boots 

But I don‘t really care 

 

Playing outside is so much fun 

To breathe the clean air 

And feel the warm sun 

 

To stomp in a puddle 

Or climb a big tree 

Makes me quite happy 

Just look and you‘ll see (Foxworthy, 2008, n.p.) 

 

 

 The simplicity of the poems made them accessible to different levels of 

readers.  Struggling readers were empowered by being able to read the words of the 
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poem fluently; competent readers enjoyed interpreting the poems.  Below is one 

reader‘s reflection and illustration of ―The Little Turtle (Lindsay, 2005).  In his 

reflection he shows his connection to the poem because he once had two turtles.  He 

surmises that the type of turtle in the poem is a snapping turtle.  In his reflection he 

draws the flea, the turtle in the box, a puddle of water, a rock, and a stick figure. 
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 As spring came around and students‘ confidence in their ability to read poetry 

appeared to bloom, I introduced them to some more difficult poems.  Factors that I 

consider that make a poem more difficult include the number of new vocabulary 

words introduced in a poem, the length of a poem, the amount of metaphorical 

language, and the complexity of imagery in a poem. 

 Providing a Variety of Types of Poems and Voices 

 I also wanted to think carefully about the balance of poems, wanting to 

introduce them to a wide range of poetry types, themes, and voices of poetry.  Singer 

(2010) writes ―The beautiful thing about poems is that they can be enjoyed on many 

levels, and they can create so many connections.  Not only are there poems that tie 

into any subject from science to social studies, but there are all types of poems for all 

types of people.  If we can share enough kinds of poems with children, I think all kids 

can find themselves somewhere in them‖ (p.29).   

 Classic children‘s poetry was mixed in with works from current popular 

children‘s poets such as, Jack Prelutsky, Bruce Lansky, Kristine O‘Connell George, 

Judy Young, Jeff Foxworthy, and Ken Nessbitt.  I also tried to incorporate poems by 

authors who reflect diverse cultures such as Langston Hughes and Alonzo Lopez.   

 Singer states that ―poetry is often presented as a rarefied thing that exists only 

to be analyzed by professorial types or as greeting-card sentiments to be enjoyed by 

love-struck girls and the guys who hit on them‖ (p.28).  My goal was to make poetry 

accessible, fun, and relatable to second graders.  I wanted their experience with poetry 

to be positive.  By exposing students to poetry on a daily basis, by connecting it with 
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their everyday lives, it was my hope that they would begin to see the beauty and value 

in words. 

 Reinforcing Science and Social Studies Concepts 

 By visiting with the classroom teacher and casually observing the students 

work around the classroom I began to gain insight into what the students were 

currently learning about in various content areas.  Therefore I began to consider if 

poems could be used to reinforce information the students were learning about in 

science and social studies.  The linkage between science and poetry makes sense 

because scientist like poets observe the world and then formulate and express ideas 

about what they see.  It appeared that the imagery in poems helped students build 

understanding of science concepts such as animals, habitats, plants, weather, seasons 

of the year, and space.  In the second grade science Texas Essential Knowledge and 

Skills (TEKS), students learn about animals and their habitats.  The imagery in many 

poems written about animals provided a wonderful way of introducing or reviewing 

facts that students were learning about different wildlife and their habitats.  For 

example in ―My Father‘s Feet,‖ Judy Sierra (1998) describes a baby emperor penguin 

standing on its father‘s feet to keep it from freezing to death.   

 My Father's Feet  

To keep myself up off the ice, 

I find my father's feet are nice. 

I snuggle in his belly fluff, 

And that's how I stay warm enough. 

But when my father takes a walk, 

My cozy world begins to rock. 

He shuffles left, I hold on tight. 
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Oh no! He's wobbling to the right. 

Not left again! Oops, here he goes. 

Do you suppose my father knows 

I'm hanging on to his warm toes?   (Sierra, 1998, n.p.) 

 

 This particular poem and other penguin poems in Sierra‘s book Antarctic 

Antics: A Book of Penguin Poems (1998) helped to teach concepts about penguins 

when the students were learning about Antarctic animals. 

 An anthology of poems titled The Beauty of the Beast: Poems from the Animal 

Kingdom by Jack Prelutsky (1997) was a favorite resource for the second graders and 

me to search for and read animal poems.  While the class studied about the difference 

between alligators and crocodiles we read one of the featured poems in The Beauty of 

the Beast: Poems from the Animal Kingdom (1997) entitled ―The Crocodile‖ by 

Michael Flanders. 

 The Crocodile 

This is a Crocodile, my boy… 

Or is it an Alligator?... 

I‘ve an excellent book that you‘ll enjoy 

We can refer to later; 

 

The Alligator…no, Crocodile 

Is a purplish color beneath. 

Give it a tickle to make it smile 

And let‘s count the number of teeth, 

 

For the Croc (I think) has a row too few 

Though the Gator can‘t wink its eye… 

 

Ah! 

 Now I can tell you which of the two 

You have just been eaten by. 

  

 (Flanders, 1997, p.31) 
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 I noticed that the students enjoyed reading poems about animals.  Therefore, 

when students were learning about various Texas wildlife and their habitats, I had the 

students write and illustrate their own class nonfiction books compiled of poems and 

facts about wildlife that live in Texas habitats.  I worked with small groups 

individually during my poetry day visits to complete the books.  The students and I 

referred to Joyce Sidman‘s Song of the Water Boatman and Other Pond Poems 

(2005), as well as Sidman‘s Dark Emperor of the Night and Other Poems of the Night 

(2010) as models for constructing their class book.  In Song of the Water Boatman 

(2005) Sidman writes poetry about the animals and plants that inhabit ponds and in 

Dark Emperor of the Night (2010) she writes about the animals that emerge in the 

nighttime. Opposite each poem is a short note that provides factual information about 

the featured animal or plant life. 

 For example, in ―Spring Splashdown‖ Sidman describes how wood ducks that 

nest in tree cavities high in the tree tops teach their young to swim.  The students 

learned in Sidman‘s book that the mother duck flies down from the tree nest and calls 

her ducklings.  Although, they can not fly yet, they truly take a leap of faith and leap 

one by one from their nest in the tree tops into the pond. 

 Spring Splashdown  

  
 Peck, peck, 

crackle, crackle. 

Fluff, fluff, 

wiggle, wiggle. 

Snooze, snooze… 

Mommy calling! 

Peep! Peep! 
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Scramble, scramble. 

Hop, hop, 

teeter, teeter. 

Peek, peek, 

Water sparkling 

Deep breath, 

l 

 e 

   a 

     p 

       i 

         n 

           g, 

                 l 

                   e 

                        a 

                           p 

                             i 

                              n 

                                 g. 

                                 Splash down, 

                                 Bobbing, bobbing. 

                                 Heads up, 

                                 paddle, paddle 

                                 Mom, near, 

                                          follow, 

                                                      follow.  (Sidman, 2005, n.p.) 

  

 This poem not only taught facts about wood ducks, but also served as great 

example for onomatopoeia and it‘s a shape poem too. 

  The first small group I worked with collectively decided to find information 

about the Texas gulf coast.  The Texas Parks and Wildlife internet site for kids is the 

source from which the students gathered their facts about the gulf coast habitat.  After 

gathering their facts, each student wrote a paragraph that gave facts about an animal 

found at the gulf coast.  After writing their paragraph, each student wrote a poem to 

accompany their paragraph about the animal. 
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 One student wrote about the lightening whelk which is a snail.  He learned that 

it is the state shell of the Texas and is only found in Texas.  After writing his 

paragraph detailing facts that he discovered about the lightening whelk, he wrote a 

haiku (see Appendix K to see Texas Gulf Coast book). 

 The Lightening Whelk‘s Home 

 A lightening whelk seeks 

 it‘s home at the sandy gulf 

 beside the low tide 

 

 The second small group I worked with decided to write their big book on the 

Texas plains region.  This group followed the same procedure as the first group.  After 

writing his paragraph describing rattlesnakes, a student wrote his poem about a 

rattlesnake laying on a rock.  I was excited to see that the young poet used alliteration 

with the letter ―s‖ which was a perfect choice for a poem about a snake.  As he wrote 

the poem, I observed him thinking out loud for s words (see Appendix J to see the 

Texas Plains book). 

 The Rattlesnake Slithers 

 The rattlesnake is slimy and sleek 

 and slithers through the ground. 

 It lies in the sun on a rock.  The 

 sunrays shine on it‘s scales as it 

 soaks up the sun. 

 

 When I learned that the students would be studying about plants and trees, I 

introduced a shape poem from the book Any Me I Want to Be Poems by Karla Kuskin 

(1972).  As I read the poem, the students stood with their arms stretched out like 
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branches and acted as though they were the tree described in the poem.  The poem 

provided an introduction as to how trees change through out the seasons.   

Tree 

If you stood with your feet in the earth 

Up to your ankles in grass 

And your arms had leaves running over them 

And every once in awhile one of your leafy fingers 

Was nudged by a bird flying past, 

If the skin that covers you from top to tip 

Wasn‘t skin at all, but bark 

And you never moved your feet from their place 

In the earth 

But stood rooted in one spot come 

Rain 

Wind 

Snow 

Sleet 

Thaw 

Spring 

Summer 

Winter 

Fall 

Blight 

Bug 

Day 

Dark 

Then you would be me: 

A tree.    (Kuskin, 1972, n.p.) 
  

 I used ―Tree‖ as a companion to the book Sky Tree by Thomas Locker (1995).  

In Sky Tree, Locker connects art with science.  Through his painting illustrations he 

depicts the tree‘s life throughout one year and shows during the year that the tree 

received light, air, and water from the sky.  The tree then gives off water and oxygen 

to renew the sky.  After learning about how trees and their environments are 

dependent upon each other and change through out the year, the students painted their 
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own paintings of a tree using water colors.  They then wrote about the meaning of the 

Tree poem and how it made them feel (see Appendix G for painting of tree). 

 That same day we read ―Every Time I Climb a Tree‖ by David McCord 

(1983).  The poem describes the wonder and adventure of climbing a tall tree.  

Students enjoyed writing a description of this poem (see Appendix G for painting of 

tree and description for ―Every Time I Climb a Tree‖). 

Every Time I Climb a Tree  

"Every time I climb a tree  

Every time I climb a tree  

Every time I climb a tree  

I scrape a leg  

Or skin a knee  

And every time I climb a tree  

I find some ants  

Or dodge a bee  

And get the ants   

All over me  

"And every time I climb a tree  

Where have you been?  

They say to me  

But don't they know that I am free  

Every time I climb a tree?  

I like it best  

To spot a nest  

That has an egg  

Or maybe three  

"And then I skin  

The other knee  

But every time I climb a tree  

I see a lot of things to see  

Swallows, rooftops and TV  

And all the fields and farms there be  

Every time I climb a tree  

Though climbing may be good for ants  
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It isn't awfully good for pants  

But still it's pretty good for me  

Every time I climb a tree" (McCord, 1983, p.119) 

 

 In poetry, poets often describe weather and seasons of the year.  Working with 

the students from September to May, I was able to experience fall, winter, and spring 

with them as well as the weather that accompanied seasons.  In fall we read poems that 

described the changing of the leaves, in winter we read poems where the snow covered 

the ground, and in the spring we read poems that described flowers blooming.  Poetry 

often shows how animals, plant life, and people change and adapt to the seasons. 

 When the students were learning about the moon we read ―Winter Moon” 

(Hughes, Poetry by Langston Hughes website).  In the poem, Hughes paints a poetic 

description of a waxing crescent moon.  After reading the poem, we discussed how the 

moon does not always look the same at night and I showed pictures of the moon at 

different phases.  We also talked about what a crescent role looks like and how the 

moon must have looked like the night Hughes wrote his poem if he described it as a 

―crescent moon.‖   

 Winter Moon 

How thin and sharp is the moon tonight! 

How thin and sharp and ghostly white 

Is the slim curved crook of the moon tonight!  (Hughes, Poetry By Langston 

Hughes Website) 
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 Through poetry students can also catch a glimpse of life in various places and 

experience diverse cultures making it a powerful tool to reinforce social studies 

concepts.  Part of the second grade social studies curriculum involved students 

learning about rural, suburban, and urban communities. When the classroom teacher 
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told me that she would be teaching about types of communities in social studies, I 

immediately thought of The Great Frog Race by Kristine O‘Connell George (2005) 

which is filled with poems that describe the simplicity of country life.  That next week 

during Poetry Pals time, I read the book to the students.  The students especially liked 

―The Great Frog Race.‖  

The Great Frog Race 

 

We used flashlights one night 

to find them in the damp and secret 

places in the garden. 

 

We put the frogs in a cardboard box 

and wet down the driveway. 

The garden hose was the finish line. 

 

One by one, we lined up the frogs. 

(It wasn‘t easy.) 

We yelled:    Ready- Set- Go! 

 

Seventeen frogs leaped in all directions, 

croaking.  Blurk.  Blurk.  Blurk. 

The Great Frog Race was over quickly. 

 

One by one, 

all contestants hopped off 

into the moonlight.  (George, 2005, p. 23) 

 

 

Following is one girl‘s illustration and description of the poem.  Her writing is short 

and to the point, but the detail in her illustration shows her understanding of the poem. 

She was exact in drawing seventeen frogs, the cardboard box, the garden hose, the 

moon, and one of the children in the illustration is caring a flashlight while another 

child is saying ―ready, set, go.‖ 
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 I wish I could report I brought in poems about the city the following week 

because I have since found there are many good ones about sky scrapers and subways 
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that would fit well within the social studies curriculum of learning about city 

structures and modes of transportation for example ―Skyscraper‖ by Dennis Lee 

(2008), ―Subways‖ by Lee Bennett Hopkins, and ―Where are You Now‖ by Mary 

Britten Miller (1983).  However, I ran out of time and by the next week we had moved 

on to something new in poetry. 

 Mapping skills are also part of a social studies curriculum. I conducted a 

mapping activity with the students after we read Silly Street, by Jeff Foxworthy 

(2009).  In Silly Street Foxworthy describes a magical street where one can attend a 

carnival, ride a merry-go-round, watch a parade, climb a tree house up to the clouds, 

dig in the biggest sandbox, and visit a variety of silly businesses.  For each attraction 

on Silly Street, Foxworthy has written a poem describing the feature and gives clues to 

where it can be found such as in the center of town is the merry-go-round, and at the 

end of the street is the bubble gum tree.  Using a huge sheet of butcher paper, I had the 

students draw Silly Street.  In completing their class map, they had to pay close 

attention to details given in the poem to place attractions in the correct location on 

their map and to make sure their attractions accurately matched the way the poem 

described it.  The students enjoyed this activity.  This activity involved group 

cooperation in agreeing upon who would be responsible for drawing certain 

attractions.  But luckily, this book is filled with descriptions of many places and 

scenes to visit on Silly Street, so each student was able to illustrate more than one 

attraction on the map.  The students were proud of their completed map of Silly Street. 
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This activity helped them to better comprehend and connect to the poems while 

reinforcing mapping skills. 

 Reinforcing English Language Arts Concepts 

 Poems were also used to review English Language Arts concepts such as 

identifying verbs, adjectives, adverbs, and contractions.  For example ―My Dog Plays 

Invisible Frisbee‖ by Kenn Nessbitt (Poetry 4 Kids website), was used to reinforce 

identifying action verbs. 

My Dog Plays Invisible Frisbee 

My dog plays invisible Frisbee. 

He catches invisible balls. 

He rides an invisible skateboard. 

He hurdles invisible walls. 

 

My dog has perfected the practice 

of doing invisible tricks. 

He jumps with invisible jumpropes 

and fetches invisible sticks. 

 

He barks at invisible mailmen. 

He growls at invisible cats. 

He'll bring me invisible slippers 

and even invisible hats. 

 

He chases invisible squirrels 

whenever we go for a jog. 

He's clearly the greatest dog ever. 

I love my invisible dog.  (Nesbitt, Poetry 4 Kids website  ) 

 

 Another poem by Nesbitt, My Elephant is Missing, was used to reinforce 

contractions. As a class we spotted the contractions in the poem and wrote out the 

contractions on the board.   
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 My Elephant is Missing 

I cannot find my elephant. 

He must have run away. 

He isn't on the sofa 

where he promised he would stay. 

 

I've looked around the living room, 

the kitchen and the hall. 

My elephant is missing 

and I'm not sure who to call. 

 

I'll need to get a bloodhound 

who can track him by his scent, 

or hire a house detective 

to discover where he went. 

 

He isn't in the basement 

or the attic or the yard. 

You'd think, to find an elephant 

would not be quite so hard. 

 

Perhaps I'll make some posters, 

and I'll offer a reward. 

I'd make it more, but fifty cents 

is all I can afford. 

 

If you should see my elephant, 

he answers to "Jerome." 

Please tell him that I miss him 

and I wish he'd come back home. 

 

He knows the way.  It's up the street 

and down our garden path. 

And next time I won't warn him 

when it's time to take his bath.  (Nesbitt, Poetry 4 Kids Website) 

 

 Exemplifying the Poetry Curriculum 

 The final criteria for choosing poems were that they exemplify the concepts of 

teaching about the elements and types of poetry.  Early poetry readings focused on 

rhyme and rhythm.  Later, our discussions included the sound words used in 
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onomatopoeia.  About this time, students were introduced to different basic types of 

poetic forms such as haiku and shape poems. We also touched on personification.  At 

the end of the year we discussed sounds of words found in poetry again, but this time 

focused upon alliteration. Throughout the year, a main point of instruction was 

imagery which was described to the students as the way the poet creates pictures in the 

readers‘ imagination. 

Summary 

 This chapter explains that through careful planning of structures and routines, 

consistent development of poetry curriculum, thoughtful consideration to choices of 

poetry, and constant attention to student‘s responses to poetry, the genre of poetry can 

successfully and easily be added into a child‘s classroom experience.  Through 

experiencing and sharing poetry with others, students can be swept away on an 

imaginative journey that can lead them through meadows, up grassy hills, to quiet 

farms, to bustling cities, to a favorite Italian restaurant, to the freezing Antarctic, to a 

mountain top where eagles sour, to a peaceful camp sight, to the Gulf Coast of Texas, 

to the Plains of Texas, to the moon, and even to a Poetry Paradise Get-Away  all the 

while envisioning different places, people, and animals that capture their interest and 

sometimes make them laugh.  In chapter four, I discuss the qualitative research 

methodology used to examine the possibilities for poetry in a second grade classroom. 
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CHAPTER IV 

METHODOLOGY 

Introduction 

 In this chapter the rationale for the research design is explained, along with a 

description of the research methods use to collect and analyze data.     

Rationale   

 The research design for this study was a qualitative case study based on 

modified grounded theory (Glaser & Strauss, 1967), in which constant comparison 

method and content analysis was used to examine students‘ work, field notes, and 

interviews to determine common themes.  I chose to view the study through a 

qualitative lens so as to deeply observe students‘ reactions to poetry and closely 

review their poetry work.  Also, it was important to hear their perspectives as well as 

the perspectives of parents and the classroom teacher.  I wanted this study to provide 

more than just a single snapshot of the use of poetry for literacy instruction; instead I 

wanted the study to explore the many possibilities for poetry in a second grade 

classroom and examine whether providing students with regular opportunities to 

engage in poetry activities would help increase student literacy skills and improve 

student reading and writing motivation.  Content analysis allows for examination and 

interpretation of written and spoken communication.  Berg (2009) defines content 

analysis as a ―careful, detailed, systematic examination and interpretation of a 

particular body of material in an effort to identify patterns, themes, biases, and 

meaning‖ (Berg & Latin, 2008; Leedy & Ormrod, 2005; Neuendorf, 2002 as stated in 
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Berg, 2009, p. 338).  A major advantage to content analysis is that it is an objective 

means of identifying special characteristics or messages (Holsti, 1968, p. 608 as stated 

in Berg, 2009, p. 341). Another advantage is that content analysis can be ―fruitfully 

employed to examine virtually any type of communication‖ (Abrahmson, (1983, p. 

286 as stated in Berg, 2009, p. 342).  Content analysis was used in answering the 

following questions that guided the study:  

1) What happens to the teacher‘s, students‘ and parents‘ and the researcher‘s 

perceptions regarding the routine use of poetry in the classroom through 

interaction with the Poetry Pals program? 

2)  What characteristics and/or life/literacy connections emerged in students‘ 

work during the the Poetry Pals program. 

3)  In what ways can poetry be used for literacy instruction? 

4) In what ways does the use of poetry influence student literacy motivation? 

 

 Case study was the chosen qualitative methodology because I wanted to 

examine this classroom culture deeply so as to better gain in-depth information.  

―Extremely rich, detailed, and in-depth information characterizes the type of 

information gathered in a case study‖ (Berg, 2007, p. 283).  According to Merriam 

(1998), ―the case study offers a means of investigating complex social units consisting 

of multiple variables of potential importance in understanding the phenomenon‖ (p. 

41).  Merriam (1998) further adds because of its strengths, ―case study has proven 
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particularly useful for studying educational innovations, for evaluating programs, and 

for informing policy‖ (p. 41).      

 The setting for this case study was a second grade classroom in a rural Title I 

school.  The class had nineteen students (eleven boys, eight girls).  Six of the girls and 

six of the boys were Hispanic and three of the girls and four of the boys were 

Caucasian.   

 

Data Collection  

 Data sources included evaluation of students‘ work, field notes, and individual 

interviews of the teacher, six students, and three parents.  The Poetry Pals program 

began the first week in September 2010; however the data collected for the study in 

terms of field notes were gathered the first week in February 2011 through the third 

week in May 2011.  Interviews were conducted the first and second week in May. 

Students‘ poetry work from September to May was evaluated in order to see potential 

growth.   The Poetry Pals notebooks, class books, and student writing samples were 

taken to the researcher‘s home to evaluate the second week in May and were returned 

to the teacher during the summer. 

 Students’ Work 

 Students each had a Poetry Pals notebook that contained copies of poems we 

had read throughout the year as well as illustrations and written descriptions and 

reflections about the poems. Students had also written their own poetry that was 

featured in class books the students had created together and other student authored 

poems were displayed on the Poetry Walk Wall located outside the classroom.  All the 
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students‘ Poetry Pals notebooks, the student created class books, and selected samples 

of students written poetry displayed on the Poetry Walk Wall were gathered up and 

taken home with me at the end of the study so as I could examine it and scan copies to 

place in the dissertation.  I am fortunate because the classroom teacher will be the 

students‘ third grade teacher next year, so I returned the students‘ poetry notebooks 

and class books during the summer.  The teacher intends to continue with the use of 

poetry next school year.  The students can enjoy looking again at the class books they 

created in second grade, and can also continue to add to their Poetry Pals notebooks. 

 Field Journal 

 Hand written field notes and reflections were taken after each Poetry Pals visit 

documenting students‘ responses and attitudes toward the selected poems, related 

poetry activities, and reading and writing instruction using poetry.  I also jotted down 

comments the teacher or parents made during the study pertaining to the use of poetry.  

Referring back to the field notes throughout the study aided me in keeping track of the 

types of poems, poetry lessons, and activities we had shared together.   

 Interviews 

  Individual interviews (Rossman & Rallis, 2003) with the classroom teacher, 

six students, and three parents were conducted at the end of the study.   The six 

students chosen to participate in interviews for this study represented the different 

ability levels in the classroom –high, average, and struggling with two students 

representing each level.  Though the interviews were at the end of the study, with help 

from the classroom teacher, I selectively chose the students based on the reading 
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levels they were on before beginning Poetry Pals.  Some of the students had risen in 

level since the introduction to Poetry Pals and others had remained about the same 

level.  The three parents chosen to participate in interviews for this study had children 

who represented the different ability levels in the classroom.   

  Student Interviews  

 Arrangements were made for me to interview the students individually in the 

unoccupied science room next door to the classroom.  Individually, I met with the 

students during class time to discuss their perceptions of the Poetry Pals program.  The 

interviews lasted approximately ten minutes.  As the students answered the questions I 

wrote down their responses.  Afterwards, I repeated back to them what they had told 

me and asked them if it was correct and asked them if they had anything else they 

would like for me to write down about the Poetry Pals program.   

 Interview questions asked of the students included: 

1. Do you like to read? 

2. Do like to write? 

3. Did you always like to read and to write? 

4. What did you enjoy most in Poetry Pals? 

5. What were some of your favorite poems? Why were they your favorites? 

6. Do you like to read poetry? Why or why not? 

7. Tell me about a poem that you wrote? 

8. Do you like to write poetry? Why or why not? 

9. How have the poetry activities helped you? 
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10. What do you like the least about Poetry Pals? 

11. If I were to conduct these same poetry activities with another class of 

second graders, what changes should I make? 

   
  Parent Interviews 

 I made arrangements to interview two parents individually following ―The 

Wild Animal Kingdom‖ poetry program.  This program featuring poems about 

animals was a poetry presentation in honor of Mother‘s day in which students 

invited family to come listen to them read animal poems aloud.  The same 

unoccupied science room was used again for the interviews and as the parents 

responded to the questions I wrote down their answers.  The interviews lasted 

approximately ten to fifteen minutes.  After the interview, I reviewed what I had 

written down during the interview with each parent to make sure I had recorded 

their responses correctly and to see if there was anymore information they would 

like to add.  On a separate arranged date, I interviewed the third parent and 

repeated the same interview procedure. 

 Interview questions asked of the parents included:   

1. What changes if any have you observed in your child‘s motivation toward 

reading and writing? 

2. In what ways if any have you seen improvement in your child‘s reading 

and writing that can be attributed to the use of poetry? 

3. Describe the experience you have had reading the weekly poems with your 

child? 
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4. What changes would you suggest for the Poetry Pals Program? 

 

  Teacher Interview  

 The last interview I conducted was with the classroom teacher.  The 

perspective of the classroom teacher was important.  Throughout the Poetry Pals 

program, the classroom teacher had practiced the poems with the students daily.  On 

Poetry Pals days she assisted by listening to individual children read their poems, 

while I visited with students about their poetry illustrations and reflective responses. 

When the students recorded poems for blind students, she helped me to audio record 

the students reading their poems.  On Poetry Pals days in the fall, I would come to her 

classroom at 2:00 to do poetry lessons with the children until the end of school.  In the 

February, I began coming at noon and pulling small groups to work on poetry writing 

projects in the unoccupied science lab next to the classroom.  I would work with small 

groups until 1:00 when the students went to P.E. and music.  When the students 

returned from P.E. and music at 2:00, I would do poetry lessons with the entire class.  

The classroom teacher was always helpful, keeping the parents informed about what 

we were doing in Poetry Pals, inviting them to attend ―The Color Me a Poem‖ 

performance in which students read poems they had written about their favorite color, 

and sending home the invitation I made for the parents inviting them to attend the 

―Wild Animal Kingdom‖ performance.  She kept me in tuned to parent feedback and 

student progress and responses to poetry.  She also provided me information about 

what she would be teaching in science or social studies, so if I chose I could bring in a 
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poem for Poetry Pals time that would help to reinforce a particular content area topic.  

She was very generous and helpful to me during this study, I was eager to hear her 

insights pertaining to the use of poetry in her classroom.   

  This interview was conducted during her conference period and lasted 

approximately thirty minutes.  As the teacher answered the questions, I wrote her 

responses on a sheet of paper.  Afterwards, I shared what I written down and asked for 

her to verify that I had recorded her responses correctly and inquired if there was 

anything else she would like to add additional comments.   

 Interview questions asked of the teacher included:   

1. How would you describe the students‘ responses to reading and writing 

lessons, activities, and assignments during their involvement in Poetry 

Pals? 

2. In what ways has their involvement influenced their reading and writing?  

Have you noticed anything specific? 

3. Describe students‘ behaviors and classroom environment during the Poetry 

Pals instruction. 

4. What elements of the Poetry Pals program experience do you perceive as 

being most helpful for students? 

5. What suggestions would you make for improvements to the program? 
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Data Analysis  

 Review of Students’ Poetry Pals Notebooks  

 My first step was to engage in a close reading of all the Poetry Pals notebooks 

reviewing student descriptions of poems/reflective responses and illustrations of the 

poetry.  In examining the descriptions of poems and reflective responses I looked for 

possible growth in their ability to understand and express the meaning of the poems.  I 

looked to see if they mentioned the main idea of the poems and if they included 

accurate details from the poem.  I also reviewed their written responses to see if they 

were they able to describe explicit ideas and images in the poems as well as the more 

complex ideas. 

 In reviewing their illustrations I focused on whether the drawings 

demonstrated their understanding of the poems.  I closely examined the illustrations 

for accurate details.  I wondered if the images they constructed on paper would 

become more detailed as the poems became more complex and conveyed more 

imagery.   

  Following this, I reviewed the Poetry Pals notebooks again keeping a possible 

list of themes that I saw in their responses to poetry.  Through this process I began to 

develop insight into the students‘ development as readers of poetry.  I organized the 

list of themes into a table. 

 Review of Students’ Poetry Writing Samples 

 After examining the students‘ responses and illustrations to poetry, I began the 

process of reviewing the poetry they had written creating a list of emerging themes.  I 
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was curious to see how their writing would reflect their lives and interests.  I looked 

for imagery in their writing in their use of descriptive and poetic language.  I 

wondered if the students would emulate poetic elements and forms we had talked 

about and seen in poems.  After compiling my list of themes that emerged from 

reviewing the poetry the students had written, I placed the themes into a table. 

 Review of Field Journal 

 My next step was to reread my field journal I had kept during the study.  In the 

hand written field journal I had documented poems read, activities conducted, and the 

students‘ reactions and responses to the poetry each time I visited the classroom.  I 

also documented parent and teacher remarks about Poetry Pals.  Throughout the study 

I referred to the journal in order reflect upon students‘ progress and their perceptions 

toward the poems and the poetry activities.  As I reread the field journal, I started to 

form a list of themes that emerged.  I placed the themes as category headings on a 

computerized chart.  I then began to reread the the journal in search of specific written 

statements in the journal that would support each categorized theme.  When I found a 

statement that supported a theme, I would type the statement under the appropriate 

category on the computer chart along with the date of the journal entry where the 

remark could be found. 

 Review of Interviews 

 After reviewing the students‘ work and reflecting upon my field journal 

entries, I was eager to examine and compare students, parents, and the classroom 

teacher interviews to gain additional insights, and to also see if their interpretations 
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and views of the Poetry Pals program would match recurring themes that had emerged 

in the students‘ work and my field journal.  My first step in reviewing the interviews 

was to formulate a table for each of the three sets of interviews (teacher, students, and 

parents).  Each table contained the interview questions asked along with the typed 

responses that I had originally hand written during each participant‘s interview.  

Formulating the interview data on a table allowed me to compare the responses of all 

participants on one table.  Next, I compiled a list of common themes for each group 

and placed that data on three separate three tables.  Lastly, I created a table comparing 

the overlapping themes of each interview group.    

 Triangulation of Themes 

 Through grounded theory, constant comparison of themes from the sources of 

data (Poetry Pals notebook and writing, interviews, and field journal) resulted in the 

overlapping of data and the emergence of themes that were most common.  Those 

themes were placed in a table and through comparing themes I was able combine 

themes to create overall themes that were drawn from the different data sources.  In 

Appendix N an audit trail accompanies this dissertation and includes tables of themes 

for each data source and transcribed interviews conducted.   Parenthetical citations that 

refer to dates of both field notes taken and transcriptions of interviews are cited in this 

study. 

Summary  

 This chapter explained the rationale for the research design and described the 

research methods used to collect data as well as the process used to analyze the data.  
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In this case study, data was collected to determine the possibilities of poetry in a 

second grade classroom. The qualitative design enabled the researcher to gather 

students‘, parents‘, and the teacher‘s perceptions of the use of poetry as part of the 

students‘ literacy routine.  The primary resources for gathering information was the 

students‘ Poetry Pals notebook that contained students‘ poetry descriptions/reflective 

responses and illustrations of poems we had read during the year and samples of 

students‘ own poetry they had written.  A field journal was also kept to document 

students‘ reactions to poems and poetry activities.  Lastly, information was gathered 

from six selected student interviews, three selected parent interviews, and an interview 

with the classroom teacher.  A triangulations process was used to determine common 

themes and questions that emerged were based upon grounded theory.  In the 

following chapter, the findings that emerged from the data sources are discussed.   
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CHAPTER V 

PRESENTATION OF FINDINGS 

Introduction 

 This study was undertaken to explore how poetry can be used for literacy 

instruction and literacy motivation.  It was the study‘s qualitative design that enabled 

me to analyze students‘ work and document their participation and responses to the 

Poetry Pals program.  In addition, the qualitative analysis of the students, parents‘, and 

teacher interviews allowed for their opinions of the Poetry Pals program to be voiced.  

Through comparison of themes found in each data source, and the triangulation of 

those themes four findings emerged.   Poetry was shown to enhance academic 

achievement in reading and writing and boost students‘ motivation and confidence.  

Findings also reveal that responding to poetry through artistic expression enhanced 

students‘ enjoyment and understanding of poetry.  Lastly, this study found that poetry 

is good for all levels of learners and that everyone can benefit when poetry is 

introduced into an academic routine. 

Poetry as a Vehicle for Improving Academic Achievement 
 
 Improvement in Reading Skills 

 

 The findings in this study suggest that the systematic inclusion of poetry 

instruction into classroom and home routines can enhance students‘ reading skills in 

areas such as fluency, vocabulary development, and comprehension.  
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  Fluency 

 Fluent readers read smoothly at the proper speed, with accuracy, intonation, 

and expression. Repeatedly reading poetry aloud helped struggling readers learn to 

read fluently with expression.  Students‘ reading fluency was evaluated weekly after 

students had a week to practice and master each poem.  The teacher and I assessed 

student fluency by simply listening to the students read.  Rasinski (2003) states that 

―one of the best ways to assess student fluency is to simply listen to them read. 

Teachers need to trust their ears; many have been listening to children read for years 

and they know what good reading sounds like.‖  During my interview with the teacher 

she stated  

 Poetry has built their fluency.  I would have them read the poem to me and 

 informally check their fluency when they got a new poem and then have the 

 students read it to me again after they had practiced a week (Teacher 

 Interview, May 5, 2011). 

In particular, both the teacher and I noted that students whose parents were most 

involved in their children‘s poetry reading showed the greatest improvement in their 

fluency (Field journal, March 10, 2011).  As the teacher explained, ―the students 

whose parents made sure the students got their signatures for reading poems each 

week showed great improvement‖  (Teacher Interview, May 5, 2011).  I also noticed 

the connection between student fluency improvement and parent involvement.  I wrote 

in my field journal March 10
th  

 ―the teacher and I are beginning to see dramatic 



Texas Tech University, Penny Pollart, December 2011 

86 

 

progress in those students who consistently return their signature sheets.  Parent 

participation is the key we believe for the students who are improving in fluency.‖    

 Parents also began to see an improvement in their child‘s fluency.  The mother 

of twins Ryan and Brad said, ―Poetry has really helped with their fluency.  Reading 

doesn‘t sound choppy anymore‖ (Parent Interview, May 5, 2011).  One mother who 

had noticed an improvement in her daughter Paylynn‘s reading fluency came to 

observe during Poetry Pals.  When school had concluded for the day, she told me that 

Paylynn really liked the poetry program and that she loved practicing her poems.  

Paylynn‘s mom and I discussed how we had both noticed the improvement in 

Paylynn‘s reading fluency (Field Journal, March 31, 2011).  

 On another occasion when I came for Poetry Pals, the teacher related to me 

while picking his daughter up after school that a student‘s father had asked her about 

the Poetry Pals program. The father and girl‘s mother spoke English as a second 

language.  The teacher described to me that he held out the Poetry Pals signature sheet 

that the students took home each week to gather signatures as proof they had read their 

poem aloud to adult listeners. He asked the teacher how many signatures he should 

have his daughter get.   The teacher encouraged him to have Shelly read her poem 

many times aloud and told him that the same adult could sign the signature sheet each 

time Shelly read the poem to them.  The father told the teacher ―Poetry is helping 

Shelly‖ (Field Journal, May 19, 2011).  When the teacher related this story to me, I 

was happy to hear that a parent who might have had trouble helping his child attend to 

the process of reading, now had a way to be a part of his daughter‘s reading 
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experience, by simply listening to her read her poem each week.  Shelly is one student 

who had progressed in reading fluency during the year.  Late in the semester, she had 

taken home the Rossetti‘s poem ―Clouds‖ (2008) and Brown‘s (2008) ―Green Grass 

and Dandelions‖ for practice reading at home for the week.  Upon reading the poems 

to me a week later, she demonstrated marked improvement in her reading fluency; I 

couldn‘t help but feel proud (Field Journal, May 19, 2011).  

 Repeated reading of poetry had not only helped students become more fluent 

readers, but they also began to read with expression and enthusiasm, pay closer 

attention to punctuation,  and recognize word patterns and rhyming words which 

helped them to decode words and to anticipate how to read unknown words.  Each of 

these skills is a dimension of fluent reading (Rasinski, 2004).  As Ryan and Brad‘s 

mother noted ―Poetry has helped them with intonation in their voice and they 

recognize punctuation marks like period, commas, and exclamation marks making 

them read more animated.  They don‘t sound so machine like anymore.‖ She also 

spoke to the fact that learning how to recognize the rhyming words in poems had an 

impact on her boys‘ ability reading fluency and word recognition.  ―Even though they 

might not recognize certain vocabulary words in the poem, they anticipate unknown 

words because of the rhythm in many of the poems. Learning to recognize rhyming 

words helped them to anticipate other words‖   (Parent Interview, May 5, 2011). When 

asked what elements of poetry you perceive as being most helpful for students, the 

teacher said ―The repetition from the poetry.  Seeing the words and recognizing them 

helped them to move into higher level reading books.  It increased their sight word 
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recognition‖ (Teacher Interview, May 5, 2011).  The improvement in student skills to 

recognize words, especially sight words increased their ability to read with more 

automaticity resulting in smoother reading fluency.   

 Reading fluently is a fundamental reading skill and this study supports the idea 

that poetry in the daily routine of a child can foster that skill because of its repetition 

and rhyming words and its‘ conciseness.  Assisted repeated reading of poetry coupled 

with poetry instruction and purposeful opportunities for students to perform and share 

poetry with others, helped struggling readers to become fluent readers.   

  Vocabulary 

Word recognition and the ability to read words with automaticity and ease, 

naturally leads to progressed vocabulary development.  Since poetry is made up of 

carefully selected words that can be playful, poignant, or beautifully descriptive it 

invites and compels readers to pause and to wonder about the meaning of the words in 

a poem.  Each poem read as a class brought about a treasure of new words that helped 

to broaden students‘ vocabulary (Field Journal, April 7, 2011& May 5, 2011). 

 Discussions about poetry words contributed to students‘ awareness that words 

can have multiple meanings or be used to portray different images. For example, one 

of the conversations we had was about the word ―flakes‖ in the ―The Spider Doesn‘t 

Fly‖ (Rosen, 1997).  In the poem, Rosen uses the word ―flakes‖ to describe the pieces 

of tattered web drifting away in the wind.  When asked what the flakes were in the 

poem, students suggested snow.  I gave students other examples where the word 

―flake‖ could be used such as in dandruff flakes, or flakey skin, or flaky crust on pies.  
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These other examples helped the students to understood that the word ―flake‖ could be 

used to describe something small, flat, detached, and light and could be used as a 

visual description for images other than snow.  This new understanding helped them to 

imagine the spider web broken and tatter and floating away with the breeze similar to 

snow flakes drifting in the air (Field Journal, March 24, 2011).   

Because of the descriptive vocabulary in poetry, poetry reading appears to 

increase students‘ abilities to visualize while reading, which is an essential skill for 

strong readers.  When asked how poetry had helped her child one mother noted, 

―Being able to visualize the words in poetry and what she is reading.  She understands 

what the poems are are about‖ (Parent Interviews, May 5, 2011).  Visualizing words in 

poetry is a strategy that was often used during our discussions about poetry.  When we 

read the poem ―February Twilight‖ by Sara Teasdale (1983), students were 

encouraged to imagine what a twilight sky looks like.  

February Twilight  

 

I stood beside the hill 

 Smooth with new-laid snow, 

A single star looked out 

 From the cold evening glow. 

 

There was no other creature 

 That saw what I could see— 

I stood and watched the evening star 

 As long as it watched me.  (Teasdale, 1983, p.39) 

      

After reading the poem we discussed what ―twilight‖ means and what time 

does twilight happen?  I explained twilight is the time right before the sun comes up in 

the morning or right before it gets really dark outside.  Seeing a couple of photos from 
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the internet also helped students visualize the word.  I also told them that artists like to 

take photographs and paint pictures of twilight because of the light and they call it the 

―blue hour‖ because the sun is hiding below the horizon makes the sky a pretty dark 

blue.  I had the students visualize standing beside a snowy hill at twilight and what the 

sky must have looked like to the character in the poem standing there alone.  

Understanding the word ―twilight‖ helped students to make meaning of the setting of 

the poem (Field Journal, February 10, 2011).  One boy wrote this about visualizing the 

poem after picturing what the the new vocabulary word ―twilight‖ looked likes. 
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Consistent poetry reading also influenced students‘ sentence structure and 

vocabulary development.  In particular, Brad and Ryan‘s mom recognized that her 

sons could ―better understand sentence structure.  ―They use descriptive words and 

their sentences are more complex and descriptive in their writing and talking.‖ In 

addition to developing sentence structure in reading speech and writing, these same 

students also gained ability in vocabulary recognition. As this mother also noted, ―the 

poetry has helped them recognize words in other writings‖ (Parent Interview, May 5, 

2011).  The teacher noticed increased vocabulary development and use of poetry 

words in students‘ own writing ―Poetry has increased their vocabulary…They took on 

new words.  I saw poetry words in their own writing‖ (Teacher Interview, May 5, 

2011). 

The students themselves also perceived poetry involvement as responsible for 

increased vocabularies. When asked how the poetry activities had helped them, they 

remarked ―To understand bigger words,‖ ―I learned new words,‖ ―By reading it to 

people over and over, helped me to learn the words and vocabulary,‖ and again 

another student said ―To learn to new words.‖ (Student Interviews, May 5, 2011).   

This study found that poetry helped students of all levels improve their 

vocabularies. Students took on new words found in poetry and used them as their very 

own which lead to the use of more descriptive words in writing and speech and greater 

reading comprehension.   
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  Comprehension 

 Poetry strongly impacted students‘ ability to comprehend.  Overtime, students 

were able to comprehend poetry with multiple images and figurative language.  Poems 

such as the Tennyson‘s ―The Eagle‖ (2005) and Brown‘s ―Green Grass and 

Dandelions‖ (2008) that were read in the spring were more complex than poems read 

at the beginning of the year such as Lindsay‘s ―The Little Turtle‖ (2005) and 

Nessbitt‘s ―My Elephant is Missing‖ (Poetry for Kids).  I could see through reading 

students responses that in ―Green Grass and Dandelions‖ students came to realize that 

Brown used the imagery of lions‘ manes and constellations to describe what 

dandelions look like in a field of green grass.  Students were also able to grasp the 

feeling of anticipation that Tennyson portrays in ―The Eagle‖ as the eagle sits silently 

atop a cliff waiting for the just the exact moment to dive into an ocean to catch a fish.   

 Another example of a poem that displayed a great deal of imagery is the ―The 

Tiger‖ by David Elliott (2010).   

 The Tiger 

We can never touch them, 

so we love them from afar; 

they are wild and distant--- 

the Tiger and the star. 

 

We can never know them; 

they are not what we are: 

fire, fire, burning bright---- 

the tiger and the star.  (Elliott, 2010, n.p.) 

 

 One student explained why he enjoyed ―The Tiger.‖ In his explanation, he 

shows a deep understanding of the poem. ―The Tiger makes you think of how the tiger 
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has to live in the rainforest area.  The star in the poem also acts as a character.  It is 

also good because it makes you think people are saying the words a long with you in 

the poem.  The writer writes about both the tiger and star‖ (Student Interview, May 5, 

2011).  

 The multiple images described in more complex poetry were often portrayed in 

illustrations. This showed that students were analyzing the poems in order to make 

their illustrations accurate as well as detailed.  Struggling writers understanding of 

poems was often seen in their illustrations.  The illustrations revealed that even if 

students could not express their complete understanding of the poem in writing, their 

illustrations often showcased what they did understand.  After reading ―The Biggest 

Tree House‖ by Jeff Foxworthy (2009), a student drew an illustration that revealed her 

understanding of the many details mentioned in the poem.   Without the illustration 

and having to rely only upon her description of the poem, I would not have realized 

her level of comprehension of the poem.  By reading the poem and referring back to 

her drawing, it can be seen that she drew several details mentioned in the poem.  She 

drew the tree house with a flag at the top, she has speech bubbles coming from one of 

the character‘s mouth in the tree house that could mean that the character is yelling 

―hello‖ to the friend or singing as the poem mentions.  She also draws a bird and 

clouds that are all described in the poem. 

 The Biggest Tree House 

On the side of the street 

In a fabulous tree 

Is the biggest tree house 

You ever will see. 
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You are welcome to climb 

Clear up to the sky. 

Wave the flag at the top 

‗Cause you‘re higher than high. 

 

You could meet with your club, 

Yell hello to your friends, 

‗Cause in the great tree house 

The fun never ends. 

 

You can wave to the birds, 

You can sing really loud,  

And on the right day 

You can hide in a cloud. (Foxworthy, 2009, n.p.) 
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 Poetry helped students of all levels; even the most struggling readers develop 

stronger comprehension skills.  On a cold February day, I shared ―When‖ (Aldis, 

1985) with the students.  On this occasion, one girl who struggled in comprehending 

deeper meanings of poems surprised me when she wrote in her reflection that ―the 

poem made me feel warm.‖  That described the poem perfectly and she came up with 

that sentence on her own (Field Journal, February, 10).  Second graders‘ ability to 

understand inferential meaning in poetry should not be underestimated. 

 When 

In February there are days, 

Blue, and nearly warm, 

When horses switch their tails and ducks  

Go quacking through the farm. 

When everything turns round to feel 

The sun upon its back— 

When winter lifts a little bit 

And spring peeks through the crack.  (Aldis, 1985, 41.) 

 

 What appears to have helped students to make meaning from the poems was 

their ability to make a connection to the text.  In their written response to poetry, 

students made self connections to the text.  If the poem was about a pet dog, gerbil, 

cat, or elephant, students mentioned their pet in their writing or they would express 

their wish for a pet dog, gerbil, cat, or elephant.  If the poem was about a particular 

season, the students often explained why they liked that season.  The same was true 

for poems that described an activity such as skateboarding, swinging, swimming, or 

climbing a tree.  The students would tell why they liked the same activity or tell about 

a time they did the activity mentioned in the poem.  After reading ―Every Time I 

Climb a Tree‖ by David McCord (1983), a female student identified with the poem 
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and assumed because she is a girl the character in the poem must be a girl.  The girl 

expresses that she too feels happy when she is in a tree. 

 

 Students felt a sense of accomplishment at ―figuring out‖ poems.  Even though 

they might not know the term ―comprehension,‖ they recognized that they had grown 

in their ability to understand poetry (Student Interviews, May 5, 2011).  When 
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describing how the poetry activities had helped them one student responded ―To 

understand poetry better‖ and another student responded ―To learn more brain power 

and it helps you to learn to read a lot better.  You have to figure things out in the 

poem.  I had never experienced poetry until this year.  I didn‘t know what a haiku was 

until this year.  I wasn‘t that smart when I was younger‖ (Student Interview, May 5, 

2011). 

 Perhaps this statement from the classroom teacher best sums the impact 

consistent interaction with poetry had on students‘ reading skills. ―This has just proven 

to me that a few minutes a day reading poetry with a child can do wonders to improve 

a child‘s reading‖ (Field Journal, May 20,2011).  Adding poetry to the daily routine of 

second graders helped struggling readers to read fluently, and it helped all students to 

understand new words and concepts presented in poetry.  Picturing poetry and making 

personal connections to the poems enhanced students‘ ability to understand imagery, 

figurative language, and inferred ideas within poetry improving their reading 

comprehension which in turn made them stronger readers.   

 Improvement in Writing Skills 

Reading poetry not only enhanced students‘ reading skills, but also helped 

them to grow as writers.  The use of poetry in reading and writing instruction became 

a linked process in that practicing reading poetry enhanced writing proficiency, and 

vice versa.  The students‘ wrote responses to poetry that grew in length and 

description over time showing increased writing fluency.  They also began writing 

their own poetry in which they used words found in poetry and modeled their writing 
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after poems they had read using poetic elements and forms.  Over the length of a 

school year students writing fluency grew and students used poems as models in 

writing their own poems using imagery and expressive language.   

  Writing Fluency 

 Fluency in writing, as in reading is an essential literacy skill. Like reading 

fluency, writing fluency is the ability to write smoothly with expression and 

understanding.  Having students write weekly responses to poetry in which they 

described what the poem was about and how the poem made them feel or what they 

thought about the poem appears to have helped increase students‘ writing fluency.   

The teacher noticed students writing fluency had improved (Teacher Interview, May 5, 

2011).  The improvement in students‘ writing fluency was also apparent when 

reviewing and comparing students‘ written responses over the course of the year. At 

the beginning of Poetry Pals, struggling writers found it challenging to form a 

sentence.  Most students would simply write a one sentence description of the poem.  

They did not include details of the poem in their descriptions. However, as the year 

progressed, their descriptions and responses to the poems grew progressively in length 

over time.  By the end of the year, improvement in writing ability in each student‘s 

descriptions and responses to poetry could be seen.  Here are two examples from the 

same boy.  One reflection was completed after reading the ―The Tallest Tree House‖ 

(Foxworthy, 2009) at the beginning of Poetry Pals, and the other response pertaining 

to ―The Eagle‖ (Tennyson, 2005) nearer the end.  Contrasting the two samples, it is 

clear there is improvement in his writing ability. 
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   The following is an example of a student who struggled to write a sentence at 

the beginning of the year.  However by March, though she still struggled in writing, 

the gains she had made are apparent.  In the first writing response for the poem ―My 

Dog Plays Invisible Frisbee‖ read at the beginning of the fall, she does not provide any 

detail, just simply copies the last line of the poem.  In the second example from ―My 

Elephant is Missing,‖ read in March, she writes about the problem that the elephant 

has ran away and the boy does not know where his elephant could be.  She ends by 

writing why the elephant ran away.  At the top of her illustration, she declares that the 

reason she likes the poems is because she likes elephants. 
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Students Often Modeled their Writing after Poems they had Read 

 In addition to writing poetry reflections, students also wrote their own poetry.  

In examining students‘ poetry writing samples the students work revealed that the 

students modeled their writing after poems they had read and they connected with and 
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used poetic devices successfully.  Emulating poetic elements and style seen in poetry 

was encouraged as part of their writing process.  In this example, the student author 

incorporated onomatopoeia and motion into his poem. 

 

 

 

 The same student working together with a friend in class to write a poem about 

the playground slide suggested to the friend that they shape their poem to look like a 

slide. 
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  Students also demonstrated an understanding of imagery in their writing.  

They used descriptive words and metaphoric language in their writing.  One student 

used beautiful imagery and onomatopoeia in his description of a bison bathing in the 

grass.  In this impressive line ―the grass whooshes through the wind,‖ he describes the 

water as ―nice, cool water.  He uses a simile to describe the blue sky when he 

compares the blue color of the sky to a drop of water from the bison‘s eye.

 

 

 The class had been learning about life cycles when the following student 

created her poem, therefore at the end of the poem, the spoonbill bird dies.  Though 

the outcome for the spoonbill bird is unfortunate, the student does a fabulous job of 

describing the spoonbill‘s life poetically in first person from the spoonbill‘s point of 
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view.   She had read animal poems in class that had demonstrated this first person 

approach.  Her poem also is written in free verse.

 

 The Life of Spoonbill 

 I use my bill to dig in the sand my wings 

 are so pretty with red and pink  I do not harm 

 much animals I am very tall I like to wade 

 I love to look very good my eggs are big 

 My babies are beautiful and I die 

  My life starts over. 
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 In this example the student uses figurative imagery to describe prairie dogs on 

the plains. 

 

 Perhaps students‘ use of metaphoric language in writing was rooted in a new 

appreciation for language that emerged from involvement with poetry.  When asked 

what he enjoyed most about Poetry Pals, one student expressed his appreciation for the 

language of poetry when he said ―The detail in the writing.  How the poem makes so 

much sense and has a lot of beautiful words‖ (Student Interview, May 5, 2011).  

Experiencing the rich language in poetry inspired the second graders to use descriptive 

words in their own writing.  In the following examples students used descriptive 

words in poems describing their favorite color. 
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 There is also description in this student‘s descriptive haiku poem about the 

warm feeling of coming indoors and drinking a hot cup of cocoa after playing 

outdoors in the snow.  

 

 The findings that emerge from students‘ writing samples suggest that 

opportunities to write about poetry on a regular basis helped students to become more 

fluent writers.  In addition, the process of writing their own poetry allowed students 

the opportunity to play with words and display poetic expression through imagery and 

language.  Using poetry they had read as springboards to their own writing (Lancia, 

1997), students became writing apprentices emulating poetic forms and elements such 

as imagery and language in their poems.  The combination of reading and writing 

poetry helped to strengthen students‘ reading skills and grow as writers. 
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Poetry as a Vehicle to Boost Confidence and Motivate Students 
 
 Not only did students reading and writing skills grow, but so did their 

confidence and motivation.  In this class of second graders, the teacher, parents, and I 

saw a boost in confidence and motivation in students who were reluctant or below 

level readers and writers.  This boost in confidence and motivation can be attributed to 

repeated reading and performance of poetry.  A common theme mentioned by all three 

mothers interviewed was that they had observed that Poetry Pals had increased their 

child‘s motivation to read and write.  One mother stated  

 I feel like they are more confident now- reading the poetry has improved their 

 confidence level.  The biggest changes I have seen are motivation and 

 confidence.  The two go hand in hand because as their confidence in 

 reading and writing grew, the more comfortable they felt reading.  I know this 

 is due to the poems they brought home to the practice this year and the poetry 

 activities… They have confidence now reading in front of others. (Parent 

 Interviews, May 5, 2011) 

 A mother of a child who has been classified as gifted, but was still reluctant to 

read and write said ―He is more self-motivated to read and wants to read on his own 

now.  He enjoys reading and writing now and enjoys reading the poems each week.  

He calls up his aunts and his older sisters to read the poems over the phone to them.  

He has become more responsible for reading his poem each week.  At the beginning of 

the year, I would have to remind him, now I don‘t have to remind him and he looks 

forward to reading the poem each week‖  (Parent Interviews, May 12, 2011).   Lastly, 
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another mother noted ―She is excited about Thursdays -the Poetry Pals days.  Before 

poetry, at times she seemed a little lazy about reading‖ (Parent Interviews, May 5, 

2011). 

 Students also felt that poetry had helped them to become more confident and 

motivated readers and writers.  One boy who the teacher classified as a higher reader 

said the following when asked if he had always liked to read and write: ―Yes, I have 

always liked to read.  I just started liking writing since being able to write poems.‖  

Another student responded, ―No.  Mainly at this year started to.‖  And another student 

responded, ―No, that changed when we started Poetry Pals.‖  When asked if they like 

to read poetry students responded:  

 ―Yes, because poems rhyme and they are funny.‖  

 ―Yes, it is fun.  You get to read funny poems.‖  

 ―Yes, because it has a lot of description.  It all adds up from each stanza- just 

 like a story.‖  

 ―Yes, it makes your brain good when you read poetry and makes it easier to 

 read books.‖  

 ―Yes, because I like to read rhyming words.‖ 

 ―Yes, because it helps you get smart from reading poems over again.‖ (Student 

 Interviews, May 5, 2011) 

When asked if they like to write poetry students responded: 

 ―Yes.  It is fun and you get to use your own imagination.‖ 

 ―Yes, because I like to write now.‖ 
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 ―Yes, because it has helped me to learn to write better.‖ 

 ―Yes, it is fun- has silly words in it.‖ 

 ―Yes, it is fun to make up rhyming words.‖ 

 ―Yes, helps us to learn and think about what our poems are about and what to 

 write about.‖ (Student Interviews, May 5, 2011) 

 Boys and girls alike enjoyed poetry increasing their reading and writing 

motivation.  Opportunities to read and write poems that appealed to their interest in 

animals and outdoor activities as well as reading poems that made them giggle enticed 

students to share poems and heighten student literacy engagement.  Both genders 

made connections to figurative language.  For example, figurative language usage was 

apparent when students created ―Girlku‖ and ―Guyku‖ haiku class books (Appendix E 

and F).  This project excited and motivated students as well as sparked a class 

competition between the boys and the girls.  Both groups wanted to create the best 

class book, therefore their sense of imagination and language juices flowed in flurry of 

words with students hurriedly counting syllables on their fingers.  Their work resulted 

in poetic phrases such as ―pretty colors gleam,‖ ―leaves make a good mattress,‖ 

―white, fluffy snow‖ and ―cold wind blows hard.‖  Their haikus also reflected a sense 

of gender interests with boys writing about basketball, baseball, and shooting older 

sisters with squirt guns, and girls writing about rainbows, catching butterflies, and 

making snow angles.  One girl wrote this haiku that showing her confidence as a girl.   

 Make a snow woman 

 Because I am a smart girl 

 Girls are smarter than boys 
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 Growth in confidence and motivation to read and write appears to have 

developed through purposeful activities to share poetry with others.  As the teacher 

expressed ―Students love to share their work.  They are very proud when sharing their 

writing and reading to others.  The activities done in poetry this year have given them 

a purpose for reading and writing‖ (Teacher Interview, May 5, 2011).  One 

opportunity  student had to share their poetry reading skills was when the class 

partnered with The Virginia Murray Sowell Center for Education and Research for the 

Visual Impaired at Texas Tech for a special project to audio record poetry for blind 

children.  They were eager to receive their poems to rehearse and took the task of 

reading the poems on audiotape seriously (Field Journal, April 7, 2011).  They were 

also excited to receive their animal poem to rehearse for the Wild Animal Kingdom 

Day Mother’s Day Performance.  As soon as their poem was placed on their desk, 

they immediately began reading them out loud (Field Journal, April 21, 2011).  These 

opportunities gave them the opportunity to read poetry for a purpose and to read with 

expression.   

 Students were also proud of their written accomplishments and were motivated 

by opportunities to share their own poetry that was showcased on the Poetry Walk 

Wall and in class poetry books.  They wanted the class books read out loud to the class 

and delighted in hearing the book read over again pointing out their illustrations and 

grinning when the page they created was read.   After writing their factual information 

and poetry over the Texas Gulf Coast, they were so excited to write ―By and their 

name‖ at the end of their poem (Field Journal, March 24, 2011). 
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 Reading Poetry aloud and writing poetry for others to appreciate gave all 

students in the class an opportunity to feel a sense of accomplishment as readers and 

writers. Students who struggled in reading were excited to stand in front of an 

audience of parents and read their poem into a microphone with confidence (Field 

Journal, May 5, 2011).  Students once reluctant to write or struggled in the process, 

became proud authors eager to share their creations. 

Artistic Expression Enhances Understanding and Enjoyment of Poetry 
 
 Writing was not the only means in which poetry allowed students to express 

their creativity.  Students enjoyed opportunities to display their artistic side through art 

activities such as drama, drawing, painting, music, and photography used in 

conjunction with poetry.  The findings in this study found that the arts and poetry can 

be used together to strengthen poetic understanding.  One mother stated that ―He has 

really liked drawing the illustrations for the poems.  It has helped him to really think 

about what the poems were about‖ (Parent Interview, May 12, 2011).  Creating 

illustrations using various artistic media such as crayons, paints, and photography 

helped students to carefully analyze the poems so as to make their illustrations 

accurate and detailed.  The students also spoke of the illustration activities when asked 

what they had enjoyed most about Poetry Pals. They noted ―Drawing the pictures of 

the poems,‖ ―I loved it when did the painting of the trees,‖ and ―Drawing illustrations 

and reading the poems before we started‖ (Student Interviews, May 5, 2011). 

 Another artistic form that appears to have help students develop understanding 

of poetry was dramatic interpretation (Field Journal Feb 24, March 24, March 31, & 



Texas Tech University, Penny Pollart, December 2011 

116 

 

May 19, 2011).  Movement and reenactment helped students understand the actions, 

imagery, and onomatopoeia   sounds in poems.  Acting out ―Snow Day‖ by Kenn 

Nesbitt and Linda Knauss helped students understand the action in the poem as well 

get the humor of Fred‘s sledding mishap.  As the kids read the poem a student acted 

out the part of Fred and I acted the part of the mom. 

 Snow Day 

―Snow day!‖  

Fred said. 

―All play. 

Let‘s sled!‖ 

―No school!  

Just snow. 

Way cool 

Let‘s go!‖ 

Fred ran 

in shed. 

Had plan. 

Got sled. 

―Go slow,‖ 

Mom said. 

―I know,‖ 

said Fred. 

Up hill 

went Fred. 

Down hill 

Fred sped. 

Sled streaked 

on past. 

Mom shrieked, 

―Too fast!‖ 

Snow blew. 

―Can‘t see!‖ 
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Fred flew. 

Hit tree. 

Sled bent. 

Fred‘s head 

got dent. 

Poor Fred. 

He cried. 

Now plays 

inside 

snow days. (Nesbitt and Knausw, Poetry for Kids website) 

  

 Music also added an artistic dimension to poetry readings.  Towell, (1999) 

reports that music exposes children to rhyme, rhythm, and repetition, which are the 

some of the same skills needed to learn to read.  In this study it appears that poetry 

when paired with music accompaniment or singing helped students to notice the 

rhyme, rhythm and cadence in poetry.  This was especially true when singing poems.  

―Row, Row, Row Your Boat‖ by Bruce Lanksy (2006), was a popular poem to sing.  

Because the poem was sung to a familiar tune, the students were able to retain the 

words of the poem quickly and emphasize the rhyming words as they sang the tune. 

 Row, row, row you boat. 

 gently down the creak. 

 You might get you bottom wet 

 if you spring a leak. 

 

 Row, row, row you boat, 

 gently ‗round the lake. 

 Don‘t stand up and rock the boat. 

 That‘s a big mistake 

 

 Row, row, row, you boat, 

 gently down the stream, 

 until you hit the waterfall— 

 then you‘ll start to scream.  Aaaiiieee! (Lansky, 2006, p. 29). 
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 The arts enhanced poetry instruction by adding enjoyment to poetry.  Most 

importantly, art, drama, and music added to the students‘ meaning of poems and 

enabled students to express their understanding of poetry through artistic expression.  

The arts helped to foster an environment where all students could participate and 

display their poetic understanding even though they might struggle to do so through 

written or spoken explanation.   

Poetry is Good for All Levels- Everyone Can Be Involved 

 A significant finding is that poetry appears to be beneficial for all levels of 

readers and writers and that well structured activities and discussions can be created to 

involve all learners.  The teacher made the following observation of students during 

poetry time ―Always excited.  When talking, they were talking about poetry.  All 

students are engaged- high interest level from them‖ (Teacher Interview, May 5, 

2011).  I too witnessed students‘ engagement in poetry activities as they shared ideas 

and thoughts about poetry.  While writing poems, they helped each with spelling and 

punctuation. (Field Journal, May 12, 2011).  Opportunities to discuss, share, write, and 

perform poetry in a supportive group setting helped to create a classroom community 

of poetry readers and poetry writers where students at any level could contribute and 

and feel successful. 

Summary 

 The findings presented in this chapter suggest that routine reading of poetry in 

the classroom and at home improved struggling readers‘ reading fluency, and helped 

all students to develop their vocabulary, and deepen their reading comprehension.  
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Poetry also served as a powerful vehicle to increase students‘ writing fluency.  

Struggling writers grew from barely being able to write a sentence to writing poetry 

responses with clearer sentence structure and with more details.  Exposure to the 

descriptive language and imagery in poetry served as inspiration and as models to 

students as they crafted their own poems.  They often emulated poetic elements and 

formats from poems they enjoyed.   

 In this class, the teacher, the parents and I observed a boost in confidence and 

increased motivation in students who were, at the beginning of second grade, reluctant 

or struggling readers and writers.  Struggling readers were eager to read their poem to 

someone because they wanted to show how well they read.  Students themselves 

reported that ―poetry makes you smarter‖ (Student Interview, May 5, 2011), and that 

poetry ―helped them to read better‖ (Student Interview, May 5, 2011).  Students not 

liking to write discovered that they ―liked to write now since being able to write 

poetry‖ (Student Interview, May 5, 2011). 

 Activities involving the arts were used in combination with poetry not only to 

engage the students but it was found that the use of art, drama, and music actually 

helped the students to visualize and understand the poems.   

 Reflecting Maxine Greene‘s work (1995), which suggests the foundational role 

that the arts should play in instruction, it became evident that the arts intermingled 

with poetry along with purposeful activities to share, perform, and write poetry for 

others created learning experiences that enabled all levels of learners to contribute 

successful and not feel segregated for their reading and writing level.  No matter if a 
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student was a struggler or gifted, this study found that poetry is a genre that is inviting 

to all.  Students could experience a poem at their level.  Struggling readers felt success 

at reading a poem fluently out loud and all students could revel in ―figuring out‖ 

poems, learning new words contained in new poems, and most importantly all students 

could simply enjoy poetry for poetry sake.   

 In the following chapter, the results of the study are presented to show an 

overall evaluation of the routine use of poetry in a second grade classroom using 

quantitative data.  A summary of the research is discussed, along with implications for 

preservice teachers and classroom teachers.  Finally a recommendation for future 

research is given. 
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CHAPTER VI 

CONCLUSIONS 

Introduction 

A Poem Is A Little Path  

A poem is a little path 

That leads you through the trees. 

It takes you to the cliffs and shores, 

To anywhere you please. 

Follow it and trust your way 

With mind and heart as one,  

And when the journey's over,  

You'll find you've just begun. 

Ghigna (1999) 

 Second graders in this study experienced a year-long poetic journey. I too 

embarked on this journey with them in the role of poetic tour guide.  As their poetic 

tour guide, my role involved sharing poetry with the students and leading them in 

poetry lessons and activities. I think this role is what Vygotsky‘s role proximal 

development is all about.  Vygotsky believed that when a student is at the zone of 

proximal development for a particular task, providing the appropriate assistance will 

give the student enough of a "boost" to achieve the task.  Once the student, with 

assistance, masters the task, the student will then be able to complete the task again on 

his or her own (McLeod, 2010).  This experience has shown me that with assistance 

and guidance, second graders can acquire an understanding and appreciation for 

poetry.  Even more complex poetry is not beyond their reach. Throughout the year the 

teacher, parents and I observed students grow in their ability to read and make 

meaning of poetry.  They also reached a point where they could create their own 
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poetry.  Reading poetry on a regular basis strengthened their reading and writing skills 

and helped them to become more confident and motivated readers and writers. But 

students did not arrive at this point on their own, it was a collective effort that 

involved  parents listening to their child read their poetry a few minutes each day, the 

teacher reviewing poems with the students daily, and myself introducing students to 

new poems and activities to aid in students comprehension and vocabulary and writing 

development.  Each of us played important roles on the students‘ poetic journey 

modeling and encouraging literate behavior and an appreciation for poetry.   

 Along this journey, I have observed this particular class of second graders as a 

case study using research design based on modified grounded theory (Glaser & 

Strauss, 1967) in which I used qualitative evaluation methods involving field notes, 

samples of students work, and interviews of the class room teacher, parents, and 

students were used in order to explore the possibilities for poetry in a second grade 

classroom. Questions guiding my exploration have included: 

1) What happens to the teacher‘s, students‘ and parents‘ and the researcher‘s 

perceptions regarding the routine use of poetry in the classroom through 

interaction with the Poetry Pals program? 

2)  What characteristics and/or life/literacy connections emerged in students‘ 

work during the the Poetry Pals program? 

3)  In what ways can poetry be used for literacy instruction? 

4) In what ways does the use of poetry influence student literacy motivation? 
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 In this chapter conclusions to these questions based on findings from the study 

are formed, implications for preservice teachers and classroom teachers are 

considered, and an idea for future research is given.   

Conclusions  

 The consistent immersion in poetry reading and writing provided by the Poetry 

Pals program increased students‘ literacy skills and literacy motivation.  One reason 

for this appeared to be their improved fluency levels.  Reminiscent of the work of 

Carver-Sekeres & Gregg (2007), the short length of most poems and the rhyme, and 

repetition found in poetry also allowed the struggling readers in my study to feel 

immediate success at fluent reading after practicing a poem just a few times.  The 

more students practiced reading poems, the better readers they became making reading 

no longer a burdensome process to struggle through.  Another important finding 

within this study is that when students‘ interests are taken into consideration, 

consistent poetry reading increases their enjoyment of reading.  The students shared 

that reading poetry increased their motivation to read and write more.  They also 

expressed that they especially liked the funny poems (Student Interviews, May 5, 

2011).  I found in my search for poems to share with the students that there are a 

plethora of humorous poems available that appeal to young readers from diverse 

backgrounds (see Appendix M).  Humorous poems appealed to the vast majority of 

children because they encompassed common experiences.  Silly poems by Kenn 

Nesbitt, Jeff Foxworthy, Bruce Lansky, and Alan Katz were always favorites among 

these students. 
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 It also appears that students enjoyed reading poetry because they found they 

could connect poems to their own lives and interests. Texts to self connections were 

commonly found in the students‘ poetry reflections.  In review of the students‘ poetry 

reflections, I found when responding to poetry students would explain how the poem 

connected to them.  This occurred even when they were not prompted to do so.  For 

example, when reading a poem about a turtle, one little boy wrote that he liked the 

poem because he had found two turtles at the town‘s aquatic center.  Students who 

make connections while reading are better able to understand the text they are reading.  

It is important for students to draw on their prior knowledge and experiences to 

connect with the text.  Students are thinking when they are connecting, which makes 

them more engaged in the reading experience. 

  Additional evidence regarding the important role that self or identity plays in 

reading instruction can be gleaned from the topics that students selected for their 

writing assignments. The writing activities in Poetry Pals were designed to encourage 

students to write from their perspectives and interests.  Students wrote haikus to 

describe activities boys and girls enjoy for each season of the year. They also wrote 

poems with similes that described what they saw at recess, wrote about their favorite 

color, as well as favorite animals that live on the Texas plains and Texas gulf coast.  

These poetry writing activities allowed for the students to express themselves 

creatively.  Reflecting the work of Routman (2000), students within this study 

reflected the notion that writing poems is enjoyable for students who are reluctant to 

write because poetry is free of most constraints typical of writing assignments.    
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   In addition, this study shed light on the reality that poetry is meant to be shared 

and that it is important to remember this characteristic purpose in classroom 

instruction.  The teacher and I noticed the joy students expressed during poetry 

performances for their parents and partnering with Texas Tech to read poems for blind 

children (Field Journal, March 10, April 7, & May 5, 2011). Giving students 

opportunities to read and write for others naturally increases their motivation to read 

with expression and write creatively.  Sharing opportunities allowed for all students to 

shine as they grew in confidence in their reading and writing ability.   

 Another confidence boost for students is that high readers and lower readers 

alike can enjoy the same poem and participate in poetic discussions and activities.  

This study found that consistent use of poetry in literacy instruction helped students of 

all levels.  Much like the work of Wilfong (2008) and Sekeres and Gregg (2007), 

poetry lessons and discussions of poetry helped all students to acquire new vocabulary 

and increase comprehension skills.  Overtime students‘ ability to understand more 

complex poetry and poetry images improved.  As a class the students often read poems 

that used figurative language.  This exposure to rich, descriptive poetry helped 

students to become better writers because they emulated the descriptive style of the 

poems they had read and used words found in poetry in their own writing.  One 

mother noticed that her sons were becoming more descriptive in speech as well as 

writing which she credited to reading poetry.  As noted earlier, the mother of the twin 

boys stated ―They better understand sentence structure.  They use more descriptive 
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words.  Their sentences are more complex and descriptive in their writing and talking‖ 

(Parent Interview, May 5, 2011).    

   This study also revealed that consistent interaction with poetry not only 

expanded young students‘ abilities to express themselves linguistically, but to also 

produce more imaginative thought through language.  A wonderful example of 

students‘ expression of imaginative thought can be seen in the following poem.  In the 

poem two students described a tree as a perfect three story house for animals with a 

bird‘s nest on top, space for bees and flies in the middle, and a bunny shelter on the 

bottom.   
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  It appeared that the children‘s improvement in terms of imaginative written 

expression was due, in part, to the fact that they had a new habit of recognizing beauty 

in their own lives, whether they noticed a little yellow bloom on a weed growing on a 

parched playground and wrote a poem about it, or learned about a blue crab or pink 

spoon bill on the Texas coast and wrote descriptive poems about them, I noted that 

poetry helped students to observe beauty in things of nature--even weeds (Field 

Journal, May 12, 2011).  For example a pair of students wrote the following in their 

description of a picture of a dandelion on the playground. 
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 Two other girls made the observation that bind weed blooms on the 

playground looked like popcorn popping.  I think every farmer in West Texas who has 

battled bind weed in their fields would agree with their description. 
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 Increased imaginative expression could perhaps be contributed to including the 

arts with poetry instruction. An important finding revealed in this study is that the 

students enjoyed the arts with poetry and activities that allowed the students to express 

their understanding of poetry through artistic expression helped the students to connect 

to and make meaning from the poems.  Singing poems and clapping to poems helped 

students to recognize rhyme patterns and poetic beat.  Acting out poems helped 

students to understand what was happening in the poem and make sense of complex 

images.  Students and parents alike noted that students enjoyed illustrating the poems 

and the artistic expression involved as part of the poetry lessons (Student Interviews, 

May 5, 2011, & Parent Interviews, May 5, 2011).  The drawing and painting allowed 

students who might struggle to express their understandings of a poem in writing to 

show their comprehension of a poem through the detail portrayed in their poetry 

illustrations.  Overall, the arts helped to create an environment where everyone could 

participate. 

 Collaborative poetry writing experiences also helped to foster a sense of 

community and helped students to become more confident writers because they had 

support from the friend sitting next to them. Working together in small groups, I 

witnessed students helping each other by offering suggestions and by telling their 

neighbor how to spell a word.  A significant finding in this study is how poetry can be 

used to foster a classroom community.  During this study poetry and poetry activities 

involved all learners and through this process students formed a supportive community 

of poetry readers and writers.   
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  The teacher‘s, parents‘, and students‘ perceptions regarding the routine use of 

poetry in the classroom through the interaction with Poetry Pals program was positive.  

The teacher reported that she would continue with the regular use of poetry and the 

Poetry Pals program next year (Teacher Interview, May 5, 2011).  Perhaps the 

strongest endorsement for use of poetry for literacy instruction is that one mother 

reported that ―I would hope that every early reader gets this‖ (Parent Interviews, May 

5, 2011).   

Implications 

 Preparing Preservice Teachers  

 Some teachers lack confidence or do not know where to start when it comes to 

teaching poetry, especially to elementary children (Perfect, 1999, Parr & Campbell, 

2006).  Preservice elementary teachers should learn about and receive instruction in 

how to incorporate poetry into their future classrooms.  They should also have 

opportunities to develop reading and writing activities using poetry and spend time 

working with children using poetry.  This would allow the preservice teachers to 

observe first hand the benefits of poetry for literacy instruction.  Professional 

development opportunities for current classroom teachers that explain and model 

poetry instruction, give ideas for fun poetry activities, and provide helpful poetry 

resources would also be beneficial and perhaps inspire teachers to give poetry a try in 

their classrooms. 
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 Classroom Teachers 

 Teachers should not feel intimated to incorporate poetry into an elementary 

classroom.  Initiating poetry activities can be fun and easy.  Incorporating the arts with 

poetry helped the students to visualize and understand the meaning of the poems.  

They also enjoyed the opportunity to show their poetic understanding and expression 

through art.   

 There are many children‘s poetry books, poetry anthologies, and websites 

available for teachers to find poems that their students will enjoy (see Appendix M).  

There are also many poems that can easily be intermingled into content areas such as 

science and social studies to use for review or to provide a deeper connection to or 

understanding of a concept (see Appendix M). 

  Teachers will find that the introduction of poetry into their classroom routines 

and curriculum to be worthwhile and that the students will benefit from it.  The 

findings in this study suggest that poetry connects reading and writing and develops 

vocabulary.  Repeated reading of poetry increases student fluency and ability to read 

with expression.  Through reading and writing of poetry, students become more 

confident in their abilities and therefore motivated to read and write more.  They 

became excited for opportunities to read and write poems for a purpose such as in 

reading poems on tape for the blind, poetry performances for their parents, and 

working collaboratively to write class books showcasing their poetry writing.   
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Future Research 

 This study and other research have suggested that poetry can be a beneficial 

vehicle to serve struggling elementary-age readers and writers.  Research into poetry 

should be expanded to see if it could also prove beneficial in improving the literacy 

skills and confidence of struggling readers and writers in middle school and high 

school.  Poetry is a genre that touches all ages.  I believe that adolescents would enjoy 

reading and writing poetry as much as the second graders if the genre was presented to 

them in enjoyable non-threatening way.  

Summary 

 Working with this second grade class has been a rewarding experience.  I 

became very attached to my second grade Poetry Pals during this study and looked 

forward to our poetry time each week.  Through this study I observed that poetry is 

meant to be enjoyed and that there are many fun possibilities for poetry in an 

elementary classroom.  It is a genre that students connect with and can experience 

success in their reading and writing of poetry.  In this second grade class, the teacher, 

parents, and I have seen reluctant and low readers and writers gain self confidence in 

their reading and writing abilities.  Students at all levels were able to participate in the 

poetry activities and all students had experiences to shine as writers and readers of 

poetry.  Second graders can acquire appreciation for poetic expression.  Sometimes in 

education, we focus on filling students‘ minds with facts and knowledge.  Teaching 

poetry is different, because poetry does not only ―increase brain power‖, to quote one 

student I interviewed, but poetry also fills the heart of the reader.  It is my hope that 
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these special second graders continue their appreciation of the imagery, humor, and 

beauty of poetry.  Even though my Poetry Pals time with them has come to end, I hope 

that this experience is only the beginning of their poetry journey. 
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Appendix A : Poetry Pals Notebook Cover 

My Poetry Pals 

Notebook  

     
Name: ________ 

2nd grade  
 

 

 

 

 

 

http://www.bing.com/images/search?q=wind+clip+art
http://www.bing.com/images/search?q=frog+on+a+lily+pad+clip+art
http://www.bing.com/images/search?q=sun+clip+art
http://www.bing.com/images/search?q=bubble+gum+clip+art
http://www.bing.com/images/search?q=sledding+clilp+art
http://www.bing.com/images/search?q=dog+clipart
http://www.bing.com/images/search?q=hippopotamus
http://www.bing.com/images/search?q=tree+house+clip+art
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Appendix B:  Poetry Pals Signature Sheet 

Poetry Pals 
Name of student: _______________________ 
Name of Poem: _________________________ 

Signature sheet  
Please listen to me read my poem and sign your name to this sheet as proof that I 
read my poem to you.  I am trying to read my poem to as many adults as possible.  
My signature sheet is due on Thursday, ________.     Need at least five adult 

signatures. 

Signatures: 
 
1._______________           11.________________ 
2._______________     12.________________ 

3._______________  13.________________ 

4._______________  14.________________ 

5.________________  15.________________ 

6.________________  16.________________ 

7._________________ 17.________________ 

8._________________  18.________________ 

9._________________      19.________________ 

10.________________     20._________________   
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Appendix C:  Color Poems 
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Appendix D: Our Recess Book (Students took pictures and wrote poems using similes 

to describe recess from their perspective.) 
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Appendix E:   Girlku Book (Girls wrote haikus about what they enjoy doing during 

the different seasons of the year.  Poems are written from a 2
nd

 grade girl‘s point of 

view.) 

 

Cover Page 
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Appendix F : Guyku Book (Boys wrote haiku poems about what they enjoy doing 

during the different seasons of the year.  The poems are written from a 2
nd

 grade boys 

point of view.) 

Cover Page 
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Appendix G: Water color painted tree for poem ―When I Climb a Tree‖ and 

description of poem. 
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Appendix H: Invitation to ―The Wild Animal Kingdom Poetry Performance‖  

  
You are cordially invited 

to attend 

Our Poetry Pals Performance  

 Wild Animal Kingdom Poetry  
In honor of Mother‘s Day 

Thursday, May 5
th

 at 2:00 P.M. 

West Central Elementary Library 

Hereford, Texas 
Please RSVP to Mrs. Cathy Vogler at cathyvogler@herefordisd.net  

 Everyone is welcome to attend.  
A Cookie and Punch Reception will follow 

 

 

mailto:cathyvogler@herefordisd.net
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Appendix I:   Sample of program created for the ―Wild Animal Kingdom Poetry 

Performance.‖ 
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Appendix J: The Texas Plains Book (Students wrote a nonfiction book combining 

poetry and facts that they learned about Texas Plains habitat and wildlife.) 

Cover page 
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Appendix K:   Texas Coastlands Book (Students wrote a nonfiction book combining 

poetry and facts they had learned about Texas Coastlands habitat and wildlife.) 

Cover 
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Appendix L:  Poetry Get-Away Pass 

 

 
Poetry Get Away Pass 
 
 

 

 
Poetry Get Away Pass 
 

 

 
Poetry Get Away Pass 
 

 

 
Poetry Get Away Pass 
 

 

 
Poetry Get Away Pass 

 

 
Poetry Get Away Pass 
 

 

 

 

http://www.bing.com/images/search?q=palm+tree+clip+art
http://www.bing.com/images/search?q=palm+tree+clip+art
http://www.bing.com/images/search?q=palm+tree+clip+art
http://www.bing.com/images/search?q=palm+tree+clip+art
http://www.bing.com/images/search?q=palm+tree+clip+art
http://www.bing.com/images/search?q=palm+tree+clip+art
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Appendix M:    

Note:  Many of the suggested poems listed below were used in the study, however, 

one of the biggest dilemmas I had during this study is that there are simply too many 

good poems, and too little time to share them all.  Therefore, I have added some 

additional suggestions that were not used in the study. The anthologies, poetry books, 

and student websites were enjoyed by students in this study.   They are proven top 

picks among these second graders.  However, some of the poetry books suggested for 

content areas were not used in the study because I did not know about them at the time 

or again, time simple got away before I had a chance to share them with the students.  

Many of the poems suggested are used as examples within this dissertation and are 

typed out in full form. 

 

Recommended Poetry Resources 
Anthologies With Beautiful Illustrations. (Anthologies used for selecting poems 

for this study) 
Martin, B (2008). The Bill Martin Jr. big book of poetry. New York: Simon and 

Schuster. 

Kennedy, C. (2005) A Family of poems: My favorite poetry for children. New 

York: Hyperion/Hyperion Books for Children. 

Prelutsky, J. (1997).  The beauty of the beast. New York: Alfred Knopf. 

Prelutsky, J. (1999), The 20
th

 Century Children’s Poetry Treasury. New York:  

Random House.  

Prelutsky, J. (1983). The random house book of poetry for children: A treasury of 

572 poems for today’s child.  New York: Random House.     

Poetry Books These Second Graders Enjoyed 
Elliott, D. (2010). In the wild. Somerville, Massachusetts: Candlewick Press. 

Foxworthy, J. (2008). Dirt on my shirt. New York: Harper Collins. 

Foxworthy, J. (2009). Silly street. New York: Harper Collins. 

George, K. (2005). The great frog race. Chicago, IL:  Houghton Mifflin Court. 

George, K. (2001). Toasting marshmallows: Camping poems. Chicago, IL: 

Houghton Mifflin Court. 

Hopkins, L. (2010). Amazing Faces. Lee & Low Books, Inc 

Katz, A. (2009). Going going gone other silly dilly sports songs. New York:  

Simon and Schuster. 

Lansky, B. (2009). Oh my darling porcupine. Minnetonka, MN: Meadowbrook 

Press. 

Lewis, J.P. (2000). Doodle dandies. New York: Simon and Schuster. 

Nesbitt, K. (2009). My hippo has the hiccups. Naperville, IL: Sourcebooks Inc.  

Prelutsky, J. (2008). Be glad your nose is on your face and other poems. New 

York: Harper Collins. 

Prelutsky, J. (2000). It’s raining pigs and noodles. New York: Harper Collins.    

Raczka, B. (2010). Guyku: A year of haiku for boys. New York: Hougton Mifflin.  

Sidman, J. (2010). Dark emperor of the night and other poems of the night. New 
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York: Houghton Mifflin. 

Sidman, J. (2005). Song of the water boatman. New York:  Houghton Mifflin. 

Sierra, J. (1998). Antarctic antics: A book of penguin poems. San Diego: Harcourt. 

Silverstein, S. (1985). A light in the attic. New York: Harper Collins. 

Yolan, J. (2000). Color me a rhyme: Nature poems for young people. Homedale, 

PA: Boyds Mills Press. 

Young. J. (2006).  R is for rhyme: A poetry alphabet. Ann Arbor, Michigan: 

Sleeping Bear Press.   

Poetry Websites for Kids 
Read and Listen to Poetry 
George, K. Kristine O’Connell George: Poet, writer, tadpole rancher. 

http://www.kristinegeorge.com/poetry_aloud.html 

Lansky, B. Giggle poetry. http://www.gigglepoetry.com/index.aspx 

Nesbitt, K. Poetry 4 kids. http://www.poetry4kids.com/ 

Prelutsky, J. Jack Prelutsky poems. http://www.jackprelutsky.com/ 

Silverstein, S. Shel Silverstein: The official site for kids. 

http://www.shelsilverstein.com/play.asp 

Write Poetry 
Read, write, think.  Acrostic poem interactive. 

http://www.readwritethink.org/files/resources/interactives/acrostic/ 

Read, write, think. Instant poetry forms. 

http://ettcweb.lr.k12.nj.us/forms/newpoem.htm 

Read, write, think.  Shape poem interactive. 

http://www.readwritethink.org/files/resources/interactives/shape/ 

Raczka, B.  Guyku: The official haiku site for guys headquarters. 

http://hmhbooks.com/guyku/index.html 

Scholastic. Poetry idea engine. 

http://www.teacher.scholastic.com/writewit/poetry/poetry_engine.htm 

Website Resources for Teachers that Provide Ideas for Teaching Poetry to 
Elementary Students 

Colorin Colorado. Introducing and reading poetry with English language learners. 

http://www.colorincolorado.org/article/31169/ 

Lansky, B. Poetry teachers. http://www.poetryteachers.com/ 

National poetry month and the national writing project 

http://www.nwp.org/cs/public/print/resource/2832 

The children’s’ poetry archive. 

http://www.poetryarchive.org/childrensarchive/home.do  

Reading rockets. Reading rockets: National poetry month. 

http://www.readingrockets.org/calendar/poetry/ 

Read, write, think.  April is national poetry month. 

http://www.readwritethink.org/classroom-resources/calendar-activities/april-

national-poetry-month-20478.html  

Vardell, S. Poetry for children.  http://poetryforchildren.blogspot.com/ 

http://www.kristinegeorge.com/poetry_aloud.html
http://www.gigglepoetry.com/index.aspx
http://www.poetry4kids.com/
http://www.jackprelutsky.com/
http://www.shelsilverstein.com/play.asp
http://www.readwritethink.org/files/resources/interactives/acrostic/
http://ettcweb.lr.k12.nj.us/forms/newpoem.htm
http://www.readwritethink.org/files/resources/interactives/shape/
http://hmhbooks.com/guyku/index.html
http://www.teacher.scholastic.com/writewit/poetry/poetry_engine.htm
http://www.colorincolorado.org/article/31169/
http://www.poetryteachers.com/
http://www.nwp.org/cs/public/print/resource/2832
http://www.poetryarchive.org/childrensarchive/home.do
http://www.readingrockets.org/calendar/poetry/
http://www.readwritethink.org/classroom-resources/calendar-activities/april-national-poetry-month-20478.html
http://www.readwritethink.org/classroom-resources/calendar-activities/april-national-poetry-month-20478.html
http://poetryforchildren.blogspot.com/


Texas Tech University, Penny Pollart, December 2011 

209 

 

Book Resources for Teachers that Provide Ideas for Teaching Poetry to 
Elementary Students 
Chatton, B. (2009). Using poetry across the curriculum. Santa Barbra, CA:  ABC-

Clio. 

Heard, G. (1998). Awakening the heart. Portsmouth, NH: Heineman 

Morre, B. & Booth, D. (2004). Poetry please! Sharing poems with children. 

Stenhouse. 

Suggested Poems and Poetry Books to Show Poetry Forms 
Shape Poems and Poems that Illustrate Motion 

Kushan, K. (1972). Tree. In K. Kushan, Any me I want to be (n.p.). New York: 

Harper Collins. 

Lewis, J.P. (2000). Doodle dandies. New York: Simon and Schuster. 
Sidman, J. (2005). Spring splashdown.  In J. Sidman, Song of the water boatman. 

(n.p). New York: Houghton Mifflin. 

Smith, W.J. (1997).  Seal.  In J. Prelutsky (Ed.), The beauty of the beast. (p. 84). 

New York: Alfred Knopf. 

Haiku Poetry 

Raczka, B. (2010). Guyku: A year of haiku for boys. New York: Hougton Mifflin.  

Suggested Poems to Show Poetry Elements 
Alliteration 

Nessbitt, K. Patricia Brought her parakeet. Poems 4 kids. Retrieved from 

 http://www.poetry4kids.com/ 

Tennyson, A. (2005). The eagle. In C. Kennedy(Ed), A family of poems: My 

favorite poetry for children (p.59). New York: Hyperion Books. 

Imagery 

Teasdale, S. (1983).  February Twilight In J. Prelutsky (Ed.), The random house 

book of poetry for children: A treasury of 572 poems for today’s child (p. 39).  New 

York: Random House. 

Young. J. (2006) Hang on. In J. Young, R is for rhyme: A poetry alphabet. (n.p.) 

Ann Arbor, MI: Sleeping Bear Press. 

Metaphor 

Brown, M.W. (2008). Green grass and dandelions. In B. Martin (Ed), The Bill 

Martin Jr. big book of poetry. (p.57). New York: Simon and Schuster. 

Rossetti, C. (2008). Clouds. In B. Martin (Ed), The Bill Martin Jr. big book of 

poetry. (p.30). New York: Simon and Schuster. 

Onomatopoeia 

Brooks, G. Cynthia in the snow. Retrieved from 

http://www.dowlingcentral.com/MrsD/area/literature/Terms/Onomatopoeia.html 

Foxworthy, J. (2008).  Noises. In J. Foxworthy, Dirt on my shirt (n.p). New York: 

Harper Collins. 

Young. J. (2006). The ears of an elephant. In J. Young, R is for rhyme: A poetry 

alphabet. (n.p.) Ann Arbor, MI: Sleeping Bear Press. 

Personification 

http://www.poetry4kids.com/
http://www.dowlingcentral.com/MrsD/area/literature/Terms/Onomatopoeia.html
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Anonymous. (1983). The march wind. In J. Prelutsky (Ed.), The random house 

book of poetry for children: A treasury of 572 poems for today’s child. (p. 41).  

New York: Random House. 

Sandburg, C. (1983). The fog.  In J. Prelutsky (Ed.), The random house book of 

poetry for children: A treasury of 572 poems for today’s child. (p. 96).  New York: 

Random House. 

Rhyme 

Foxworthy, J. (2008).  Making Friends. In J. Foxworthy, Dirt on my shirt (n.p). 

New York: Harper Collins. 

Foxworthy, J. (2008).  What do you see. In J. Foxworthy, Dirt on my shirt (n.p). 

New York: Harper Collins. 

Payne, N. (1983). Bubble gum.  In J. Prelutsky (Ed.), The random house book of 

poetry for children: A treasury of 572 poems for today’s child (p. 106).  New York: 

Random House. 

Rhythm 

Lindsay,V.(2005).The little turtle.  In C. Kennedy (Ed.). A Family of poems: My 

favorite poetry for children (p. 48). New York: Hyperion/Hyperion Books for 

Children. 

Siebert, D. (1983).  Train song. In J. Prelutsky (Ed.), The random house book of 

poetry for children: A treasury of 572 poems for today’s child (p. 222).  New York: 

Random House. 

Suggested Poems and Poetry Books to Help Reinforce Content Area Topics 
Science 
 Animals 

Elliott, D. (2010). In the wild. Somerville, Massachusetts: Candlewick Press. 

George, K. (2004). Humming bird nest. Chicago, IL:  Houghton Mifflin Court. 

Prelutsky, J. (1997).  The beauty of the beast. New York: Alfred Knopf. 

Sidman, J. (2010). Dark emperor of the night and other poems of the might. New 

York: Houghton Mifflin. 

Sierra, J. (1998). Antarctic antics: A book of penguin poems.  San Diego: Harcourt. 

Earth and Space 

Florian, D. (2007). Comets, stars, the moon, and mars. Chicago, IL: Houghton 

Mifflin Court. 

Hughes, L.  Winter moon. Poetry by Langston Hughes. Retrieved from 

http://lheath89.tripod.com/hugheslangston.html 

Seasons 

Lin, G. (2006).  Our seasons. Watertown, MA: Charles Bridge Publishing. 

Trees and Seeds 

Anonymous. The seed. Retrieved from 

http://www.canteach.ca/elementary/songspoems22.html 

Kushan, K. (1972). Tree. In K. Kushan, Any me I want to be (n.p.). New York: 

Harper Collins. 

McCord, D. (1983). Every time I climb a tree. In J. Prelutsky (Ed.), The random 

http://lheath89.tripod.com/hugheslangston.html
http://www.canteach.ca/elementary/songspoems22.html
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house book of poetry for children: A treasury of 572 poems for today’s child. (p. 

119).  New York: Random House. 

Water Areas 

Ryan, P. (2001). Hello Ocean. Watertown, MA: Charlesbridge Publishers. 

Sidman, J. (2005). Song of the water boatman. New York: Houghton Mifflin. 

Social Studies    
Communities 

George, K. (2005). The great frog race. Chicago, IL: Houghton Mifflin Court 

Hopkins, Lee (2008). Subways are people. In B. Martin (Ed), The Bill Martin Jr. 

big book of poetry. (p.71). New York: Simon and Schuster. 

Lee, D. (2008). Skyscraper. In B. Martin (Ed), The Bill Martin Jr. big book of 

poetry. (p.70). New York: 

Simon and Schuster. 

Culture 

Poems for everyone. Colorin Colorado.  

http://www.colorincolorado.org/read/forkids/poetry/ 

Geography and Places 

Foxworthy, J. (2009). Silly street. New York: Harper Collins 

Lewis, J. P (2006). Goodmorn’ ms. America. Grand Rapids, MI: School Specialty 

Publishing.  

Seibert, J. & Siebert D. (2006). Tour America. San Francisco: Chronicles Books. 

History  

Hopkins, L.B. (1994). Hand and hand. American history through poetry. New 

York: Simon and Schuster. 

English Language Arts 
Action Verbs 

Nesbitt, K. My dog plays invisible Frisbee.  Poetry 4 kids. Retrieved from 

 http://www.poetry4kids.com/ 

Nesbitt, K. My hamster has a skateboard. Poetry 4 kids. Retrieved from 

http://www.poetry4kids.com/ 

Contractions 

Nesbitt, K. My elephant is missing. Poetry 4 kids. Retrieved from 

 http://www.poetry4kids.com/ 

 

 

 

 

 

 

 

 

 
 

http://www.colorincolorado.org/read/forkids/poetry/
http://www.poetry4kids.com/
http://www.poetry4kids.com/
http://www.poetry4kids.com/
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Appendix N: Audit Trail 
Table 1 

 

Themes from Descriptions and Responses to Poetry and Illustrations 

 

Descriptions and responses to poetry and illustrations 
Self to text connections 

Length of students descriptions and responses to the poems grew   

Growth in writing ability 

Ability to understand more complex poems grew 

Illustrations became more detailed as poetry became more complex  

Struggling writers understanding of the poems was often seen in their 

illustrations 

 

Table 2 

Themes from Student Poetry Writing Samples 

Student Poetry Writing Samples 
Students often modeled their writing after poems they had read 

Use of  imagery in writing 

Poems reflected students‘ point of view and interests 

 

Table 3 

Themes from Field Journal 

Field 
Journal 

      

Students 
enjoyed and  
took pride in 
sharing poetry 

March 10, 

students enjoyed 

sharing their 
Color poems for 

the parent 
performance 

today. 

April 7, 

students 

received their 
poem (s) to 

read for the 
blind children 

in partnership 

with Texas 
Tech.  They 

are excited for 

the project. 

May 5, today 

was the 

Mother‘s Day 
performance.  

Many parents 
and grandparent 

came.  The kids 

were so excited 
to read their 

poems in a 

microphone. 

   

Improvement in  
reading fluency 

Feb. 10 I think 
they are showing 

improvement in 

fluency 

March 10, 
talked to 

mother after  

Color Poetry 
performance 

and she told 

me  how much 
the poetry has 

March 31, I am 
noticing 

Paylynn‘s 

fluency improve. 

May 19, 
Shelly has 

improved in 

fluency.  I 
listened to 

her read 

today and I 
couldn‘t help 

May 20 
Mrs. 

Vogler said 

―This has 
proven to 

me that a 

few 
minutes a 
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helped her 

sons in 
fluency and 

reading 

motivation 

but feel proud 

for her. 

day of 

reading 
poetry with 

a child can 

do wonders 
to improve 

a child‘s 

reading.‖ 

Vocabulary 
development  

Feb 10 we 
discussed the 

term twilight for 

the poem 
―February 

Twilight‖ 

Feb 17, We 
read ―Patricia 

Brought a 

Parakeet‖ 
student 

learned what a 

guppy, 
salamander 

and a ferret 

was.  They 
labeled 

illustrations. 

March 24, 
Talked about 

Word ―flake‖ 

today in Spider 
poem.  Flake is 

also used to 

describe things 
other than snow.   

March 31 
Brian was 

highlighting 

Rhyming 
words in his 

poetry 

notebook 
today.  He 

told me likes 

finding the 
rhyming 

words 

April 7 
Students 

are  

learning 
new words 

and vocab. 

through 
poetry.  

They ask 

what words 
mean and 

see how it 

relates to 
the poem. 

April 15th 
The Tigers 

Who Eat 

Spaghetti 
poem had 

great vocab. 

words like 
omnivorous, 

incisors, and 

demeanor 

Comprehension 
of more complex 
poetry 

May 19, students 

are able to 
understand more 

complex 

imagery.  We 
read 

―Dandelions‖ 

and ―Clouds.‖  
They were able 

to understand the 

use of metaphor 
in both poems. 

May 12, 

students are 
noticing the 

beauty in 

nature and it is 
reflected in 

their writing. 

    

Improved 
confidence 
 

May 5 Today 

two parents told 
me how much 

their children had 

enjoyed the 
poetry activities, 

and how they 

seen improved 
confidence 

toward reading 

and writing in 
their children. 

May 5 in 

interviews 
today I kept 

hearing 

improved 
confidence in 

reading and 

writing as a 
common 

theme. 

    

Funny poems  
were always a 
hit  

Feb. 3 students 

enjoyed My 

Elephant is 
missing 

April 15, 

students 

enjoyed 
Tigers Who 

Eat Spaghetti 

poem.   

May 5, Today a 

common theme I 

keep hearing 
funny poems 

motivated 

student to want 
to read them 

over and over. 

May 20 

students like 

Bruce Lansky 
silly song 

poems. 

  

Students 
enjoyed the arts 
(art, drama, 
photography, 
music) 
intermingled 
within the 
poetry activities. 

Feb 10 impressed 
with students 

illustrations of 

―When‖ and 
―February 

Twilight‖- they 

did a really nice 
job. 

Feb. 17th 
Seeing a lot of 

detail in 

illustrations 
and students 

are labeling 

illustrations. 

Feb 24 students 
enjoyed acting 

out Tree poem 

and painting 
trees 

March 24th 
students acted 

out the spider 

poems today 
and enjoyed 

making 

sounds and 
dramatic role 

play to act 

out sounds 
such as 

clapping 

March 31st 
students‘ 

illustrations 

in their 
Gulf Coast 

books were 

fabulous.   
March 31 

Students 

enjoyed 
acting out 

the poem 

May 19, 
students 

acted out the 

―Eagle‖ 
poem and it 

helped them 

imagine the 
claw looking 

like a hand. 
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hands for the 

poem ―Splish 
Splash‖ and 

snapping 

fingers for 
clicking. 

―Hiccup 

cure‖ 

Poetry can be 
interwoven into 
other content 
areas 

Feb 3 poem used 

for contractions. 

March 3 

students made 

crocodile mini 
flip books and 

used facts 

found in the 
―Crocodiles 

and 

Alligators‖ 
poem to make 

their book 

March10 

students began 

making group 
Big books about 

the Gulf coast 

habitat. 

   

Students were 
motivated and 
excited about 
making the class 
books  

March 10 
Students were 

excited to make 

Gulf Coast book.  
I assigned each 

student an animal 

to research.  
Students love 

this! 

March 24 
Today I 

worked with 

students on 
writing their 

Gulf Coast 

Big Book, 
they are so 

excited to 

write ―By___ 
at the end of 

their writing. 

April 7, students 
were excited to 

begin their book 

about the Texas 
Plains.  They 

gathered facts 

today. 

April 28, 
Today was 

one of the 

funniest days 
we had in 

Poetry Pals.  

Student loved 
making their 

Girlku and 

Guyku poetry 
books.  Mrs 

Vogler 

reported that 
the boys were 

so excited 

and loud.  
Determined 

to make a 

better book 
than the girls.  

I worked with 

the girls and 
they were so 

excited too. 

 
May 19, I 

worked with 

the boys 
today on their 

Guyku book.  

They are so 
good at 

counting 

syllables and 

had such a 

fun time. 

May 12 
students 

enjoyed 

making 
―Our 

Recess‖ 

picture 
perfect 

poetry book 

today.  The 
students 

enjoyed the 

experience. 

 

Students 
modeled writing 
after poems they 
read 

March 10 
students read 

poems they had 

written and 
modeled after 

Jan Yolen‘s 

poetry book 
―Color Me  a 

Poem.‖ 

March 24  
Students are 

modeling the 

format and 
style of poems 

of  Joyce 

Sidman‘s 
―Dark 

Emperor‖ 

book and her 
―Song of the 

Water 

boatman book. 

April 1, Today 
students finished 

writing their 

poems for Texas 
Habitat book.  

They have 

incorporated 
onomatopoeia, 

alliteration, and 

metaphors into 
their poetry. 

April 28 

students 

wrote haiku 

books 
modeled after 

the 

―Guyku‖poet
ry book we 

read in class. 
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Students 
enjoyed 
celebrating 
poems and 
incentives 

Feb 10 brought in 

Recess Peanut 
butter cups for  

kids for 

Valentines day. 

April  21  

Students 
enjoyed 

Spaghetti 

party. 

    

Don’t 

underestimate 
second graders’ 

ability 

Feb 10 Surprised 
by Raeylynn‘s 

response to 

―When‖ 

     

Importance of 
parent support 
and interest 

Feb 10 parents 

make sure 

students 
complete 

signature sheets 

is important 

March 10, 

Mrs Vogler 

and I are 
really begun 

to see progress 

in students 
who 

consistently 

turn in poetry 
signature 

sheets.  Parent 

participation 
is the key we 

belive. 

March 24 

Mckinley‘s 

mom came to 
watch, she is 

interested in the 

Poetry Pals 
program 

March 31 

Paylynn‘s 

mom came to 
watch today.   

She likes the 

program and 
said that 

Paylynn 

loves 
practicing the 

poems. 

May 19, 

Mrs. 

Vogler told 
me Shelly‘s 

dad is 

interested 
in the 

program 

and he said 
it is helping 

Shelly.   

 

Poetry can help 
build classroom 
community 

April 7 students 

helped each other 
find facts to 

include in their 
poetry book 

about Texas 

Plains. 

April 28,  

Today was 
one of the 

funnest days 
we had in 

Poetry Pals.  

Student loved 
making their 

the Girlku and 

Guyku  poetry 
books.  Mrs 

Vogler 

reported that 
the boys were 

so excited and 

loud.  
Determined to 

make a better 

book than the 
girls.  I 

worked with 

the girls and 
they were so 

excited too. 

May 12, I 

witnessed 
students sharing 

ideas, thoughts, 
as they wrote.  

They helped 

each other with 
spelling and 

punctuation.  

They were a 
little loud today, 

but it was 

because they 
were excited and 

talking about 

their poems.  A 
lot of 

cooperation 

shown today. 

May 20, 

Students 
made map of 

Silly Street 
poems.  They 

were so 

proud of the 
end product; 

we hung the 

map up in the 
room. 
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Table 4 

Transcribed Student Interviews 

Student 
interviews 

Student #1(boy, 

Caucasian, gifted 

and talented 

higher reader/ 

but was a 

reluctant writer.  

Motivation to 

write grew. 

Student 

#2(boy, 

twin 

Caucasian, 

average, 

but 

reluctant 

reader/ 

writer at 

the 

beginning 

of the year.  

Teacher 

considered 

him high 

end of the 

year 

Student 

#3( boy, Hispanic, 

gifted and 

talented, was 

considered high 

reader, but 

reluctant reader 

and writer at the 

beginning of the 

year.  Mom is a 

first grade teacher 

in the school 

where the study 

took place.  He 

became more self 

motivated to read 

and write as the 

year progressed. 

Student 

#4(girl, 

Caucasian 

struggling 

and 

reluctant 

reader and 

writer at 

the 

beginning 

of the 

year.  Had 

mad some 

progress, 

but still 

consid-

ered 

struggling 

Student 

#5(boy 

Caucasi

an twin, 

struggli

ng and 

reluctan

t reader 

and 

writer at 

the 

beginni

ng of 

the 

year. 

Conside

red 

middle 

by end 

of the 

year. 

Studen

t 

#6 

(girl, 

Cauc-

asian 

aver-

age 

reader/ 

writer 

Question 

#1 

Do you 

like to 

read? 

Yes Yes Yes Yes Yes Yes 

Question 

#2 

Do you 

like to 

write? 

No. But I kind of 

do now.  I like 

writing poems. 

Yes Yes Yes Yes Yes 

Question 

#3 

Did you 

always 

like to 

read and 

write? 

Yes, I have 

always liked to 

read.  Just started 

liking writing 

since being able 

to write poems. 

No.  

Mainly at 

this year 

started to. 

Yes Yip No, that 

changed 

when 

we 

started 

Poetry 

Pals 

Yes 

Question 

#4 

What did 

you enjoy 

most in 

Poetry 

Pals? 

Drawing the 

pictures of the 

poems. 

Reading all 

the poems 

and getting 

signatures.  

The Gulf 

Coast 

book. 

The detail in the 

writing.  How the 

poem makes so 

much sense and 

has a lot of 

beautiful words. 

Winning 

books on 

the poetry.  

I loved it 

when did 

the 

painting 

of the 

trees. 

Finding 

rhyming 

words 

Drawi

ng 

illustra

-tions 

and 

readin

g the 

poems 

before 

we 
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started. 

 

Writin

g 

Girlku 

Question 

#5 

What were 

some of 

your 

favorite 

poems?  

Why were 

they your 

favorites? 

My Hippo Has 

the Hiccups and 

My Hamster 

Rides a 

Skateboard 

 

They were 

funny. 

 

Bubble 

Gum- it 

was short. 

 

Dirt on my 

Shirt- he 

gets dirty 

and stuff 

Very Boring Day- 

it had a lot of 

imagination inside 

of the poem and if 

you wanted to 

draw a picture of 

the poem you can 

can think of all 

the details in the 

poem. 

 

Patricia Brought 

her Parakeet-  it 

acts like students 

are going wild 

because of a break 

out of the animals.  

There is a lot of 

action in the 

poem. 

 

The Tiger- makes 

you think of how 

the tiger has to 

live in the rain 

forest area.  The 

star in the poem 

also acts as a 

character.  It is 

also good because 

it makes you think 

people are saying 

the words a long 

with you in the 

poem.  The writer 

writes about both 

the tiger and star. 

Dirt on 

My Shirt 

and My 

Hippo 

Has the 

Hiccups 

because 

they were 

funny. 

 

Butter-

mints -  

Because 

you 

brought us 

buttermint

s 

The 

Tree 

House 

poem 

by Jeff 

Foxwort

hy.  

Because 

I like 

trees 

and 

clubs.  

My dad 

built me 

a tree 

house. 

 

My 

Invisibl

e Dog- 

because 

I like 

dogs 

Spring 

Splash 

Down- 

becaus

e it 

shaped 

down 

like a 

duck 

jumpin

g 

down 

from a 

tree. 

 

The 

tree 

one 

where 

it 

looked 

like a 

tree. 

Question 

#6 

Do you 

like to 

read 

poetry? 

Why or 

why not? 

Yes.  Because 

poems rhyme 

and they are 

funny. 

Yes, it is 

fun.  You 

get to read 

funny 

poems. 

Yes, because it 

has a lot of 

description.  It all 

adds up from each 

stanza- just like a 

story. 

Yes, it 

makes 

your brain 

good 

when you 

read 

poetry and 

makes it 

easier to 

read 

books 

Yes, 

because 

I like to 

read 

rhyming 

words. 

Yes, 

becaus

e it 

helps 

you 

get 

smart 

from 

readin

g 

poems 
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over 

again. 

Question 

#7 

Tell me 

about a 

poem that 

you 

wrote? 

The Lightening 

Sea Whelks 

Home.  I 

describe where 

he lives.  I wrote 

it in Haiku. 

Sea Turtle 

Poem.  I 

told the life 

of a sea 

turtle. 

I wrote Red.  It 

talks about red 

things like a 

robin, fire, and 

blood in veins. 

The 

Girlku 

Poem-   

Summer  

picnic- I 

liked 

writing 

haiku. 

The 

Blue 

Crab- It 

describe

s the 

color of 

a blue 

crab‘s 

shell. 

Girlku- 

mine 

was 

about 

rain-

bows 

Question 

#8 

Do you 

like to 

write 

poetry?  

Why or 

why not? 

Yes.  It is fun 

and you get to 

use your own 

imagination. 

Yes, 

because I 

like to 

write now. 

Yes, because it 

has helped me to 

learn to write 

better.  The more 

you write, the 

more you are able 

to write poetry 

and stories. 

Yes, it is 

fun- has 

silly 

words in 

it. 

Yes, it 

is fun to 

make up 

rhyming 

words. 

Yes, 

helps 

us to 

learn 

and 

think 

about 

what 

our 

poems 

are 

about 

and 

what 

to 

write 

about. 

Question 

#9 

How have 

the poetry 

activities 

helped 

you? 

To understand 

bigger words. 

They 

helped me 

read.   

 

I learned 

new words. 

To learn more 

brain power and it 

helps you to learn 

to read a lot 

better.  You have 

to figure things 

out in the poem.  I 

had never 

experienced 

poetry until this 

year.  I didn‘t 

know what a 

haiku was until 

this year.  I wasn‘t 

that smart when I 

was younger.  

Understan

d poetry 

better. 

With 

growth 

in 

reading. 

Learn 

new 

words. 

Feel 

like I 

am a 

better 

reader 

now, I 

like to 

read 

now. 

By 

readin

g it to 

people 

over 

and 

over, 

helped 

me to 

learn 

the 

words 

and 

vocab-

ulary. 

Question#

10 

What do 

you like 

the least 

about 

Poetry 

Pals? 

There really 

wasn‘t anything I 

really didn‘t like.  

I liked all of it. 

Can‘t think 

of 

anything. 

Nothing. Can‘t 

think of 

anything. 

None. No. 
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Table 5 

Transcribed Parent Interviews 

Parent Interviews 
(Parent interviews 1 

and 3 conducted May 

5th. Parent 2 conducted 

May 12th) 

Parent #1(Mother has a 

daughter in the 

classroom who is a 

struggling/reluctant 

reader and writer.) 

Parent #2 (Mother has 

a son who is gifted 

and talented in the 2
nd

 

grade classroom.  He 

read on a higher 

reading level but had 

previously lacked 

motivation to read.)   

Parent #3 (Mother has 

twin boys in the 2
nd

 

grade classroom.  One 

child was considered 

a struggling/reluctant 

reader/writer at the 

beginning of the year 

and the other son was 

considered an 

average/but reluctant 

reader/writer. ) 

Question #1 

What changes if any 

have you observed in 

your child‘s/children‘s 

motivation toward 

reading and writing? 

She is excited about 

Thursdays -the Poetry 

Pals days.  Before 

poetry, at times she 

seemed a little lazy 

about reading. 

He is more self-

motivated to read and 

wants to read on his 

own now. 

I feel like they are 

more confident now- 

reading the poetry has 

improved their 

confidence level.  

Even though they 

might not recognize 

certain vocabulary 

words in the poem, 

they anticipate 

unknown words 

because of the rhythm 

in many of the poems. 

Learning to recognize 

rhyming words helped 

them to anticipate 

other words.   

 

But really the biggest 

changes I have seen 

are motivation and 

confidence.  The two 

go hand in because as 

their confidence in 

reading and writing 

grew, the more 

comfortable they felt 

reading.  I know this 

is due to the poems 

they brought home to 

the practice this year 

and the poetry 

activities. 

 

Question #2 

In what ways if any 

have you seen 

Being able to visualize 

the words in poetry and 

what she is reading.  

He has really liked 

drawing the 

illustrations for the 

They better 

understand sentence 

structure.  Descriptive 
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improvement in your 

child‘s reading and 

writing that can be 

attributed to the use of 

poetry? 

She understands what 

the poems are are about. 

poems.  It has helped 

him to really think 

about what the poems 

were about.   

 

He has enjoyed all the 

activities you have 

done this year. After 

the class spaghetti 

party, he told me that 

we need to go eat at 

the Olive Garden.  He 

would never have 

wanted to to eat there 

before that. 

 

words.  Their 

sentences are more 

complex and 

descriptive in their 

writing and talking.  

The poetry has helped 

them recognize words 

in other writings.   It 

has really helped with 

their fluency.  

Reading doesn‘t 

sound choppy 

anymore.  They have 

speed in reading now.  

 It has helped them 

with intonation in 

their voice and they 

recognize punctuation 

marks like period, 

commas, and 

exclamation marks 

means you read more 

animated.   They 

don‘t sound so 

machine like 

anymore.   

Question #3 

Describe the experience 

you have had reading 

the weekly poems with 

your child/children? 

The experience has been 

pleasant.  Some words 

in the poems she has 

trouble with, so we do 

word association.  She 

gets excited when she 

figures out the meaning 

of a word. 

He enjoys reading and 

writing now and 

enjoys reading the 

poems each week.  He 

calls up his aunts and 

his older sisters to 

read the poems over 

the phone to them.   

 

He has become more 

responsible for 

reading his poem each 

week.  At the 

beginning of the year, 

I would have to 

remind him, now I 

don‘t have to remind 

him and he looks 

forward to reading the 

poem each week. 

 

 

They have called 

grandparents, aunts 

and uncles.  Have 

confidence now 

reading in front of 

others.  They really 

enjoyed the funny or 

silly poems.  The ones 

they liked, they 

wanted to share with 

others.  They would 

memorize the ones 

they really liked. 

Question #4 

What changes would 

you suggest for the 

Poetry Pals Program? 

None None that I can think 

of. 

I would hope that 

every early reader 

gets to do this.   
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Table 6 

Transcribed Classroom Teacher Interview 

Classroom Teacher Interview  

How would you describe the student‘s responses 

to reading and writing lessons, activities, and 

assignments during their involvement in Poetry 

Pals? 

 

They liked the poems.  Most memorized the 

poems they practiced so many times. 

Increased their vocabulary.  It has built their 

fluency.  I would have them read the poem to 

me and informally check their fluency when 

they got a new poem and then have the students 

read it to me again after they had practiced a 

week.  

They enjoy finding the rhyming words.   

In what ways has their involvement influenced 

their reading and writing?  Have you noticed 

anything specific? 

 

To think about what they read.   Increase their 

comprehension.  Improved writing as well. They 

took on new words- saw poetry words in their 

own writing.  Also, writing fluency began 

writing more quickly. 

Describe students‘ behaviors and classroom 

environment during the Poetry Pals instruction. 

 

Always excited.  Enjoyed change of a new 

person in the classroom.  When talking they 

were talking about poetry.  All students 

engaged- high interest level from them. 

 

Students love to share their work.  They are very 

proud when sharing their writing and reading to 

others. 

The activities done in poetry this year have 

given them a purpose for reading and writing. 

What elements of the Poetry Pals program 

experience do you perceive as being most helpful 

for students? 

 

The repetition from the poetry.  Seeing the 

words and recognizing them helped them to 

move into higher level reading books.  It 

increased their sight word recognition. 

 

Used poetry in writing in other areas such as in 

writing sentences using their spelling words. I 

had them write a sentence using spelling words 

but also write the sentence with alliteration or 

onomatopoeia included. 

What changes would you suggest for the Poetry 

Pals Program? 

 

I will use the program next year.  Sometimes 

students didn‘t get the deeper meaning of the 

poems- but I know they will get it latter in life.  

Make sure parents know they don‘t have to have 

20 different adults listen to child read the poem, 

just that the child has to have at least read the 

poem at least five times to an adult.   Some 

parents didn‘t know that their child could read 

the poem more than once to them and they could 
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sign the sheet each time the child read the poem 

to them.   

 

Parent support is very important.  The students 

whose parents made sure the students got their 

signatures for reading poems each week showed 

great improvement. 

 

 Overlapping Themes from Interviews 

  Following is a table that shows the comparison overlapping themes that 

emerged in the student, parent, and classroom teacher interviews. 

Table 7 

Theme Students Parents Teacher 
Excitement and 

engagement in 

Poetry Pals days, 

enjoyed Poetry Pals 

activities 

 Parent 1, 2 Teacher 

Comprehension 

skills increased- 

figuring out poems- 

Ability to visualize 

poems and think 

what the poems were 

about 

Student 3, 4, 6 Parent 1, 2 Teacher 

Vocabulary skills 

enhanced-  learning 

new words  

Student 1,2, 5,6 Parent 1, 3 Teacher 

Vocabulary 

improved  in speech- 

used words in poems 

in talking- more 

descriptive speech 

 Parent3 Teacher 

Increased sight word 

recognition 

  Teacher 

Use vocabulary seen 

in poems in their 

writing 

 Parent 3  

Recognizing 

Rhyming words 

Student 1, 5 Parent  3 Teacher 

Motivation to read 

and write increased 

 Parent 1 , 2 , 3  
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Confidence 

increased  in reading 

 Parent 3  

Enjoys reading more 

now and sees 

themselves as a 

better reader  

Student 2, 3, 4, 5 Parent 2  

Enjoys writing more 

now- and sees 

themselves as better 

writer better 

Student 1, 2, 3, 5   

Reading with 

expression 

 Parent 3  

Fluency improved in 

reading 

 Parent 3 Teacher 

Fluency improved in 

writing 

  Teacher 

Better understanding 

of sentence 

structure. 

 Parent 3  

More complex, 

descriptive writing 

 Parent 3  

Recognize 

punctuation 

 Parent  3  

Helped students 

move into higher 

order reading books 

  Teacher 

Liked the use of arts 

and creating the 

illustrations 

Student 1, 4, 6 Parent 2  

Mentioned liking  

funny, silly poems 

  

Student 1, 2, 4 Parent 3  

Memorize poems 

they really like 

 Parent 3 Teacher 

Poetry in the home 

was a worthwhile 

experience- pleasant, 

beneficial – child 

looked forward to it. 

 Parent 1, 2, 3  

Mentioned enjoyed 

getting signatures- 

benefit of the 

signature sheet 

Student 2 Parent 2, 3  
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Reading poems 

repeatedly helped   

Student 6  Teacher 

Poetry helped 

students  to have 

―better brain power- 

get smarter‖ 

Student 3, 4,6   

Continue with the 

program 

  Teacher 

Gives students a 

purpose for reading 

and writing 

  Teacher 

 

Triangulation of Themes 

  Following is a table that depicts the triangulation of themes that emerged in 

this study when themes from Poetry Pals notebook and student writing samples, field 

notes, and interviews were compared. 

Table 8 

Triangulation of Themes 

Themes Poetry Pal 

Notebook- and 

student writing 

of poetry 

Field Journals Interviews 

Excitement and 

Engagement 

 x x 

Confidence  x x 

Motivation  x x 

Comprehension x x x 

Vocabulary x x x 

Fluency  x x 

Reading with 

Expression 

 x x 

Improvement in 

writing 

x x x 

Improvement in 

reading 

 x x 

Visualization of x  x 
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Poems 

Art in Poetry x x x 

Sharing Poetry  x x 

Funny Poems x x x 

Animal Poems  x x 

Self to text 

connections 

x x x 

Modeling their 

poems after 

poems they have 

read 

x x  

Poetry 

celebrations an 

incentives 

 x x 

Poetry in other 

content areas 

 x x 

Purpose  x x 

Parent 

involvement  

 x x 

Good for all 

levels- everyone 

can be involved 

x x x 

 

 

 

 

 

 

 


