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CHAPTER I 

INTKOLUCTION 

Statement of Purpose. The purpose of this study was 

to determine the chief objectiyes of, and the methods used in, 

the teaching of Spanish in the elementary grades of Texas, 

to find what provision was made in the Junior high school 

and the senior high school for those who had had Spanish in 

the elementary grades, and what percentage contlnuea the 

study of Spanish* Also the survey of the teaching of 

Spanish in the elementary grades was made to find exactly 

how many schools in the state were teaching Spanish in the 

elementary grades and why f̂ panish had been dropped or dis

continued in schools where it is not now being taught. 

Basic (ft>?ŝ iPUo|>̂ * This study was based on the 

assumption that there were a sufficient number of schools in 

the state of Texas in which Spanish was being taught in the 

elementary grades to give an acceptably accurate conception, 

Ijy means of questionnaires, of what was being done in general 

in the state in the teaching of elementary Spanish. A 

further assumption was that there was a definite need for the 

teaehlng of Spanish in Texas in the elementary grades and 

that Spanish is most effective in the lower grades. 



Importance s£. Study. This study was designed to 

reverse the seemingly unfavorable trend in language study in 

Texas, with the hope that it might be a factor in helping to 

increase enrollment in foreign languages in the public schools. 

This study was part of a larger plan which it was hoped would 

make It possible to stimulate the study of Spanish. This phase 

of the Investigation dealt with Spanish in the grades only. 

Justification of study. This study was made to deter

mine better and more successful methods of teaching Spanish 

in the elementary grades, to facilitate putting Sî anlsh in 

elementary schools where it is not now being taught, and to 

prevent the possibility of the teaching of Spanish on the 

elementary level frcm being a failure again if undertaken. 

Source of JB&ta. Data on the teaching of Spanish in the 

grades were secured from thirty«-«ight^ questionnaires received 

from schools where Spanish is taught in the elementary grades 

and from a nineteen page report presented by Mr. Carlos Rivera 

and entitled, "The Teaohing of Spanish in the First Grades 

of the HI Paso Public Schools"; other data were obtained from 

books and periodicals. 

fioppe of Study. This study is divided into five 

Chapters, which represent major phases of the study. The first 

^Three hundred questionnaires were sent out. This. 
then, represents very slightly more than ten per cent of the 
sehools to which the questionnaires were sent. 



chapter Is an introduction to the study and gives the purpose, 

the basic assumptions derived, the importance, the Justifica

tion, the source of data, the scope of the study, and the 

method of procedure. 

In the second chapter the general Information 

obtained in the survey is presented; namely, the qualifica

tions of teachers as to Spanish majors and non-majors, 

OoUege preparation and schooling for the teaching of 

Spanish, experience, travel and time spent in a foreign 

country, country or countries in which the teacher has travel

ed, fluency in speaking Spanish and ways in which this fluency 

was attained, the ability of the teacher to carry on a 

conversation with Mexicans living in his or her community, 

and the use of Spanish outside the class in the school. 

Data are presented in table form. 

In the third chapter, five of the chief objectives 

in the teaching of Spanish are discussed in the order in 

which they were ranked in the replies to the questionnaires 

by the schools, with special mention being made of the 

objectives in the teaching of Spanish in the public schools 

of Corpus Christi and El Paso. 

In the fourth chapter, methods used in the teaching 

of Spanish in the elementary grades are treated in a similar 

manner, with special mention and discussion of the success

ful methods used in the fourth grade at San Angelo and the 

first grades at El Paso. Devices preferred by the students 



are ranked and discussed, as well as outside-of-class activi

ties. 

In the fifth chapter, the problem is statea, the 

procedure discussed, the findings summarized, recommendations 

for other needed studies made, and the conclusions given. 

Method of Procedure. -Three-hundred questionnaires 

were prepared carefully and mailed to an authentic list of 

schools with the purpose in mind of securing the qualifica

tions, schooling and colldge preparation, and experience of 

teachers of Spanish In the elementary grades over the state 

of Texas and of finding the chief objectives of, and the 

methods used in, the teaching of elementary Spanish. The 

questionnaire for the survey, which consisted of four pages, 

was aeoompanled by a letter of explanation, the purpose of 

the survey^ and all information solicited being clearly 
i ... 
;• I, 

stated* An authentic list of schools was furnished by W. S. 

Benson and Company, Educational Publishers, Austin Texas. 

This list contained schools which ordered elementary Spanish 

books from July, 1949 to January, 1951. 

'See Appendix A. 



CHAPTER II 

GENERAL INFORMATION OBTAINED IN THE SufiYEY 

The data in this chapter \«ire secured from the 

questionnaires filled out by the teachers of Spanish in the 

elementary grades of Texas Schools and were used as the 

basis for tabulation and analysis. 

In making this survey, a study of the following 

phases of the problem was made: (1) qualifications of 

teachers as to Spanish majors and non-majors; (2) school

ing and college preparation for the teaching of Spanish; 

(3) experience; (4) travel and time spent in a foreign 

country; (5) counHty or countries in which the teacher has 

traveled; (6) fluency in speaking Spanish and ways in which 

this fluency was attained; (7) the ability of the teacher 

to carry oh a conversation with Mexicans living in his or 

her community; and (S) the use of Spanish outside the class 

in the school. 

Data relating to qualifications of teachers as to 

Spanish majors and non-majors and travel in a foreign 

co\mtry are given in Table I. 

Sixteen majors and nineteen non-majors traveled in 

a foreign country or countries, and of these thirty-eight 



teachers in the state, only two non-majors and one whose 

classification was not indlcatea, aid not reply concerning 

this Information. The percentage of Spanish majors and non-

majors who traveled is also given. 

TABLE I 

QUALIFICATIONS OF TEACHERS AS TO SPANISH MAJORS 
AND NON-MAJORS AND TRAVEL IN FOREIGN COUNTRIES 

Traveled 
in Foreign 
Coiantry 

0 

1 

•2 

1 
Yes 
No 

Total 

Teachers of Spanish 

Number 

M^^JOXl 
^ 

14 
2 

,1̂  

Non-
Ma ior 
3 

12 
7 

19 

Total 
4 
26 
9 

35 

Percentage 

Major 
5 

87.50 
12.50 

100.00 

Non-
kaior 
6 

62.16 
36.84 

100.00 

Total 
7 

74.29 
k.0.71 

100.00 

Data in this table were tabulated from the question

naires filled out by the teachers, only three teachers not 

filling out this information. 

In Table II travel is divided into minor and exten

sive, minor travel referring to all travel of less than one 

month in duration, and extensive travel referring to all 

travel over one month in auration. The number of teachers 

who did minor and extensive traveling in a foreign country 

or countries is shown in this table. 

The table contains three majors and seven non-majors 

who did minor traveling and ten majors and five non-majors 

who did extensive traveling in a foreign country or countries. 



One major and four non-majors had done no traveling in a 

foreign country; two majors, five non-majors, and one whose 

classification was not indicated, did not reply concerning 

this information. 

TABLE II 

NUMBER OF TEACHERS MO DID MINOR AND EXTENSIVE 
TRAVELING IN FOREIGN COUNTRIES 

Travel 
Q. 

IB 

1 
Ml,nor 
jRj^te^slve 

Majors 
2 
3 

,̂ 0 

Non-Majors 
? 
7 
5 

Total 
4 

10 
15 

TABLE III 

SCHOOLING AND COLLEGE PREPARATION FOR 
THE TEACHING OF SPANISH 

Schooling 
(Years) 

Number 
of Teachers 

High sehooT 24 
X 

16 
3 0 
4 

College ol 

In Table III data are tabulated from the question

naires and show the number of teachers and the number of years 
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high school, college, and graduate work the teachers have 

had preparatory to the teaching of Spanish in the elementary 

grades* Four of these thirty-eight teachers did not indicate 

their schooling and college preparation. 

TABLE IV 

DISTRIBUTION OF TEACHERS AS TO SCHOOLING AND COLLEGE 
PREPARATION FOR THE TEACHING OF SPANISH 

Schooling and 
College Preparation 

Number 
of Teachers 

M. 
Six Hours College Spanish 

2 Two Years College 

3 Three Years College 

Four Years College 

One Year Graduate Work 

6 One Yr. Hi. Sch. and Two Yrs. Coll. 

One Yr. Hi. Sch. and Threes 
Yrs. College 
Two Yrs. Hi. Sch. a||^f|M 
Year College 

8 

Two Years Hi. Sch. 
Two Years College 
Two Years Hi. Sch. 
bur Years College 

m:!t 
9 

10 ana 

I 
T' 11 wo Years Hi. Sch., Four 
Yrs. Coll.. and One Yr. Grad. 
Two Yrs. Hi. Sch., Four Yrs. Coll., 
mx^^ fyio Yrs. Graduate Aork 12 

13 Two Years College and Four 
Years Graduate Work 
Four Years High School and 
Fouy Years College 14 

15 

16 
mmmtm 

17 

Four Yrs. Hi. Sch., Three Yrs. 
gftUtgfi fth^ Ope Yr, Graduate Work 
Four Yrs. High School, Four Yrs. 

ege. and One Yr* Graduate Work 
our Sch. , Four Yrs. C o l l . , 

ears Qradu^tin Wftfit 



e 
Table IV contains the preparation and schooling of the 

teachers, ranging from six hours college Spanish to four years 

high sehool, four years college, and four years graduate work; 

this table shows clearly the level of schooling and the number 

Of teaehers in each level. 

In Table V is shown the number of years of experience 

these thirtyweight teachers had at this time. All teachers 

had had some experience teaching Spanish, prior to the year 

the survey was made. Two teachers had only one year of 

experience; three, two years; eight, three years; five, four 

years; three, five years; two, six years; one, seven years; 

one, eight years; one, nine years; five, ten years; two, 

twelve years; and one had fifteen years. Four teachers did 

not indicate the number of years of experience they had had. 

An interesting point was that eighteen of the thirty-eight 

teachers had less than five years of experience. Of the 

teachers replying, the median number of years of experience 

was between three and four. Four teachers did not reply 

ooncerning their years of experience teaohing Spanish. 

Travel £ M IXm gp̂ ftt jL& a fpre^gn Cô fî yy, 

Time spent in a foreign country or countries ranged from 

one day to fifteen years, twenty different countries being 

represented; namely, Algeria, Australia, Belgium, Canada, 

Cuba, ISngland, France, Germany, Holland, India, Iran, Italy, 

Mexleo, Moroooo, Panamâ ,̂  Scotland, Spain, Switzerland, 

Tunisia , and western Europe. 
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TABLE V 

EXPERIENCE IN THE TEACHING OF SPANISH 

Years of Experience Teaching Spanish 

School 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 

Anna 
Bandera 
(Barahart 
Birdville 
Colorado City 
Corpus Christi 
Corsloana 
Crystal City 
X>allas 
DawsCKi 
Donna 
Eagle Lake 
gagle Pass 
El Paso 
^Falfurrlas 
Grandview 
Harllng«i 
(Wilson) 

Katy 
Kaufman 
La Joya 
La Pryor 
hm Vernla 
Lipan 
Longvlew 
Mission 
(Sharyland) 

jfataM* 
Orangefleld 
Pawnee 
Plneland 
;Fremoat 
Roaring springs 
San Angolo 
San Benito 
Sanford 
Santa Rosa 
SoBora 
Winona 

1 
1 

1 
1 

1 

1 

1 
1 

f o i a l i t A S i ^ & l l — 1 i 6 jt 0 0 1 
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A teacher of Mexican ancestry and an instructor of 

Spanish in the fifth and sixth grades at Premont, Texas, 

traveled in twelve foreign countries; namely, Algeria, 

Belgium, Canada, England, France, Holland, Italy, Mexico, 

Morocco, Scotland, Spain, and Tunisia, spending a year in 

Mexico and Spain together. Two other teachers traveled in 

five foreign countries. The Supervisor of Elementary Fpanish 

at Bl Paso, who is of Mexican ancestry, traveled in Belgium, 

France, Germany, Mexico, and Switzerland, spending ten years 

in Mexico. Another teacher of Mexican ancestry and an 

instructor of Spanish at Natalia traveled in Australia, India, 

Iran, Italy, and Mexico, spending only one month in Mexico. 

The instructor of Spanish ih the fifth grade at Donna, Texas 

spent fifteen years in Mexico. An important fact was that 

twenty-seven of the thirty-eight teachers had traveled in 

Mexico and that all of the teachers who traveled extensively 

were Spanish majors and were men. 

Fluency i& Speaking r̂ pap̂ .̂ ^ a M MXM. iE Blich This 

Fluency Was Attained. Of these thirty-eight teaehers of 

Spanish in the elementary grades, thirteen Spanish majors and 

two non-majors could speak the language fluently; twenty-

eight teachers could carry on a simple conversation with 

Mexicans living in their community, and three majors and 

nine ncmnnajors who could not speak the language fluently, 

were able to carry on a simple conversation with Mexicans 
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in their communities. Three teachers did not re^ly regarding 

these data in the questionnaire. 

In Table VI, is shown the number of teachers who do 

speak and who do not speak the language fluently, the teachers 

being olassifiea as majors and non-majors. Data in this table 

were taken from the questionnaires filled out by the teachers, 

three teachers of the thirty-eight not filling out the 

questionnaires• 

TABLE VI 

LUIGUAGE FLUENCY OF THE TEACHERS WITH THE PERCENTAGE 
OF THOSE MAJORS AND NON-MAJORS ftHO 

SPEAK AND WHO DO NOT SPEAK 
THE LANGUAGE FLUENTLY 

Teachers of Spanish 

Speak 
Language 
iwHattr 

Number 

4 m 

A 
Mior^ 

Non-
Maior^ Total 

Percentage 

Majors 
Non-
Maiors 

JGL 
Total 

m. IL 15 61.25 

SiaT 
3 

IF 
XL 20 18.75 

10. , 
W2 

42.86 
57.14 

l^ 35 100.00 100.00 100.00 

In Table Vll the ways in which the fluency was attained 

are given; language fluency was attained in eighteen different 

ways, all of which are listed in the table. Eore teachers 

attained their fluency through talking to Mexicans in Texas 

thmxi by any other means, a fact of great interest. Fifteen 

teachers attained their langauge fluency In this manner; ten 

teaehers attained flueney by living on the border 
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TABLE VII 

WAYS IV WHICH THIS FLUENCY IN SPEAKING SPANISH 
WAS ATTAINED 

Sources of Fluency 

0 

1 

£ 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

. 1 

Talking to Mexicans 
in Texas 

Living on the Border 

Living in a SpaAlsh-
Speaklng Country 

Native Tongue 

Travel 

College Preparation 

Study and Class Practice 

Study 

Teaehlng 

Teaehlng Spanish Children 
$p. TATaa f5fihoQls 

Conversing with a Mexican 
Maid in the Home 

Hearing the Language 
Spoken 

Hc«e Study 

Practice with Schoolmates 

Reading Spanish 

Speaking Spanish Most of Life 

Speaking with Spanish-Speaking 
People of Colorado and Spanish-

Speaking Relatives 
woildLag When Young in a Store 
Where *pxoi^o were Latin Americans 

Number of Teachers 

2 

15 

10 

9 

6 

5 

4 

4 

3 

3 

2 

1 

1 

1 

1 

1 

1 

1 

1 
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(which implies the same method as that used by the first 

fifteen); nine by living in a Spanish-speaking country; and 

six by native tongue. These four ways ranked first in the 

group of eighteen, with travel, college training, study, and 

teaching coming nejî  in rank. 

Data were tabulated from the questionnair̂ ::s, -aid the 

number of teachers is shown under each way in Ahich this 

fluency was attained, ten teachers not giving the information. 

TABLE VIII 

TRT5 USE OF SPANISH OUTSIDE THE CLASS IN THE 
SCHOOL BY THE TEACHERS 

Use of Span. 
Outside the 
< 
4 

0 

„i. Jz 
3 

::ia8s in 

1 
Yes 
No 

Total 

Teachers of Spanish 

Number 

Sja^ors 

2 
10 
6 

15 

Non-
Majors 

3 
10 
11 

21 

Total 
4 

20 
16 

36 

Percentage 

Majors 

& 

66.67 
33.33 

100.00 

Non-
Ma lor s 

6 
47.62 
52.38 

100.00 

Total 
7 ^ 
55.56 
44.44 

100.00 

Data were tabulated from the questionnaires filled out 

by the teaehers, only two teachers (one non-major and one 

whose classification was not indicated) not giving the 

required information. 

Another feature of this table to be noticed was that 

more than half of the teachers used Spanish outside the class 

in the school* Twenty teachers used Spanish outside the class 
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In the sehool, and sixteen teachers did not use Spanish out

side the class. A further point of interest was that an equal 

n\2mber of Spanish majors and non-majors used the language 

outside the classes in the schools. 

Percentage of Students That Continued the Study of 

Spanish in the Upper Grades. Letters from several of the 

eighty schools,in which there is not any elementary Spanish 

program at the present time, expressed interest in such a 

program for the future, stating that there was definitely a 

value to Sp̂ inish in the lower grades. 

Of the thirty-eight schools that replied, the majority 

began the teaching of Spanish in the third grade, reading in 

the third grade, and formal grammar in the seventh and eighth 

grades. 

The percentage of those students that took Spanish in 

the elementary grades that continued Spanish in the Junior 

high school was estimated by fourteen schools, the percentage 

varying from eight per cent to one-hundred per cent. 

The percentage of those students that took Spanish in 

the elementary grades that continued in the senior high 

school was estimated by fourteen schools, the percentage 

varying from ten per cent to one-hundred per cent. 

The percentage of those students that continued in 

both the Junior high school and the senior high school varied 

from thirty per cent to one-hundred per cent. 
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The percentage of those students th-.t began Spanish in 

the Junior high school that continued in the senior high 

school varied from ten per cent to one-hundred per cent. 

Summary. All of these data have been given in order 

that the reader may gain some idea of the qualifications, 

college preparation and schooling, ana experience of the 

teachers of Spanish in the elementary grades of Texas Schools. 

Certain facts have been given concerning the number of teachers, 

classification of teachers as to majors and non-majors, travel 

and time spent in a foreign country, countries in which the 

teachers have traveled, fluency In speaking Spanish and ways 

in which the teachers attained this fluency, the ability of 

the teachers to converse with Mexicans living in their 

communities, and their use of Spanish outside the class 

in school. 



CHAPTER III 

CHIEF OBJECTIVES IN THE TEACHING OF ELbMtiaiTARY SPANISH 

The chief objectives of the teaching of Spanish in the 

elementary grades of Texas were determined from the replies 

received from the thirty-eight schools, and these objectives 

are given in the order of preference as ranked by the teachers 

in the survey the writer has mrde. The validity of all 

statements is based on information taken directly from the 

questionnaires. 

From this survey, the chief objectives were found to 

be as follows: (1) to understand the spoken language; (2) to 

speak the language; (3) to understand and appreciate the 

culture of Mexico; (4) to read the language; and (5) to write 

the language. 

Tp Understand ^he Spoken Language. To understand the 

spoken language is the first objective, and pupils begin to 

understand the spoken language immediately. After the first 

day in the first grade, children understand expressions of 

greeting, "Pase usted." Come in; "Buenos dias, nines," 

Good morning, children; and »,iComo se llama usted?," Ahat is 

yoTir name? At El Paso this experiment was carried out very 

auoomssfully, and the first experience, "Get Acquainted Day," 

17 
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was accomplished in fifteen minutes in each of the t.venty-

five classes the instructor taught the first week, and for 

two weeks nothing was done but exchange greetings and names. 

Aliatever the grade level, the spoken language is understood 

atLonce. At San Angelo and Corpus Christi where Spanish is 

taught in the fourth grade and the third grade through the 

t/*elfth, reapectively, the language is understood at once. 

ISL 5^e&^ the Lan^iuage. The second objective, that of 

speaking the language, is achieved immediately by presenting 

known experiences to the child. The child*s family and home 

are the center of his attention, and conversation about the 

members of the family and rooms of the house is an excellent 

means of achieving the speaking of the langiiaga. By means of 

magazine pictures, flashed as each member of the family is 

introduced, the children soon learn to associate the word and 

the picture. At no time during the experiment at El Paso 

was an isolated word given; the Spanish phrase and sentence 

were emphasized. For example, el papa evolved into, "Sste 

M at papa*" ana later into «Mi oaoa SA llama sjfior. Smith." 

SL Hermano of the picture immediately became, "Yo ten^o un 

faermano." and "Mi. hermano se llama Dick." Numerals frc.m one 

to ten were Introduced during the first week so that by the 

third week the children were able to say, "Xo tengo dos, 

ĥ irrWÎ Af (or hermanasj when asked, "A^uantos hermanos 

tiffloa AaCfegd?"̂  

' ^Carlos Rivera, "The Teaching of Spanish in the First 
Grades of the Bl Paso Public Schools" (Unpublished Report),p.3-7* 
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Colors were Introduced along .>Lth numbers, so t̂.̂,t 

when the picture of a dog or cat was introduced, the children 

could say, "TgQgo u^ Perro negro," or "Tengo dos gatos 

MaefifiaL'" Once the colors were definitely established in the 

minds of the children, they wore greatly amused when asked, 

"ifiai^ iiiae iSl perro verde?" or "ĉ Cuien tiene uji gate azul?" 

Without realizing that they were conjugating verbs, the 

children shifted easily from "Yo tengo un hermano" to »yi 

ilms, mi nene" when the picture of the baby was flashed. 

In a very short time the child learned to distinguish between 

verbs used for speaking about himself and those for speaking 

about a third person. As the vocabulary increased and more 

verbs entered into their conversation, they readily detected 

that difference without the necessity of drilling Isolated 

verbs• 

In teaching, one must not forget that one "builds up" 

on known vocabulary. Constant repetition oi* vocabulary, 

phrases, and sentences is an important factor for the first 

grader who is learning Spanisn "by ear." All new vocabulary 

is tied somehow to that previously learned. The vocabulary 

for the members of the family was related to that of the "Get 

Acquainted Day" unit. The children learned to answer the 

question, ^i,C6mp est^ su pap^ (mam̂ ^ hermano. hermana. etc.)?" 

with "Ml pap< est^ muy bien. grades." They learned to say, 

"III ffmllia esta muy bien and "ki mam^ se llama la seffora Jonesli 

4 j ^ . ^ p. V.6-: • 
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At La Pryor, Texas, a vj^y Elmilar technique is used 

to aehleve this objective. Tii© teachar begins in the fifth 

and sixth grades, even though the pupils have had Hpanlsh 

in the third and fourth grades, with thi. sound of voxels, 

division of wurds, and the accent. From this, simple vocabul

ary la built up about the things ar turid the child! home, 

school, family, fruits, flowers, foods, clothing, parts of 

the body, days of the week, months of the year, seasons, etc., 

the learning of the articles (ai and la) being required with 

each noun. The teacher uses posters, scrupbooks, and pictures 

to help build the vocabulary. Complete sentences are put on 

the board, and the child finds the ?ord with which he Is 

familiar. 

SSL Vn'^^T^^^m^^ M i APpr̂ Ql̂ l̂̂ f ttie qui turf of Mexico, 

As a third objective, the under.tandlng and appreciating the 

culture of Mexico, comes after the child has beg\in to under

stand and appreciate the language itself, for the culture of 

a foreign country is interpreted through Its language. 

Never was the spirit of Christmas more pronounced that when 

the first graders at El Paso were taû ĵht to make pigatas in 

the elassroom. They were given colored crepe paper to make 

into strips and, as each child wts called for, he came and 

glued his strips aroiond the earthen pot. Christmas songs 

and folk dances were rehearsed for the Fiesta de Navidad. 

which ended with the breaking of the plnata and a gleeful. 
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"i£all£ Ĥ tvldad X m Pr^spero Ago Nuevol" The Instructor of 

Spanish at Orangefleld, Texas, in the sixth grade uses the 

following outslde-of-class activities to achieve this objec

tive; namely, the preparation of a doll in typical dress of 

the foreign country, the preparation of a pictorial map, 

display of articles made in Mexico, the preparation of a 

physical-political map 'MX Mexico, the making of a map of the 

distribution of population, the presentation of a radio 

"Quiz Program," based on appearance of Mexican characters, 

where and when they lived, what they did, and so on, the 

preparation of a literary map of Mexico based on stories 

and poems used in the study of Mexico, and by the use of 

pictures. 

To Read the Language. The reading of Spanish is 

achieved concurrently with the speaking of the language. 

During the first and second years the students do not see 

the printed Spanish word. They learn "by ear" the associa

tion of the word to the picture* There are no translations 

given at any time. In the third year, however, the students 

begin to associate the names of objects that they have 

learned with the printed words, with a larger vocabulary and 

more activities suitable for third grade pupils. By the 

time they are in the fourth grade they should begin to write 

and re-read text material. Time is an important factor in 

the teaohing of languages.^ 
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Zfi ISilft illft Language, The writing of the language is 

attained concurrently with the speaking and reading of the 

language. Understanding, speaking, reading, and writing 

progress together; these cannot be taken as separate items. 

At Crystal City, Texas, the achievement of the objective of 

reading and writing the language correctly presented a 

double language-teaching problem, as Is evidenced by this 

statement: 

"Since the enrollment in our schools 
(at the peak of enrollment in January) is 
about sixty per cent or more Latin-American 
ptipils, I have found it more essential to 
concentrate on language correction, sentence 
structure, grammar, etc., rather than being 
able to bring in outslde-of-class activities. 
Our border population (Spanish-speaking) have 
more improper language habits than "Hill-
Billles" do in ©iglish. It is very difficult 
to break these habits, and it presents a 
double language-teaching problem-translation 
into English, plus correcting their habits. 
Examples are found in verb usage, spelling. 
Just plain grammar, and mispronounciation. 
I have received benefit from seeing something 
of methods used in other schools and am 
Interested in your survey."® 

Tlie Spanish program in Corpus Christi has the twofold 

purpose of teaching the child to speak, read, and write the 

Spanish language, and to develop the teachers themselves in 

the use of Spanish* It Is twofold also in the sense that it 

teaches the language at the same time that it gives the 

children the proper knowledge of Latin-American customs, 

history, and traditions, all of which are necessary for a full 

^Statement by Instructor of Crystal City Fifth Grade 
Bpeiliih, Crystal City, Texas, personal questionnaire. 
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Hftderstanding of our southern neighbors. There are over two-

hundred and ninety-eight classes of Spanish and over one-

hundred and eighty teachers of Spanish in the Corpus Christi 

Public Schools. Over ten thousand three-hundred and fifty-

three students are enrolled.*̂  

Summary. The purpose of this chapter has been to 

present as accurately as possible the chief objectives in 

the teaohing of elementary Spanish in the state of Texas. 

These objectives have been discussed In the order of pre

ference, as ranked ly the majority of the teachers of Spanish 

making up this study. The objective of speaking the language 

has been achieved through presenting known experiences to the 

child by use of pictures, which establish a direct relation 

between the represented objects and the foreign words used 

to express them* Understanding the spoken language has been 

achieved best through conversational Spanish, exchanging 

greetings and names. After the language itself has begun to 

be landerstood and appreciated, the culture of ?iexico is 

understood and appreciated. Reading the language is achieved 

concurrently with the speaking of the language, and the 

writing of the language is attained concurrently with the 

speaking and reading of the lang\iage. 

MwMMMM.*. 

^B* E* Mireles, "Spanish Program in Corpus Christi 
publle Sehools" (Unpublished Report), p. 1. 



CHAPTER IV 

METHODS USED IN THE TEACHING OF SPANISH IN THE 

ELEMENTARY GRADES 

The purpose of this chapter was to acertain what 

methods are used in the state of Texas in teaching Spanish 

in the elementary grades. These methods are presented in the 

order of their rank as given by the large majority of the 

teachers included in this study. The methods which have 

proved most successful in the teaching of Spanish in the 

grades are: (1) teaching vocabulary %lth pictures; (2) the 

use of games; (3) the use of songs; (4) the use of dances; 

(5) making dramatic presentation of songs and of simple 

fables; and (6) the narration of simple fables. 

Devices preferred by the students in the order of 

their preference as ranked by the teachers are discussed in 

tills chapter* 

The most used and best outsiae-of-class activities 

are discussed below at length. 

\j^^ of Pictures. The use of pictures establishes a 

direct relation between the represented objects and the 

foretgn words which are used to express them. This method 

was ranked first by the majority of the teachers, and it has 

24 
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been carried out most successfully at a Paso in the first 

grades* At the end of the "Family Unit", which **as discussed 

in an earlier chapter of this study under objectives, the 

picture of a house was mimeographed and given the children to 

color. Instructions were given in Spanish, and the children 

soon learned that, "Pinten" meant "Color". Each part of the 

house and objects outside were mentioned and the color given: 

"£intfi& IA Ohimenea rô ft." Ample time was given to complete 

eaoh object, and as the children colored, the teacher kept 

repeating the name of that particular object, and the children 

Joined in while colorings "ia cblmenea de mi casa es roia". 

"JQt techo j^ jsl, casa es negro"; and so on until the trees, 

Clowers, grass, curb, and streets were colored. From this 

activity, which the children enjoyed greatly, they then made 

freehand drawings of houses, listing and coloring again the 

various parts of the house and the objects in front.^ 

The technique of coloring and drawing has been used 

over and over again in overy unit presented. Children enjoy 

coloring, and in teaching a language to children it is very 

Important to correlate the eye, the ear, and the "feeling" of 

the object until they can associate the spoken word with the 

object*® 

Posters and scrapbooks about the things around the 

child were used; these contained pictures of fruits, flowers, 

animals, foods, clothing, and parts of the body* 

Farias Rivera, op* cit.* p. 9. 
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At El Paso, from the outside of the house, the children 

proceeded into each room beginalng with the living room and 

ending with the bathroom. Children enjoy enacting scenes and 

playing roles. Sometimes ̂  paoa would answer the make-

believe front door v;ith a Buenos dias; pase us ted." The 

child playing the role of the guest *o\ild find hlir.self In an 

Imaginary living room. By means of pictures the Spanish 

names, ti jyai^ ̂ i fliiim* ISL meslta c ^ vjna lamuara. i& 

ft3.f9mt)ra, and ig. ventana con cortinas /.ere learned. Colors 

and numerals again entered into the daily conversation as 

the children described their own furniture: " ^ mi sale hay 

ilŜ  ̂ ,̂4J-0|̂ftg folios X m. sofa verde." Again freehand drawings 

of the various pieces of furniture were made in different 

colors and designs, and finally a mimeographed living room 

with all tt the furniture was colored by the children.^0 

From the living room the children entered the dining 

room, where they learned to set the table and to serve. By 

the aid of pictures of the various foods, they were served 

a e^eplete desayuno. comida. or cena. To enable the children 

to retain as much of the vocabulary as possible, again free«» 

hand drawings of table settings, fruits, vegetables, and other 

foods for the three meals were drawn by the students.^ 

^^Ibid** p. 10* 

HiMds, p. 12. 



27 

The Interest next shifted to the bedroom furniture 

and bed clothes; going to bed, sleeping, and getting up \ftere 

learned with the aid of plciiures, along with miniature oed-

room sets. The vocabulary was thon drilled and repeated with 

pleasure. 

Next the bathroom and bathroom fixtures were Introduced. 

The unit was closed by going to the farm and learning 

about the animals in Spanish* 

Qameff. Rhymes, finger and hand ^ames have played an 

important part in the teaching of Spanish. From the Spanish 

version of "Pat-a-cake" and "This Little Pig ..ent to Market", 

children have learned songs adequate for vocabulary reviews 

and have played the Spanish version of "London Bridge" at 

El Paso in the first grades. Games in spelling Spanish words 

and contests at the blackboard were very effective. 

S^ongs. The use of songs has proved to be one of the 

most effective methods in teaching a new language; songs 

about chicks, dueks, birds, and flowers were very effective 

with younger children. Pancho Villa Tanfa Ua qaba,i:).o to the 

t\mo of ^ohn Brown Had a Little Ifi^iaa served to entertain 

the child as well as to teach him to count to ten in Spanish. 

At £1 Paso durl^ag the month of February the Pledge of 

l^leglanee to the American flag in Spanish was introduced, 

antf the ehi||dren pledged allegiance to the flag In Spanish, 

"lli^bld, ' " " 

file:///ftere
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after which, Uiey sang "fll̂, Patrifi Mia (My Country, »Ti» of 

Thee)"* Children's songs appealed more than did the more 

difficult songs* Keeping a notebook of all songs learned 

proved Interesting to the child* Christmas scngs were loved 

by the children. 

Children in general have a natural inclination for 

music and rl«ythm* v«hen the teacher sang a song for the first 

time, he Immediately drew the attention of the child, although 

the child did not understand the words. Use should be made 

of this natural talent in the teaohing of foreign language* 

The teaoher obtained easily pictures of oolor which 

Illustrated eaoh scng, and upon singing the svjngs, the teaoher 

pointed out the objects which were mentioned* Each word was 

enunciated very clearly* 

Dances. Of very great interest .̂as the study of the 

folk dances* Thus, <>La Varsoviana" and "La Je; usita" were 

used in a Spanish class In one elementary school because the 

steps were easily learned, and the rhythm attracted the child's 

attention; since the calld c -uld sing the words during the 

dance, the results were particularly effective. Since the 

regional costume was worn during this study, the students 

had more interest in both the dance and the song. 

Dramatic Regresentution sL hiBiiM fioftKs msL fi^P^n^ 

In songs that were appropriate, dramatization was very 

effeetlve* For example, the students us«Ki their own 
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Individual talent in representing the following personages 

which occurred in the Mexican s ng "Cuando la rana sale a 

cantar"! the entire group sang all the ..rds vhlle the 

designated individuals imitated "j|,a rana." "la mosca." 

"tl m%mt" "el gato." "el P^rro." ^ci oalo." "fl fuegOp" 

*Al fticua." "mi novia." "fai suegra." ̂  '*Z2-*' '^i^on the ehild*s 

learning the song, the words came to be a p.-̂rt of his 

vocabulary * 

^̂ ongs of action v̂ eve an excellent means of incorporating 

verbs in the vocabulary. Anything th.tt th© child coulo play 

and do with movement was learned promptly. The talented 

teacher arranged the words to a familiar melody. 

At McGill Elementary School in San Angelo in the 

fourth grade, dramatiiiation of the simple fables of brevity 

and Interest proved vary successful. Among the best liked 

of the old tales wore "Little rod lading Hood,'* "Hansel and 

Gretel," "Snow *hite and the Ĵ even Dwarfs," and "Cinderella*" 

The advantage in dramatlning these lay in the fact that 

ohildren already knew the stories so well that their only 

; Job was to master the Spanish vocabulary. The accompanying 

stage movements and gestures came naturally. 

Best results were achieved with i;4 X 36-inch manila 

charts, the kind used by most primary teachers. The Spanish 

words were printed with capital lett-rs one inch high and 

small letters one-half inch high. This size allowed the 

word! to be read from all parts of the room, •<'n6 letters th«t 
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were similar were not easily confused. To aid recognition 

of the story, the teacher sketched a scene in color at the 

top of the chart. 

After the charts were hung at the front of the room, 

the students dramatized the stories. There were seven casts 

of four pupils each, and different groups took turns acting 

out the plays before the other children. 

Each cast had its own student announcer, prompter, 

and two stage managers who saw that stage furniture and props 

were in place. 

The average fairy tale took from five to six charts to 

tell the story. The children made suggestions for the text, 

and then they mastered each chart before going on to the 

next one. 

At El Paso, from time to time interest was motivated 

by the presentation of, "The Three Bears/ "Little Red Riding 

Hood," and Cinderella." Records were made based on the story 

characters; these characters were placed on the flannel 

board as the records were played. On those days, "Vamos a, 

tefier cine." was a frequent phrase in the classroom as the 

children anticipated the "show" and listened to the story 

in Spanish. 

Narration of Simple Fables. The telling of an oral 

Spanish folktale in the English language was an effective 

'^^arold Clay Pope, "Spanish is Easy with Charts," 
I&l. 2»yL 224Ufi&iL̂  Vol* 26, 3*9, April, 1952. 
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method* This method was used on Fridays each week, at 

Santa Crus, New Mexico, and the hour was entitled, "La hora 

folkifiSiiaf • The fables were usually of Spanish origin, but 

they were told in the English language. A teacher who had 

taught Spanish twenty-seven years employed this method very 

successfully. 

Outslde-of-class Itotlvlties. The activity method, 

questions and simple answers, an album of pictures which 

treat of the country, and the preparation of pictorial map 

ranked highest in the state as outside-of-class activities. 

Next in rank came the following: (1) a notebook of songs 

which liave been learned in class; (,k) the preparation of a 

doll in typical dress of the foreign country; (3) a model in 

miniature of a typical house of the country; (4) the making 

of Christmas and New Year caras with greetings in Spanish; 

and (5) a card game with proverbs in the foreign language. 

Other devices listed than those In the questionnaire 

were as followsi (l) display of articles made in Mexico; 

(2) physical-political map of Mexico; (3) map of the distri

bution of population; (4) radio "Quiz Program", based on 

appearance of Mexican characters, where and when they lived, 

what they did, and so on; (5) a literary map of Mexico, based 

on stories and poems used in the study of Mexico; and 

(6) pictorial materials* The teacher of elementary Gpanish 

at Orangefleld, Texas found these devices successful in her 

teaohing* 
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P^vloss Preferred by the Students. Songs, 

games, dances, narration of simple fablas, and drarr.atic 

representations of simple songs and fables v.ere preferred 

by the students. These devices are listuo in the order of 

preference as they were ranked by the majority of teachers 

in this study. Data in this paragraph were derived from 

Table IX in Appendix D. 

Summary. In this chapter the methods used most in 

the state of Texas were presented. The purpose of this 

chapter was to set forth those methods which had proved 

successful in the teaching of Spanish in the elementary 

grades* The devices which the students preferred and the 

outslde-of-class activities were discussed according to 

their rank and importance, as indicated by the majority of 

the teachers with which this study dealt. 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

Problem> The organisation of this thesis was begtin by 

making a questionnaire and sending it to three-hundred 

schools in the state of Texas. The problem was to determine 

the chief objectives of, and the methods used in, the teaeh

lng of Spanish in the elementary grades of Texas, to find 

exactly how many schools were teaching Spanish, and to find 

out what provision was made in the Junior high school and the 

senior high school for those who had had Spanish in the 

elementary grades and what percentage continued the study of 

Spanish* Another phase of the problem dealt with finding when 

the teaehlng of Spanish was begun in the grades, when reading 

was begun, and when formal grammar was begun. 

Procedure. A four-page questionnaire was mimeographed 

and mailed to an authentic list of schools secured from w. S. 

Benson and Company, Educational Publishers, Austin, Texas. 

This list contained schools which ordered elementary Spanish 

books from July, 1949 to January, 1951. The purpose of the 

survey was stated clearly at the beginning of the question

naire, and the questionnaire was divided into three parts as 

33 
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follows: (1) General Information; (£) Objective:.; and 

(3) Methods.^4 

Finding a. Replies to the questionnaires mailed out 

to schools indicated that teachers were awakened to the 

possibilities of putting Spanish into elementary schools 

where It is not now being taught. A large percentage of 

eighty schools where Spanish is not now being taught in the 

grades expressed regret that it had been dr .p. ea or discon

tinued, and some expressed a need and a desire for Spanish 

in the elementary grades where they were teaching. 

In the majority of the schools [Spanish is begun in 

the third grade. Reading is begun in the third grade, and 

formal grammar is begun in the seventh and eighth grades. 

The percentage of those students that took Spanish 

in the elementary grades that continued Spanish in the Junior 

high school varied. Fourteen schools gave the approximate 

percentage as follows: eight schools estimated that one hund

red per cent continued in the Junior high school; two, fifty 

per cent; one, forty to eighty pet cent; one, thirty per cent; 

one, twenty per cent; and one, eight per cent. 

The percentage of those students that took Spanish 

in the elementary grades that continued in the senior high 

school was estimated by fourteen schools. One school estimat

ed that one-hundred per cent continued; one, eighty-five per 

-̂ Ŝee Appendix A. 
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cent, two, seventy-five per cent; one, sixty .̂ei cent; tw;., 

fifty per cent; three, thirty ^er cent; one, twenty-five per 

cent, tvo, twenty per cent; and three, ten per cent. 

Only five schools estimated the percentage of students 

that continued in both the Junior high school and the senior 

high school, Qno school estimated that one-htindred per cent 

continued in both; one, seventy-five per cent; one, seventy 

per cent; one, fifty per cent; and one, thirty per cent. 

The percentage of those students that began Gpanish 

in the Junior high school that continued in the senior high 

school was given by nine schools. Two gave one-hundred per 

cent; one, seventy-five per cent; three, fifty per cent; one, 

thirty per cent; one, twenty-five per cent; and one, ten 

per cent. 

Recommendations. In order to know whether these 

findings concerning the teaching of Spanish in the elementary 

grades of Texas are typical, it would be worthwhile for other 

students to make further investigation. The following 

suggestions might be helpful: 

1. A similar investigation should be made in another 

college for comparison. 

2. A study similar to this one should be made in the 

next five years for comparative purposes. 

Conclusions. From three-hundred questionnaires sent 

out over the state of Texas, one-hundred nineteen replies were 
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received in response. Of the schools tnat replied, only 

thirty-eight were teaching any Ĝ ânisa in the elementary 

grades, which indicates that the trend in language study in 

Texas seems unfavorable at the present txme. 



APPENDIX A 
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December 3, 1951 

Dear Fellow Teacher: 

I am writing to ask your help in making a survey 
of the teaching of Spanish in the grades in our state. 
I think that such a survey would be helpftd to all of 
us lAio are interested in seeing Spanish taught more 
generally in Texas Schools. 

Will you be kind enough to fill out the enclosed 
questionnaire at your earliest convenience and return 
it to met A self addressed and stamped envelope is 
enclosed for your convenience* 

I shall be very grateful to you for your coopera
tion in my undertaking. 

Sincerely yours. 

Bonnie Jean Smith 
725 So. 10th St. 
Slaton, Texas 

P* 3m Would you like to receive a summary of my findings 
in the Spring? 

Check I Yes 
No 



A SURVEY OF THE TEACHING OF SPANISH IN THE 

KLBMBNTARY GRADES OF TEXAS SCHOOLS 

FHOMs Bonnie Jean Smith 725 So. 10th St. Slatoo, Texas 
December 3, 1951 

TOt Spanish Teaehers in the elementary grades of Texas Schools 

Name School Class 

PURPOSEt The purpose of this study is to determine the chief 
objectives of, and the methods used in the teaohing 
of Spanish in the elementary grades of Texas and to 
find what provision is made in the J\inlor high 
school and the senior high school for those who have 
had Spanish in the elementary grades and what per
centage continue the study of Spanish. 

I. GENERAL INFORMATION 

1. Are you a Spanish major? (Ans. Yes ; No .) 

2* Check your preparation and training for the teaching of 
Spanlgh. (Ans. High School 1̂; 2; Z\ ^\ 
College 1̂; S; Zi 4̂; Graduate 1̂; 2̂| 

3, How many years have you taught Spanish? (Ans. . ^ ) 

4, Have you traveled in a foreign country? (Ans. Yes/^ V—-•) 

5, In what country or countries have you traveled? Khno. 1̂; 

J^l .3; _4.) 

e* How much time have you spent in a Spanish-speaking country? 
(Ans* •) 

7. Do you speak Spanish fluently? (Ans. Yes ; No .) 

8. Can you carry on a conversation with Mexicans who live in 
your community? (Ans. Yes ; No .) 

39 
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9* How was your language fluency attainted? (Ans. ^travel; 
living on the border; l̂lving in a Spanish speaking 
country; t̂alking to Mexicans in Texas; âny 
other way .) 

10. Do you use Spanish outside the class in the school? 
(Ans. Yes ; No .) 
^ m>tm>*mmmmmmmm^ mi^mmmmmmmmammm / 

11. Of all the following devices used which do the students 
prefer most in the order of their preference? (Check as 
to rank. Games; Songs; Dances; _ ^ 
Simple Dramatic Presentations of Simple Songs such as the 
Mexican Song "Cuando la rana sale a cantar"; 
Narration of Simple Fables such as "Los Tres Osos" and 
"SI Hombre Tonto y La Gallina de los Huevos de O r e " ) 

12* In what grades does the teaching of Spanish begin? 
Ans. 1̂; B̂; 3̂; 4̂; 5̂; ^6.) 

13* What percentage of those students who take Spanish in the 
elementary grades (a) Continue Spanish in the Junior 
high school? ; Cb) Continue Spanish in the senior 
high school? ; (c) Continue Spanish in both?^ 

14. What percentage of those students who begin Spanish in 
the Junior high school continue the study in the senior 
high school? .. 

15. When is reading begun? (Ans. .) 

16. When is formal grammar begun? (Ans. .) 

II. OBJECTIVES 

The following objectives are used in limited scope in the 
teaching of elementary Spanish: Check the objectives which 
you use in the order of your preference; if you 5^ve other 
obiectives than the ones listed, please add them to the bottom 
of this list. 

1* When do pupils begin to understand the spoken language? 

2. When do pupils begin to speak the language? 

3* When do pupils begin to read Spanish? 
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4* (men do pupils begin to write the language? 

5* mmn do pupils begin to understand and appreciate the 
culture of Mexico? (Customs, people, art, music, and 
architecture.) 

I. 

Ill* METHODS 

Check four of the following methods you consider most 
appropriato in the order of preference and rank these 
methods in the teaohing of elementary r:panish: Add any 
other methods which you employ. 

Check 
A. ( ) 

Rank 
( ) Games; La Paloma vuela, ii^u^ sera? y 

jQuiere a sus vecinos? 

B* ( 

C. ( 

) 

) 

D. ( ) 

B. ( 

F. ( 

0 . ( 

) 

) 

) 

don^si "Cuando la r sale a cantar." 

Primitive Dances: "La Varsoviana" y 
"La J'?suflita." 

Dramatic r̂ p̂resentation of simple songs 
and short fables of brevity and Interest* 

The organisation of a language club* 

The movie. 

Illustrated iictur>.s: The use of 
pictures establishes a dirt̂ ct relation 
between the represented objects and 
the foreign words which are used to 
express' them. 

II* Check four of these outslde-of-class activities which you 
think most appropriate in order of ; reference: Auc at the 
foot of this list any other methods «hlch you use. 

Check 
A. ( ) ( ) 

B. ( 

0. ( 

) 

) C 
) 

) 

The preparation of a cioii in typical 
dres.i of the foreign «ountry. 

Tb. ,>r.paration of a ;i lctori . l map. 

The preparation of a national flag. 

V 



Check 
D* 

E* 

F. 

0. 

H. 

I. 

J. 

Hank 
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) The making of Christmas and New Tear 
cards with the greetings in Spanish. 

) A model in miniature of a typical 
house of the country. 

) An album of pictures which treat of 
the country, 

) A notebook of the songs which have 
been learned in class. 

) A card game with protierbs in the 
foreign language. 

) Questions and simple answers. 

) Activity Method 
(1) Daily routine in child's life 

beginning with rising 
H. Dress 
b. Food 
c. Room ol the house involved 
d. Trip tci school, etc. 

(£) Return hone for lunch 
a. Food 
b. Farily 

(3) Return to school 
a. Classes 
b. Programs 

(4) Return home for supper, family, and 
rooms of the house Involved 
a. Food 
b. Family 
C* Activities of the everxing 
d. Rooms of the house involved 
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TKACHMS OF SPANISH IM THE ELEMENTAi.Y GnADKt: 

OF TEXAS SCHOOLS 

Mrs. Geneva ho^er 
Anna, Texas 
Second Grade 

Mr* A. B* Lewis 
'Bandera Hural High School 
Bandera, Texas 
Sixth, Seventh, and Eighth 

Grade 

Elisabeth Cole 
Barnhart, Texas 
third end Fourth Grade 

• •Grace Hardeman 
Birdville Elementary School 
E315 lucca 
Fort Worth, Texas 
Third, Fourth, and Fifth 

Grade 

Mrs. Helen 8* Brady 
Crystal City, Texas 
Fifth Grade 

Doris Campbell 
Dallas, Texas 
IMlversity Park and Hyer 
Elementary School 
Fifth and Sixth Grade 

Mrs* J* E. Davis 
Dawson, Texas 
Sixth Grade 

Mr* Max H* Greenwood 
Donna Elementary School 
Donna, Texas 
Fifth Grade 

Mr* Carlos jiivora 
Supervisor of Slecientary Spanish 
^est rio Grande r.traet 
?. 0. Box 171o 
.uX P̂ iio, Texas 
First Graces 

Ina Flournoy 
liagle Lake Elementary School 
Eagle Laiie, Texas 
Ihird tiirwugh x̂ ighth Grade 

Mrs. ilnta Lanurum 
vtephen F. Austin School 
Eiigle .ass, Texas 
Ihird through 3ixth Grade 

Mr. £* J. Ytirbruugh 
b«iw S • H. K. 
Faifurrias, Texas 
Sixth through Eighth Grade 
Hancy lioss Cooper 
Grandview Junior High School 
Grandview, Texas 
Third and Fourth Grade 

Doris Tetipleton 
Villson in Har^lngen 
Box 76 
Combes, Texas 
Third and Fifth Grade 

Mr. J. '* Monday, Principal 
Kftufifian iiiementary : chool 
Kaufman, Texas 
Third through iignth Grade 
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Mrs. D* S. Diss 
Spanish Department 
Whitewrlght School 
La Joya, Texas 
Ttilrd through Sixth Grade 

Mrs. Evelyn Brantley 
IA Pryor Publte aohools 
La Pryor, Tmxas 
Fifth through Seventh Grade 

Ozell Barnum 
La Vernla, Texas 
Third Grade 

Mrs* Sylvia Baccus 
Lipan, Texas 
iThird and Fouth Grade 
Mrs* Charles Shelby 
Mrs. L. Slack 
Longvlew, Texas 
Sixth Grade 

Gloria Reyna 
Sharyland School 
Mission, Texas 
Third through Ninth Grade 

Mr. Martin Reyna 
Hatalia Elementary School 
Hatalia, Texas 
Fifth and Sixth Grade 
Mrs. Eunice Merkel 
Orangefleld Public Schools 
Orangefleld, Texas 
Sixth Grade 

Mrs. P. S* Morecek 
Pawnee, Texas 
Fourth Grade 

Mrs. Hazel M. Bolln 
Pearland Elementary School 
Pearland, Texas 
Third Grade 

Mrs. Minnie D. Luker 
Plneland, Texas 
Third Grade 

Mr. Manuel Barrera 
Premont, Texas 
Fifth and Sixth Grade 

l/r. Harold Clay Pope 
McGill School 
San Angelo, Texas 
Fourth Grade 

Krs. Paul Cottrell Landrum 
San Benito, Texas 
Fifth and Sixth Grade 

lirs. Lillian S. 
nanford, Texas 
Fourth Grade 

Tate 

Mr. FranH- J. De Geer 
Santa 3:osa, Texas 
Fourth Grade 

Mr. Rex W. Lowe 
Central Elementary Principal 
Sonera, Texas 
Fourth, Fifth, and Sixth Grade 
Mozelle Mills 
Winona, Texas 
Third through Sixth Grade 



APPBMDIX C 

• i . - * 



SCHOOLS IN MICH SPANISH lil TAUGHT IK THE 

ELEMEHTARY ORALrr OF T?:XAS 

iUma, Texas ( The teaching of i:paiUsh »u£ begun two years ago, 
and Spanish is not taught In Anna Junior High School and 
Anna Senior High Bchoul.) 

Bandera^ Texas ( Spanish is taught in the Axth, Seventh, and 
Elgnth Grades. All students continue the study of Spanish 
in Bandera Junior High ecî ovi.. but Spanish is not taught 
in Bandera Rural High School.) 

Barnhart, Texas (For the first time, Spanish »as taught in the 
Third mm Fourth Grades, and the percentage of students 
taking Spanish was high.) 

Birdville, Texas ( Spanish is taught in the Third, Fourth, and 
Fifth Grades, DUt there is not any mantl-n made of the 
teaehlng of Spanish in the junior high school or the 
senior high school.) 

Colorado City, Texas ( Spanish is taught in the Fifth Grade, 
but there is not any mention made of Spanish in the junior 
or senior high school.) 

Corpus Christi ( Gpanish is taught In all schools from the 
Third Grade through the Twelfth Grade.) 

Corsloana, Texas ( Spanish is taught in the Third, Fourth, end 
Fifth Grades, but it is not taught in the Junior high 
school* Ten per cent of the studentr., aoproxiwately, 
study Spanish in the senior high school.) 

Crystal City, Texas ( Spanish is taught in the Fifth Grade. 
One hundred per cent, required, of the stuoents continue 
the study of Spanish in the junior high school; seventy-five 
per cent continue in the senior high school; and seventy 
per cent continue in both.) 

Dallas. Texas ( Spanish is taught in University Parx a..d Hyer 
Alimentary schools in the Fifth and Sixtn Grades on an 
Informal basis, but Spanish is not tau[?;ht as a regular 
subject In the elementary schools of Dallas. It is taught, 
however. In the junior and senior high schools of Dallas* 

47 



48 

Forty to eighty per cent of the stud.snts continue the 
study of Spanish in junior high school, and more would 
ooatlnue if there wer« room for them. :i5<hty-five por 
cent continue in the senior high scnools, and fifty per 
cent continue in Loth.) 

Dawson, Texas ( Spanish is taught in the rixth Oraae, but 
there is not any menlln n.̂cie of tho taaci.lng of Spanish 
In the junior or senior high school.) 

r^nna, Texas ( Spanish is t̂ .ught ir thr» Fifth Or?-de; twenty 
per cent of those taking Spanish in the elementary grades 
CQiitinue the study of Spanish in junior high school. Ten 
per cent continue in the senior high school, ane ten per 
cent of those students thj.t begin Cpanirh in the junior 
high school continue the :Ttudy in the senior high school.) 

Eagle Lake, Texas ( vr̂ panish is taught from the Third through 
the Eighth Grade; on© hundred per cint of the students 
continue the study in junior high school, twenty-five per 
cent continue in the senior high nchool, nd twenty-five 
per cent of those that begin the study of Spanish in the 
junior high school continue in the ronicr hî *h school.) 

Eagle Pass, Texas ( Hpanl:h if t'ught in the Third, Fourth, 
Fifth, and nixth Grades, but there is not any mention of 
the teaohing of Spanish in the junior or senior high 
school*) 

El Paso ( Spanish la being taught in the First Grades of the 
iO. Paso Public ochools for the first time this year, and 
this teaching is in the experimental stage, though very 
successful. There are four-hundred and seventy-five 
students in the first grades; therefore, determining the 
percentage of students thnt continue in the junior and 
senior high schools is im. 'î sible at the present time.) 

Faifurrias, Texas ( Spanish was taught in the Third through 
the Fifth Grade until tals year, and it is now being taught 
in the Sixth, Seventh, and hlghth Grudes. Mention Is not 
made of ony Spanish in the high school.) 

Grandview, Texas ( Spanish is taught in the ':ixth. Seventh, 
and Eighth Gradesj at the present time, however, spai.ish 
Is not being taught in these grades. A noduing acquaint
ance of Spanish is incorporated in the work of the Third 
and Fourth Grades.) 

Harllagea, Texas ( In the Third and Fourth Grade at vilson 
Spanlah Is taught; formal grammar is begun in the junior 
high school, but there is not any mention of Spanish in 
the high school*) 
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Katy, Texas ( Spanish is tauttht froui the Triird through the 
Sigttth Grade. Fifty per cent of the stuceiits continue 
in the junior high school, fuid tMrty ^-: c^nt continue 
in the senior high school. AIX ,iho begin 5 anisn is 
junior high school continue in senior nigh schv̂ Ld.) 

Kaufman, Texas ( Spanish is taught in the Talrd ano Tourtn 
Grades, but it is not offcrea in thw junior hlfeu school* 
Twenty per cent continue tho study of Spanish ii. the 
senior high school.) 

La Joya, Texas ( Spanish la taught in th.̂  Third, Foi-rth, ̂ iftn, 
and ;Uxth Grades and in aigh scnool. ^ost of the students 
continue in the junior high Jichooi.) 

La Pryor, T^xui. ( Spanish is t ,ug:.t fro;:: the Third through 
the Eighth Grade, and two years of High Gchool cipanish 
is ret|uired*) 

La Vernla, Texas ( Spanish is taught in tae Third Grade, but 
none of the students continue th^ atxidy vf Sî anish in the 
junior iiigh school. Si aaisa In the hir^n school is not 
mentioned.) 

Lipan, Texas ( Sk>anish iî  taught in tun ihira hnd Fourth 
Grades only.) 

Longvlew^ Texas ( Spanish is introduced in tho sixth Grade; 
eight per cent continue In junior high school and twenty 
percent in senior high schov̂ l.) 

Mission, Texas ( In the Sharyland î chool Spanish is taught 
from the Third through the ITinth ^rade. One huiidred 
per cent continue the study of ivaî ish in the junior 
high school, approxlmatvjly fifty per cent in the senior 
high school, and fifty per cent of those that bsiiin 
Spanish in the junior iilgh .:chooi continue In th** senior 
high school*) 

Miitalia, Texas ( Spanish is compulsory fiua the Fifth Grade 
through the Eighth Grade, and thirty per cent of the 
students continue the study of ipanish in the senior 
high school.) 

Pawnee, Texas ( Spanish is taught in the Fourth Grade, and 
very few continue in both junior nnd senior high school.) 

Pearland, Texas ( Spanish la taught la tho Third and Fourth 
Grades; Spanish is not taught in thj juni r and senior 
high school.) 

TEXAS TECNNUL,Uiilc;AL COLLEGE ii^UAKil 
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Plneland, Texas ( 5!panish is traight in tho Thiro .r̂ .de only.) 

Premont, Texas ( Spanish is taught in the Fifth -nd f̂ ixth 
Grades; all ejWtinue the study of Spru.lsh in the junior 
high school, but the teaching of Spanish is too nevt to 
estimate the percentage of studentr, that cntlnue in 
senior high school and in both.) 

Orangefleld, Texas ( Spanish is taught in the Sixth Gr^de; but 
the teaching of Spanish in junior and senior high school 
is not mentioned.) 

Roaring springs, Texar; ( 8>anl?h ir oeing ta-.̂ bt for tho first 
time in the Third Grade, but the teaching of ::pn ish on 
any other level is not mentioned.) 

San Angelo, Texas ( ';,janl9h is trikjKit in th^ Fourth r-r.idej 
approximately thirty p r ctmt c ntinue in junior high 
fichool, and approximately thirty .)e/' cent of thorc that 
begin 'vanish in junior hlt-h neho.rl continue in senior 
high school.) 

San Benito, Texas ( S^'anlsh tt tau,*ĥ . In the Fifth -ind rixth 
Grade; all continue the stuiy of ^^iantsh In the junior 
high school, a 1',rge percent-^^c in cen'^^r high school, a 
large percentage In both, and i.h^i percentage of those that 
begin Spanish in the junior high school that continue in 
the senior high school is very larj^e.) 

Banford. Texas ( sSpanish is taught in the Fourth Gr^de; none 
coniinue in junior hlirh ĵ chool and very few in senior high 
school• ) 

Santa Kosa, Texa^• ( Jipanish is tau-ht in the Fourth Grade; 
Spanish is not taught in junior high scnooi, and about 
sixty per cent c<«itinue the study of ?; nnlsh in the lenior 
high school.) 

Eonora, Texas ( rpanish is taught in the Fourth, Fifth, and 
Sixth Grades. Spanish is not tau»!::.t in the junior high 
school, and about thirty per cent c nttr.ue the study of 
Spanish in the senior high school.) 

finona, Texas ( Spanish is taught from the Third Grade through 
the Sixth Irade, and ten per cent continue In the senior 
high school*) 
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TABLE IX 

DSVICjiS PHKFSimED BY TH;; STUDENTS IN Til:: O-I/^P OF TH:i:i;i 
?B.EFEH3»CE AS IKDICATKr- HY THP 7:I:ACHK. S OF 

HLrMENTABY ^̂ '̂ ANICH 

Rank Order T 

0 

«"", 
^ 

* - • 

]2£ML 
F i r s t 

<5?cona 
Third 

N'unber of Toacbf-rs 

•"O 

f o u r t h 5 
IT 7^ 
T 

Cf C;.: e s 
F l r g t 

¥ HcnS" 
Ttl iyd 0 

12 
IT 

{^ourth 
TT D&nces 

JP 
Second ¥" 
mi'. 

smSi 
t l o n of Fabias 

l i i 
Narr 

•ai>a*B!wKM8MM«« 

Second 

F i f t h 

T 12 
O i ^ 

c 

£> 
£3 

H 
i?b 
IS 

W 
26 

Draffifetltattons 
of Simple rongs 

First 
Second 
'hird 
fourth 
Fifth 
sas 

G 

li; 

••̂  

•§• 

2 

Data in this table ^ovd: tabulated from the 

Questionnaires; five of the thirty-eight tefichers did not rank 

these devices, and one teacher addea a device to the list vhleh 

she ranked fourth, the device being. Dramatisation of Stories 

in Spanish. 
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