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     ABSTRACT 

 The purpose of this study was to investigate the role that music plays in the 

development of a Deaf child's self-concept. In addition, this study examined the 

difference in the perspective of music between Deaf and hearing participants in three 

learning environments:  a School for the Deaf, an Inclusive school with a Deaf education 

program and a Public school without any exposure to Deaf culture. 

 Participants (N = 94) consisted of three analysis groups: the combined group of 

Deaf participants (n = 27), hearing participants in an Inclusive school (n = 30) and 

hearing participants in a Public school (n = 37). Each group was administered two 

surveys. The first survey, titled the Twenty Statements Test (Kuhn & McPartland, 1954), 

asked participants to provide twenty different responses to the question “who am I?;” the 

second survey, titled the Music Is survey (developed by the researcher), asked 

participants to provide ten different responses to the question “what is music?”.  The 

responses in each survey were then coded to evaluate statements that had a positive, 

negative, or neutral connotation.  As well, surveys were qualitatively evaluated to 

investigate references to music in the Twenty Statements Test, references to Deaf identity, 

and other qualitative trends in the data.  

 The results indicated that there were no significant correlations between the tone 

of statements made on the Twenty Statements Test and tone of statements made on the 

Music Is survey for Deaf participants. However, there was a significant moderate 

correlation between positive statements on the Twenty Statements Test and neutral 

statements made on the Music Is survey.  As the mean frequencies of positive self-

concept and neutral music statements seem to align between the Deaf and hearing 
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participants, it is speculated that replicating this study on a larger scale could produce 

similar correlation results for the Deaf participants. It was also found that the frequency 

of participants who made music-related statements was similar between all Deaf and 

hearing groups.  

 As well, results revealed that Deaf participants tended to make significantly more 

neutral statements on the Music Is survey as compared to hearing participants. A 

qualitative investigation into this observation indicates that Deaf participants tended to 

use concrete definitions of music, as compared to hearing participants in the Public 

school that tended to use abstract definitions for music.  It was also found that hearing 

participants in the inclusive environment tended to use more concrete definitions as 

opposed to abstract definitions for music, paralleling the findings of Deaf participants in 

this study.  

 A comparison of Deaf participants from the school for the Deaf and the inclusive 

school revealed a similarity between the mean number of positive, negative, and neutral 

statements made on both the Twenty Statements Test and the Music Is surveys.  While 

27% of Deaf participants at the school for the Deaf referred to Deaf identity, all the Deaf 

participants in the inclusive school made reference to Deaf identity. As well, several 

hearing members of the inclusive class referred to Deaf identity as part of their results.  It 

was concluded that school location and proximity to Deaf peers appeared to have a 

significant impact on the nature of the responses made on both surveys administered, and 

that the quality of Deaf participant definitions of music are far more informative than the 

frequency of positive or neutral comments. The results of the survey demonstrated that 

emerging Deaf identity and music identity are not mutually exclusive.  Future research 
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should consider the examination of these Deaf identity trends on a larger scale, as well as 

investigating the qualitative meaning behind the expressed definitions of music, Deaf 

identity, and the self.    
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     CHAPTER 1  

           INTRODUCTION 

Introduction 

 Over the past few decades, there have been a series of conflicting results in the 

investigation of the role music plays in the lives of Deaf individuals.  Darrow (1993) 

concluded that “music has a role in deaf culture, though it is considerably more limited 

than in the hearing culture.”  Furthermore, Darrow alluded to an environment of 

“ethnocentrism” that has caused the Deaf to discriminate against aural activities such as 

music making. However, several studies since this point seem to suggest that perhaps this 

negative attitude toward Music Is changing within the Deaf community. It has been 

revealed that despite having a different interaction with music as compared to their 

hearing peers, Deaf children and adolescents have begun to respond positively to music 

(Chen-Hafteck, 2011; Nakata et al; 2006; Yennari, 2006). Furthermore, it has even 

become evident that music can play an integral part of a Deaf adult’s life and, in some 

cases, careers (Churchill, 2015). This dichotomy within the Deaf community suggests a 

need to explore what role music currently plays within Deaf culture, and to learn what 

impact this evolving perspective can have on music education. Previous research 

involving Deaf identity and Deaf culture reveals that a person’s relationship with their 

Deaf culture plays a crucial role in the development of positive self-described identity 

and self-esteem (Martinez & Silvestre, 1995; Silvestre, Ramspott, & Pareto, 2007).  

Therefore, in order to understand music within the Deaf community it is imperative to 

examine the relationship between identity and music for a culturally Deaf person.  

 Based on the current research available, there appears to be a small number of 
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studies which examine how enjoyment of Music Is perceived by Deaf individuals (Chen-

Hafteck & Schraer-Joiner, 2011; Darrow, 2006; Nakata et al, 2006; Yennari, 2010).  

There is a smaller group of studies that specifically address music experience and 

perspective from the viewpoint of Deafness as a culture (Churchill, 2016; Darrow, 1993).  

However, no present studies appear to examine the role of music and self-described 

identity within a Deaf population.  Furthermore, there is an absence of studies regarding 

the perspective of Deaf children, specifically those who have a relationship with music 

through school environments.  

 

Purpose Statement 

 It is the purpose of this study to examine how Deaf children view music, and to 

examine how this relationship may impact their self-concept.  By comparing these results 

with the perspectives of hearing peers, one can hope to understand the role of music in 

the life of a Deaf child and to further comprehend the complex issue of Deaf culture 

within the context of a music classroom.  

 

Research Questions 

 1. To what degree does music impact a Deaf child’s expression of his/her own 

 positive or negative self-concept?  

 2. How do these results from Deaf children differ in comparison to hearing 

 children? 

 3. How do these results differ between Deaf participants in a School for the Deaf 

 and Deaf participants in an Inclusive school environment?  
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Definitions of Terms 

Amplitude 

 Within the raw data of this study, many students made reference to the volume of 

music being loud or soft. For the purposes of this study, any reference to music being 

loud or soft by a student is labelled as amplitude.   

 

The Deaf  

 Throughout this study, there will be repeated reference to a cultural group known 

as the Deaf.  Due to the common reference in research literature that does not distinguish 

between Deaf as a culture and deaf as a disability, there can be confusion in regards to 

what the term “Deaf culture” actually means. According to the definition accepted by 

Gallaudet University (Laurent Clerc National Deaf Education Center, 2015), the only 

University for the Deaf in the world, Deaf culture “includes a set of learned behaviors of 

a group of people who are deaf and who have their own language [American Sign 

Language], values, rules, and traditions.” It should be noted that this is not in reference to 

deafness as a disability, but to a fully independent cultural group.  As well, it should be 

noted that to be deaf/hard of hearing does not make one automatically a member of the 

Deaf community. A Deaf person refers to someone who has adopted sign language as 

his/her primary form of communication, and has accepted the values and traditions within 

the Deaf community. Current Deaf scholar and professor, Dr. Bill Vicars, confirmed this 

separation of culture and pathology by explaining that Deaf individuals “are fine to be 

Deaf. If given the chance to become hearing, most of us would choose to remain Deaf” 

(Deaf-Culture Online, 2015).  Therefore, for the purposes of this study any reference to 
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the “Deaf” using a capital letter is meant to indicate the cultural group rather than the 

disability. Furthermore, any reference to the Deaf community will discuss exclusively 

American Deaf culture and does not imply any cultural connection to other Deaf cultures 

from other areas of the world.  

 

Inclusive School 

 In this study, an Inclusive school refers to a school environment that includes both 

Deaf and hearing children in the same music classroom. The Inclusive school in this 

study houses a Deaf education program for Deaf children that promotes the use of 

American Sign Language (ASL) as the primary form of communication, and provides 

ASL translators for students within all classes that have both Deaf and hearing students. 

This school creates a bilingual and bicultural approach to music class for students. 

 

School for the Deaf 

 In this study, a School for the Deaf refers to children’s school that embraces Deaf 

culture and uses American Sign Language as the primary form of communication in the 

classroom. The School for the Deaf in this study educates children between 

prekindergarten through grade twelve, and uses both auditory training classes and music 

classes.  

 

Self-Concept 

 Over the course of this study, there will be many references to the term “self-

concept” in various forms of the definition. One of the earliest references to self-concept 
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insinuated that a participant will define themselves in terms of their role within various 

social environments (Kuhn & McPartland, 1954; McPartland, 1953).  This definition has 

grown to encompass a broader scope using social contexts which include religious 

affiliations, gender roles, and cultural identities (Kuhn, 1960; Watkins et al, 1998; 

Watkins & Gerong, 1997). In studies involving the Deaf, the definition of self-concept 

has referred to a participant’s involvement in either hearing or Deaf culture (Bat-Chava, 

1994; Martinez & Silvestre, 1995; Silvestre, Ramspott & Pareto, 2006).  

 While these responses are certainly of interest, the difficulty with analyzing 

responses that explore these definitions of self-concept is the concern of scorer bias in 

regards to what these responses may mean (Franklin & Kohout, 1971; Wylie, 1971).  

Therefore, a number of studies have revealed that one way to eliminate a biased scorer is 

by simply interpreting self-concept through the varying degrees of self-favorability 

(Gordon, 1968; Spitzer, Stratton, Fitzgerald, & Mach, 1966).  In this study, the reference 

to self-concept is important, not due to its definition per se, but to determine whether the 

participant harbors a positive or negative view of his or herself overall.  Therefore, for the 

purposes of this study, any reference to self-concept will refer exclusively to whether 

participants have a positive or negative view of themselves. 

 

The Role of Music 

 Throughout this study, there will be frequent references to the role music plays in 

the development of a participant’s self-concept. According to previous research, one of 

the most influential factors in an individual’s continued involvement in music activities is 

his/her own perceived “musical self-perception” and self-described ability in those music 
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experiences (Clements, 2002; Demorest, Kelley, & Pfordrescher, 2017). Unfortunately, 

music education has not always been culturally sensitive in its research and presentation 

to members of the Deaf community. One of the most frequent complaints in regards to 

previous research involving music and the Deaf involves the concept of ethnocentrism, or 

“the tendency to judge other cultures by the standards of one’s own” (Darrow, 1993).  

This form of discrimination has led to a misunderstanding of how the Deaf can appreciate 

music, forcing an “audist” perspective of music, or a perspective that forces the Deaf 

participant to adopt a music definition that fits into how Music Is perceived by a hearing 

person. However, allowing the Deaf community to create a definition of music in their 

culture has opened the doors to a more inclusive concept of music within Deaf culture 

(Churchill, 2015).    

 Therefore, it is goal to keep the definition of music open to interpretation by the 

participant in order to allow for a non-audist perspective of music in regards to the Deaf. 

This study will focus exclusively on what relationship a Deaf participant has with music 

by his/her own definition rather than forcing a definition that may ultimately discriminate 

against Deaf culture.  

 

Limitations  

 The present study aimed to examine how Deaf children under the age of twelve 

describe both themselves and music, and to examine any relationships between these two 

self-evaluations.  However, as the participants in question are a part of a protected 

population that also consist of less than 1% the population in the United States 

(Harrington, 2014) it was difficult to accumulate a proportionate number of Deaf children 
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that were eligible to participate in the study.  As well, due to the population in question 

involving minors the researcher was restricted to the child participants who were also 

able to obtain parental permission.  Therefore, analysis and conclusions were limited to 

the number of children who could obtain parental permission in this study.  

 To protect the identities of all participants and their families, there were no 

identifying or demographic information collected from the participants apart from school 

location, grade level, and whether the participant was Deaf of hearing. Participants were 

given labels to make comparisons between their responses on the Twenty Statements Test 

and Music Is survey (see Appendix G for coding system), and were encouraged not to 

write their names on either survey.    
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          CHAPTER II 

         REVIEW OF LITERATURE 

 

Music and the Deaf 

 Previous research involving music and Deaf participants has fallen into three 

distinct categories: skill-based assessment of musical tasks, evaluation of benefits from 

music on non-musical tasks and skills, and participation or perceived musical enjoyment 

of Deaf individuals. The bulk of the research has typically fallen within the former of 

these categories. One of the most common conclusions from this body of research 

includes the findings that individuals who are deaf have demonstrated success in pitch 

identification (Chen et al., 2010; Galvin, Fu, & Shannon, 2009; Gfeller & Lansing, 1991; 

Gfeller & Lansing, 1992; Gfeller et al., 1997; Leal et al., 2009; Looi et al., 2008; Yucel, 

Sennaroglu, & Belgin, 2009), but to a significantly lesser degree compared to hearing 

peers (Darrow, 1987; Gfeller et al., 2002; Hopyan, Gordon, & Papsin, 2013; Looi et al., 

2004; McDermott, 2004).  Similar conclusions have been made regarding melodic 

identification, with Deaf participants being somewhat successful at identifying known 

melodies or melodic contours within a one-octave intervallic range (Fujita & Ito, 1999; 

Gfeller et al., 2002; Looi et al., 2004; McDermott, 2004; Nakata et al., 2005; Stordahl, 

2002; Treheb, Vongpaisal, & Nakata, 2009; Vongpaisal et al., 2004, Vongpaisal, Trehub, 

& Schellenberg, 2016). Although Deaf participants have not demonstrated the same 

degree of success for tonal and melodic musical activities, success in rhythmic tasks have 

been consistently on par with hearing peers in virtually all studies (Darrow, 1979; Galvin, 
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Fu, & Shannon, 2009; Gfeller & Lansing, 1992; Korduba, 1975; Leal et al., 2009; Looi et 

al., 2008; McDermott, 2004; Nakata et al., 2006; Pileigh & Odom, 1972). There have 

been observed correlations between age and musical success in participants who are deaf, 

with the data suggesting that deaf musicians rely predominantly on temporal processing 

skills to identify musical concepts (Chen et al., 2010; Darrow, 1979; Galvin, Fu, & 

Shannon, 2009; Gfeller & Lansing, 1991; Hopyan et al., 2012; Jung et al., 2012; Nakata 

et al., 2006; Pikl, 1997; Rileigh & Odom, 1972). As well, previous musical experiences 

and training has also had contributed to musical success for deaf participants of all ages 

(Chen et al., 2010; Darrow, 2006b; Galvin, Fu, & Shannon, 2009; McDermott, 2004; 

Rochette, 2014; Yucel, Sennarolglu, & Belgin, 2009).   

 Participants who are deaf have shown success in recognizing the emotion, 

referential meaning, and composer intent within various genres of music (Chen-Hafteck 

& Schraer-Joiner, 2011; Darrow, 2006a; Darrow, 2006b; Darrow & Novak, 2007; 

Hopyan, Gordon, & Papsin, 2013; Hopyan et al., 2012; Nakata et al., 2005; Stordahl, 

2002; Vongpaisal et al., 2004; Vongpaisal, Treheb, & Schellenberg, 2016). However, 

these studies have also shown more success with lower sound frequencies (Ford, 1985; 

Hopyan et al., 2012; Gfeller et al, 2002; Vongpaisal, Treheb, & Schellenberg, 2016), the 

use of non-stringed instruments (Darrow, 2006a; Gfeller et al, 2002), and the presence of 

electronic auditory stimulation (Ford, 1985; McDermott, 2004; Pikl, 1997). Finally, 

participants who are deaf seem to have the most success with musical identification 

activities that involve vocal music and verbal cues rather than purely instrumental music 

pieces (Darrow, 1993; Fujita & Ito, 1999; Nakata et al., 2005; Vongpaisal et al., 2004).  

 In addition to the existence of a large amount of literature involving musical skill 
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development for deaf participants, there have been numerous investigations into the 

impact of music instruction on non-musical tasks of this population. For example, several 

researchers have found moderate to strong correlations between music perception and 

speech perception (Gfeller & Lansing, 1992; Gfeller et al., 2002; Leal et al., 2009; 

Nakata et al., 2006; Pikl, 1997; Yucel, Sennaroglu, & Belgin, 2009). As well, the use of a 

habilitation program involving musical instruction has also aided deaf children in the 

improvement of overall auditory skills (Abdi et al., 2001; Rochette, 2014; Yucel et al., 

2009). However, Torppa et al. (2014) found that even unstructured musical engagement 

can help deaf children with skills in “syllabic discernment, vocal frequency 

discrimination, and forward digit span” to the extent that these skills are on par with 

hearing peers of the same age.  

 Finally, there have been several studies that have investigated the relationship a 

Deaf person has with music.  Personal reflections by Deaf participants regarding music 

have been conflicted over the years and present a convoluted understanding of whether 

music provides a positive or negative experience for the Deaf. Several researchers have 

observed positive interactions with musical activities (Chen-Hafteck, 2011; Gfeller et al., 

1999; Nakata et al., 2005; Vongpaisal et al., 2004; Vongpaisal, Treheb, & Schellenberg, 

2016; Yennari, 2010). However, survey and free-form responses to music have typically 

resulted in mostly negative views of music by Deaf participants (Darrow, 1993; Gfeller et 

al., 2003; Paul, 2014b; Stordahl, 2002).  There is a consensus that adults who are 

postlingually deafened are less inclined to enjoy musical activities compared to children 

who are prelingually deafened (Gfeller et al., 2000; Leal et al., 2009; Trehub, Vongpaisal, 

& Nakata, 2009). As well, discrimination of Deaf persons in the media (Darrow, 1999) 



                                                                          Texas Tech University, Jaclyn F. Paul, August 2017 
   

11 
 

and discrimination toward musical capabilities of a Deaf person (Churchill, 2015; 

Darrow, 1993) were contributing factors to negative perceptions of music.   Previous 

family experiences in music contributed to whether a Deaf person had a positive 

relationship with music (Abdi et al., 2001; Churchill, 2015; Darrow, 1993). However, 

only two studies ever specifically asked Deaf individuals regarding their relationship with 

music (Darrow, 1993; Churchill, 2015). Regardless of the positive or negative 

perspectives of music, it has repeatedly been observed that individuals who are deaf do 

continue to engage in both formal and informal musical activities (Chen-Hafteck & 

Schraer-Joiner, 2011; Churchill, 2015; Darrow, 1993; Gfeller et al., 1999; Nakata et al., 

2006; Stordahl, 2002).  

 

Self-Concept with Deaf  

 When examining research within the Deaf community, there has been a strong 

tendency to evaluate the varying definitions of self-concept of participants who identify 

with Deaf culture.  Despite the move toward more inclusive classrooms for Deaf 

students, the research has suggested that Deaf students in inclusive school programs 

indicate significantly lower confidence in their sense of identity and self-concept when 

compared to their Deaf peers within schools for the Deaf (Gen, Goedhart, &Treffers, 

2011; van Gurp, 1997).  To further this viewpoint, studies have even gone as far as to 

suggest that deaf/hard of hearing participants who do not participate or identify with the 

Deaf community can begin to develop negative self-attitudes due to lack of confidence in 

regards to language and culture (Bat-Chava, 1994; Silvestre, Rampott, & Pareto, 2007).  

However, Deaf adolescents that have strong linguistic abilities through American Sign 
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Language have demonstrated overall a more positive self-concept and security of self 

(Martinez & Silvestre, 1995; Silvestre, Rampott, & Pareto, 2007).  In general, the 

research confirms that Deaf individuals who embrace American Sign Language and Deaf 

cultural identity tend to have a more positive self-concept and self-esteem (Gen, 

Goedhart, &Treffers, 2011). 

 

Culture and Self-Concept 

 As the goal of this study will be to recognize Deafness as a culture rather than a 

disability, it is imperative to also examine the available research involving culture and 

self-concept. The examination of the relationship between culture and self-concept has 

been widely explored in academic literature over the past few decades. Researchers have 

repeatedly found a significant difference between the relationship of self-concept and 

culture between North American and non-North American participants (Adams & Kurtis, 

2015; Bochner, 1994; Bond & Cheung, 1983; Cousins, 1989; Dhawan, Roseman, & 

Naidu, 1995; Kashima et al., 1995; Lam et al., 2014; Markus & Kitayama, 1991; 

Thomsen & Fiske, 2007). It has been typically observed that North American participants 

are more inclined to describe their self-concept in individualistic terms, while non-North 

American participants tend to use collectivist or social descriptors for self-concept 

(Adams & Kurtis, 2015; Bond & Cheung, 1983; Choi & Choi, 2002; Cousins, 1989; 

Dhawan, Roseman, & Naidu, 1995; English & Chen, 2011; Kashima et al., 1995; Markus 

& Kitayama, 1991; Mpofy, 1994; Thomsen & Fiske, 2007). As well, there has been a 

positive correlation between one’s self-concept and the perspectives of one’s own 

country of origin reported by numerous researchers (Anderson, 1987; Bochner, 1994; 
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English & Chen, 2007; English & Chen, 2011; Kanagawa, Cross, & Marcus, 2001; 

Lynch, La Guardia, & Ryan, 2009; Mpofy, 1994; Triandia, 1989; Watkins et al., 1998; 

Watkins & Gerong, 1997). Typically there has not been an observed correlation between 

country of origin and positive self-concept or esteem (Crocker & Major, 1989; Kashima 

et al., 1995; Steele, 1997; Watkins et al., 1998), although there have been a few instances 

where a difference in positive self-concept based on culture has been observed  

(Kanagawa, Cross, & Marcus, 2001; Watkins & Gerong, 1997).   

 There have also been numerous studies examining the relationship between 

marginalized and non-marginalized cultures within North America. As is consistent with 

the findings of more globalized studies, participants born in North American were more 

inclined to describe themselves in individualistic terms regardless of cultural affiliation 

(Carpenter & Meade-Pruitt, 2008; Lay & Verkuyten, 1999; McRoy et al., 1982; Naaz, 

2005; Rhee et al., 1995). However, participants of marginalized populations are 

significantly more likely to use social and cultural descriptors of self-concept (Cross, 

1991; English & Chen, 2007; Helms, 1990; Russell, 1998; Tatum, 2003). Furthermore, 

Steck, Heckert, & Heckert (2003) observed that race was significantly more prevalent as 

a self-concept descriptor for African-American participants compared to white 

participants. There have not been any observed correlations between positive or negative 

self-concept or esteem and culture for participants who live in North America (Jacques, 

1977; Lay & Verkuyten, 1999; Steck, Heckert, & Heckert, 2003), but it has been 

observed that school location can have an impact on a person’s positive self-concept and 

perspective of marginalized culture (Cockerham & Blevins, 1976; Steck, Heckert & 

Heckert, 2003).  
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 When examining the specifics of culture and self-concept, Watkins et al. (1998) 

claimed that “the TST [Twenty Statements Test] has been the primary tool used to date to 

probe possible … culture differences in the nature of self-concept.” Its frequent use in the 

examination of culture and identity or self-esteem has been attested to the flexible coding 

format which allows for multiple cross-cultural comparisons (Cousins, 1989), as well as 

the avoidance of cultural bias through an open-ended survey format (Bond & Cheung, 

1983; Carpenter & Meade-Pruitt, 2008; Jacques, 1977).   

 

Creation and Development of the Twenty Statements Test 

 The thought of how to investigate the identity and attitudes of an individual 

stemmed primarily from two research documents created in the early 1950s.  The first by 

Theodore Newcomb (1950) found, through his investigations within a college setting, 

that participants’ personal views of themselves were influenced by their closest social 

groups or definitions. Furthermore, it appeared that even the majority of “individualistic” 

traits were created as a result of the participants’ social definitions. In a second document, 

McPartland (1953) delved further into Newcomb’s idea of self-imposed definitions as a 

means of understanding how a participant views themselves.  McPartland found that all 

the responses involving self-concept provided by participants could be broken down into 

two primary categories. The first category referred to consensual answers, or social and 

cultural definitions that did not require further clarification.  For example, these roles 

include, but are not limited to, identifying oneself within a family dynamic (ex: mother), 

religious institution (ex: Christian), or employment context (ex: doctor). The second 

category referred to subconsensual answers, or personal and individualized responses that 
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would require clarification from the participant. For example, these answers may include 

responses such as “happy,” “nice person,” or “good at sports.”   

 The main issue expressed by both Newcomb and McPartland during their 

investigations was the concern that individuals would express the perspectives that the 

researcher “wanted” rather than their personal perspectives.  As well, it became a concern 

that a test that was too complicated would encourage participants to overanalyze their 

answers and, once again, provide responses that they deemed to be “correct” (Kuhn & 

McPartland, 1954; McPartland, 1953). Therefore, it became imperative to use the 

findings of Newcomb and McPartland to design a research device that was both simple 

and did not suggest a “right” answer.  

 Following several pilot studies, Kuhn and McPartland (1954) experimented with a 

concise research tool that would focus exclusively on the self-attitudes of participants.  

The original survey consisted of twenty blank lines on a plain sheet of paper.  The 

recipients were given the following set of instructions both orally and in writing prior to 

the administration of the test: 

 There are twenty numbered blanks on the page below. Please write twenty 

 answers to the simple question 'Who am I?' in the blanks. Just give twenty 

 different answers to this question. Answer as if you were giving the answers to 

 yourself, not to somebody else. Write the answers in the order that they occur to 

 you. Don't worry about logic or 'importance.' Go along fairly fast, for time is 

 limited. (Kuhn & McPartland, 1954, 69).  

 

The participants were then given a maximum of fifteen minutes to complete the survey, 

using the provided lines to answer the question.  The intention was to keep instructions 

vague so as to not influence the responses of the individuals. The purpose of this test 

would allow individuals to reveal their own perceptions of their identity using their own 
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vocabulary.  

 To determine the attitude of the self, or “self-concept” as it has been defined in 

this literature, Kuhn and McPartland (1954) remained consistent with previous findings 

and identified self-concept as the number of consensual versus subconsensual items on 

the Twenty Statements Test.  The frequency of consensual responses, termed the “locus” 

score, was calculated to determine how often an individual identified themselves through 

social roles as opposed to individual perspectives.   

 Further evaluation of the Twenty Statements Test led Kuhn to believe that deeper 

analysis of the results could provide more thorough evaluations of self.  Kuhn (1960) 

explored dividing the analysis system into five categories that stemmed from the original 

consensual and subconsensual responses: social groups and classifications, ideological 

beliefs, interests, ambitions, and self-evaluations. 

 

Variations of the Twenty Statements Test 

 The choice to use twenty responses in the test was due to the fact that participants 

tended to “exhaust all of the consensual references they would make before they made (if 

at all) any subconsensual ones” (Kuhn, 1960; Kuhn & McPartland, 1954). This initial 

assumption has been proven successful within several studies. Results have confirmed 

that more than twenty responses could produce redundant answers that inaccurately 

influence the analysis while fewer than twenty responses risked some participants never 

being given an opportunity to reach their subconsensual responses (Schwirian, 1964).  

These studies have also confirmed the idea that order of results do not necessarily 

influence a participants’ self-concept being dependent on social or individualistic 
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constructs. While many researchers have opted to search for thorough meanings of self-

concept through frequency of statements related to specific social constructs, many 

researchers have opted to simply determine whether the self-concept of an individual is 

positive or negative (Pourhosein & Larijani, 2011; Roy & MacKay, 2001; Watkins & 

Gerong, 1997). 

 In the initial stages of development, Kuhn and McPartland (1954) recognized two 

methods of evaluating the validity of the Twenty Statements Test: to either examine “the 

logical relatedness of the test with the body of theory on which it rests” (p. 71) or to 

compare the test “through correlation of the results of the test with other (already 

standardized) tests of the problem under investigation.” (p. 71) Since the Twenty 

Statements Test inception, these initial examinations of validity have been widely debated 

to determine the overall importance of the test.  Despite the Twenty Statements Test being 

a widely used research tool in the field of psychology, several studies have found a lack 

of consistency with the test results when compared to results from other self-concept 

assessment tools (Bresnahan et al., 2005; Jackson, 1981, Wylie, 1974).  Franklin & 

Kohout (1971) revealed through their study that the primary reason for this lack of 

consistency was not due to the test itself, but in the coding and analysis process of the 

studies.  By using subjective rather than concrete categories in the analysis, the researcher 

risks invoking a researcher bias that does not truly reflect the view of the self as described 

by the participant. Therefore, it is the coding system rather than the test that is flawed. 

 To overcome this obstacle, Franklin & Kohout (1971) suggested self-coding by 

the participants immediately following the administration of the test.  An alternative 

coding solution can be used by selecting concrete rather than subjective coding 
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categories.  Using concrete categories such as “positive” or “negative” without enforcing 

preconceived categorical definitions has proven effective when evaluating topics such as 

self-described cultural identity (Watkins et al., 1998; Watkins & Gerong, 1997) and 

association with Deaf identity (Martinez & Silvestre, 1995; Silvestre, Ramspott, & 

Pareto, 2007).  As well, despite the wide-spread use of the Twenty Statements Test in 

cultural investigations of self-concept, there is only one recorded use of this survey being 

used to evaluate how music can influence identity (Teko-Ahatefou, 2012). While using 

the previous strategies for validity has allowed the Twenty Statements Test to serve as a 

stand-alone research tool, the combination of the Twenty Statements Test with other 

research tools could help to reveal additional self-concept categories not explored in the 

original test (Grace & Cramer, 2003; Martinez & Silvestre, 2005; Watkins et al., 1998). 

 

Gaps in the Research 

 Despite the research in the area of self-concept and the Deaf population as well as 

the plethora of research involving music and the Deaf in skill-based activities, there 

appears to be limited investigation as to how this pertains to the relationship between a 

Deaf individual and music.  Apart from a few qualitative studies (Churchill; 2015; 

Darrow, 1993), there has been virtually no inquiry into the role that music might play in 

the development of identity of an individual who identifies as part of Deaf culture. 

Furthermore, the two studies referenced here have exclusively evaluated the role of music 

in Deaf identity from the perspective of Deaf adults rather than of Deaf children or 

adolescents.  Therefore, there is a need for a quantitative analysis of how music may or 
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may not influence the evolution of a Deaf child’s self-concept.   
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          CHAPTER III 

      METHODOLOGY 

 

 The Twenty Statements Test has been a widely-documented research tool for 

evaluating the self-concept of an individual, and has been used in the past to interpret the 

complicated subject of self-concept for protected populations such as children and the 

Deaf community.  While the topic of self-concept and the Deaf community has been 

widely explored both through this test and other research tools, there have yet to be any 

studies that examine the role that music can play in the evolution of a Deaf child’s self-

concept. Therefore, it is the purpose of this study to use this research tool to discover 

what role music may or may not play in the formation of a Deaf child’s positive or 

negative self-concept. Using the Twenty Statements Test, as well as a modified version of 

the original test to focus specifically on the participants’ perspective of music, the 

researcher will compare the role of music as conveyed by Deaf and hearing participants 

who have various interactions with Deaf culture.  The study is designed to specifically 

address the following three research questions: 

1. To what degree does music impact a Deaf child’s expression of his/her own 

positive or negative self-concept?  

2. How do these results from Deaf children differ in comparison to hearing 

children? 

3. How do these results differ between Deaf participants in a School for the Deaf 

and Deaf participants in an Inclusive school environment?  
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Participants 

Recruitment of Schools 

 In order to address the research questions involving self-concept and music for 

Deaf and hearing children, the researcher was required to recruit participants from three 

distinct populations: a School for the Deaf, an Inclusive school that housed a Deaf 

education program, and a Public school without exposure to Deaf culture. As some sort 

of exposure to music was imperative to this study, the researcher only contacted schools 

that had a music teacher on faculty and provided music instruction as part of the student 

curriculum. To confirm this variable, the researcher examined the faculty directory for a 

music teacher for each prospective school.  

 As well, since this study was concerned with the self-concept of children who 

identify as culturally Deaf, the School for the Deaf and the Inclusive school environments 

were required to encourage Deaf culture for their students.  As stated by Gallaudet 

University (2015), “American Deaf culture centers on the use of [American Sign 

Language] and identification [as] unity with other people who are Deaf.” Therefore, 

School for the Deaf and Inclusive school selected in this study had to employ the use of 

American Sign Language as the primary language of instruction as indication of support 

for Deaf culture within their institution. To confirm this variable, the researcher read the 

vision statement for each school and discussed teaching formats with the music teacher 

on faculty. 

 Finally, the preference of this study was to use pre-adolescent participants 

between the ages of seven and twelve.  Previous research with the Twenty Statements 

Test has indicated that, regardless of cultural background, responses can be significantly 
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impacted due to identity development during the adolescent years (Kuhn, 1960; 

McPartland, 1953).  These results may provide responses regarding music that are 

predominately influenced by age rather than cultural background. Therefore, age was an 

additional consideration when selecting school locations and participants.  

 Using the above criteria, the researcher recruited schools by contacting the music 

teacher via email from each prospective school that matched the needs of the study (see 

Appendix D).  Through email correspondence with the music teachers at these locations, 

preliminary information was collected to determine whether the schools matched the 

criteria listed above.  To avoid any researcher bias, the music teachers for each 

prospective school also served as the test administrators for their own students.   

 

Student Participants 

 The participants (N = 94) of this study were obtained from the three separate 

elementary school populations listed above. The participants included Deaf students who 

attended a School for the Deaf (n = 23), Deaf students who attended an Inclusive School 

with a Deaf education program (n = 3), hearing students who attended an Inclusive 

School with a Deaf education program (n = 30), and hearing students who attended a 

Public school without a Deaf education program (n = 37). Due to the small sample of 

Deaf participants with permission to participate in the study, the two groups of Deaf 

participants were combined during statistical analysis (n = 27).  The student participants 

ranged between second and seventh grade, with a mean grade level for all participants 

was grade four (M = 3.50, SD = 1.342). The School for the Deaf was located in the 

Northern United States, with the Inclusive school and Public school being located in 
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Texas.  

 In accordance with Texas Tech University IRB regulations for children, Parent 

Consent forms were distributed to all potential participants one week prior to the survey 

administration (See Appendix E). Parents or guardians were required to return a signed 

consent form to the school to allow their child to participate in the study. While all the 

hearing participants returned signed Parent Consent forms to the test administration, it 

was of interest to note that there were six Deaf participants at the School for the Deaf 

whose parents or guardians refused to have their child participate in the study.  

 As well as parental consent, the Texas Tech University IRB regulations also 

dictate that a Child Assent form must be completed by all participants (See Appendix F). 

Immediately prior to the survey administration, the Child Assent forms were distributed 

to all participants and read aloud by the test administrator. Only participants who signed 

the Child Assent forms were permitted to participate in the study. All eligible participants 

regardless of deafness or location agreed to sign the assent forms and participate in the 

study.    

 

Materials  

The Twenty Statements Test  

 The Twenty Statements Test has been widely used throughout various 

psychological studies, with the open-ended nature of the survey being an asset to avoid 

cultural bias that can be present in more structured surveys (Helms, 2010). For the 

present study, the Twenty Statements Test was used in its original format to allow 

participants to record self-descriptions (See Appendix A).  The survey layout consisted of 



                                                                          Texas Tech University, Jaclyn F. Paul, August 2017 
   

24 
 

twenty blank spaces. Using these blank spaces, the participants were instructed to record 

twenty different responses to the simple question “who am I?”.  Participants were 

encouraged to record their answers quickly and sequentially, as well as to refrain from 

duplicating or erasing previous responses (Kuhn & McPartland, 1954).  

 The original survey actively encouraged participants to record their answers 

quickly, and administered the survey within a twelve-minute time frame (Kuhn & 

McPartland, 1954). However, based on the input during a pilot test administration of the 

Twenty Statements Test it was found that participants felt stressed or rushed due to time 

constraints and the original instructions telling participants to “go along fairly fast for 

time is limited” (Kuhn & McPartland, 1954, p. 69).  These concerns during the pilot test 

administration parallel the concerns found in previous research featuring the Twenty 

Statement Tests, indicating that these time restraints can cause stress to the participants 

and impact the positivity of results in the survey (Nudelman, 1973). To rectify this 

problem, the researcher did not impose any time restraints on the survey and reinforced 

the idea that there was no such thing as an incorrect response in this particular survey. To 

reinforce these ideas, the following modified instructions were created to reduce the 

stress in taking the survey and encourage participants to answer honestly: 

 There are twenty blank lines provided on the page below. Please write twenty 

 answers to the simple question “Who am I?” in the blanks. Give twenty different 

 answers to this question. There are no wrong answers in this survey: just try to 

 answer as if you were giving the answers to yourself, not to somebody else.  

 

The instructions were read aloud as well as written at the top of the survey for each group 

of participants.  Deaf participants in the Inclusive classroom and the School for the Deaf 

were also provided with a video that translated these instructions into American Sign 
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Language.  As per the recommendation during previous administrations of the Twenty 

Statements Test for young Deaf populations (Meadow, 1967; Silvestre, Ramspott, & 

Pareto, 2007), all participants were provided with the option of written assistance and 

additional interpretation from the test administrators’ services as needed to complete the 

survey. Participants were encouraged to respond on as many of the twenty blank lines as 

possible, and to turn over their survey upon completion to discourage erasing or changing 

any responses.  

 

The Music Is Survey  

 To specifically examine the participants’ positive or negative perspective of 

music, the researcher also developed a modified version of the Twenty Statements Test 

referred to as the Music Is survey (See Appendix C).  As test fatigue with the Twenty 

Statements Test has been found to potentially impact the responses of participants 

(Schwirian, 1964), the Music Is survey consisted of only ten blank spaces.  These blank 

spaces were each proceeded by the words “Music Is.” Participants were encouraged to 

use these blank spaces to record ten different responses to how they would define music. 

In a similar format as the modifications made in the Twenty Statements Test, there were 

no time restrictions imposed in this administration and participants were informed that 

there are no wrong answers in the survey. The Music Is survey was administered 

immediately following Twenty Statements Test as situational bias and extended time 

between surveys has been shown to potentially influence results in similar survey formats 

(Kanagawa, Cross, & Markus, 2001).  

 In a similar manner as the previous test, the Music Is survey instructions were 
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read aloud and written at the top of the page.  Participants in the Inclusive classroom and 

School for the Deaf were once again provided with a video that contained the instructions 

translated into American Sign Language: 

 There are ten blanks proceeded by the words “Music Is” on the page below. 

 Please write ten answers to the simple question “What is music?” in the blanks. 

 Give ten different answers to this question. Once again, there are no wrong 

 answers: just reply honestly.  

 

Participants were provided with written assistance and additional interpretation services 

as needed to complete the survey.  Participants were also encouraged to reply on as many 

of the ten lines as possible, and to turn over their survey upon completion to discourage 

additional editing of responses. 

 

Procedure  

 The Twenty Statements Test and Music Is surveys were administered both within 

the same thirty-minute class period to all eligible participants.  The surveys were 

administered in intact groups based on the weekly grade-level class times scheduled with 

their respective music teachers.  In the case of the Inclusive school, both Deaf and 

hearing participants completed their surveys during the same class period.   

 The Twenty Statements Test was administered first to all eligible participants. As 

indicated previously, instructions were read aloud by the test administrator and written at 

the top of each survey. In the case of the School for the Deaf and Inclusive School, the 

instructions were also provided in American Sign Language through a pre-recorded video 

provided by the researcher. Participants were asked not write their name on any of the 

surveys to protect the identity of each participant. The test administrator would then 
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allow participants to begin recording their answers, while also providing any additional 

written or interpretation services as requested by each student. Students were instructed 

to flip their survey over when they were finished recording their responses. The survey 

was not timed, and students were permitted to use as much time as they needed to 

complete the survey.  

 When all participants had completed the Twenty Statements Test, the test 

administrator distributed the Music Is survey. Once again, instructions were read aloud 

and written at the top of the survey.  As well, the School for the Deaf and the Inclusive 

School were provided with a video that translated the instructions into American Sign 

Language. While students recorded their responses, the test administrator would continue 

to assist students as needed. When all participants had flipped over their completed Music 

Is survey, the test administrator collected the documents. While no identifying 

information was collected in the Twenty Statements Test and Music Is survey, the 

completed documents were catalogued together to determine any correlation between 

responses on the two tests.  

 

Data Analysis and Coding Process  

 The survey responses for the Twenty Statements Test were coded based on the 

favorability of responses, as has been proven successful in previous studies involving 

self-esteem and self-concept (Nudelmann, 1973; Watkins & Gerong, 1997).  Through this 

analysis system, each individual response was coded as positive, negative, or neutral. In 

the case of the Twenty Statements Test, these responses were coded to consider the tone 

of comments made about the self. For example, responses such as “I am smart” or “I am 
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happy” were coded as positive.  Responses such as “I get in trouble a lot” or “I am not 

nice” were coded as negative.  Finally, responses that did not indicate positive or negative 

connotation, such as “I am a student” or “I have a mother” were coded as neutral. The 

total number positive, negative, and neutral comments were tallied for each participant. A 

full examination of the coding system can be found in Appendix G.  

 A similar coding system was used in the Music Is Survey, with the individual 

responses being coded based on the tone of the statement as it relates to music. For 

example, responses such as “Music Is beautiful” or “music makes me happy” were coded 

as positive. Responses such as “Music Is boring” or “Music Is stupid” were coded as 

negative. Finally, responses without a clear positive or negative connotation, such as 

“Music Is sound” or “Music Is made by composers” were coded as neutral. Like the 

Twenty Statements Test, the total number of positive, negative, and neutral comments 

were once again tallied for each participant.  

 All the coded data was combined into one file using IBM SPSS Statistics (2014) 

by the researcher. The coded data included intervallic data involving the frequency for 

positive, negative, and neutral comments for both the Twenty Statements Test and the 

Music Is survey. As well, this coded data included nominal data for whether the 

participant identified as Deaf, the school location of the participant, whether music was 

mentioned as part of identity, and whether deafness was mentioned as part of identity.   

 

Reliability Testing 

 To evaluate the reliability of the coding system, all participant surveys were 

coded from the Twenty Statements Test and Music Is Survey were initially analyzed and 
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tallied by the researcher.  However, to determine the reliability of the coding system the 

researcher recruited two external reviewers with backgrounds in general education. The 

external reviewers were provided with an instruction sheet that explained the coding 

process for both the Twenty Statements Test and Music Is Surveys, and were asked to 

complete the same analysis independently of the researcher.  The results were then 

calculated through IBM SPSS Statistics (2013) along with the researcher’s coded results 

to test the intraclass correlation coefficient (Fields, 2013) to determine the reliability of 

the coding system and test materials.  Results of the reliability tests are further explored 

in the Results section of this manuscript. 

 

Additional Terms for Consideration in the Surveys 

 While the primary focus of the analysis was designed to evaluate the frequency of 

positive, negative, or neutral comments between the two surveys, it was of interest to the 

researcher as to whether students from any group would reference music as part of their 

identity in the Twenty Statements Test. When considering the pilot study, it was found 

that music could be referenced as an aspect of self-concept for participants. Therefore, 

during the coding process the researcher would highlight any references to music for 

qualitative consideration following statistical analysis.  

 As well, although the formation of a cultural identity specifically as it pertains to 

marginalized cultures typically starts to develop around the early adolescent years 

(Tatum, 2003), it was of interest to the researcher if any participants who were Deaf 

indicated their deafness or Deaf culture as part of their identity from this younger age.  

Therefore, during the coding process the researcher also highlighted any references to 



                                                                          Texas Tech University, Jaclyn F. Paul, August 2017 
   

30 
 

deafness in either the Twenty Statements Test or Music Is survey for further 

consideration.  
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                CHAPTER IV 

        RESULTS 

 The purpose of this study was to examine the relationship between perspective of 

music and self-concept for Deaf participants between the ages of seven and twelve 

(Research Question 1), as well as to examine how this relationship may or may not differ 

when compared to children who are hearing (Research Question 2). While sample size 

was too small to carry out a statistical analysis of the responses of the Deaf participants, 

there was also an examination of the descriptive data between Deaf participants in a 

school for the Deaf and Deaf participants in an inclusive environment (Research Question 

3). Therefore, it is the purpose of this chapter to include the statistical analysis for 

research questions 1 and 2, as well as to record any descriptive differences to address 

research question 3.  

 The study made use of two surveys to examine the perspective of the self and the 

perspective of music as described by the participants.  The perspective of self was 

measured using Kuhn & McPartland’s (1954) free-form psychological survey referred to 

as the Twenty Statements Test. Using a Guttman (1950)-survey style, participants 

provided twenty different responses to the question “who am I.”  The total number of 

positive, negative, and neutral comments made about the self were then tallied for each 

participant. As well, it was recorded whether the participant made any references to 

music or references to Deaf culture within this first survey. 

 The positive or negative self-expression of music was measured using a modified 

version of the Twenty Statements Test adapted by the researcher termed the Music Is 
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survey. In a similar format as the previous survey, participants provided ten different 

responses to the question “what is music.” The total number of positive, negative, and 

neutral comments made regarding music were then tallied for each participant and used 

for analysis. A detailed examination of the coding system for both surveys can be found 

in Appendix G.  

 The dependent variables of the surveys consisted of the results of the Twenty 

Statements Test and Music Is survey, specifically as it pertains to the frequency of 

statements made that were positive, negative, or neutral. The independent variables for 

this survey involved whether the participant identified as hearing or Deaf, as well as the 

resident school location as it relates to Deaf culture. While grade level was recorded for 

test administration purposes, due to the small sample size for Deaf participants this 

information was only used in this study for observational purposes. 

 

Survey Administration and Collection 

 To ensure convenience for all participating schools, the surveys were 

administered by the music teacher on faculty for each respective school. Surveys were 

homogeneously administered to participants by grade level, starting with the Twenty 

Statements Test and concluding with the Music Is survey. In the case of the Inclusive and 

Public school environments, the original hard copy of all surveys and permission forms 

were hand delivered and retrieved by the researcher.  The original hard copies of all 

surveys and permission forms from the school for the Deaf were mailed using US postal 

service due to the location and timeline of the study. All surveys were administered 

between May 8th and May 19th 2017, and were received by the researcher by May 22nd 
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2017.   

 

Sample Division 

 The samples were divided into four categories that corresponded directly with 

their school location as it corresponds with Deaf culture.  These groups consisted of Deaf 

participants at a School for the Deaf (n = 23), Deaf participants at an Inclusive school that 

housed a Deaf education program (n = 4), hearing students at the same Inclusive school 

that housed a Deaf education program (n = 30), and hearing participants from a Public 

school with no association with Deaf culture (n = 37). As the sample size of Deaf 

participants in the Inclusive classroom was too small for statistical analysis, the Deaf 

participants in this sample were combined with the Deaf participants from the School for 

the Deaf for analysis purposes. This resulted in a single group of Deaf participants during 

the analysis process (n = 27).  

 Due to previously observed teaching practices in Inclusive music classrooms that 

involve Deaf children (Paul, 2014a; Paul 2014b), it was assumed that hearing children in 

an inclusive setting might experience and view music differently than hearing children in 

a Public school setting. Therefore, it was deemed necessary to separate hearing 

participants based on location due to their relationship with Deaf culture in a music class 

setting. This resulted in three distinct groups based on location used for statistical 

analysis: Deaf participants, hearing participants in an inclusive setting, and hearing 

participants in Public school without a Deaf program.  

 Since surveys were administered by grade, the researcher was able to obtain grade 

specific information for each participant.  However, at the request of the School for the 
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Deaf no other identifying information was collected from the participants for privacy 

purposes. To protect the anonymity of the children and their families, each participant 

was given a label to correlate results from the Twenty Statements Test and the Music Is 

survey.  

 

Reliability Tests 

Selection of Reviewers 

 In order to test the reliability of both the Twenty Statements Test and Music Is 

survey, the researcher selected two external reviewers to duplicate the coding process and 

test for reliability.  Potential external reviewers were selected from current music 

educators located within the same region as the schools selected for this study. All 

potential external reviewers had a minimum of a bachelor’s degree in either music 

education or general education, a minimum of three years of teaching, and a minimum of 

five years of music training in order to comprehend potential musical terms that may 

arise within the Music Is survey. As well, all potential external reviewers had to be 

willing to commit to a minimum of five hours over the course of a one-week interval to 

properly analyze the results. Prior to the analysis process, each selected reviewer was 

given ten-minute training session to aid in the understanding of the coding process.  Once 

coding results were received, the researcher scheduled a one-hour meeting with each 

reviewer to review the results and clarify any unclear responses. Based on the above 

criteria, two external reviewers were selected and agreed to assist with this study for 

reliability purposes.  
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Inter-Rater Reliability Test 

 To test inter rater reliability using SPSS software, it has been recommended to use 

the intraclass correlation coefficient “to assess the consistency between judges’ ratings of 

a set of objects” as it is considered the most informative reliability test available through 

SPSS software (Fields, 2013, Chapter 17.9.4). Therefore, the coded results from the 

researcher and two external reviewers of the survey were tested for inter rater reliability 

using the intraclass correlation coefficient (ICC) with a 95% confidence interval used for 

each test. The positive comments coded in the Twenty Statements Test were found to be 

reliable, with the average ICC being .931 with 95% confidence interval between .899 and 

.954, F(93, 186) = 15.928, p < .001. Similar levels of reliability were found for negative 

comments [.953 with 95% CI between .933 and .967, F(93,186) = 20.99, p < .001] and 

neutral comments [.881 with 95% CI between .832 and .917, F(93,186) = 8.38, p < .001].  

 Inter rater reliability was also calculated for the Music Is survey, revealing a high 

degree of reliability between reviewers for positive comments with an average ICC of 

.953 and 95% confidence interval between .932 and .968, F(93,186) = 22.998, p < .001.  

Similar reliability results were also found for negative comments [.916, 95% CI between 

.992 and .942, F(93,186) = 11.98, p < .001] and neutral comments [.955, with 95% CI 

between .936 and .969, F(93,186) = 23.54, p < .001]. Overall, there was a strong degree 

of agreement between reviewers which confirmed the reliability of the testing format.  
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Research Question 1: “To what degree does music impact a Deaf child’s expression 

of his/her own positive or negative self-concept?” 

Examination of Descriptive Data 

 To understand the relationship of music and self-concept among Deaf 

participants, it is important to consider the descriptive statistics within this group.    

When analyzing the Twenty Statements Test, the mean number of positive statements 

made by Deaf participants about the self were the most prevalent (�̅� = 10.89, SD = 3.68), 

followed then by the mean number of neutral statements (�̅� = 7.81, SD = 3.92) and then 

mean number of negative statements (�̅� = .93, SD = 7.81). The frequencies of these 

statements are furthered examined in Figure 4.1: 

 

 

  
 Figure 4.1 Frequency of Comments on Twenty Statements Test (Deaf 

 participants) 

  

  

 When examining the Music Is survey, Deaf participants most frequently referred  

 

to music with neutral statements (�̅�  = 6.33, SD = 3.83), followed by positive statements  

 

Positive
55%

Negative
5%

Neutral
40%

Frequency of Comments on
Twenty Statements Test (Deaf participants)

1 2 3
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(�̅� = 3.19, SD = 3.56) and then negative statements (�̅� = .37, SD = .884). The frequencies  

 

of these statements are further explored in Figure 4.2:  

 

 

  

   
  Figure 4.2 Frequency of Comments on Music Is Survey (Deaf   

  participants) 

 

 

 Overall, these results indicate that the largest frequency of items for the Twenty 

Statements Test were positive comments, and the largest frequency of items for the Music 

Is survey were neutral comments when examining the responses of a strictly Deaf 

population. The specific descriptive statistics for both of these surveys are explored in 

more detail in Table 4.1 below: 

 

 

 

 

 

Positive
32%

Negative
4%

Neutral
64%

Frequency of Comments on
Music Is Survey (Deaf participants)

1 2 3
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 Table 4.1 Descriptive Statistics for Deaf Participant Comment Frequencies  

  �̅� SD σ2 

 

 

Twenty Statements 

Test 

Positive 10.89 3.68 13.56 

Negative .93 .781 .610 

Neutral 7.81 3.93 15.39 

 

 

 

Music Is Survey 

Positive 4.77 .30 2.63 

Negative 2.22 .70 2.08 

Neutral 4.94 .49 4.31 

 

 

Correlations between Music and Self-Concept for Deaf Participants 

 A series of Pearson correlation statistical tests were conducted to evaluate the 

correlation of these frequencies expressed in Figures 4.1 and 4.2. Based on the results of 

this study, there was a low positive correlation between positive statements on the Twenty 

Statements Test and neutral statements made on the Music Is survey for Deaf participants, 

r = .08, p = .71. There was a low negative correlation between the positive statements 

made on the Twenty Statements Test and the Music Is Survey for any comments that had 

negative [r = -.06, p = .78] and positive connotation [r = -.163, p = .42].   

 The correlations between negative statements on the Twenty Statements Test to 

other aspects of the Music Is survey were also examined for the Deaf participants. There 
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was a low positive correlation between negative statements on the Twenty Statements 

Test and negative statements on the Music Is survey, r = .21, p = .3. Likewise, there were 

low negative correlations found between the negative statements on the Twenty 

Statements Tests and the Music Is survey for any comments that had positive [r = -.064, p 

= .75] or neutral connotations [r = -.004, p = .98]. Overall, there did not appear to be any 

significant correlations between statements made on the Twenty Statements Test and 

statements made on the Music Is survey.  

  

Research Question 2: How do these results from Deaf children differ in comparison 

to hearing children? 

Examination of Self Concept through the Twenty Statements Test 

 To first understand this research question, it was necessary to address how the 

self-concept results differed between Deaf participants, hearing participants in an 

Inclusive school, and hearing participants in a Public school. To address this concept, the 

researcher focused exclusively on the results from the Twenty Statements Test to consider 

how the school location of the sample populations could influence the number of positive 

or negative comments made in this survey,  

 A one-way ANOVA test was initially conducted to compare the effect of the 

relationship with Deaf culture on the positive comments made on the Twenty Statements 

Test.  The independent variable for school location consisted of three levels: participants 

who were Deaf, hearing participants in an Inclusive school, and hearing participants in a 

Public school. There was a significant effect on school location with positive comments 

in the Twenty Statements Test for the three conditions, F(2,91)=13.87, p < .001]. Post hoc 
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comparisons using the Tukey HSD indicated that the mean score for positive comments 

made by hearing participants at the Inclusive school (�̅� = 7.53, SD = 3.56) was 

significantly lower than the hearing participants in the Public school (�̅� = 12.84, SD = 

4.78) and Deaf participants (�̅� = 10.89, SD = 3.68). There did not appear to be a 

significant difference between positive comments reported from Deaf participants and 

hearing participants in the Public school. The results of this ANOVA analysis are 

depicted in the bar graph below:  
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 Figure 4.3 Mean Positive Comments on Twenty Statements Test 

 

 

 

 A one-way ANOVA was also conducted to examine the effect of school location 

on the number of negative comments made in the Twenty Statements Test. A Levene’s 

test did indicate that the homogeneity of variance was violated.  Therefore the Brown-

Forsythe F-ratio was reported. There was, once again, a significant effect of the school 

location and frequency of negative comments made on the Twenty Statements Test, 

F(2,91) = 3.48, p = .35. A Tukey post hoc test indicated that there was a significant 

difference in the mean negative comments between the Deaf participants (�̅� = .93, SD = 
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.78) and hearing participants in the Inclusive school (�̅� = .27, SD = .79). However, there 

did not appear to be any other significant relationships between the other populations.  

 

Examination of Perception of Music through the Music Is Survey 

 The next point of interest was to examine the difference between the three group 

of participants in regards to the written descriptions of music they provided. To address 

this aspect, the researcher focused specifically on the results of the Music Is survey, and 

differences found between Deaf participants, hearing participants in an Inclusive 

classroom, and hearing participants in a Public school.  

 A one-way ANOVA was conducted to examine the effect of the school location 

on the frequency of positive comments made on the Music Is survey. The Levene’s test 

revealed that the homogeneity of variance had been violated.  Therefore the Brown-

Forsythe F-ration was reported. There was a significant effect reported regarding location 

of participants and frequency of positive comments, F(2,91) = 8.51, p < .001. A Tukey 

post hoc indicated a mean difference between the Deaf participants (�̅� = 3.19, SD = 3.56) 

and hearing participants at the Public school (�̅� = 5.86, SD = 2.43). There were no other 

significant differences reported between the other populations in regards to frequency of 

positive comments in the Music Is Survey. The bar graph in Figure 4.4 further 

demonstrates the results of this ANOVA analysis:  



                                                                          Texas Tech University, Jaclyn F. Paul, August 2017 
   

43 
 

 

 
Figure 4.4 Mean Positive Comments on Music Is survey 

 

 A one-way ANOVA was conducted to determine the effect of location on the 

frequency of neutral comments in the Music Is survey. There was a significant effect on 

location and the frequency of neutral comments made in the survey, F(2,91) = 17.49, p < 

.001. A Tukey post hoc test determined there was a significant difference between the 

mean frequency of neutral comments for Deaf participants (�̅� = 6.33, SD = 3.83) when 

compared to both hearing participants in an Inclusive school (�̅� = 2.63, SD = 2.08) and 

hearing participants in the Public school (�̅� = 2.73, SD = 2.1). There was no significant 
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difference observed between the two hearing populations for neutral comments.  The 

results of this statistical test are represented in Figure 4.5 below:  

 

 
 Figure 4.5 Mean Neutral Comments on Music Is Survey 

 

 Finally, a one-way ANOVA was conducted to determine the effect of location on 

the frequency of negative comments made in the Music Is survey. There were no 

significant effects on frequency of negative comments made in the Music Is survey for 

any of the three groups in this study, F(2,91) = 1.825, p > .05.  
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 Correlations between the Twenty Statements Test and Music Is Survey for Hearing 

Participants 

 Just as the correlations were explored for the Deaf participants, it is important to 

consider any differences in the correlations between the Twenty Statements Test and the 

Music Is survey for the two hearing populations in this study when addressing question 1. 

As had been previously addressed in research question 1, there did not appear to be a 

significant correlation between statements made in the Twenty Statements Test and 

statements made in the Music Is survey for Deaf participants. However, there did appear 

to be some statistically significant correlations found within the hearing populations for 

these comments. There was a moderate positive correlation found between positive 

statements on the Twenty Statements Test and neutral comments on the Music Is survey 

found for both the hearing participants in the Inclusive environment [r = .424, p < .05] 

and in the Public school [r = .341, p < .05]. As well, there was a moderate positive 

correlation found between negative comments on the Twenty Statements Test and 

negative comments on the Music Is survey only within the hearing group within an 

inclusive population, r = .41, p < .05.  

 

Examination of Music References Between Groups 

  The number of participants who used music as a descriptor of their self-concept 

was tallied during the data collection process of this study. An examination of the 

frequencies showed that the total number of participants who made music-related 

comments in the Twenty Statements Test was similar between the Deaf participants (∑ = 

11, SD =.50), hearing participants in the Inclusive school (∑ = 14, SD = .51), and hearing 
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participants in the Public school (∑ = 12, SD = .38). These descriptive statistics are 

further explored in Table 4.2 below: 

 

 Table 4.2 Descriptive Statistics for Music-Related Comments as Part of Self-

 Concept 

 ∑ SD σ2 

Deaf 11 .50 .25 

Hearing in 

Inclusive School 

14 .51 .26 

Hearing in Public 

School 

12 .48 .22 

TOTAL 37 .39 .24 

  

 The frequencies of these statistics also reveal similarities in the percentage of the 

participants who indicate music as a portion of their identity, as music related statements 

were found in the Twenty Statements Test results for 40.7% of Deaf participants, 46.7% 

of hearing participants in the Inclusive school, and 32.4% of hearing participants in the 

Public school.  These findings are visually represented in Figure 4.6, Figure 4.7, and 

Figure 4.8 below:  
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 Figure 4.6 Percentage of Music-Related Statements for Deaf Participants 

 

 

  

 Figure 4.7 Percentage of Music-Related Statements for Hearing Participants in 

 Inclusive School 

  

59.30%

40.70%

Percentage of Music-Related Statements for 
Deaf Participants

No Yes

53.30%
46.70%

Percentage of Music-Related Statements 
for Hearing Participants in Inclusive School

No Yes
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 Figure 4.8 Percentage of Music-Related Statements for Hearing Participants in 

 Public School 

  

Examination of Deaf Culture References Between Groups 

 It was also of interest to examine the number of participants who indicated a 

reference to Deaf culture as part of their identity.  These statements included references 

to Deaf culture included a wide array of statements such as “I am Deaf” to “I use hearing 

aids.” There were two groups in the study that indicated an association with Deaf culture 

as a component of their identity: Deaf participants (∑ = 9, SD = .48), and hearing 

participants within the inclusive environment (∑= 2, SD = .25). There were no observed 

references to Deaf culture within any of the surveys from the hearing participants from 

the Public school without a Deaf education program. These descriptive statistics are 

further explored in Table 4.3: 

67.60%

32.40%

Percentage of Music-Related Statements for
Hearing Participants in Public School

No Yes
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 Table 4.3 Descriptive Statistics for Deaf Identity Statements for All Participants 

 ∑ SD σ2 

Deaf 9 .48 .23 

Hearing in Inclusive 

School 

2 .25 .06 

Hearing in Public 

School 

0 0   0 

TOTAL 11 .32 .10 

 

Qualitative Observations of Survey Results 

 It was also of interest to examine the various descriptors used by the both Deaf 

and hearing participants on the Music Is survey, and to investigate how these responses 

differ between the three analysis groups in this study. For example, the hearing 

participants in Public school tended to provide very abstract definitions when asked about 

music. For instance, one of the hearing participants in the Public school expressed a 

definition for music as “a way to describe yourself.” Likewise another hearing participant 

from the Public school referenced music as “something that makes the world go round.” 

Perhaps one of the most poetic descriptors within this same Public school group involved 

a definition that explained music as “pieces of wonderful.” However, the most prevalent 

music descriptors found in the Music Is survey for hearing participants in the Public 

school tended to be terms such as “awesome” or “fun.”  

 The hearing participants within the Inclusive school appeared to provide a mix of 

abstract and concrete definitions when describing music. Abstract definitions of music for 

this sample tended to include thoughts such as Music Is “fun for my feelings,” Music Is 

“inspiring to people,” or Music Is “a lyrical poem.”  As well, concrete definitions of 
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music tended to include reflections such as Music Is “good to dance [to]” or music “has a 

lot of notes.” When compared to the other groups, it appeared that the hearing 

participants within the Inclusive school did tend to use overtly negative definitions of 

music more frequently; these definitions included reflections such as Music Is “hard to 

understand,” Music Is “kind of frustrating,” or Music Is “boring.” As well, the hearing 

participants in the Inclusive school had the highest number of participants who did not 

complete the Music Is survey.  

 The Deaf participants in this study tended to use predominately concrete 

definitions when describing music.  These definitions included items such as Music Is 

“on [my] phone,” Music Is “vibrate,” and Music Is “guitar.” As well, many of the Deaf 

participants defined music as something they personally used, including definitions such 

as Music Is “dancing with my mom” or Music Is “listening to music with earbuds while 

washing dishes.” It was of very much of interest that several of the Deaf participants 

defined music as some part of their Deaf identity, using definitions such as Music Is “my 

hearing aid” or music “must be loud for the Deaf.” However, one of the most thought-

provoking responses provided by a Deaf participant regarding music was the definition of 

music as “something we can see.” While there were a few references to music in a 

negative light (ex: Music Is “fun (not me”) or Music Is “a little boring”), it appeared that 

only two of the Deaf participants made overtly negative reactions to music.   
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Research Question 3: How do these results differ between Deaf participants in a 

School for the Deaf and Deaf participants in an Inclusive Public school 

environment?  

 For the final research question, it was of interest in this study to examine whether 

there were any observable differences in the relationship between Deaf participants who 

attended a School for the Deaf and Deaf participants who attended an Inclusive school 

environment. Due to the small sample size for Deaf participants within an Inclusive 

environment, this question was not able to be explored through statistical analysis.  

However, an investigation into the descriptive statistical information within the two Deaf 

populations has indicated some potential trends in these small samples. 

 An examination of the descriptive statistics revealed that there was a similarity 

between all the three groups when considering the frequency of positive, negative, and 

neutral comments made on both the Twenty Statements Test and Music Is survey.  The 

mean number of positive comments in the Twenty Statements Test were very similar 

between the Deaf participants at the school for the Deaf (�̅� = 10.87, SD = 3.32) and the 

Deaf participants at the Inclusive school (�̅� = 11, SD = 6.05). Likewise, there was a 

similarity between the mean positive comments in the Music Is survey between these 

Deaf participants at a school for the Deaf (�̅� = 3.21, SD = 3.54) and the Inclusive school 

(�̅� = 3, SD = 4.24). Due to the sample size the Deaf participants in the Inclusive school (n 

= 5) there are some concerns with the standard deviation and variance of this sample. As 

indicated previously, this small sample size was due to the fact that some of the parents 

of Deaf participants declined permission for their child to participate in the study. The 
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descriptive statistics for these findings are further explored in Table 4.4 and Table 4.5 

below:  

 

 Table 4.4 Descriptive Statistics of Deaf Participants in Twenty Statements Test  

  �̅� SD σ2 

 

 

In School for 

the Deaf 

Positive 10.86 3.32 11.03 

Negative 1 0.80 0.64 

Neutral 8.13 3.32 11.03 

 

 

 

In Inclusive 

School 

Positive 11 6.06 36.67 

Negative 0.5 0.58 0.33 

Neutral 6 6.88 47.33 

 

   

  

 Table 4.5 Descriptive Statistics of Deaf Participants in Music Is Survey 

  �̅� SD σ2 

 

 

In School for 

the Deaf 

Positive 3.32 3.54 12.54 

Negative 0.22 0.67 0.45 

Neutral 6.65 3.68 13.51 

 

 

 

In Inclusive 

School 

Positive 3 4.24 18 

Negative 1.25 1.5 1.36 

Neutral 4.5 4.80 23 
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 It was of interest that both of the groups of Deaf participants would frequently 

make use of volume descriptors when describing music in the Music Is survey, unlike 

their hearing comparison groups.  For example, several of the Deaf participants described 

music using descriptors such as “soft” or “loud” in their Music Is survey results.  Volume 

descriptors were used by 21.7% of Deaf participants in the school for the Deaf, and 100% 

of Deaf participants in the Inclusive environment when completing the Music Is survey.  

These results are similar to the results of hearing participants at the Inclusive school 

(33.3%), but do not have appear to be similar to the hearing participants at the Public 

school (0%). These frequency results for both the Deaf and hearing participant are 

explored in Figures 4.9, 4.10, 4.11 and 4.12 below: 

 

 

  
 Figure 4.9 Deaf Participants in School for the Deaf: Use of Amplitude Descriptor 

 in Music Is survey 

 

    

 

21.74%

78.26%

Deaf Participants in School for the Deaf:
Use of Amplitude Descriptors for Music Is Survey:

Used an Amplitude Descriptor Did not use an Amplitude descriptor



                                                                          Texas Tech University, Jaclyn F. Paul, August 2017 
   

54 
 

  

  
 Figure 4.10 Deaf participants in Inclusive School: Use of Amplitude Descriptor 

 in Music Is survey 

 

  

 

 

  
 Figure 4.11 Hearing Participants in Inclusive School: Use of Amplitude 

 Descriptors in Music Is survey 

 

  

 

 

100%

0%

Use of Amplitude Descriptors in Music Is survey:
Deaf participants in Inclusive School

Used an Amplitude Descriptor Did not use an Amplitude descriptor

33.30%

66.70%

Hearing Participants in Inclusive School:
Use of Amplitude Descriptors in Music Is survey

Used an Amplitude Descriptor Did not use an Amplitude descriptor
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 Figure 4.12 Hearing Participants in Public School: Use of Amplitude Descriptors 

 in Music Is survey 

 

 

 Quite frequently, these amplitude descriptors were used without a personal 

connection to the descriptor.  However, in few instances a personal addendum to the 

volume descriptor would be used such as “Music Is too soft” or “music must be loud for 

the Deaf.” It should be noted that the few instances of personal reflections regarding 

volume and music came from the participants in the Inclusive school.  

 

Summary 

 The current investigation into the self-concept and descriptions of music as 

provided by Deaf and hearing participants has provided a great deal of information which 

may be beneficial for understanding the role that music can play in the life of a Deaf 

child. We have also learned from this study that there do not appear to be any significant 

correlations between statements made on the Twenty Statements Test and statements 

made on the Music Is survey for Deaf participants. However, we can observe that the 

0%

100%

Hearing Participants in Public School: Use of 
Amplitude Descriptors in Music Is survey

Used an Amplitude Descriptor Did not use an Amplitude descriptor
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Deaf participants in this study made predominately positive statements on the Twenty 

Statements Test (55%) and predominately neutral statements on the Music Is survey 

(64%). For both surveys, we can observe that negative comments were used the least 

frequently for both the Twenty Statements Test (.93%) and the Music Is survey (2.22%).  

 We have also learned that school location had a significant effect on the 

frequency of comments made by participants in both the Twenty Statements Test and the 

Music Is survey. In the Twenty Statements Test, the hearing participants in the Inclusive 

environment having the lowest mean frequency of positive statements (�̅� = 7.53) when 

compared to both the Deaf participants and the hearing students at the Public school. As 

well, we have found that the mean frequency of negative comments on the Twenty 

Statements Test is significantly lower for Deaf participants (�̅� = .93) when compared to 

those results from hearing participants in the Inclusive school (�̅� = .27).  In the case of the 

Music Is survey the mean frequency of positive comments made by Deaf participants (�̅� 

= 3.19) were significantly lower when compared to the mean frequency of positive 

statements made by hearing participants at the Public school (�̅� = 5.86).  As well, the 

mean frequency of neutral statements made by the Deaf participants (�̅� = 6.33) were 

significantly higher when compared to both hearing groups.  

 This study has also revealed that despite the lack of significant correlations that 

occur between the Twenty Statements Test and the Music Is survey for Deaf populations, 

there is a moderate positive correlation reported between the frequency of positive 

statements on the Twenty Statements Test and neutral statements on the Music Is survey 

for both the location groups for the hearing participants. We have also learned that there 

is a moderate correlation between negative statements on the Twenty Statements Test and 
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negative comments on the Music Is survey, but only for the hearing participants who 

attended the Inclusive school environment.  

 It was also observed in this study that participants tend to refer to music as a 

component of their identity approximately to the same degree regardless of school 

location or hearing level, with 40.7% of Deaf participants, 46.7% if hearing participants 

in the Inclusive school, and 32.4% of hearing participants at the Public school making 

reference to music as part of their Twenty Statements Test responses. Despite the 

relatively small number of participants who made reference to Deaf culture, it was of 

interest that participants in this group included individuals from the Deaf sample (∑ = 9), 

and the hearing sample within the Inclusive environment (∑= 2). 

 We did learn that there were some distinct similarities between the mean 

frequencies recorded for both the Twenty Statements Test and Music Is survey for both of 

the Deaf samples in this study. The mean frequency of positive statements on Twenty 

Statements Test were the most prevalent for both the Deaf participants at the school of the 

Deaf (�̅� = 10.87) and the Deaf participants at the Inclusive school (�̅� = 11).  As well, the 

mean frequency of neutral statements on the Music Is survey were observed to be the 

most prevalent for both the Deaf participants in the school for the Deaf (�̅� = 6.65) and the 

Deaf participants in the Inclusive school (�̅� = 4.5). As well, it was of interest that one of 

the most prevalent responses by all Deaf participants in the Music Is survey were 

amplitude descriptors of music. It was interesting that 21.7% of Deaf participants in the 

school for the Deaf made reference to amplitude, as compared to 100% of Deaf 

participants at the Inclusive school who made reference to amplitude. By comparison, 

33% of hearing participants in the Inclusive school provided amplitude-relate responses 
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to music, and no hearing participants in the Public school referred to music in terms of 

amplitude. Typically, these amplitude responses were made with a neutral tone; however, 

the few instances where amplitude had a negative connotation were all associated with 

Deaf participants at the Inclusive school.  
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     CHAPTER V 

                DISCUSSION 

 

 The purpose of this study was to examine whether music can have a positive, 

negative, or neutral impact on the self-concept of a Deaf child as measured by the Twenty 

Statements Test and its modified counterpart, the Music Is survey (Research Question 1). 

As well, this study was designed to compare how this impact on music and the self may 

differ from Deaf children and hearing children in both inclusive and non-inclusive 

environments (Research Question 2).  Finally, this study was also designed to examine 

whether there were any observable differences between the relationship between music 

and self-concept for Deaf students within a school for the Deaf and Deaf students within 

an inclusive environment (Research Question 3). These concepts were explored using the 

Twenty Statements Test and the Music Is survey. Correlations were explored between the 

results of the two surveys for Deaf participants to determine any parallels that existed 

between the two surveys. These results also were statistically examined using a one-way 

ANOVA between the two different hearing populations to determine any differences 

between the Twenty Statements Test and the Music Is survey by population. Finally, the 

results for Deaf participants were also qualitatively examined to observe any differences 

between responses of Deaf participants within a school for the Deaf and an inclusive 

environment.  

 

Correlation findings between Music and Self  

 As the primary purpose of the study was to investigate the role of music on self-
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concept for Deaf participants, it was of interest that there did not appear to be any 

significant correlations between the Twenty Statements Test and Music Is survey for Deaf 

participants. When previous research was considered, there has been varied observations 

regarding whether Deaf participants truly experiences enjoyment when participating in 

musical activities (Chen-Hafteck & Schraer-Joiner, 2011; Gfeller et al., 1999; Nakata et 

al., 2005; Trehub, Vongpaisal, & Nakata, 2009) or had a negative opinion of music 

(Darrow, 1993; Gfeller et al., 2000). Therefore, it is noteworthy that the results of this 

study did not appear to support a strong positive or negative correlation between the two 

surveys.  Recreating this study on a larger scale with larger numbers of participants, may 

help verify these findings and identify the rationale for these results.  

 Although no significant correlations were indicated, it should be noted that the 

relatively small sample size may have been a contributing factor to these results. 

Examining the frequencies for Deaf participants in both surveys revealed that 55% of 

comment on the Twenty Statements were positive, and 64% of the comments on the 

Music Is survey were neutral, with both of the comment categories being significantly 

higher than the results of both hearing populations. As both hearing populations indicated 

a moderate positive correlation between positive Twenty Statement Test comments and 

neutral Music Is survey comments, it is speculated that replicating this study on a larger 

scale may reveal a moderate to strong correlation between these comment categories for 

Deaf participants. As well, it should be noted that despite having a .3 probability level the 

results from Deaf participants indicated a weak correlation between the negative 

comments made on the Twenty Statements Test and the negative comments made on the 

Music Is survey. This correlation resembles the results of hearing participants in the 
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Inclusive class, which revealed a moderate positive correlation between negative 

statements on the Twenty Statements Test and negative comments on the Music Is survey 

(r = .41).  Due to the qualitative similarities in the results of the Deaf participants and 

hearing participants in the Inclusive class, it is conceivable that the lack of significant 

correlations observed for Deaf participants in this result section could simply be due to 

the relatively small sample size. Should this study be replicated on a larger scale, it would 

be of interest to determine whether any significant correlations would be revealed 

between negative comments for both the Twenty Statements Test and the Music Is survey.  

 While a significant correlation was not found within the Deaf populations, it was 

of interest that this finding was notably different from the results found for the two 

hearing populations. The moderate correlation observed between the positive Twenty 

Statements Test comments and neutral Music Is survey comments provided some 

unexpected results. Previous research into this topic has found hearing participants to 

express a significantly more positive relationship with music as compared to their Deaf 

peers (Darrow, 1993). It is of interest that these correlations for both hearing populations 

seem to align with the frequencies observed by the Deaf participants, suggesting that 

perhaps the correlation between music perspective and self-concept could in fact be very 

similar between Deaf and hearing populations.  To confirm these conclusions, future 

research should replicate this study with a larger number of Deaf participants to further 

examine these parallels.  

   It was reported to the researcher by the test administrators that many of the Deaf 

and hearing participants expressed a great deal of enthusiasm to participate in a survey 

where their personal perspectives were collected. In many instances, participants 
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completed well above the minimum number of statements necessary for each survey. 

Numbers of response ranged from 4 to 25 on the Twenty Statements Test, and ranged 

from 3 to 12 on the Music Is survey.  This enthusiasm suggested a strong desire for both 

Deaf and hearing participants on this age level to have their opinions expressed involving 

self-concept and music. As well, many Deaf and hearing participants provided very 

mature descriptors of music for their age level such as Music Is “lyrical poetry” and 

Music Is “a way to express yourself.” Despite the lack of studies found by the researcher 

in exploring the personal viewpoints of elementary-aged children, it would appear that 

this is an age group in which further investigation is needed.  As well, it would seem that 

the Deaf cultural perspective, specifically as it pertains to music, bears continued study.  

 It was also of interest that the hearing participants in the Inclusive class seemed to 

have difficulty completing both the Twenty Statements Test and the Music Is survey 

despite this not being quite as big an issue for the Deaf participants or hearing 

participants in the Public school.  Future administrations of the Music Is survey would 

benefit from inquiring further into this issue to determine why this particular population 

may have struggled with completing this testing format, and whether there is a parallel 

between this issue of survey completion and school location.  

 

Deaf Identity and Music 

 In contrast to previous findings involving the development of minority identity 

typically occurring around twelve years or age or around the junior high education level 

(Glickman, 1993; Helms, 1990; Tatum 2003), it was certainly of interest that Deaf 

identity was already being discussed by several of the youngest Deaf participants within 
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this study. In fact, the youngest participant to indicate music as a component of their 

identity was a seven year old in second grade, well below the twelve year old suggested 

age of “encounter” and “immersion” that has been suggested for minority identity 

development. As well, it was interesting to observe that every Deaf participant in the 

Inclusive classroom listed Deaf culture as a component of their identity.  This observation 

is in contradiction to previous studies involving Deaf culture that suggest that Deaf 

identity is strongest within schools for the Deaf (Gent, Goedhart, & Treffersm, 2011; 

Glickman & Carey, 1993; Martinez & Silvestre, 1995).  However, this does appear to 

complement the findings of Cole & Edelmann (1991) regarding how very few Deaf 

participants identified themselves with hearing culture.  It would be of interest to delve 

into this identity investigation with Deaf children, and to use interviews to further clarify 

what these references mean to the participants and how music may or may not play a role 

in this early stage of minority identity. 

 It was of interest to see that on the Music Is survey Deaf participants provided 

significantly fewer positive comments and significantly more neutral comments as 

compared to both groups of hearing participants. While initially these results may seem to 

complement previous findings that the Deaf simply do not enjoy music to the same extent 

as their hearing peers (Darrow, 1993) especially since Deaf participants seemed to 

describe themselves in significantly more positive terms as compared to hearing 

participants in the Inclusive school, I would propose a different conclusion. When 

qualitatively examining the results of the Deaf participants in the Music Is survey, Deaf 

participants would typically use descriptors such as Music Is “[in] your head” or Music Is 

“beat.” Even more poetic descriptions of music by Deaf participants, such as Music Is “a 
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way to describe yourself,” typically did not suggest an explicitly positive or negative 

connotation but a neutral description of music.  However, this differed quite a bit from 

the hearing participants in both the Inclusive and Public schools as they would frequently 

use descriptors such as “Music Is awesome” or “I like my music teacher.” The responses 

of the hearing participants tended to involve predominantly positive abstract descriptors 

in comparison to Deaf students who tend to describe music in neutral terms.  Therefore, 

rather than concluding that Deaf children do not enjoy music to the same degree as 

hearing children, it would seem that Deaf children simply describe music in more 

concrete rather than abstract terms. While the data seems to indicate that there is a 

difference in the way Music Is described between Deaf and hearing populations, further 

research studies are needed to establish why Deaf children use these different 

descriptions of music compared to heir hearing peers.  As well, further research is needed 

to determine whether these factual rather than emotional descriptors of music are age 

specific or are similarly employed by Deaf adolescents and adults.   

 It was fascinating that references to Deaf identity did not exclusively occur within 

the Twenty Statements Test.  There were several recorded references to Deaf identity by 

Deaf participants in regards to music.  For example, one participant expressed that 

“music must be loud for the Deaf.” Another participant indicated that music was “my 

hearing aid.”  It was informative that these descriptors did not offer a positive or negative 

connotation, but simply connected Deaf identity and music in a factual rather than an 

emotional manner.  While it has been found in previous research that identity with Deaf 

culture is quite prominent with Deaf adolescents (Cole & Edelmann, 1991; Glickman & 

Carey, 1993; Martinex & Silvestre, 1995), it has yet to be confirmed that expressions of 
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Deaf identity occur from such a young age.  As well, as previous research has concluded 

that music or typically “hearing” activities do not play a large role in the lives of Deaf 

participants when compared to hearing participants (Cole & Edelmann, 1991; Darrow, 

1993), it was interesting that participants would use their Deaf identity to describe music 

at all. Future research should consider why these descriptions may have occurred, and 

what role music could play in the development of a Deaf person's identity. In a previous 

research study involving Deaf culture and identity, Glickman (1993) concluded that 

“different paths of [Deaf identity] development are outlined dependent on the 

circumstances surrounding the hearing loss.” As demographic information could not be 

collected for this particular study for privacy reasons, it would be informative to collect 

this information in future administrations of the Music Is survey to determine whether 

Deaf-related statements are connected to whether a participant is prelingually or 

postlingually deafened.  

 It must also be addressed that the Deaf participants were the only sample group 

that had difficulty with obtaining Parental Consent forms in order to participate in the 

study, hence the relatively small sample size used in this study. It would be important to 

identify if the parents who did not provide permission to participate were, themselves, 

Deaf.  If these students have parents who are Deaf, this is fairly consistent with previous 

research which has indicated that adult Deaf participants can react more adversely to 

music as compared to Deaf children (Darrow, 1993; Trehub, Vongpaisal, & Nakata, 

2009). This potentially negative reaction may indicate a persistent negative understanding 

of music by Deaf adults that is not necessarily shared by Deaf children in this age group.  

Further study may be required to explore these possible negative opinions held by Deaf 
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adults and learn from where and when they originated and whether the opinions are 

strictly cultural, or perhaps experiential as has been suggested through previous 

interviews regarding the Deaf and music (Paul, 2016). While demographic information 

was prohibited for this particular study, future research would also benefit from 

examining whether parents of Deaf children are Deaf or hearing, and to examine what 

impact the adult identity may have on the relationship a Deaf child may have with music. 

The results of such a study would be of interest to determine how researchers can 

influence a positive change the way Music Is taught to the Deaf. 

 

Hearing Identity and Music 

 While the purpose of this study was predominately to examine the impact of 

music on the self-concept of Deaf participants, by using hearing participants from an 

Inclusive school as well as a Public school we were able to learn a great deal about how 

music can influence the self-concept of a hearing child as well.  

 While it was expected that none of the hearing participants in the Public school 

would reference Deaf culture, it was unexpected to see there were two hearing 

participants in the Inclusive class that made reference to Deaf culture as part of their 

identity through the Twenty Statements Test.  Both references to Deaf culture referenced 

knowledge of American Sign Language but did not reference any member of their family 

or circle of friends being Deaf.  As these statements were only made by hearing 

participants in the Inclusive school and not in the Public school, it is logical to assume 

that these responses are a direct result of an inclusive classroom environment.  However, 

it would be of interest to see if similar results were obtained in a replicated study on a 
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larger scale and if these results would be statistically significant. 

 As well, it was very informative to learn that while 33% or hearing participants in 

the Inclusive school used amplitude descriptors on the Music Is survey, not a single 

hearing participant in the Public school referenced amplitude in any way in their 

responses. It would appear that hearing students that participate in an Inclusive music 

class with Deaf peers are forced to be aware that music does have an amplitude 

component. However, these hearing participants also tended to use movement-based 

descriptors of music such as “vibration” and “good to dance [to]” in addition to these 

responses, suggesting that these children have an awareness that Music Is not exclusively 

an auditory experience in their classroom.  It would be of interest to further explore the 

use of amplitude and movement-based descriptors of music by both Deaf and hearing 

members of the Inclusive classroom to learn why Music Is described as multimodal and 

whether this is in any way related to teaching methods used in this classroom setting. 

 One of the most fascinating revelations from the results of this study was that 

school location could play such a major role in the words used by participants to describe 

music.  Hearing participants in the Inclusive school were more inclined to use concrete 

descriptors in the Music Is survey (ex: Music Is “rhythm”) as compared to the more 

abstract descriptors used by the hearing participants in the Public school.  When using the 

original Twenty Statements Test analysis method developed by Kuhn & McPartland 

(1954), many studies found that Deaf participants who identified with Deaf culture 

tended to have higher frequencies of social and concrete scores (Martinez & Silvestre, 

1995; Silvestre, Ramspott, & Pareto, 2007).  Therefore, it would be logical to conclude 

that hearing participants who participate in Inclusive music classes with Deaf peers may 
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be more inclined to record responses to music that are more aligned with their Deaf 

classmates. Likewise, these differing descriptors could also be the result of differences in 

music instruction between an Inclusive music class with Deaf students and a Public 

music class without Deaf students (Paul 2014a; Paul 2014b).   Therefore, a replication of 

the present study using the original analysis system developed by Kuhn & McPartland 

(1954) is encouraged to quantitatively examine what these responses may mean when 

compared to the Music Is survey, as well as to further examine how school location can 

influence the abstract or concrete responses of an individual.  

 

Reliability of the Test Instruments 

 While the intention of the study was to examine relationships between Deaf and 

hearing children in regard to the self and music, it was certainly of interest to examine the 

strong reliability scores when considering inter rater reliability and the two Guttman 

(1950)-style surveys used in this study. Early critiques of the Kuhn & McPartland’s 

(1954) Twenty Statements Test questioned the reliability of the survey due to perceived 

rater bias regarding what the participant truly meant by their open-ended response 

(Franklin & Kohout, 1971; Wylie, 1971). However, the reliability results of this study 

complement the idea that using the Twenty Statements Test to measure self-concept as 

positive or negative rather than as a social identity analysis tool has been shown to have 

high levels of inter rater reliability especially when minimal training is administered to 

the raters (Watkins & Gerong, 1997). This suggests potential for success when using the 

Twenty Statements Test and Music Is survey in the future when examining the 

relationship between self-concept and music for other populations besides the Deaf and 
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hearing populations explored in this study. 

 

Implications for Future Research 

 Overall, this study has uncovered a great deal of information regarding the 

similarities and differences of how Music Is expressed by Deaf and hearing children, as 

well as how these expressions correspond with their own developing sense of self.  

It was of interest that contrary to previous research conclusions, this study found that 

Deaf participants did not appear to have a more negative perception of music as 

compared to hearing participants.  On the contrary, while no significant correlations were 

found between the Twenty Statements Test and Music Is survey it was of interest that the 

mean frequency of positive statements on the Twenty Statements Test and neutral 

statements on the Music Is survey did seem to parallel those results from the hearing 

participants.  This similarity between Deaf and hearing participant responses indicates 

that there may be a parallel involving the correlation between music with self-concept for 

Deaf and hearing children.  As well, we can see distinct similarities between both the 

Deaf and hearing samples regarding the frequency of music-related statements related to 

identity in the Twenty Statements Test. Based on these findings, we can infer that both a 

preadolescent Deaf and hearing child have a similar relationship between his or her self-

concept and how they describe music.  This confirms that there are similarities between 

how Deaf and hearing children express music under the age of twelve, revealing that 

perhaps these two groups of children are more similar than one would assume in regard 

to an emotional understanding of music and comments regarding the self. Further 

research should continue to explore these similarities, as well as to determine whether 
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these correlations change when participants enter adolescence.  

 Just as we have discovered various similarities between Deaf and hearing 

children, it is important to recognize a few distinct differences observed in this study. The 

most distinct difference observed between Deaf and hearing children was not positive or 

negative music descriptions, but when examining the specific words that were used to 

describe music in each group.  Deaf participants were more inclined to describe music in 

neutral terms as compared to hearing participants. A qualitative examination of these 

results indicated these descriptions tended to be more concrete rather than abstract.  As 

well, it was unexpected to find that Deaf participants tended to make more references to 

music in terms of amplitude descriptions as compared to hearing participants in a Public 

school.  It was also of interest that amplitude descriptors were more prevalent for Deaf 

participants in the Inclusive school as compared to the school for the Deaf.  These results 

provide essential information regarding how Music Is being expressed by our students, 

and allow us to investigate any language barriers involving music as we continue to 

design inclusive curriculum for Deaf and hearing children.  By acknowledging that it may 

be a difference in language use rather than a difference in musical enjoyment, we can 

address these language and comprehension barriers that could potentially prevent a Deaf 

child from fully engaging in music.  

  With participants in this study as young as seven years old beginning to reference 

their Deafness within these open-ended survey responses, it should be recognized that 

Deafness greatly impacts the self-concept. That being said, it is also important to realize 

that these are the same children who express music as being “important,” “my life,” and 

“for everyone.” As well, these are the same children who have made reference to their 
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Deafness as a descriptor in defining music. This supports the outcome of previous 

research which indicates that a Deaf child can have a positive relationship with music. 

However, by recognizing the negative attitudes towards music expressed by some Deaf 

adults in previous studies (Darrow, 1993; Trehub, Vongpaisal, & Nakata, 2009), it is 

clear that a shift in perspective can occur beyond the age of twelve that causes a Deaf 

person to view music as an 'audist' phenomenon that has no role in Deaf culture. 

Therefore, it is important to continue research in this field and open a dialogue between 

music researchers and members of the Deaf community regarding the root of this issue.  

 Finally, while the purpose of this study was to focus on Deaf perspectives it was 

valuable to also obtain information regarding how hearing children describe both 

themselves and music. This study demonstrated the power of an Inclusive classroom as 

we observed how hearing children would use concrete terminology in music descriptions 

in a similar manner as their Deaf peers. Like the Deaf participants in this study, the 

hearing participants in the Inclusive school were also more likely to use amplitude 

descriptors as compared to hearing participants at the Public school. While it is unclear if 

this is a result of interaction with Deaf peers in a music classroom or a reaction to a 

different teaching approach meant to accommodate Deaf students, participation in an 

Inclusive classroom appears to impact how Music Is defined by all students.  Further 

research with a larger number of Deaf participants in an Inclusive setting may reveal 

further similarities and differences in the way in which music impacts the self-concept 

and identity of both hearing and Deaf students.  Having said this, it is important that 

music educators are aware of the research that establishes the success of Deaf students in 

music-related activities, regardless of the school setting. Music educators should promote 



                                                                          Texas Tech University, Jaclyn F. Paul, August 2017 
   

72 
 

the fact that a confident Deaf individual can be an equally confident and successful 

musician.   
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Appendix B 

Recruitment Email for Participating Schools 

 
Dear (name of Music Teacher/Administrator),  
 
First of all, I would like to thank you once again for your participation in the past regarding 
previous studies involving music education for students who are Deaf. Your participation in this 
research concerning music and Deaf education has provided invaluable insight regarding this 
often-neglected field, as well as personal reflections regarding how children who are Deaf 
interact in music education programs. 
 
To further understand how to develop music education programs that are inclusive and 
appropriate to both Deaf and hearing students, it is also imperative to examine the perspectives 
of the students themselves regarding how they personally view music. Therefore, at Texas Tech 
University we are conducting a research study as part of my dissertation titled “The Impact of 
Music on Self-Concept: An Investigation with Deaf and Hearing Children using the Twenty 
Statements Test.” This study will investigate the views of music and identity through the eyes of 
both Deaf and hearing students by using two brief open-ended surveys.  Please note that there 
will be no identifying information collected on any of the surveys, and we ask student 
participants not to put their name or any personal information on any of the surveys. The two 
surveys have been attached to this email for you to review at your convenience. Thank you for 
your time and consideration in helping us understand this important issue. 
 
If you are willing to have your students participate in this study, please email me at 
jaclyn.f.paul@ttu.edu.   
 
As well, should you have any questions please contact Dr. Janice Killian at janice.killian@ttu.edu.   
 
Sincerely,  
 
Dr. Janice Killian 
Professor and Chair, Music Education 
Texas Tech Integrated Scholar 
Texas Tech University School of Music  
J.T. & Margaret Talkington College of Visual & Performing Arts 
(806) 834-2010 
janice.killian@ttu.edu  
 
and 
 
Jaclyn F. Paul 
PhD Candidate (ABD) – Fine Arts: Music Education 
Instructor for MUSI 2301 – Essential Elements of Music 
Texas Tech University School of Music 
J.T. & Margaret Talkington College of Visual & Performing Arts 
(405) 826-1356 
jaclyn.f.paul@ttu.edu 

mailto:jaclyn.f.paul@ttu.edu
mailto:janice.killian@ttu.edu
mailto:janice.killian@ttu.edu
mailto:jaclyn.f.paul@ttu.edu
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Appendix C 

Parent Consent Form 

 

 
    PARENT CONSENT FORM  

 
 
Thank you for your interest in participating in our research project. This 
form describes the project and what will be asked of you today. Please read 
over it carefully and let us know if you have any questions.  
 
What is the purpose of this research?  
We are interested in to understand the role that music may play in a child’s 
self-described identity, as well as to understand how students view music in 
general.  It is intended to use this information to get your child’s individual 
perspective of music, and to use this information to create a more inclusive 
and engaging music education curriculum.  
 
What will be asked of me today?  
The process will consist of two open-ended question surveys that your child 
will complete at their own pace. The first survey, known as the “Who am 
I?” survey, will ask the student to write twenty statements to describe 
themselves; these statements can be as detailed or as broad as the child 
would like. The second survey, known as the “Music Is” survey, will ask the 
student to write ten different ways they would describe music. Throughout 
this process, there will be a teaching assistant and interpreter available to 
assist the students as needed with recording their answers. It should also 
be noted that there are absolutely no wrong answers in these surveys: the 
students are encouraged to answer the questions with their own personal 
perspective, as their opinion is both valid and important to us. The surveys 
will take approximately 10 minutes per survey, resulting in a maximum of 
20 minutes of participation time.   
 
Are there any risks to participating?  
We don’t expect you to encounter any risks during this survey process. The 
short surveys to be administered will allow students to express their 
perspectives on their own identity, as well as their own personal views on 
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music.  
 
Will my privacy be protected?  
Yes! Your privacy is very important to us. The surveys themselves will be 
kept in a locked file cabinet and only the primary researcher, Jaclyn Paul, 
and her research assistants will have access. There will be no names or 
personal identification information solicited during the interview process 
and, thus, no identifying information will be associated with the surveys.  In 
any report that is published, we won’t report individual responses, only 
overall responses for the group.  
 
Is this research voluntary?  
Yes! Your participation today is completely voluntary. You can decide right 
now that you don’t want your child to participate and that is okay. Likewise, 
your child can withdraw from the survey at any time.  If your child seems 
uncomfortable with either of the survey tasks we will stop. Or, your child is 
welcome to complete as much of the surveys as they feel comfortable with; 
as stated previously, there are no wrong answers in these surveys and 
students should be encouraged to participate only to the extent that they 
feel comfortable. Whether or not you participate will not affect you or your 
child’s relationship with Texas Tech University. 
 
Will I receive any compensation for participating?  
There will be no financial compensation for participation in this survey.  
However, your child will receive a sticker as thank you for their 
participation in these surveys.   
 
Can I find out the results of this study?  
As this study is part of a dissertation, the completed study will be available 
upon the approval of the dissertation committee. Once the data collection 
and analysis for the study is complete, the primary researcher is also happy 
to send an update with the results to any participant families upon request.  
However, due to the anonymous nature of these surveys, individual results 
for your child cannot be provided. We want to emphasize that these results 
are not intended to be diagnostic, but simply to provide personal 
reflections of the students regarding identity and music 
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Who should I contact if I have more questions?  
The researcher conducting this study is Jaclyn Paul.  Ms. Paul may be 
reached by email at jaclyn.f.paul@ttu.edu or by phone at 405-826-1356. 
For additional questions about your child’s rights as a subject, contact the 
Texas Tech University Human Research Protection Program, Office of the 
Vice President for Research, Texas Tech University, Lubbock, Texas 79409. 
Or, you can call (806) 742-2064. 
 
 
 
 
 

Permission/Parent Consent Form: 
 
Print Name: 
_____________________________________________ 
 
Signature of Parent or Guardian: 
_____________________________________________ 
 
Name of Child: 
_____________________________________________ 
 
Date: _______________________  

 
 
This consent form is not valid after 05/01/2017  
(Remember, even if you do say, “Yes,” now, you can change your 

mind later.) 

 
 

 

 

 

 

mailto:jaclyn.f.paul@ttu.edu
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Appendix D 

Child Assent Form 

 

CHILD ASSENT FORM 

 

I am here today because I am interested in learning more about what you 

think about music by completing two short surveys. The fun thing about 

these surveys is that there are NO wrong answers: I am interested in what 

you think about these questions and, no matter what your answers are, they 

are important.  

 

I am going to give you the chance to complete two surveys during our time 

together. In the first survey, called the “Who am I?” survey, you can write 

down up to twenty different ways you would describe yourself.  In the 

second survey, called the “Music Is” survey, you can write down up to ten 

different ways you would describe music. You are welcome to take as much 

time as you need to complete the surveys, and you are welcome to use either 

single words or full sentences for your answers.  Should you need any help 

at all with your survey, we will have a few helpers around the classroom that 

can help you at any time.  At the end of the surveys, you will receive a 

sticker for help today. 

 

Helping me today is up to you. If you decide you don’t want to complete the 

survey, or only feel comfortable giving a few answers, that’s is completely 

ok.  

 

If you want to help me today, I’m going to ask you to write your name on 

this line. Let me know if you need some help writing your name. 

 

 

 

 

__________________________________________  

Child Name  

__________________________________________  

 Date 
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Appendix E 

Survey #1 

 

             The Twenty Statements Test 

Instructions: 

 There are twenty blank lines provided on the page below. Please write twenty 

answers to the simple question “Who am I?” in the blanks. Give twenty different answers 

to this question. There are no wrong answers in this survey: just try to answer as if you 

were giving the answers to yourself, not to somebody else. 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

  _____________________________________________________ 

  _____________________________________________________ 

  _____________________________________________________ 

  _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________ 

 _____________________________________________________  

 _____________________________________________________ 

 _____________________________________________________ 
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Appendix F 

Survey #2 

 

          The “Music Is” Survey 
 
Instructions: 

 There are ten blanks proceeded by the words “Music Is” on the page below. 

Please write ten answers to the simple question “What is music?” in the blanks. Give ten 

different answers to this question. Once again, there are no wrong answers: just reply 

honestly. 

 

Music Is _________________________________________________ 

Music Is _________________________________________________  

Music Is _________________________________________________ 

Music Is _________________________________________________ 

Music Is _________________________________________________ 

Music Is _________________________________________________ 

Music Is _________________________________________________ 

Music Is _________________________________________________ 

Music Is _________________________________________________ 

Music Is _________________________________________________ 
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Appendix G 

Coding System for Study 

 

Label Meaning 

“Participant”  H = Hearing Participant at Public School 

D = Deaf Participant at School for the Deaf 

DI = Deaf Participant at Inclusive School 

I = Hearing Participant at Inclusive School 

“Deafness”  0 = Hearing 

1 = Deaf 

“Location”  0 = Deaf Participant 

2 = Hearing Participant at Inclusive School 

3 = Hearing Participant at Public School 

“TST+” Number of Positive Statements on Twenty Statements Test 

“TST-“ Number of Negative Statements on the Twenty Statements Test 

“TST=” Number of Neutral Statements on the Twenty Statements Test 

“MI+” Number of Positive Statements on the Music Is Survey 

“MI-“ Number of Negative Statements on the Music Is Survey 

“MI=”  Number of Neutral Statements on the Music Is Survey 

“Music ID?” Whether the Participants listed music as part of their responses 

in the Twenty Statements Test 

0 = No 

1 = Yes 

“Deaf ID?” Whether the Participants listed any aspect of Deafness as part 

of their survey responses 

0 = No 

1 = Yes 
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Appendix H 

Coded Survey Results – TST and MI Frequencies (Researcher) 

Participant TST+ TST- TST= MI+ MI- MI= 

P1H 19 0 1 6 0 4 

P2H 19 0 1 6 0 4 

P3H 12 0 8 7 0 3 

P4H 7 0 4 6 0 1 

P5H 18 0 2 6 0 4 

P6H 12 0 4 5 0 2 

P7H 16 0 4 8 0 2 

P8H 17 0 3 6 0 4 

P9H 19 0 1 6 0 4 

P10H 6 0 1 9 0 1 

P11H 18 0 2 4 0 4 

P12H 17 0 3 4 1 5 

P13H 7 0 4 5 0 0 

P14H 14 0 6 9 0 1 

P15H 17 0 3 7 0 1 

P16H 16 0 1 10 0 0 

P17H 9 0 0 6 0 4 

P18H 16 0 4 5 0 5 

P19H 19 0 1 5 0 5 

P20H 13 0 4 4 0 2 

P21H 14 0 4 4 0 2 

P22H 15 2 3 10 0 0 

P23H 10 1 4 2 1 7 

P24H 10 0 1 7 1 2 

P25H 4 0 0 3 0 0 

P26H 10 3 7 3 0 7 

P27H 2 0 1 5 0 1 

P28H 7 3 5 3 0 4 

P29H 17 0 3 3 0 7 

P30H 12 0 8 10 0 0 

P31H 15 3 2 6 0 4 

P32H 15 0 5 9 0 1 

P33H 14 2 4 10 0 0 

P34H 15 4 1 5 0 5 

P35H 5 0 1 2 0 2 

P36H 13 0 7 9 0 1 

P37H 6 4 2 2 0 2 

P1D 14 0 6 0 0 10 

P2D 4 0 16 7 0 3 

P3D 12 0 8 7 0 3 

P4D 12 1 7 7 0 3 
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P5D 11 1 8 0 0 11 

P6D 9 0 11 0 0 11 

P7D 13 0 7 9 0 1 

P8D 20 0 0 0 0 10 

P9D 10 1 9 9 1 0 

P10D 7 1 12 4 0 6 

P11D 11 2 7 0 0 10 

P12D 12 2 6 6 0 4 

P13D 12 1 7 0 0 10 

P14D 13 2 5 0 0 10 

P15D 11 2 7 0 0 10 

P16D 9 1 10 3 0 7 

P17D 14 1 5 1 0 9 

P18D 14 2 4 0 3 7 

P19D 9 2 9 6 0 4 

P20D 11 0 9 0 0 10 

P21D 9 1 10 5 1 4 

P22D 6 2 12 9 0 1 

P23D 7 1 12 1 0 9 

P24DI 3 1 16 0 3 7 

P25DI 17 1 2 3 2 0 

P26DI 14 0 5 9 0 1 

P27DI 10 0 1 0 0 10 

P1I 6 4 10 6 2 2 

P2I 12 0 8 2 2 6 

P3I 14 0 1 6 0 4 

P4I 6 0 8 9 0 1 

P5I 6 1 4 6 0 4 

P6I 7 0 3 6 0 4 

P7I 10 1 9 5 1 4 

P8I 12 0 8 4 2 4 

P9I 13 0 4 7 0 3 

P10I 6 0 4 6 0 4 

P11I 5 0 4 3 0 0 

P12I 2 0 2 2 0 0 

P13I 7 0 2 2 0 2 

P14I 1 0 6 2 0 0 

P15I 8 0 2 0 0 2 

P16I 6 0 4 7 0 1 

P17I 12 0 1 6 0 0 

P18I 7 0 3 7 0 3 

P19I 6 0 4 1 0 6 

P20I 11 0 8 8 0 2 

P21I 10 0 0 3 0 7 

P22I 8 0 6 6 0 4 
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P23I 15 1 4 7 0 3 

P24I 7 0 3 5 0 5 

P25I 7 0 3 4 0 0 

P26I 6 0 4 5 0 0 

P27I 2 1 7 2 0 1 

P28I 6 0 4 5 0 5 

P29I 4 0 5 6 2 2 

P30I 4 0 6 5 0 0 
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Appendix I 

Coded Survey Results – Other Labels (Researcher) 

 
Participant Deafness Location Grade Level Music ID? Deaf ID? 

P1H 0 3 3 0 0 

P2H 0 3 3 0 0 

P3H 0 3 3 1 0 

P4H 0 3 3 0 0 

P5H 0 3 3 1 0 

P6H 0 3 3 0 0 

P7H 0 3 3 1 0 

P8H 0 3 3 1 0 

P9H 0 3 3 0 0 

P10H 0 3 3 0 0 

P11H 0 3 3 0 0 

P12H 0 3 3 0 0 

P13H 0 3 3 0 0 

P14H 0 3 3 1 0 

P15H 0 3 3 0 0 

P16H 0 3 3 1 0 

P17H 0 3 3 0 0 

P18H 0 3 3 0 0 

P19H 0 3 3 0 0 

P20H 0 3 3 0 0 

P21H 0 3 4 0 0 

P22H 0 3 4 0 0 

P23H 0 3 4 1 0 

P24H 0 3 4 0 0 

P25H 0 3 4 0 0 

P26H 0 3 4 1 0 

P27H 0 3 4 0 0 

P28H 0 3 4 0 0 

P29H 0 3 4 1 0 

P30H 0 3 4 0 0 

P31H 0 3 4 0 0 

P32H 0 3 4 1 0 

P33H 0 3 4 1 0 

P34H 0 3 4 0 0 

P35H 0 3 4 0 0 

P36H 0 3 4 0 0 

P37H 0 3 4 1 0 

P1D 1 0 2 1 0 

P2D 1 0 2 1 0 

P3D 1 0 2 1 1 

P4D 1 0 2 0 0 
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P5D 1 0 2 0 0 

P6D 1 0 3 0 0 

P7D 1 0 3 1 0 

P8D 1 0 3 0 0 

P9D 1 0 4 0 0 

P10D 1 0 4 1 0 

P11D 1 0 4 0 0 

P12D 1 0 5 0 0 

P13D 1 0 5 1 0 

P14D 1 0 5 0 0 

P15D 1 0 5 0 1 

P16D 1 0 6 1 1 

P17D 1 0 6 0 1 

P18D 1 0 7 1 1 

P19D 1 0 7 0 0 

P20D 1 0 7 1 0 

P21D 1 0 8 0 1 

P22D 1 0 8 0 1 

P23D 1 0 8 1 0 

P24DI 1 0 3 0 1 

P25DI 1 0 3 0 0 

P26DI 1 0 3 1 1 

P27DI 1 0 3 0 0 

P1I 0 2 2 0 0 

P2I 0 2 2 0 0 

P3I 0 2 2 1 0 

P4I 0 2 2 1 0 

P5I 0 2 2 1 0 

P6I 0 2 2 1 0 

P7I 0 2 2 0 0 

P8I 0 2 2 1 0 

P9I 0 2 2 1 0 

P10I 0 2 3 0 0 

P11I 0 2 3 0 0 

P12I 0 2 3 1 1 

P13I 0 2 3 1 0 

P14I 0 2 3 0 0 

P15I 0 2 3 0 0 

P16I 0 2 3 0 0 

P17I 0 2 3 0 0 

P18I 0 2 3 1 0 

P19I 0 2 3 0 0 

P20I 0 2 3 1 0 

P21I 0 2 3 1 0 

P22I 0 2 3 0 1 

P23I 0 2 3 0 0 
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P24I 0 2 3 0 0 

P25I 0 2 3 0 0 

P26I 0 2 3 1 0 

P27I 0 2 3 0 0 

P28I 0 2 3 1 0 

P29I 0 2 3 0 0 

P30I 0 2 3 1 0 
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Appendix J 

Raw Data for Participants 

 

 

P1H - TST Results   P2H - TST Results* 

Smart  play football 

Peace in the world  smart 

Caring  fast 

loving  nice 

like to help others  strong 

like to help creators in need  intelligent 

intelligent  creative 

funny  funny 

friendly  awesome 

courage  amazing 

open minded  handsome 

like to read and draw  playful 

favorite thing to do: read  like to play outside 

favorite color: aqua  like to play on my PSU 

playful  like to play sports 

helpful  like to play games 

good swimmer  hopeful 

good drawer  basketball 

like dancing  kickball 

into stories  helpful 

 
 
 
   

P1H - MI Results  P2H - MI Results 

fun  peaceful 

musical  beautiful 

awesome  fun with Mrs. Hayes 

amazing  great 

cool  amazing 

educational  fun 

exciting  full of music notes 

fun to play games  music has composers 

makes me sing  music has different pitches 

make me dance sometimes  jazz 
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P3H - TST Results  P4H - TST Results 

smart  I am smart 

cool  my favorite color is blue 

wizzy  My name is Avery 

good  I go to Parsons Elementary School 

kind  I am 8 years old 

loving  I am a great swimmer 

nice  I am creative 

pretty  My favorite shoes are converse 

amazing  I like to watch Cars and SpyKids 

funny  I have brown hair 

funny  I like milkbuds 

wonderful    

workful    

crazy    

Jordan    

basketball    

baseball    

music    

art    

party    

   

P3H - MI Results  P4H - MI Results 

cool  so awesome! 

awesome  fun for me 

fun  joyful! 

amazing  fantastic! 

musical  my jam! 

exciting  so mi  

listening on radio  amazing 

rhythm    

funny with Mrs. Hayes    

cool    
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P5H - TST Results*  P6H - TST Results 

I am nice  I am cool 

I am cool  fast 

I am fast  sporty 

I am kind  smart 

I am so funny  friendly 

I am smart  nice 

My hair is black and brown  funny 

I am intelligent  intelligent 

I am happy all the time  eyes are brown 

I am pretty  I like to swim 

My eyes are brown  like curyys and airmoxs 

I smile all the time  Dayson 

I like to read  basketball 

I like jordans  like football 

I like art  like pizza 

I like music  like spaghetti 

I like football    

I like basketball    

I like kickball    

I like my haircut    

   

P5H - MI Results  P6H - MI Results 

awesome  awesome!! 

cool  fun 

fun  exciting 

full of songs  make me dance 

makes me dance  me sing 

makes me sing  it smells good in the room 

it smells good  I like rap music 

II like rap music    

musical    

fun    
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P7H - TST Results*  P8H - TST Results 

I am awesome  I like blue 

I love cats  I like old music 

My favorite color is pink, purple, and blue  like to play with my brother 

My hair is gold  like new music 

My eye color is blue  like prince music 

funny  playdon 

I like dogs  make up 

smart  when doves cry 

I'm intelligent  purple rain 

I like minecraft  little red corvette 

I like music  let's go crazy 

I like dinmits  gray's anatomy 

I have soft hair  book of life 

I like buying things  football 

I like fashion  shoes 

I wear glasses  I got brown hair 

I'm in 3rd grade  brown eyes 

I like movies  I love music 

I like my tablet  I like Mrs. Hayes 

I like food  food/junk food 

   

P7H - MI Results  P8H - MI Results 

beautiful  fun 

awesome  cool 

cool  old 

fun  new 

exciting   as beat 

good  prince music 

pretty  good 

makes me dance  makes day 

makes me sing  fantastic 

I like my music teacher  makes me happy 
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P9H - TST Results  P10H - TST Results 

awesome  my favorite thing to do is football 

pink  my favorite animal is a cheetah 

run  my favorite color is red, black, blue 

smart  I am athletic 

creative  I like sportsmanship 

competitive  when we play it during sportsmanship 

artistic  favorite college team is red raiders 

energetic    

fast    

favorite football team cowboys    

3rd grade    

big red    

shoes    

sing    

soccer    

like board games    

funny    

strong    

junkfood     

longhorns    

   

P9H - MI Results  P10H - MI Results* 

fun  has a lot of tika tikas 

awesome  good rhythm 

games  awesome 

great  fun 

feel good  a good beat 

fantastic  fun games 

happy  favorite song is take me home 

michael jackson  cool 

old  I love music 

new  my favorite music teacher is Mrs. Hayes 
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P11H - TST Results  P12H - TST Results 

blue  blonde hair color 

blonde hair  blue eyes 

blue eyes  red is favorite color 

relaxed  loves cats 

calm  very smart 

creative  sensitive 

animal lover  loves dogs 

nice  like McDonalds a lot 

smart  loves spicy foods 

fast learner  like sour food 

outgoing  like DQ a lot 

adventurous  loves Vat19 

trustworthy  likes lots of music 

energetic  loves parents a lot 

loves movies  likes brother a lot 

love doing things  loves to swim 

love hanging out with friends  likes rain 

love chips  loves snow 

love popcorn  loves winter 

funny  loves summer 

   

P11H - MI Results  P12H - MI Results 

upbeating  very fun 

learning experience  sometimes scary 

fun  really funny sometimes 

music gets stuck in my head  able to be sad 

bombera is my faovite song  emotional 

funny  exciting sometimes 

smells good  sometimes happy 

its cold  sometimes sounds 

   sometimes rhythmic 

   a beat 
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P13H - TST Results  P14H - TST Results 

dog  I am Ayrianna 

blol  I have black hair 

curious  I like the color black 

light brown  flexible 

funny  smart 

eyes brown  talented 

good  pretty 

goofy  good 

energetic  sassy 

peace  goofy 

cer  funny 

   my eye color is dark brown 

   sometimes I wear earrings 

   I like hip hop songs 

   silly 

   I like to paint my toes 

   I like Jordans shoes 

   I like nike shoes 

   I like blue jean pants 

   I like rings 

   

P13H - MI Results  P14H - MI Results 

funny  fun 

excited  funny 

joyful  goofy 

great  excited 

magical  amazing 

   joyful 

   great 

   musicy 

   playful 

   games 
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P15H - TST Results  P16H - TST Results 

gaming  soccer is important to me 

trae-anthony  my hair is dark brown 

awesome  my favorite color is blue 

cool  I like making origami 

black hair  I like running 

brown skin  I like helpful people 

flexible  I am a loving person 

smart  I like helping my mom make food 

talented  I like making breakfast 

I like songs  I like being active 

funny  I like making friends 

fast  I love music class 

I like sports  I like learning music 

baseball  I like animals 

football  I want to be a veterinarian  

kickball  I love my family 

strong  I want to try making 100 on my tests 

energetic    

shoes    

clothes    

    

P15H - MI Results  P16H - MI Results 

fun  awesome class!! 

awesome  excited to learn 

funny  when you get to play games and songs 

games  wonderful 

singing  cool 

amazing  incredible 

joyful  like singing her songs when I go home 

great  my favorite subject 

   fun to learn 

   my life 
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P17H - TST Results  P18H - TST Results* 

fun  I am awesome 

cool  like blue 

smart  green eyes 

funny  I am intelligent 

favorite color is red,black,blue  I am creative 

hard working  I am open-minded 

good at painting  I am crazy 

good at drawing  I am rich 

favorite food is samen thesis 
dfise  open heart 

   nice 

   funny 

   smart 

   good 

   I like nike 

   My hair is red and brown 

   I am famous 

   I like football 

   I like soccer 

   I like baseball 

   I like basketball 

    

P17H - MI Results  P18H - MI Results 

awesome  fun 

fun  awesome 

comes in games  crazy 

cool  cool 

funny  musical 

learning  educational 

on radio  kids 

can dance to  teachers 

magnificent  full of memories 

play games  magical 
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P19H - TST Results  P20 - TST Results 

I'm hopefully  I'm awesome 

loveable  cool 

caring  funny 

awesome  smart 

loving heart  black hair 

smart  open-minded 

intelligent  brave 

fun  fast speed 

funny  brown eyes 

I laugh all the time!  I'm a star 

cool  I like nike 

amazing in all ways!  I'm rich 

graceful  I'm famous 

full of love and care  I like football 

open-minded  I like running 

supportive  favorite color is blue red black 

thankful  I'm going to be a builder 

open-hearted    

I love to study and work    

I'm famous  on muicl.ly and Tap    

    

P19H - MI Results  P20H - MI Results 

awesome!  cool 

fun!  awesome 

amazing!  fun 

musical!  amazing 

educational!  meter 

crazy!  rhythm 

cool!    

full of memories!    

full of kids and teachers!    

major and minor!    
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P21H - TST Results  P22H - TST Results 

I am humorous  disciplined 

daring  pretty 

helpful  smart 

a goofball  helpful 

thoughtful  nice 

I am dark and mysterious  awesome 

and mischievous  scary 

kind  funny 

loving  I like my phone 

I love video games and cats  caring 

beautiful  amazing 

shy  lazy 

defensive of my friends  crazy 

I like big bananas  I love my family 

I am graceful  I love God 

I care about others feelings  I like the color blue 

I like animals  scoiming 

and drawing them  basketball 

   gymnastics 

   riding my bike 

   

P21H - MI Results  P22H - MI Results 

an art  great 

beautiful  amazing 

a way you describe yourself  fun 

passion  awesome  

the best  cool 

favorite music artist is melone martenes  beautiful 

   nice 

   loving 

   sweet 

   funny 
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P23H - TST Results  P24H - TST Results 

5'2 feet  silly 

darkish brownish hair  like to play games 

like to sing  likes to play soccer 

play soccer  dirty brown hair 

hyper  I like shorts 

smart  I like short sleep 

energetic  I like golden 

kind  I like pickles 

nice  I like pizza 

like to eat pickles  I like hot noodles 

love pets  I like McDonald 

like basketball    

like to play football    

like to go swimming    

who am I?    

     

     

     

     

     

   

P23H - MI Results  P24H - MI Results 

pop  cool 

slow jams  soothing 

relaxing  magicful 

lyrical  sleepful 

happy  dazy 

sad  awesome 

fitness  exciting 

dramatic  scary 

R&B  happy 

oldies (80s and 90s)  funny 
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P25H - TST Results  P26H - TST Results 

favorite color black  strong 

like games/electronics  healthy 

I like my aunt  brave/helpful 

love logic type games  big 

   like music 

   bad 

   parsons (elementary school) 

   caring 

   got disciplined 

   got moms 

   got a house 

   dog 

   horse 

   got a cat 

   scared of dogs 

   love boomwhackers 

   love tape 

   love moms 

   like girls 

   no kids 

   

P25H - MI Results  P26H - MI Results 

fun  funny 

enjoyful  awesome 

awesome  cool 

   Kendrik Lamar 

   young Jeezs 

   lil Bosie 

   Designer 

   lil Azi Vert 

   DT Kaland 

   xxtonshonx  
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P27H - TST Results  P28H - TST Results 

I am sweet  imaginative 

and move  a goofball 

sweet and on  strange 

   artistic 

   gamer 

   chewer 

   junk eater 

   sewer 

   horse rider/care taker 

   creative 

   undertale lover 

   slight animator 

   kind to most people 

   lazy 

   crazy at times 

     

     

     

     

     

   

P27H - MI Results  P28H - MI Results 

fun  something that makes the world go round 

nice  AWESOME, AMAZING, and XD! 

cool  calming 

awesome  rocking! XD 

music to my ears  made by amazing people 

beautiful  "I wish it wouldn't stop" 

   in many genres 
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P29H - TST Results  P30H - TST Results 

smart  smart 

funny  goofball 

crazy  crazy at times 

daring  junkeater 

awesome  red 

cool  cool 

pimp  football 

amazing  basketball 

cragest  God 

blue  Jesus 

guinea pigs  family 

TV  blue 

music  swimming 

clothing  six flags 

shoes  Stephen Curry 30 

sports  rainbows 

games  science 

math  spiderman 

sun chips  flash 

super heroes  Golden State 

   

P29H - Results  P30H - MI Results 

boss  good 

cool  funny 

unexplainable  crazy 

creative  cool 

I spy  awesome 

brocolli  beautiful 

different  peaceful 

fetty wap  funny 

one night  exciting 

little yady   amazing 
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P31H - TST Results  P32H - TST Results 

I like hot cheetos  smart 

I like sweet stuff  crazy at times 

I like cindy  junk eater 

I like playing with my friends  I like sports 

I have short hair  family 

I'm tall  God 

I like high heels  Jesus 

I like dresses  rainbows 

I like putting on make up  blue 

I miss my mom and dad  swimming 

and my two brothers  six flags 

I don't like getting in trouble  science 

I like curls in my hair  spiderman 

I like pickles  flash 

I like rings  basketball 

I like necklesses  spurs 

I like bracelets  Golden State 

I like bananas  chick-fil-ah 

I like cheese cakes  musiuc 

I like dogs/cats  Mrs. Hayes 

   

P31H - MI Results  P32H - MI Results 

fun  awesome 

awesome  wonderful 

cool  fun 

sweet  exciting 

smooth  amazing 

amazing  peaceful 

rap  beautiful 

pop  enjoyable 

smooth music  good  

peaceful  crazy 
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P33H - TST Results  P34H - TST Results 

I like blue  get in trouble a lot 

I like pizza  I like bananas 

nice  humorous 

funny  nice sometimes not ever 

Guatemalan  helpful 

a helping hand  kind 

like games RoBlox  loving 

Texas Tech  caring 

sometimes mean  video games 

lazy  dark 

love TV and games  cry 

like apples  I like butterflies 

vacation  shy sometimes 

skateboaring  I like skating 

I love roller skating  brave 

live in Texas  stick up for my friends 

born in Brownfield  I am grateful 

I'm 10  roller skating 

my favorite coke sprite  love my teachers 

love music, math, science, reading/language  I like ice cream 

   

P33H - MI Results  P34H - MI Results 

awesome  awesome 

fun  cool 

exciting  sweet 

cool you can learn new thing  fun 

funny and learn new and old composers  smooth 

really really fun to do performances  new 

is loving to learn people from 1700s, 1800s, 
1900s  alright 

exciting because teachers are funny  good  

awesome learn song  sound 

cool you learn fun new games  books 
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P35H - TST Results  P36H - TST Results 

small  I'm funny 

smart  smart 

daring  cool 

energetic  crazy 

I like sports  goofy 

I like pets  dark brown hair 

   eat a lot of candy 

   I like sports 

   I like frisbee 

   I love God and Jesus 

   I love my family 

   rainbows 

   blue 

   slingshot 

   guns 

   ninja stars 

   bow and arrow 

   the stars 

   science 

   spiderman and venom 

   

P35H - MI Results  P36H - MI Results 

amazing  fun 

rock  awesome 

pop  beautiful 

relaxing  peaceful 

   funny 

   crazy 

   best 

   DJ kaly 

   coolnest 

   best and COOL 
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P37H - TST Results 

funny 

make people feel proud 

truthness 

be you're self 

a little messy 

helping others 

a little sensitive 

be along sometimes 

have a fiddle 

love pets 

need some behavior 

love my self 

  

  

  

  

  

  

  

  

 
P37H - MI Results 

make up 

composer 

wonderful 

it’s pieces of wonderful 
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P1D - TST Results  P2D - TST Results 

I like bears that are green  I liked noise around 

I like green  I like dog 

I like three  my favorite color is white 

I like TV  I have one brother 

I like ball is green  I have one fish, his name is Goma 

I like apples (green)  I am 8 1/2 years old 

I like bacon and pancakes  I am a boy 

I like piano  I go to RSD 

I like guitar  My grandpa has a dog, he is 10 weeks old 

My house is green  my birthday is on August 2nd 

I like to play outside  

I like summer because you can go to the 
beach 

I like Minecraft  This summer I will learn how to surf 

I have one brother  My favorite snack is nutella and bananas 

I have 3 cats  There are 5 people in my class 

I am 8 years old  I'm from NY 

I like the iPad  I know English 

I have a friend named Dillon  my brother is 14 

I want to be a garbage truck guy  I am 49" tall 

I have blue eyes  I am in 2nd grade 

I like Mohawk style hair  I go to RSD 

   

P1D - MI Results  P2D - MI Results 

piano  something we can see 

guitar  you do something 

trumpet  awesome! 

dancing with Mom  everywhere 

drums  in your heart 

speakers  in the wind 

violin  fun 

singing  can listen to music everywhere if you want 

quaver  I like my music teacher 

pop balloons (from Computer 
software)  I like my music room 
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P3D - TST Results  P4D - TST Results 

I like mashed potatoes and 
gravy  I like to eat banana 

I like turkey  my favorite color is green 

I like to play Uno  I have a dog 

My favorite color is red  I like to watch youtube 

I like to watch TV  I like my mommy 

I like to draw  I like my daddy 

I live with my mom and dad  I like to eat grapes 

I have blue eyes  I like my dog 

I use ASL  My home is Cody 

I love telling stories  I like in NY 

my hair is brown and yellow  I play Minecraft 

I wear glasses  I go to RSD 

I like "My little pony"  I like to go to Subway 

My favorite animal is a rabbit  I like to eat sandwiches 

I live close to school  I go home after RSD 

My school is RSD  My favorite food is cheeseburger 

I wake up early  I don't like green beans 

I like to sleep  My hair color is red 

I love to play with ymy iPad  I watch movies 

I like to play the piano  I like school 

   

P3D - MI Results  P4D - MI Results 

loud  great! 

awesome  cool! 

very, very, good  friendly! 

I like to drum  awesome! 

I like bongoes  good 

I play the guitar  super 

good music  listen to music 

wonderful  sometimes we working 

like to watch that Quaver  cajons  

conducting 1-2-3  I like video 
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P5D^ - TST Results 

favorite color is red 

favorite animal is dog 

I like bread 

I like grape jelly 

I don't like peanut butter 

I like butter 

I have a mom 

I have a brother 

I have a dog 

I have black hair 

I have brown eyes 

my family is from Puerto Rico 

my shirt is gray, yellow, and blue 

My sneakers are orange and blue 

I like to read 

I like to play outside 

I like bananas 

I like smoothies 

I like my teacher now 

I like my old teacher (old school) 

 
P5D^ - MI Results 

guitar 

piano 

drums 

clarinet 

french horn 

conga/bongo 

singing 

dancing (break-dancing) 

conductor 

listen to music with earbuds while washing 
dishes 
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P6D - TST Results  P7D - TST Results* 

game sorry  I have bike 

seal swimming  my eyes brown 

my color eyes brown  my hair is brown 

my hair brown and yellow  my favorite animals are tiger and seal 

my favorite bikes  I have a big family 

I have dog one  I like cold water in tub 

I have cat two  I love swim 

my bedroom color pink  I love to play baseball 

my house color white and tan  I love to play with friend and xbox 

my bike color pink and blue and white  I love to music 

Africa and Europe  My favorite color is orange 

cream ice  my favorite and RIT college 

what color pencils  I love to watch TV 

my favorite summer  I love to play basketball 

bagels blueberry  I love to play xbox 

pizza my loves cheese  I love to reading 

my favorite Pete the Cat white shoes 
(book)  I have 5 kids 

skirt favorite  I love to catch a big 

I have earrings  I am so wild 

I want sheep baby  I am a game person 

   

P6D - MI Results  P7D - MI Results 

school Quaver  fun 

use computer  awesome! 

beat learning  cool sing 

1234 1234  I want to sing 

strong beat  I want to live in Australia  

weak beat  cool :) 

running from my bear  its very funny 

balloon pop  I love music 

fast, slow, and moderate  I really awesome music 

red ball bouncing   music fun to sing 
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P8D - TST Results 

I like football 

I like soccer 

I like hockey 

I like baseball 

I like basketball 

I like lego cars 

I like legos Star Wars 

I like Star Wars movie 

I like armys 

I like police 

My favorite play iPad game War Robots 

my favorite color green 

I like live avon 

I like animal wolf and leopard 

I like cars 

I like car racing 

I like boats 

I like boats racing 

I like xbox 

I like games 

 
P8D - MI Results 

School of Rock 

low and high 

best of ____ 

hard and soft 

big and small 

strong and weak 

long and short 

quaver 

use computer 

number 
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P9D - TST Results  P10D - TST Results 

my favorite color is blue and red  I like to play basketball and music 

I like to play with my brother  I have brown eyes 

My favorite movie is The Voice  I have black hair and skin 

My hair is soft and black hair  I have 1 brother 2 sisters 

I have 5 family  I don't like beat 

My age is 10 years old  I am 11 years old 

My eyes is brown  

My favorite thing to do play video game all day 
long 

I don't like spaghetti   I am flexible 

my house is tan  I have light blue house 

I have 3 pitbulls at my dad's house  I want to play at skydone 

I like to play outside with my brother  I love to watch loud house 

my favorite season is summer  I have caner 

My family likes to clean the house  have blue car 

my favorite sport is basketball  my birthday is January 31 

I have 7 brothers  I was born in 2006 

my favorite movie is Freddy and Jason  my favorite season is summer 

my friend always likes to pla guns  my favorite weather is sunny 

I like scary movies  I like to play outside and inside 

I like to play outside with my friends  I like to watch NBA 

my favorite food is pizza  My favorite food is pizza 

   

P9D - MI Results  P10D - MI Results 

the best  my favorite thing 

fun  my favorite subject 

outstanding  my journal 

fantastic  making me song 

great  my life 

my favorite thing to play  making me dance 

good  does have instrument 

fun to play with  a test 

happy  my mom work 

sad  my thing to do 
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P11D - TST Results 

I like heart emoji and cool emogi 

I like my family 

I don't like purple and pink 

I don't like horse 

my favorite show is Survivor 

My family be best celebrate 

I love Morgan and Nick 

I love fish and shark 

My hair is yellow 

My eyes is blue 

My favorite color is color blue 

My favorite movie is American Ninja Warrior 

I from Sebring, Florida 

I was born 2007 

I like china food 

my favorite country is Brazil and China 

My parents like Greece, NY 

My dad and uncle are strong 

My forever are believe 

My favorite sports is basketball 

 
P11D - MI Results 

drums very song 

piano very song 

guitar very song 

cajon very song 

phone pandora 

phone video 

sound for PAWS (chant and drum for PBIS 
program) 

clapping 

listen 

hear YOU 
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P12D - TST Results  P13D - TST Results 

I like stuff animals  my favorite birthday! 

I don't like when people are mean to me  I like go cart, and dirt bike! 

my favorite is pizza  I hate rain! 

My hair is dark brown  

My favorite is RC car (note: did a drawing of 
RC car) 

My eyes are dark brown too  I love my family when play it! 

my season is spring time  I have 3 animals what dog two cat one 

I have four fish their name is Paco, Pepe, Chole, 
and Sofia  

I have one baby brother, 4 kids, 3 brother 
and a sister! 

I like to play with my family  I love play with kids or friend! 

My favorite thing to do is run  I like to Jake friend! 

My favorite colors are purple and pink  I have one girlfriend now! 

I love to play with my friends  I have brown eyes! 

My favorite animals is elephant and horses  I have brown hair! 

I have three brothers their name is Manny, Gio, 
and Joshua  I have tan skin! 

I love my school  My favorite is toy! 

I am a girl  I am boy! 

I love "my little pony"  I love bike! 

I was born Deaf I cannot hear  I am fixer person! 

I love my family  I love ride car! 

I wish I have a cat  I like to play Beach! 

I love when people give me a hug  I love loud! 

   

P12D - MI Results  P13D - MI Results 

your head  beat 

awesome everyday  meter 

very cool  movie 

show me off  video 

everything  show 

for fun  car 

for everyone  guitar 

for singing  hotel 

like a beat  boat 

sound everywhere  bird 
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P14D - TST Results  P15D - TST Results 

my favorite car speed  I like games 

I like eat chocolate Hershey  I don't like books 

my favorite car dodge  my favorite game is computer 

I has one dog  I have 5 cats 

I has one sister  I have 3 dogs 

I am 12 age old  I have blonde hair 

I love mom  

I have computers and SDS and playstation 3 
and iPad 

I like eat pancake and whale  I love Pokemon moon 

I only play with my family  I love my family 

My room is mess  I love my bike 

I has best friend  I love math and reading 

my favorite toys  I love my teacher 

my favorite sing beat  

I have dad and mom and brother and grandma 
and grandpa 

I like play with my friend and talk  I'm Deaf and can talk! 

I only play game  my house is nice 

my favorite movie the fast and the furious  My car and truck is messy 

I like summer  I love my houses and yards 

my favorite beach swimming  bike is seem beautiful 

I not like bee  my eye is brown 

I love animals  my friend is so nice 

   

P14D - MI Results  P15D - MI Results 

dance  note 

car  piano 

class  guitar 

outside  beat 

home  drum 

truck  song 

P.E.  tuba 

RIT  violin 

bus  microphone 

city  band 
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P16D - TST Results  P17D^ - TST Results 

I am from Webster, Rochester  I like bikes 

I love Roblox  I like run 

I have one cottage  I have dogs 

I love to swim in pool at cottage  I like my hearing aids 

I hate swim at bay so dirty!  I have 1 sister and 1 brother 

I have one dog  my favorite thing is family 

I have one young brother Liam  I like big cars 

I love tacos  My favorite game is bowling 

I am boy  I like black 

I love technology  I have like lxi 

I love volleyball  I like bug 

I love cats but I am allergic  I have box (xbox) 

I want to be a teacher  I like black 

I have iPod "itouch"  I have book 

I want my own phone  I am love 

my birthday is July 11th  I love my mom 

I love summer  I love Tim Surdgk 

I love Christmas  I love water 

I am only one deaf in my family  I like play mom love 

I love math  I am dull 

   

P16D - MI Results  P17D^ - MI Results 

awesome  my car is han 

must be loud for deaf  I look egeg bog 

rocks  my one bog 

is cool  I happy fun car 

in car  my mom look 

use beat  I bad ball sooms 

at church  I play browe 

at baseball game  I like stop fun 

concert  boomwhackers 

on phone  I look car pe 
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P18D - TST Results  P19D - TST Results 

I like reading  I like play Roblox 

I have two brothers  I don't like play Minecraft 

I am deaf  My favorite food is chicken fingers 

I like warheads  my hair is med. Dark brown 

I love to swim  my eyes color is blue 

I like to play baseball  my hobbies is play technology 

I like to play soccer  my house is white 

I like to play football  my favorite social media is snapchat 

I like to play on my xbox one  

my favorite restaurant is Six50 and Red 
Robin 

I want to join track and field next year  my favorite season is spring 

I like math  my favorite snakers company is Nike 

I don't like ELA  how many brothers I have - 3 

I like to ride on dirt bikes (ATV)  how many sisters I have - 1 

I like to ride on my rip stick (two wheeled 
skateboard)  I use left hand to write and sign too 

I love Star Wars  In future, I want work related technology 

I like Marvel  In future, I want live in California 

I don't like music class  I like Apple company 

I love sour candies  I like pet is dog! 

I go outside all time  I have pets id dog, 2 cats, hamster 

I like video games  

I sick person, set up block some website 
alike game 

   

P18D - MI Results  P19D - MI Results 

boring  sounds 

sounds  song 

feeling  loud 

rhythm  learn instruments 

vibrate  fun 

logo  cool 

band  make us enjoy 

fun (not me)  make us fun 

colorful  learn some new 

yabbering  memory each kind of sound or song 
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P20D - TST Results 

I like playing video games 

I'm a rapper 

I'm from Rochester 

My dad lives in North Carolina 

I live with my mom 

I have a dog her name is Nani and she us a young adult now she's a 
yorkie 

I have brown eyes 

I have black hair 

My favorite food is food is pizza 

my favorite breakfast is cereal 

my favorite movie is wrestling 

my favorite book is Jack and Annie 

my favorite game is wrestling and boxing 

my sport I play is boxing 

my favorite color is red, green, black, and gold 

my favorite TV show wrestling 

my car is white 

my fav rest is McDonalds 

my favorite holiday is Christmas, Halloween, and Valentine's  

my favorite seasons are s and summer 

 
P20D - MI Results 

the rhythm 

the beat 

hip hop 

blues 

the speaker 

the computer 

the phone 

to the dance 

the smartboard 

the hearing aid 
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P21D - TST Results  P22D - TST Results 

I have two brothers  I'm from Chicago, IL 

I have one older sister and three kids sisters  I have 1 younger brother 

I have my eyes is dark brown  I have two different color eyes 

My house is clean  My parents are both deaf 

My three kids sisters have ride bike  I have a dirt bike 

My favorite color is blue  I want to be an athlete 

My favorite song is Zendaya  My favorite sport is soccer 

My favorite class is math and science  I want tp go to RIT 

My favorite show TV is The Fosters  my favorite class is social studies 

my favorite movie is ATL  my favorite place is a soccer field 

I want live Atlanta, Georgia  at home, I always play outside 

I don't like swimming because I will be cold  I will party at college 

I was on July 2, 2002  I want to move to Spain 

I like fashion  I want to buy a soccer team 

I have pillow color is white became soft my head feel 
comfortable  my favorite kind of computer is a Mac 

My family is hearing  my favorite color is blue 

My older sister have boyfriend  I don't have any dogs 

My older brother have girlfriend  my favorite restaurant is Red Robin 

I favorite pet is dog  I'm allergic to eggs 

My sister kids favorite color is pink  I have glasses since I was born 

   

P21D - MI Results  P22D - Mi Results 

cool rap  fun 

my heart  awesome  

love song  interesting 

no breaking  loud 

don't be sad  cool 

wanted friends  nice 

my heartbreaking  not strict 

care about me  a great experience 

about forever  awesome to learn about other cultures 

love  special 
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P23D - TST Results 

my favorite food is pizza 

I have black hair 

I have brown eyes 

my favorite game is school of chaos, call of duty black ops 010s 
11 

I have brothers and sisters 

I like to play games 

49ers fan 

smart at games 

Lakers and Bulls fan 

loves play drums 

1 in 8th grade and 14 years old 

I have been in RSD for 2 years 

I want to be firefighters 

I want to live in California 

I want a Honda 

my house is white 

my mom's car is gray honda  

I don't like uncle ben's rice 

I want a shih tzu 

I want a hoverboard 

 
P23D - MI Results 

a radio 

fun to listen to  

rap 

singing 

instrument 

EDM drop 

church 

hip hop 

r&b 

pop 
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P24DI - TST Results  P25DI - TST Results 

Who am a boy  I am a boy 

I am Deaf  I am cute 

I am kid  I am a nice kid 

I am triplet  I'm in 3rd grade 

I am in 3rd grade  I am helpful 

I am tall  I am twin 

I am small eyes  I am rich 

I am good in math  I am a good person 

I am good boy  I am good at sports 

I am baseball  I am a good cleaner 

I am cute in face  I am a good brother 

I am brown hair  I am a good student 

I am 9 year old  I am a good runner 

I have dog  I am a lego builder 

I am brother  I am a good son 

I have name  I am good and dancing 

I'm like good in math  I am good an singing 

I'm very known brain  I am silly 

I get looks  I am lucky 

I am a Colton  I am sometimes tired 

   

P24DI - MI Results  P25DI - MI Results 

pop pom  fun 

loud  funny 

scream  good 

boom!  a little boring 

tick tick  too soft 

bomd    

kick    

kid said    

fall    

cry!    
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P26DI - TST Results  P27DI - TST Results 

I am smart  I am cool 

I am learn stuff  I am nice 

I am pretty  I am good 

I am perfect  I am good job 

I am awesome  I am like 

I am nice  I am cool good 

I am fabulous  I am like good 

I am epic  I am nice good 

I am famous  I am a good 

I am Deaf  I am cool nice 

I am beautiful  I am 

I am welcome    

I am thankful    

I am awesome    

I am dancer    

I am a singer    

I am a play for talent show    

I am super    

I am    

     

   

P26DI - MI Results  P27DI - MI Results 

fun  singing 

good for dancer  soft 

fun to dance  fun 

for dancing  holy 

for talented show  cool 

for fun to sing  nice 

for fun to dance  wow 

cool   good 

loud  like 

fun to sing  good job 
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P1I - TST Results  P2I - TST Results 

mom  I am a student 

boy  I am special 

dad  I am good 

special  I am a person that likes dogs 

not loose  I am a boy 

giant  I am young 

teachers  I am a hard worker 

cool  I am a helper 

happy  I am a person who likes sport 

sad  I am a person with skiis 

mad  I am a person that cooks 

scary  I am a person that likes drawing 

funny  I am a person that likes math 

scrappy  I am a person who likes reading 

brown  I am smart 

play football  I am a person who likes science 

play soccer  I have black hair 

play basketball  I have gray shoes 

play hockey  I have a orange jacket 

smart  I am happy 

   

P1I - MI Results  P2I - MI Results 

fun  singing 

silly  fun 

good  loud 

happy  soft 

sad  exciting 

cool  hard to understand 

loud  silly 

not fan  boring sometimes 

hip hop  crazy 

good music  gentle 
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P3I - TST Results  P4I - TST Results 

boy  girl 

basketball fan  I do dishes 

football fan  cousin 

UFC wrestling fan  I love art 

Usher fan  I love music too 

Justin Bieber fan  love sports 

Soulja boy fan  I jump rope 

Curry fan  I am a person with black eyes 

LeBron fan  I am a person that is Mexican 

Jordan fan  I am a person that loves to get my nails done 

Prescott fan  I am a softball and soccer fan 

Eliott fan  I am a person who likes puppies 

Bryant fan  I am a person that loves the Texas Tech football team 

Witten fan  I have black hair 

Mahome fan    

     

     

     

     

     

   

P3I - MI Results  P4I - MI Results 

fun  fun 

special  special 

cool  amazing 

awesome  awesome 

loud  country 

amazing  good to learn 

quiet  soft 

quiet and loud  good to learn rhythm 

country  silly 

silly  cool 
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P5I - TST Results  P6I - TST Results 

girl  I'm a girl 

cousin  I'm a person 

love to read  I'm a girl who likes writing 

love hip hop music  I'm a person who loves to do my chores 

love to write  love music 

I'm a person who has green eyes  I have brown eyes 

I'm a person who hates to fix my 
bed  I'm a girl who also likes reading 

I'm a girl who loves puppies/dogs  I'm a girl who likes dogs/puppies 

I'm a girl who plays soccer  I'm a person who likes colors 

I'm a girl who loves gymnastics  I'm a girl who likes going on field trips 

I'm a girl who is a red raider fan    

     

     

     

     

     

     

     

     

     

   

P5I - MI Results  P6I - MI Results 

fun  fun 

cool  silly 

special  special 

amazing  amazing 

awesome  country 

country  awesome 

loud  soft 

about learning  loud 

soft  about learning 

silly  cool 
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P7I - TST Results  P8I - TST Results 

girl  I'm a boy 

cousin  I am a superhero 

sister  I am a leader 

silly  I am silly 

fancy  I am a reader 

talented  I am a person with green eyes 

cool  I am a PoD 

brown eyes  I am a person who loves to ride my bike 

I'm a person who likes coloring  I am a scientist 

playful  I am smart 

smart  I am brilliant 

joyful  I am awesome 

jump a lot  I am a student 

drained  I am  dog lover 

carter  I am a math teacher 

soccer fan  I am an artist 

football fan  I love music 

brown hair  I am a dizinest 

meveain  I am a coach 

7 years old  I am gangster 

   

P7I - MI Results  P8I - MI Results 

silly  fun 

fun  silly 

good  good 

rock and roll  country 

loud  loud 

good to dance  boring 

cried  soft 

hip hop  hard to understand 

country  understanding 

good music  crazy 
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P9I - TST Results 

I am Allison Kaci Fuerntes 

Who is going to be in a talent show 

the most thing I like to do is dance and play soccer 

I am a big sister 

I am a girl who likes to be beautiful 

I am a person who loves music and art 

I'm a person who plays with her friends and loves 
them 

I'm a person who can draw and dance 

and who loves to get wet 

I'm a girl who loves to play games with my family 

and sleeps a lot with them 

I'm a person who likes to play sports 

and has a good life indeed 

I am a person who likes dolls 

and watching my music teacher dance 

I'm a person who likes to play a lot 

and run a lot too 

  

  

  

 
P9I - MI Results 

singing 

dancing 

good for all kinds of dancing and singing 

good for my body 

fun for my feelings 

amazing 

good for everybody 

crazy 

fun for my feelings 

family fun 
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P10I - TST Results  P11I - TST Results 

I am funny  I play basketball and I play third base 

I am nice  I am a boy 

I am 10  I am good to all people 

I am cute  I play a lot of video games 

I am creative  I ride my bike almost every day 

I am smart  I like pie 

I am quiet  I like to play rocket league 

I am a good listener  I like to play outside 

I am crazy  I like to play with my friends 

I am weird    

     

     

     

     

     

     

     

     

     

     

   

P10I - MI Results  P11I - MI Results 

relaxing  very cool 

nice  very very cool and is good for you 

sweet  awesome to me and helps me stretch 

quiet    

fun    

funny    

calm    

smooth    

fast    

slow    
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P12I - TST Results +/-/= P/S/A/G  P13I - TST Results 

I am creeping my 
teacher      I am a dancer 

my home is MI. Jpratt      I love cat 

I have to fight for tears      I like my family 

I have a white 
classroom      I like outside 

       I am a singer 

       I like the cold 

       I love swimming 

       I am happy 

       I am a good kid 

         

         

         

         

         

         

         

         

         

         

         

     

P12I - MI Results +/-/= P/S/A/G  P13I - MI Results 

very real      lovely 

loving      good 

very fun      rhythm 

       danceful 
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P14I - TST Results +/-/= P/S/A/G  P15I - TST Results 

I am Zaiden      I am pretty 

I am a student      I am a daughter 

I am a son      I am a girl 

I am a boy      I am a girl who likes pink 

I'm a      I am smart 

I'm funny      I'm cute 

I'm a brother      I'm tall 

       I'm good at swimming 

       I'm nice 

       I'm a girl who likes zebras 

         

         

         

         

         

         

         

         

         

         

     

P14I - MI Results +/-/= P/S/A/G  P15I - MI Results 

amazing      notes that play in my head 

good      high pitch and low pitch 

         

         

         

         

         

         

         

         
 

 

 

 

 



                                                                          Texas Tech University, Jaclyn F. Paul, August 2017 
   

140 
 

 

P16I - TST Results  P17I - TST Results 

I am 9 years old  I am smart 

I love dogs  I am a girl 

I want to be a teacher  I am pretty 

I like softball  I am a good swimmer 

I favorite subject is math  I am cool 

I love PE and art  I am a aites 

I like basketball  I am cute 

I like swimming  I am good at school 

I am the only girl  I am a straight A student 

I have 2 brother  I am gorgeous 

   I am helpful 

   I am responsible 

   I am awesome 

     

     

     

     

     

     

     

   

P16I - MI Results  P17I - MI Results 

my favorite subject  cool 

fun because we get to play  fun 

cool because we play with instruments  helpful 

fun because we get to play  love 

cool because we play with instruments  beautiful 

cool because we get to sing  romantic 

not lame    

fun because we can dance    
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P18I - TST Results  P19I - TST Results 

I am a dancer  I am a good singer 

I love music  I am a good student 

I can write in cursive  I want to be an actor 

I can read in cursive  I have a bunch of nicknames 

I am a straight A student  my favorite color is black 

I am good  I wear non matching socks 

I am respectful  I drink a lot of water 

I can sing  I am cute 

I can read 6th grade books  I get a lot of hairy cats 

I am awesome  I play with my brother 

     

     

     

     

     

     

     

     

     

     

   

P18I - MI Results  P19I - MI Results 

cool  beautiful tuned right 

important  a vibration 

awesome  like a poem 

fun  for people to sing 

a way to express feelings  has a lot of notes 

a lyrical poem  cool to people 

fun to dance to  has sound 

easy to sing    

fun to sing along with    

the sound of nature    
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P20I - TST Results  P21I - TST Results 

I am kind  a good singer 

I am wanting to be a vet when I am 
grown up  a good dancer 

I am good at making As  a good friend 

I like pretending  a good friend 

I love animals  a good sister 

I am a girl  a straight A student 

I like to make friends  the best friend ever 

I am a daughter  loved by all 

I am the middle child  cute 

I have brown hair and eyes  a smart person 

I like basketball    

I am awesome    

I kind of like music    

I have only brothers    

I have dogs    

I have a rabbit    

I think I am cool    

I think I am nice    

I am     

     

   

P20I - MI Results  P21I - MI Results 

good  pretty 

awesome  important 

amazing  fun 

cool  art 

ok to me  singing 

loveable  dancing 

pretty  classical 

sometimes loud  pop 

sometimes soft  jazz 

too cool  country 
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P22I - TST Results  P23I - TST Results 

straight A student  I am a girl 

brave  I am good at soccer 

fast runner  I am good at football 

good singer  I am good at writing 

want to be an artist  I am good at dodge ball 

can tell time  I am bad at baseball 

know sign language  I am a good running 

3 sisters and 1 brother  I am fast at running 

long hair  I like the football team Dallas cowboys 

I am a lover of dogs  I wear Nikes 

like black stuff  I wear Converse 

in love with purple  I like soccer 

be in theatre  I like baseball 

have puffy hair  I like the color blue 

   I like the color grey 

   I like the color white 

   I like the color black 

   I like light up shoes 

   I like the color golden 

   I like the sport tennis 

   

P22I - MI Results  P23I - MI Results 

amazing  a dancing thing 

awesome  a singing thing 

easy class  a fun thing 

cool  a cool thing 

funny  an awesome thing 

fun   a good thing 

all different  a singing contest for you 

colorful  fun 

candy to my ears  awesome  

high pitch and low pitch   cool 
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P24I - TST Results  P25I - TST Results 

I am smart  I am wanting to be a vet when I grow up 

I am pretty  I am a good dancer 

I am tall  I am achild of 5 people 

I am fiesty  I am a 3rd grader at Overton 

I am a friend  I am so beautiful 

I am a nerd  I am a smart girl 

I am encouraging  I am a nice girl 

I am sensitive  I am a friendly girl 

I am emotional  I am a girl that likes church 

I am kind  I am a girl that likes frog legs 

     

     

     

     

     

     

     

     

     

     

   

P24I - MI Results  P25I - MI Results 

soft  a cheerful thing to me 

loud  a wonderful sound to my ears 

slow  a great thing to listen to 

amazing  a beautiful sound 

fun     

funny    

fast    

cool    

talent    

calming    
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P26I - TST Results  P27I - TST Results 

I am a girl  9 years old 

I am wanting to be a teacher  a brother of 4 

I am in 3rd grade  I'm a boy 

I am good at dancing  I am in 3rd grade 

I am a good singer  I am tall 

I am smart  I want to be a teacher 

I am good at dancing  I am about to be in 4th grade 

I am awesome  I don't know how to swim 

I am wanting to go to college  I like to swing 

I am a happy child  I like video games!!! 

     

     

     

     

     

     

     

     

     

     

   

P26I - MI Results  P27I - MI Results 

fun to me  bouncing to me 

cool  inspiring to people 

makes me happy  it is a fan to other people 

awesome    

helps me sing    
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P28I - TST Results  P29I - TST Results 

I am a dancer  I am a boy 

I am a singer  I am 9 

I am a girl  I am nice 

I am cool  I am a student 

I am wanting to be a rock star  I am wanting to be an actress 

I am an active kid  I am in the 4th grade 

I am brave  I am a sun 

I am a colin of a lot  I am liking school 

I am a drinker of coke  I am a good A+ student 

I am an artist    

     

     

     

     

     

     

     

     

     

     

   

P28I - MI Results  P29I - MI Results 

different songs  awesome 

to sing along  fun 

relaxing  hard to do 

a cool tune  fun to her 

part of my heart  calm 

my favorite to listen to  loud 

something funny  kind of frustrating 

sometime slow  easy 

sometimes fast  quiet 

is everywhere  a fun activity 
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P30I - TST Results 

I am a girl 

I am nice 

I am pretty 

I am short 

I want to be a teacher 

I am in 3rd grade 

I am about to be in 4th grade 

I am myself 

I am a good dancer 

I am a good singer 

  

  

  

  

  

  

  

  

  

  

 
P30I - TST Results 

fun to me 

good for me 

fun to learn 

a good subject for me 

fun 
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Details about Raw Data: 

-All of the results were transcribed exactly as they appeared on the surveys in order to 

avoid any potential bias on the behalf of the reviewer. 

-The “*” beside the survey title indicates that the selected participant provided more 

than the minimum number of responses for the survey 

-The “^” indicated that the selected participant had an individual education plan (IEP) 

that required the test administrator to assist with recording his/her responses in the 

survey. 

  

 

 


